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*INDIVIDUALIZED EDUCATION'PROGRAMS

.Teachers must really believe that tke\"
child rather than the curriculum should
’ be the"\center of the school - v,

‘Among several key provisionp in the Education for All Handicapped Children Act
(P L. 94-142) is the sripulation that as part of a free appropriate education guaranteed

mented for every child receiving special education and related services. Since
ingt ion in physical education is a defined part of special educatign under P.L.
94-142, it is‘}ogical that physical education must be a part of the individualized edu-

tion programs, rhey must also be knowledgeable of ways to develop and implement
‘ind{vidualized edycational programs. Among mapy questions being asked dbouggindivid-
ualized egucacion programs are -- . .

. What are they? o o) i .
. - For whom must they be developed? . oo -
— . When do they become effective? .
, . . Who is responsible for developing and tmplementzng them?

. What must they contain?
. How are_they evaluated?

-

Nhat Are Ind1v1dua]1zéd Educat1on Proqrams?

!
An vndrvtduaazzed educatzan progran is a written statement that is the key provigion
for assuring a free appropriate-public education for every handicapped child. This
provision applies to every handicapped child receivipg special education and related
services supported by public education funds. Handidapped children placed in of
referred to jprivate schools or facilities by a public agency or eprolled by that agency
in parocﬁial or other privagte schools are considered to be benefiting from specialr
education and related, sérvices from a public agency and, therefore, are covered by
“these provisjons. These provisions also apply to all public idgencies including
depar tments of mental health, mental retardation, developmental disabilities,.and
welfare. Receivigg special educatiuh doces not simply apply to childrén in special
classes but includes those receiving services of a resource teacher several hOurs a
week or obtaining any other form of specially designed instruction.

-4

S ,_k_OnLQgﬁdber u, 19?. and at nhe beginning of each school year rhereaftef each public
agency‘ahall have Ih effeéct an individualized education programkfor_eueny_hﬂndigggggi_
child redeiving spedlal educarion from that agency. Each child's individualized ‘educa-
‘t1on program must be reviewed and revised as needed at least once a year. Even though
an individualized educarion program must be in effect at the beginning of every school
: yeat after the 1977-78 school year, review and revisions can be made at nytime during
a school year. In this way personnel responsible for a large number of phildren
receiving special education services can schedule review meetings thrOugﬁout the year
and do not have to deal with them all in a short period of time.




Individuplgced Planning Conferences

Every’child receiving special educAtion services prior.fo October 1, 1977, ‘should
now have an individualized edycation progrem based on a planning conference held prior
~to that date.. Any chtld identified aftler October 1, 1927, and felt in”need of special
education services must be proefssed dccording to provisions of the law 1f these services
including an individualized education program, are to be pruv}ded under P.L. 94-142.

The: following steps must be followed in this process == .

" . .
v« Tdentify child on the. basis of & defined handicapping condition and according
to priorlties specified in the law--1.e., children not rgcejving any educa- .
\ tional services of those:not benefiting from full services. . .

Refer the child according to state procedures for, agsSessment and evaluation.
Assess the child tS determige levels of fungtion in educatiqnal psychological,
medical, sociological, and adaptive behavior reas. *
. . Jetermine eligibility of the child for specia?“rducation services by eligibility
o~ committee. , Once a child's eligibility has been determined, an individualized
’ planning conference must be convened within thirly days.

. Convene the individualized planning conference and antzate the process -

for developing and'amplementzng an Lndzvzdualzzed edication prqgram-fbr

the C‘h'LZd . -,
i - . -

. 7
Parents of the child must be imformed, of and give approval befbre the assess-
ment: process starts. In addition, parents must be a part ¢f the individualized plan-
ning conference and approve the individualized education program ds well as types of
placements for their child—-i.e., regular, resource, Or special classes or combinations
thereof. By statute, the following individualé mudt take place im individualized plan-
ning conferences-- - .

