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HOME BASED INFORMATION PACKET
* .

This packet is designed to provide resources and basic ~
information on home based programs and to outline their relation- .
ship to the CDA program. Although not a prescriptive guide or
training manudal, the packet shoyld serve as a starting poing
for anyone interested im home b§éed program. .
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Four sections are 1ncluded 1n°the packet:

' A )

3

Background Informatlon on GDA and the
Home Visitor LCredential -

Training Basics

Remgurce Centers

-

Bibliography -

A draft of Home Visitor Competencies prepared by the CDA
National Credentialing Program, Bank St. College of Education is
appended.
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Peggy Elgas

CDA Resource Center
College of Education
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The material, in this publication was prepared pursuant to
Contract No. .105-79-1003 with the Départment ‘of Health and
Human Service, Administration for Children, Youth, and Famflies.
The points of view or opinions expressed do not necéssarily
-represent positions or policy of ACYF. .
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HOME BASED PROGRAMS AND CDA

’

Backgrolind Information on the CDA Prpgram " P
The Child Development Associate (CDA) program is a national effort embody*
1ng a new concepf of training, assessing and credentialing child c4re staff.
The program was initiated in 1971 by the Head Start Buregu, Administration
for Children, Youth, and Families (ACYF), to create a new-category of profes-
sional child ‘care workers. ’ The basic goal ‘of the CDA program is to _upgrade
the qualiti~of Head Start, day care, and other child deGelopment programs
by increasing the-skills and knowledge of classroom sta{f
. CD‘ training is based on the six Competencies and 13 Funct10na1 Areas
developed by a task force of specialigts in* Child Development and Early Child-
hood -Education working in conjunction with the ACYF staff. The credential
" 1s awarded to those individuals who demonstrate competence in a11 of the
Functional Areas. :

t

CﬁA training is unique in‘several ways: (1) training is competency 7
based and individualized according to the trainees’ strengths and weaknesses;
(2) half of the training time must be spent in field experiences which are
integrated with academic work; and (3). training is flexibly scheduled and

some college credit is usually given . )

The CDA Credential - .

The CDA program was originally developed: to provide a set of standards
based on- demonstrated competence for people working with young childresn,
ages 3-5, 4in a center based group setting. One*of the present goals of the
.CDA program is- to’ extend the credential.system to include those who care
for children of a broader age span/and in settings other than centers.
Included in this effort to jxtend the scope of the CDA ®ompetencies are
family day care providers% home visitors, and caregivers working with
infdnts -and special peeds children.

. Several events havé occurred since the CDA credentfal was first award-
ed that have hastened its extension. One such event was the growth of the
Home Start program.  This program, which operated from 1972 through 1975
as a, Head Start demonstration program, has officially been incorporated
into the ‘Head Start program as &n alternative service to young children
and their familieg. The existence of Hpﬁe Start as an option for Head
Start makes expansion of’ the CDA credential even more important. Since

. Home* Statt has officlally been incorporated into the Head Start program
as an optidn to Head Sta;t theq'FEd for credentialing qualified home visitors
now exists. ° ; . .

]
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Home Visitor Competecncies

The CDA National Credentialing Program has developed a draft of Ho—e
Visitor Competencies to be 'reviewed'by individuals already involved in Hore
- based programs and by a technical review panel. After™Psrther review and
approval by ACYF, these competencies will be field tested at various sites.

An inve%tigatioh of the existing CDA systém, conducted bv the National
Credentialing Program, revealed that there are a set of core competencies
'shared by all who are working with young children, yet there gre dist;ncti"e
characteristics required by each specific role.

.

The Home Visitor credential is similar to the Center Based CDA
credential; ho&ever, the Home Visitor credential places emphasis on the
unique role of the home visitor in aiding the parent. Home visitors rust
not only help develdp children's social, emotional, and.physical growth,
but they must also help parents develop thesesskills to promote their
children's growth. ‘This role requirés the home visitor to be aware of
teaching techniques for working’ with adults in additien to being fagiliar
with the child development concepts that all CDA candidates must possess.

Certain differences also exist between the hpme and center settings.
For example, "Competency 1: Establishing and Maintainipg a Safe and Healthv
Learning Environment," applies to all segtinggi however, the home visitor
.cannot physicaily rearrange furniture 4in another person's hqme to make
the setting safe. The teacher's task in this case is’to help parents
"become aware of safety standards in the home.

)
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. HOME-BASED: WHAT'S IT ALL ABOUT?  ~  _ \
. - e !
Headl Start provides several options to choose from when serving children
and fhmllies Programs need to review these optiens and ‘décide on the com-
blnatlon that best meets the needs of their local population. Home~Based is
one of these options. /

Programs should recognize the strengths that the Home-Baeed model has
to offer and take advantage of them to build an effective, efficient program.
One of the most important advantages is that a program can ‘be easily individ-
ualized to meet the needs of each child and family. ' Building on the
strengths of each family ensures that their needs will be agsessed and met
in a more expediedt way and that they will gain new skills.more quicklyv.
Since the learmning occurs in the home, the famlly s natural.environment,
it is mdre likely that newly acquired skills will becaome a part of the da11\
routiqe. Home-Based programs also have the advantage of direct parent in-
volyemgnt. Parents who are directly involved in the planning and execution
-of all &ctivities, are more likely to use daily activities and interactions

as learning opportunities.

-

The. success of a Home-Based program.is largely dependent upon the qual-
ity of the program. The presence of a number of key elements helps to deter-

mine the potential for success., : .

1. Home visitors,on a 40 hour work week should have caseloads, of nine
to twelve families.' Programs whose home visitors serve less than
nine families are not cost effective. However, it has _beenh shown
that children's gains drop significantly if a home visitor serves
more than twelve familigs. Ve

N N

2. Weekly home visits should be made wfth each fpmily. The home visits

should last from 90-120 minutes and should focus, on the parents. -
*This means that the home visitor will work through the parent to
teach the child. The parent will be involved in planning and

N carrying out all activities. .

- 3. The home visits shoyld be preplanned by the parent and home visitor.
Activities should bd individualized and developmentally appropriate
for each child. I\e e should be a balance of structured, informal
and parent educaton activities. Written plans should be left for
the parent to work on between visits,

- )
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There must be
vide socializa
encouraged to

-

4,

Home visl:orQ
and planning.

‘a minimum of one group experience each month o pro-

{

tion experiences for the child. Parents should be
volunteer with these monthly meetings.

should have 207 of their time available fo'r staffing
Half of this time should be set aside for a weekly

staff meeting fo discuss problems directly related to the home
visits. Home visitors serve families four days each week when they,
are isolated from dally contact wifh the remainder of the E}aff
They need ¢his time. to share concerns and successes. The second
half of the day should.be used by the home v151tor for planning,
reporting and congultatlons. .

Each program must develop a record keepin® system to monitor the
family's progress and to demonstrate accountability and compliance.
These records should include a list of activities pyesented, skills
accomplished, expressed family needs, home visits completed, etc.

6.

.

k]
On-going supervision is an 1nte0ra1 part of the Home- Based program.

This process should inc¢lude in-home observations, record monitoring
and constructive feedback through individual conferences. The
home-based supervisor can ensure that each home visitor reaches
his/her maximum potential through an individualized supervision/
training plan.

7.

.

Home-based is a significant option within Head Start. Evaluations of
center and home-based programs conclude that both are equally effective

in serving Head Start, families. Certain key elements must be present to

ensure the success of a home- based program. Does your program meet these

minimum pre-requisites?

.
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i THE,dHOME VISIT: WHAT IS IT? .. -
* \
. Home visits- are the backbone of a Homg-Based program. Although the weekly
home visits are only 90-120 minutes long, they provide the essence of a’ week's
attendance in a classrogm for the child. The goal of Head Start.is to create
qpmprehen51ve, Lntzﬁdtsc1plinary program to foster development and remedyv
W problems in education,.health, nutrition and social services throygh family
and community involvement. This program must be ,individualized and developed
to maximize the stengths of each child and family. How can you accomplish .
all that in 90 minutes? You can't. But you can teach the parents to work
wfth théir children and carry out goals you and the parents have developed
for the child and family.

It's obvious you must be organized and -have your home visit well planned .

to cover the tremendous amount of information that mpst be provided during

each home visit. You will find that your time will‘be utilized most efficient- "

ly if you have planned the sequence of ‘activities. In addltlon, parents llke

to _know what ?o expect and will feel more comfortable if ‘you follow the saqe
‘ sequence ‘each 'week. Yeu should not feel hampered by this structure since

flexibility and individnalization.can be built into the basic organization.

Lack of structure can create frustration and the inability to complete all

planned activ1ties due to insufficient time.

-

, .

*The home visit can be orggnized into three kinds of activities. - Structured .
activities are writ€En activities planned to teach the target child new ekills
“i all developmental agd component areas. Parents use the written plan to
Mach the skills daily when the home visitor is not‘pfesent. Informal ac-
. tivities include,all family members present. Thefr purpose 1s to have the
target child review or generalize recently learrned skills or to determine
readiness for a new skill, Informal activities may also include.art, science,

" music or component information on the child s level. Parent Education ‘ac- i
tivities give parents inféqmation In a11* component areas, share program inforrar
tion and involve parents in planning for future home visits. They are develop-

fed to meet the expressed needs of the family. :

3

When planning activities for each of the three parts of a home visit you
should keep two things in find. First, the parent should be actively involved
in planning and- impiementing all home visit activities.. Parents are a child's
first and potentially the best teacher he will ever have. It is yqur respons-
ibility to help each parent reach-his or her makimum teaching potential. The
second item you should remember- in planning is that all the Head Start com-
ponents. should be included for a'well balanced program for each child. The
Head" Start Performance Standard! make it quite clear what areas must be 3
covéred. Keeping good records demonBtrates accountability and compliance.
Let's look at éach part of the home visit: t




Structured Activities .
rF [

— Sfructured activities have a two-fold purpose. First the child lezrns
gpecific skills to meet objectives determined by you and’ the parent. SecorZ,
the parent learns to teach the chiId. This means that it is imperative-te
choose appropriate skills. K The assessment of. the child should provld&“OL
with a starting po1nt' Choose’the child's strongest developmental ‘area_ to "
work in first, You will be increasing the chances tha"the child will be
successful with the first activities you choose. To pinpoint 2 specific
skill in the area you will want to consider-whether the skill is funétional
for the child, whether jt is an ‘emerging gkill, whether the child and pgrent
are interested in the skill and how much time will be required dallv to
teach the skill. Only skills which will be acdcomplished in one week ghoulé

be chosen. ) . & - o

. N
. Home visifors can ensure that the activities will be accomplishedhin one
week by presenting the activity and having the parent model it during the
first part of the home visit. Make any adjustments of the activity' ify you:

¢ Observe that it is too easy or too difflcult\for the child. . -

-
‘ . ¢

- ‘ . ¥ | p
4~ e#informal Activities , ] '
"
Despite the name, the second part of the home visit is equally as import- °
.ant as the first, You should plan .to observe three to five skills during thise
time, though you may plan as few as two or three activities. Try to combine
skills in one activity.” For example, you may want to have the parent réad .
a book about fire safety, to the child but may also use the book to review
colors the child learned two weeks ago and to check whether the child is
ready to begin working on counting to ten. Be sure the entire family is .
inrvolved in these activities and that the child is permitted to take the lead.
Thé ultimate: goal of informal activities should be that. the child and- pa;ent
learn how daily routines can become learning experientes.

, -

- I3

Parent Education Activities

’
The third part of the home visit should be ‘reserved for the parent,
* You may need to plan an activity to keep the children occupied during this
time. This part of the visit can be utilized to present information related
.~ to each component area and "to review the structured activitles‘preseﬂted
during the first part of the home visit. .Give the paremt reinforcement
as well as corrective feedbacdk. You will also use this time to involve the
parent in planning for thé.next home visit. This is also the time to deal
with spegific family needs’ and -copcerns. Be sure to individual%ze for eacn
‘Fam by3lding upon its strengths, skills and experience. As you,work out
as tion with the parents, encour/ge them té be independent. Prdyide the:
minimum amount of assistance needed/so that parents may reach their own

solutions. ) ‘ \ ‘}'

As ?Q‘ begin planning for each home Visit remember that follovino a

structuf€rhelps to organizé the home visit to allow enough time for a}l activ-
ities.- Each:.section, structured, informal and parent education activities,




-Remember too, .that although yeu have spent a
N great deal of time plghning a° perfect homa visit, fhidgs can happen that are
out of your gontrol. BE FLEXIBIF' Flexibility is a, key requigﬁﬂcnt for'a
"home visitaor. Last but mos ¢t Lagbrtaht remembper’ that the‘?@cus of the home

visit should bg. the pgrent. The only way to efTectavel) reach a child in

the home-based optidy’ is through.the parent.
you have worklng with children and your home VL91t will be a55uccess

Give the parent all the skills
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ji ~ : | ORGANTZING A CASELOAD < ' /
"Helg How does a home wisitor keep her sanity?" Organization- is the kev.

Let's look at several factors that can ‘'work for you.

r

ot - ! '] Y
C o _ » )
.- Supplies . ’ .
ST v . .
. " Your agency will provide most supplies that you will necd to complete home .

visits. They may not, however, provide you with a large tote bag - a hozme.
visitor pecessity. Choose one that is made of sturdy canvas, has reinforces

* corners and sports several pockets on the outside. Certain essentials should
be kept in the bag at all times: 1 box grayons, pencils, supply of ‘paper,
glue, 1 right and.l left-handed children's scissors, several simple books,
peabgdy.chips in a variety of ‘colors, several cube blocks in each color,
magMPmarkers, a simplé‘game (i.e., Fish) and gummed stickers. At the end of
each day you will remove additional supplies used that day and replenish with ~
items needed the next. p - 7

RN

] . - N -

‘ Paperwork * . . . \ . ~

N 0

Don't .get behind! That's the best advice that you can get. Some hore
visitors prefer to complete their paperworkton a daily basis, others on a
weekly schedule. Letting paperwork go longer than one week can spell disaster. ~
Your aggncy should have allowed you time for completing your paperwork Take
- advantage of it.y : L
. - '
. ) Keeping a working f le for each child helps organize many home visitors.
. The workirg file shoul iude the child's checklist.- The recording forrs -
“Fnsed for determining bility and compliance (i.e., the home visit ’
L report), ‘the acq}vit s for the next visit, a gdupply of blank activity
sheets and any ‘otHer pertinent information regarding the child and family.
: ' The working file sWould not include any of the child's permanent records -
' ™" of health, {ncome eligibility, etc.. At the start of each day the home
visitor?picks up the files of the ¢hildren whomqshe will sgee that day.
s
Af%ther helpful device that many hpme visitors is their personal
notebook. ‘What each visitor'writes in it 1s entirely up to them. But there
always seems to be gomething that needs to be written down with no place to
write it.

. . ‘

) Schedules

. Scheduling is probably the most difficult of all to get organized. How-
! ever, once it's in place, it seldom changes/and a good schedule becomes a.
; very usgeful organizational tool - Two major factors to look at when developing}

a

7’

. .
A .




" the program is an. in

" will be'better fqr it:

e

., day to write down activity ideas and to begin ngnning for next week.

«
v

schedule are; (1) What are the\geogféphical locations of the fagpilies?
and (2) Which parents have the least flexibility in their schedules t?a;
must be worked around? Try to schedule t e home visits each day. f you
must, four visits should be the maximum for a day. Allow enbugh time be-
tween visits for sufficient time for travel and to review ydur plans for

the next home-visit. Save time between home visits ‘or at the end of the
Try

to keep one slot open the last day of the week to reschedule missed visits.
Be sure to leave a weekly schedule at the agency. If a family cancels a
home visit; it will save time if you can be reached before going to the home.
In addition, someone should know how to locate ypu in case of emergencies.

/
14

~

Planning

Planning time should be iné?jded in your schedule. In addition, don't
forget that the parent will be doing some planning with you for each follow-
ing visit. You can see that it is essential to g&ve a parent a good frame-
work for planning activities for .children. Timé spent at the beginning of

vsstment that pays high returns for botk you and the -
family. |Keeping the evelopmental checklist updated will also help to, make
you 3n efficient planner. g '
] . -I
Stay on top of things and get
Your home visits

) No one said home visiting was easy.
organized is the best advice any home visitor can get.

.

£
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2. . H&RING HOME VISITORS

Wanted: Home'yfsitor with three years éxperience or training with young .
~children. ‘Ntﬁf~gave knowledge of. child development, Home-Based and Hea
Start philosophy, aegd adult teaching strategies. Must be flexible,
dependable, enthusjastic, waigm, tactful and organized. Must have verbal
and writing ability, knowledge of health, nutrition and safety principles
and be familiar h community resources. Must have means of transpor-
tation and ‘pe willigg to enter .nine month contract. ’ ’
Looking for just the right person for a home visitor position can be a
formidable task. The job’ betomes more efficient and effective if-an agency
has developed a prearranged format. The procedure can ‘be broken down to five
steps: # :

—- v, /
! ki

-~

1. Get The Word Out " .

Let people know you havé’gn opening. _Be explicit enough so that job
hunters kmow what you're looking for. Besides the usual newspaper
ads and posters hung around your center and the comnunity talk to
people. Often coirrent staff will know of parents who have or have
had children emrolled in the program who would be 1likely prospects.
Former *parents are often ideal candidates for the job.

-

"
0

Screen Applicants ¢ - .

So you're swamped- with applications and obviousky cannot interview 73

'peop1e3 What "do you do? €onduct an initial screening to narrow -
down the number of most.eligible. Decide on some basic major :
criteria. Jor example, three years experience might be ¢onsidered -
a must for the position. You might look at previous work experience,
basic writipg.skfils, availability df references or whether the
person is/was a Head Start parent. \Aftér selecting several criteria,
"determine their importance and assign points each. Go through
each application awarding points accorgding toEgOur scale.- Determine
a cut-off score and set up -interviews h the tqg applicants.

« 4
»

Intervféw Ptepg%ation .

. The easié&t way ﬂrepare for the interview is to get all the
materials you*wi?g\Need for ‘the interview together. To ensure that
the right person gets the.right information, you should Jtvelop two
kinds of packets. The first, for each pé&son on the interviewing
committee should include a job dedcription, a prepared list %;r Ty
questions 'to,ask the candidate, an interview record sheet tofrate -
each applicant gnd a schedule of the interview. The interviewee'b
Job aﬂglicatiopignd refgrénées should also be available to committee
. membérs. ) ) -

o ’ -

o
4
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~ The second packet should be developed for the interviewee.- It
should include a job description, some information about the home-~
based program and a home visitor questfonnaire.. This questionnaire -
can be designed to provide information regarding the applicant's
ability with children, teaching philogsophy, child management
techniques, ‘adult teaching strategies, or how the applicant would
react in specific sit&abions. The applicant should be asked to *
arrive prior to the interview to complete}fhe questionnaire. ¢

4, The Interview

¢ "

L Your program shou¥ﬁbﬂetermine an interview format. It should be in
writing and readily available for intérdﬁewsz Your format might
inctlude some of tRe following: an explanation of the program /
philosophy and objectives, a description of the population served|
, And an explanation of the major job responsibilities and the inter- - .
* , view questlons. To ensure a fair interview for each applicant it
" 1is important to ask the same questions of each. Therefore it's
better.-to have a %ist of predetermined questions. When interview-
ing ask open-enddd questions. Say.as little as possible, to elicit
in answer to minimize giving cues to the réesponse you are looking
for. . -

.

5. Evaluation and Selection -
The time is here to make-‘the finaf!selectioh“ Each committee member
should rate the applicants separately according to their qualifica-- -
tions. If using the job interview record sheet scores shoyld be .
totaled. Each committee member should choose the two candidates

~ of their choice. This should be based on the highest scores on the .

* interview record sheet], evidence of home visitor qualities and per-

sonal reaction to the/ candidate. Each person should state h*ilher

‘reasons for the choices that were made. . ;\\~“//J.
N R v - . '..

The group thern discusses the top choices and decides on the bes
applicant. This person is offered the position. The other applicants
should be notified in writing. Here again, it will be time saving

° to you if you have a basié¢ letter format that can be personalized

" with pefthnent information and sent to each of the other applicants.

Following a format similiar to ¥Mis will make the job searching, for .a
home vigitor more enjoyable. It.is a tested time saving method to locate
the right person for the job. Get your hiring procedures down to a science.

