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HOME-SCHOOL DISCREPANCIES AND THE .
PUERTO RICAN EXCEPTIONAL PUPIL. .%.

ABSTRACT N

t . . B . . .
The purpose ofﬁthis paper was. to discuss cultural experi-

ehéps that create home-school discrepancies on Puerto ﬁjcan
adolescents, wh1ch might influence:their diﬁénosié-as sociallxl
mal-adjusted or emotionally disturbed. ~The paper .discusses’
laisc;;pancies of'time, space, dependency, perﬁ?nalism, hymah-
i§m, and relationalism Yetween both cultures. It concludés
that ‘Spegial Educatioﬁ teachersfﬁorylng with this popdlaf?bn
must understaﬁﬁ the influence of home culture on the cduca-

tional process of the Puerto Rican exceptional'php11.
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. HOME-SCHOOL DISCREPANCIES AND THE PUERTO RICAN )
\ > EXCEPTIONAL PUPIL [

a2

Introduct1on .. Lo ) - . } ’ ) .

The purpose of 'this paper was to d1scuss the cu1tura1 ex- ¢

4
periences that create, home-school d1screpanc1es onvPuer to Rican
L] - ‘

adolescents, wh1ch have 1nf1uenced the1r d1agnos1s as socially

o -

maladjusfed or emot1ona11y disturbed. These exper1ences took . N

. ' e S ¥ & -
place both in Puerto Rico and in Har¥¢fdrd, Connecticut:jﬁfr a

R o per1od of twelve years. . yd

_For the purpose of th1s paper socially maladJusted pupxls
13
. are defined as those who have shown a ‘pattern Tof soc1a1-1nter—

. action which is ch%racter1;ed by . conflicts which camnot be re-

" solved adequately without the assistance of- author1ty figures.

» An emot1ona11y disturbed pup11 is defined as that student that

. LY -~

N exhibits ‘a pattern of func;1oh1ng wh1ch is so 1nappropr1ate \\;\;///
i, that it calis attent1on to pupils_ and severely iitmits the in- | ’

- . -~ % ’ ‘ ¥

dividual ‘from profiting frpm the regularn bilingual classroom

. . \ ‘... ‘.

- learning experiences. ' . .
) - » o ' o \ v, '
- - LN LY R . ']
" . v . = ; N
The .Problem . oo ; - . N '
. . v a .
<~ .
. " The average re- m1grat1on of - Puerto R1cans from the main- .- A

C
iand to the 1sltand has averageﬂ 40 006 per year On returning

.to the 1s1and many have tried to furtﬁer the1r educat1on, only
. / to realaze that the1r11ack of commun1cat1on sk111 both Jn
Span1sh and. Englnsh hlnders their efforts (San Juan Star,
1980) The deartment of Instructlon of Puerto Rico' points K
. out that there are approx1mate1y 80, 000 re-migrates in the e

public school syste@ of the.island. Only 10% 07 this popula
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) . “tion 1s reEe1ving‘services in Bilingual Education classroom / T
(Department of Pub11c Instructlon, 1980).
The Office of Educat1on has estimated that there are
‘ﬂ’npbrox1m§te1y four (4) mifllion limited Engl1sh prof1c1ency' ‘
ﬁLLP} pupils 1n the United States: ‘The Puerto Rican popula-

1 : p——r . .
tion on the mainland has begg estimated to be 1.8 million

(Ahe&rn, 1979). Most of this population is located in the A
‘ L] o
¢ * 7 % northeastern United States.

»

The constant migration/re-migration process’f?vm the 15-

land to the mainland and back to the island has created a
‘{ . . - .
generation of pupils with'the same cultural rodts but with

different ,cultural patterns. The puﬁils faceq sociolegical,
. psychqlogical,.and }inguistic edaptation problems (San Juan .
7’} Star, 198ql: Most re-migrates™need he}p.in both language arts
. and ;socPal adaptation skills. The majority of the parents lack

- + . . -
the skills needed to help their children and most schools do ’::5

\ not have.adequgte—programslto help -them.