. A representative of the public ‘agency other than the child's teacher who is quali-
- . fied to provide or supervise the provision of special education (schoolyprinci als
S - are so qualified)
. The ckild's teacher. This—could be the child's special education teacher, a
» regular teacher ok one qualified to provide education in the type of program in
which the child’ may be placed. Whether a child is or 1s not currently..in special
education will affect degisions about teachers taking part in this conference.
Nothing prohibits . more than one heacher-from taking part in these planning con-’

“\ ferences. Loglc dictates that the sical education teacher should bé the one
participating in the individualized pla nihg conference when children need only
speclally designed phybsical education. . . 4

One or both of the child's parents.’ . :
. The child where appropriate.. . otN
, . Other individuals at the discretion of the parent or agency..

When a handicapped child is assessed for the first time, the public agency shall .
insure that a member of the evaluation team or a representative of the public agency, the
child's teachel,. or some other person knowledgeable ‘about, the assessment.’ procedurg used
with the cﬂ!ld and familiar with results of the evaluation participates in the planning
conference. In this way individyals responsible for developing the individualized educa-" ~
tion.program will have, necessary "information about the child so that' programs are truly .
individualized . ‘

- -

Each public agency shall take steps to insure that one or ‘batfiiof the parents of
the handicapped child are present at individualized ‘planning confgrences or are afforded .t
the opportunity to participate. Agency resgponsibilities include-- \ .
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| . - Notifying parents of the conference early enough.to insure that they will 3
have an opportunity-to attend. . ‘
. Scheduling the conference at 4 mutually agreed on time and place.

If neither parent can attend, the public agency ‘shall use other methods to insure
parenkt participation including individual or conference telgpho e calls., A conference
may-be conducted without a parent in attendance if the public agency is unable to cog—

ince the parents that they should attend. In such instances the public ageficy must have,
a reco® of its attempts to arrange a mutually agreed on time apd place including--
]

Detailed records of telephdhe calls made or attempted and results of these calls.
Copies of correspondence sent to the parents and any responses recelved.
» Detailed records of visits made to the parents home or place of employment

and results 0f these visits. ., .
It is also required to give a copy of the individualized education program to parents upon
request. This should help to insure that parents are fully informed bf the program for
their child and assist them in participating in future conferencé on the individualized
education program. . . '

The Jﬁdiuidual§zed edudation progran for each handldapped chidd hust inglude-~

Statement of the child's present levels of educational performance. Although
not now specified in the rules and regulations, performances in academic, social,
motor/psychomotor, prevocational/vocatlonal, self help and adaptive behavior areas
should be considered for each child's individualized education program.
' . Statement of annual goals including short term instructional objectives
Statement of specific special education and related services to be provided
to the child and the extent to which the child will be able to participate
.in_regular educational programs.
Projected dates for initiation of services and the anticipated duration of the .
'1 services.- . .
i Appropriate objective.criteria and evaluation procedures and schedules for de-
. termining on at least an annual basis whether short term instructional objectives * \ -
are being achieved. toe .

It shoyld be noted that these provisions do not require that any agency, teacher, or
other persor be held accountdble if a child does not achieve growth projected in the
annual goals and objectives. . .

L

The very nature of the Lﬂubdbdhuoyaed educatton program-.requires some readjustment
In one's thinking and approaches in dealing with handicapped children whether In the
regular classroom,.gymnasium, swimming pool, or on the playfield.

In the past the procedure has been to label a child, place that child, and

then program for the class. Often these programs had little if anythlng to do
with needk*of individual children in a class! .- '
Now the process 1s to ggsese each 'child's needs, develop ‘the program for each
child based on identified peeds, and place the child according to his/her

needs for each activity included in the individualized education program.

, Put another way, an evaluation must be conducted which indicates that the child
needs special education services. This,evaluation ig then followed, by an [ndividualized -
planning conference from which the individwalized education pregram is developed, infor- |
mation about implementation is to be included. Complete reevaluation is only required .
at least every three year3. However, the individuhlized planning comrmittee must meet

at least annually to review and revise each child's individuallzed educatlon program.

» ’
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Monitoring Individualized Editcation Progr}rgs ) . " ' .