.

r
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PERSONAL CAPACITIES

.
’

@n addition to personal knowledge and experienée, it is important that ' -
the people who teach young children have specific personal ¢apacities for -
rekating to them effectively.- From field observation of practioners and a
review of“the literature, it is sible to name those qualities and cap-

" acities which are’ essential copplement4 to the more technicd aspects of

) compatence.

This 1list is taken from e CDA Prggram: The Child Devclopment
Associate-A Guide for Training. 7

j.The following is a list of P nal Capaciéies developjd 59 the same
task force of speclalist in ear hildhood education and Thild development
that developed the CDA Competen S: .
. v . . :
To be sensitive to chlldren's feelings and the qualities ©f ,young
thinking' .
H ’. . -~ .

To be ready to listen children in order to understand their

meanings$ o '
.-’}o utilize non-verbal forms and to adadpt adult verbal language and
style in order to maximize communication with the children

To be able to pfotect orderlines; without sacrificiég spontaneity
-and Sﬁz}d—like exuberance K

. To be - perceptive of individuality and make positive usgyof individ-
val differences within the child group

. To be able to exercise control without, being threatening

] . .
To be emotionally respprtsdye, taking pleasureofn cﬁildren's suc-
cesses, being supportive for their troéubles and failures

4 . .
To bring humor and imaginativeness into the group situation

. To feel ‘committed to maximizing the child's and his family's
strengths and potentials




HOML. VISITOR OUALTTIFS

»

The Home Visitor CDA candidate, in adlition to demonstrating competence
in all the Functional Areas should possess not only the personal capacities
listed for all CDA candidates,'but also qualities specifically related to
his/her role as a home visitor. Below is a partial 1list of Home Visitor
qualities taken from the Home Visitor Competencies developed by High/Scope
Educational Research Foundation. ‘

Home Visitor—fflalities

i. Adaptability
“—

Adjusts‘'plans to individual paremt and child abilities
-Arranges gchedule to fit family needs °

-
.

Emotional distance

\ Does not get too personally involved with families
. Does not take their problems home
Keeps own personal problems, inhibitions separate from job

. " Good model for families

. Has good standing in\community/good model for families
' . Appearance is neat and well- gtoomed -
. Interested in own learning ‘and personal growth

t

4. Warmth

¥ Makes friends with family, establishes rapport with adfilts and

kids
. Shows empathic concern, not sympathy

5, Mutual respect

. Does not pi;p;vaiues on families ’
«+ Does not allow famifies to push values on him/her
‘ Maintains confidentiality of relationship
#  Respects family's privacy
. A

' v
)
6. Encourages independence

. Recognizes and magnifies family strengths
. Encourages. family self-Sufficiency
. Bpilés mothers' selﬁ-confidenee, sense of self-worth

#

Plans cooperatively

. Involves family in setting goals, naking plané jointly

8. "Effective communication ’ .

\ 1

. LCan,communicate at parent's level, and at child's level
. Can communicate family needs to professionals

-

19
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9. Knowleége'

, .
. . .
N
s
P

*.” Understands home education, enhancing rolg of, parent ds primary
educdtor S
. - Knows“hdﬁtto help families improve their material well-being
. +Has knpwledge of principles of emotional well-being that apply
~’ to Ybeth parents and children ' -

4




. .
‘\
I
.
» .
.
) .
.
.
’
/
1
’ 3
rd
.
R J
' .
.
’
.
.
¢
e
9 -
* .
'
’
3 /
.
~
-
/
[
.
]
o
O
Hwiéﬁﬁn

. HOME VISITOR OBSFRVATION

AND ASSESSMENT SCALE

For CDA trainers working ®ith
home visitors. p

.

Prepared by Craig R. Loftin

. -

.
.
. .
v
«
LI
)
- .
-
.
»
.
»
)
'
¢
i
»
‘.
v
-
. T
e 2
AN
-
. L)
:
¢ * *

LA




. represents a new challenge for CDA training institutions. The'experience

. past certainly will be valuable as you become involved with Home Visitors.

e efforts are meeting the needs of the individual home visitor.

A

HOMF VISITOR .OBSERVATION AND ASSESSMENT SCALE

-
~ ’
\ . .

The expansion of the CDA Credentialing Systeﬁ to include ‘Home Visitors
that you have had providing meaningful training to CDA @andidates in the . \

None the less, the nature and scope of home visiting is considerably
qiffetent than that of working with young children and their parents in -
center based program. If the assistance that yow will provide to this
ew class of candidates is to truly result in pssitive change in their '
service delivery, it is essential that you become aware of the demands of
their positioh and develop a tracking system that will ensure that your

This section is int2nded to provide ; framework in which the CDA trainer
can develop an individualized training program for the candidates with whom’
he/she works. The Home Visitor Observation and Asséssment Scale (Figure 1.)~
will serve as the system for familiarjzing yourself with the home visitor's
sffengths and traini needs, establishing goals with the home visitor, and
monitdring thé home 3gsitor's progress as he/she prepares for the visit of
the Local AWBessment Team. ; '

.

The job of the home visitor is unique in the field of early childhood
education. Not only must he/she be competent in facilitating the growth and
‘development of the young child, but, he/she must also have the skills and
background for assisting parents to do the same. In addition, since the

home visitor works in the homes of the families he/she serves, he/she is

likely to emcounter families in crisis and must help the parents work through
the- difficulties they have if his/her assistance is sought.. .

\ /1 .

The thsk of the CDA trainer for home visitors is also unique. You must

(?e able to provide individualized training experiences to each home visitor.

It is important that these experiences be based on observations made during .
»actual home visits. This poses a problem: do you try to ob3erve many home )
visits to determine the training needs of each home visit? Would this be o
practicél? Would one home visit observation suffice to know whether the home
visitor's performance is truly répresentative of his/her abilities? Addition-
ally, home vigitors'schedules, hours and work routine are necessarily flex-
ible to meet the needs of the families hefshe serves. This requires that _

you be equally flexible in both scheduling observations and providing training
"experiences. You will want to streamline yout work, while ensuring that
training is meaningful and competency Based. The -8ystem discussed here can

,a . v * \
T ) . Tt '
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be helpful as you address these and other concerns, but you must adapt it
to your own training style, as well as the needs and interes&s df the can- -
. didates. /r - -
When you first become involved with a program whose home visiting staff
will participate in trainj gf you will be &truck by the breadth of your task.
Each candidate will be ditfferent and the training needs of each will vary.
Some of the staff may have been working as home visitars for years. It is
just as likely that othess will be completely new to their positions. Some
of the home visiters may have had extensive clagsroom experience, -others
may have néver worked with children or parents before. Many of the home
visitors may have grees related to their work, while others will be bring-
ing. the richness of their experience as parents to thd training pregram.
The wide variety of experience, ‘training, and education will have to be
managed so that the resources you provide each individual results in specific
skill acquisition® and improved performance. ‘

! /

Home Visitor Observation and Aésessment System

The Home Visitor Observation and Assessment System gill assist you system-
atically obsering the h@me visitor as he/she works with a family.* Your ob-
servations can then be used to design the training program around the spec1fic
needs of the candidate, regardless of his/her background Ny

candidate's participation in training.
vatign and Conference. Daring this step, you will observe the home wvisitor
making a home visit. Following the visit you geill,record your observations B
and then meet with the home visitor. This confefend?Lg;;ves as an opportupity
to establish the goals of the individualized training program for him/her.
Once the training program has been developed, Steps 2,3, and 4 are carried !
out by observi subsequent home visits to determine the hqme visitor'
progress toward achieving the goals that have been established for hiﬁ?;e::
meeting with him{her to discuss the observations and planning strategies

for movihg closer to the pgoals. ‘The final step in the. Systeém, Step 5,.is the
assessment of the home visitor by the Local Assessment Team (LAT). ¥ Thus,

the system assists in determining the training needs of each home visitor and

Tﬁe System consists of five basic steps that are carrled out dfiring the

then guides the training process through to the final assessment and credential-.

ling.

-

‘

Pre-Assessment Observation

The initial observation that you make with the home visitor will be the
most important. It is this observation that will set the gtage for all of
thé trafning activities that will be developed. Ihire are some simple guide-
lines that cansmake the initial observation productive, while minimizing
the discomfort that observations frequently cause: . - . .

~ .

Step 1 is the Pre-Assessment Obser- ..
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. 1. Meet with the home visitor to q\ anpe the Pre-Assessment observatdon.
- *  This meeting will be helpfhl in‘establishing a rapport with the
: home visitor. - In addition to oettlng to know onc another, use this .
meeting to explain the Home Visitor Observation and Assgssment
. System. , Establish clearly that your role, and the use of the Sggtem
is to help him/her identify his/her training needs and develop a
plan for meeting those needs. ’

-

2. Schedule the wisit at least one week in advance. Your ‘primary pur- !
" — pose in making the visit is to identify the home visitor's
.t strengths and needs. © 8o, give the candidate sufficient time to
prepare ;for the visit. This will increase the likelihood that he/she
" will be able to demonstrate his/her optimal performance. By schedul
. . ing in advance, the home -visitor will also bave a@pportunity to .
? . prepare the parent for your visit. ‘ :
3. _[Encourage the ‘home visitor to select the.faﬁily that you will observe.
To reduce’the :tension of this initial yisit, let the home visitor

- select the family he/she will be most comfortable having you observe

. him/her.woerk with &
L Review all the chumentation available on the family to visited.
] © All quality home-based ﬁré&rams require certain d
‘ . home visitors regarding the services proyided tg9”each family, as
well as a home visit report that documents the/activities presented
- during each home visit. Take a close look at jall of the information
. that the home visitor has compiled on the famdly that you will visit
- This will give you a Yfeel" for the family, and familiarize you
with the home visitor's work style. How does’ his/her curriculum
planning style look? Is he/she adequately addressing the child's
total development? How does he/she plan 4n the.parent's active y )
participation during the visit? Questions such as these will help
you focus Iin on certain aspects of the visit as you observe it, and
will give you clues about the home visitor's strength and need areas.

5. Discuss the purpose of the observation visit with the home visitor
just prior to leaving fdr the visit.” Inform the home visitor about
.what you hépe to accomplish by making the visit. Let him/her know
that you will use your observations as a starting place for the

, conference that you will have after the visit. Encourage the home
L visitor to ask quéstiorfs and to decide how you will participate in
the visit.. Some home visitors like observers to actively participate
in the visit, to join in and do activities. Others prefer observers
to do just that: observe quietly. Follow the home vigitor's pre-
ference on this matter v

_ 6. During the visit, do not intervene. The home visitor expends
., considerable effort and energy establishing a rapport with parents

when.beginning work with them. For:the home visitor to be effective
with the parents he/she must have demonstrated competence as well as

. a warm and friendly attitude that conveys trust and caring. It is
important that this relationship is not undermined. You may ob-
seérve a home visitor carry out an activity in a way that you do not

T \7 * approve of, or that you feel that you can improve on. Be careful

. . { 3y
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that you do not step in and offer suggestions during the visit.
Rather, reserve yodr comments until»after you ‘have left the home,
and it is best left for the conference that you will have later.
Along this line, it is best that 'you do not record your observations
during the visit. Keep careful mental notes of ydur observations
aqd record them as soon after the v151t/ds possible. ‘

L4 e

Preparing for Pre-Assessment

& .

Before making the Pre-Assessment Observation, it is necessary to prepare
the HVOAS. (Home Visitor Observation and Assessment Scale) Each candidate
will have their own HVOAS for their participation in the training. To pre-
pare the HVOAS you must first become familiar with the philosophy and ser-
vice delivery methods of the program in which the home visitor works. Re--
view the Program Narrative closely and meet with the Director, Education
Loordinator and Home-Based Supervisor to diseuss the goals of the program
" and the approach used by the program to meet the goals. ~This is essential
if you wish to objectively observe the home yisitor's perfdrmance and es-
tablish training. objectives that are in agreement with the program phil-
osophy.

Oncé you gre familiar with the program, réview the indicators that are
suggested for each of the Functional Areas within each Competency. As you
make this review, pencil in those Indicators on each page of the HVOAS that
you feel ,are most ‘likely to represent behaviors that would be functlonal
for this ho visitor, given your current knowledge of him/her and his/her
program. (Figure 2.) Additionally, include any others that are not sug-
gested, but that you feel should be assessed during the Pre-Assessment Ob:
servation. Remember, the suggested Indicators are not intended to be all- )
inclusive, you myst adapt them as necessary. .

With the HVOAS prepared you are ready to observg the first home visit
with the home visitor. Before you arrive at the hom€, show the home visitor
how you have prepared the HVOAS, and ghe Indicators that you will be con-
sidering. Once you ent the home, put all of your papers aside and just
enjoy the visit and t opportunity it'hiyes you ?o meet the parent and
child. - - ‘ o

Pre-Assessment Conference -
- - -
After the home visit is over, review the HVOAS and score the home visitor's
performance as you observed it. The HVOAS is gset up to allow easy scorinb
that will enable you to interpret the scores as easily:

1- «a score of 1 is used when there is no evidence that the home visitor
is competent at performing this behavior or skill. The opportunity
presentgd itself during the visit for the home visitor to display
his/het abilities regarding this Indicator, but the home visitor
did not make use of. the opportunity, or displayed competing behaviors.
This would clearly be an area of intensive training need‘

.

.
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a score of 2 is used when the home visitor's ability and skill re-
éapding this Indicator ~s emerging. When opportinities’ were pre~'
sented, the home visitor appropriately demonsgrated skill, but
fewer than 507% of the time. This is an area whére the home visitor
will require training to shape his/her skills and improve his/her

performince. ) . -

v

.

-

T .
a score of 3 is used to indicate that the homé vgsitor is skilled
in regards to this Indicator. On the majority of the occasions that
Were presented during the visit, the home visitor demonstrated .. P
‘proficiency in demonstrating his/her ability. While some tréiﬁ;;E\ﬁ\
'1s needed to prepare the home- visitor for the LAT assessment, he/she
is well on his/her way to mastering this skill. ‘

_lg/score of 4 is used when,the home visitor is sufficiently gkflled

hat he/she is ready for thé LAT assessment on thig Indicator. On
all occassions, the home visitor demonstrated that'he/she has
mastered the skills related to this Indicator. No further training
is- required. A

in the event that there was no oppqggyﬁlty to observe the home A
“visitor's ability -4dn'relation to a specific Indicator, score ?.

This will gserve as a visual cue that you will need to search for

evidence of the Egme visitor's ability during subsequent observa--

tions. ‘ . k ) .

By simply marking in the appropriate column, according towyour observat-

ions, you will be able to tell at a glance the areas of strength and need of
the home visitor, and the specific skills or behaviors that you may netd to
focus in on as you begin your training relationship with him/her.

“ . A A
After gpe HVOAS has been scored, fill in the first_page of the Pre-Asses-

sment Conference Form. (Figure 3.) On this page you need only 1list the -

peneral strengths anfl needs that you identified in each Competency. You will

share this form with the home‘visitor when you meet for the Pre-Assessment

Conference, ana it is necessaty, therefore, to make your comments spec®fdc

and clear. ~ , '

. ~

Schedule £t Pre-Assessment Conference with the home visitor after the
-observation as.soon as péssible to ensure that the information you will
discuss is fresh and relevent. During this meeting you will want to provide
the home visifor with a copy of the Pre—-Assessment_Conference Form you
have prepared and a cowmypof the HVOAS. The home vigitor will keep these
copies as they will be helpful to him/her in tracking his/heg own progress.
Explain to the home visitor how you have prepared *the HVOAS and the Ppe-~
ASSSSSment Conference Form and allow him/her ample time to review the mat- »
erials that you have prepared and to become familiar with your comments.
As you discuss the comments, ‘stressing the positive aspects of the visgit you
iQentified will bs helpful to the home visitor. when working "in need areas.

A .
’
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. Digcuss' each of the Indicators that you have listed in the HVOAS for thet
home visttor that were used ‘to evaluatg his/her performance. Des¢gibe the
type of evidence you laoked for to 1113%trate competence. Encourage the home
visitof¥ to offer his/her interpretatlgn of hisfher performance and ways that
he/she feels that he/she s or is not competent in relationship to eaciof
the Indicators. * v

o

PS

~The ¢iscussion_ that you have with the home visitor will be helpful as
you dev p/ép aere%ment Wth the home visitor during the conference as to .
the training program that vou will prepare for him/her. The first step that
you will mfake to establish the agreeme s to detprmine the Indicators that - .
will be used to measure the home t%pftﬁi\i\perfornance during subsequent '
observations. The second page o the Pre-Assessment Conference Form can be .
used for this purpose.” (Figure 4,) _ -

S . . ¢ . ’ i . \’,’

Using the Indicators that you have penciled in on the HVOAS, decide with
the home visitor which of those truly reflect his/her abilitv in each of
the Functional Areas. You would also want to generate other Indicators that
might be useful in assessing the home visitor' s competence that may not have
been included in the HVOAS. As the list{ of Indicators is developed, write
them in on the sheet. Once completed, is Iist will be transferred to the’
HVOAS for,.that hofte visitor, and will be psed for guiding future observations

and making training decisions. ‘
\r\ © o » . ) *
As you meet with the home visitor during th&é Pre-Assessment Confetenet, |,
yow will also wish to est blish preliminary objectives for the training pro-
gram. You will have alred discussed in detail the streggths and needs thag;
you identified during the observation, and will have a godd feel for the home
visitor's perception of his/her performance, abilities #nd needs. Utilize
this knowledge to help the home visitor establish objectives for the up-

coming training perim . - .

9

N The Trajning Plan section EK the System will be helpful as you prepare X
the objectives with the home visitor. On the first page of the Training Plan, .
(Figure 5.) list the Competency and Functional Area in which the s:me visitor's
work will begin You may wish to begin workipg in more than one Competency, / .
more than one Functional Amea, or both! ThisMs a decision that you wi}z )
have to make with the home visitor. 'Try to remember though, that when“estab-
_lishing the initial objectives you will want to set o}jectives on which the

home visitor 4s .surely to experience success. This will increase the like- :
lihood that the home visitor will greet vour future dncounters with enthusiasn .
and will. set theé stage forf;giiing in areas that are much more diéittnltsigg,//
him/her. Therefore, you w want to set objectives for the hbm isftor

in the Competency and, Functional Areas. in which he/she has more skill. Set
only the number of objectives that both you and the ho visitor feel are .
attainable within the time frame that yqu agree upon./ This ‘time should be
limited fo the tima between your Pre—Assessment Conf rence and the next
obsW@rvation that you schedule. . _ ,

.

With the Specific Objectives ;E;; use page 2 of the Train}ng Plan .
(Figure 6.) to plan tde course of action that the home Msitor/ should follow .
to work on improvidy his/her performance of the objective. All that you need
do here is,s%gcify the objective from page 1 that you will address and gen-
erate the resources that the home visitor will have to interact with 'in order -

. [} . - . -
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EZ work,on the objective. These resources may be anything from reading '
specified literature to observing another home visitor making a home visit.
It may involve preparing part of the portfolio or ‘just discussing certain
materigl with a knowledgeable individual. It is also necessary to 1list, be-
side the resource, the person that will be responsible for providing or ac>-
@iring the resoutrce for thgdhgme visitor. Most often this person will be
you or the home visitor. * s ’ . A
~ / d
Once the Training Plan is prepared ‘for the upcoming period, you have
finished the Pre-Assessment Conference. You have objectively evaltated the
skills and needs of the home visitor, have discussed your observati®hs with
him/her, and laid out a plan for correction problems that will prepare the
candidate for credentialing. -
After you have completed this process for all of tQE'home visitors at a
program, you will be able to develop somewhat of a profile for the entire group
by comparing the scores of egch home visitor in each of the Competencies and -
. Functional Areas. is will be helpful in determindng the types of training
" and technicz;83§§i6€£nce you could plan and provide for the entire group and

for stb-gro within the local program. *
7

a - ¢
MakiggLsubse%gent Observations of Home Visitor Performance .

