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ESEA Title [ reallocation fundsrare ESEA Title I montes which were initially allocated to
school districts for voungsters with special academic and economic needs w hpwere notspent Such
~ M « -~
funds are returned to the Departmént of Education for reallocation to ehgible districts for approved
projects ' -
. ) X . .
N Reallocatiom projects are designed to provide assistance in answering questions regarding
compensatory education which have not been dealt with throughithe regular program Therefore, the
projects are oriented to finding answers and developing materials needed by person@who are .
interested 1n KSEA, Title [ programs . A
‘ ~ - -
The questions which reallocation projects are concernmed with are hased to some extent on the
concern of the parents of children in ESEA "Title I projects Forfinstance many parents have asked
the following questions “How c¢an we develop a qualitatively different program for those students |
who fail to benefit from the ongoing regular instructional program?” Does tutoring really-make a
difference” What real impact do parent advisory committees have on the achievement of Tutle
students” and If Title | funds can follow voungsters in an integration program whére there 1s no
attendance area, then why should continuation high schools be excluded from partiapathginTitlel o
programs solely because they do not have an attendance area”” The answers to these and other
' questions are being sought by the projects described 1n this broc Qur(-
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The projects described 1n this brochure are
, "< examples Gfthe grodpof innovative acpivities which
i have been funded by reallocated’%ﬂ[ﬂ:\, Tatle |
* o funding to-address the educational fieeds of ESEA
. \ Title | students For any answers to technical iy .
guestions or for additional Information. please
contact ) v v .
Ms Yvonne Strozier, o ‘ . e
. Coordinator for ESEA. Title I Reallocation Projefts
’ . . C aliforna State Department of Education ®
Curriculum and Support Services . ..
721 Capitol Mall, Room 1356 ) A |
e Sacramento, CA 95514 . oA ‘
) Phone Y16-422:049% .
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. Compton U mtied School*Ihistrict has =000

JJunior high s hnnl students an the district, and
\ppm\mmtzl\ Pis ot these students are 1n
attendanaw at a most unique ~chool—Willop brook
Junior High School With the exception af 100
Hispanics and six Samoans, the schobol popilation
i~ predominantly Black with Ya percent Black statt
Twenty-ix percent of the Willowbrook student@Pare
recenving Aid to Dependent Children (AFDC) bat
all ot the children quality and recenve freq lunch
Willowbrook celebrates o tranqul?
Anniversary this vear The school has undergone
many changes 1n 50 vears but probably hone <o
catachvsmr ap o 1974 when physical psyehologh
cal “end moral deterioration steadily gnawed the
¢ educational tiber ot the system The schonl wracked
by violence and vandahism was under studgnt ~eige
hetween T9hy and 1971 Students and teu(gm\ ahike
brought weapons to school every campus wall was
abound with expletives  outsiders established
marnuanda haven on the school grounds, students
and statt attendance ran ®percent on adaiiy hasts
and a tde of  anu-ism o swept the <chool site
~tudents anti teacher  antiself, antiother
~tudents, and anti-education Teachers were anty
administration anti student anti-colleagues Fur
4her in 19T ESEA Tatle Ftunds were ren®y ed from
the ~chool because students made ho academi
growth By 1971 1t was recommended that Willow,
brpok Junior High School and faculty
However Willow brook
standing on the tides of change was destined tor its
Stth anniversary
A new principal Dr Lawrence C Freeman
assigned to Wall u\\hrunk provided the hecessar
leadership that wgs to restore the educational

Were

be (losed

agreed this was not to he

resurgence Dr Freeman picked up the gauntlet and
Watlow brook Jumor High School began its metam?
()rph(a\lx «

¢ ~tude nt Tutor in Readingg

£
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Component Details and Results

o Much ot Wallow bmuk sac ademic gains can be
attributed to Dr Freeman's reurgmtmn thiit when a
pmbl( m exists, a solution must bhe ‘lttemptud His
‘openness to new 1deas and strategles led him to
propose a multi-leveled program desifned (1) to up-
grade student selt-esteem and academic acuity
thmuuh person, 1111(‘d learning and achievement, (2)
to promote a partnership between parent and child
in the learning process and (.3 to enhance family,
Iife through parenteducation The program consists
of three components '

) &du( ational Ene ognters of thyf Third Kind -
tan education camp experience)
® Parents a3 Teaching Partners
o Parent K du( ation

summer Camp Rapip

hY

Component Design Level
(camp Experienee)

) A ~elect number (100) seventh, eighth, and
nirth grade students will spend three weeks at a
camp where thev will recone special training as
tutors in reading .communication, and math skills
These students will be (-\(;‘mwd to a structured
program thatdeals withimproving “¢elf " 1n order to
help others In this proposal we are considering
student performamce in 1ts broad context, that 1s,
cogmuve and affective The tocus at camp will be to
up-grade and enhance student attributes through
acquired and reinforced skill levels ipdthe academic
and affective realms Students will be recognized for
their accomphshment and rewarded physically and
psvehologically ‘Those students successfully parti-
cipating n the camp, experience will be provided
tutorial jobs 1n the coming school vear—again,
using a successtul educational concept, peer tutor-
Ing 1n our pursuit of excellence
Component Design Level | Results

The camp expertence mmtially elicited an
insecure fear, formany had never ventured bevond

8




Compton < aty hmits This provided an atmosphere
ot challenge i order to broaden the student s selt
coneept  through environmental  exposure, selt
examination and <kill attainment School was
taken, to the mountains many miles away trom
home Basie skill classes were held daily s well as
rap aessions hat coegeed introspection The open-
ness ot our gpproach lead every student to discgy er
therr good attributes as, well as their bad ones
Listing thenr academic stiengths and weaknesses
gave docess to pairing students according to ther
netd areas and thus previded our imtiation of
de ulupmg peer tutors Currently our school 1n ats
entirety 1 np«m ng a successtul Lqutmml program
with the aid ot = peéer tutors as a restlt ot our camp
vxperience

. Parent as taching partner
—

Component Design Level 11
(Parents as Teaching Partners)

This program consists ot a series of approxi-

mately five meetings on alternate weeks The goals

are to make parents comtortable in school, give

them a sense of the potentialimportancein the roles

they can pld\ with theyy children and provide them

\{)((lfl( matertals and 1deas for helping thérr.
children read at home Imitially, parents will be put

into the shoes of their children, firstlearning to read

through a Primer for Parents Bookswritten at their

children s reading level will be given to parents! and
parents will be asked to help their childrer for 10

‘minutes athight Attention will be directed towards

wavs ot hemnz poswne and encouraging when

mt( racting with their children

- ’

»( omponent Design L ev el 11 Results
Ar a result of our meetings, training sessions
androle [)ld) ing thewr ld's educational inadequa-
¢1es.teachers hay e noted that about three-tourths of
the children have shown mmprovement 1n reading
~kills, attitude, selt-confidence and selfimage
( 'h\ldren,hav :been tested at both the beginning and
snd of the f)r&rum In “a tew cases. more than an
entire grade level ot grow th hashbeen shown, 1n a tew
others no gain has been reflected The majority of
children detinitely showed more gain than would
ordinarily be expected 1n a two-month nterval
Since only about a third of our target parents came
to meeting, we have resorted to other means of
reaching the other parents It parents cannot
comventently come toschool we hope t()urmp}.'{(’thv
time to visit them at home and bring materials to
them Also. a manual has been developed )

. N -

Component Design Level 111
(Parent Education)

Willow brook proposés a-series of education
activities based on needs gnd requests of paréhts A
parent center wil! be established and supplied with
matertals on nutnitiot health information and
matertals that are relevant to the physical and
psyvehological weld eing of the family In addition,
materials and activities on ethnie history will be
displaved, as well "as highlights of the school
program i
('()m‘p(ment Design Level T Results

Workshops were well recery ed 1n attendance
and attitude by both parents and teachers” The
tollowing major workshops were held stress semi-
nars = The importance of immunizations * Angel
Dust Achievement Scores and how 1t affects vour
child ™ Black Histo Maintaining Parent-School
Rapport * Chicano Cutture * Hypertension Sickle -
Cell Anemia

w / \
IR
¢
oo N
. ¢ Visitation Information: .
Willowbrook Junior High School
2601 North Wilmington -, "
v Compton, Cahforma 90222

Dr Lawrence Freeman, Principal”
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HELP YOURSELF HOME-SCHOOL PROGRAM

A .
. \

AY

. ’ . . -
Modesto City Schools

?

r " Project Darector David F (ooper

Project Secre.tary. Janice Wagner

Coordinftting Clerks Mary Krick, Sandi Hardenbgook, Wanda Matthews
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. The purpose of this project 1s to increase the
namber of children i grades 1-8 who achieve the
Maodesto City Schools minimurn competenty stand-
‘ards as developed tor every grade level by the
protessignal statt, The number ot students who fail
to achieve the minimum competencies and are
retained at -then present level will be reduced
because of the “availability  of the alternative
program of remediation '

COMPONENT DETAILS . .