»

. s b . .
As each state education agency develops tts plan for implementing the’ \\\
. Edycation for All Hangicappeg Children Act specific attention will have to be given )
to guidelines and/or criteria for implementing individualized education programs.
+ State guidelines and/or criteria will bedgme bases for local education agencies :
. to insure compliance as indiy{dualized education’programs are developed and imple-
mented for each child receiving special education and related services. Generally
this process will be monitored .at three levels =--', .
The Bureau of Edication for the Handicapped is to make sure that state
- education agencies do what they say in their state plans. . :
State education agencies are to make sure that local education agencigs
. ' do what they say in their local plans. \ o
. . Local ‘education agencies will use their own process to determine effectiyeness
oot - of individualized education programs and the degree to which goals and opjec-
. tives for individual children are achieved appropriately. Records will /by
' L necessity have to be made accessible to state educatlon agencies as reqlested.

i}

. Certain conditions and criterja must be maintained throughout Oil'ateps nd stages
of these processes. {
Assessment must be non-discriminatory with,more than one approach nd ‘
" instrument used; confidentiality of information and due process ast be
assured thioughout all stages of the assessment process. - Assessment fust /f'
a . reflect aptitude and achievement and be completed before inftial placement,
transfer into or out of special education programs, or chgnge of individual-
ized educatidn programs. ‘ ) " 1 ’
. Individualized planning ecommittee meetings and i{ndividualized education
. programs must also Buarantee confidentiality of information and due process
. assurances. . . :
. . . Implementation should include such approaches as task analysis, instructional
strateglesg, and must provide for at least annual review.
- ‘_\' = i .. 4 .

-+ Many states have established their own procedures, forms, and formats for different
stages in the .process for developing and implementing individualized education programs.
Even though specific differences do exist in these procgdures throughout different states,
a certain degree of tonsistency is found in the kinds pf information requested and
required. Local €ducation agencies will naturally haye to adapt to requirements of
their paf@icular state. \ . A v

!

" Among different kinds of ,forms and records that have been incorporated into state
plans and therefore wust be adapted and applied ty local education agencies are --

.
-

t A v, . .
. Referral formg, -~ ) .-
. Parenf permission forms for comprehensive evaluations
*+ . Parent permission, forms for, placement
'. . Parent permission forms for change of educational program
. 'Total setvice ‘plan forms . A . .
.. Implementation instruction plan fogﬁs . ] 3

‘.
e s+ - Annual review forms

.
- . . a
a - . . »
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. Access logs for management-of student records - .
. Release forms for studeént records foi’use by other agencies (5)

Readers are referred to Adapted Physical Education Guidelines: Theory and
Practice for the Seventies and Eighties (l) for discussion of various forms which

 are appropriate for and applicable to implementing individualized education programs.

1 R |
* —

,Putting The InaividUal Into Education Prégrams . -

As individualized education programs are approached for aﬁ?’given student a number

of fattors must be considered if activities are to result in fulfillment of meaningful
goals and relevant objectives for that student., For -exampie ~~ ° . \

. Appropriate goals and relevant objectives. An adolescent boﬁ or young
adult male with extremely poor gross motor ability and fine motor coordination
who has little if any interest in or ability in recrpational: and lefsure
activities must be approached in terms of goals, objectives, and activities
that are most appropriate and relevant for him. Despite poor gxoss moLor
performance, emphasizing recr ional and leisure time skills seems more
productive dnd relevant than undue *emphasis on fundamental motor skills and
basic movement activities for.such an individual. It is imperative not to
fall into the trap of going the route of the orthodox or traditional develdp-
mentalist. Goalg 3nd objectives and resultant_activities must be selected,
— on the basis of all relevant information about the participant. Situations
such as this dictate maximum involvement of the participant him/herself
in individualized planning conferences designed to develop and review
individualized education programs.

. Appropriate and relevant activities. Actdvities and methods selected
for programs involving severely ajd profOundly mentally retardedjand multiply
involved persons are too often baged almost exclusively dn mentaikages of
participants. Individuals Substantiplly older chronologically but younger
mentally than individuals with more consistent relationships between chrono-
logical and mental ages must not be looked upon as a homogenepus group. ,
It is vital not to insult the intelligence, experience, and maturity of an
individual by placing undue emphasis on a single trait such as mental ageé or
specific handicapping condition. Muaking simple modifications often 1is alI
that is necessary. For example, Swat Tag is much morerreadily acceptable.
by and appropriate for adolescents and adllts than Brop-fhe Handkerchzef or
. Duck-Duck~Goose. . _— . H .
: . 7