Youws are well on your way with the home visitor now! Each observation
visit that you make with him/her now will assist you in shaping his/her skills.
Follow the same guidelines provided for making the Pre-Assessment Observation
' when you make subsequent visits. Just as you waited to record your-observations
. until after the visit then, you should wait during these visits as well.
After the visit, whei you have recorded the scores in the\ﬂiLAS, write
up your reactions to the visit on the Comments and Recommendations form.
(Figure 7.) Here, record the Competency, Functional Area and Indicator tg
which your comment will pertain. Then state your comment briefly and clearly.
; You need not be concerned with writing long narratives sinte you will have
4 an opportunity to share these comments with the home visitor.later. Ma
an -effort’ to remark about the positive aspects of the visit as w as Aour
concerns.” Be certain to comment about the progress, or lack of progress,
that you noted toward meeting the Specific Objectives that you and the home
visitof’set during the Pre-Assessment Conference,

As soon after the obgprvation visit as possible, meet with the home
visitor to discuss your oagervations Share the HVOAS with him/her, @nd en-
courage him/her to transfer your scores to his/her copy as you discuss them.
Give the home visitor a copy of the Comments and Recommendatiqps form that
you'have prepared to help clarify your $ores,

* &’

Using.the outcome of yqur discussior; review the Training Plan to de-
termine whether or not the objgetives that were established during Yyour last.
.t meeting have been met. This information together with your more recent

observation will assisflyou and thg, home visitor establish new objectives for

the upcoming period. - .

B . - / B - [




. % \
, Together, in all, you will make fbur observations of the home visitor's
performance. In this way, you will be facilitating the growth and development
of the home visitor's skills over a period of time that will prepare him/.
her for cwedentialing, and even more importantly, assist him/her in more
adequately providing services to fam®lies as an early thldhood/famli‘)
professional. :
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To Advance Physical, Social and Intellectual Competence

Competency II.
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Home Start Trainiﬂg Centers -
The seven Home Start T?’amino Certers for the Home- ~Based approach are

located regionally. The staffs of these centers will gladly assist you
in all phases of your Homg-Based program... from initiatiort through
evaluation." Lf

~ .

Homé Start Training Center

925 24th St. . ‘
Parkersburg, WV 26101 '

- (304) 485-7404

Serves Regions I, II, III: Connecficut, ™aine, Massachusetts, New
- Hampshire, Rhode Island, Vermont, New York, New Jersey, Puérto Rico,
Virgin Islands, Delaware, District of Columbia, Marylarnd, Pennsylvania,
— Virginia, West Virginia

Publications:

Home Visitor Training Manual compiled by Bernice Andrews. 1976,
$5.00.

How To...A Handbook for Head Start - Available this fall.

» Home Based Visitors - Available this féélz -

- ?
Stepping Stones to Better Health - Avai ﬁ%&@ this fall.

Clinch-Powell Educational Cooperative .

. P.0. Box 279 ‘ A
Tazewell, TN 37879
(615) 626-9270

'Serves Region IV: -Alabama, Florida, Georgia, Kentuckv, M1551551p01,
North Carolina, South Carolina, Tennessee‘

Publications:

The Portage Guide to Early Edutation, Bluma,. Shearer, Frohman, and
’'d Hilliard. 1976. $42.00. Published by Cooperative Educational
) ) Services, Agency {12. . '

The Portage Pareunt -Program, Boyd,:Stauber, Bluma. 1978. $12.00

+ Instructor's Set, $20.00 Pdrent Reading Set.
-

Parents Guide to Early Educatioﬂ, Bluma, Shearer, Frohman, Hillard.
1976. $15.00. Cooperative Fducational Services, Agency #12.

Slide Tape Presentatien - Available this fall.

s A Head Start at Home - Available this fall.._

The Heart of HoweﬁBase - Available this fall.
4
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Serving Handicapped Children in Home.Based Head Start, Boyd, Richard;

& Julia Herwig, Ed., Available from RAP, free to Head Start Pro-
grams.

ARVAC, Inc. *

P.0. Box 2110

Russellville, AR 72801

(501) 968-6493 )

Serves Region VI: Arkansas, Lousiana, New Mexico, Oklahgma, Texas

’

Child/Family Development Prdgram Nebraska Panhandle mmunity Action
Agency )

1840 Seventh Street _ , .

P.0. Box 340 - -

Gering, NE 69341 )

(308) 436-5076

»

Serves Region VII: Towa, Kansaé, Missouri, Nebraska

Béar River Community ‘Action Agency/Millville HSTC
495 East Fifth South
Logan, UT 84321 . - h
(801) 753-0951
Serves Regions VIII, X: Colorado, Monatana, North Dakota, South
Dakota, Utah, Wyoming, Alaska, Idaho, Oregon, Washington
, N .
. *
Center for Family Focuseq Programs
1724 Santa Clara Avenue .
Alameda, CA 94501
(415)-865-0733
. *
Serves Region IX:. Arizona, ‘California, Hawaii, Nevada, Pacific Tryst
Territories - -

Publications:
A Guide For Carrying Out Family Child Assessment in Home~Based Head
Start Programs, Heffron, Mary Claire. 1980. Incidental Curriculum, *
handouts. - -
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The Bibliograpky is divided into the following sections:,

‘Curriculum

+
N -~

Prograekzescriptions
Hatiicapped

Ages 3-5 . ’ -

Bilingual .
Infants and Toddlers T '
Cpmbination *

Working wth Adults

«

ERIC Information ' P

Many of the citaéions in the bibliography are only

available through the ERIC system. This gection

provides information on ERIC and on ordering ERIC
. documents.




1

Pro&ram Descriptions: Handicapped ' . ’

Hoyt, Jane Hauser. 'Something Special in Portage.” American ¥ducation, 197%:-19-24 pp.

A highly successful program for educating handicapped prescnool children
in rural Wisconsin is described. The importance of training parents

to help their children develop basic skills is emphasize?.
. . * .

Stack, Patricia Marie. "In Our Program -- Everyone Gets into the act," Volta Review,
1973: 425-30 pp. .

The Home Visiting and Parent Education Program at De Paul Institute in
Pittsburgh takes the teacher into the home situatifon in an atfezpt

0 involve the entire family in integrating the deaf preschool

child into his natural world.

Kysela, Gerard M. The Early Edycation Project: A Home and School Aéproach for
Infants and Pre-School Children Exhibiting Developmental Hapdicaps. &1978. Alberta

" Univ., Edmonton. Centre for the Study of Mental Retardation. 423 pp. Availabdle
through the ERIC System. ED 175 564.

. )
This Early Education Project consisted of a home and schocl-approach

« to early intervention with.moderately to severely handicapped childrea.
A home based parent training program incorporating an infant teachingz/
learning interveantion system was combined with a school based class-
room pfoject for toddlgrs to provide instruction in early childhood
skills and knowledge.

.

Jelinek,» Janis A.; Flamboe, Thomas C. The Wyoming Infant Stigulation Prozram--
Go WLSRg Young Baby, Go WISP. Apr. 1979. 21 pp- Available tnrough Ebe ER;C

. : 71-090. .
.Systen “ﬂl\f~i\ff° N

- The Wyomiﬁikiqfant Stimulation Program (WISP) provides a coaprehensive
preschool prograw utilizing both center-based and home-based intervention
“for handicapped preschool children (age 0-3 years) and their families

in rural Wyoming. ’ ’ ) ’ . .

Becker, Jane L.; And Others. Project P.A.C.E.: Participation of Private Agencies
in Homebound Special Education Programs. Apr. 1976. 27 pp. Available througn
the ERIC System. ED 122 537.

—

Presented @re four papers on Project PACE (Pagent Action in Childhood
Education), a homebound early childhood program desigred to demon-
strate the value of early education for devedopmentally delayed
childrem (birth to 6 years old). '

!

&

Péiéﬂfggfzéugene- An Evaluation of the Portage Project; A Comparison of a -
Hoge-Visit Program for Multiply Handicapped Preschoolers and Head Start Program. |

1975, 14 pp. Available through the ERIC System. ED 112 570.

-

. Evaluated was the effectiveness of the Portage Home Visit (PHV) Pareht

' «Program  in improving the IQ's, and metor, language, adaptive|and
personal-social developmental skills of 36 multiply h%ndicapped
developmentally delayed praschoolers in rural Wisconsin during 36
consecutive weekly sessions. Home trainers provided .parents with
technical assistance, an instructional model that included a pres- T~
criptive precision teaching approach using positive reinforcement, N
and information on how to record the children's performance in regard
to the prescribed activities.

)




)

Thurmon, Christine.’ EXTEND: Exerdises to Encourage Development. A Progzranm
gﬁiParent Involvement. Apr. 1980. 6 pp. Available through the ERIC Svsten,
ED 188 423. : s .

v

Fhe' Exercises to Encourage Dcvelopment (EXTEND) Progzram for devel-
opmentally delayed students is described and evaluation results )
- presented. Designed to provide attention to the child with devél-
opmental lags in the areas of motor skilld, perceptual sensations,
or expressive-receptive language, the program attempts to prevent
. potential academic problems.
' Glovinsky, Ira; Keller, Jackie. A Descripgion of the Hawthorn Center Earlvy
Intervention Program. Apr. 1980. 29 pp. Available through the ERIC Svsten.
ED 188 391. : - -

An early intervention prdject for preschool handicapped children is
described. Specific program geals (including improved functioning
in social, emotional, communication, and preacademic area) are
«» listed, and roles of the interdisciplinarv staff merbers are
considered. . . .
Currie, Robert "J.; And Others. Lights, Camera, Action: The FEATT Storv. The
. Project for Facilitating Educational Achievement Through Telecommunications.
Final Report. 1976. Purdue Univ., Lafayette, Ind. Purdue Achievement Center
for Children. 73 pp. Available through tge ERIC System. ED 125 614.

. - The Project for Facilitating Educational Achievement Through Tele-

communications (Project FEATT) attempted to demonstrate the efficacy
of televised instruction in a home-based éarly childhood education .
program for handiEapped children. After creating instructional
television programi¥ng and providing outreach services for users, the
project carried out extensive research on its effectiveness.

Morlan, Donna; And Others. Television d Parent Edufation: An Fducational y

geyolﬂtégg. Mar. 1976. 7 pp. Availab through the ERIC System. ED 122 844.,

In 1974, the Facilitat4ng Educational Achievement through Tele-
communications (FEATT) project began a $tudy to test the efficacy

of specially produced video cassettes to teach parents of severely
handicapped” children how to instruct their children in basir psycho-
motor skills. y

Smiley, Constance J.; And Others. _Replication of an Inter-Disciplindrv Aporoach
to Early Education of Handicqued Wildren 0-3 Years. 1975. Peoria Association
for Retarded Citizens, I11. United Cerebral Palsy of Northwestern Illinois,
Peoria. 203 pp. Microfiche copy available through ERIC-System. Paper copy

not available. ED 116 416. . ’ 1/

Presented is the guide to the Illinois project entitled "An Inger-
Disciplinary Approach tg Early Education of Handicapped Children
Ages 0-3 Years" which includes info¥mation on funding and public
awareness, diagnosis and evaluation, child development-hone program, Y
speech and languape, structuring tHe day progran, job descriptions

. and training, and: parent involvement.

-




Cadman, Lois A. Peech Outreach Project (A Program for Early Educatjon of Child-
with Handicaps). 1978-79 Final Report. June 1979. Education Service Center “

.

Region 9, Wichita Falls, Tex. 142 pp, ,Available through the ERIC System. ED 185 78
_*,// - Document provides seven appendixe;;gLntaining information oq’the
A PEECH (Program for,Early Education of/hildren with Haqﬁicaps)_Outhach
Project. - .

/

-

e« . ) .
Brown, Dennise; and- Others. JNe Oregon Project Yor Visually Impaired and Blind
Preschool Children (QR”Project) X Preliminary Edition. 1978. Jackson County
; ; o : . .
Intermediate Education M¥rict, edford, Oreg. 461 pp. M11§of1che copy avail-

able through ERIC System. Paper copy*available from Jackson §ounty Education'
Service District, 101 N. Grape, Medford, Oregon 97501 ($50.0d $qcludes shipping).

3.

ED 175 190. _ * \ - '
N 7
The Oregon Project for Visually Impaired and Blind Preschool Children
(OR Project) materials are designed primarily for use by teachers or .
counsclors working with visually impaired and blind“ﬁreschool chi1d1\ .
ren and their parents in the home. The OR Project contains a manual,
skills inventory, and descriptions of teaching activities. ’
1 l . ~
Boyd, Richard D. Acquisition and Generalization of Teachifg and. Child Manage-
ment Behaviogs in Parents of Preschool Hangicapped Children: A Comparative .
Study, Final Report.- Oct. 1978. Cooperativé Fducational Service Agency 12,
Portage, Wis. I16 pp. Microfiche copy audfTEB}e\(Q;ough ERIC Systern. Paper .
copy available from Cgoperative Educatiohal Service Agency 12, Portage, Wis. i

EL 163 737. .
The document reports of a 3-year research project to measure the
acquisition and generalization of teaching and child management-
. behaviors by parents of preschool handicapped children enrolled in
the Pof%gge Project. T

Macy, Daniel J. A Plan for the Evaluation of ar Early Childhood Intervention
fog?Ha

ndicapped ChNdren. Oct. 1976. 36pp. Available through the ERIC System.
EDJ139 127,

. k3
. >
- -

Presented is a plan for evaluating Prpject KIDS (Kinddeing.Individual

opment Systems), a model program for developmentally delayed ‘
and physically handicapped infants, toddlers, preschool clfildren, and
their families. ZThe KIDS program is described as providthg seryices
in a home-based training program, centeng}sgd infant stimulation .
classes, and school-based early childhood class units.

Weber,. Susan J.; And Others. The Portage Guide to Home Teaching.: 1975..

Cooperative Educational Service Agency 12, Portage, Wis. 129 pp. Microfiche

f£opy available through ERIC System. Paper copy available from Cooperdtive

Educational Service Agency 12, Portage, Wis. ED 189 785,

The guide provides information on procedures usé& in the Portage
Model, an edrly home intervention program for rural preschool
children with all types of handicapping conditions as well as
children functioning within the Qorma&)range. .

- S
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1/.; of New York, N.Y. Hunter Coll. Special Education Developm

- .

, . - e . .
Montgomery, John'D.; And Others. Staff Development, Mafiugl DII: Hore, Parent/Child
"Stimulation. The Marshalltown Project. (1975). Marshall*Poweshiek Joint County &~
School System, Marshalltown, Iowa. Dept .'s»f Special Education. 212 pp. +Available
from e ERIC S)atcm ED 111 830}’- s ‘ ,

/ ‘ N

» . - ) . .
" The Marshalltown froject was crqa;iﬂ to facttitate igaividualized -
" : . prescriptive teathing of prefthool”handicapped and-educationally v
O . deprived children at Home baéed upon resudts of the Magshalltoun ’

Behéviéral‘bé\elopment Profile.” This staff development manhal aids
in the identification of the skills.and knowledge nece
home staff to functioh cffectively with the training sta

and childjkn in, the hope setting.

Parents in whe Education of Their Young Handicapped Child 1974, City Univ. ~
enter. 29 pp.

. ' - & : .
.« -
Levitt, Edith; ‘Cohen, Shirley.’ Parents as Teachers: A R;ialifor I#volving =

Available from the ERIC System. ED 099-141.
N - . ! M .
This literature review highlights the need for pérent intervention \ é
s programs in the education .of theirpyoung'handicapged children. Sup-
* portive researchyis cited from the .following areas: Home—based
- progrims for theYdisadvantaged; home<based programs for the handicapped;
developmental factors in cognitive dysfunction; motlvatiop, and:
. - the parent as mediator. . . ’ l

-

1

N - ) . » i )
3gteer, Michael; Browne,‘Noel. , "Educating Developmentally Delayed Children in '
Newfoundland: How Home Visiting Specialists Teach Par®nts to Teach." Educatien
Canada, Fall 1978: 12-15, 18 pp. - . .
This program baééd on' the Portage Project, serves 169 urban fazilies

with developmentally delayed children ‘ages 0-6. In weekly visits,

K ; a. specialist téaches parents to work with their children. *

« - ’
. Skeer, Michael; Browne, Joel. "The Far East Salutes Wisconsin: Direct de
Services to Mentally Ret!rded Children in Newfoundland." Education and Tra#ffing
of the" Mentally Retarded} 1978: 202-5 pp. SRR . '
J /f . 4 . [ 3
The Pirect Home Services Program provides weekly services of home
teachers called Child Management Specialists o approximately 145
vfamilies with mentally retarded-and developmentally delajed children

_(birth to 6 years old). ) S . (
b Dudzinski, Deanna; Peters, Donald L. * ”Home-Based Programs 7f/’row1ng Alter&jiive."
Shild,Care Quarte;}x, 1977: 61-71 pﬂ - ’j - . N
. - R L - ¢ .
Describes various types of home-based programs. for young retarded -
- . or severely handicapped children, identifyihg key element®and benefits. .
’!gf? . ) t ‘ '. , *
- - . : .
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" Galbraith, Cary; And Others. "Interfacing an Inexpensive Home Corputdy to the

Videodisc: Educational Applfcations for the Hearing Impaired." Areridan
Annals of the Deaf . (Educational Technology for the '80's);" Sept. 1979:

"536-41 pp. .
r "y ]
Q Originally part of a symposium on educational media for the deaZ,.
. the article describes the use of ‘computersgssisted instruction .

to teach young deaf and multiply handicapped children. The .
microcomputer/videodisc interface is explainegrand the rethod
of captioning the videodisc is discussed. Diagrams illustrate
the process. ’ .
Hillard, Jean; Shearer, Marsha. '"The Portage Project.'" Bureau Memonandur,
1976 4-8 pp. T

v

Presented is a descriptiog;?f the Poftagé Project, an.early inter-
vention program with a home-based delivery system which serves
163 children (0-6 years old) with exceptfonal educational needsar

Shearer, Marsha S.; Shearer, David E. '"The Portage Project: A Model for
Early Childhood Edcation." Exceptional Children, 1972: 210-17 PP. .

Reported was a home—gased intervention prograﬁ serving 75 pre-
school multiply handicapped children (aged 0-6 years) living in
a gural area. . :
Boyd, Richard D. "Systematic Parent Training through a Home Based Model."
Exceptional Children, May 1979: 647-48 pp. )
- CL v
A systematic parent training program was developed within the
Portage Proj¢ct Model, which provides weekly visits,by home
tegchers to fgmilies with a preschool handicapped child.

™y
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Program Descriptions} Ages 3-5

Le\'zénstein, Phyllis. Home-Based Programs: Nightmare or Dream of the Future.
Mar 1979. Family Service “Agsociation of Nassau County, Inc., Mineola, NY;
State Univ. of New York, Stony Brook. -l4 pp. Available through the ERIC
System. ED 172 932, S

Il

This essay discusses methodological and ethical problems in the °
implementation and evaluation of home-based intervention programs
for young children and their families. '

¢
)

Gray, Susan EA "Home Visiting Programs for Parents of Young Children." L
JPeabody Journal of Education, 1971: 106-11 pp.

"Home-oriented Approaéh Set." Appalachian Advance, 1971: 1-2, 4 pp.

Y . N (I .

Gordon, IR J. "Self Help Approach: Parents as Teachers." Compact,

1969: 32-35 pp. ' o’

A Parent Edugatien Program is developed inwhich a paraprofessignal
person teaches mothers a set of specific activities to enhance

the intellectual and personal development of the child. ’ .

Tawnéy, James W.; And Others. ”Usiné Telecommunications Technology to Instruct
Rural Severely Handicapped Children.Y Exceptional Chifdren, 1979: 118-25 pp.

-

The project demonstrated that a minicomputer control system could
serve a large nugber of families simultaneously. Reliable tele-
phonic data transmission bet%een computer and home-based teaching
machines was achieved, families accepted the plac®ment of equip-
ment in their homes{’éqd children interacted with automated de-
vices on a daily basis. *

Bell, T. H. School Leadership and the Community. Apr 1975. -11 pp. Avail-
able through the ERIC System. ED 111 525, ’ .
The importance of uging existing local elementary school facilities
to benefit preschool children and.their neighborhoods forms the
basis for suggestions offered in this address. Reasons for using
- a home-based approach (as opposed to a center-based approach) in
promoting preschoolers' development are o%fline. Potential
gains for the children and the community dre stated in both human

\\\\ and economic terms. _ ' .

. v .
Alford, Roy W., Jr. Teaching Mathematical Concepts to Rural Prescheol Child-
ren Through A Home-Oriented Program. n 1970, Appalachia Educatiomal Lab.,.
Charleston, W. Va. 168 pp. Available through the ERIC System. ED 063 992,

i

\_ Preschool children (ages 3,4,'and 5) participating initﬁe Appalachia-
. Preschool Educational Program were studied to determine if math-
* - ematical concepts could be effectively taught through 4 preschool

a o program accessible to rural children. The 34-week program consist-

ed of "3 elements: (1) 4 daily hglf-hour television broadcast,
(2) weekly home visitatigns by.trained paraprofessionals, and (3)
a traveling classroom which provided for weekly group experiences.