The-Basic Skills Progrant K-8: .
“The Modesto City Schools h (1\(* a Basie Skills
. Program mn gr rades kinde rgarten"through eighth
The Hasic
competencies iskillsiin math, reading and writing
which students are expected to know at each grade
level [t <tudents learn these skills then we can

expect they will be able to work successtully at the

next pade level
Students are tested on the skills twice durning
the school vear — once at mid-vear and again near
‘ the end ot the school vear T a student passes the
first test, he will not hedve to take the second test

It a student s well below the necessars skill’

level he will be required to repeat his present grade
[t thewtudentisonlv slighthy below the required skill
lev €1 he will be promoted to the next grade lev el and
enrolled 1n th® “Help Yourselt™ Home School Pro-
gram . ) I
Why “Help Yourself” K-8? N

The Help Yhurselt program will provide daily
assistance to students \x§m have tailed to meet the
mmlmum requirements of the Basie Skills Program
in grades Kindgrgarten. thmugh erghth

[t 18 a caretdlly orgamzed and supervised
homework program tied to each student’s specific
problems<n reading writing, and math

The assignments are dene at home because
the student needs «\(trl time and work ongeertain
<kills '
o These skills \H“. ot course,
’ taught durrng the school day

The goal of the progragi 1< to help all students
. learn the basic <kills of reading, writing, and math

continue to be

required for successtul progress from one grade level ¢

to the next »

After 8th Grade:
" Y The Basie Skills Program leads directly into
. the Competency Based High School Graduation
. plan If a stud(:;'z{mrn.\ the skills 1n grades
dergarten thra elghth, he should have no
thifficulty 1n passing the hlgh school tests required
Aor graduation ) -
Hnth programe provide testing everv vear to

[

give information about progress to parents of those”

¢ students having ditheulty
) Both programs make learning the job of the
«chool, the home and the student :

-RIC . a

Aruitoxt provided by Eic:

A |

HOW THE HELP YOURSELF PROGRAM
WORKS -
When a Student Fails a Competency Test:

Following the’ tm(ll competency testing (usu-
ally 1n Apnl) at each grade level, the sthools will
idenufv those students who tailed to.meet the
minimum expectancles

Depending on how far below ;hc mininum
. level the student scoped. parents will be intormed |
that their child will be either retamed at hys present
gradeley elon promoted with the un(ﬁrst 1nd1ngth(1t
the student will work in the HYH program during
the next vear Parents will be required to sign an

Skills Program sets  the minimum ~ agree ment promising to provide, a quiet hme tor

homewmk and see that then child returns ecery
homework assignment -

students entenng the Hedp Yourgelt pm‘Lr ram are

segsion by tht ar teacher and .

LIV ENTAn INsersce
coordinating <lerk . .

Students enrolled 1in the HYH program will
recens ¢ regular homework assignments w hichare to
aid 1n strengthenmng the skills in which thev are
weak .

Homework packages will be placed 1n every
schoal in aspeaal place This will be called the Help

Yourselt Center of the school .

A spedially traindd person will see tot that
every student gets the homework assignment thev
need each dav to help correct the learning probler
from last vear . .

Fac h dav the clerk will mnk«\h])"tht- student’s
asxl;{nmvnt place 1tn the \tud( nt's HYH bag and
have it ready fer the student to ‘take home

# The following dav the clerk will (ol](:('t ‘the
students homework folder correct the axslgnmvnt
recard the restits_ and n{,xk(- up the next dav's
hom®work kit -+ o ' -

Homework packets. will be the same 1n all
schools The individual assignment wull be paper
and penlil work arrd other activities Fach assign.
ment s important Thev are arranged to take the
student, step-by step. through each skill It the
assignments are not completed and returned., the
program will not work

11




-~

~.

¢ vd thy work

When a Student Scores Low on the Screening
Test: . .

Sometime 1n the middle of the s('hp(?'eur
usually January ) stedents will be given a scrgenimg
ot called the Cahtornia Test of Badiec Skills
Students who score fow on this test will also be
rollednn the Help Yourselt Home'School Program
T The purpme ot nnrollmg students)n the HY H

1e with the support and help of parents should
the number tailing the final compgtency
hiswould mean tewer students would have to
n the HYH program the following yvear

teests

What the Stude nts\Mlll)() .

The homework assignments can hv(nmplvt('d
In 20 0fminutes each night

=tidents wall pick up their Help Yourselt

Homework kits at the HYH Center each day

Attdy the work has been finished the parent
will then ndicate the ~ddent has actually cir)'npletv
Students will return the completed
homework th the HY H Center the next dav .

Betore\the dav ends the student will return to
the Center & his corrected homework from the
previous mghl and the next homework assignment

. Once a dtudent passes a competency he will

no lopger be inithe HYH program for that okill H a
student needs hidlp with more than Sneaskill he wall
continue to redeive d»lgnm(nt.\;gml all the
detirencies dl‘("t\{)l‘l‘t‘(tt‘d A :

~chaol site e ke undergd intensive inservice tnnm
Ing

-

W hat Parents Will Do:’ ' .
When a student s enrolled 1in the-Help
Y ourselt Home School Program. parents will be
required to help This can he done 1n two wavs
In PLLAN A adl that parents will have to doas

provide i0nunutes of fUTET TIME for their ehild to

do the Help Y ourself Homework assignment When
thetudent finishes the homtwork the parent will
\'l('\ THE HOMEWORK to show that 1t wasdone

\ home  Finally - the parént must be sure the
Emc e .
. o £,

andthe hinal tests The extra work students do ’

b

v .’ i
homework 1s returned by the student each day.
Parents of all students enrolled in the Help Yourself
Home Schdol program must agree to do at least this
much . ’

In PLAN B parents may choose to actually
helpxhelr children with the Help Yourself Home-
work assignments This, of course. 1s a volyntary ’
plan Parents who are interested 1n working with
their children on readimg, math, or wrnting assign-
ments will be given special help Parent workshops
are held during the school vear. .

Students leave at the end of the day ‘w1th their
assignmerits in ther prn}vcl packs
What the Teachers Will Do:
. (lassroom teachers will continue to provide
dailv nstruction 1n all ?e skill areas While the
student 1s working to strefigthen the previous year's
weaknesses, the teacher will be helping himwith the
skills he must legrn this vear *

The teacher will regularly discuss the stu-
dent « progress on the Help Yourself assignments
with the person in char ge of that program It willbe
the teacher's decision, based on the student’s class
work and Help Yourself assignments, which will
sletermine 1f the <tudent is.readv to leave the HYH

T program

What the HYH Staff Does: .

A speally trained clerk wall be in charge of
the program The clerk will use the student’s
compejency test results to determine the proper
homework asgignments [t is theclerk’s responsibil-
1ty to prepare the homewonk kits each day, correct
the work. and keep written records of the student’s
progmess The ¢lerk will meet with the student’s
classroorh teacher on @ rvguldr hasis to diseuss the
student’s progress .

’ - f o '
Visitation Information
Visitors are welcome at any time, 1
but we request advanced notice.