—
-

A The kigratory.Prpcess and Its Effect on- the
~Adjustment of thé P&pil
. .o !There are factors whlch must .be cons1dered in dealing w1th

“ recent Pue(to Rigan m1grant puplls These factors include:

(1) the cultural eXper1ence,.1nc1ud1ng norms and values. i1n the
mainland tthe extent to whlch the pupil has undergon§ soc1al1-

|
zation); (2) the parents' expectations (h0pes ‘and fears),.as

far as they 1nf1uence the puﬁzi\\TS) the economlqal situation

1n which the parents f1nd themselves as thﬁy are prdjected to

-———_—— & = 2

© the puRil : , ;

- - -
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-
»
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- Some éf the students that were referred to us reflected

-

. temporary symbtomsﬁof psycho glcal d1stu:bance ‘which dis-

. =

- appeared after the first six’ months on the mainland. These

- A

.Symptoms were as follows: , .

(1)

-

F 4

' v ”~ - * . ]
Homesickness (bereavement process) -- The symptdms. e

man1fest themselves after léaving or losing something
or someone loved: parents, a partner, a region, a
ho$se and so on. The ?eeling gt not belonging any
more, - too, arouses an intense lenging. e
The migrant Puerto Rican pupil’has tg undergo the pro-
cess of bereavement twice or even more often‘in‘some
cases; when he/she-sets of f for,the mainiand, aﬁa on
leaving‘tﬁe families' surroundings (including relatives
and friends staying behind), and when the family decides
to-}etutn to'the'TEIanHT Both occasions are cha;acter-
ized not only by % feeling of loss but %159 by a trans-

formation in the roles of the members of the fahily.

' Homesﬁckness can have both mental and physical effects

which are closef& 1nterrelated Epp1nk (1979) indicates —

L] L

that separation dye to migratlon can have maifunct1on1ng

of the central nervdus system and changeé in the auto-

n0m1c nervous system. The 1nf1uence of stness ¢n the

L] ’ '

hormone system Can result in feelings of unrest, agita-

tion and rterision coupled with panic and irritability.

The symptoms ate restlessness, loss of appetite, loss

of we1ght, éleep dzsorders, digbstive complaint, head-

aches, palpitatlons and ‘muscle cramps. Malfunct1on of

L]
.
.\
L

—
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the organs of the body can cause superfluous perspira-

-
tion, diarrhea, and nausea, especially before and during

-

emotional events, from whicﬂ'psyghosomatjc,diseases can

result.- In a threeé-year period 100% of all entrants .

“1nto our program (1,800 approximately) reported one or
md{e oé.the s}mptoys m??fionedlggbve. .

{(4) Occult bilingualism -- Some'hlgr§nt Puerto Rican young-

sters were placed in#lhé;program because.of'the effe;t'

of billngualiim as a factor which.might coﬁt?ibute to
. . [y ..
language-handicaps in exceptiopal pupils.  These pupils

- wWewre migrating to fheﬂmﬁjnland for a-second or third

time, Tﬁésg pupils may spéak English well enough to be

" understood, In fact, teachers may not ‘'even be aware that

s o ——— <

-

Span{sh, the- native language, snay be spokeh in the home..
In this sense, the bilingualism may He Yoccult" (McCor—’
mick, 1980). Even though 'such pupils speak Lnglish with-
out a noticeable acgent, these youngsters ﬁqy have spec;-
fic difficulties'witp Engligh usége and g}émma;,.hise a
smaller receptive and expressive vocabul?ry, use. shorter

sentences, make articulation errors, misuise 1diomatic

—— - " LY

expressions and have decreased reading skills (Ar'senian,

19457 Carrow, 1957). - *. : ‘ : o

- - -2

MAS (More Alternatives for Studénté) as an: v, . .
#Alternative for Limited Fnglish Proficiency Pypils

MAS was an-alternative school within a school program’in '

- ™~ [
.

. v, — . ‘. :
Hartford, Connecticut. The program was located in three

schools serving pupils in grades K-12. The ;structure of the
B R -

-t & o .
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program contained three compoqpnf%: a bilinguﬂl instructional
unit, a réadiqg and qathematics lpboratory,'and dn emotional
- adjustment and counseling comgonept. The ?rojéct popdlation
was comprised o{ appréx%mately 985 recent Puerto Rican migrant/
: rTe-migrant bupils who had been diagnosed as socially malad- -~
gusted or emotionall; disturbéd The staff was surprised that ' -
approx1mate1y 65% of the pupils th@t had been diagnosed and— - -
placed on the program were able t? return to the mainstream

. after participating in the project anywhere from six (6) months .

