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ESE A 'tide I realrocation funds-are ESEA Title I monies which were initially allocated to
school districts for oungsters wi,th special academic and Economic needs w h were not spent Such
funds are returned to the Department of Educati eon for reallocation to eligib districts for approved

.44

projects ,
..

Reallocation projects are designed to provide assistance in answering questions regal-ding
compensator, education which have not been dealt with through the regular program Therefore, the
projects are oriented to finding answers and developing materials needed 1-)N, persontikwho are
interested in ESEA, Title I programs

The questions which reallocation projects are concerned with are had to some extent on the
concern of the parents of children in ESEA Title I projects EmAnstance mans parents haN, e asked
the following questions "How can we develop a qualitativelN different program for those students
who fail to benefit from the ongoing regular instructional program'' Does tutoring reallvmake a
difference" What real impact do parent advisory committees have on the achievement of Title I
students' and If Title I funds can follow youngsters in an integration program where there is no
attendance area, then why should rontinuation high schools be excluded from participatitig in Title I .)

programs solely because the do not have an attendance area' The answers to these and other
questions are being sought by the projects described in this brochure

Sincerely.

Charlie M knight
Associate Superintendent for
Cumculum and Support Services

cst
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PR FADE
The projects described in this brochure are

. examples fif the grotilp of innovate e ac ivities which
have been funded by reallocated. SEA, Title I

funding to.address the educational eeds of E.SEA
Title I students For 0,ny answers to technical
qdestions or for additional information, please
contact

Ms Yonne Strozier,
Coordinator for I.:SEA. Title Reallocation ProjuKt:
California State Depariment of Education
Curriculum and Support Sep, ices
721 Capitol Mall, Room 556
Sacramento, ('A 9:-d.q 4 a

Phoncr 916-322-0498
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PROFILE OF A SCHOOL IN PURSUIT
OF EXCELLENCE

i

_i

, Willowbrook Junior High School
Compton tnified Sche(ol Districtx

4

i

Dr Lawrence C Freeman, Principal -.
,

Dr Bette A Davis, Director- Special Projects

Mrs Lucille Brooks, Project Manager
Ms Satindra Henderson, Tutorial Coordinator
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Compton I_ untied huoN hstrict has `.s.i/un
.Junior high sc huol students in the district. <Ind
approximatek 1 1 is of these student; are in
attendam>fr at a must unique schoolWilloy, brook
Junior High tichool With the exception (It Inn
Hispanics and six tijsrioans, the schind popUlation
is predomman tl% Blue k h (ir, percent Black staff
Twent% -six percent of the W illow brook studentIPare
retesting . \id to Dependent Children i:XFD(') but
all of the children qualn't and re( a% e free) lunch

tt brook celebrates <I tranquil golden
:Ulm% ersar% this tear The school hm:, undergone
man% (hanger in -0 sears but probably 'none so
catac It smu a; 10 1') 71 w hen ph. steal first chologfi
al and moral deterioration steadily gnawed the

educational fiber of the s stem The sch-.ol wracked
1, iolemt, and andalism w as under stud4.,nt seige
he two en l'11-0 and l° I Students and teat 5ers alike
tuoui..r,ht weapons to school eN.er campus wall was
,u ith expletR es outsiders established a
111,1Inuand ha y en on the sc hool grounds, students
and staff at tendam e ran -)I) percent on a daily basis
and a tide ,d anti-ism swept the school site
students w eie anti teacher ann-self, anti/other
students, ind anti-education Teac hers w ere anti
administration anti student anti-colleague,4 fur

*ther in 1(171 EsE X TitleEfundswereren t. ed from
the s( hoo4 be( ause students made ho academe
growth Kt 1,171 it %% as recommended that Willow-,
tirool, -Junior High S(,hool be closed and fa(u)n
agreed Utterer this was not to he Willow brook
standing on the tides ( h'ange w as destined for its
-,0th anno. orsar%

A new prim 'pal Dr Law rence Freeman
assigned to t.illnw brook pros ided the tiece..sar
leadership that styes restore the 'educational
n siirgen«. I )r Freeman pu ked up the gauntlet and
ttrllowbrook.Junior High Sc hool began its motam'
()mhos'.

1

soli/ nt Tutor in {{curling

('omponent. Details and Results
Much of Wilrowbrmik's academic tauisi an he

attributed to Dr Freeman's rec;rgnition,th:it when a
problem exists. a solution must he attempts i His
'openness to new ideas and strateies led him to
propose a multi-leveled program designed 11) to up
grade student vIt-esteem and academic acuity
through per sonajwed learning and achievement. 2)
to promote a partnership between parent and child
in the learning process and (3) to enhance family
life through parent education The program consists
of three components

4ducational Encoicters of tt Third Kind _

( an education camp experience)
Parerits as Teaching Partners
l'arent diucation

-wrrit111 r Itapt'p

Component Design Ia.% el I
(camp Experience)

A select number WO) se% enth, eighth, and
ninth grade students will spend three weeks at a
( amp '%%(here the will recoi e special training as
tutors in reading - communication, and math skills
These students will be exposed to a structured
program that deals with Improving"A(41 in order to
help others In this proposal we are considering
student performau«, in its broad context, that is,
cognmve and affective The focus at camp will he to
up-grade and enhance student attributes through
acquired and reinforced skill le-Yels uclsthe academic
and affective realms Student's will he recognized for
their accomplishment and rewarded physically and
psychologically Those students successfully parti-
cipating in the camp, experience will he provided
tutorial jobs in the coming school yearagam,
using a suet ssful educational .concept, peer tutor-
ing in our pursuit of excellence

('omponent Design Level I Results
"Che camp experience initially elicited an

'rise( ure fear, for.many had never ventured h'eyond

8



Compton s. ( it% hunts fhis pio% tiled an atmosphere
of challenge rn wicket to broaden the student s self
concept through en% ironmental expiosu.re, self
,examination and skill attainment Schiool was
taken, to chi- mountains man% m des aw a% trom
home Basic skill ( lasses %%ere held dad% As well as
rA-p lessions that coexced introspec Won The open-
ness of our sippme h lead every student to discq% er
their good attributes as, well as their had ones
Listing then a ademic strengths and weaknesses
ga% e t(( k.,,, to pairing students ac cording to their,need areas and thus pror%ided our minatimn of
de%,eloping peer tutors Currentl% our school in its
entirc.,t% operating a sin «,stul tutorial program
with Ole aid O f f r4pe'er tutors as a result of our camp
experience

1'

'Pao, at as t, as ping partner

f

('omponent Design Lei el II
(Parents as Teaching Partners)

This program consists of a series of approxi-
mateR fire meetings on alternate weeks The gpals
are to make parents comfortable in s( hoot, give
them a sense of the potential importance in the roles
the can play with thee, children and provide them
specific materials and ideas for helping their.
children read at home Initially, parents will he put
into the shoes of their children. first learning to read
through a Prifner for Parents Hooks written at their
( hildren s reading level will he given to parent's' ant
parents will 'be asked to help their children for 11)..e.
'minutes atinight Attention will he directed towards
WEIN s of being posi41% e and em ouragmg when
interacting with their children

AComponent Design Level II Results
A. a result of our meetings, training sessions

and role plapng their child's eddcational inadequa-
cies:teachers ha% e noted that about three fourths of
the children have shown improvement in reading
skills, attitude, selt-confidence and sel( -image

hildren has\ been tested at both the beginning and
Ind of the pro ram Ina tew cases, more than an
en tire grade level of grow th has.been shown, in a few
others no gain has been-reflected The majorit% of
bildren detinitel% showed more gain than would

(ordinarily he expected in a two-month interval
Since (ml) about a third of our target parents came
to meeting, we ha% e resorted to other means of
reaching the other parents It parents cannot
con% enienth, come to school we hope to arrange the
time to % isit them at home arid bring materials to
them Also, a manual hA,-, been developed

('omponent Design Lev el III
(Parent Education)

Willow brook propoqrs e series of education
n% ales based on needs rind requests of parcItts. A

parent center NI1 be established and supplied with
materials_ on nutrition health information and
materials that arc rele% ant to the ph% sical and
psv( hologu al well lyving of the family In addition,
materials and ac ti% mes on ethnic histor% will he
displa% ed, as well -as highlights of the school
program

Component Design Level III Results
Workshops were well receR ed in attendance

and attitude b% both parents and teachers The
follow ing major workshops were held stress semi-
mirs The importance of immunizations * Angel
Dust Achie% ement Scores and how it affects your
( k Maintaining Parent-School
Rapport Chicano Cutture * Hypertension Sickle
Cell Anemia

Visitation Information:
Willowbrook Junior High School

.2601 North Wilmington - ,
Compton, California 90222

Dr Lawrence Freeman, Principal.
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HELP YOURSELF HOME-SCHOOL PROGRAM

(

Modesto City Schools

")

Project Darector David F Cooper

Prdject secretary. Janice Wagner

Coordinitang Clerks Mary Krick. Sandi Hardenhiook, Wanda Matthews

ti
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The purpose of the, prinec t is to increase the
number of c hildren in glades l4s %ho achieve the
Modesto ('it' Sc hools minimum competency stand-
aids as des eloped for ever, glade l% el by the
protessitAal staff. The number of students who fad
to achieve the minimum competencies and are
retained at 'then ,present le' el will be 'reduced
bet ause of the -a% itilabilit% of the alternati% e
program of relnednition
COMPONENT DETAILS .