Contact David F. Cooper, Project Director
Modesto City Schools

426 Locust 55t

Modesto, CA 95351
(209) 523-175H2
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"Skills Adquisition Camp™ 18 a project de-

optimal gpportunitits to successfully meet the

d

1stricts proficiency standards,
The students involved are 4-6th grade stu-

dents and sec ondary school students whose C'TBS

test scores plack them at or within the first and

second quartile The students are grouped 1n two
saparate groups according to their special needs, be
they \m' motnr integration or p(‘r((’ptl()n defi-
clency

Program Objectivies

A}

The "Skills Acquisitiocn Camp”, 1itselt. pro-
ides an opportunity”for assessinent and remedia-

tion 1in anenvironment that is free of known factors
that intertere with disadvantaged children's suc-

cess 1in school Camp Fricet, secluded 1n the hills of
Calaveras County was the site chosen for this

N u

¢

nique program All students spent thirty days at

signed to provide dl.szldv;mmged Students with'

amp Fricot where they participated 1n an inten-
sive, innovatively structured program geared to-

ward eradicating their deficiencies 1n the basic

o - oKl

Program Components \

The, "Skills Acquisition Camp” has four

components [jDidgnostic gssessment 2)Remedid-
tion 31 Self-concept appraisal and 4) Teacher Par-
ent support system Each component of the project
has objectives to be met, activities to implement and

a

means of evaluation .
The tocus of the diagnhostic assessment

component wasbilateral Those students whotested
out 2t the second quartile but had poor reading,
language comprehension and spelling skills were

g

Iven visual-perception testing, i e, Bender Gestalt

Motor-Free Visual Perception Test and the Berry
\7

1sual-Motor Integration Test Those students whao

scored at the first quartile pwere given a complete

tests, 1 e, the Wide Range Achievement
abody Individual Achievement Test, as
battery of visual-perception tests
. affectiv™ measures for self-concept were

( condu®ted As a result of the test batteries, a
complete  diagnostic prescriptive individuahzed

p

rofile was developed for dach student and Jearning

modalities were 1dentified . -

In the remediation «cdmponent the.students

. were divided into two groups — "“A” .and “B”
Students were selected for their groups hased on test
outcomes and those students found to have visual
perception problems were assigned to group “B”
While this ggoup received specialized treatment for

v

1sual-motor integration and perception defi cy

thev also received treatment for reading and math
deficiencies, Students assigned to group “A’" were
thoge students with poor\‘readmg skills and math
skills for whatever reasons, and they received
specndl treatment 1n these sibject areas While the

"ERIC

Aruitoxt provided by Eic:

asic program design was consistent for all stu-

e

J were

.

10
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dents, the éroup “B’) students received trgatment
above and beyond reégular remediation assistance,
t modalty consisted of prescribed
curri®um maternials geared towards arredting the
physiological dysfunction

The be'lfcuncept appraisal (omponent was
decided upon sipce many studies show that students
who are well integrated in persenality and peréep-
tion = cogmtively and physiologically — function
more effectively in their interactions and relations
to other students and adults They are less threat-
encd by difficult tasks, peaple and situations, and
are able to work with others more comfortably
Furthermore, 1t 1s purported that, black youngsters
predisposed to school drop-out are tharacterized by
low self-psteem 1n all areas that seem to fgnction
with self-concept Camp Fricot 18, free from typical
urban dlbturhan(es dlstm(twns and noise pollu-
tion Henee 1t prmldes an 1deal environmerit for

“The tr

self-erhancement through self discovery

The

primary focus ot this component 1s to up-grade-and
¢hhance student attributes through acquired and
reintorced skills, both 1n the cognitive and affective

sphergs

.

The teacher parent support system compo-
nent was designed to reinforce the learning and
study skulls acquired at camp Classroom teachers
. of stydent participants attended workshops to

coordinate classroom and camp intervention strate’

gies Parents were asked to set aside a certain
amount of time each mght for reading and discus-

sion activities with their children Parent work,

shops were held before and after
workshops provided pre post counseling onstudent

diagnostic prescriptive findings
Yions Workshopg also included technpques

camp The

. and recommenda-

of

providing TeUl‘db as motivators rather than
and punmishments In addition to group
ng activities, 'paronts could also receive
f counseling on therr children Parents

threats
counsel
individu

also asked to certify that their chwldren were

reading to them at least twenty minutes per night
Students then received chips for each reading
verification brought in and extra chips for extra
work and accomplishments At the end of the
month, ehips could bé cashed in for prizgs The
assumption of this cofmponent was that parent
effort and active mvolvement can be
invaluable 1n skill acqul%ntmn and the'outcomes of
their total involvement 1n this program should

support,

reflect 1n better test scores 1n reading, wrnting and |

math for their children

Vl‘;ltﬂtl()n Information }’

Norman Thompson

\

. ' Berkeley Unified School District
Tutorial Services, Berkeley High School

. 14

2246 Milvia Street
Berkeley, CA 94704
Phone: (415) 644-6836
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The Early Entrance Kindergarten Program
tEER proydes an instiuctional program different
trom any program currently ottered in the MPUSD
to children of this age and background It s unique
by i lrepronading a school readiness program for
children whose birthdates jusemisSed the four years
nine menths cut-ott age foy regular kindergasten, (2
providing the children with highls m;,rmtnénrwnt
ed readiness learming experiences, andt ) providing
asoctalacademic, culturat gnd soaal diversity ina
heterogenous grouping ot high achieving chtldren
and children with signmiticant educational needs

Philosophy

The development of school readiness <kills
language expression auditory diserimination and
~oc1al interaction, of Early Entrance Kindergarten
~tudlents 1 signuidantly erhanced by early assess-
ment ot student needs positive educational expert
ences through a strong cognitive program  social
experiences and cooperative parent involvement

The s ugly experiences ot EEK students havsg

e henefiaal ong term gtfect that can be vertfied by

their ~chool performance during the three %hool
viar«tollowing enrollment 1 the program

1]

.\g(k .
Children whose birthdates narrow]s preclude
their enrollment mto regular kindergarten are
recognizedds in need of annstructional program
“Lhe age d(}thvtlm('ufvnrn]lmvnt therefore governs
A child < ehgbihty o p(lrtu'lpac(‘ in the FEK
program (Thildren must be betweén the ages of 19
and 4 9 a~ of September 1 of tne program vear

-

Recruitment

 hildren trom all socio-economic levels are
enctfaraged to giend via recruitment practices
including distribution ot flvers notice to the media,
and contact with schools and <oaal agenaes The

statt conducts o recruitment campaign in late

spring through late summer to encourage‘enroll

rpvnl"’l‘lnmllmvnt Is volyatary

Ehgibility / N
Priority pldtement s given to carcumstantial-

I disadvantaged children with consideration given

to academic need language development social

need and tamily needs . ‘

l‘m"dti()n '

) The EEK at Noche Buena Schoolis located in

a Title I target area with the majority population

betng Black, Fihpino, and Asian

Present Enrollment
Present enrollment includes children from
throughout the entire Monterev Peninsula The
enrollment represents a racidl, academic, cultural

. and soayd diversity 1n atheterogeneous grouping ot
high aclfieving claldren and those with significant
educatfonal needn Approximately 80 come from

1 disadvantaged” backgrounds and the remaining’

(S '
ERIC '

Aruitoxt provided by Eic:

“
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2Ar come from “advantaged” home situations

Desptite the requirement “that parents must
provide transportation. enrollment and attendance
are ('un.\l:tvntl_\ high A waiting list 15 maintained
Assessment

Jhuring the first two weeks of <chool, hetore

mstruction begins, an intensive usywmunt pro-
gram 1s cond®ted Each child enrolled in thg
program 1s given the Jordan-Massey School Readr-
ness Surtesy This 1s conducted 1n a one-to-one
environment allowimg for close observatton of the
child and establishment of a warm relattonship
between the teacher and the child .

The purpose of the assessment s to 1dentify
strengths as "well das areas of need tor eacp child
Conterences are held with each parent te share
input about the child < needs and the insttuctional
programi Other assessments, such as Distar Math
and Language Placement Tests ape administered
during the early weeks of instruction

" Post assessment and conferences are held

again 1n the spring to review progress and to
determine regular school ;;hl( ement for the tollow-
lm.{\ ~choolvear )

An extensive evalvation s in process under
the auspices of MPUSD s/ [hrector of Exvaluation
Llovd Swanson ' '

Small group rcading instruction s

Instructional Program .
Assessment results point out the need for
strong programs in the areas ot language, math and
reading readiness development EFK 1< implemen -
ting programs which have proven to be effective
with bi-hingual children and children with language
deficiencies Particular emphasis 1 given to sym-
hohe, logical  temporal and spatial gdations,
~eriation and number concepts, and oral vocabu-
larv These programs provide for entrv at different
levels depending upon each child's level of concept
development and lend themselves to continual re-
evaluation of the individual student’s progress
Another particular strand throughout the
program encourages a feeling of sef-worth and an
appreciation for the unique contributions of the
individual ¢chld This 1s enhanced, by the mulu- |
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cultural program, the use of career education which

emphasizes ‘the development ot positive  selt-

concepts and art, music and psycho-motor activit-
1es '

* < The learnmihg centers are an additional vital
andintegral part of the dav pllowing a child a close-
up. first-hand opportunity tawork with supplemen-
tary materials

_ Children are encouraged to assume responsi-

.bihty tor their actions, to develop a pride 1n
themselves and to express their feelings appropri-
atehy

Wrtng protice duning bippineott reading time
i

NS

Parent Involyement
A parent advisory committee 1s 10 operation
and assist~ i choosing and organizing appropriate
afeas ot parent education to be held throuyhout the
vear The parents are encodaged to ohskrve the
classroom at least once a mongh and participate in
<tudent activities as often? as possible  These®
expertences provide a partial hasis for the frequent
¢onterences held between the parents and teachers

. . These conterences maintain a close working rela-

tionship betweenrn the home and <chool that hest
serves the needs ot each child Parents are provided:
A training sesston 1n the fall to acquaint thelm with
classroom procedures At this time they are also
provided with materials and suggestions for activi-
ties to hv u~ed in the home to augment and reintorce
language and math development

Not only are parents widely utihized as daily
volunteers but they are also encouraged to take part
in thegmany student parent activities such as a
Thanksgiving Feast, Christmas program, multi-
cultusal studies and parent day

Future Plaecement

school attendance area .