{' "7 to one {I)' school year. PrOJeét MAS'provided a laboratory to i |

study the'eghlbited beﬁaviars of pufils learning in a dual

* cultural "context., . . . .
VT ’ Learning in'a Dual Cultural Context ° ] d , ) ‘_
) - 5 Dickerman (1973) éuggest§ that the %ungtion of the éEhools
\ . are: El) to provi&e pupils with a commoh culture'&B@ef to N

which }hey are-expected to conform; (2) to convince the pupils
, .

that their own socio-cultural heritage didjnot count; (3) to

predict their future status in society. Leacock (1969),
lieves that teachers because of their aff111at10n with® the

-

majority culture have a-tendency to re;ec% the non- conform1n;

herltage and lifestyle of the migrant youngster and expect

L4

-

minimal academic achievement.
Feshback‘(lQ?A) réports'that the most popular leaiiigs .

were those poss?ssing the qualities of conformity, orderli-

- . nesd and‘}igldity; thé least popular leéarners were depicted

" as inde;engpnt, actiye and assertive. Ross (1974) has shown -
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. their séciocultusal grogy. .
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N _ .
in her study on teachers' perceptions of young‘Puerto Rican

L
children, tha{‘th1s percepﬁ1on is 1nfluenced by the, 'per-
e;j@er s own cultural cond1t1on1ng and the expectations of )
g .

Condon et a1 (1979) suggestkkmat in order to undérstand
the nature of the cross-cultural problem, one must first be-
come acquainted w1th&iﬁe cultural milieurof the pupils and N
aceept the existence of a dual cultural barr1er in all
teacher student 1nteractions 1involving children of d1fferent

backgrounds. In sug¢h a situation the backg;bund of’each 1in-

dividual acts’as ‘a screen which distorts the meaning of ex-

changed messages. The conflicts Epsultlng from these mutual

cultﬁral d;ssonances can only be resolved by one or both

interacting individuals. Condon et -al. (1979) suggest that

1n the classroom, the respensibility for overcoming,the prob-
lem 1s clearly that of thé\teacher as the profess1ona11y tra1ned

adult ‘in charge of the pupil's educat1on

-

In School/Home'Culturel Behavior, the Puerto
Rican Pupil,. and ~the Resulting Contlict
£,
Fitzpmtragck (1971) points out that the conflicts experi-

-

enced by the Puerto Rican migrapt pupils are a result of thetr

>

attempts to reconcile the divergent values of the home, school

‘and peer culture often predispose them to suffer identity prob-

lems,
a/"
disturbance, juvenile delinquency, and general anomie.

academic d:fficulties, parental rejection, psychological ~

Bucchigni (1965), suggests that the classroom on the main-

tamd has—bepome'th5jscene of valuc conflicts for the Puerto .

,
.

/’
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T ‘R1qgﬁ pupi1ls, and thdy have responded to those negabfgi/léarn- -

ing conditions with 1nattention, Testlessness, impatience, and

-

sometimes disorderliness. Condon et al.. (1979) suggests thgt,
- . & . ’

. one of the major outcomes of this situation was that teachers
spent more time on the enforcement gf certa1n values and norms

1n class than they did on the development of‘academ1c sk111s.~

/

let's examine’ some of the cultural discrepancies encoun-
.tered by the Puerto Rican pupils participatirig in Project MAS.

We will, where possible, substantiate with current research

' each of the areas of discrepancy. ' ' '
4
)

+ Disc¢repancies in Defining the DimensAon

. of Time and Space
f

Teachers on the mainland are accustomed to think of tinfe

' L .
and space as strictly physical dimansiolf which set certain

[

. o '
limitations to all pupils'_action. Both of these parameters
aéqu1re a psychological significance which is culturally de-

termined and; therefore, subject to variations from one society

i
to angther (Condon et al., 1979).
S
\ . Hall (1966) describes proxemic behavior or the conserva-
o tion of distance as a serious point of interference between

mainland and island culture.

» e The cgnflicts\in_pfoxemic behavior are also likely to

-
-

occur in the academic context. The Anglo teather on the main-
land ,has reacted negatively without realizing it to the-crowd-
} L]

ing behav1or of the Puerto Rican' pupil, and the teachérs in-

tuitive w1thdrawa1 has been 1nterpreted by the pupil as a

- ?igﬂ of exclusion from,the inner circle of favorite pupils.

-
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Occasionglly, at a conference involving parents of Puerto,
4 v - ) |

Rican exceptional learners, a father's desperate reach for . Ej

human contact to communicate his anguish to the LD SpeciaifSt |

(a homan) has only succeeded in creatlng a cllmate of discom-

-

3 .
'fort and ,distrust between ;EEm because the gesture has seemed

-
.