. rd -
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Connecticut Univ., Storrs. Educational Resources and Devélopment Center.
The Parent-Child Toy Lending Library. East Hartford Pro ogram. May 1975.
83 pp. Available through the ERIC Systemn. ED 123 796.

4

The Educational Resources and Development Center at the University
. of Connecticut conducte&d an evaluation of the Parent-Child Toy
Lending Lib&ary Program for the towns of East Hartford and Man-
chester. The evaluation qugmpasses the following areas¥ the
children's developmental progress, reactions of the children to
toys, parent-child relationship; and parent evaluation of the
Program.
ey . . .
Children Firgt, Inc., Washington, D.C. Status of the Home-Based Effort
Within Head Start. Jun 1977. 60 pp. Availadle through the ERIC System.
ED 153 730. .

- This status report is an attempt to provide a'comprehensive
picture of Head Stagt home-based programs which aimed at helping -
parents provide children with the sime kinds of activities and
support 'in the{® own homes that children would receive in any
quality child development center. Appendices include lists of
Home Start Training Centers; Head Start site visit consultants;

. home-bdsed programs visited; and examples of the forms used in

-

the survey., . ) .
. .
Levenstein, Phyllis. The er-Child Home Program. Mayg 1975. 43 pp.
* "Available through the ERI( em. ED 146 306. ®

This paper provides a description and evaluatién.of the Mother-
Child Program (developeq by the Verbal Interaction Project) fo
prevention of educationdl disadvantage. The program consists
46 semi-weekly home visits by "Toy Demonstrators" in each of
¢ twa saven month program years, following the lbcal school calgndar.
' Toy Demonstrators are former mother- participants who visit
income mother-child dyads during the child's third years
of age.

-

Levenstein, Ph}llis. A Message ‘from Home: Findings from a Program )
Non-Retarded, Low-Income Preschoolers. Feb 1975. 4 pp. Avai}.able\tir ugh
] .

.the ERIC System. ED 146 3065,

e

y This document describes the Mother Child Home Program (MCHP) for
- prevention of educational disadvantage, prepared by the Verbal
. " .Interaction Project. The MCHP consisted of 92 semi-weekly, half
hour home sessions spread over two years by interviewers called .

\ "Toy Demonstrators.” The latter were trained in non-didactic -

techniques to show a mother, by participating in play -sessions
with her and her child together, how to interact verbally to
enhance the child's conceptual and sécioemotional-development,
. . aroun§2commercially available toys and books as the curriculum
' materials permanently a&signed to the child. o '

. w .'
. . C -»




RBsenfeld, Anne H. Mother-Child Home Program. Parent-Child Progranm Series,
Report No., 1. 1978, Family Service Association of Nassau County, Inc.,.
Mineqla, N.Y.; Sﬂate Univ. of New York, Stony Brook. 13 pp. Available
through the ERIC System. ED 175 184.

Part of a serigs on early dhildhood deéons;ration prégrams de-
signed to.improve early parapt-child relationships, stimulate v
positive child development, d prevent later behavior difficulties,
the pamphlet describes the Mother-Child Home rogram, in which
low-income mothers are educated to become more effective develop-
mental guides for thelr 2 té 4 year old children. )

“’ererba{ Interaction Project, Freeport, N.Y. MCﬁi{VIP: Mother-Child Home
Program of the Verbal Interaction Project. Sep 1978. 12 pp. Available
through the ERIC System. ED 167 266. B

This report to the Joint Dissemination Revié% Panel of the Office
of Education and the National Institute of Education provides an
overview of the Mother-Child Home Program of the Verbal Intet-
action Project: a voluntary, home-based early education progran
for low-income preschoolers (2- and 3-year-old children),
their mothers and other adults who provide prjimary nurturance

for children.

~
Levenstein, Phyll;s. \Ihe Parent-Child Network: The Verbal Interaction
Component. , Jun 1978. Verbal Interaction Project, Freeport, N.Y.. 25 pp.
Available through the ERIC System. ED 167 265. B

This presentation reporgg research’ findings which link children's
social-emotional skills at ages 4 and 6 to concurrent and antece-
dent verbal interaction behaviqgs of their mothers. Forty-five
low-income mothers and children who voluntarily participated in
tgt Mother-Child Home Program of the Verbal Interactign Project
éﬂ from 1972 to 1974 were assessed by home visitors who modeled
"interactive skills in home play-sg§§39qs cdntered around gifts

¢  and toys and books. \‘5\\7\\\\\\
~ . ' ~

» . -
Spriggs, Alice.. Home Orfented Preschool Education. Apr 1976.
able through the ERIC System. ED 122 564.

5 pp} Avail-

4

Descrjbed is the Appalachia ¥ducational Laboratory's Home Oriented'
-Preschool Education (HOPE), program which began as a model P
-preschoolgﬁgram and later shifted to developmeng of supp_brt
materials for use with young children. Use in the program of
paraprofessional home visitors, educational television programs

and weekly classroom experiences is noted, advantages ‘of these
approaches (such as .parent involvement) are listed, and positiyg .

results of the program are eited.
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Love, John M.; And Others. Natlonal Home Start Evaluation Interim Report
VI. Executive Summary: Findings and Recommendations. Mar 1975. Abt
. Associates, Inc, Cambridge, Mass.; High/Scope Educational Research.Found-

ration; Ypsilanti, Mich. 35 PP. Available through the ERIC System.® ED
134 321.,

<

»

This is an exgecutive sumnary of the interim report on National

7 - Home Start Evaluation. Home Start, a federally-funded 3-year
(1972-1975) home-based demonstration program for low-income
famifYies with 3- to 5-year-old children was designed to enhance

a mother's skills in dealing with her own children and to provide
comprehensive social-emotional, health and nutritional services.

Children First, Inc., Washington, D.C. Directory of Training Programs for . ~
Family-Focused Home-Based Child Development Programs. Jun 1977. 51 PP
Available through the ERIC System, ED 153 733, / -
i
This &irﬁctory lists programs which specialize in providing some
\ form of home-based family-focused ~xchild development training for
parents, parent educators, agencies, professionals, adolescents,
and others. These programs were identified as possible supple-
' ments or. complements go the training offered by the' six regional
federally ‘funded Hom*tart fraining Centers (HSTCs). The guide' ° Q
describes the six regional programs as well as those offered by
35 other agencies. . .

a

R A

Kapfer, Sherry. _Report of Selected Sessigns from the "Parents, Childband !
Continuity" Conference (E1 Paso, Texas, May 23-25, 1977). May 1977. Dingle .
Associates, Inc., Washington, D.C. 94 PP. Available through the ERIC .
Szftem. ED 153 731.

. /
This report of selected sessions from the national conference on

"Parents, Children and Continuity" in May 1977 deals with topics
. . of immediate concern to Home Start (home-based) Programs and
. Child and Family Resource Programs. s
Jerome, Chris H.; And Others. National Home Start Evaluation. Interim Re-—
port V: Case Studies. ' Sep 1974. Abt Associates, Inc. Cambridge, Mass,
147 pp. Available through the ERIC Systém. ED 161 543, . %

. One of a serfes.of documents on the evaluation of the National
Home Start (NHS) program this third year interim report-of case
‘studies descrilfes program efforts'and successes with 16 H0$Q~
Start families throughout the nation, A federally funded demon-
, Y stration program, NHS is aimed at providing home-based services-

) (such as health, education, nutrition, psychological/social
services) to families with preschool children. A brief narrati‘;
of individygl family accomplishments within the program is pre-

. ’ ' sented and Whe program's operational procedurds and methods of
dealing with problems are examined. '

-
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Coelen, Craig; And Others. National Home Start Evaluation Interim Report V:
Cost-LCffectiveness Analysis.- Oct 1974. Abt Associates, Inc., Cazbridze,
_— Mass.; High/Scope Educational Research Foundation, Ypsilanti, Mich. €1 pp.
Available through the ERIC System. ED 134 317.

’ This volume, part of the interim report on the National Home

Start Evaluation, includes cost of the 16 Home Start projects
., and outcgge data from the six summative sites. Findings and
recommendations are presented on the intra-project cost-effective-
- ngss of Home Start and the cost-effectiveness of Home Start
+ as a Head Start option. N

-

Deloria, Dennis: And Others. National Home Start_Evaluation Interinm
Report V. Executive Summary. Policy Relevant Findings and Recommendations.
Oct 1974. Abt Associates, Inc. Cambridge, Mass.; High/Scope Educatjonal
Research Foundation, Ypsilanti, Mich. %41 PP. Available through the ERIC

, System. ED I34 320. . ) ’

Ay

. This is the executive summary of the National Home Start Eval-
uation Interim report. Home Start, a federally-funded 3-year
(1972-1975) demonstration program home-based for low-incoze
families with 3- to 5-year-old children was designed to enhance
a mothers skills in dealing with her own children ®nd to provide
comprehensive social-emotional, health and nutritional services.

Goodrich, Nancy; And Others. Natfonal Home Start Evaluation Interia Report

V: Program Analysis. Qct 1974. Abt Associates, Inc. Cambridge, zss.;

High/Scope Educational Research Foundation, Ypsilanti, Mich. 166 pp.

Available through the ERIC System. ED 134 319. ~

Fy
.

This program analysis is part of the interim report on the
National Home Start Evaluatioh. Home Start, a federally-funded
. 3-year (]1972-1975) home-based demonstration program for low-incoze
N famildes with 3- to 5-year-old children was designed to enhance
a mothet's skills in dealing with her own children and. to
provide comprehensive social-emotional, health and nutritional
yservices. Chapters include information on methodology; data
collection and analysis ard on the three major Home Stagt program
dimensions: Home Start families and staff; the pr6gram, and

» services to families. .
. - \ [ ’ : ,
Goodrich, Nancy; And Others. National Home Start Evaluation Interim Report
VI. Twelve-Month Program Issues, Outcomes and Costs. Mar 1975. Abt
\ K;Eociates, Inc. Cambridge, Mass.; High/Scope Educational Research Foun-
dation, Ypsilanti, Mich. 449 pp. Available through the ERIC Systen. ED 134
322, '

This report assesses the progress of the six summative Eome Start
projects as evaluation families completed their first twelve
’ months of enrollment. Home Start, a federally-funded 3-year
' . (1972-1975) home-based demonstration program for low-income .
e " families with 3- to 5-year:old children was designed to enhance
a mother's skills in dealing with her own children and to, provide
‘ comprehensive social-eémotional, health and nutritional services.
Findings are presented in three different parts of this volume:
program 3nalysia results, gsummative evaluation results and *cost-
o effectiveness rl@sults. ¥

. .
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Grogan, Marian; And Others. National Home Start Evaluation. The Homasboor:
What Home-Based Programs 'Can Do with Children and Families. Mar 1976.

Abt Associates, Inc. Cambridge, Mass.; High/Scope Educational Research
Foundation, Ypsilanti, Mich. 329 pp. Available through the ERIC Syste=.

ED 134 316. f

This volume, part pf the evaluation of the Home Start Proggan 1is
an informal compili&ign of the ideas, experiences and insié@;s
gained by members of "Home 4;;5;/2taffs during three years
family-oriented education and services. This book is aimed
primarily at administrators, sponsofs, and directors of Head

Start and similar programs whogre considering expanding their
services'to include home visiting. Appendices include a director

of Home Start demonstratign programs and training centers, Hoze
Start guidelines, and an indfx of exhibit é'grées.

. [ 4

Love, John M.; Amd Others.  National Home Start Evaluation Interiz Report ’
VII. Twenty-Month Prograwx Analysis and Findings. Mar 1976. _Abt Associates,
Inc. Cambrjdge, Mass.; High/Scope Educational Research Foundatjon, Ypsilanti,
Mich. 402 pp. Available through the ERIC System. ED 134 315,

4

This .interim evaluation report focuses on process (formative) and
outcome (summative) data collected in spring 1975 on the National
Home Start Program. Home Start, a federally-funded 3- vear
(1972-1975) hom%—baseg demonstration program for low-incoze

, families with 3- to 5-year-old children was designed to enhance
a mother's skills in dealing with her own children and to provide
comprehensive social-émotional, health and nutritional services.

Deloria, Dennis: And Others. National Home Start Evaluation Interin Report .
V: Summative Evaluatjon Results. Oct 1974. Abt Associate® Inc. Cambridge,
Mass.; High/Scope ‘Educational Research Foundation, Ypsilanti, Mich. 341 pp.
Available through-the ERIC System. ED 134 318. A =

v

oo .
These summative evaluation results are part of the National Hoze
Start Evaluation interim report.” Home Start, a federally-funded
3-year (1972-1975} home-based demons¥rationh program for low-in-
come familigs with 3-to 5-year-old children was.desigred to
enhance a mother's skills in dealing with her own children and™o
provide coﬁprehensive soctal-emotional, health and nutritional
services. Incliuded are reviews of psychometric analysis such as
Preschool Inventory, Denver Developmental Screening Test, Child
8-block Fagk, Child‘Food Intake Quegtionnaire, Schaefer Behavior
Inventory, Pupil Observation Chiecklist, High/Scope Hone Envic-
onment Scale, Mother Behavior Observation Scale, Parent Interview
and, 8-Block Sort. Task.
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Banta, Trudy W.; And Others. Evaluation of East Tennessec's Child Health

and Development Project. Apr 1979 29 pp. Available through the ERILC
System. ED 176 882. -

‘The Child Health and Development Projegt (CHDP), a home-based
a early' intervention program operated in six East Tennessee counties,
provides well-child clinics, developmental evaluation, individual-
. ized early childhood education for disadvantaged children, and
. training in parenting skills for their parents.
- - %
Love, Joha M.’; And Others. An Evaluation of thé Home Start Training Centers.
Aug 1979. High/Scope Educational Research Foundation, Ypsilanti, Mich.
194 pp. Available through the ERIC System. ED 184 717.
’ . \

.

The results.of an e‘gluation of the six Home Start Training
Centers are presented in this report. Included are ther final
research design of the Training Centers evaluation, findings, from

. three sets of site visits, and results of questionnaires sent

to (1) peopleswho participated in training, (2) their supervisors,
and (3) Head Start grantees and delegate agencies.
,,’

Hess, Robert D. Effectiveness of Home-Based Early Education Programs.
Sep 1976. 22 pp. Available through the ERIC System. ED 133 048.

LY

This paper summarizes evaluations of 28 preschool interventlon
programs designed to!train parents to prepare their young children
- for school achievement. .

Love,!tabn M; And 6:hers. National Home Start Evaluation: Final Repors.
Findings and Implieations. Mar 19%6. Abt Associates, Inc. Cambridge, Mass.;
High/Scope Educational Research Foundation, Ypsilanti, Mich. 78 pp.
Available through the ERIC System. ED 134 31ﬁ.
These fingingg and implications are part of thé final report on
the National Home Start Evaluation. Home Starf, a federally-funded
t . 3-year (1972-1975) home-based demonstration program for low-income
families with 3- to 5-year-old children was designed to’ enhance
a mother’s skills in dealing with her own children and to provide

el comprehensive social-emotional, health and nut¥itional services.
// The purpose of the evaluations was to collect information on
' both ‘the Home Start process and the program's effectiveness so
Py that” the Home Start experience could lead Yo recommendations for
future home-based programs. .,
) 8
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gﬁfice/ggzgglld Development (DHEW), Washington, D.C. Report o' a ‘ajlonél
nferente on Home Start and Other Programs for Parents and 96 1crew (vYational
Conference on Home-Based Child Development Programs, St. Louis, Missouri,
March 18-21, 1975), Mar 1975. 102 pp. Available through the'ERIC Systexa.

. 3 .

ED 125 769.
. 4
This report of the National Conference on Home-Based Child Devel—
opment Programs is intended to serve as a resource document to

people’ interested in developaeqﬁal programs for parents and
children. ) ‘

Appalachia Educational Lab., Charleston, W: Va.; Far West Lab. for Educat-
ional Research and Development, Berkeley, Calif. Appalachia Preschool
Education Program. Program Summary. Nov 1971. 6 pp. Available through
the ERIC System. ED 125 749.

<

This docuffent is the tenth in a series of 12 early childhood
program descriptions compiled by the Far West Laboratory for
Educatignal Research and Development. The Appalachia Preschool
Program is a demonstration project designed to provide preschool
eddcation for children from rural Appalachig. The progran censists .
of three major components: a television program, a home visitor
prograri, and a mobile classroom program.

Ray, Margaret Parkman; And Others.. Amalysis and Mo on of Matetnal
Teaching Strategies in Rural Poor Families. Final §i§5rt Sep 1973.
Cornell Univ., Ithaca, N.Y. Cornell Research Program im Eatly Developzent
and Education. 162 pp. Available through the ERIC System. BD 129 398

* To examine the differences between mother-child interaction in'
middle class and in isolated rural poor families, a-sample of 24
rural poor and 12 middle class mothers were videotaped as, they
interacted with their preschool children in structured situations. - ~
As a result of the taped observations, a home teaching program
was developed to improve the {nformational resources and verbal
intergction of rural poor ﬁo ers with"their children. The home-
teaching program centered on changing rural poor mothers'
strategies for interacting with their childrén from a questiomn-
asking to an information-providing strategy through a series of
16 weekly one hour visits to 12 rural poor mother' hozes.

-

. , ’ W .
Lombard, Avima D. HIPPY, A Home Instruction Program fer-Presghool Youngsters.
Jan 1980. 9 pp. Available through the ERIC System. ED 190 251.

, This document describes a home-based enrichment program for pre-
school children in lsrael. The Home Instruction Program for Pre-
school Youngsters (HIPPY) provides weekly packets of educational
activitieg to mothers and their educa*ally disadvantaged
children of 4 to 6 years of age.

N
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Healy, Margaret I. .Mundelein-HICA Early Childhood Education Project. End-

of-Project Summary. Dec 1974. Mundelein Coll., Chicagé, IL. 36 pp. Avail-
able through the ERIC System. ED 107 365: .

This summary report examines the finding of a home-based early
Ehi%phood education enrichment program designed to make it
possible for educationally disadvantaged children to cope effect-
ively with the demands of American schools and ‘society. Back-
. ground information on the development and implementation of the ,
+ program and a discussion of the statistical data are included. &
Johnson, Vicki M.; O'Fallon, 0. K. Clinch-Powell Educational Cooperative”
Early Childhood Education Program. Evaluation Report. Jul 1975. Tennessee
Univ., Knoxville. Bureau of Educational Research and Service. 99 pp.
Available through the ERIC System. ED 118 259,

" This report presents program evaluation results for three years
of operation of the Clinch-Powell Educational Cooperative Early
Childhood Education Pr sed, parent oriented progranm
which serves four rural ounties and includes the use
of home vis}ts, mobile clafgrooms, and a TV program accompanied
by a Parent Guide. Descriptlons of the program's objectives, - |
components, sta{f training, target population and comparisomn group j
’ are given. > d h

il

*— . Development Associates, Inc., Washington, D.C. Child and Family Resource

Program (St. Petersburg, Florida). Program Description. Jun 1975. 59 pp. .o %
Microfiche copy t;:ilable through ERIC System. ED 121 433.

This repprt describes and evaluates the Child ‘and Family Resource ;
Program (CFRP) in St. Petersburg, Florida, one of 11 demonstration: o
sites of this Head Start-affiliated program. The cooperation of
» ‘ community service agencies and the combination of the roles

of homebased teacher and social worker into the role of home .

visitQr were major strengths of :thé program-at this site.:

t o

Richards, Mary JoAnn. -Early Childhood Education at Home Project. Final Re-
port. Jun 1975. Regional Education Service Agency, Region 8, Martinsburg, .
W. Va. 103 pp. Available through the ERIC System. ED.120 995. i
B 1

: Detailed in the final report of the 4-year project designed to pro- |
- ' vide homé preschool education for handicapped and nonhandicapped .
v palachian children are organization arrangements, project
bjectives, curriculum desdgn, dissemination methods, program
findings and recommendations. Among findings .
cited are acceptance by educational leaders 1?d replication of ¢ 3
at home preschool education programs. Among fseven appendixes - '

. - are sample assessment, child profile and prescription forms.

-

Jefferson County Public Schools, Lakewood, Colo. A Parent'Educétion and
Preschol Program with Added Dimensions. 1975. 38 pp. Available through
the ERIC System. ED 122 954. J

This booklet describes the Title III ESEA Program, "Added Dimen-
sions to Parent and Preschool Education," which was designed and
implemented by the Jeffersom Couaty Public Schools in Lakewood,

Coldrado. The objectives, history, description, and evaluation ’

of the Jefferson County Program are presented as well as detailed
. information on the procedures for starting up such a program.