» Wheels are to turn not rediscover.. Existing sequences/ami progressions from
. many curriculum guides, publications, and spec al projbcts are orgaqized in_ -
ways that contents can be applied when developidg ind vidualized education
programs for specific students. ‘Avoid taking time, exerting effort, and
expending funds.to develop materials that are readily.dvailable and accessible

from other sources. Use existing items as a basis for ipdividualizing,instruction

80 that new energy can be put toward developing sequences and progressiqns in
activities for which none now exist or to refine existing ones so that they

can be better used to meet unique needs of students functioning at lower levels

or with multiple conditions.

e
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The least restrictive alternative. Emphasis in the Educafion for All Handi-
capped Children Act is upon educating children with their non-handicapped class-
mates in least restricitve environments to the maximum degree possible., As
such, approaches chac have been gefierally ‘most readily accepted are those of
non—categorical nature. Special and unique curricula have in most cases
simply been applications of sound developmental programs to meet individual
needs of particular individuals; simple modifications and adaptations have
sbeen made to meet individual needs of particular participants. Now more
than ever.there is a need to use regular progressions and sequences for

‘ individuals regardless of their handicapping conditions. However, it is
\ vital in applying this process that (1) careful consideration and appropriate
\ thought be given to adaptations and meodifications of methods and devices so

that individuals can take part with their classmates, (2) difficulties and
\ problems individual students might have be anticipated so that progressions
\ and sequences can be broken down further and methods developed to assist
4 these students in overcoming such problems, {(3) teachers/leaders recognize
\ that no matter how specifically progressions and sequences are developed
-4 they will always have to be refined further and broken down more to meet-
needs of specific individuals, (4) curriculum and program progressions and .
sequences be looked upon simply as guides and not absolutes if true end
meaningful individualizationis to result, (5) teachers/leaders are also
N " individuals with their interests, abilities, background, and.hang-ups which
affect ways and means given SCudenCS will he approached while attacking
specific problems and, particular situations’, (6) teachers/leaders are

. . individuals working with individuals so that there is no one or magic
- formula t6 guarantee success, and (7) emphasis must be on the learner® and
A . learning, jot the ‘teacher and teaching. N,

A single assessment device won't suffice. It is extremely diffieult if
' not impossible to determine an individual's real needs in any area, including

motor, psychomotor, and physical domains on the basis of 3 single assessment

» device. For thls reason the Education for All Handicapped Children Act
requires various inputs for evaluation, which include formal and informal .
defices, quantitative and qualitative measures, objective and subjective
data, apd observational and anecdotal inputs as important parts of this
assessment process. Many factors must be congidered to determine why an
individual is having difficulty with a particpfarspovenent, pattetn, or skill. -
If true cause, and effect relationships are not determined, chances for real
and lasting success through any program are greatly reduced. In addition to
not getting overly nghiscicacegjlh determining why behavior is as it is,
it is vital to recognize possible psychological, emotional, social, .and
intellectual factors contributing to a particular problem. Further, tondi-
tions and circumstances of.a task greatly influence how a given task is
performed under specific cond{tfons.

. %
Individualized education programs in, general and for physdical education in
particular must he.individualg;ed.in many dtfferent ways -

*

~

4 . Annua& gpals s
Short term inscruccionaf—objeccives
. Mofivacionaf‘techniques and p{ocedures

v e .




N . Assessment and evaluation strategies and techniques,

3

- R !
. Activities themselves ' . :
. Methogds and teaching strategies-- !
. Adaptations of equipment, methods, activities R ’ "y J
. Utixization of activity sequences and progressions - . : )

. Student interests,
. Student abilities
. f:lass placement '
. +« Facilities and equipment *
* . Opportunities for follow=up and use of activities
N *

Physical Education in Individualized gducétion Programs

SinEe different individuals ave providing different interpretations of the same
rules and regulations, actual individualized education programs can be found with
greatly differing amounts of detail relative to physical.education. %Rme of these
programs contain only the most basic of informatiom; others go into cohsiderable
specifics. This is to be expected bechuse of the individuals responsible for