These recommendations are then shared 1n
spring conferences with staff and principalg of the
recerving schools 1n order to arrive at a mutual
agreement regarding final placement Follow up
conterences are conducted again 1n the tall to
clantfy  confirm or revise placement procedures
Onlv those students demonstrating strong evidence
ot academie, soc1al and maturational maturity are
recommended for placefent 1n the first grade .

Organizational Structure ’

Two fullycredentialed teachers and one eyght
hour atde serve two classes 025 children using team
teaching methids The Director of <Flementars
Education and Special Projects serves as adminis-
Jrative otficer A district resource teacher provides
assistance 1 project wntingrand monitoring “The
program also recenyes the benetit ot a psyvcho ngxt,.
nurse and ~peech therapist A district aceountant
monitors the budget
Program Length

Programs operate tive davs a week Monday
through Friday tor 10 minutes per dav tor 177 day
a vear Dailv attendance begins for students the
third week of ~«chool to allots the first two weeks for
individual testing and conferences

T

Py

L 4 Y}\ : 3
Multy cultural ‘mdrvnvﬂ(l un with a pinata during
Cinco di Mavo '

Visitation Information
Visitations are welcome at any  time
observation rooms are always avatlable For
further information please contact us at 7
Early Entrance Kindergarten

Noche Buena School
1150 Elm Street

as

In the spring anin-depth assessmpent of each ‘ Seaside, CA 93950
child ~ academic, phy®ical and social development ©10%) 687479
§ conducted between the credentialed staff and or

parent ‘m order to prepare recommendations tor
placement ot each child for the following vear Two
silternatives are avatlable (D placement for the next
fall 1n o regular kindergarten within the child's
(ol attendance area, (2 plzu'(‘mvvyw the next

d s regylar

£t

y i aregular first u(adenthm the

EarlwEntrance Kindergarten
¢ o Office of Special Projects
" MPpUSD
PO Qox 1031
Monterev, CA 93940 .
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FEnghsh  Acquisition Secondary Youth
(EASY) was a project deseloped at Alisal High
School 1in the Salinas Union High School District
[ts major concern was the development of F.nglish
imstructional materials for secondary students who
had himited or no competence 1n Enghsh The ;:rz-mt
permitted those statt members whose work involses
them with the plicement, instruction OF Supervi-
sion o <uch students to continue to revase tield
tested matertals and to develop additional ones to
<upport the EASY matrix More specificly. the grant
monies/were used to produce materials to support

ASY objectives 1o revise materials to rent a
Tdwng tor the Cufficulum Development Center

and to pay two clerical employ eds

_The mminial hield testing of matenials has
indicated that completion of the EASY instructional
wastem will be™s service pat onlyv for the Salinas
High School Testrict but tor rgany other thstricts
within the state ..

#  When completion ot all the instructional’
matertals needed | to support EASY have heers,
completed students with imited or no competency
in Engh<h will tind d\.th("\ enter the secondary
educational svstem 4 language develgpment.in-
struc tiogal sv«tem available to tHem that diage
noses & prescribes tor thewr learning needs offers
them some graduation proficiencies ncorporates
somy vocabulary of careers vocations and consum
s»r“'npeten( 1es, permits their successinthe regular
instructional program and rewards thewrr compe »
tence with credit 4

Aruitoxt provided by Eic:

Personnel

Teachers who contracted to become writers
of English lang®agelearning matenals had the
help of curriculum dévelopment typists and of
the Monterey County Youth Corps Youth Incentive
Engtlement Project Swudents who wprked, as
curriculum development tvpists allastrators and
photographers. and laminators trimmers and
collators Their matérials were edited by a curricu-
lum dey elupmen‘t spectahist The project was super-
vised by the Director of Special Projects *

The personnet of the district print shop and
the graphies department ot Monterey  Counts
Department ot Fduc@tion contributed their talents
m helping us produce decksof cards gameboards,
learning center posters and various other instruc-
tinnal materials

district has been concerned about those sec
~tudent project participants who had hmited or no
competence in Enghsh Finding a dearth ot Knghsh
instructional matenals that recognized and met
« their specific- needs or those of their teachers the
program began developing such matenials
VAR

Visitation information
John C Griffin
Director of Special Projects
Sahinas Umon High School Dhistrict
Alisal High School .
777 Wilhams Road
Sahinas, CA 93905
Phone (10%) 1242811

t | M
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* PROJECT DO CARE

Project Iirector Fred Valvepde

Project Secretary Denise Lindsay AN
f.anguage Skills Resource Teacher \% 1ct0r Thornhill
Reading Resource Teac her Fred V al\ erde
Clasar(m{n Teachers Victor Thornhill. Robert Russell

("lassrgom Aides Eunice Campbell, Sylvia McCormick

Reading l.ab Aides .Jo Mendoza, Sheilla Nunn, Monica Vance
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Historically most basic <skills programs have
set limited goals w ith little dlrg-(-tmn and udually no
theoretical base Most seem to be basic survival
programs ¢ we have the monea, now what shall we
do’v Most programs operate 1n the following
‘manner First studengs reading lesels are assessed
through a standardifed group-reading Inventors
Then commerg1at materials are purchased, and the
students are taught with the new materials \

Naormally, hittleor noconsideration s given tl)
dragnosing the strengths and weaknesses of 1n
vidual ~tudents Also, httle or np consideration.asy
given to students’ ’I\ els of cognitive development |
nor 1= any considedtmn given to levels of engnitive
development required by teachers’ assignments
The program presented by Liberts 'nion
School 1ncorporates all of these aspgcts ot
ddition to incorporating thesgekills
ACTOSS (O reas First the project has exam-
ined then f our students Second a theoretical
frameworkltor curricalum has heen adopted Third
“egithin this tramework a svstematic approach for
Rachimg basic <kills has heen developed
@

THEORETICAL BASE i
French epistomologist Jean Plaget has pro
posed a theory of cogmtive development which has
gained wide nternatnal acceptance Praget de-
stribes the normal cogmitive development of indi
viduals He deseribes how individuals develop trom
sensori-motor through pre-operations to concrete
and tormal operations
Students who enter high sc hool are usually in
transition between concrete and formal operations
Thev have usually developed concrete operations
cthe ambity to classity seriate ete and hypothesize
about concrete Uh}m t~; However they have not vet
developgd all of thece abilities at the svmbolic or
abstract level Most of the students never re d(h
" tormual operations
Reading and writing can he hoth svmbolic
and abstract ('\pva(J ~ymbuls stand for
concrete or hyvpothetitd] 1deas They are not the
ideas themselves but only represent them The
experience wwriting the organization of thoughts

Hig
fearning

!

and experiences The experience of reading 15 the
rearganization of the author's thoughts and expen
ences mathin this own experiential framework

l

These/twa processes regpire common skills T
probldm of poor hasic skjtls becomes a probleny/ ot
poor fognmitive development It 1s not a probleng of
menlal capacity but rather a problem of developin
Process asitrelate \mjhnlu functioning. 1 e
reqgding and wnting

Dr Larry Lowery, professor at the University
Califorma at Berkeley (1977) has developed a
syvstem of instruction based on Pragetian theory
A whl(h he calls “horizontal instruction”™ Horizontal

: y

-

.
Instruction 1s a process by which students are *
*steeped in COgNItIve exercise ageac h's own cognitive

levels and then the cognitive skill 15 apphed to
1izher levels . :

For example classification i3u pracess which
individuals need in order to read Itis also a process
which an individual develops at concrete opera-
tions Lowery suggests teaching the process at the
concrete level, then at the pictonial level and finalls
at ‘the svmbolic or abstract level, the level of the
printed word

Horizontal instruction has heeh apphed to
reading and writing with great success at Liberty
The cogmitive orthinking <skills whith are necessary

vior succegs 1In re. wding or writing are Ylught tirst

N
"”Hn theYetudent 1s tiught how to apply the

' \hmkmu Kill to reading and to writing, 1n a

ditematic order progressing from ehster skills to
the mere difficult alwavs huilding on what the
stident has been taught