1nappropr1ate1y fam111ar and offensive to her.
1

LY

Condon et al. (1979) suggests that‘time is another d1men-3

$ion which may create confusion between interacting indivﬁdUals
- " ' x

of different backgrounds; for 1t is subject to aqbitraff‘chl-.' .

tural handling in terms of meaning and even quantification.

-L

‘be conserved and budgeted carefully_.because of its irreplace-, P
- . ' L \

abilxt}. In the islgnﬁ, time is treated in a casual manner,

On the mainland time 15 perceived as a precious comhodit} to

—

accommodating its passage to the pedﬂle's needs, rather than Y

r ' ~ . . )
letting themselves, be controlled yalt.- ’
L "y )
AfmaﬁiTestation of conflicting time orientation concerns

Al

the 1ssue of punctuallty\\\xgr the teacher, school attendance

“

takes precedence over a11 but the most serlous famlly obllga-

1 -

tions and participation in the christening celebration of a
4

distant cousin 1s not a permissible excuse for ‘any student to
miss a scheduled test. For the Puerto Ric?n parents the time 5

lost i1n classroom learning by their ‘teachers 1S not as impor- °

tant as_that invested in family duties, ‘and the téacher's
1 ~ .

J" ‘\
oﬁjections arc'lncomprehensible for-they reflect a Iack of . f .
9en%4t1V1ty to k1nsh1p 5 respon51b111t1es Faced wlth such
alien pressures Jf the necessary t1me, oriented skills, the\ ..
PuettO'Rican pnpal reSponAS_to tne situation with a set of ‘);; \

ar : . '. - -
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behaviors whrch carry the seeds of self-defeat, stress,

.anxiety, fatigue and the fear of not being able to meet the

demands placed upon tﬁem. As these cond1t10ns worsen, the

pupil becomes 1dent1f1ed as a problem 1earner, a first §tep

towards potent1a1 selectlon as a cand1date for' Spec1a1 Edu-

P

Cultural Characteristics in the UEbr1ng1ng
“that Create Home-School*Discrepancies

1 -
. The four chara;teristics which are most frequently em-

phasized in the_upbringing of a Puerto Rican youngster.are:

dependency, personalism, humanism and relationalism.

.Dependency: Fuerto.&ican families believe in shelter-

1ng their chlldxen.from llfe .S problems as long as, théy are
o <~
able to do sp. For this reason; the first encounter which

the puplLﬂhas with d1sc1p11ne and 1earnlng expetiences of

the academ1c enV1ronment occurs in the sdhool. The pupils~

L

are often shy and 1nh1b1ted The shyness and retiring bes

© of symptoms pf exoeptionality. . //

havior are often perceived by the mainland ted)her as a slgn
of immaturity likely to hinder the pupils' soc1a1 adJustment
and educh@ional progress. The pup11 unable’ to respond in an
appropriate manner to the teacher's demands for‘habrts of

indehendence‘in the classroom, often rebel or withdraw from

an intolerable sitbation. 1In so d;}pg, the pupil ingvitably

dr1splays behavnoral patterns which{may be conﬁys&d\:jth symp -
‘e

toms of exceptlonalltles. In the,eyes of the schoo staff,

eitger behavior is irrational and creates 1n§Eructzona1 or

e

glisciplinary problems which may point to the pbtential:presence.r_



-
-
.
L]
\[°
LEL Y
.
by
-
.
4 M
» .0 .
. ' o f.
-
-
s
*
® "
. LI
- hd " -
L]
e
. L]
-
.
>
i
-
L
Tl
PR
t-,r
-
L]
-
L
’
L4
-
-
]
*
-t
1 -~ o\

P . ' ..'10.- . . L L

Persbnal1sm ‘In the Pherto Rican culturé’personalism'.

xnvolves self doncept and the ma1ntenance of a pos1t1ve 1mage

xoward -the publlc Puerto Rican mothers w111 go to extensive °

alengths to 1nsure that their chlldren make a good 1mpress1on‘
.’