TheBasi Skills Prograni
'The Modesto city Si hools have a Basic Skills

Piogym in grades kindergarten 'through eighth
The !Iasi( Skills Program sets the minimum
competencies iskills1 in math, reading and writing
w hit h studeptti are expected to know at eat h grade

% el PI students learn these skills then w e can
expo t the% vc ill he able to work sue( psstullY at the
iii \t giadt le %el

Students are tested (on the skills twice during
the sc hoot ear on( e at rpid-vein and again moat-
tht end of the st hool %ear It a student passes the
first test, he will riot ha% (A to take the. second test

It a ,otudentsis wel below the necessar%
l% el he w. ill he required to repeat his present grade
It the,student is only slightl% below thjr.equired skill
lei (1 he %v ill he promoted to the next grade let el and
enrolled in tM Help Yourself' Home School Pro-
gram

"Help Yourself" K-S?
The Help Yourself program w ill priisuie daily

assistance to students wo hat e faded to meet the
Minimum requirements of the Basic Skills Program
in grades Kindvgarten.through eighth

It is a caretav organized and super ised
homework program tied to each student's specifo
problems in reading writing, and math

The assignments are dine at home because
the student needs extra time and work ontiertain

These skills w ill, of courst, continue to he
taught during the school da%

The goal of the prograw is to help all students
learn the basic skills of reading, writing, and math
required for suc«Assful piogress from one grade let el
to the next
After Sth Grade:

4 The Basic Skills Program leads directly into
the Compotem v Based High School Graduation
plan If a student earns the skills in grii,des

dergarten thro eighth, he should have no
thfficultY in passing the high si hool tests required
'for graduation

Both programa provide testing every y ear to
give information about progress to parents of those
students having difficulty

Both programs make learning the job of the
hool, the home and the student

6
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HOW THE HE.I.P YOURSELF PROGRAM
WORKS
When a Student Fails. a Competene Test:

Following the'final competency testing (lisu-
allN to April) at each grade level, the schools wall
identify those students who failed to .meet the'
minimum ex pect a n cws

Depending on how far below the minimum
le% el the studeOt scoffed, parents will he informed
that their child %kill he either retained at his present
grade let clot promoted w ith the understanding that
the student w ill work in the 1-1\i" H prograin during
the next year Parents will he required to sign an
agreement promising to provide, a quiet lime for
homework and see that then Odd returns ecry
homework assignment

1

ac

^:Itudent,, ont ring the He 1p Voui-selt program are
go 'an inset-%i« 11% their tea( her .unit a
oordmating ( lerk

Students enrolled in the program will
recei% eregulai homework assignments w high are to
aid in strengthening the skills in which they an:
v`veak

Homework pa( kages will he Oared in e% cry
.s4hool in a spec 141 place This will be called the Help

ourself ('enter of the school
A spec tramoid person will see to it that

e%er, student gets the homework assignment they
need ea( h da% to help correct the learning probleM
from last Year

Each day the clerk will mrik7ktip'the student's
assignment place it in the student's I I N 1.1) bat; and
hove it ready fin the student totake home

The following day Clerk will collect 'the
ottient4 homework folder correct the assignment,
re( rd the re.sidts, and irci,ike up the next day's
hom(INvork kit

Homework packets, will he the same in all
schools The individual assignment All be paper
and penr'il work arrd other activities Each assign.
men t is important They are qrrangeir to tike the
student, step-b% step, through each skill If the
assignments are not completed and %turned, the
program will not work

11 4



When a Student Scores Low on the Screening
Test:

Sometime in the middle of the school ;ear
usually IanuarN i students will he given a scr rung

st idled the California Test of Bagic Skills
udents w ho score low on this test will also he

e rolleclan the Help Yourself HomySchool Program
'net, purpose of unrolling stiailents in the HYH

pr( rain before the April competency tests is to try
the strengthen students' sjcills between the rid-
s ea anchthe final tests The extra V. ork studensts do
at ith the support and help of parents should
iedur the number tadmg the final compt;tency
tests his would meaQ few er students would ha N. e to
emoll n the 11111 progron the following ear
What e Students Will Do:

homew ork assignments c an he completed
111 211 1 minutes eat h night

Sti\dents ill pa k up their Help Yourself
Homewo k kits at the FINTI Center each clik

Aftit the work has been finished the parent
w ill th.ln irdo ate the siiildent has ac tualk cAmplet-
d tht, work Students w ill return the completed
homeworl the Hl 11 Center the next day

Before the da ends the student will return to
twit ('enter his corrected homework from the
previous nigh and the next homework assignment

in«. tudent passes a competency he will
no longer be in the HYH program for that skill If a
student needs h 1p w ith more than ei skill, he will
continue to rt,eiNe ,assignments ntil all the
dopticiencies areTrrected

4.

su hHol site ( Jerks underge) intensive inservice t,01.11
ng

What Parents Will Do:.
When a student is enrolled in the--Help

\ ourself thane School Program, parents will he
required to help This can he done in two ways

In PLAN A cal that parents will have to do is
pro ale in n aces of (It I Err IME for their child to
do the Help 1hurselU Homework assignThent When
thestudent finishe:, the hornIwork the parent will
SIGN Till: HOMEWORK to show that it .was'done
at home Finalh. the parOnt must he sure the

homework is returned by the student each day.
Parents of all students enrolled in the Help Yourself
Home SchOol program must agfee to do at least this
much

In PLAN B parents may choose to actually
help Their children with the Help Yourself Home-
work assignments This, of course, is a volitntary
plan Parents who are interested in working with
their children on reading, math, or writing assign-
ments will he given special help Parent workshops
are held during the school year.

.titudent,, leave at the end of the day with their
1,

,osignments in their project packs

What the Teachers Will Do:
('lassrooin teachers will continue to provide

clink instruction in all tle skill areas While the
student is *corking to stre gthen the preinous yisar's

eaknesses, the teacher vi,'111 he helping him with the
skills he must learn this year

The teacher will regularly discuss the stu-
dent s progress on the Help Yourself assignments
with the person in rho] ge of that program It willsbe
the teacher's decision, based on the student's class
work ,rat Help Yourself assignments, which will
jieterrmne if the sttudent is.ready to leave the HYH
program
What the HYH Staff Does:

A spec 'ally trained clerk will he in charge of
the program The clerk will use the student's
ompetencv test results to determine the proper

homewOric asignments It is the clerk's responsibil-
N, to prepare the homewoult kits each day, correct

the work, and keep written records of i',he student's
progoess Thc clerk will meet with the student's
classroorb teacher on a regular basis to discuss the
student's progress

o

Visitation Information
Visitors are welcome at any time,
but we request advanced notice.

Contact David F. Cooper, Project Director
Modesto City Schools

-426 Locust St
Modesto, CA 95351

(209) .-)23- 1 752

7- 12
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.SKILLS ACQUISI'T'ION_ CAMP
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Berkeley U
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orial Services.
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Project Director- Norman L Thompson
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AOquisition Camp" is, a project de-
signed to provide disadvantaged -Atudents with'
optimal- opportunitifs to successfully meet the
distncl,s proficiency standards,

The students involved ace 4-6th grade stu-
dents and secondary school students whose.CTBS
test scores piaci. them at or within the first and
second quartile The students are grouped in two
separate groups according to their specuil needs, he
they visillp-motor integration or perception deli-

.cienc\

grogram Object iVes
The "Skills Acquisityln Camp", Itself, pro-

N. ides an opportunitfor assessment and remedui-
. tam in an environment that is free of known factors

that interfere with disadvantaged children's suc-
cess in school ('amp Fricc)t, secluded in the hills of
Cala% eras Count3. was the site choseii for this
unique program All students spent thirty days at
('amp ['mot where they participated in an inten-
sie, Irmo% ativelv structured prygram geared to-
ward eradicating their deficiencies in the basic

,,, kills
Program Components \

The "Skills Acquisition Camp" has four
components I jDuignostic assessment 2)Remedul-
non 3) Self-concept appraisal and 4) Teacher Par-
ent support system Each component of the project
has objectives to he met, activities to implement and
a means of ealuanon .