L9 B R
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Abt Aséoéiates, Inc. Cambridge, Mass.; High/Scope Educational Research
Foundation, Ypsilanti, Mich. Home Start Evaluation Study, Interim Case
Studies ITbf 1972. 360 pp. Avgilable through the ERIC\X‘ystem. ED 092 225. =

The eight interim case study summaries inc¥uded in this booklet

are part of "Report II" of the "Home Start Evaluation Study."” ~
Each case study was developed after field visits to each of the
demonstration programs by case study workers from the evaluation
agencies. An effort has been made by the field staff in ‘these

reports to specifically describe the working relationghip be-

tween program goals and objectives as develdped by each local \)A
unit, compared with the services actually provided to families.

>
Johnson, Vicki M.; O'Fallon, 0. K. Summaty of the 1974 Evaluatioa of the
Clinch-Powell Educational -Cooperative Early Childhood Education Program:
~An Early Childhood Education Program in Rural Appalachia. 1974. Ten-
nessee Univ., Knoxville. Bureau of Educational Resecarch and Service. 65 ppP.
Available through the ERIC System. ED 100 533.

The Clinch-Powell Educationai Cooperative Early Education project
was designed to provide preschool experience for 3-,
4~, and 5-year-old children in rural Appalachia who would other-
wise not have been able to attend a preschool program. The pro-
gram involves a three-dimensional approach which consists of weekly -
home visits by trained paraprofessionals, weekly classroom

" sessions in mobile classrooms, and utilization of the Captain
Kangaroo TV program and related.Parent Guide activites. Numerous
tables clearly illustrate population and evaluation data.

L4 ! . - '

{

Seefeldt, Carol; And Others. A Guide for Planning and Ope%atiqgﬁHome-Based
Child Development Programs. Jun 1974, Office of Child Development (DHEW),
Washington, D.C. 157 pp. Available through the ERIC System. ED 104 542.

This resource guide provides detailed information for Head Start

programs and other organizations interested -in planning and oper-

ating a home-based comprehensive child/family development program.
- : ', . . i K °
Butte Vocational-Texhnical Center, ‘Montana. Project to Teach Educationally .
Disadvantaged Parent¥ ABE Skills in Their Own Homes and to Show These Parents
How and What to Teach Their Pre-School Children. 1973, 5% pp. Available
through the ERIC System. ED 109 491. ’

’ ' o

The booklet describes Project Prepare, a program designed to
. teach educationally-disadvantaged parents adult Basic education skills
\ in thgir own homes and then to show these parents how and what

.to teach their preschool children. Information is- provided on

the design and implementation of the projects. .

o




e 1973: 35-37 pp.

i

. : s \ “~ .
- . . -
g Y] .
. Gotts, Edward E. '"Long-Term Effects of a Home-Oriented Preschool Progran."
* " Childhood Education, Feb-Mar. 1980: 228-34 PP.

) A progress report of reseach on the lohg-tgrm effects of a-home-
oriented preschool prqgram.

Brajthwaite, John; Healy, Muriel. '"Home-Based Pres-School Programs—-A
» Viable Alternative." Australian Journal of Early Childhood, Mar. 1979:
1-24 . - i . :
@2 , pp . \‘ < N / \ °
¥ \ . h
Discusses the objectives, practices, and values associated with
bome-based early childhood programs.

Olympus Research Centers, San.%rancisco, Calif. Supporting Home-Based Career
Education at the Preschool Level. Final Report. July 1, 1976 to September
30,,1977. 1977. 176 pp. Available from the ERIC stte?. ED~ 164 927. Q

' Qiympus Research Centers, in a joint effort with the Salt Lake City
School District, designed and produced a package of material to
extend the benefits of caréer education to preschool children
in the home. The materials were to serve as groups. The guiding

' concept was that’ parents should be trained to provide positive
career education support experiences to their children in the
homes ‘

Waksman, Mary. "Mother‘as Teacherfb A Home Intervention Program.” Inter-

change on Educational Policy, 1979: 40-52, 197 pp.

The &ffectiveness of the Mothér—as—Tgacher‘home intervention
program is examined. The goalypf this program is to enhance
lewer socioeconomi¢ status mother'sg teaching style.
~ ’
0'Keefe,, Ruth Ann. ""How About Home as a Place to Start?" Urban Review,

.
» ‘

Discusses the ‘Home Start program, the new thrge-year Head Start:
demonstration program designed to bring comprehensive child
development services to children and families in their own homes
by helping parents provide many of the same services Head Start
offers children in centers,

i

Yarbegugh, Willard V. ''Preschool Goes Into ?!E Mountains." American Ed-
ucation, 1973: 27-31 pp.

-
.« s "

. \ - . ,
Children in an east Tennessee area can't get'to kindergarten,

so TV, mobile classrooms, and home visits take kindergarten '1.
to them, .. )

Parson, Michael. "The New Zealand Approach to Screening Babies for Deafness."

Appalachian Advance, ¥971: 16-7 pp. ; e

Troutt, George,.Jr.; Jennings, Bettye. A Compg}enqy Base for Curriculum
Development in Preschool Education.+ Apr 1974. Appalachia Educational Lab.,
Charleston, W. Va. 24 pp. Available from the ERIC System. ED 096 004.

. \

The development ¥ a competency base for a preschool curriculum
is described in this report on the Home-Orjented Preschogl Ed=

ucation (HOPE) process, a three-componentseducational system for 3,
4, and 5-year-old children. The major oSl of the HOPE Process is
1 .
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(cont’ d - Ed 096 004) )
to affect the parent-child instuctionad relationship- by delivering i
the curriculum through different but integrated components: a l
home visit, a television presentation, and a group expericnce.

Richards, Mary JoAnn. \ Early Childhood Education at Home. 1973. Berkeley o
County Board of Educdatdon, Martinsburg, W. Va. 9 pp. Available through the -
ERIC System. ED 089 531 '

Outllned is a Title III early childhood at home prOJect which 1
involves a tcam approach to .the education of 40 handicapped and w
75 nonhandicapped rural, disadvantaged children,. their parents, |
and/or. babysitters in West Virginia. It is noted that Your team |
consfsting of a teacher awd paraprofessionals visit homes to in- ;
struct baby sitters or parents in devising individualized prograns

for the children.

\\\9€;Z§¢;, Dennis: Ana Others. The Nationaf Home Start Evaluation. Interin

*

Report 4: Summative Evaluation Results. Jun 1974. Abt Associates, Inc:
Cambridge, Mass; High/Scope Educational, Research Foundation,JYpsilanii, Mich.
375 pp. Available through the ERIC System. ' ED 107 380.
, g ™~

This report presents summary analyses of descriptive.and com parative
iita collected during the 1973 Home Start evaluation project.

e data presented were collected at 6 of the 16 Home Start sites,
from three experimental groups of families (those entering ‘the
Home Start and Head Start programs in fall 1973 and those identified .
to'enter Home Start programs in fall 1974), e

Levenstein, Phyllig; Sunley, Robert M, Aiding Cognitive Growth in Disadvant-
aged Preschoolers. Nov 1968. Family Service Association of Nassau County,
Inc., Mineola, N.Y. 82 pp. Available through ¥he ERIC System ED 059 792.

-

—

Progress during the first two yéars (1967-1948 and 1968- 1969) of a
three-year home-based, mother-child intervention program called L
the Verbal Interaction Project is described. The project was
planned for the cognitive families. The program utilized specialily
trained home visitors,.called Toy Demonstrators, who visited mother- .
child pairs twice weekly over two 7-month periods. ¥
. Levenstein, Phyl}is. Verbal InteractiomProject: Ajding Cognitive Growth in
Disadvantaged Préschdolers through the Mother-Child Home Prograh; July 1, 1967 .
- August 31, 1970.. Final Report. Feb 1971. Family Service Association of
Nassau County, Inc., Mineola; N.Y. 70 pp. Available through the ERIC System.

~ 4

YED 059 791. ' ' -

The design, procedure, and results of research conducted for three .
years in the Verbal Interaction PrOJect are discussed. The major
hypothesis tested was that the general and verbal intelligence
of low-income subjects exposed to stimulation of verbal interaction
-~ in mother-child dyads would rise significantly., A second hypothesis
tested was that such a rise would be greater fn two-ydar-old thah
in ‘thrce-year-old children. 1In {its current version, the Mother- '
Child Home Program is.a home-based, mother and family involving,
. two- -year method (seven months each year), utilizing nonprofessional
women of varying income and education as volunteer or paid inter-
veners called "Toy Demonstrators. s

" -
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- Home Start: Chﬁ\ld and Family Resource Program Report of a Joint Con- -
' ference (St. Louis, Missouri, March 5-7, 1974). Mar 1974. 38 pp. Avail- ' _
. . able through the ERIC System. ED 094 8%7. - o , ’
” ’ . .
o Thli conference repors of a _]omt meetmg of directors and staff
. ) ) working in PrOJect Home Start and the Child and Famll)gResourcc
- Program contains discussidns of a wide range of issues: health
v : ) sepvices, home safety, home visits, food programs, and the use.
- ’ /of teLev1slon Other isgue’ d].scussed are program guideline®, .
a ’0 N evaluatlon plans, means to achieve §oals ‘'staff trainlng,'da;a_g - .
‘ . COllection,L}nd program fundmg . : >
o~ » . \ q B . ] !

Shively, Joe E ; “And Others. -Home-Oriented Preschqél .Education: Evgluation -
of the Pro@type Home Visitor Training Package. Pechnical Report No. 45.
Jan 1974. Appalathia Educational Lab., Charlesfon, W. Vaw_.86.pp.
, , ‘Available through the ERIC System. ED 093 358. \ - .
' \ An‘-evgluatlm the HOPE (Home-Orient¥ed- Preschool Educatlon) : .
. : Training Package for home visitors (paraprofessional educators)’

. was performed. The shome visitor is ‘one part of the threé-way--
.home, group, television--integrated instruation program being
v ; developed by thesAppalachian Educatlonal Laboratory for the .
Lo - " education of reschoolers . .
- ¢ L] p' :. N [ \ ’ - ¢ )
\ﬁt Associates #ne. " Cambridge, Mass.; High/Scope Educational Research
- Foundation, Yp51lant1, Mich. Home Start, Evaluation Study, Interim Report
*IIT: ..Evaluation Plape1973-1974. Aug 1973 46 pp. Available through.thé
ERIC System. ED 0927"227. i} . . -
. o L,
. .. T‘s evaluation plan oPtlmes the esaentlal f*re’s of Home .
Start EvaluationdactiVItles‘scheduled for the elve months begin- 4 -
) elve s |
‘. . @ing Fall 1973. - ' o & )
\ e - e R - b
-; v {!‘Fellenz, P;ten; And Oth'ers. Home Star.t, Evaluation Study. Interim Report III ' -
) ~ Program Analysiss Aug 1973.° Abt Asgociates, ,Inc. . ambrldge, Mass.; High/, L L
: . », Scope Educational Resedrch Foundation, Ypsil(nti,- M&\ ‘199 pp¢* Available . j
el thrg;;gh the .ERIC sttem ED 092 226. e : Pl ‘_ .
[T . ’ " This Hohe art report ngﬁt\ers {ts attentidn on three areas:
A +  how actuagﬂne vigits-are being conducted how prOJects .are R |
- \ " spending gra from a ,cast analysis pomt of view,qand . A
. whether any tentative étatement on program effectiveness cantd ., e
. . ' Bg mad; ba!ed upon ah analysis of pre-post: test data =Highlighted v t
- \/ s 4in the report issthe in*ortance -of making the Home Sta®™’parent _ RS
T L2 P prixﬂar);rinteractor dyring home.visits. Appendices com risgy . . -

. . * half the report
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Walten, Mildred L. Mothers as Key Educators of th81r ‘Preschanl Chlld!!g
¢ Sep 1973. 33 pp. Available gigh the EKIC System. ED 096 020.

) In keepjng with the trend toward greater parent participation in -
. * the eduéatlon of their childfen, a preschool intervention program’;:
designed to improve the educability of children who would enter
- kindergarten at the start of a,fall term was ondnctedaln one
elementaryr school, The major purpose of the ect was-to
determine if mothers would accept the,role of omasteachers for
their prekindergarten children-on a ngular basis{ using school-
’ . prescribed tasks. A sample of 12 mothers and th§1r ehildren .
) was studied. . _ .
S . ' . 1 2t '
P .
Levenstein, Phyllis. A Mess#ge from Home: A Home-Based Intervention Method
for Low-Income Preschoolers. Apr 1974. Family Service Association of Nassau
B County, Inc., Mineola, NY; State Univ. of New York, Stony Brook. 12 pp.
© -AvailabTe through the ERIC System. ED 095 992. )

.
Described in this report is a home-based, cognitive-affectivé
- ingervention program involving 93 mothers and their children.
The .program consisted of 92 semi-weekly, half-hour home sessfions
- spread oyer 2 years. These were held by interveners called 'Toy
Demonstrators' who were trained to show a mother, by participating’
in home play sessions with her ch11d how to interact verbally,
to enhance the child's conceptual aid socioemotional development.
' v '-'./- ;
Deloria, Dennis; And Others. HoMe Start ECaluation Study. Interim Repoft‘
AII: Summative Evaluation Results. Aug 1973. Abt Associates, Inc.
mbridge, Mass.; ngh/SCOpe Educational Research Foundation, Ypsilanti,
) ) Mich. 249 PP- Available through the ERIC System.. ED 092 229. . ]

Thfs report presents data collected in six of th§.16 Home Start
. sites in operation in the spring of 1973. The major task of the
- pilot summative evaluation was.to try out the measurement battery-
a Py so necessary modifications could be completed before beglnninﬁ
the actuaf evaluation in fall 1973. Another purpose was .to
[train a capable field staff and develop qqality methods for
gathering the data. v :

~

.

h Jerome, Chris, E¢. HomegStart Evaluation Study. Case Study Summarieg. *
-1973. "Abt Associates, Inc. Cambridge, Mass.; High/Scope Educatignal Resea:ch
. Foundation, Ypsilanti, Mich.* 208 pp. Availablé through the ERIC Systen.

ED 092 228. . .

' — K] / R o ~—

. Z " a '/./ ' .

‘ The fourfeen c%se study summparies inc d in"this booklet are

\ e e ~ part of "Interim Report III" of th& *Hometart Evaluation Study."
P \\( -" Each case study was developed after field isits to each of the

. demonstration programs by case study work from the evaluation
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"Sandler,. Howa d M And Othﬁrs The Evaluation of a Home-Based Educational
Egr Preschoolers and Their Mothers. 1971. George Pcabody
Coll, for Teaﬁgers, Nashville, "Tenti. Demonstration an "Research Center

for Early Educdation. 11 pp. ¢vailable throuﬁh the ERT Sygter. ED 128 077.

Thc'purpose of “this study was to assess the effects of a 12-week
intervention ir 6 bladk and 9 white low income homes in order

to modify maternal teaching behavior and influence child fumc- -
.tivoning. Homé visitors worked with the mothers once a week # N
mainly utilizing obJects and events in the home for educa ional
purposes : , .

Office of Child Development {DHEW), WashIngton DC The Home Start Demon-.

stration.Program An QuvervieW. Feb 1973: 46 pp. Available through the

ERIC System. ED 077 583. ‘ - . //. t e

' €

Following a discussion of the Home-Stayt program and its, eval-
uation plan, the 16 Office of«Child Devélopment funded Home

) Start pr5§ects in the- Un1tegj$tates are described. Home start

is -a 3-year Head Start demorfstration program, aimed at fhe 3-5

.. yeats of age range, which focuses on enhancing the guality of
children's Tives by building upon existjing family strengths
«and emphasizing the role of parents in, Xhe growth and developrment.
of their child en. The progran evaluation intorporates three

R components the formative évaluation, thé summative evaluation,

and the information system.

) ’
Fellenz, Peter; And Others. National Home Start Evaluation. Interim Report

4: Program Analysis Feb 1974. Abt Associates, Inc. Cambridge, Mass.;

High/Scope Educat ional Reseaych Foundation,* Ypsilanti, Mich. 125%pp.
Available tproagh the ERIC System 'ED 107 379. 4 - P
~ ‘ .-
Th1s report, the fourth in a series Of evaluations for Hom
" Start planners, and administrators, presents an .analysis of the
Home Start program opera?lon during the fall of 1973 and a
description of the data base being developed for the forthcozing
cost-effects analysisx -

-

X

levenstein, Phyll{s: Fostering{the Mother's Role in the Cognitive G;gwth R

of Low Income Preschoolers: A 'New Family Agency Function. May 1969. Family

‘Service-Association of Nassau Gounty, Inc., Mineola, N.Y. 11 pp. Avail-

. able through the ERIC System. ED 059 789. A 4

L .

) Lgvepstein Phyllis. Indfvidual Variitdon among Préschoolers in a Cognitive

~~——Fhe verbal and b g itive effects of both a Toy Denonstrator and'
, 2@ similar home visftor who abstained from stimulation techniques'
were studied in “the Verbal Interaction Project. . - ’

Intervention Program in Low Iﬂj&me Familieg. Dec 1969. Family Service

Agsociation of Wassau ‘County, Ing . Mineola\ N.Y. 21 pp.. #vailable” o,

- - ’ -

.thréugh thé‘ERIC System ED 059 ‘787., - " ‘ ) S
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’ The range of cognitive gain made_hy Tow-income preschool / N
childken in the home-based Mother-Child Home Program i€ dis-
Cussed!as ta the causes of the wide variability fqund:
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Lombard, Avima. Home instruction Program for Preschool Youngsters (HIPPY)
Final Report, 1973. Sep 1973. Hebrew Univ. of Jcrusalem (Psrael). 138 PP.

"Microfiche- copy avallable through ERIC Systen ED 164 679. ‘

-
3

This report presents data concerned with:- (1) the f9451b111ty of

a home-based instructional program for disadvantaged 4 and 5 year
old children in-Israel, administered by non-professional aides,

and (2) the effectiveness of such a program as reflected in (a) the
academic and intellectual gains of children~involved, and (b) the

. @ spill-over -effects to other)nembers of the family and community.

e

v

Scott, Ralph. Home Start: . How a Home-Based Preschool- Program Raised Black

Achievements. Aug 1978. 10 pp. Available through the ERIC Systen.

ED 162 760.

” o -

This presentatign discusses longitudinal results 3f a home-based -
program for low SES black and white children whose parents received

. weekly v‘sits designed to chart children's individualized enrich*

" ment when’they were from 2 tom5 years of age. -

. . . . »
Bertram, Chdrles L. ~ocial,and Efucational Characteristics of the Families
of Rural Appalachian Preschool Children.” Nov 1975. Appalachia Educational

Lab., Charleston, W. Va. 117 pp. 3Available through the ERIC System .
ED 127 028. .

The general purpose of this study was to gain information from the
1970 U.S. Census on the social and educational charactéglstlcs

of rural Appalachian familwes with preschool children so that
effeetive programs could be plahned to meet ir educational needs.
More specifftally,‘\he data were  needed to determine if Appalachia
Educational Laborgtory's Home-Oriented Preschool Education .Pro-
gram (HOPE) was a??Zasible way to meet these needs.

N

B ' -t

*Shively, Joe E. ; And Others. Fpur Field Studies of Appalacfiian Pépents of

Young Children Aug 1975. Appalachia Educational ‘Lab., Charleston, W. Va.

17 pp. Avg;lable through the ERIC System. ED 127 027.

This document coritains the plans for conductihg the field studies
* of Appalachian parents of goyng children which are pakt of the
Appalachia Educational Labogatory's Home-Oriented Prescho Ed-
ucation Program (HOPE), H is an fntegrdted approach to‘educ;tion
for pmgschool and kindergayten children being developed by AEL’'s
A . MarketaBle Preschool Education Program (MPEP) . Information pro-" -
. vided here concerns the purpose of the Hope study, a discussion
of the methodology used, criteria for site selection, procedures
for obtaining data,”and a description of the field studies plan-
ned,  which include a demographic study, a television study, a '
competency base study of American children (by age 6) and a
(hparents materials study whdch aims in part to assess the realling
YLevel. of the parents involved. . v

-~
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L]
Gordon, Ira J. "Reaching the Young Child Through Parent Education.” Child-
hood Educ, 1970 247-249 pp. of '
A Parent Education Program is developed ‘in whieh a parapro-
fessional person teaches mothers a set of specific activities to
enchance the intellegtual and personal development of the child.

- .