upon others Under these cond1t1on ny instructional occur-

rence wh1ch conveys a negatlve message of fallure to the Fuerto
Ricau pupll 1s an affront to the pqgll's self respbet -and ,an
attack upon the pup1l“s family pride Wthh.the pup11 does not -

know how to handle‘ Ppb11c denlgratlon is all the more serious

to the pupfl in fhat it str1ps “the ch1ldren of E}prr self-

confrdence and,exposes theh to d1sgra¢e in fuli s1ght of

fﬁ/1r peers. Shame 1s a powerful 1nstrument~of d1s}£gl1ne

\ ~ . L. - 3
in thé Puerto Rican cul&ure ’ . . o~
’ [ "_ * . . L]
The fear ff public disgrac& is an impertant factor to be
P y - “r e g - y

considered.in the identi1fication of exceptionality among Puerto
* Rican puplls It is one of the. reasons why many parents_are

reluctant 0. aécept placement in Spec1a1 Educat1on cLasses.<7

_"' The parents reluctan?é might be justified and v1nd1cated e, 3

the 1nability of the school to distinguish between two sets
L4

-

of scholastic probléms: those created by linguistic 1nade-

quac1es and cultural 1nterferences on the one hand and those

= caused by actual 1nte11ectual 11m1tat10%s and personal mal-

adjustments on "the other hand. )

Humanxdm" On the mainland pup11 who demonstrates what ",

-

«g

,45 v1ewed as an inordinate craV1ng for attenthn is often diag-
Y S

"noséd as one deprived of love and ¢age at home, or one afflicted

d hy—feel1ngs of insecuritye The teachers who are the obJect of
. " , . )
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S ’leh different people. -:

g

.
.
. . ' .

this relEntless pursuit for «ffection may experience such an‘

i . pacute dlscomfort at the public display of emotion that they

dre drlven to discourdge the pup11‘§\atten¢1on by av01d1ng
N N

J
theﬁpup11 s tduch, or even close prox1m1ty What most teachers

on the mainland fail to realize is ghat demonstrat1ve behaV1or

&’

on the part of the Puerto Rican is a perfectly normal way of

conveying goog will and human jeelings_t&wards ont's fellow

\
-

individuals. . . -

- -

- - ) - . » - .’ . 3
mer; it is also a form of communication between 1nteract1qi
M

In.the P&érto Rican culture the qualities of gencrosity

and sharing are refated to gn 1nd1v1dua1 s normal sp1r1tua1

On-the ma1n1and materjal acquisi-

and personal_developmgnt.
’ ) \

tions are g-manifestation of one's success in life, any ex-

rs
L)

treme form of sharing 9hd generosity tends to be.suspect and
. . . .

¥
very often be misinterpretgd,as a form of bribery. The reali-

. . A . ;
zation that other people are not as ready as they are to part
willingly with what_they have;, comes as a disturbing surprise

hem a long'time to learn that concepts

to them, and .it

df shar1ng and, ééhe ogity havg different values and meanings

*
L]

Thesjhyness and introversion, or' re:\j\-v-

Ty ﬂRelat1onallsm.
-
14on and antagonism so often asSoc;ated3y1th the Puerto Rican

‘

pupils in School are not as a rule characteristic of their be-

havior in their home environment. They tend to prevail only

" *

in hostile surroundiﬁgs and bne contrary to the rules of con-

duct which govern home and community, life. . .ot

L] . L}
') P : . S » AY

L4
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The pupil tends to be_ ohedient and*submissive toward .
. ' o
- their teachers ahd-friendly toward their fellow students.’

L 4 * F3
' Accustomed to a somewhat leistrely, indirect, and subjective

- style of communications which allows the interiocutors ample

- 4 —

¥
timé to express their thoughts and feelings, the Puerto Rican «
*

pupils find ,themselves immérseq ij a series of hurriedly .

paceq activities wheré a delay in answering the teacher's

questions is lost opportunity to demonstrate knowledge. As
tim¢ goes by the ,pupils bécome increasingly unwilling to ex-

pose. themselves“to these curtailed conversational interactions .
: L

. . which, éméng the members pf the pupil's grqup, are interpreted

e

/. . .as discourteous and downright insulting. Under the circum-

. >

‘. ] v st%nces, the pupils are left with two behavioral options,
, . i ' . _ . )
oo either of which.will enable_ the pupils to protect their self- .

' " identity; one 1s to fight Bpenl for survivhl, and the other

. 1s to avoid further destructive classroom interaction. In

= . . . L
the teacher's eyes, the shift in behavior from reluctant class °*

e * - - ) » .
. participation to gggressive response or total withdrawal ;repre-
sents simﬁly a new stage in @merging\;¥hptoms of mental or emo-

tional disturbances, all of which identify the pupil as a

. clearcut case for referral.