The focus of the diagnostic assessment
component was bilateral Those students v..h(; tested
out itt the second quartile but had poor reading,
language comprehension and spelling skills were
given visual-perception testing, i e, Bender Gestalt
Motor-Free Visual -Perception Test and the Berry
Visual-Motor Integration Test Those students who
scored at the first quartile/were given a complete
hat oi' tests, i e , the Wide Range Achievement

.
we
T ahodv Individual Achievement Test, as

. battery of visual -perception tests ere

additio affectiN4 measures for self-concept w re
conducted As a result of the test batteries, a
complete diagnostic pre4criptive individualized
profile was developed for each student and learning'
modalities were identified

, In the remediation component thestudents
were divided into two groups *-- "A" rind "B"
Students were selected fhr their groups based on test
outcomes and those students found to have visual
perception problems were assigned. to group ':B"
While this group received specialized treatm nietfor
visual-motor integration and perception deli cy
they also received treatment for reading and math
deficiencies. Students assigned to group "A'"were
those students with poorNreadmg skills and math' -
skills for whatever reasons, and they received
special treatment in these subject areas While the
basic program design was consistent for all stu-

.
11. 1

10

dents, the group "B'.' 'students received treatment
above and beyond regular remediation assistance,
The tr011111kn t modality consisted of prescribed
cum um materials geared towards arressfing the ....

physiological dysfunction .

The self-concept appraiAal component was
decided upon spce many studies show that students
who are well integrated in personality and p'erCep-
non ..,.-- cognitively and physiologically function
more effectively in their interactions and relations
to other students and adults They are less threat-
ened by difficult tasks, people and situations, and
are able to work with others more comfortably
Furth.ermore, it is purported that, black youngsters
predisposed to school drop-out are characterized by
low self-,esteem in all areas that seem to fiaction
with self- concept Camp. Fricut is free from typical
urban disturbances, distractions and noise pollu-
tion Hence It provides an ideal environment for
self-enhancement through serf discovery The
primal-y focus of this component is to up-gradeand
tihance student attributes through acquired and
reinforced skills, both in the cognitive and affective
sphertls .

The teacher parent support system compo-
nent was designed to reinforce the learning and
study skills acquired at camp Classroom teachers
of student participants attended workshop,s to
coordinate classroom and camp intervention striae!
gies Parents were asked to set aside a certain
amount of time each night for reading and discus-
sion activities with their children Parent work-,
shops were held before and after camp The
workshops provided pre post counseling on student
diagnostic prescriptive findings, and recommenda-
tions Workshops,. also included techn).ques of
providing rev:41-ds as motivators rather than
threats and punishments to addition to group
counselin actin ities, parents could also receive
individu counseling on their child en Parents
were also aski,d to certify that their children were
reading to them at least twenty minutes per night
students then received chips for each reading
verification brought in and extra chips for extra
work and accomplishments At the end of the
month, chips could he cashed in for prizes The
assumption of this component was that parent
support, effort and active involvement can be
invaluable in skill acquisition, and the'outcomes of
their total involvement in this program should
reflect in better test scores in reading, writing and
math for their children

Visitation Informt/tion
Norman Thompson

' Berkeley Unified School District
Tutorial Seryices, Berkeley High School

2246 Milvia Street
Berkeley, CA 94704 ,

Phone: (415) 644-683614 4"
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EARLY ENTRANCE KINDERGARTEN
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Noche Buena School
Seaside, California

Monterey Peninsula Unified School District

Project:Personnel Kathy Evans, Jenellelindsav

Aide Mary Vvndracelc

Superintendent Dr James C Harrison

Assistant Superintendent Neil Fearn

F)irector of Special Projects James I. Mitchell
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The Earl' . Entrance Kindergarten Program
(EEK, proulrean instwctional program different
from any progratn currntl offered in the MPUSD
to ( hildren of this age and background It t, unique
b Ipro iding a school readiness program for
children whose tort hdate., jw.rmisci th(Pfour years
nine mkmths c ut -oil age f(`,1- regular kindergaFten, (2)
pro 'ding the children with highly cogintReorient
ed readiness learning experten«As, and ti pros iding
a social .ac ademu, cultural and sot tal divrsit a
heterogenous grouping of high .1( hie mg children
and hildren with signal( ant educational needs
Ph ilosoph

The deelopment of -4 hool readiness skills
language ex,pn scion auditors discrimination and
soc intrac non, of Earl Entrance Kindergarten
,tudents is signthCantk enhanced by earls assess-
ment.of student needs positk e educ ational expert
en, es through a strong «,gnitie program social
e' pen( D«-. and «mperane parent inok ement

The t atk ( xpenences of EEK students ha40;
benefit ial long term efect, that ( an be (ined b
their's( hool performan«, during the three 4chool

f r t )11( +, mg enrollmeht in the program
Age

Children w hose hirthdates narrow k pre( Jude
their enrollment into regular kindergarten are
r(( ognued.-4, in need of an instructional program
Tim age ,i*he timP of enrollment therefore go% erns
a ( ligduht to participate in the EEK
program Children must he between the age,. of I ",

and as of septemher I of tic' program sear
Recruitment

hildren from all so( io-e( ()norm( le els are
em titraged to Mend to re( ruitment prat tic
in( 'tiding distribution of fk ers notice to t he media,
and «intact wtth s( hook and so( oil agent les The
stat f conducts a re( ruitment campaign in late
spring through late summer to en«wrage'enroll

E nrollment is loltptarl

Priorik psi cement is gel en to( in umstannal-
,k disath antaged children with consideration given
to a( adrtm need language development social
need and famik needs
lioation

The EVA< at \oche Buena S( hool is located in
a Title I target area with the majority population
being Black, Filipino, and Asian
Present Enrollment

Present enrollment includes children from
throughout the entire Monterey Peninsula The
enrollment represents a rail, academic, Cultural
and so( I, di ersit in adieterogeneous grouping of
high ac e mg children and those with significant
edw at anal needs Approximately 70', come from
disadvantaged- backgrounds and the remaining'
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21Y mine from "advantaged- home situations
Despite the requirement -that parents must

provide transportation, enrollment and atitendance
are conskten tk high A waiting list is maintained
Assessment

.During the first two weeks of school, before
instruction begins, an intensk e is,i.essment pro
gram is 'condikted Each child enrolled in flit:
program is given the .Jordan- Massey Sehoul Rvadl-
ness Sur/ e This is conducted in a one-to-one
en ironment allowing for c lose obser anon of the
child and establishment of a warm' relationship
between the teacher and the child

The purpose of the assessment is to identik
strength,. as Veil as areas of need for eacli child
Conferences are held with eat h parent ts' share
input about the c Mid s needs awl the insttuctional
program Other assessments, sue h as Dostar Math
and Language Pla(ement ape' administered
during the eark +,ceks of instruction

Post assessment and onterenc are held
again in the spring to re iew progress and to
determine regular sc hool rik,icernent for th' follow-
ings( ho(d. ear

An extensile e al oat/ion is in process under
the auspices of MPUSD s' Director of Ealuation
I.lod Swanson

H
"1..

.
vt,,up re adinV in,truc tmn

Instructional Program
LAssessment results point out the need for

strong programs in the arias of language, math and
reading readiness deelopment EE-K is Implemen
ting programs which have proven to he effective
with bilingual child'ren and children with language
deficiencies Particular emphasis is giN, en to sym-
bolic, logical temporal and spatial viations,
seriatim and number concepts, and oral vocabu-
lary These programs provide for entry at different
le els depending upon each child's level of «incept
development and lend themselves to continual r-
evaluation of the inch., idual student's progress

Another particular strand throughout the
program encourages a feeling of serf-worth and an
appreciation for the unique contributions of the

held This is enhanced by the multi-



ultural program, tilt use of career education which
emphastizes the de ClOpinent positk ft self
concepts and art, music and psycho -motor actk
ies

The learning centers are an additional N. itai
and integral part of the (fa% allowing a child a close
up, first-hand opportunity to.work w ith supplymen-
tar\ materials

Children are encouraged to assume responsi-
hil* for their actions, to develop a pride in
themselves and to express their feelings appropn-
atek

Ndfi,

V%rtink2.- I, to r di(r:rig I 11,1)111, ,tt 0.t Iin z tiro«
i

Parent In% ol% ement
A parent ad e-o,r committee is in operation

and assists ma housing and organizing, propriate
areas of parent edut anon to he held throw 'hout the
.. ear The parents are ( n«) wed to ohs r e the
( lassroom at least one e a mon h and participate in
student ac to. Ines as often as possible Tiles('
experiences pro\ ide a partial basis for the frequent
conferences held.hetween the parents and teachers
These conferences maintain a c lose working rela-
tionship between the home and school that best
sen, es the needs of each ( hill Parents are pros vied'
a training session in the fall to acquaint theln with
classroom procedures At this time they are also
pros Hied with materials and suggestions for ac to I-
nes to he used in the home to augment and remfor«:
language and math development

