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PREFACE

.

~

. ‘ v 6 v ) ’ )
On-Octo er 1, 1977, the‘Jechnica1 Assistance‘Base (TAB) of the

National D1ffus1oh Wetwork (NDN) was funded to prdv1de a wide

array of serv1ces to NDX Developer}Demonstrators (D/Ds) and State

~ P

" Facilitators (SFs) to suppgrt their work with school districts

. across the country: Over, the three years of the project, many /

* changes fbek p]afe in TAB aS-it evo&ved into a highly responsivé\
fechnica] assiszsncé effort éc}oss the NDN ‘What was most important

about these chanqes Wgs’ tha;\they were 1nf1uenced by the people
' <

TAB had been created to serve--by th° SFs and D/Ds who participated

in TAB-sponsored workshops, shar1ng sessions, foyums, and planning

4

meetings. ’ .

v/'

The pu;pose of this reporf is to provide the Department of Fducation,
as well as members of -the NDN, with a profile of TAB's evolution

and accomplishments over the tnree years of the project. The report

Py

<s organized inta four sections as described below:

4 — s
) SECTION 1+~ BACKGROUND INFORMATION )
¥ / . N
. L
- ‘This section provides an overview of the Nat1ona1 Diffusion

Network as a nationwide school improvement effort, a brief
review of the literature on technical assistance,, the historical
context of technical assistance within the NDN, and a brief

' . background of TAB's early evolution as a technical assistance
jj ;§ystem.
. SECTION II:  THE TAB APPRGACH

Thi's section describes the project's objectives as well as
the assumptions wHieh\guided the organization and delivery

.
- L4
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of technical assistance services in the TAB system. The
collaborative structure of the project is described as well
as tgf procedures which characterized the various phases of

techyical assistance activity.

SECTION III: TAB'S ACCOMPLISHMENTS - -

This section, organized according to key questions, proviues

an account of TAB's accomplishments over the three-year funding
period. Four areas are examined: a) the areas in which technical
assistance was provided; b) the number and types of clients

served: ) the different modes of delivery used in providing
services; andd) client satisfaction with services. This section
also provides a detailed 1ist of the workshops and droup sessions
sponsored by TAR during the contract period, ana a description t-
of major systemthrusts. : ) .

SECTION IV:  REPORT SUMMARY \

This, final section summarizes the information detailed in
Sections I, 11, and IIL. . .

/
/
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SECTION 1
BACKGROUND INFORMATION

® THE NATIONAL DIFFUSION NETWORK

@ TECHNICAL ASSISTANCE:
WHAT THE LITERATURE TELLS US

® TECHNICAL ASSISTANCE AND THE NDN

® THE TECHNICAL ASSISTANCE BASE--
ITS EARLY EVOLUTION

A
4




THE NATIONAL DIFFUSION NETWORK (NDN)

Federal acknowledgement of the magnitude and complexity of modern school
improvement needs led to the passage of“the Elementary and Secondary
Education Act of 1965. Through this act, billions of federal dollars

became available for the first time to support the develo, ent, improvement,
and dissemination of educational programs. Eligible recipients of these
funds included educators in bath the public and non-profit sectors, at the
elementary and secondary levels, in state departments, and in other edu-

cational institutions and organizations.

Massive federal investment in educational change led quite naturally to

a concern for making effective programs qnd products available for more
widespread use in the education community. Equa]]y concerned with endur-
ing the quality of programs and products to be disseminated, the Office

of Education (OE) established the DisseminationéheviewzPane] (DRP) in
1973, which by 1975 inc]udedn}epresentatives from the National Institute
of fducation (NIE) and is now known as the Joint Dissemination Review
panel (JDRP). Today, the JDRP is responsible for assessing and certifying
the effectiveness of educational programs and projects that claim to

_produce significant improvement in the students and/or schools they serve.

During the 1970s it became increasing]y apparent that information alone

about exemplary practices was not sufficient to induce growth and change
in educational organizations. This rgg]ization led to the emergence of

dissemination and utilization (D&U) networks that began to attract

considerable attention as potentially powerful vehicles for organizing the

transfer of effective innovations among local education agencies (LEAs].
»




These networkswere characterized by the spread of products and practices,
the professional development of educational practitioners, the building
of local self-renewal capacities, and the improvement of communication
among the diverse groups and agencies that comprise thé educational

system. ) .-

4

The most notable of these D&U networks was éhe National Diffusioq Network
(NDN). Establisped in 1974 with Title 111, Section 306 monies, the ﬁDN
was designed as a nationwide system to help local school districts find
out about and adopt JDRP-approved projects. Its purpose was not to impose
change, but to make programs and products easily available for consider-
ation by public and private schoo1s.r Essentially, it allowed some of the
best locally developed programs in the’natién to be shared across state
lines. "