Levenstein, Phyllis. "SYymposium on parent- Cbntered Education: 2., JLearnihg
Through (and From) Mothers " Childhood Education, 1971: 130- 4 pp.
] - [ ] *

p Describes the Mother Child Home Program whefein 'Toy Demonstrators”
show mothers how to increase’dajly verbal interd:;iﬁn with their -

. children
AN

Scbtt, Ra}pn; Davis, Arthur, Jr. Preschool Education and Busing: Do We Have

" ED 183 682.

Our Priorities Straight? 1279.’7 pp. Available through the ERIC System.

! ‘ e !

/

* . This repor{ examines the procedurés employed in the Home Start
Program, which offered prekindergarten readiness enrichment for
economicdlly disadvantaged chlldren, ages two through five. The \ -
program focused on regular visits to the home by paraprofessional N
home workers, and took into account parental needs as well as .
the multifaceted development of all the children in ‘the family. ‘

Gotts, E. E. Early Childhood ang Parentigg‘ﬂesearch Program. Final Report.
Dec 1979’ Appalachia Educational Lab., Chameston, W. Va. _157 pp. Avail-
able through the ERLC System, .ED 183 293. ’ .

*

. This final report reviews and evaluates the work completed by the
" . Early Childhodd and Parenting Research Program between June 1,
1978 and November BO, 1979 ‘
Madden, John; An Others- "Longitudinal I1Q Qutcomes of the Mother‘thlld Home
Program.” Child Development, 1976:° 1015-1025 pp. i .

N ] Low—income families participated in severalyvariations of a home-
based intervention program which focused on modeling verbal inter-
action betweenymother and child a;ound selected toys and books.

Scott, Ralph. "Research and’ Early Childhood The Home Start Project.”
Child Welfare, 1974'\ 112-119 pp. t ; ¥

.

A des{}iption of an experiment in early intervention designed
to promote learndhg in deprivedtghildren., Postprogdem tests.
shed -1ight on the nature of gains. ¢ -
[ .
i - . A - -
Davis, Dan; Kugelmass,.Judith. Home Environment: The .Impact of the Home

Al

. Instruction Program‘for Pregchool Younpsters (HIPPY) on the Mother's Role

as. Bdycator. An'Interim Evaluation.’ y 1974. Hebrew Univ. of Jerusalem'

(Israel). 43 pp. Microfiche copy.available through ERIC System. FD lb4 680.
. - - . LA > . .
The Home Instruction Prograh for Preschool Youngsters (HIPPY) ‘s
evaluated in this research report wigh respect to the effect8 of

. home-environment. In the present study,.the focus of research

is on the parents and the family strukture.

.
'

‘ - toae -.' ) . ’

~ J 8 :
. ! { . .

‘-‘

AN




L

. -
rd .

Deloria, Rennis; And Others. The National Home Start Evaluation Interim

Report II: Summative Evaluation Resylts. Jul 1973. Abt Associates, Inc.

Cambridge,Mass High/Scope Educational Research Foundation, Ypsxlaqtv Mich.

209 pp. Available through ghe tric System. ED 085 398. ‘.

2

1.Summat:ive evaluation data from njne of the fiftgen Home Start

sites is presented. The purposep of-this pilot summatlve evaluatlon

were to assess the Fall 1972 meaburement battery and ‘field data

LT collection procetures, to identi y entering population characterlsklcs

, 80 minimum useable sample sizes could be computed for the Fall 1973
data collection and, to determine preliminary relationships e
between children's performance-‘and different aspects of thel’rﬂe \ .

.

\ environment. .’
¢ t

Bert, Diane K.; Leyehéon, Joan. A Unique” Approach to Programming for the
Preschool: Child. Aug 1973. 7 pp. Available through the ERIC System.” ED
086 354. .

P .

This short paper describes the Parent Readine Education Project . -

(PREP), a successful innovatiye gffort to ameliorate the defi-
ciencies of preschool children by training parents to enrich
their home environment and improve 1nteract10ns with their
children through a specific program of daily ho#t activities.
PREP identifies 4-year-old children with a high risk of schobl

failure and plans a program of home intervention, using the mother
as the change agent.
L]

S

McNally, Lawrence. Living Room Schgol Projggt. Final Evaluation Report, 1972-¢
1973. Aug 1973. Nassau County Board of CdBpefative Educational Services,
Jericho, N.Y. 150 pp. Avallable‘through the ERIC System. ED 082 850, °

This report s an evaluation of the Ltiving Room School PrOJECt

1n Nassau COunty, New York, which stresses the use of home ‘settings

. for a preschool program that involves children and parents. The .
project's major objective was to help parents meet their child's .
‘needs as parent$ learn to recognize' themselves and their home as
educdtional resources. A evision component of the program

was ‘developed to' create a iot TV series ‘tpat demonstrates for
‘parents ‘effective childrearing practices. The program's obJectives,
weaknesses, and proposed remedial actions are discussed cgitically.

deDeardgn, Carmen Diana.’ "A Library Toy Project in Venezuela. Wilson Libxagx
Bulletin, 1979: 112-14 pp. -

L]
Describes a six-month experimental library program carried out in
Venezuela that sought to develep a home alternative to regular,
preschool education by providigg parents and other adults 1in the 7
family with the mneans of “teaching children academic and problem-
solving skills required by school, . ) .

.. >
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Bertram, Charles L.; And Others. Summative Evaluation of the Appalachia Pre-
school Education Program. Dec. 1971. Appdlachia Educational Lab., Charles—
ton, W. Va. 50 pp. Available through the ERIC System. ED 062 024.

A report of the findings from the three-year field test of the
< Appalachia Preschool Education Program (APEP), an early childhood
education program, is presented. The report describes the human
and fiscal effort required to operate the program and the changes
in the performances of children resulting from the use ol the
B program. .
Kapfer, Sherry. Report of First National Home Start Conference. May 1972.
e Office of Child Development (DHEW), Washington, D.C. 60 pp. Available
through the ERIC System. ED 067 155.

The proceedings of the First Nat'ional Home Start Conference are
presented, based on reports of the sessions and activities of.
the meeting which was aimed at strengthening and supplement ing
child development in the home. Topics discussed include parent
education, toy lending libraries, use of television, contributions
of Head Start, early reading, bilinétal education, Montessori

- resources, nutrition and health, Home Start as a force for social
change, and staff roles. :

Bretz, Rudy. Three Models for Home-Based Instructional Systems Using Tel-
evision. 1977, Rand Corp., Santa Monica, Calif. 68 pp. Available through
the ERIC System. ED 070 319.

The use of television as a component of instructional programs .
designed for home-based stugents was studied. Three on-going .
-, prdgrams--Chicago's "TV Co?{sgi:" Bavaria's "Telekolleg', and a
Children's Television WorkshoPp—series, 'Sesame Street'--were
_chosen for examination. The planning and development states of
these three projects are discissed, poynting out the procedures,- -
ractivities, and elements of each that dppear particularly sig- °
(- nificant to its success.

" Appalachia Educational Labi, Charleston, W. Va. The Appalachia Preschool
Education Program: A Home-Oriented Approach. Dec. 1970. Appalachia Educat-
jonal Lab., Charleston, W. Va. 27 pp. Available through the ERIC System.

ED 052 865. . ’

p o /

4

school Education Program was the development of a child-centered,
home-oriented program to be delivered by means of television.
broadcasts, home visitation, mobile classrooms, and other media.
It involved bu®iding a curriculum based on behavioral objectives.
and preparing maftrials and methods particularly appropriate

for 3-, 4-, and 5-year-olds living in rura*\fppalachia.a

Miller, George L. Analyéis of Children's Reacfions to AEL's Preschool Tel-.
gvision Program. Dec. 1970. Appalachia Educational lLab., Charleston, W. Va.
9 pp. -Available through the ERIC System. ED 052 841. o

P -
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-, "The strategy*for*attafning—the~6bjettives of the Appaleehta Pre———
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(cont'd ED 052 841) ,
This repory describes a technique vhich can be used to provide both
formative and summative evaluation of Felevision prograus designed
to promote educational, developrent in 3—,‘4?}aand 5-year-old child-
ren. The daily half-hour program evaluated s part of an A'paiacﬂia
Edud%cional Laboratory project, now in its second year. (Othgr pro-
ject components are weekly visits #n homes by paraprofessionals;
and weeckly visits by a mobile classroon.)

[

. . EN
Berttam, Charles L.; And Others. -Evaluation Report: Early Childhood Educat -
ion Program, 1969-1970 Field Testar'SquQEXLEgEort. May 1971. Appalachia
Educational Lab., Charleston, W. Va. 30 pp. Available through the ERIC

" System. . ED 052 837. ' -

. . ..

* This repgrt is baséd on data obtained during the second year of a -

3-year field test cycle of the Appalachia Educational Laboratory
(AEL) Early Childhood-Edycatiop (E€E) ‘Progran. The ECE Prqgram
is a homd*oriented instructional systen designed for 3-‘,j‘% and
5-year-olds, which . is being used on, 4 regional bmsis fo ppYox-'
imately 25,000 3hildren. It consists of a weekly home visit by
paraprofessiona}$ to discuss the "program with parents and childzen,’
and to deliver taterials for the parehts to use with the children:
.and group instruction oz?e.a week in a gebile classroom.
. ™ . ) U
Ardrican Institutes for Research in the, Behavioral Sciences, Palo Alto, Calif.
Appalachia Preschool Education Program, Gharleston, West Virginia: -A Three-
Part” Preschool- Program-€ompiming a Television Program, Paraprofessional Home
Visitega, and a Mobile Classroom. Mqdel Programs--Childhood Education. 1970.
17 pp. PPexrofiche copy available through ERIC System. Paper copy available
frem Superintendent of Documentéz U.S. Government Printing Office, Washington,
D.C. 20402 $O:20. ED 045 216. ) )

i

»

N . 0 4 :
' 7\\ " A breakthrough program to -reach r#rally isolated children tp‘pfg-
.pare them for first grade, the Appalachia Preschool Education Pab-
gram was begun in September, 1968. Four-hundred fifty 3- tQ 5- b
year-olds are participating in three treatmént groups: (1) child-
.¥en who, in or near thetr own homes, are sbbwn a daify educational .
& television. prdgram, have a weekly session with a home visitor, and
a weekly'visit to a mobile classroom, '(2) children whq.réceive
_the television program and the home visitor, but do not attead
“the mobile classroom, *and (3) children who, receive the telegisioﬁ
program only. . ' LI
’ N ! R e R ’... - >
» Kapfer, Sherry. -Report of Second Annual Home gxart Confereree. (San ‘Diego,
+Lalifornia, June 12-15; 1973). Jun 1973. Office of Child Development (DHEW),
Washington, D.C." 82 pp.. Available through thyRIC System. ED (82 851. -

A report of the second national Home Stalt Conference, held in

Houdton\ in September 1972, 'is presented. The\zepo;t is designed
to serve Head Start programs around the country which ar€ con-
sfdering the inc‘usion of a‘nome bas‘ed pregram in their services:

3

¥
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Program Desérip;ions: .Bilingqal

Andcrsson, Theodore. "Extending Bllmgual)Educatiorr into the Home." Foreign
Language Annals ;975 302-305 pp. . »

v

. . .
Bilingual/bicultural education can tap the learhing potential “of,
- preschool children by extending the school into thé home and
. involv1ng parents, grandpareats and siblings. Schools can provide
w 'blllnvual television progra”s, educational toys, books and
trained supervisors. .
- - ' . . —
Johnson, Dale L.; And Others. Houston Patent-Child Developrent Center. Final
Report. Aug 1976. Houston Univ. , Tex. Dept. of Psygholo&y 197 PP »
Available through the ERIC System. ED 135 459,

This final report describes th& development and evaluation of a
parent education program, the Houston Parerft Child Qevelopment
Center in Houston, Texas. Furediby the Office of Child Devel-
opment the Houston Model was especially developed to meet the
needs of low income Mexican American families with preschool
chlldrgn’ Jor components of the program consisted of home
visits, lan®sage development, # Parent Advisory Cbuncil, family
workshops, community servidé;rand an in-center program.

Baha, Joyce; Dunstan, Virginia. 'The Child's Whole World: A Bilingual Pre-

<chool That Includes Parent Training in the Home." Young Children, 1975:
281-288 pp. - . . N

-

. Deseribes a-home-based parent education component of a bilingual,
bicultural preschoqd program which involues parenbs in the
decision-making process goncerning their child's education and
has effected a language and cqltural excharige between the Anglo
and Spanish-speaking communities. ®

Dissemination Center for Bilingual BlCultural Educatlon Austin,‘Tex

Spani Dame Bllingual Bicultural Project, San Jose, Calif Plannlqgithe.
‘Program'with the Home Tutor. Apr 1975. 155 pp. Available through the ERIC
System. €D 108 493 . ’ :

This guide is intended’as a basic resourt@ for .p.reschool Spanish/
English bilingual home training. It presents an overview of the
bilingual project “of which it 1is an outgrowth, an% offers qujde-
lines for setting up similar programs. '

b ]
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Hut inger, g'tricia L.; And Others. Aour House or Ours: Home’Viq;gg for

’

<

- Program Descriptions: Infants and Toddlers -

Rural Handicapped Infantsl Toddlers, and Their Parent%S aby Buggy Book
pP

No. June 1978. Western I1linois Univ., Mzcomb Available 2
‘through the ERIC System ED 180 161. , |
. . . . 1

Six papers focus on aspects of the Macomb (Illinois) 0-3 Regional ' P

Project, a rural home based program'to assist parents and their

handicapped and high risk infants and toddlers.
. y .

. . ‘ % 3 .
Hutinger, Patricia L.; And Others. Habe wWagon: Will Travel. Sharing Cén-
ters fbr Rural Handicapped Infants, Toddlers, and Their Parents. Baby

Bh?gz ook No. 1. 1977. Western Illincis Univ., Macomb. 15% pPp. Avail-
ab e'thréugh the ERIC System ED 180 159. -

.

Develooment Associates, Inc., Washington, DC. Child and Family Resource . RE
. Program (Las Vegas, Nevada). Program Description. Jun 1975. 70 PP -

a
L]

|

. . . i
. |
_ The first of &6 documentss on the Macomb (I1linois) 0-3 Regional

Project describes the development and operation of a home based

rural'chlldrparent service for families of handlcapped and high

risk children. Twelve basic concepts for working with environ- -

"ment and expecting physical interaction among the ch11dren are

set forth.

Microfiche copy available through the ERIC System. _ED 121 439,

An infant-toddler program of parent training in child growth and
development, dased pgimapily in the home, has b#8one the major '
focus of the Child and Family Resource Prograyy (EFRP) in Las L '
Vegas, Nevada, one of ir sites in this Head Start affiliated .
program. A general summary of this 51te s strengths and weak— T
" nesses is offered . : > ) .
'} LI

Kessen, William; And Others.r Variations in’ Hgme-Based Infant Education: ;' o
Language, Play and Social.Development.. Eﬂnal Report. Aug 1975. Yale

Univ., New Haven, Conn. 351 pp. AvailabJe through the ERIC Systen.

ED 118 233. .’ . N
This report describes a co?parative study of methods o> home-based
infant and parent educdtion. The study indolved 108 chil’dren <
aged 1 to 2 Ywears, in six groups of 18 each, In thrce groups »
a home visitor worked with the’ children and their mothers using »

a curriculum which focused on either play, language, or social

‘_d velqpment. In a fourth group,the home vis{tor used elements

of all three curticula with the mbther only. . r

voApfel,'Nancy; Brion, LaRue. E_me—Based Educational Curricula for MotHers

and Infants.  1974. Ysle Univ., New Haven, Conn. 526 pp. Microfichd
copy available through the ERIC System. ED 118 227. ‘

This package contains five hnme—based intervention currlcula.

for, families with children between 12 and 30 months of age. “
Three independent curricula (each emphasizing children's lang-

uagé, play or social development) enlist thc'mother's aid as

observer, teather and researchér, and promote a three-way inter-

lttial among mother, child, and home-visitor

-




- g

. . -
*  Schrock, John H. Parent _Assisted Learning Strategles The Development of
an _Farly Intervention Program for Parents and Their Infants. Apr 197 g

375 pp.» Available through the ERIC System.. ED 121 426

Yahraes, Herbert.
Mental Health (DHEW), Rockville,

System.

Honig, Alice S.
the Children's Center 'Curriculum.

This report descrlbes ‘the development 1mplementafion and eval~
uation- of a pilot early intervention program for parents and their
infants'1'to 36 months.old. Parents were trained by paraprofes-
sionals (under the direction of professionals) to increase their
psychomotor areas. The pilot project included 90 families with
children under three years of age representing a cross-section

in race ahd socioeconomic background of familles in the Sacramento
City Unified .School District.

Teaching Mothers Mothering. 1977. :National Inst. of
23 pp. Available through the ERIC
ED 150 803. . ) ' .

Described is a project in which poor Black and Whlte parents
were trained by paraprofessional visitors to use simple stim-
ulation activites with their infants,

. Pa_—
-

The Fanily Developmect Research Program: With Emphasis-‘on
Jun 1972

Available through the ERIC System.

Yurchak,

line Early Education Project.

. Syracuse Univ., N.Y. .37 pp
ED 135 484. ' ////)\

This paper descrgbes the Family Development Research Program, a

program combing quality infant day care services with a home

visitetien component.

B

And Others. Infant-Tqddler Curriculum of the Brook-
Noev 1975. Brookline Public Schools, Mass.:

Mary-Jane H.;

MASBO Cooperative Corp., Winchester,
able through the ERIC System.
Education Rroject,

135 475.

YcKee, Nancy; Bartnick, Diana.
and Curriculum Develogedggy the Mdcomb 0-3 Regional Project.

Mass. 241 pp. Microfiche copy avail- §
Paper copy avaflable from Brookline Early
Brookline, Mass. 02146 ($7. 50) 4 ED -

¢ )

287 Kent Street,

) k)
The purpose of “this gu1de is to present some of the tools used
by the teacHers of the Brookline Early Education Project in pre-
parimg teaching sessions with parents. The material is used
during the Infant- Toddler phase of theBEEP program. '

Sharing_penters An Overview of the Component

14

&

Baby Buggy

Paper No. 122.

- The Sharing Center Kit Concept. Baby Buggy Paper No. 123.

Mar 1979.

-WestefHAlllinois Univ., Macomb.” 9 pp. Available through the

ED 180, 164.

& %C System
The booklet discusses the concepts of sharing centers and sharing

cenger. kitsfin the Macomb (Illineis) 0-3 Regional Project, a
rural home based program o serve rural handicapped and high risk
infants and toddlers. Sharing cemter kits (collections of gross
motor, ‘fine motor, cognitive, sensory, and language materials)
are described.




‘} . ) . &

7 - '

Levenstein, Phyllis. Mothers as Early Cognitive Trainers: Guiding Low- ;i)‘ﬁ’
Income Mothers to Work with Their Pre-Preschoolers. Apr.1971. -Ramily

Service Association of Nassau Cod“&, Inc., Mineola, NY. 25 pp. Available
through the ERIC System. ED 059 786.

The Mother-Child Home Program was planned as a home-based, two-
year copsnitive intervention method. Women with varied incomes
and education, both volunteer and paid, made 30-minute home
visits twice weekly to help mothers become cognitive trainers
of their own toddlers (starting at age two). A
Dall Armi, Lorenzo. lg}ant Developmen i 5 Activities at Home.
Project I.D.E.A. Final Project Report.l Ju@l973. Sa®Pa Barbaka County
Schools, Calif. 122 pp. Available through/the ERIC System. /ED 101 851.

- ]

p;his final report contains narrative information and statistical
data on the 3-year Infant Development through Entiching Activities
(IDEA) program. The Project was designed to increase the
potential for academic success of high-rj
by promoting motor, socfal and language g

intezvention.
-

sk, 1¥w-income children
evelopment QPrOugh home

'

-
’
-

»\l




-

Gordon, Ira J.; Guinagh, Barry J. A Home Learning Center Approach to «
Early Stimulatjon. Final Report. Nov 1974. Florida Univ., Gdinesville.

Inst. for Development of Human Resources. 12§'pp. Available through the
ERIC System. ED 115 388. -

' P

The Home Learning Center (HLC) Project, a combination of research

- and_demonstration containing phases oPLbasic research, material
devBlopment and field testing of materials and delivery system,
began in 1968 as a longitudinal investigation of a home-orfiented -
approach to intervention in the lives of very young children”
which might enhance their ability to function in life.