Not only are parents widek utilized as daily
N, olunteers but the, are also encouraged to take part
in theoman student pa'rent activities such as a
Thanksgo. mg Feast, Christmas program, multi-
cultwid studies and parent da',
Future Placement

In the span ' a in-depth assessment of each
child s academic , p teal and social development
if onriut ted between the eredentialed staff and
parent 'In order to prepare ref gnmendations for
plat Ament of each child for the following year Two
ttlternatk es are a% adable, i 1 i placement for the next
fall in a regular kindergarten within the child's
sc. IOW attendance area, ( 2 placeme t ,r the next
fall in a regular first Sad(' w 'thin the dd., regular
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school attendance area
These recommendations are then shared in

spring conferences with staff and princiPa14, of the
receiving schools in order to arrive at a mutual
agreement regarding final placement Follow up
conferences are conducted again in the 'fall to
clank confirm or re Ise placement procedures
Onk those students demohstratmg strong evidence
of ac ademic, so( cal and maturational muturit% are
recommended for plavillent in the first grade .

Organizational Structure
Tv. o fully-credentialed teacher--; and one eight

hour aide ser\ etw o classes of25( hi Id ren using team
teac hing errythinis The I )iroctor of Elementan,
Educ anon and Special Projects sen. es as adminis-

.tratk ( officer A di stric t resourc e teac her proicivs
assistant ' in project V, riti ng' a nd monitoring ,The
program also receic,s tilt' benefit of a p,:o, c hol4st,
nurse and speech therapist A district accountant
monitors the budget
Program Length

Programs operate fire dais a week NIonakaN,
through Frida for Is() minutes per da for I 7.) cLQ, s

'.ear I ,ok attendance ht gins for students the
third «et k of school to allo.v. the first tZo weeks for
Ind). iiival tt sting and c on ferent es

#K-11

111

Multi t ultund ,tvarcn(NI un %;. 101 a pinata during
Ciruo d `1,i'.)

Visitation Information
Visitations are welcome at any tune as
observation rooms are always available For
further information please contact us at /

Early Entrance Ktndergarten
Noche Buena School

I I'd) Elm Street
Seaside, ('A 93955

4081 61.9-7.179
or

F:arlvEntrance Kindergarten
c o Office of Special Projects

MtSI)
P ox 1031

Monterey, ('A 9:39-10



THE E.A.S.Y. SYSTEM

English Acquisition Secondary Youth
Salinas Union High School Di-strict

Project Director John C. Griffin Ed 1)
0 Curriculum Development Specialist M A Sherry Ed 1)

Support, Personnel

Margaret Martinez, Maria Martinez, Candice McCarthy, Sheila McMahon

AliceN'illanueva, Gary Williams, Cathy Zambrano

Vicki B Ogborn, Mmn o Watanabe

Naomi ('arrance, El 4a Franco, Li Javn'r, Rbdo 1pho Pere/

Jose Ortiz: Hermie Pont' llas, Eric Chisum, Alphanzo Gonrales
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:nglish A, quisition Secondary Youth
iE.ASY ) was a 'project de\eloped at Alisal High
School in the Sigmas Union High School District
Its major concern was the development of English
instructional materials for secondAr, students w.hn
had limited or no competen«, in English The grant
permatecl those staff members w hose work in% oh. es
them with the placement, instruction or super% 1-
.4ion i 4 suh students to continue to revse field
tested materials and to de% elop additional ones to
support the E.SY matrix More specificly. the grant
monies were used to pFoduce materials to support
the SY objecti \ f':, to revise materials to rent a

I drng fur the Cufficulum ,\, elopment Centc r ,.

and to pay two clerical employe

-
The initial field testing of materials has

inch( cited that c ompletion of the EASY instructional
s %. stem will hfr'a service .i,t only for the Salinas
High Si h-ool Thistra t but for rp.ariN other distra is
within the state

k% hen completion of all the instru(
materials needed to support EASY have beers,
completed students with limited or no competent
in English will find as they enter the secondary
fdu( ati()nal s %. stem a language del elopment.in-
stru( tiopal s ste.m available to them that (flag-
rilss & press ribs tOr their learning needs offers
them some graduation proficiencies incorporates
so irk ocalfular% of careers v ()cations and «msum
erWripetenc is, permits their su( cess in the regular
instructional program and rewards their ((urine
tem f' with ( redit

I

Personnel
Teachers who contracted to become writers

of English langSakelearning materials had the
help of curriculum development typists and of
the Monterey Count% Youth Corps Youth Incentive
Entitlement Project Students who %%4)rked, as
curriculum development typyl.ts 1114strators and
photographers, and laminators trimmers and
collators Their materials were edited by a curricu-
lum de% elopment specialis-t The project vv is super-
\ iced h% the Director of Special Projects .;

The personne} of the district print shop and
the graphics department of NIontere. Counh.,
Department of Educ ltion contributed their talents
In helping u, pre!uce clecks,4<circis gamboards,
learning «,nter posters and various other instruc-
tional materials

The ,,mpensator% Edu( anon Prog imofth
distra t ha!, been ( on( erned about those sec
_student projec t parta ipants vv ho had limited or no
«unpeteme In English Finding a dearth of English
instrw lineal materials that re( ogni/ed and met
their spec ific- needs or those of their tea( hers the
program hil.can (l e\ eloping sin h materials

ary

Visitation information
John C Griffin

Director of Special Projects
Salinas Union High School District

Alisal High School
777 Williams Road
Salinas, ('A 93905

Phone I 10S 12,1-2S 11

V
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PROJECT DO CARE

Liberty -Union High School D.

4

Or

Project Director Fred Valverde

Project Secretary Denise Lindsal,

to Language Skills Resource Teacher Victor Thornhill

Reading Resource Teacher Fred Valverde

Classroom Teachers Victor Thornhill. Robert Russell

Classr9om Aides Eunice Campbell. Sylvia McCormick

Reading Lab Aides Jo Mendoza, Sheila Nunn, Monica Vance

.20 a
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HIstoricalls most basic skills programs have

set limited goals with little direction and usually no
theoretical base Most seem to be basic.,,survival
programs ( v. e hat e the monet now what shall we

* do') Most programs operate -in the following
'manner First studen

a

s reading let els are assessed
through S t a n ci a MI d group-reading inventors
Then c ommen tat materials are purchased, and the
students are taught with the new materials \

Normally, little or no «msideratum is git en ti)
diagnosing the strengths and weaknesses of insjcta

instruction is a process by which students are
steeped in cognitive exercise alKach's own cogniti've
let els and then the cognitive skill is applied to
'higher let els

For eNample classification itLapnicess hic h
indit iduals need in order to read It is also a process
which an individual develops at concrete ()Ora-
tions Low ert suggests teaching the process at the
con( rete let el, then at the pitonal level, and finallt
at 'the st mboh«,r abstract let el, the let el of the
printed word

s idual students Also, little or ns consideration .'s Horizontal instruction has becli applied to
gis en to students. it els ()t cognitive development reading and writing with great success at [abed%
nor is ant c onside anon git en to levels of cognint e The cognint e orthin king skills whir h an, ne( essary
des eropment required ht teacher,' issiignmen.t.s \ for su( «,;,, in reading or st riling are taught first

'neon \Then' the'i,tudent is taught how to appjk the
H ig S( hoot inmrporates all of these asp cts of \hin king skill to. reading and to writing, in a

,N, stematic order progressing from easier ,;kills to
the more dif 1 1( ult alw ays huilding on vs hat the
sydent has been taught

The program at Iahertt has been so success-
ful that we now attempt to applt this same form of
integrated instruction across all the content areas
.erN, ing pro)ect students The purpose_ of thcfpro-
gnam is to (let elop an approach to basic skills 1);,,
first tea( hing the ( ogn int e (thinking) 4 ilk ne( e.4-
sar for cdf «tit e reading and oral and written
Apression then to tea( h the bc;s1( ,kills ne«,ssart
for our es-s in sr hool irld for success in life and
tinallt. to des clop and ( oordinatc.: the applications of
these same thinking reading a-MI writing skills in
all content areas

The program presented ht I.thertt

learning i ddition to incorporating the kills.
rosy (n reas, First the project has exam-

ined the n ( I our students Second a theoretical
framework for ( urrictilum has heen adopted Third