The program at Liherts has been <o success-
tu] that we now attempt to apply this same torm of
integrated instruction across all the content areds
serving project students The purpose of the pro-
gram 1= to develop an approach to basic skifls by
first teaching the cogmtive (thinking skills neces
sary for effective reading and eoral and written
¢Spression then to teach the basic skills necessary
for success i school md for success in hfe and
tinally to develop and coordinaté the apphications of
these same thinking reading and writing \kl“\ n
all content areas

COMPONENT DETAILS .
Language Arts Resource Teacher

The languagé arts resource teacher works
with the reading resource teachér to provide
leadership and direction for the classroom teachers
and axdes A< well as reacting to individudal needs
and prohlems of the tefchers and ardes  the
language artsresource teacher provides on going 1in
~ervice, prans and develops curriculum and provides
weekiy lesson plans for thv/ld\\r(mm teachers 1n
both rdading and wnting

‘Reading Resource Teacher
The reading resource teacher super\Ns the
lab pulltout program In addition to supervising the
lab hediagnoses and plans the individupl remedia
tion of each student as well ds tramning the aides
Classroom Teachers
By vielding to the resource teachers the
responsibility of duy to day materials development,
the elassroom teachers are freed to exerty their
energies | toward monttoring  of student
achievenient Classroom and resource teacher meet
once a week to evaluaternstruction and to plan short
term and long term objectives

close
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Classroom Aides s

The project invests i aide perfor
through traifng and inservice By recognizin
value of quahfied aides, and by fostering thwir
development 1n teaching, classroom managemen
and record keeping, a new level of professionalism
has been attained by the aides in,the project The
*aides tulfill clerical duties 1n addition to thewr
primary function as a teacher in the classroom
RESULTS UPON TARGET PARTICIPANTS

Although results of post testing are not yet
avatlable, classroom teachers have noted tremen-
dous 1mprmer{19nt in student writing samples An
early indication ot the success of the program s the
tact that only 9 project students out of a total of 150
fatled the w nting ~ample of the district’s proficiency -

test .

Aruitoxt provided by Eic:

SELECTIVE COMMENTS :

Thirty si1x school districts throughout Califor-
nia have already expressed an interest in our project
and have been provided with materials and or
inferyice Adoption of the project 1s being scheduled
to begin at two other schools 1n §eptember

Visitation information
. Thaddeus Ferenc
Liberty Uion High School District

850) Second StReet
Brentwood, CA 94513

~ Phone (415) 634-2166
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, Marina La Via High School .
Monterey Peninsula Unified School District

” ‘ ’

.

Principal Pe‘te Krasa
. Program Coordinator Rick Buonaccors
) ‘Program Assistant Vicki Robinson
Superintendent Dr, James C Harnson
Ass ant.Supermte_hdeht,. Neil Fearn

Directok of Special Projects James 1. Mitchell
’
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The project s utle, “In&ntive Curnculum

* Ennichment,” apprtpriately reflected 1ts purpose
which was toenrich or enhance the curnicdlum and
simultaneouslhy give our ESEA. Title [ students an
iIncentive or motivation to learn The reallocation
-grant provided the resources necessary to design
and implement a creative nontraditional or poncon-
ventibnal program which emphasized the instruc-
tion ot basie skills in amotivationaldelivery system

“that 1s clipels related to daily hife and employment,

situations Since the target students have already
expertenced  fatlure oy, severe difficulty 1n . the
traditional high school environment, and since for
most ot the students, continuation.high school
represents their findal opportunity to obtain the level
ot education required for the m(unr! ol occupa-
“ons an u’ptmlum(-nntinuanhnr*du(-u N program
and curricutum becomes crucial
Program Objectives . .

The project éncompassed tour distinct compo-
nents described lw/‘lfm whieR were all bound by the
“commonality of stressing the basic skills

AlLESEA Title I project partieipants were to
raise their reading, writing, and math skills by
significant improvement levelsta minmmum of 257
a~ measured by the Monterev Peningula Unified
School Daistrict proficiency examinations  The
students were to also improve their histening and
oral expressive capabihities, land their attitudes
tow ard themselves others andschool his evidenced
through documented \tuf[ observations In addi-
HOR the target project participants were expectod to
attain and then maintain an attendance record of
4tr or higher The students wererequire®h develop
apphication skiils s/) that they could demonstratethe
conceptualizguent ot hinking apphed classroom
learnmg with the apphceation of the basice skills (for
example, knowing how to figure out the lowest per
unit cost of three difterent s1zes of the same grocery
store producty A< the tinal objective, the partic-
pants were to identity specific career goals based
upon Interests strengths, and wvisitation zm(i or
emplovment in the actual marketplace This would

be @ result nt(xg,\(‘rwlw and extensive exposure to
career opport nm}«-

Program Components

All ot tli(- objectives mentioned abhve were
addressed to varving, appropriate degrees in the
four major project component areas described be-
Jow

locale and which otherwise would hie at the fringe
of our grasp The mobile classroom served as an
incentive-based basic skills application program
with an emphasis upon serious classroom partici-
pation 1n the improvement of basic skills In
other words, successful classroom efforts led the
studentsao rewarding on-site educational experi-
ences at such places as Hopkins Manne Statfon
iscience and oceanographyv). Monterey Superior
Court (the legal process)-Cannery Row Busi-
©nesses (prerequisite comman components for
running a successful business),“and so on (the
opportunities are virtuallysunlhimited)

¢

The muhile classroom s major trip for the vear wds «1x
davs at Yosemite Insutute Students prepare wilder
ness cabin for visit

For each  classroom trip”, on-site learning
packets were developed, consisting of not only the
instructional units, but pre and post assessments
ang ~'?nllnw-up activities Since the “driver” of the
mobile classroom 15 alse® a teacher, the entire
instructional program was professionally coordinas
ted supplemented with the on-site resource per-
sonnel

All of the objectives hsted (writing, math,
reading, oral expressive, and application skills,
attendance, attitudes, and career awareness) were
addressed — egch wath as great’an intensity as
appropriate Forexample, all participating students
were expected’to orally egpress concepts they have
learned, respond to questions with essay answers,
complete required reading, and so on
2 (Career Apprenticeships. Through the routine
_onentation interviews for new students 1t was

determined that almost all of the students either

favored certain occupational areas or were
| Mobile Classroom. The relatively smallsgresT . —wHlng to explore others Career counseling, an

Marnnal.a Via, coupled with the small studentto
teacher ratio, made 1t not only possible but
destreable to approach education innovatively
An ewght passenger van flexibly and compara-
tively inexpertsively provided the schodl with a
mobile classroom capable of capitalizing upon
the myvriad of resources which prevail 1in this

3
“.

S

integral part of the curriculum, aides both of the
groups of students in their preliminary thinking
about the future The career apprenticeShip
program enabled an individual who, forinstance,
expressed an mterest in law enforcement to serve
an apprenticeship at the pohice department and
be paid by the school at the minimum hourly

2 04 \ o




/ L

wage. The arrangem®ht accomphished two pri-
mary purposes First it created a position for the
student which would not ordinarily exist (and in
a desired field). and Second. since the school by
the grant. provides the funds. the school stipula-
ted that satistactogy progress toward the profi-
clencles attainment as delineated in the objec-
tives. be «naintained by the participating
students in order to retamr theirjobs [n addition,
the emplovers were tormally urged to stress the
application of basic skills in their “on the J()b"
training program

Ax a point of clanifwation, 1n both the mobll(

classroom learning excursion and career appren-

tl('eshlp programs, incentives tor achieving expect-
ed progress in the objectives area were built into the
participation selection process

Through the | C E grant students were able to visit

Moss Landing Marine lLab and use equipment
atherwise unav aifable to them . .