As the NDN evolved into a highly effective delivery system for school
improvement; it became clear that it was characterized by certain under-
lying assumptions:

e

--active promotion of ¢DRP-validated innovations as
prerequjsfte to widespread adoptions;

--"demonstration” as a mecessary component of develop-
ing adopter interest in transferring knowledge;

--adoption as a highly interactive, persona]iied
process;

g

--emphasis on local choice fhro ith a match between
local need and the wide array of available programs;

" .-adaptation (while retaining essential program elements) )
as a necessary component of developing local commitment
4 and ownership; .

ERIC - -2




--matertals and technical support to sustain adoptions;

--minimal "red tape" for local districts to become
involved in school improvement; and

--nationwide delivery, accountability, and quality
control. -

\ ’ .
State Facilitators ($Fs) and Developer/Demonstrators (6/Ds) are the key
actor; in the NDN who bring these characteristics to life. Located in
each state gnd‘knowledgeable of local necds, SFs make schools aware of
'avgilab1e JDRP-approved programs and help them select those that best
address their program improvement objectives. To accomplish their

mission, SFs must possesé a wide range of "linker" skills to facilitate

k.Y ~
needs assessment, program selection, and replication.

D/Ds support the matching process by providing information, training,
mate:ia1s,and adyice t; LEAs interested in adopting their programs. D/D -
services also include follow-up and froub]glshootinﬁ assistance toth
during and after program installations: It is particularly significant
that D/Ds work with schools on a peer level--educator to educator, teacher
to‘teacher. This reduces to an éssentia} degree, -the pommunication
breakdowns that often occur during the program installation process. D/Ds

. must possess an array of skills to effectively package and communicate
their progrgms‘ key e]ement§ to train LEA staff; they must also have a
thorough understanding of the monitoring and support processes needed to
sustain successful program inst®lations at the local level.

S

The 1977 study of the NDN substantiated the h=twork's effectiveness in

L3
stimulating large-scale school improvement nationwide. The study indicated
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that meaningfu1 change occurs as a process, not aslan event, and that
directed personal inte-vention is by far the most potent technical sup-
port resource for (and possibly a necessar} precondition of) directed
change. The study also found that opportunities for professional growth
were important incentives in the change process, both for sing the

developers and their staffs and for the teachers using their programs.

Viewing the NDN as a national strateqy for school improvement is a
necessary orientation for understanding the type of* TA system that would
hg]p the Network achieve its maximum potential. Since its inception, the
NDN had been characterized by its acceptance (and, indeed, encouragement )
of a variety of change strategies; by its commitment to personalized
intervention; by its support of a broad range of program offerings; by its
attention to building relationships with other information and support
networks and funding programs; and by its strong support for and encourage-
ment of field-based change efforts. In addition, the actual experiences

of D/Ds and SFs over the past half decgde told us a lot about the kinds

of approaches that make the change process work--these experiences provided
clues for identifying the kinds of technical assistance support that would

enable them to do their jobs more effectively.

In summary, the nature of a TA system for the NDN had to start with the NDN

itse]f, and with the range of tasks D/Ds and SFs accomplish to make the
NDN a successful school improvement program. These elements formed the

hackdrop for the TA system described in this report.




- TECHNICAL ASSISTANCE: WHAT THE LITERATURE TELLS US

Liierature findjngs also provide a ustful orientation for viewing thé
approaches and the accomplishments of the NDN's technical assistance %%
project. Basitally, the variety of perspectives which the literature
gives to those of us who are involved in 1A efforts ;erds voherence

and credjbiiity to our work. In tkis section, we summafize useful
findings that relate to three essential aspects of a TA system: 1) dts

-

definition and posture; 2) how it is organized, and 3) its processes.
Definition  ‘d Posture

Change is not a discrete chenomenon. but fathe~ a process--a series of
planned transactions occurcing over time and resulting in certain
specified (or unexpected) outcomes. In this vein, technical assistance
can be viewed as a dynamic change process that links providers of
service with potential users for the purpose of #producing positive

-

effects in targeted skill or task areas. Gallagher (1974) defined
technical assistance as "help frbm an outside agency designed to improve
the competen-e of educational sarvice delivery personnel by increasing
_their management, organizational or program skills, and/or their available
information re]at%ve to their multiple task of educational skrvice
delivery.” 'Technical assistance, then, is specialized help, and the

purpose of a technical assistance system is to tramsfer that specialized

help from one place to another (Stedman, 1974).