Aith this'Iramework a st stematic approac h for
111-ac hing bast( skills has heen det eloped

TRE()iETICAL BASE
Frenc h epistomologist 'Jean Piaget has pro

posed a theort of «,gnitit e (let elopment, ht( h'has
gained wide international acceptance Piagk de-
s( nbes the normal «,gn e (let eloprnent of Ind]
t idual, He desc nbc, how indit iduals det elop from
season -motor through pre-operations to concrete
and formal operations

students st-ho enter high sr hool are usuallt in
transition between con( rete and formal operations
'I het hat e usuallt des eloped ( on( rete (Tenitions
the abilitt to ( lassitt senate etc and ht pothesize

about ( on( rete 'h)e( tsi Howes er the', hat e not Vet
det eloprid all nt these abilities at the st mholic or
zihstra( t let el Most of the students net er reach
formal operations

Reading and writing can he both svmholu
and abstract expeneyv es :1,4e mbols stand for
concrete or lit pothetiniT7leas Thet are nut the
ideas themsels but onit represent them Th
xpenem e 4-writing the organization of thoughts
and et -ien( es Trr expvrience of reading is the
reorga ization of the author's thoughts and expert
en( es ithin this own experiential framework
Thes( two processes rev ire common skills T
prof)} m of poor hasu skAls becomes a prof-de of

poor cognitise des elopment It is not a prohle of
men al ( apa( itt but rather a problem of (let elopin
tha pro«.ss as it relates trtsjbolic functioniM4, t e
re, ling and writing

Dr Lan-% Low en, , professor at the Universitt'
() California at lierkelet 11977) has des eloped a
.% stern of instru( non based on Piagetian theory
whu h he r ads "horizontal instruc non- Horizontal
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( OMPON ENT DETAILS
Language A rts.Resource Teacher

TM; languages arts resource tea( her works
with the reading resour e teachr to pro% ide

leadership and dire( non for the classroom tea( her
and ,odes As well as rent ting to individual needs
and prohlerns of the tect hers and aides the
language arts resource tea( her pros, ides on going in
sert 1( 0, pans and de% elops curn( ulum and prot ides

eekl lesson plans for the lassroom tea( hers in
both n iding and writing
Readi g Resource Teacher

"I he reading resource teacher supervises the
LW pull out program In addition to supervising the
LW he diagnoses and plans the individuid remedia
non of cia( h student as well training the aides
Classroom 'reacher,'

liv %telrfing to the res'our e tea( hers the
responsalulitv of dat to dat materials development,
the clasbroom teachers are freed to exert, their
energies i toward close monitoring of student
a( hie% enient Classroom and resour«, teacher meet
once a week to evaluate instruction and to plan short
term and long term obier nves

21



Classroom Aides
The project invests in aide perfor ance

through trait g and mservice By recognizan the,
% alue of qualified aides, and by fostering th it
de% elopment in teaching, classroom managemen
and record keeping, a new level of professionalism
has been attained bv the aides ih,the project The
aides tultill clerical duties in addition to their
primar\ function as a tsocher in the classroom
RESULTS UPON TARGET PARTICIPANTS

,Although results of post .testing are not yet
ci% allable, classroom teachers have noted tremen-
dous impro% en-lent in student writing samples An
earls indication of the success of the program is the
tact that only 9 projec t students out of a total of ,I io
failed the v. flung ample of the district's proficiency
test

),

)

SELECTIVE COMMENTS
Thirty six school districts throughout Califor-

nia have already expressed an interest in our project
and have been provided with materials and 'or
inryice Adoption of the project is being scheduled
to begin at two other schools in September

,..

i
Visitation information

Thaddeus Ferenc
Liberty Limn High Sc ool Distnct

(S50 Second St et
Brentwood, CA , -1513

Phone (415) 6:34-2166

t.
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INCENTIVE CU ICULUM ENRICHMENT

A,.

4

.. 1

;

Marina La Via High School .,
.

Monterey Peninsula Unified School District i

.1

i.

I

Principal Pete Krasa

Program Coordinator Rick Ruonaccorsi

'Program Assistant Vicki Robinson

Superintendent Dr, James C Harrison
.

Ass ant Superintendent. Neil Fearn

Direct( of Special Projects James I. Mitchell

4.
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The poiject s title, "In ntive Curriculum
i. Enrichment.- apprt.priatek reflected its purpose

which xk as to enrich or enhance the currull urn and
simultaneousIN gike our ESEA, Title I students an
incentik e or motik anon to learn The reallocation
grant prvk ided the resources necessarN to design
and implement a creatik e nontraditional orponcon-
% enticnal program which emphasized the'instruc-
tion of ha:sic skills in a motivational deliverN system
that is cl4selk related to (lady life and employment,
situations Since the target students hake already
experien«d failure ot, severe difficulty in the
traditional high school en k ironment, and sin« for
most of the students, continuation . high school
represents their final opportunity to obtain the ley el
of education required for the major of ocupx-
!Ann, an optinlum continuation educa

I
m program

end( Inn( ulurp he( orlle, crucial
Program Object] S es _

The pro)e( t encompassed fourdistinct compo-
nents des( ri bed blfw which were all bound In the
( ommoualit \ of stressing the basi( _skills

.\ II ESE:\ "I itl I project participants were to
raise their reading, writing, and math skills by
significant,improk.ement lek els ( a minimum of 25' i

as measured hk the Monterek Yet i t) in Unified
S( hoof District proficient \ examinations The
student. were to also improk e their listening and
oral expressive capabilities, land their attitudes
toward thernselk es others and school '.:IS ek idenced
through doc umented staff' obserk talons In, addi-
non t4p target proje( t partu ipants w ere expectod to
attain and then maintain an attendance record of
coo or higher The students NA, ere requireleh develop
application skills si) that thek could demonstratethe
( on( eptualizni of linking applied classroom
learning with the application of the basic skills ( for
example, knowing how to figure out the lowest per
unit ( (),t of three different sizes of the same grocery
store produ( ti As the final oh)ectik e. the parts( (-
pants were to tdentifk specific career goals based
upon interests strengths. and 'visitation an(' or
employment in the ac tual marketplace This would
he t result of i ly and extensive exposure to
career opport nitNet.-

Program ('omponents
All of the objectives mentioned ahtive were

addressed to varying, appropriate degrees in the
four major proje( t component areas described be-
low

locale and which otherwist..wbuld he at the fringe
of our grasp The mobile classroom served as an
incentive-based basicskills application program
with an emphasis upon serious classroom partici-
pation in the improvement of basic skirls In
other words, successful classroom efforts led the
student.° rewarding on-site educational experi-
ences at such places as Hopkins Manne Station
(science and oceanography). Monterey Superior
Court (the legal proessi,-Cannery Row Busi-
nesses (prerequisite common components foe`
running a successful busmess),7and so on the
opportunities are virtually kinlimitedi

1111.1.EL
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The mobile classroom s major trip fiir the year was six
da s at Yosemite Int,titute Students prepare welder
ness abin fur

For each classroom trip", on-site learning
pa( kits were dek eloped, consisting of not milk the
instKuctional units, but pre and post assessments
anrollow-up a( twines Since the "driver.' of the
mobile ( lassroom is also' a teacher, the entire
instru( tional program was professionally ( oordina-
ted supplemented with the on-site resource per-
sonnel

All of the ohjectik es listed (writing, math,
reading, oral expressive. and application skills,
attendance, attitud.es, and career awareness) were
addressed each W.Ith as great'an intensity as
appropriate For example, all participating students
were expected' to orally elipress concepts they have
learned. respond to questions with essay answers,
complete required reading, and so on

2 Career Apprenticeships. Through the routine
orientation interviews for new students it was
determined that almost all of the students either
favored certain occupational areas or were

Mobile Classroom. The relatively smalIng to explore others Career counseling, an
Marina I,a Via, coupled w ith the small student to integral part of the curriculum, aides both of the
tea( her ratio, made it not only possible but groups of students in their preliminary thinking
desareable to approach education innovatively about the future The career apprentacethip
An eight passenger van flexibly and compara- program c,nabled an individual who, for instance,
tik elk inexpensively provided the schmil with a expressed :in mterest in law enforcement to serve
mobile classroom ( apable of capitalizing upon an apprenticeship at the police department and
the mk nad of resources which prevail in this he paid by the school at the minimum hourly

((i . 22 24
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age. The arrangemPhr accomplished two pri-
mary purposes 1-n-st, it created a position for the
student which would not ordinarily exist (and in
a desired field), and Second. since the school,`bv
the grant, provides the funds, the school stipula-
ted that sitisfaetoKy progress toward the profi-
ciencies attainment as delineated in the objec-
to es. be -maintained by the participating
students in order to et-taw-their-jobs In addition,
the employers were tormally urged to stress the
application (4 basic skills in their "on the Joh"
training program