3 Community Interrelations Board. Students

from*the Executive Councl of Marina La Via's
student bodv comprise the Community Interrela-
tions Board (C' I B ) Participating students, both
on the management ahd employee level utilize
leern all of the basic skills as those skills are
called tor repeatedly 1n ac¢tual daily ‘hfe situa-
tions”  Community agencies. including the
school 1tself. may apply for tasks and projects to
he handled or completed by members of the
“Board” For example, the C [ B donated to the
city of Marina the Volunteer Savings Plan
{V S P ) The student body president presented te
the Mayor of Marina 100 student volunteer hours
to be used by the city Notonly do the students
benefit attitudinally and educationally, but the
onsequent rapport generated between the com- .
nity and voung adults 18 an invaluable by-
froduct. Schools and communities operate most
effdctively, naturally, when working together

1 Regular Classroom Application of Skills;

Since 1t8 Inception some 81X years ago, MarinaLa

N \1 Via has been operating with a minimal instruc-
Q .
:\

. population 19 approximately

tional budget necessitating the all too frequent:
use of non-motivational *handtme-down"” materi-
als Budgetary Foriﬁderatlon 1n this area permit-
ted the staff to' more relevantly teach the basic
skills 1n the context of “real” situationts For
ingtance, reading, writing, speaking, and(ompu
td:kon skills are taught with materials, simulat-

g a bank or grocery store business, etc

Classroom activities aredesigned to remforcethe
. mobile classroom experiences '

Demographic lnf(nmdtmn
Marina La Via 1s a continuation high School
vin the ity of Marina and ‘within the Monterev
Peninsula Unified School District The enrollment
begins at 8010 the tall and reaches a capaaty of 120
in the $pring with a statf consisting of 1 administra-
tor. 1 secretarv., and 6 _ teachers The student
S0 minority

Results *¢
b 3

Only prehmmdr\ evaluative results” were
available at the time of printing and those were
highly encouraging and exciting

As the project’s trtle Incentive urrl(ulum
Enrichment suggested. the program was intended
to provide our students with an incentive to learn as

¥

well asleprich the curriculum The bestevaluation of
La Via'Sygobile classroom program comegfromtwo
figures First, 737 of the ehgible student.body

achieved honor door status meaning that 73" of the
students demonstrated excellent attitudes t(‘»iard
their studies and others and produced more than an
average of ‘three credits per month (°C” or “D”
alternative students) At the beginning ot the vear.
only 10+ of t\m student body reached the honor
status Second® 1.a Via's average daily attendance
exceeds 90 In order t()‘quﬂllf_\v for mobile class
room trips, students must ha've excellent afgendance
records and they must be on the honor status

In addition, the program provided the school
with un expansive, innovative, and practical way of
learning, not'possible solely within the classroom
walls 4 .

In conclusion the grant produced invaluable
and extensive positive effects upon the attitudes and
basic skills achievement levels of our ESEA, Title |
project participants, and that condition permeated
the entire school )

7\
+. Visitation Information
Marina La Via High School
390 Carmel Avenue
Marina, CA 93933
Phone: (408) 649-7223, 7130

.

Principal Peter K
Project Ihrector Rick Buonaccorsi”
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- Superisor, Bilingual Education .Dr Frank (Goodman
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NY Times, June 12, 1978
“The tapes seem to educate on several levels,
increasing comprehension & command of Enghsh
while bridging some deep racial. cultural & economic
_ divisions v . >

o

Letter Maxch 27. 1979 former Secretary of Treasury
W Michael Blumenthal - i

“[ have no doubt that this sort of approach can
be verv helpful to semsitize people to the use of
languages Anvthing of this kind which eliminates
barriers of understanding among various groups n
the society particularly minorities with cultural and
language differences, 15 a ngeessarv part of improy-
ing the conditions of life for all

L)

For the past 6': years, English on Wheels
(EOW), a Salinas Union High School District Adult
Educatian Program, has attempted to respond tothe
need for more effective communication between
English-speaking aftd Spanish- spgakmg resndents
in bilingual communities by first producing and
subsequently testing out — in conjungtion with
AKTOS, a research media educationdl entrty, three
sets of dramatic, experimental videotapes designed
to deal w1th — and mish — the. persistent
stereotypes "(sublimin®¥ as well as verbal) which
often prejudice or jeopardize the success of conversa-
tions between minority and majority residents in
bllmgual areas

The need for more effective communication
hn'ween anllbh speaking and Spanish-speaking
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residents 1n bilingual communities, eg Compton,
California, has been long recognized as a erucial
prerequisite to a successful implementation of
wvaripus programs, communal as well as education-
al, aimed at improving the lot of the inguistically
and Culturallv different.

Goals

The goal of this grant 1s to foster trust and
understanding on both sides of the language barrier
among bilingual sehool districts as follows:

A By documenting on tape the discoveries,
experiences and insights which the
utihzation of the above-mentioned videotape reper-
toire at the EOW Center 1n Salinas has stimulated

}ng bpth Enghsh-speaking and Spanish-
speakmg participants, and by recording whatever
additional responses and discoveries w hich the
extension of this repertoire to a wider area of classes
and audiences during the course of this grant may
produce

B By developing two in-service teaching models,
both to be field tested in the Comptond)mfied School
Istrict (CUSI) — to be used as orientation and
introduction to the comprehensive video inventory
of the 1llustrative methods pnd experiences concur-
rently being developed.

Component Details
1 To create by Feb. 25 1951 for teacher training
and parent orientation, three training and orenta-

M@ion videotapes of lengths varying from 40 to 60

minutes each

These tapes will fogus on various instances of
observed miscommunicat originating

a 1n the Classt?)gr#‘m\
b 1n various institutional settings and
¢ during the regular Cross-(‘*;:‘-mgual
tape teachings held weekly at tiaEng on
Wheels Center. plus various remedies an
strategies developed to deal with same

!

2 To develop two In-Service Teaching Models —
one for Staff and one for Pgrent Education.
The Staff Training Model (STM) will demon-

" strate samples of the content of the audience-

collaboralde repertoire now 1n use, including
bilingual materials intended to accompany 1t, will
demf)-rrstrate value deprived from pbrtlclpatmn n
the mixed langu video-teaching at the EOW
Center, outline passible application of the video-
teaching repertoire to the grade school classrooms
as part of a pilot cross-cultural teaching program,
itemize new content areas not yet included within
the already produced video curriculum; devise and
administer assessement procedures to evaluate the
effectiveness of the ab(’)\g

The Parent *Education Model (PEM) will
introduce parents to the different ways they can
increase their perceptions into the mutual causes
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and responsibilities on Yhe part of both lénguage
communities for the often inadequate 4dvel of
communication between them; facilitate ¥yloser
coogeration and integration of efforts bétween
parents of Spanish-speaking schoal children and
staff; become acquainted with the use and value to
themselves and their children of the video-teaching
inventory of methods #nd expenences beifg docu-
mented: improve their abiity to decipher more
accurately the language of functionaries in agen-
cies, bureaus, clinics, schools so as to function more
auton®mously within the majority community.
devise and adminr assessment procedures to
evaluate the effectiveness of the above

lllus‘tration: '

A 20-minute ':” videotape (in.Spanish and in

« Enghshy is available introducing Englsh on

Wheels methods and matenals for cost of raw stock
only

SELECTIWE COMMENTS

“I appreciated 1t very much because it helped

* me remember all over again that | need to have

MORE PATIBNCE when dealing with those who
have difficulty speaking English )

.

we need more of this type of understand-
good- because 1t gave us the opportunity to
lopk at ourselves, examine our own feelings and
ac}wns towards others

- did an excellent job of oversypming the
‘passive resistance’ part of the faculty J. warm.
understanding, and not accusatory for which

['m grateful,

>

Q 4 V4

Visitation Information

éompton Unified School District
604 S. Tamarind Avenue
Compton, California ,

. »

Dr. Frank Goodman, Supervisor Bilingual
.. _ Education
Phone: (213) 323-8980

Alan R. Marcus, Project Director
Research Director, AKTOS
Box 95, Route 1 ‘
Carmel, CA 93923
- Phone: (408) 624-6323

s

-

Facilitator of In-Service Workshops

_Beginning 1n the spring of 1980 and until the
‘completion of the teacher training tapes the Facili-
tator, Ms Lotte Marcus, AKTOS, Box 95, Route 1,
Carmel,Ca (Tel 1—4()&624&323)w111be available as
consultant to districts who would like to introduce
the Parent Education Model and the Staff Training
Model into their districts. By the spring of 1981 a
plan for publicizing and distributing to interested
tbilingual) school districts staté-wide the teacher
training videotapes as well as in-service workshops
in the use of same will be prepared




~ 'A'FILM — TITLE I:
A PERSONAL POINT OF VIEW

Shot through the facilities of Santa Monica Unified School District

Santa Monica U_r;i)ﬁed School District

-

d

el
Supeghtendent Dr. George Caldwell
¢ Assxsl‘uperintendent. Tony Baratta
Supervisor of State and Federal Projects: Rita Esquivel

9

] 4 1

Wntten and Directed by Monmka E. Henreid
Photographed and Egited by Russell Carpenter
Origin&l Music Composed and Conducted by Mike Price -
Production Manager Michael Gehrman
A Little Red Hen Productiop
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Project Concept-