Lambie, Dolores Z.; And Others. Home Teaching with Mothers and Infants.
1974.‘High/s.c0pe Educational Research Foundation, Ypsilanti, Mich. 129 pp.
Paper copy available from High/Scope Educational Research Foundation, 125
North Huron Street, Ypsilanti, Mich.

48197 (Paper, $4.50). ED 113 030.
This booklet describes and evaluates an experimental home®teach-
ing program based on Piagetian developmental theory. The” project
was designed to stimulate infants' cognitive development and

help mothdrs become more efﬁgt!ivé‘teachers of their children.

Fogrester, Bettye J. The Intervention Stu h Mothers and Infants.

Sep 1971. George Peabody Coll. for Teacher Nashville, Tenn. Qemon-
stration and Research Center for Early Ed tion. 9 pp.:* Available through

the ERIC System. ED 063 030.

v

b -
An intervention study with mothers and infants is discussed. The
project staff consisted of two home visitors, a materials specialist,
and infant examiner, and a project coordinar. This study as- -
sessed the effectiveness of the program for mothers and infants.

McKee, Nancy; And Others. Development of General Awareness of the Importance
of Early Intervention. Baby Buggy Paper No. 172. Jun 1978. Western
Illinois Univ., Macomb. 25 pp. Available through the ERIC System. ED 180. \\\

172.

Five papers cover various aspects of the Macomb (Il{iﬂois) 0-3
Regional Project, a home based program for rural handicapped
and high risk infants and toddlers.

Eilers, Ulinda; And Others. Working Together to Serve Language-Delayed
Children. Baby Buggy Paper No. 401. Jul 1977. Western Illinois Univ.,
"Macomb. 16 -pp. Available through the ERIC System. ED 180 174.

Language development is the topic of three papers from the Macomb
(I1linois) 0-3 Regidnal Project, a home based program for rural
handicapped and high risk infants and toddlers. '
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Program Descriptions: Combiﬂetion

(combination of preV1ous categories
. ’ of program descriptions)

Morchead State Univ., Ky. Appalachian Adult Education Centen alaehlan
Right to Read Community Based Centers. Aug 1973. 52 pp. AVallable through \
_the ERIC System.

__ED 086 892. Ny C

“

This report presents objectiyes, activities, and results of the
threce Appalachian Right to Read Comuunity Based Centers from

May, 1972 to August, 1973. The primary function of the Centers
. has been to demonstrate direct home instruction, by paraprofes- P .
sionals, of individually prescribed reading instruction to
v . 1solated rural Appalachidn adults and their families. . >
Weikart, David P. Parent Involvement: Process and Results of the High/Scop® v,
Foundation's Projects. Apr 1975. 12 pp. Available through the ERIC System.
LED 113041, : : - TN

This paper reviews the concept of parent involvement in preschool .
. intervention programs and presents experimental data relevant
. to the effectiveness of several preschool and home-based téaching
. programs for @conomically disadvanfaged children. '

Cray, Susan W.; Ruttle, Kristi,
A longitudinal Study. 1976.
ED 164 083. )

The Family-Oriented Home Visitting Program:
27 pp. Availahle throug& the ERIC, Systen.

il
.

Fifty-one low—lncome amilies, each with a toddler, plus at least
one other child under age 5, participated in 'a 5-year home-based Y
- intervention study designed to help mothers hecome more effective

educational change agefits.

4

Banta, Trudy W.; And Others.

Evaluation of the Child Health and Development

Project of the Tennessee Department of Public Health, East Tennessee Regi

gl

bffice.

Research and Service.

294.

i

ae g = e

Butte Vocational-Technical Center,
]lication Guide.

Mar 1978 Tennessee Univ., Knoxville.

Bureau of Educational

’Thié'papei describes an evaluation of the Child Health and Develop-

“ED 167 -

¢
i
-~ i,

219 pp. -Ayailable through the ERIC System.

v

ment Project (CHDP), a home-based ,early intervention program de-

ségned to promote parenting skills and to foster the physical,

social, and intellectual development of children from birth through . )
6 years. Multidisciplinary teams consisting of a minimum of one '
nurse, sociél worker, home educator, and Secratary per site

provided individualized early education activities, developmental -screen-
iqg’ Ln-home counseling for social sérvices, referrals, .
‘mutrition tounseiing‘and’paren!’edﬁtﬁtion to projert famiiies*“‘“*“““‘
on & weekly or biweekly basis.

—

< I y

Montana. 309b Adult Education Act Rep- .

493,

i

[

1973, 96 pp.  Available through the ERIC System. ED 109 .

-

The replication guide for the construction and inplementation/<

The

of an adult basic education (ABE) program is based on three Fed-
,grglly funded Butte, ﬁOntana demonstration projects: Projecié:r//// » ‘

rﬂomebound The Experiment at Butte, and Project Prepare.

gulde provides specific 'advice and recommendations on:
selection, workshops, student recruitment,

class organization

staff "

and 1
eria

truction, inserwice training} advisory committees,
instructional ‘design,
L)

. d‘q . .

mat-

recordkepping, and evaluatiomr. .




. Zalk, Linda, Community+Involved Pre-Schogl, Developmental 'Program.
Apr 1977. 6 pp. Available through the ERIC System. ED 140 574.

- Described is a home- and centdt—based preschool program for hand-

*  dcapped childréngg A toy education library system and an activity *

’ ' centered learning program are reported to focus on 1nd1v1dualized
* programing and/pareng involvement . :

~ ‘e

* Gruskin, Susan. The NIE Home-Based Eagjd/hducation Program. Jun 1972. Nat-
ional Inst., of Education (DHEWY, Washingeon, DC 17 pp. Available through
. the. ERIC Systém. ED 088 585. > ) - / '

The initial plans for the National Institute of Education ¢(NIE)

. program in early childhoQd education are described. The first
’ part of "‘the document ‘contains a discussion of the relationship

between planned NIE programs and existing early childhood federal
programs. In the second part of the document, there is a des- !
.cription of rationales and tentative activities for each area of
\emphasis in the NIE program. . ] . : '

Fenster, Suzande. 'Parents and Children Discover Group Play.” Children To-
“day, 1974; 2-6 pp. - / "

This articlﬁ'deScribés two components of '"Project: Child-Family
Edueators,’ a community-based child development training program
© L design:iﬁfor community paraprofessionals, a preschool play . .
’ group erience for children in the community, .and a parent :
2 N education program. .

- Neost, Joe L. MAt Risk." Childhood Education, 1975: 298-304 pp.
NS » y :

. ’ & comprehensive overview of significant research on intervention \",l
' y programs for high risk infants and young children.

- - Gordon, Ira J. The Florida Parent Education Early Intervention Projects: A
‘ o Longitudinal Look. Jan 1975. ERIC Clearinghouse'‘on Early Childhood Ed- .
ucation, Urbana, I11l.; Fla da Unf@., Gainesvill®e. Coll. of Education.
36 pp. Available through ERIC System. ED 100 492. :

‘ This article presents a.longitudinal analysis of the Flor\da
Parent Educatfon Programs which were designed to Brovide inter-.
vent ior" services to socioeconomically disgdvantaged parents of

. - young cﬂildren through home’ visits by paraprofessional personnel. . o
The programs include the: (1) Parent Education Project (PEP);— "
(2) Early Child Stimulation ch?ough Parent Education Project; '
X ) (3) Home Learning Center Project; (4) Imstructional Strategies
) (\’ in Infa:;/Stimulation Project and (5) Project Follow Through.
. A . . \ hd

A} A . - 3
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Gilmer, Barbara R.; And Others. Intervention with Mothers and Young thld— :
ren: A Study of Intrafapily Effects. Dec 1970. " George Peabody Coll. for .

~ii}:hers, Nashville, Tenn. Demonstratibn and Research Center for Early
Educarion. 63 pp. Available through the ERIC System. ED 05@ 809,

This’ study compares three methods of intervertion conducted .over P
2 % years to promote cognltlve development and competency of dis-
‘advantaged young children. Subjects were about'80 black mother-
vﬁhild younger sibling traids, divided into three groups (and .
atched with comparison groups): (1) Maximum Impact, a training E
program for the target child (3 to 4 yéars of age) at a center 5
days a week, and for the mother at a center once a wecek; (2) Cur-
riculum, which gave the older¥children a classroom program like
that of the first group but offered no program for mother or
siblings; “and (3) Home Visitor, inh which the famxly had ne direqt
contact with the center but recelved l1-hour home yisits once C\
a week from a teacher who showed the mother, how to instruct her .
~ children. ' o ] . . |

Shively, Joe E.; And Others. A“Television Survey of«AEpalachian‘Parents of
Breschoal Children. Jan 197 Appalachia Educational Lab., Charleston, W.
Va. 40 pp. Available through the ERIC System. ED 127 024.

. -

14

A total of 699 Appalachian families with preschool children were

surveyed to gather information on the availability and use of

television, radio and telephorie in their homes. The survey was

designed to assess the practicality of using television as one of

the compoments of the Marketable Preschbol Education (MPE) Pro- .
gram,'an extension of the Appalachla Educational Laboratory's ' ¢
Home-Oriented Preschool Education (HOPE) Program. J

Dusewicz,,&usséll A.; Coller, Alan R. An Evaluation of the Kentucky-Pic- -
ture Pages Program. Technical Report and Appendix. Jan 1978, Research
for Better Schools, Inc., Philadelphia, Pa. 442 pp. Available through
the ERIC System.' ED 151 081. :

-

This study used two evaluation approaches to assesg the effect-
veness of Picturepages, a preschool readinéss program televised
“éally in Kentucky. 1In this program, children actively follow
* along with the TV show using multi-colored Picturepagesdbooklets
distributed to their homes weekly in advance of the broadcast.

. s




;o Working With Adults ~ ™

Hejnz, Rebecca S.. Practical Methoéﬁ\of Parent Involvement. Nov 1979. 14 pp.
Microfiche copy available through the ERIC System. ED 188 776.

T This paper.reViews literature focusing on the effects of parent
involvement in early childhood education. Background material

for teacher worgihOps is inc¢luded. . [

Karnes, Merle B.; Frarke, Barbara. Family Involve;¥nt. Nov 1978. 1Illinois

,Untv., Urbana. Inst. for Child Behavior and Development. 89 pp’. Available.
through the ERIC System. ED 162 757. ° - , ’

The principleg and procedural guidelines of the “Prec1se Early
Education for Children with Handicaps' (REECH) family involve-
ment program are described in this.training manual,for ‘tcachers

% ind parents of pr hqol handicapped children. Also included
are sample newsle{f:rs a resource biblidgraphy for parents and
staff, a list of books for parents on' activities and ideas for.
play, a ligt-of books tlpnﬁthildren a list of cassette tape -
topics .about children forfharents, instructions an tape script
writing, a list of teaching methods for presenting lessons,

" and samples of procedures anfl forms that can-be used for planning
and documenting contacts ahd obgaining feedback on the effect-
iveness and usefulness of the act@ﬁ}; s in which family members,
have been involved.

Honig Alice S. Parent Involvement in Earlyaéhiidhood Educat ion. 1975
National Association<for the Educetion of Young Children, Washington, DC.

102 pp. Paper copy available from Nat-
ional Association for the EQpcation of Young Children, 1834 Connecticut Ave.,
N.W., Washington, DC 20009 (Paper, $3.00 plus $0.30° postqga). : -

This document examines existing.program models and methods aimed +
at promoting parental involvement in early child aevelopment and
education. Included are discussions of iSsues, research,evidence
and evaluatien technique& pertaining to parent involvepent .,
Descriptions of specif'ic programs show how involvement can bq
developed through such channels as home visitation, parent group .
deetings, group care arrangements, community resources, ‘and

/ television .programming. »

L]

Shively, Joe E.; Hatfield, Barbara E. "Perceptions of Paraprofessionals

in Home Intervention.”" Southern Journal of Educational Research Spr 1979:

107-18 pp. ‘ . -

4

T
.

A study was conducted employing mail duestionnaires, telephone
suryeys, and in-depth interviews to determine the rolé perceptton
+0f paraprofegsionals engaged in home intervention programs for
preschool children and the impact of role perception on succes-—
sfal home visitation programs.

”




/ * ’ .

+

. . _ N
LevenStein Phyllxs Ethical Considera&xonq in Homc-Based Programs. Aat
1979. Family Service Association of Nassau County, Inc., Mineolh, N.Y.; - . «

State Univ. ef New York, /Stony Brook 16 pp. Available through the ERLG
System. ED 181 997.
+ ,r - ¢ . .
This papgr provides a checklist of 10 potential ‘ethical problems
associated with intervention in families thyough home—based
progfa'ns 3 /
Tregaskis, George K.; And Others. Lea:g}gg Experiences at liome: Rein- =
forcement for the Early School Program: '1974. New York State Education

/ *Dept., Albany. Bureau of.Co t1nu1ngﬂEducat10n Curriculum Development. .
77 pp. Available thro ERIC System,” ED 05 995. ‘-
_,-\' . ' . |

This teacher guide describes a parent education ;oursé designed

to develop the skills of preschool and elementary school children

by introducing parents to a number of learning activities suit-
+able for implementation at hore. -The guide contains a series.

*

of seven lesson plans. . : .

Murrah, Pauline. Leader's Handbook for a Nutrition and FooddCodpée. Parent
Education in Nutrition and Food: A Series o0& Ten "Lessons for. Parents. 1967. »
Child Development Services Bureau ,(DHEW/OCD), Washington, DC Project” Head

y, Start. 65 pp. Available through-the ERIC System. ED 123°460.

This booklet presents a 10-lesson curriculum guide for te!lhing
mothers.of Head Start children to plan, purchase, prepare, and
serve fi7ﬂ—#ore effia}éﬁtly and economically.

-

v . . v | 14
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Ya&key, Thomas Daniels; Silvern,‘Sgeven B} Parent and Teacher Strategies
‘for Working Together. Apr_1976. 17 pp. -"Available through the ERIC System. .,
"ED"124 293. , ’

\
( ° . N . ~

This paper ﬁresen}s~basfc principles of parent-teacher ‘gooperation
in*both home-based and school-based prograf®. The second half
of the paper lists specific strategies for .parents and teachers
working together. A Section on home-based interaction includes

suggestions to  teachers about observation and ¢ommunication. v
For school-based programs, ten Basit principles are listed that
’ deal with establighing a successful parent volunteer program.
¢ . ' / ) - .
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Curriculum

Smith, Linda L.; And Othérs. Behavioral Prescrlption Cuide. Manual Ilc:
Soc1al _Parent/Child Home thmulatlon "fhe Marshalltown Project,' 1973,

Marshall -Poweshiek Juint County School System, M: Marshalltown, Towa. Dept.

of Special Educatién. 203 pp. Avallab}t #®hrough the ERIC System. ED 079 920.

, v ' ’

Presented is the Marshalltown Behav1oral Prescription Guide for
social dLvelopment vhich censists of incremental behavioral ob-
jectives and strategies to aid parents in the prescriptive teach-
ing of handicapped and culturally deprived infantd and preschool
» children. The guide is intended for' use prior to a weekly home
+ visit, which results in a weekly prescrlptlon left with the
barents . . . -
Roecker, Vicky'L.; And Others' Behavigral Pnescrlptlon Guide. Manual IIa:
Communication. Parent/Child ‘Home Stimulation 'The .Marshalltown PrOJect

’

1973.  Marshall-Poweshiek Joint County School System, Marshalltown, Iowa:
Dept. of S ial Education. 176 pp. <4vailable throtgh the ERIC Systen.
ED 079 918. ° ~ \ )

~

- -

Presented is the.Marshalltown Behavjoral Prescription Guide for
comnunication whigh consists of incremental behavioral objectives
and strategles to aid parents in the prescriptive teaching of =~
preschool handicapped and culturalfy deprived infants and children.

- Sample prescription forms are included: The following are examples
of profile items: produces vowel sounds, responds to "no" by

+ stopping activ1ty, Fon51stent use of three{or more words, comblnes

words into simple sentences.

.
-

, Donahue, Michael J 5 And Others. Behavioral pevelopment Profllc Manual T.
Parent/Chrid Home Stimulation 'The Marshalltown Project. 1973. Mawshall-
Powestljek Joint County School System, Marshalltown, lowa. Dept. of Special

Education. 35 pp. Available through'the ERIC System. ED 179 917.
Described 1s the Marshalltown Behavioral Development Profile,
developed for handicapped and culturally deprivea childref in
the 0-6 year range; and designed to facilitate individualiged

: prescriptive teaching of Sreschool children within the home
setting. The profile chedk list is arranged,under three cafg
gories of behavfor: communicatiorf, motor, and social,

’ . :

App, Anne, Comp. Bibliography: Home Based Child Development Program Re-

sources. Mar 1973, Office of Child Developmént (DHEW), Wathngton, D.C.

29 pp. Available thiough the ERIC System»—#D 078 925. '

- . . ‘ !

Entries in this annotated bibliography are ‘ avail- .
. able resource materials to assist in all phases of planning and
i carrging out a home-based child development program empha51zing
VJ// parent involvement.. Most éntries are abstrated.
! . \\
1 /‘\ ~ .
L) -
. \\ e -~
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U;éer,'Dorothy M. "It's Never Too Early: Developing Language Skills in the
Young Child." ‘Teachlng Exceptional Children, 1976 126-7. . ‘

‘Described 1s‘a language deveIOpment tcchnlque designed for parents
warking wlth rhelr.young exceptional children at Fome.

Levenstein, Phyllis. Toy Dem0nstrator s,""VISIT" Handbook. .1969. Family
Service ‘Assoeiatién of: Nassau County, *Inc., Mineola, N.Y. 10 pp. Avail-
able through the ERIC System ED 059 788,

‘Thé role of the toy demonst rator in a home- based’ mother-involved
~ dntervention effort. (Verbal Interaction Project) is pregented
) in this handbook for staff members. It is believed that the *:
prerequisltes for funetioning in the toy demonstrator's role
are a sense of responsibijlity, patience with the ehildren, and-
their mothers, and willingnéss to be taught. ‘The toy demon-
strator's duties consist of tw1ce—weekly hothe visits to intrpduce
‘and stimulate verablly oriented play between mother Chlld pairs
using project toys and books
. | . .
£ ' .Smethurst,lWood. Teach1¥grYoung Childrén to Read at Home. 1975. 224 pp.
4 . 'Available from McGraw-Hill
Book. Company, 1221 Avenue of the Americas, New York, New York 10020
($7 95 cloth). . . o . A )

- This book has been written to help parents, or any other non-.
‘professianal reading teachers, teach preschoolers about reading._
Part one discusses the psychological, philosophical, and histor-
ical aspects of home teaching. Part .two preserts the practical
aspects of home teaching, specifically thethtngsa parent can do
to prepare a child to read and a stegrby step program/whlch may be\3
R4 followed in teaching the beginning reading skills.

.~ Seay, Shitley H ; Brown, Brenda Home Learning Actlvitles ﬂee¥gned to-
Provide Educational Experiences for Children and Parents. Part 1. 1975,
Richpond Public Schdols, Va. 200 pp. - )
"Availdble from Mrs. Virgie Binford;‘ﬁirecbor, Follow Throwsh,
“Richmond Public Schools, 301 N. 9th Street, Richmond, Virginia 23219

($2.00). - \.\'
X #

This manual, Part J.éf a two—volume series is } compilation

of instructional tasks designed to be Used in the home by parents
with their children. This manual contains home learning activitdes
involving animals, alphabet games, art, discriminatlbn, special

and current events, foods and nutrition, health, *holidays', self-

b concept, money, and nustber games. .
& . A ‘ .
L} L4 i v .
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Peterson, B.; Webber,.A! Mountain Plains Learning Experience Guide: Parent
Involvement. Course: The Preschggl €hild. Mar 1975. Mountain-Plains
Fducation and Economic Development Program, Inc., Glasgow AFB, Mont. 66 PP

* Available through the ERIC System. ED 197 181. ° .

‘One of five individualized courses included in a parent involve- |
'ment turriculum, this course includes the following -areas:
developmental characteristics of the preschool child and influences
on this development, technique for teaching the preschool child

and guiding him/her to the £ t potential, and ways of iden-
ifying and controlling be lor problems jn the preschool child.

Dissem}natioﬁ Center for Bilingual BiculturaloEducationj.Agftin, Tex.; »
Spanish-Dame Bilingual Bicultural Project, San Jose, Calif. The Daily Cur-
riculum Guide, Year 1: A Preschool Program for the/ $panish-Speakirg Child.
1974. 1,423 pp. Available through the 'ERIC System. ED 108 507.