As a point of clarificdtion, in both the mobile
'classroom learning excursion and career appl.en-
ticeship programs. incentives for achieving expect-
ed progress in the objectives area were built into the
participation selection process

* I
Through the I (' E 'grant .tudent,, vkere able to %1.it
Muss Landing Nlarine 1.,11) and u.e equipment
(rtherwise unaairable to them

*3 Community Interrelations Board. Students
from the Executive Council of Marina La Via's
student body comprise the Community Interrela-
tions Board (C I B ) Participating students, both
on the management aid employee level utilize
leettn all of the basic skills as those skills are
alled for repeatedly in actual daily "life situa-

tions" Community agencies, including the
school Itself. may apply for tasks and projects to
he handled or completed by members of the
"Board" For example, the C I B donated to the
city of Marina the Volunteer Savings Plan
(VS P ) The student body president presented to
the Mayor of Manna 100 student volunteer hours
to be used by the city Not only do the students
benefit attitudinally and educationally, but the
onsequent rapport generated between the com-

nity and young adults is an invaluable by-
, rir( duct. Schools and communities operate most

eff tively, naturally, when working together
4 Regular Classroom Application of Skills;

Since its inception some six years ago, Manna La
Via has been operating with a minimal instruc-

23

tional budget necessitating the all too frequent .
use of non-Motivational "handtme-down" materi-
als budgetary Foniifderation in this area permit-
ted the staff to more relevantly teach the basic
skills in the context of "real" situatiims For
instance, reading, writing,, speaking, and compu-
tation skills are taught, with matenals.simulat-
ing a hank or grocery store business, etc
Classroom activities aredesigned to reinforce the
mobile classroom experiences

. . ..Demographic information
Marina La Via is a continuation high%school

in the city of Marina and within the Monterey
Peninsula Unified School District The enrollment
begins at sO in the tall and reaches a capacity of 120
in the firing with a statf consisting of 1 administra-
tor. 1 secretary. and (i teachers The student
population is approximately 5( l''', minority

Results A- a! f

Only prehrnmarN eN aluative resultst were ti

an ailable at the time of printing and those were
highly encouraging and exciting .

As the project's title I ncentiN e Curriculum
Enra hment suggested. the program was intended
to pro\ }qv our students with an incentive to learn as
well as rtich the curricul urn The hest evaluation of
La Via's °bile classroom program comet' from two
figures First, 7:3'' of the eligible student %body
achieved honor door status meaning that 7:3( the
students demonstrated excellent attitudes to 'ard
their studies and others and produced more than an
average of 'three credits per month C:C" pr "D"
alternative students) At the beginning of the year,
only 10' of tlk) student body reached the honor
status- Seconir ,a Via's average daily attendance,
exceeds 90-, In order to,qualitti? for mobile class-
room trips, students must have excellent afiendance
records and they must be on the honor status

In add -itwn, the program provided the school
with in expansive, innovative, and practical-way of
learning, not 'possible solely within the classroom
walls

In conclusion the grant produced invaluable
and extensive positive effects upon the attitudes and
basic skills achievement levels of our ESEA, Title I
project participants, and that condition permeated
the entire school
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. Visitation Information
Marina La Via High School

390 Carmel Avenue
Marina, CA 93933

Phone: (408) 649-7223, 71:30

Principal Peter Ks4sa
Project Director Rick Tuonaccorst



-A TEACHER TRAINING MODEL
FOR BUILDING BETTER COMMUNICATIONS

IN BILINGUAL SCHOOLS

#')
A

Compton.Unified\SAlool District

Supervisor, Bilingual Education -Dr Frank Goodman

Project Director Alan,R Marcus

Facilitator of In-service Workshops Lotte Marcus
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N Y Timeg, June 12, 1978
"The tapes seem to educate on several levels,

increasing comprehension & command of English
while bridging some deep racial. cultural & economic
divisions

se.

1,,etter March 27. 1979 forther Secretary of Treasury
W Michael Blumenthal

"I have no doubt that this sort of approach can'
be very helpful to sensitize people to the use of
languages Anything of this kind which eliminates
harriers of understanding among various groups in
the society particWarlv minorities with cultural and
language differences, is a neressary part of improv-
ing the conditions of life for all

For the past 6'2 years, English on Wheels
(EOW), a Salinas Union High School District Adult
Education Program, has attempted to respond to the
need for more effective communication between
English-speaking arid Spanish-speaking residents
in bilingual communities by first producing and
subsequently testing out conjunction with
AKTOS, a research media education4I entity, three
sets of dramatic, experimental videotapes designed
to deal with and inish the, persistent
stereotypes (sullimin as well as verbal) which
often prejudice or jeopardize the success of conversa-
tions between minority and majority residents in
bilingual areas

The need for more effective communication
between English-speaking and Spanish-speaking

residents to bilingual communities, e g Compton,
California, has been long recognized as a Crucial
prerequisite to' a successful implementation of
waripus programs, communal as well as education-
al, aimed at improving the lot of the linguistically
and cultu?ally different.
Goals

The goal of this grant is to foster trust and
understanding on both sides of the language barrier
among ;bilingual school districts as follows'
A By documenting on tape the discoveries,
ynethods, experiences and insights which the
utilization of the above-mentioned videotape reper-
toire at the EOW Center in Salinas has stimulated
am)ng bpth English-speaking and Spanish-
speaking participants, and by recording whatever
additional responses and discbveries which the
extension of this repertoire to a wider area of classes
and audiences during the course of this grant may
produce
B By developing two in-service teaching models,
both to be field tested in the Compton Jelnified School
District (CUSI)) to he used as orientation and
introduction to the comprehensive video inventory
of the illustrative methods pnd experiences concur-.
rently being developed.

Component Details
I To create by Feb. 28. 1981 for teacher training
and parent orientation, three training and orienta-

*ton videotapes of lengths varying from 40 to 60
minutes each

These tapes will foqus on various instances of
observed miscommunicat originating

a in the class oom
h in various institutional settings and
c during the regular cross-c uraKiNgual
tape teachings held weekly at t :rig on
Wheels Center. plus various remedies an
strategies developed to deal with same

2 To develop two In-Service Teaching Models
one for Staff and one for Parent Education.

The Staff Training Model (STM) will demon-
strate samples of the content of the audience-
collaborAve repertoire now in use, including
bilingual materials intended to accompany it, will
demPnstrate value deprived from phrticipation in
the mixed langulk video teaching at the EOW
Center, outline possible application of the video-
teaching rePertoire to the grade school classrooms
as part of a pilot cross-cultural teaching program,
itemize new content areas not yet included within
the already produced video curriculum; devise and
administer assessement.procedureA to evaluate the
effecti5.eness of the abo'lle

The Parent `Education Model (PEM1 will
introduce parents to the different ways they can
increase their perceptions into the mutual causes
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ana responsibilities on 'the part of both 1 nguage
communities for the often inadequate vet 6f '
communication between them; facilitate loser
coolieration and integration of efforts tween
parents of Spanish-speaking school children and
staff; become acquainted with the use and value to
themselves and their children of the video-teaching
inventory of methods end expenences beihg docu-
mented; improve their ability to decipher more
accurately the language of functionaries in agen-
cies, bureaus, clinics, schools so as to function more
autonitnously within the majority community,
devise and admintglir assessment procedures to
evaluate the effectiveness of the above

Illustration:
A 20-minute 1" videotape (in ,Spanish and in

Englishf' is available introducing English on
Wheels methods and matenals for cost of raw stock
only

SE LECTME COMMENTS
"I appreciated it very much because it helped

me remember all over again that I need to have
MORE PATIS,NCE when dealing with those who
have difficulty speaking English

We need more of this type of understand-
** ing good. because it gave us the opportunity to

look at ourselves, examine our own feelings and
actions towards others

?ts,did an excellent job of ove ming the
'passive resistance' part of the faculty . warm,
understanding, and not accusatory for which
I'm grateful.

Dr.

Visitation Information
Compton Unified School District

604 S. Tamarindfivenue
Compton, California

Frank Goodman, Supervisor Bilingual
Education

Phone: (213) 323-8980

Alan R. Marcus, Project Director
Research Director, AKTOS

Box 95, Route 1
Carmel, CA 93923

Phone: (408) 624-6323

Facilitator of In-Service Workshops

..,Beginning in the spnng of 1980 and until the
completion of the teacher training tapes the Facili-
tator, Ms Lotte Marcus, AKTOS, Box 95, Route 1,
Carmel, Ca (Tel 1-48-624-9323) willbe available as
consultant to districts Who would like to introduce
the Parent Education Model and the Staff Training
Model into their districts. By the spring of 1981 a
plan for publicizing and distributing to interested
(bilingual) school districts state-wide the teacher
training videotapes as well as in-service workshops
in the use of same will he prepared
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A'FILM - TITLE I:
A PERSONAL POINT OF VIEW

Shot through the facilities of Santa Monica Unified School District

..,

Santa Monica L rfeified School District

r:.