, developing individualized education programs. For example, some in&ividualized

education programs -- -

-v—-—‘-‘ -

o

. Do not deal with rhysical education.at all. It.seems that such an
approach is iInconsistent and in conflict with the intent of the law and

. the letter of the rules and regulations. Since physical education is

. a defined part of special education, individualized education programs

for children needing specially designed physical education programs
must include such programs to be in compliance. However, children for
whom no specially designed physical education program is needed do not
require identification of physical education in their, individualized
education programs. Whether included in the tndividualized education

» program or not, individualized,pldnning committees yre expected.to review
motor, physzcaz movement, and fitness needs of ‘eqeh ehild to determine
whether or not specLaZZy designed physical educathon programs are requtred

. State that the studént ie to be scheduled in regular physzcal educatton
activities throughout the year or for certain units or activities, The
generally acceptedAlnterpretation hgs been shat for these agpects of
physical education no specially designed program or approach 1s necessary
and therefore does not need to be dealt with in these individualized
education programs. For these students, following the regular physical
education program is appropriate so that physical education or particular
units or activities need not be detailed on the individualized education
programs.

e ———

. Oontain information dbout speci&lly degtigned pﬁyéicaz education grogrom
and activities. As such, the student's present level of physical educa-
tion performance should include (1) levels of physical and motor fitness,
(2)perfyrmance in, fundamental motor skills and patterns, andy (3) skills
1n aquatics, dqnce, individual and group games and lifetime sports.

[P
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. It should be noted that use of physical education activities to attain géneral

or specific social, intellectual, emotional, cognitive, or atfective goals per se .
is not to be considered physical education under either the statue or the rules
" and regulations. As such, physical education is considered to be a legitimate need
with {ts own goals and objectives and got simply a method or means to an end. %¥erms
in the law and the rules and regulations such as ". . .instruction in physical
education .,.." and "...development i?ﬁphysical and motor fitness, ..." iﬁd contents

«of Congressional testimony mgke it extremely clear that physical education is to be
included so that children can realize benefits af attaining_ specific and definite
physical, motor, psychomotor, and health goals and objectives. Certainly, we want
to encourage extensive use of physical education, recreational and spokt activitigs-
as rethodsyand means for at;qiniﬁg specific cognitive and daffective goals and .
objectives, such as improved self-confidence and self esteeém. However, this process
should be in addition to 'and not in place of planning and implementing physigal educa-
tional and recreational activities for their own specific, unique, and necessary
goals and objectives. These same principles and cautions must be exercised in
differentiating therapies and physical education, Obviously.free play and Tecess .
do not meet the intent of individualized education programs for physical education.
These, philosophles and factors should be reflected in individualized eddcation
programs. 2

-

- [ '
Phys1ca1 Educators and I‘ndwiduahzed Education Programs ! p
9‘ . .

Even through instructiou in physical education is a defined part of special educa-
tion that must be made available to every handicapped child recejving special education,
some individuals and’ agencies are not considering physical education for ihdividualized
education programs. There seems little doubt that the law 1tself and the€ intent ‘of
Congress are such that when specially designed physical education is needed, it is
.to be a part of the individualized education program. However, regardless of .inter~ ~
pretation in a given state or local education agency, it is vital that physical .educa-
tors make sure physieal education is included in each child's individualized education
program when necessary and appropriate. s

.Physical educators must take the initiative in this process to -«

+ Insure that physical education 1s included in 2ach child's individualized - .
education program when necessary and appropriate.

I
|
|
|
. Volunteer input about ﬁhysical and motor development along with information
. about social, emotional, and personal characteristics of a child sd that
*  this ,informatior is available to the team as it makgs the individualized . ’ |

education progtam for that child. . * .

. . . Be available to take part in ipdfvidualized planning conferences and let
it be known of personal interest in actively taking part in this process.

+ Make sure that children Who need specially desigped physical education
prograns recelve these services and are not pla in regular programs
inappropriately.

v .




" Specially Designed Physical Education Seryj_cég

< .
- >

'. Guard against children being programmed for épecially'designed physical \ p?
£

: education when their needs can be adequately and appropriately met,in
regular prograns, ; - -

« + Remind fembers of the committee that every handicapped child does’ not need,
s -want, or require specially designéd physical education

. Kemlnd nembers of the committee that certain kinds and types of specially
designed physical education programs can be carried out in regular
physical education classes, some with additional support and resources

and others without-any supplementary assistance’ ~

Keep foremost in mind the specific nature of learn{ng in general and

» L
-

* phys¥cal education in partitular as individualized education programs

are Planned and implemeq&ed.