The project that “Little Red Hen™ uhdertook,
was the productipn ot a film to visually describe
Title I It was a 16mm film made within the half
hour television tvpe tormat The media of film was
Chosen because ot its emotional power to etfectively
motisase large numbers of people amd clearls

explain concepts 1n an entertaining and artistic

“manner

The pmbp(’c‘me audience tor the film in-
cludes chajgoren parents and teachers attending
Back to Schodl Night new Title I children. parents,
teachers and teacher s aides parents teachers and
administrators attending Title 1 school meetings
and Title [ district meetings PTA ty pe meetings for
nnnTltie[>chm&l;that\mnt need toapply andthe

community,in ghgeral
Objectives

The ubjectives of the film were toshow Title]
in action, to \tlmuliltt‘ Interest 1n participation. to
help new Tile 1 parents understand their teelings
toward thelr own child s development, to help the
child understand his her own feehngs toward

» ' i )
-

extra help”, to assist teachers 1n counseling
parents and children, to assist administrators in
counseling teachers and aides, to explain the
administration, purpose & function of Title I, to
enhance communications between the Federal,
State andeDistrict levels regarding the programs
available, and to show the use ot tilm as a strong

* and etfective tommunications media

4o meet these objectives the film artistically

portg s a happy tamily with aloving mother, quiet

sbright older child and an energetic younger one A

letter from school 1s received and 1t states that the
voungér child has been tested and reads below grade
level.Whis 1s a shocking revelation and considered
as an insult to the family They feel there must be a
mistake The mother 1s angry and the child 1s
embarrassed A possible solution 15 presented —
Title] — But they areunsure what Title [1s Avisitis
made 40 the principal’s office and the tests are
explained A couple of meetings are conducted and a
school tour 1s taken An overview of the function &
apphcation of Title T 15 presented The family
partiipates and discovers the values of Title [ The
mother becomes involved and actiy e and her voung
child has a chance to develop’his potential

i
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g Visitation Information

A , Monika Henreid ! .
- . Project Director

Michael Gehrman
) Production Manager
(213) 393-0719
- or

Art C. Bystrom

- Madison Schéol

- 1018 Anzona Street .
Santa Monica, CA 90401
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FAULT TREE ANALYSIS OF TITLE I PROGRAMS

e -

(2

San Diego Coﬁnty Départment of Education
Central School, Escondido Union School District -
Otis School, National School District

Project Director Dr Dave Meaney

San Diego County Department of Eduration
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Program plagning in most Title I schools
usuallyv involves the planning of activities which of
successtully implemented, would lead to achieve-
ment of a predetermined goal This approach,
however does not congider possible farlures, ighibr:
ters or obstacles which may interfere with program
implementation and. ultimately, program success
A progrhim analyvsis needs assessment process
called  Fault Tree .-\nzll_vm.\" which 1dentifies for
elimination potential program tailures, imhibiters,
and ar obstacles to success was conducted 1n two
Title I wchools
h The ‘Fault Tree Anal¥ si1s” processis based on

the tollowing rationale for which substantial
supportexistsin the literature on program manage-
ment analvsis 1) Failures are not necessarily the
apposites of successes They ma;' be entirely
ditterent Theretore planning for successes does not
necessartly eliminate tailures [tisimportant then
that ~ome attention be paid to potential failuresan
any program planmng 12) Those involved 1n the
inplementation of a program have knowledge
about program tailures, inhibiters and or obsta-
cle~ « H The "Fault Tree Analvas’ process provides
avahd and retiable means of identifving quantify
g prioritizing and interrelating that knowledge

Title I Staffexaminesthe Fault Tree to see program
inhibitersmand or obstacles The fifty foot computer
graphic shows the priontuzed hsting of program
¢ lements to be mbdified improved or ehminated for
more suc( lﬂ"ul Title | program

r
The "Fault Tree Analysis™ conducted at the
two Title I schools included the following activities
Phase I Orientation
An orientdtion session was conducted to
provide an overview of the process and an orienta-
tion to failure theory A major purpose of this
activity was to emphasize the fact that identifving
. failures, inhubiters. and orobstacles for ehmination
ws o positive and constructive method of ensuring
PrOgram success . )

Phase 11 Data Gathering
Interviews were then conducted, either indi-
viduallyorin smal} groups, with teachers, aides, site
Q . .
' 32
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administrators. central office adminisirators, par-
ents o Title I students, auxilary staff, support statt,
current students. and former students Input about
common Title [ program failures, inhibiters, and
whstacles was collected from county office staff as
well as trom State Department of Education Title |
~taff During these interviews participants were
asked to identify the aspects of the schools” Title |
program which could potentially lead w/fallure.
inhibit success. or be an obstacle to successful
accomplishment ot the Tatle I program mission

\

Title I Students are interviewed to assess thar
viewpoint on potential fadures doring the  Fault
Tree  analvsis process

Phace 111 Buitlding of the *Fault Tree™

The data gathered 1n the interviews were
organtzed and related to each other under the mapor
branches of the "Trees (Ex Event "A” could be
caused by events "AA T AB CACT or AD T
These branches included tailures inhibiters and
obstacles related to admimistration, instruc tional
support services, the curriculum, nstructional
services the pupils themselves and to parent com-
munity ~chool support '

A prototvpe “Tree” was produced by a
computer and vahdated by representatives of cach
Title I program Changes corrédetions, and addi
tions were made
Pha«e IV Quantification .

The final computerized hstings of potential
program failures, inhibiters, and obstacles was
presented to each school The participants 1in this
phase included teachers, atdes other school and
district staff, and parents who expressed the desire
to score the statements for prionntizing  This
quantification included five separate scores for each
potential failure statement, inhibiter. and or obfla
(le gatKered and clarified in the prior phases The
five scores ncluded (1) rank of importante (2)
percentage of effect of each statement to related
events. ('h confidence rating of each rater, (4)
frequency rating of occurrence of each event, and ()
a rating of ease of difficultv of correcting the event
The computer then svnthesized the ratings, prior-
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tized the statements, and printed a final report and
graphic tor each school

Phase V Presentation of the **Fault Tree”
The final report and computer graphic of the
Fault Tree” tor each schoul was presented (One
graphic was nearly 30 feet long ) Each graphic
showed a tree-like representation of the potential
failures. inhibiters. and nbstacles to success of the
Title I program at each school Each event was
represented by a numencal rating representing the
probability of that event inhibiting success All
statements weres prioritized and related to other
events A critical path h!ghllghtmg the statements
with the highest significance of proMabihity of
causing Tatle I program failure were 1dentified
During this last phase, off-setting strategies
were presented to the schools as recommendations
tor avording failure and eliminating 1nhibiters and
obstacles in the highest rated portiohs of the "Fault
Tree  Some ot these recommendations included
minor modification of the programs while others
suggested more comprehensive adjustment in
certain aspects of the programs

The datapresented to the schools as aresultof

the process provided program needs assessment

informatien upon which both short- and long-term
[
: ]

4

/ ~ 4

program modifidation and planning could be based
Thisdata, along withthat ffom the ongoing success-
oriented needs assessment and program planning,
provided the schools with needed information to
assist them 1n achieving increased success 1n their
Title | programs Future analysis of program and
student outcomes will provide data as to the impact
of this program on student achievement It 1s
antlg.pabed that as aresult of using the “Fault Tree
Analvsis”, the Titlel programs at the participating
schools will provide increased success for participat-
ing Title I students

-

" S

Y
The school Title [ Staff discusses the findings of the
"Fault Tree” analysis and possible program modifi

™ Cations for an improved Title | program

A

Visitation Information

Dr Dave Meaney .
San Inego County Department of Education
6401 Linda Vista Road
San Diego, CA 92111
(714) 292-3500
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WORK EXPERIENCE/ON SITE INSTRUCTION
9 L
’
Pilarcitos High School
Cabrillo Unified School I)istrigt )
' (9 . i
Y S / L
N
ra .
"'
)
Project Director DDr Michael ) Gose
Project Consultant Doris Ward
‘ Project Supervisor Larry Rogers
' § Project Implementer Robert King

Project Facilitators Nataha Van Vhet. Mana King
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Thig project ofters Contindation High School
students istruction at theit work site Qur primary
population thus far has been students working at
local horticulture nursenes Our teaching staff
takes the instructional program to the students
during or at the conclusion of the work day This
convenlence allows students to continue 1n school
despite the economic pressures towork full time The
instructional program stresses the basic proficiency
skillsof reading. writing. histening. speaking, #rd