, ----
Supe endent Dr. George Caldwell

c Assist uperintendent. Tony Baratta

Supervisor of State and Federal Protects: Rita Esquivel

a I

Wntten ana Directed by Monika E. Henreid

Photographed and Edited by Russell Carpenter

Originl Music Composed and Conducted by Mike Price_

Production Man-Wi.lkaichael Gehrman

A Little Red Hen ProductioD
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Project C oneept.9-

The project that "Little Red lien'' undertook.
NA as the production of a film to N. isually describe
Title I It v as a Ifimm film made within the half
hour telex ',ion tN, pe format The media of film v as
c hose n because of its emotional power to et fecti N. eh
mon N. ate large numbers of people asid c leark
explain concepts in an entertaining and artistic
manner

The prospects\ e audiCnce for the film in-
eludes ch en parents and teachers attending
Fiat k to Sub 1 Night ne\% Title I children, parents,
teachers and teat her s aides parents teachers and
administrators attending Title I school meetings
and Title I district meetings PTA tN. pe meetings for
non Title I schryls that S ant need to appl, and the
communto. ,in gcieral ,

Objectives
The objecto. es of the film were to show Title I

in ac tion, to stimulate interest in participation, to
help ne\% Title I parents understand their feelings
to ail their ow n child s de\ elopment, to help the
child understand his her own feelings toward

extra help", to assist teachers in counseling
parents and children, to assist administrators in
counseling teachers and aides, to explain the
administration, purpose & function of Title I, to
enhance communications between the Federal,
State andDistrict levels regarding the programs
available, and to show the use of film as a strong
and ettecto. e "communications media

iTu meet these objectives the film artistically
portv s a happ, family ith a loving mother, quiet
'bright older child and an energetic younger one A
letter from school is received and it states that the
oungt.r child has been tested and reads below grade

el:Whis is a shocking revelation and considered
as an insult to the Family They feel there must be a
mistake The mother is angry and the child is
embarrassed A possible solution is presented
Title I But the are unsure what Title I is AN. isit is
made 4o the principal's office and the tests are
explained A couple of meetings are cohduc'ted and a
school tour is taken An oN, erview of the function &
application of Title I is prpsented The family
participates and disco\ er's the values of Tide I The
mother becomes inN, ed and actiN. e and her young
child has a chance to de\ elop'his potenti.al

Visitation Information

Monika Henreid
Project Director

Michael Gehrman
Production Manager

(213) 393-0719
or

Art C. Bystrom
Madison Sch&A

1018 Arizona Street
Santa, Monica, CA 90401
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FAULT TREE ANALYSIS OF TITLE I PROGRAMS

San Diego County Depart tent of Education
Central School, Escondido Union School District

Otis School, National School District

Project Director Dr Dave Meaney

San Diego County Department of Education
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Program pIali rung in mot Title I schools
usually in oly es the planning of activities which,, f
successfully implemented, would lead to achieve-
ment of a predetermined goal This approach,
how eYer does not con cider po'ssible failures, ighibi-
ters or obstacles ti4 hich may interfere with program
implementation and, ultimately, program success
A progrlam abalysis ,needs assessment process
called Fault Tree Analysis- which identifies for
elimination potential program failures, inhibiters,
and or obstacles to success w as conducted in two
Title I schools

The 'Fault Tree A nal sis" process is based on
the follow ing rationale for which substantial
support exists in the literature on program manage-
ment analysis I ) Failures are not necessarily the
,pposites of successes They may he entirely
different Therefore planning for successes does not
nil essardY eliminate failures It is important then
that some attention he paid to potential faduresin
any program planning ( 2, Those involved in the
implementation 01 a program have knowledge
about program failures, inhibiters and or obsta-
cles 1) The 'Fault Tree Analysis' process proY ides
a Ycdid and rehable means of identifying quantify
ing prioritizing and interrelating that knowledge

MMI

Title Staff examines the F. ault Tree to see program
inhibiters-und or obstacles The fift foot computer
graphs draws the prioriti7ed listing of program
dements t4? he rrThdi tied impro% ed or eliminated for ,t
more sill' a f4'41.11 Title I program

The 'Fault Tree Analysis" conducted at the
two Title I schools inc luded the following activities
Phase I Orientation

An orientation session was conducted to
provide an overview of the process and an orienta-
tion to failure theory A major purpose of this
actiYity. was to emphasize the fact that identifying
failures, inhibiters, and or obstacles for elimination
was a positiYe and constructive method of ensuring
program success
Phase II Data Gathering

nten. ie s were then conducted, either indi-
y !dually or in sma4 groups, with teachers, aides, site

32

administratots, central office adminisfrators, par-
ents of Title I students, auxilary staff, support staff,
curren't) students, and former students Input about
common Title I program failures, inhibiters, and

.0bstacles was collected from county office staff as
well as from state Department of Education Title I
staff During these interviews participants were
asked to identify the aspects of the schools'iTitle I
program which could potentially lead trio/failure,
inhibit success. or he an obstacle to successful
accomplishment of the Title I program mission

itle I Students are inter is wed to asse,., tha it
.iev.point nn pot, ntial failures during the Fault
Tref anal \ sis pro( ess

Phase Ill Building of the "Fault Tree"
The data gathered in the inter iews were

organized and related to each other under the mayor
branches of the 'Trees (Ex EY ent 'A'' could be
caused by cy ents 'AA AB "A(' or Al).
These bran( hes included failures inhibiters and
obstacles related to administration, instructional
support serY ices, the c urric alum, instruc tional
services the pupils them sely es and to parent com-
munity school support

A protot'. pe ''Tree'' was produced by a
«an puter and alided by representativs of ea( h
Title I progFam ('hange," corre'ctions, and addi
tions were made
Phase IV Quantification

The final computerized listings of potential
program failures, inhihiters, and obstacles was
presented to each school The participants in this
phase included teachers, aides other school and
district staff, and parents who expressed the desire
to score the statements for prioritizing This
quantification included five separatescores for each
potential failure statement, inhibiter, and or obscia
le gathered and clarified in the prior phases The

five scores 'included ( 1 ) rank of importante (2)
percentage of effect of each statement to related
events, Ci) confidence rating of each rater, (4)
frequency rating of occurrence of each event, and (7)1
a rating of ease of difficulty of correcting the event
The computer then synthesized the ratings, priori-
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sized thte statements, and printed a final report and
graphic for each sc huol

Phase V Presentation of the "Fault Tree"
The final report and computer graphic of the

Fault Tree' for each school was presented One
graphic Was nearly 50 feet long ) Each graphic
showed a tree -like representation of the potential
failures. inhibiters. and obstacles to success of the
Title I program at each school Each event was
represented by a numerical rating representing the
prohabilitv of that event inhibiting success All
statements were, prioritized and related, to other
events A critical path highlighting the qatements
with the highest significance of proKabilitj, of
causing Title I program failure w ere identified

I)uring this last phase, off-setting strategies
were presented to the schools as recommendations
for ,ioiding failure and eliminating inhibiters and
obstacles in the highest rated portiotis of the 'Fault
Tree Some of these recommendations included
minor modification of the programs while others
suggested more comprehen:_,1N e adjustment in
ertain aspects of the programs

The data presented to the c.hools as a result of
the process pro\ ided program needs assessment
Information upon which both short- and long-term

program modiftkanon and Planning could be based
This data, along with that ftom the ongoing success-
oriented needs assessment and program planning,
provided the schools with needed information, to
assist them in achieving increased success in their
Title I programs Future analysis of program and
student outcomes will provide data as to the impact
of t is program on student achievement It is ,ti
antic aced that as a result of using the "Fault Tree
Analysis", the Title I rtrograms at the participating
schools will provide increased success for participat-
ing Title I students

The school Title I Staff discusses the findings of the
'Fault Tree- analysis and possible program modify

cations for improved Title I program

Visitation Information

Dr Dave Meaney ,

San Dlego County Department of Education
6401 Linda Vista Road

0 San Diego, CA 92111
(714) 292-3500
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WORK EXPERIENCE ON SITE INSTRUCTION
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Pilarcitos High School .....,