’ .

See that placement .flexibility is maintained in individualized education

programs so that a given child participates in regular physical education ./
activities where possible and in specially desiggped programs as necessary.

kemember that individualized education and.one-to-one learner-teacher
relationships are 7ot synonomous. :

Specially designed physical education serviies cait be provided in speclal,

- b

adapted, or regular physical education classes. For example -~ o

.. Combined classes provide opportunities for students needihg spgcial

assistance to be assigned right along with clasémates needing no .
special provisions. Each student is assignedl activities within the
combined class.on the basis of 2§;§1ta1 condition, individualized
abilities, and personal lipitations. Provisions of the individualized
+ education program can be fulfilled in combined classes.

al classes érovihe students opportunitigq to take part in special
physical education ¢lasSes on certain days to carry out a specially '

des@gne? program and to be in a regular ¢lass to participate with peers

on other days. .

-

. + Flexible plan provides students opportunities to be assigned special or

. different activities when they are not able to take part in regular
activities or when specially designed physical education activities are

prescribed.

Regardless of

capped child requiring speciall§y designe

education program

the organizational pattefn or administrative structure, any handi-
physjical education mugt have'an individualized
to assist in atfaining specific goals and objectives for the time this

type of program is in effect. Objective criteria and evaluation®procedures must be

scheduled¥or determining at least on an annual basis whether short term instructional
v
objectives have been achieved.

v
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L-/Ev_alua_tion and Asseés_ment .- . e

| i .
Because of stipulations ind conditions contained in the law and the rples and
.regulations, two basic approaches to evaluation and assessment can be considered ==
Standardized instryments with normative data to assess individual progress
and make comparisons with other children of comparable chronological age,
handicapping condi/ion, and related tharacteristics

Criterion referenced appnoaches in which progress is readily accessed and
determined as stydents move from one level in a progression to the next.
It would seem that this approach is more condistent with and in keeping
i with the intent of individualized education programs mapdated by both the |
.~ . Education for All Handicapped Children Act (PyL. 94-142) and Section 504
‘;a” ' Tof rhe Rehabilitation 'Act (P.L. 93-112) .- \ .

Pa)t and parcel of both preplacement,assessment apd ongoing evaluation procedurest
are informal techniques including observatiops, anecdotal records, case studies, agd
related approaches. These along with rating scales s¢lf-evaluation and similar items
are'imporfant.adjunct devices ‘for thig total process. 1

s

Y
»

Rules and regulations goverhing evaluation and assessment must be applied in all
ar as, including physical education, These stipulations require that tests and, other

luation naterials —- -
| ria ] . y
Be provided and administered in the child s native ‘tongue or other mode of
. communication unless’it is clearly‘not feasible to do so. .
" ¥ -
. Be validated for the specific purpose for which they are used:
" +
Be administered by trained personnel in conformance with instruct{pns ‘5

provided by their producer . <
. Be tailored to assess specific areas of educational need and not merely

those ‘designed to provide a single geheral intelligence quotient. = |
. Be selected’and administered 80 as'best to ensure that when a test is
administered to a child with impdired, sensory, mandal, or, speaking
skills, test results accurately reflect the child's aptitude or achieve-~
ment level or whatever othet factoxs the test purports td measure rather
than reflecting the child's impaired sensory, manual, or speaking skills
except where skills are factors which the test purports to measure.