. computing Much of the contentrevolvesaroundthe

needs of tHe student at the wqrk place

Component Details

Bhe program s self contained within a
renosated school bus that has become a classroom
on wheels The bus tor at locations with only one or
two students, the van i visits the work site where the
teaching staff offers instruction tothe participating
students The employers have heen most helpful 1n
the coordination of the students’ work and educa-
tional responsibilities The preliminary matenal
caovered especially for limited or non-English
speaking students. includes the 100 most commonly
needed words or phrases for the job location A part
of the project’'s goals was to 1dentify this population
of words and phrases and transform them into word
cards and posters in Enghsh, Spanish. and Portu-
guese After the students master thfs-hasic vocabu-
lary they are imitiated into the distnct’'s Basic
Profigency Momitoring System which helps stu-
dents meet the district prescnibed proficiency
standards This aspectofthecurriculum relies ondn
individuahized program set up with and for each
student The mathematics aspect of the program
requires students to master basic arithmetical skills
taddigon subtraction. multiplication, division. and
the liker. the language component emphasizes such
<kills as readmg with comprehension. wnting a
business letter filling qut applications. etc The kev
to the program’s success has been the instructional
staff's support of students’ efforts to learn Our

l\M.ngness and capacity to take that instruction to

.
’

the students’ work site verifies and validates that
sup’port
Results

The immediate results have been students
mastering basic skills that have heretofore gone
unmastered A secondary resultisthatasignificant
number of students who would have been predicted *
to drop out of school are stil] 1n school receiving
valuable instruction Our lgng term expectations
are that these students will confinue to be hife long
learners, will be mege likely to continue their formal
education, will achieve greater success 1n the work
plare because of their enhanced skills

Selective Comments

The project hs been ndteworthy because of
the unusual cooperation of the students family,
school, and emplovers 1n making the program,
although still a small rme.'success‘ful

Visitaton Inféormation.
Dr Michael Gose (415) 726-4441

or "
Larry Rogers~(415) 725-7418 )
Pilargitos High School .
ILew1s Foster Drive -
Half Moon Bay, CA 94019
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COMPENSATORY EDUCATION
CONSULTANT SERVICES
: AND
COORDINATION PROJECT

Office of The Los Angeles County Superintendent of Schools

Y

-
-
-

Consultant, Compensatory Education Coalition Ida F Cate

Consulta-nt, Neglected & Delmnquent Progr% Barbara Marino

4 |
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The “Los Angeles County Compensatory
Education Consultant Services and Coordination
Project” has two major parts ’

A Provision of consultant services, technical
assistance and dissemigation of information to the
Thdistrnicts within thecounty recgving ESEA Title ]
tunds. and hiaison services with State Department

\ of Education personnel. This part of the project 18
locally reterred to as the Coalition. Since the advent-

of the consolidated application, Coalition activities
have helped to maintain the integnty of ESEA Title
[ compensatory education programs. while assist-
ing school staffs to coordinate them with other
programs to provide the best and most comprehen-
51wypmgram possible for the students

B Admlmstﬁ;lon and coordination of ESEA Title
[ Neglected and Delinquent programs 1n 21 private

institutions in Los Angeles Countyv. exclusive ofLos.

Angeles City serving 1:100 students

'OMPONEN

ompensato

<TAILS
ucation Coalition .

‘

This component provide§ consultant services
and technical assistance to staff and parents 1n
each <d'15mct within Los Angeles County that
recelves compensatory education fanding for educa-
tionally disadvantaged youth

Monthly inservice meetings for project direc-
tors and others for whom the topic 1s relevant are
scheduled THE purpose of these meetings 1sto bring
to LEA persdnnel the latest program information,
and. to provide an opportunity for an inter-district
exchange of 1deas and expertise These meetings
also provide training for those new to the position
and retrain others Fpllowing each meeting, de-
tailed notes are disseminated to every superintend-
ent and project director within the county

Regilonal meetings are planned on request or
as needed The Coalition consultant meets frequent-
ly with consortium groups as a resource person
Sessions for specific groups are planned, eg
Program Planning for Secondary Schools

Consultant services toindividual districts are
provided as requested These include technical
assistance for district/school personnel. informa-
tion sessions and workshops for parent groups; and
inservice for school level staff members Assistance
18 also provided in planning in-service programs for
parents, aides, teachers and adm’nstrators, with
the Coalition staff acting as resource brokers.

Project staff are always available by phone to
provide information to whom ever calls. This local
resource 18 part of the linkage that the project
facilitates with distnet, county and SDE staff It
also 18 a local, easily accessible information source
for parents, as well as the community at large,
school board trustees and other agencies )

ESEA, Til\le 1, Neglected and l)elinguent
Program Administration and Coordination
Activities include; '

Administrative, Technical and Consultative
Services

agencies which support the implementation of
individual site programs The site progrgms operate
with ESEA, Title [ Neglected and Delinquent
Program funds The reallocation project funds the
administrative, techiycal and consultative services
provided from the Los Angeles County Office to the
N & D) agency site programs e g project develop-
ment: recruitment. selection*and training of site
project staff. budget administration, project moni-
toring, general project coordination and manage-
ment < '

Resource Services

Reallocation project staff serve as informa-
tion exchange agents and resources for promising
educational practices relevant to the needs ;)g
institutionahized children and youth Our staff hgé
made linkages for sharing and communication
between agencies. from which an 1mporfant net-
work of support has developed Project-wide staff
development has provided new and continuing site
staff with skills and knowledge specifically appli-
cable to the educational needs of the project popula-
tion

Facilitating Services

Reallocation project staff have been puccess-
ful 1n developing and maintaining a frdmework
within which independent private agency Title LN
& D) programs can have the advantages of the
standardized procedures and wide range of re-
sourci which the County Office can provide. while
each agency also maintainsits individually tatlored
program to meet 1ts unique needs Andther import-
ant service 1s fostering and promoting effective
communication and working relationships with
and betwfen State Department of Education,
County Office and nstitutional personnel

/
Results

Compensatory Education Coaklition '

/_M.Lu{ndim of one contgct per month with
. everytstnctin the cou -

Y
e An average of 75 people T senting over

50" of the districts attending each monthly
Inservice meeting.

e Technical assistance by phonewith at least
25% of the districts each month.

e Shanng of premising practices, manage-
ment techniques and project expertise
among districts

Project staff provide services to partlm@

-
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All activities focus on assisting those rgspon-
sible for planning and implementing effective
programs to meet the educational needsofthe
project pam@pants
SEA Title I, N & D Programs
As a result of the reallocation project the
number of private agencies participating in
Title I Neglected and I)elinquent programs
—  has increased from eleven i 197475 to
twenty-one 1 1979-80, thereby more than
doubling the number of students who are
recelving services '
Evaluation reports show that participating
students have consistently met 30 to 90" of
site plan objéctives from vear to year Site
project staff have had a wide variety of
opportunities to increase and expamnd their
effectiveness with students Agency adminis-
trators’ reports indicate a high degree of
satisfaction with the services provided by
reallocation project staff
SELECTIVE COMMENTS
Compensatory Education Coalition
“The teachers. parents and aides were
enthusiastic about the Inservice training you
provided In addition the workshop for Dystrict
and School Advisors Committees demongstrated
effective consortium inservice practices Your
services are an asset to individual districts and
groups of dwtricts” (Istrict Project Director)

* You helped make our Plan Writinig Work®
shop a success’ (Staff Development Coordina-
tor) ‘

“Thanks tor sharing with our District Adviso-
rv Council last week You answered many of their
questions and they expressed to me hfbeneflclal
the morning was to them” (Assistant Superintend-
ent) S

~
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“We value the Coalition minutes and have
established a file for them It keeps ys Up to date”
(SDE Consultant)

ESEA, Title I, N & D Programs \\/7
Comments from administrators of agencies served
by the project . . .

“County office project staff have beeR more
t}'x\an helpful 1n helping me to reorganize a mess”

“Service 18 definitely above awerage' [ am
quite happy and satisfied”

“Excellent cooperation and working rela-
tionship”

(Project staff) has been instrumental 1n
the establishment of our program this year The
genuine interest 1n our agency and our children, the
constant support and professional guidance were
contributing factors to the success of our program 1
have found that [ can learn a great deal 1n a
relatively short time from the Countyy program
administrator [ look forward to next vear with
eager anticipation”

.

{Project administrator) 1s a very good
ally to our educational program”

5

'y Visitation information
Compensatory Education Coalition
Those wishing to attend Coalition activities

o call
Ida F. Cate (213) 922-616.

ESEA, Title I, N & D Programs
For further information on the Administration
and Coordination Project, or for visits to Title [
Neglected and Delinquent Program sites, call
Barbara Marino (213) 922-6174.