\ . - °
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* 7 CONCLUSIONS

-

v (1) Wi%hea%ahglp ‘the Puertq R1can m1grant pupil cannot de-

velop prope;}y f:}%t in the 1sland's educat1ona1 system,

2

“then in the educat1ona1 system of the ma1n1and because .
§te

£

the pup11 has 'n'o "test situations" available.

s

(2),-It is not possible to .transfer the educational system
, ] - 2
.from the island to the‘mginland and’vice versa.’

(3) Ehe xnterdependence of educat1ona1 standards, values

and methods Qn the one hand and the social framework

on the other 1s §o very complex that mahy questions

.relatlng to the Puerto Rican except1ona1 pupil will"

(4)

always remaih_unanswered and unsolved,
. meled

]
L]

Special Education teachers on the mainland must:

realize that thei eddcatiqnal methods are derived

LM
from their own cul

Te

(b)

gain & mpre thorough understanding of the educa-
. “ p .
t1ona1 @ethods in the culture of the island, and

of the 51gn1f1cante of the pupil's family ties.

be aga;e ofs the advantages and drawback’s of the

- additional help given the pupil. . .
4 - L4
|.. f’; - -
A T .
A,
. ) / ‘ ' ’
"- "" \



P

LY

-

Aﬂéarn, F. L.

BIBLIOGRAPHf/N;;—#/} .

Puerto Ricans and mental health:; Some socio- " |

cultural tonsiderations. The Urban and Social Change

ReVview, 12,

2, 1879, 2-10. . S

Arsen1on, S. B111ngua115m in the post war world. Psycholo- .

gical Bull

etin, 42, 1945, 65-86. -

"

) Bucchioni, E.

A sociological analysis of the functioning of

elementary education for Puerto Rican children in New

York CIty
Unpublishe

X
[

Carrow, M. A.

Public Schools. New School for Social Research,
d Doctoral Dissertation, 1965.

L 3

.Linguistic functioning of bilingual and mono-

lingual children. Journal of Speech and Héﬁ?ing Disorders,
- .22, September, 1957, 371-380. . S

Condon, E. C.,
cation*and

-

J. Y. Pbters, and C. Sueiro-Ross. Special [du-
the Hispanic Child: Cultural Perspectives. -

Tntercultural Relations and Ethnic Studies Institute,

d Rutgers, t

[
Departamento de,
Procedentes:

he State University of New Jersey, 1979.

Instruccion Publica, Estudio Sobng_Esfndzan\t

-1980.

« (Ed.). Te

s de Egtados Unidos, Hato Rey, Puerto Rico, M§<

- . "

Dickeman, M. Teaching cultural pluralism. James A. Banks

aching Ethn1c,Stud1es Concepts and Strategies.

Natignal Counc1l for So 1 Studies, 43rd Yearbook, 1973,

5-27.

. Eppink, A. _ Soci

\ )

-

io- paychologzcal problems,of migrant children

.aRd cultural conflicts. International Migration, 17,

“ 1979, 87£1
Feshback N .S
” puplls var

of Educatl

19. .
tudent teac&sr préféiences for elementary school .

ying in per®wnality characteristics. Jourmal
onal*Psychology, 60, 1969, 126-132. -

r1f/patr1ck J.
« Migration

ﬁ,
'P. Puerto Rican ‘Americans: The Meaning of

Prentice H

to the Mainland. Englewood®Cliffts, N.J.:)
all, Inc., 1971. '

Ha11, E. T. The Hidden Dimensidn. New York, N.Y.: Anchor.

Books, Dou

Leacock, E. B.
York N Y.

McCormlck D P.
problems,
84 87.

hleday and Co., 1959. .

-~ 1
’

Teaching and Learning in City Schools. New
Basic Books, Inc., 1969.

»

Occult bilingualism”in childyen with 5chool
The Journal of School Health, 7, February 1980,

v

—~



x i , ) ¢
Ross, C. Identification,of cultural characteristics of young .
Puerto Rican children in Mginland schools: A survéy of
the reference literature, and a study-and amalysis of. .
; teachers', perceptions. Rutgers University, Unpublished
Doctoral Dissertation, New Jersey, 1974..

San Juan Star, August 24, 1980, p. 1,.San Juan,-Puertg'RiEo. .

L[] b y -
M .
* > ’ .
* [}
!
~
. - N [
'
, N ’ L .
o -
- ! =
L ]
-~ , “.
’ ‘ A -
r &
. -y
v . .
— - I . —
- .
. - Q‘
I 4 v
s A
LY
‘ -
v
v. . ® " .
' d
»
- . *
. . H
. L .
r " L]
. , .
- . =
L]
/ -
- . P .
. ,
-
- . . NN

-