. Not be a single procedure as a single criterion for determining an
, appropriate edugational “program for a child. . .
A ‘ .
“ . Be conducted by a multi-disciplinary team or group of persons including
. at least’ one teacher or other specialist with knowledée in the area of
‘susppcted disability, . . ‘ . :

. ﬁ'_ » . M
t . . ‘ \ . * I
. . - 10 - . - .
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Deal with all areas re ated to the suspected dis&bility including where
appropriate heafth vision, hearing, social and emotional status, general
intelligence, *academic performance, communicative status, and motor
-abilities. A 2 »
N . ¥ , N . " \

. Readers are referred to Testi for Impaired, [ighbled, and Handicapped
fndcutduals (8) for listings and déscriptiods of tests, evaluation devices, and
other tools designed specifitally for assessing levels, of an progress in physical
fitngss, moLQr “ability, perceptual-motor, developmental and psychomotar function,
!othe‘r sectibns contain informatlon .abdut dev‘elOpmegtal profiles.\\:jr ]
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. }}‘nnual Physicat ,E&ucat?oanoa'ls H

’

. Egaindividualized education.programs are -=-

¥

e L M
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. - -
o’ .t . -
- ,‘ - ]

Representative of kinds of_physical education annuat'goals that’could appear

/ " * 4
* LAY

e’ v

Lear oto swim‘or to swim better
_‘B&Come an independent deep-watef swirmer~
Enter a_swimming pool .indepeadently to.

Igprdve (attain a Specific

L) a a

F) #
. N
]

J iterion for)‘general levels of physical
4 fitness
. s, Improve (attain specifie criteria fqr) sped!ﬁic €lements o6f physical
fitness such as bilance, fléxibikity, strength muscular endurance,
speed, power, and cardiorespiratory endurance.
onstrate proficiency inigasic motor movements, patterns, and skills
35uth as palance, walking, r nning, jumping, hopping, sliding,’ skipping,
galloping, throwing, catching, swinging, swaying\
Demonhstrate g functional catch -
Deponstratg ability tq perform increasingly difficult and complex bdlance,
tasks. - x
Demonstratg ability to pd{orm increasingly diffif and comPlex task?
andraceivi that reflect improved cardiorespira¥pbry epdurance.
Demonstrate ability to perform increasingly difficult and complex nctivities
showing: greater levels of muscular endurance of a¥us and shGﬁlders/abdominal
region . "o
Demonstrate a mature throwing pattern - !
Partdicipate with classmates in appropriate play activities before/afteﬂ
school, during recess/free play periods - v
Use one/two pieces of playground apparatu&*appropriately, safety, and~'
- independently v
", Participate appropriately in (specified numberl of relays
S

% 4

Ll
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.

*a

A

o
. L L}
' il i

‘A sequel this Practical Pointer on Individualized .
-Education- Pfograms is now being prepared. Content$ will~
include cage examples in which 4ndividualized.education
programs aré based on assessment information that is pro- .
vided. You c¢an order this additional resource from. AAHPER
Fublication Sales:l201 16th Street, N.W., Washington, D. C.
20036, Order Practical Pointer Nog 7, $2.00.
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.‘}_Shortﬁem Physical Education Instructional Goals ] r
e { Short term instructional goals provide intermediate, measyrable steps to
" determine the éxtent an®individual progresses toward reaching spectfic annual

goals.. Generally, short temm instructional goals are expressed in behavioral
terms such” as -=

4 ) ."' * ) . L} A - ) " ‘u
f .7 Swim (speecified number) yards using an.accgptable crawl stoke. - [ 4 . |
» HMHove from one area of the pool to another while wearinga flotation s N
* v device (using an inner tube). . . T . l
. Perforn (speciffied number) pull-ups. o .
~ Increase performance 2 flexed-arm bar hang by (specified) percent .
. in foutr weeks. ) . |
: . " Increase performance in sit—upseby (specified number) per week for - ' .

‘(specified number) weeks. : ,
. Improve time in- 1500 meter run four seconds per two week over a period’
of two months after (specified number) weeks of preliminary training.
. Perform standing long \fump of one foor three' times-out of four attempts l-
for three ‘consecutive days.’ LI oo
. Catch two, out of three times .2 playgrOund ball tossed at least ten feet’