Cabrillo Unified School District

10

1

Project Director Dr Michael I) Gose

Project Consultant Doris Ward

Project Supervisor Larry Rogers

Prbject Implementer Robert King

Project Facilitators Natalia Van Vliet. Maria King
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This project otters Comm dation High School
students instruction at their work site Our primary
population thus far has been students working at
local horticulture nursenes Our teaching staff
takes the instructional program to the students
dunng or at thy conclusion of the work day This
curl N enience allows students to continue in school
despite the economic pressures to work full time The
instructional program stresses the basic proficiency
skills; of reading.,writing, listening. speaking, !Rd
computing Much of the content revolves'around the
needs of the student at the work place

the students' work site verifies and validates that/
support
Results

The immediate results have been students
mastering basic skills that have heretofore gone
unmastered A secondary result is that a significant
number of students who would have been predicted
to drop out of school are still in school receiN
aluafile instruction Our Icing term expectations

are that these students will cOniinue to be life long
learners, will he mtvw likely to continue their formal
education, will achieve greater success in the work
plaice because of their enhanced skills

Component Details
'Me program is self contained within a

renoN ated school bus that has become a classroom
on w heels The bus or at locations with only one or
two students, the N an ISIIS the work site where the
teaching staff offers instruction to the participating
students The employ ers halve been most helpful in
the coordination of the students' work and educa-
tional responsibilities The preliminary material
covered especially for limited or non-English
speaking students, includes the 100 most commonly
needed words or phrases for the job location A part
of the project's goals was to identify this population
of words and phrases and transform them into word
cards and posters in English. Spanish, and Portu-
guese After the students master th{s-basic vocabu-
lary they are initiated into the distnct's Basic
Proficiency Monitoring System which helps stu-
dents meet the district prescnhed proficiency
standards This aspect of the curriculum relies ontin
individualized program set up with and for each
student The mathematics aspect of the program
requires students to master basic arithmetical skills
addition subtraction, multiplication, division, and

the liken, the language component emphasizes such
skillls as reading with comprehension. wnting a
business letter filling out applications, etc The key
to the program's success has been the instructional
staffs support of students' efforts to learn Our
wikingness and capacity to take that instruction to

36

N

Selective. Comments
The project his been mite% orth } because of

the unusual cooperation of the students' family.
school., and employers in making the program,
although still a small one!successful

Visitaelon Information
Dr Michael Gose (415) 726-4441

or
Larry Rogers-(415) 725-7418

Pilaritos High School
Lewis Foster Drive

Half Moon Bay, CA 94019
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COMPENSATORY EDUCATION
CONSULTANT _SERVICES

AND
COORDINATION PROJECT

/

Office of The Los Angeles County Superintendent of Schools

1
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e

Consultant, Compensatory Education Coalition Ida F Cate

Consultant, Neglected & Dell.nquent Progr4 Barbara Manno
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The "Los Angeles County Compensatory
Education Consultant Services and Coordination
Project- has two major parts
A Provision of consultant services, technical
assistance and dissemujittion of information to the
75 districts within the county recvving ESEA Title I
tunds. and liaison services with State Department
of Education personnel. This part of the project is
locally referred to as the Coalition. Since the advent'
of the consolidated application, Coalition activities
have helpeJi to maintain the integnty of ESEA Title

compensatory education programs. while assist-
ing school staffs to coordinate them with other
prowams to provide the best and most comprehen-
sivelprogram possible for the students
B :\dministiation and coordination of ESEA Title

Neglected Ad Delinquent programs in 21 private
institutions in Los Angeles County, exclusiN e of Los .

Angeles City sen. ing 1,10() students

OMPON EN 'TAILS
Compensato ucation Coalition ,

This component provide consultant sera ices
and technical assistance to s aff and parents in
each distnct within Los Angeles County that
receives compensatory educatior-iftrmling for educa-
tionally disadvantaged youth

Monthly inservice meetings for project direc-
tors and others for whom the topic is relevant arer.scheduled T purpose of these meetings is to bring
to LEA pers nel the latest program information
and. to provide an opportunity for an inter-district
exchange of ideas 2nd expertise These meetings
also provide training for those new to the Position
and retrain others Fpllowing each meeting, de-
tailed notes are disseminated to every superintend-
ent and project director within the county

Regional meetings are planned on request or
as needed The Coalition consultant meets frequent-
ly with consortium groups as a resource per'son
Sessions for specific groups are planned, e g
Program Planning for Secondary Schools

Consultant services to individual distncts are
provided as requested These include technical
assistance for distnctischool personnel. informa-
tion sessions and workshops for parent groups; and
inservice for school level staff members Assistance
is also provided in planning in-service programs for
parents, aides, teachers and administrators, with
the Coalition staff acting as resource brokers.

Project staff are always available by phone to
provide information to whom ever calls. This local
resource is part of the linkage that the project
facilitates with distnct, county and SDE staff It
also is a local, easily accessible information source
for parents, as well as the community at large,
school board trustees and other agencies

C,
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ESEA, Title I, Neglected and Delinrent
Program Administration and Coordination
Activities include:

Administrative, Technical and Consultative
Services

Project staff provide services to partici ating
agencies which support the implementation of
individual site programs The site progrqms operate
with ESEA, Title I Neglected and Delinquent
Program funds The reallocation project funds the
administrative, technical and consuljative services
provided from the Los Angeles County Office to the
N & I) agency site programs e g project develop-
ment; recruitment. selection', and training of site
project staff, budget administration, project moni-
tonng, general project coordination and manage-
ment

Resource Services
Reallocation project staff serve as informa- [

tion exchange agents and resources for promising
educational practices relevant to the needs of
institutionalized children and youth Our staff h
made linkages for sharing and communication
between agencies, from which an important net-
work of support has developed Project-wide staff
development has provided new and continuing site
:4 taff with skills and knowledge specifically appli-
cable to the educational needs of the project popula-
tion

Facilitating Services
Reallocation project staff have been uccess-

ful in developing and maintaining a mework
within which independent pnvate agency Title I,N
& I) programs can have the advantages of the
standardized procedures and wide range of re-
source which the County Office can provide. while
each agency also maintains its individually tailored
program to meet its unique needs Another import-
ant service is fostering and promoting effective
communication and working relationships with
and betwgen State Department of Education,
County Office and institutional personnel

1

Results
Compensatory Education Coa ition

imum of one cont t per month with
every stnct in the cou y

An average of 15 people r senting over
50",, of the distncts attending each monthly
inservice meeting.
Technical assistance by phone with at least
nr,, of the districts each month.
Shanng of promising practices, manage-
ment techniques and project expertise
among districts
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All activities focus on assisting those ropon-
sible for planning and implementing effective
progigmas to meet the educational needs of the
project partipants

Title 1, N & D Programs
As a result of the reallocation project the
number of private agencies participating in
Title I Neglected and .1)elinquent.lprograms
has increased from eleven in 1974-75 to
twenty-one in 1979-SO, thereby more than
doubling the number of students who are
receiving services
Evaluation reports show that participating
students have consistently met SO to 90',, of
site plan objektives from year to year Site
project staff have had a wide variety of
opportunities to increase and expand their
effectiveness with students Agency adminis-
trators' reports indicate a high degree of
satisfaction with the services pros ided by
reallocation project staff

SELECTIVE COMMENTS
Compensatory Education Coalition

The teachers, parents and aides were
enthusiastic about the inservice training you
provided In addition the workshop for jstrict
and School Ads isory Committees demon,strated
effective consortium msen, ice practices Your
set-% ices are an asset to individual districts and
groups of da.stricts- ( District Project Ihrectpr)

You helped make our Plan Writing Work
shop a success" (Staff I)evelopmvnt Coordina-
tor(

"Thanks for sharing with our District Adviso-
ry Council last week You answered many of their
questions and they expt-essed to me he beneficial
the morning was to them" (Assistant, upenntend-
ent )

IP

"We value the Coalition minutes and hav'e
established a file for them It keeps us tip to date"
(SUE. Consultant)

ESEA, Title I, N & 1) Programs
Comments from administrators of agencies served
by the project

"County office project staff have beeA more
than helpful in helping me to reorganize a mess"

,,

"Service is definitely above average' I am
quite happy and satisfied-

Excellent cooperation and working rela-
tionship-

(Project staff).has been instrumental in
the establishment of our program this year The
genuine interest in our agency and our children, the
constant support and professional guidance were
contributing factors to the success of our program I
have found that I can learn a great deal in a
relatively short time from the County program
administrator I look forward to next year with
eager anticipation"

(Project administrator) is a very good
ally to our educational program"

-% Visitation information
Compensatory Education Coalition

Those wishing to attend Coalition activities
a call

Ida F. Cate (213) 922-6165.

ESEA, Title I, N & D-rrograms
For further information on the Administration
and Coordination Project, or for visits to Title I
Neglected and Delinquent Program sites, call
Barbara Marino (213) 922-617A.
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