- ¥ This curriculum guide is des;gned for use by paraprofessionals
(or home tutors) with preschool Mexicgn-American children in a
home setting. This set consists of three volumes covering one

- year's instuctuon, with each volume covering ten weeks. Specific
lesson plans in Spanish and English are provided for each day.
Micotti, Toni: And Others. Daily Curriculum Supplement. A.Preschool Pro-
gram for the Spapish-Speaking Child. Oct 1974. gDissemination ‘Center for
Bilingual 'Bicultural Education, Austin, Tex.;‘ﬁpanish Dame Bildéngual Bi-
U cultural Project, San Jose, Calif. 266 pp. Available through the ERIC
~ System. ED 108 501. : :

3

This guide is designed to accompéhy the Daily Curticulum Guide,
a program for paraprofessionals (or home tutors) working with
preschool Mexican-American children fn a home setting. The sup- "
plement contains: class preparation instructions; a chart of
materials needed for each day; stories , songs, rhymes3, poems,
finger plays, and other games; ditto patterns? and™flanrnel
patterns. The guide 1s tab-indexedgfor eagy use.
Nagel, Charles. Parent Involvement in Preschoof‘Education: Project 1.D.E.A.
at_ Home. 1972. Santa Barbara County Schools, Calif. 132 pp. Available
"through the ERIC System. ED 125 767. .

-

This workbook was designed to help parents g% preschool children ‘
take an active role in the educatign and guidance of their children, '
particularly in the area of language and vocabulary,. social deylop-
ment, ‘and movement. Included are all the sectfons from the book
"Dfscovering How ‘Children Learn" if .addition to parent and child-
inventories, guidelines for working with children, forms for _—
prog¥ess reports, and educational articles. Appendices include

a discussion of mothers, an explanation of the development of .
speech, ideas on creating learning situations, a list of recom- .
mended reading for parents, ahd f glossary.
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Waltrip, Jean B. Skills Inventory for Parents (SIP). Manual. Dec.1978.
Child Development Resources, Williamsburg, Va. 72 pp. Microfiche copy .
available through ERIC System. Paper copy available from Child Development
Resources, P.0. Box 299, Lightfoot, VA 23090 ($3.50); _ED 192 485.

o

The checklist and manual-are designed to measure changes in

parental skills as a result of both group and individualized

programing in a'home based prescriptive infant program. .
Garland, Corinne W. - Skills Inventoxy for Teachers (SIFT). Dec 1978.- -
Child Development Resources, Williamsburg, Va. 56 pp. Microfiche capy
available through ERIC System. Paper copy available from Child Develop- -
menfs Resources, P.0. Box 299, Lightfoot, VA 23090 ($3.25). ED 192 484.

[y
. -

. The guide lists behaviors and skills needed by.persons, who work§
as ‘teachers.with very young handicapped children and their familtes.

Boggman, Lori; And Others. Home Start Curriculum Guide. 1976. Millville . '
Home Start Training Center, Logan, Utah. 165 pp. Available through the
ERIC System. .ED 188 737. - ‘

.

. This curri¢ulum guide contains monthly work plans and weekly
activity units for a Home Start Program. Emphasis is placed on f
the importance of the home, the family uait, and the education :
and development of young children by their own parents. An !
appendix includes informatipn, directions, gr materials for
things to make or do, art ideas, recipes, poems, sfingerplays,
songs, rhymes, stories, and flannel board characters. b

. . X . _

Ferguson-Florissant School Didtrict, Fqudéon, Mo. Parent' Home Activity

Guides. Saturday School: A School and Home Leaining Program for Four

.. Year 0lds. 1974. .80 pp. Available through the ERIC System. ED'101 835.
B E—— . .

This handbook contains 35 brief activity guides designed to be
used by parents at home with their 4-year-old’ children in con-
Junction with the Saturday School Pxogram. The aim of the
a Home Phage of the program is'to provide le rning experiences in
*  two_ ways: (1) through Home Teaching Visits involving the Sat- .
. urday School teacher, neighborhood children and parents; ands *
(2) through the introduction, by parents, of learning experiences
- dnto their.child's daily schedule. Expectations and guidelines
for the parents' participation gn the program are given.

Krajicek, Marilyn: And bthers. Stimulation Activities Guide for Children -
from Birth to 5 Years. 1973. Colo(égo.Univ., Denver. Medical Cerfter.

32 pp. . ’ : Available from

The JFK Child Development Center, University of Colorado Medical Cepgter,

4200 E. Ninth Avenue, Denver, Colg 80220 (no price quoted).

This short guide offer 'simple, inexpensive activities which parents
' can use to help their ghildren with motor and cognitive development.

The activities are hdyqd to certain age levels: months 0-6, 6-

12, 12-18, 18-24, and ‘Wears 2-3, 3-4, 4-5. For each age ‘level

there is (1) a brief introduction whieh describes the capacities

of the child at.that age; and (2) a list of activities combined

with 1ist of objects or stimulation used in the activities.
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Nevius, John R.; Filgo, Dorothy J. Home Start Education: A’Guideline for
Content Areas. 1977. 23 pp. Available through the ERIC System. ED 147 013.

This guide was designed for use in ‘home education® progtams aimed

at helping both children and parents improve their self-confidence,

as a preliminary step toward helping children succeed at school.

Specific behavioral goals for the parent trainer, the parent,

and the child are presentéd in five ageas: (1) relattonship to

self, (2) relationship to adults (in the case of children) or rela-
" tionship to children (in the case of adults), (3) relationship:

to peers, (4) relationship to-materiafs and ideas, and (5) re-

lationship to a group.

Cadman, Lois A.; And Others. Teachers Handbook: A Handbook for a Pre-
School Home Intervention Program. 1977. Educabdomr Servjce Center Region

9,/Wichita Falls, Tex. 128 pp. ' Document Not Available from EDRS." Paper
c¢py available from E8pcation Support Services, 3014 01d Seymour Road,
Wichita Falls, Texas 76309 ($2.00). ED 149 856.

.

ngs haridbook describes the organization and implementation of

a home based program for handicapped preschool children. The
handbook 1is designed for .use by teachers working with parents and
is based,on an exemplary program called Project PEECH (Program
for Early Education.of Children with Handicaps). : -

Cohen, Davené., CAPIT Toy Catalog. Jul 1975. Northwest'Regional Educatignal
Lab.,  Portland, Oreg. 48 pp. Microfiche copy available®through .ERIC

System. Paper copy available from Office of Dissemination and Znstallation
Services, Northwest Regional Educational Laboratory, 710 S.W. Second Ave.,’
Lipdsay Bldg., Portland, Oregon 97204 (Paper, $2.95). ED 115 382. !

This catalog, a product of* the CAPIT program (Children’ and
Parents Involved Together), 1is designed to familiarize parents
with durable, aesthetically®appealing toys, games, toqls, and
materials which.are readily available and have’potential ed-
ucational value. For each of the 33 items disp1a§ed'in the
catalog, information is presented about the contentd, approximate
age level for which the item, is most appropriate, and skills _

the item can assist in developing.

Gotts, Edward E.; Ed.” Home Visitor's Notebook: Aug 1977. Appalachia °
Educational Lab., Charleston, W. Va. 292 pp.

Availabl@ from Human Sciences Press, 72 Fifth Avenue,
New York, New York 10011 (Papegf $14.95; complete set of three books in
"Home Visitor's Kit," $19.95).

This training manual for home visitor trainers and trainees was
developed for use in home—based'preSngol programs. The notebook
is part of a learning packagé which instructs.prospective family
workers, Family worker trainers, and parents in the entry level
skills, knowledge, and orientations needed to provide children
from birth through 8 years of age with sghool oriented learning
skills. (The training kit consists of 3 booklats: (1) the Home
Vigitor Trainer's Notebook; (2) the Parent's Notebook; and (3)
the Home Visitor's Resource Materials).

105
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Nauta, Marrit J, National Home Start Evaluation: Field Procedures Manual.
1975. Abt Associates, Inc. ambrldge, Mass.; High/Scope Bducational Research
Foundation, Yps]lantl Mich.” 90.pp. Available through the’ERIC Systenm.
ED 161 544, s :

v

This field procedures manual for community interviewers, and site
coordinators, ongsof.a series of documents on the evatuation
Vof the Natjonal Home Start program (NHS), describes specific
» testing procedures for collecting family data. A federally funded
d monstration‘program, NHSgis aimudffiﬁgrov1d1ng home-based
g services (suwh as health,.education, nutrition, psychologlcal/
social serv1ces) to familles with preschool children
Forrester, Bettye J.; And_Others. Materials for Infant Dewelopment. 1971.
George Peabody Coll. for Teachers, Nashville, Tenn. Demonstration and Re-
search Center for Early Education. - 88 pp. Available through the ERIC
System. ED 129 400. : ' .

This manual, which discusses materials that promote infant growth
and development is part of an approach to working with low-income
* mothers and infants in their homes to increase the educability

of the infants. - a ‘

-~

Southwest Educational Development Lab., Austin, Tex. How to Fill Your Toy
Shelves ‘Without Emptying Youyf Pocketbook: 70 Inexpensive Things to Do or
Maké. 1976. 61 pp. Paper copy available from Council for Exceptional
Ch¥ldren, 1920 Association Drive, Reston, Virginia 22Q91 ($3.95, publication
number 130). 1

Designed for parents and teachers, the manual contains suggestions
for approximately 70 inexpensively constructed games, activites,
and manipulative materials foxr use with handicapped and non-
handicapped young children. Suggested are procedures for conduct ing
materials workshops for §arent§ and teachers,
Hilton, Vicky E., Comp. Pandora s Box: Creative Play Ideas. Jan 1974.
Regional Education Service Agency, Region 8, Martinsburg, W. v® 168 PP-
Available through the ERIC System. ED 120 994

. . F
. Developed as part of a fedarally fundéed project fot young hand- .
icapped and non handicapped children, the handbook contains sug-
gestdions for parents and teachers about creative use of materials
found in the home. Provided are illustrations, lists of materials
needed, explanations-of purpose, and procedures for construction.
5 - .
Hilton, Vicky E., Comp. At Hdmt.Instructional Units. 1974. Regional Ed-
ucation Service Agency, Region 8, Martinsburg, W, Va. 171 pp. Availablé
through the ERIC System. ED 120 993. (

=
=1

~

Based on a federally funded project involving 80 children (1-4
years old) with a variety of inteéllectyal, social, emotional,
and/or physical handicaps, the manual contains 12 units® for home
instruction of young handicapped and non handicapped children.
Included are listings of overall objectives and suggested
activities to promote language, gross and fine motor, cognitive,
self ~help and social skills.’ :

104
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Marvelle, Jofin D., Comp.; And Others. Impact Parent Program Workshop Leader's

Manual. 1978. Project Impast, Norton, Mass. 271 pp. Available through
the ERIC System. ED 184 691. ) ~

»

t This program manual provides a series of eight two-hour sessions
. ' designed to further parent's ‘abilities to teach and communicate
" . with their young thildren and 'to build supportive .family school
relationships. ' > T o

S . ,
Hutinger, batricia L.; And Others. Toy Worksheps for Parents: Bridging
“a CGap. Baby Buggy Paper No. 201.. 1978. Western Illinois Univ., Macomb.
* 18'pp. Avadlable through the ERIC S#stem. ED 180 173"
. . . A . .

Y

. XN f /7, .
Three papers describe parent and staff resources from the-Macomb
(I1linois) 0-3 Regional Project, a home_based program for rural
T handicapped and high risk infants and toddlers., The development
of toy workshops to help parents construct materials for their

/ - children is described. Two bibliographies are presented.

‘\

'

ERIC €learinghouse on Early Childhood Educat jon, Urb5’§,
Relationships: An ERIC Abstract Bibliography. Nov 19

38 pp. Available
through the ERIC System. _ED 162 718."

/

articles focusing on various aspects of family/school relation-
ships. Entries have been grouped into five sections: Family/
School/Commuriity Relationships; Parents and Téachers; School/Home
Leafning; Parents/School Supporting Servites and General. . ]’

Méethner, Judith'A. A Cuide t6 Establishing and D{recting a Family Oriented

I11. Famfiz/Schdo{_

‘This absthact bibliography cites recent ERIC documents and journal °

Structured Preschool Activity. Sep 1974. Saint Cloud Independent School.

District 742, Minn, Microfiche copy available through-the ERIC System.

v ED {34 306. . : . : >

\ This is the teacher's fnanwral of the Family Oriented Structured
" Preschool Rtivity, a Title III Elementary.and Secondary Eduéation
Act Developer/Demonstration Project in Saint Cloud, Minnesota.
The program attempts, to mold the expertise of the parent with the

child's development. ' It is an alternative form of preschool
# education which is desdgned to increase competencies and.self
. confidence in both’ parents and children. The preschool program

v » igvolves parents end children- working together in a preschool
.’ . center and at home.

/./,

expertise of the professional educ#tor in order to enhance the -

o
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Duwal County School Board Jacksonville,’ Fla How Can I Help My Child: An

Answer fof Parents of Young Children. :Nov 1974. - 54 pp. Available through
* the ERIC System. ED 115 013. ‘ - o . ’

4

-.Provided are suggestions ‘and activities to be used by parents in
working with tiheir presthpol children. Ten suggestions deal W1fh

v ' . ?st@pns such as how much time should be spentfy how to praise
. RN . the child, and what to do if the child :misuses the materials. ,
\\\ P . Specific Pnstructlons are given for 15 activities such as puppets,

puzzles, teachlng songs, and playirg matching games.

-

. Snider, Marie. Home=0rignted Preschaol Educatioin: Materials P:ggéraéioﬁ
Guide. 1972, Appalachia Educational Lab., €harleston, W. Va. 178 pp.=
- Available througr the ERIC System. ED 082 ‘849 .

! _ This materials preparation guide i$ ene of seven publications
~ designed to "implement the Home-Oriented Preschool Education #
‘ (HOPE) program which uses televised, mwbile classroom, and’ paréﬁt

¢ d
- - instruction to, educated 3-, 4-, and 5-year-olds, Materials
. v planned-and produced are:. (1) telévised lessons, (2) mstruct’
2= ional guides for the moblle classroom teacher and aide, (3)

% guggested . activities for home visitors, (4) weekly parent guides,
(5) materials for children ¥o use at home, and (b) feedback
and evaluation 1nstruments

Swick, Kevin J. ' Ideas for Parent-Teacher Made Home iearniggﬁKits. 1972,
Southern I1linois Univ., Carbondale. 5 pp. Available through the ERIC -
System. ED 086 316. . ‘

” “,

In the hope of extending school learning experiences into the homg
k\- environment, this paper proposes that parents and teachers should
D ( combine. their efforts to develop home learning kits. ]
Gotts, Edward E., Ed. Home Visitor's ReSource ﬁateriqlsu 'Aug 1977. ‘Ap-
. palachia Educational Lab., Charleston, W, Va. 240 pp. )
Available from Human Sciences Press,
72 Fifth Avenue, New'York, New York 10011 (Paper, $5.95; complete set of

. . three books in "Home Visitor's Kit," $19.95): N

This resource booklet for home visitors was developed for uselin
home~based preschool programs and is part of a learning package
which instructs prospéctive family workers, family worker*

‘train€rs, and parents ih the entry level skjlls, knowledge, and

orientations needed to provide children from birth through 8 years,

v ) 5§;age with school oriented 1learning skills. (The trainin

’ kit consists of 3 booklets: (1) the Home Visitor Trainer's
JNotebook; (2) the Parent's Notebook; and (3) the Home Visitoy's
Resource- Materials). -

) »
.
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; ' Seay, Shirley H.; ;. Brown,/Brenda. Home Ledrning Activities Designed to - '
'Provﬁe Educational Experiences for Children ana Pagenr.s Part 2. (1975) N

’ /
- Richmond Public St_hool]s Va. 206 pp. * . ]
* - Aviilable from Mrs, V!lrgie Binford, Director, Fqidoxl Throukh, ‘ ‘
L~ Richmond Public Schools, 301 N. .9th Street Rlchmond Vlrglnlﬂ 23219 .o
1 2 : .- C)e )
C T (62.00) S S - . o |
. ) . \. v{‘
‘ . - This ma\nudl Part 2 of a two-volume series, is a coinpllation of .
- 5 ” . insardctio al tasks des1gned to be used in the home bs parents - .
. ? .- wit® their children. : These home lea g activities are: Zne “}
. . gngm nt Sf th¢ Flori Model “of. ~Fo$ Through Programs. o o
e 7L . ch’ inatructiona'I pasiMis des1g'1ed f8r-use in the home by a. e |
g‘.’ﬁ‘ " . Parent Educator (P.E.) who has alreadycwox‘ked w1tn the ch11d
6. 7,_-t Wy, with the child andmthe child's elassrod’m. teacher. * | ) !
P . ‘ :
’ . "' Stoneburneq:, Robert fL.,,Dowdy, Lynne R. Pats and Pans:” Activities for s ) .
" - Patemt and Child. Revised.-- June 1979. Illinois State Boayd of, Education, - |
. Springfield. 4I PP Available thrqugh the ERIC System. ED 185 728. , . 1‘
~ . Y . ’
‘ . . The bookle; pPresents developmental and basic skllls leaxning . ’ 1\
. L, activities for parents to use at home with their handicapped l
. - 7 preschool children to better prepare the children- for school
' C reldted experiences. Under each act1v1ty are p~rov1dea‘a state- ]
‘ K / ment- of what the activity-seeks ‘to accompijsh, a list of tr'later-ia'}s )
L LY ne‘cessary for the activity, suggested methgdi__tg,pe used ‘in° .o Y
SR / < carrying out“the activity, and suggested way% 1in whlch the

gctfvity can be enriq.hed and extendgd. '

1 - e
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ERIC: FEDUCATIONAL RESOURCES INFORMATION CENTER

\

A ﬁat is ERIC? E o

' o ERIC is a nationwide information: system funded by the National
* ‘ 7 ‘Institute of Education. ERIC is designe¢d .to make information on all
\ ~-aspects of education readily aVi!tabIec ERIC covers such subjects as
child development, classroom tec iques\ reading, science, social
studies, coungeling, career education, adult education, rural and
T urban education, teacher education, highhr education, testing, educa-
. tional administration, and special edugation,
N ﬂ‘\j . . ;

/

Where is ERIC? *~ . o <

"

More than 708 libfaries and other insttutions in the U.S. and other

countries have the ERIC document collection on microfiche. Write to

ERICYEECE, College of Education, University of Illinots, #1310 S. Sixth .
) . St., Champaign, IL 61820 for a 1iqt ta ERIC collections in your state.

-

‘-

J -
.

) v . Howgih -1 afder. ERTC documents? ¢ : E o
- A ' ’
. . You‘can order ERIC docutments either.in microfiche (trangsparent film
~ card which must be read on a microfiche reader) or pap€r copy (photo-
' copy of original).- The price is based on the number of pages in the
document. , Use the prite table below to calculate the price of the
’dOCUment you want to order. - . - .

\ - ‘Paper copy: 1-25 pages, $2.00; 26-50 pages, $3.65; 51-75 pages,
\ $5.30; 76-100 pages, $6.95; each additional 25 #pages §1.6S.

‘?Migrofiche'. 1-5 microfiche (98 pages of text per microfiche), .
S, 91 b microfiche, $1.10; 7 microfiche, $1 29; 8 microfiche, $1.48; #
. - , eac addttional mitrofiche, $.19,
i} . \-

’1E?; : After «calful pricé for each document, you w;r; to order,

. ) , ‘add postgdge,] Mhe price table below.

N )

e T

. I3

-l ’ .o UPS p!stage (for -all paper ‘copy orders and ordérs of 33 or
. o -, 2 mote microfichey: $1.47 for 1 1b.; $1.84 for 2 1bs.; $2.22
' ’ “Tor ¥ 1bs.; $2.58 for.4 lbs. Each gound equals 75 pages or
. *. <75 mi gofiche. ﬂ/( 17
' »
. > A First class postage (for all‘microfiche orders up to 33
‘microfiche):* $ M8 for 1-3 microfiche; $.35 for 4-8 micro-
. fiche; "$.52 for 9-14 microfiche. «
. : » Al N . T
< . WheYe do I order ERIC documents? ° . ' . .
nd your order and check to: ERIC Document ﬁeproduction'Service, P.O.
A Box 190, Arlington, -VA 22210. 1Include the ED number, title, pricé .
~ . plus poStage, your name,’ addggss, and 7ip code. Also indicate whether R }

you are ordering documents in paper: or microfiche copy.
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