high from a distance twenty feet from the student. °~ 31 S
. Readers are referred to the following sources for additional assistance and
physical education materials designed Specifically for impaired disabled, and ; .
handicapped children and youth =-* o . .
St .+ Projeet I CMH. Field Service Unit in Physical Education apd Kecreation v
for the Handicapped,tHichigan “State University, East Lansihg, Michigan . )
- e Proaébt AQYTVE Townshiprof Ocean Schoul Discrict, Oakhurst, New Jersey. ’
; i prther assistance,_i on and materials can be obtained from AAHPER, * .
Unit' oh Programs for Che ! d, 1201 16th Street, N. W., Washington, D, C.,
‘ 20036, PO WA 724:’ . . "
Py -~ . " . '. . ) . " ‘
« " Summary . ° C o . .
L4 » L] ' h) " ) - '
3 Physicql education inclusidns for individualized education programs come from
a process which includes —- . ,
- . Identification of .need for specially designed physical éducatign programs ’
. based 'on medical referrals; screenirg tests to determine levels of or
. proficiency in physical fitness, gross motor skill, and fine motor .
. performance; motor proffciency or motor ability tests; sports skills
.tests, and observation. . , .
‘ L ]
. . ‘| . Referral for specially designed physical education progragps from physical’ .
Y education teachers, clasgroom or special education teachers, other teacher .
. specialists ¢r resource teachers, personal or school physicians, school I
- \lrses, diagnostic specialists, parents or guardians. - .

"'12" L] -




l}Indf.z.nduczl assessment afid evaluation that shows student, strengths 5
! and wéaknesses, levels of physical fitness, motor performance, { .
- sports skills, leime/recreationalllifetime sports skills. 5

K . Annual goals and short term obaectzves selected from areas such I
* as gross motor, fine motor, physical fitness, sports skills, ]
' coordination, sportsmanship, knowledge, enjoyment,, and confidence. i

:  Indivigualized programs consisting of developmental exercises or

. activities, therapeutic exercises, adapted activities, modified p ,
or regular programs, table games, regular games, low organized y
activ{t:les, lead=-up skills, sports. , ‘

1
-

»

.o YOU CANNOT INDIVIDUARIZE IF YOU DO NOT e U
L i KROW THE INDIVIDUAL ' .

- * i * Il

» . FTS . N

.- ’ AAHPER Update cantains a regular column in which; ’ ®
. queé’tions on P'L. 94-142 and Section 504 of the : -

' - . Rehabilditdtion Act are answered, Direct your quest::lon’s

C . ’ - to‘Gonsultant, Programs for "the Handicapped, AAHPER,- -

‘ 1201 16th Street, N. W., Washington, D. C. 20036, (\
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Selected Resources

: A

. * i * .

Adapted Physiodl Education Guidelines. ’f’he:::ry and Practice for the Seventies
and Fighties. Physisal E&z‘xcation and Recreation for the Handicapped: Infor=-
mation and Research Utilization Center. Washington, D.L.: American Alliance
for Health, Physical .Education, and Recreation (1201 16th Street, N.W., 20036),
June 1976, $7.95. . . .

»

Educatton__f‘ﬂandtcappea Children. Implementation of Part 3 of thé Education
of the Handicapped Acb. Federal-Register (Vol )42 No. 163), Tuesday, August
23, 1977. » . .

- -
L]

v
Functzon of the Placemant Committee in Special Education. A Resource Manual

_ for Imdividualized Education Program. National Association of State Directors

of Special Education. Washington, D,C.:

Association, (1201 1bth Street, N.W.
20036), $3.50,° L .

IEP Man. s Natiohal Assoc(ation for St. te Directors of Special Educatibn,
Washington, D.C.: The Association, 201 16th Street, N.W., 20036).

Slide presentation, ~$45.00. . .

Individualized Educational Programming (IEP), Judy A. Shrag. Austin, Texas:
Learning Concepts (2501 North Lamar, 78705), 1977.

Individualized Educational ;amminq (IEP}. A Child Stwdy Team Process.
Austin,* Texas: Learning,Concep s (2501 North Lamar, 78705). Complete

. workshop kit, $49. 95@ . o

8«

>
The Intent of the IEP. National Association of State Directors of Special '
Education, Wnshington, D.C.: The Association, (1201 16th Streét, N.W.,
20035} Slﬁde presentption, $45 ‘00, ) >

Testing for Impaznpd, Dzsabled and Handicapped Individuals. Physical Educa-

tion and Recreation for the Handicappeds: Information and Reskarch Utilization,
Center. Washington, D. G.. American Alliance for Health Physical Education,

and Recreatipn (1201 16th Street, N.W., 20036), 1975,° $3 95.
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