The posture that a TA system assu.es defines the various stances it may

take in articulatinc its services to clients. Harris et al- (1979) suggest




that- the.posture of a technical assistance aqency can be viewed as points
/. . . . .
on/various continua. Some pertinent continya-are reyiewed below.
T ‘\1'

o Proactwve/neacti{ve--a TA agency may view its primary respon-
sibility as being reactiye to client-initiated requests as

* they are received; on the other end of the continuum, TA "
service providers may view themselves more proactively and
take 8he initiative in identifying client needs or problems.

o Advocacy/neutrality--from a philosophical perspective, TA «
agencies may choose to act as advocates for the client groups )
they serve or remain neutral with respe~t to promoting
legitimate client pursuits and/or relationships with the fund-

ing agency.

o Intewnal/extennal-<TA agencies may emphasize the use of internal
staff to deliver services or depend mainly on external con-
cultants contracted for specific assignments; most TA agencies -
combine these approaches, given such considerations as budget,
staffing, and service needs.

. Comptehansivg/iimiied seavices--the service options offered by

a TA agency may address a wide range of client needs or focus
on very specific types of service; this orientation is infiu-
enced by the funding agency's view of services as well as
budget and staffing constraints.

o Pewsonalized/imperssna®{zed--TA systems vary in the extent to
which they place a h® wvalue on interactive TA and building
relationships acroc. . lient system. *

Where a TA agency places itseif on each of these continua determines its
view of the client, its view of itself, and the parameters of the services
it is prepared to offer The posture of a TA system, thus, significantly

influences2how a TA system is organized and the processes used to plan

and deliver cervices.

Organizational Perspectives’

Structurally, a technical assistance system has unique organizational
characteristics. The system's basic purpose js .0 achieve the transfer

of information/skills within the larger system that it serves. It is

o




continually net@orking among individuals, agencies, organizations, and
resources in order to link cFient populations with various configurations
of services and product delivery systems. Thus, a technical assistance
system could be viewed as a communications network in that the energies

s . .
of the system are continually directed toward initiating and maintaining
communication around client needs and the -trategies that effectively .

address these needs (Stedman.1974).

Literature relevant to TA structures is just starting to emerge. Counled
with earlier research on planned change, however, this new knowledge does
provide specific insights appropriate to the ofganizatiqngj aspects of

tachnical assistance.

The dynamic nature of technical assistance -vstems suggests a complex
organizational perspective: For such structures to remain purposeful

and focused, organizational literature suggests that there must be .
integration (Ackoff & Emery, 1972); that is, system members must asso-
ciaté with the structural parts of the s@stem, and the parts must relate

to the whole (Blau & Scott, 1960). Moreover, the intensely interactive

nature of a technical assistance system requires interdependence across
system participants. Moore (1977) cites a high degree of interdependence
among the membership of six educational technical assistance groups
performing a variety of complex tasks where procedures were almost always

_in the process of development.

Geographic dispersion and the need to expand both influence the organi-

zational approaches of TA systems. Resultant issues are often linked to

1

B
) e .




centralized vs.f%ecentra]ized organizational concerns end the benefits
and protl=ms associated with each. On the centralized side, a program
staff located 1n one place is less coét]y and allows decision-making,
problem-solving, communication, and monitoring of activitig; to occur
through face-to-face discussion without elaborate managerial procedures
(Moore, 1977). Accessibility, however, it crucial to fostering change
effectively (House, 1974; Louis & Sieber, 1579; Rothman, 1974), and

TA systems must, therefore, often expand to serve geographically dis-
persed sites. For such systems, an organizational approach that combines
the efficiency of centralized roordination and administration with the
benefits of responsive regional services is highly appropriate and

desirable (Lachat & Musumeci, 197G).

A basic consideration in orga.izing membership within a TA system relates
té who delivers {he services--the interca? staff, or external consultants
who are brokered for specific tasks. Stedman €1974) designated these
alternatives as "proximal" (internal) and "distal" (external) technical

assistance. A proximal design is less costly and ensures more control

over the context and qua]ity'Zfrthe technical assistance that is delivered;

however, it is usually less responsive and more restrictive in terms of
available competencies. A distal system is more costly and harder to
control, but provides a talept bank of competencies that can be qUick]y
accessed in response to a great variety of client needs: Client and
staffing characteristics, budget parameters, and the orientation of the
funding agency are major considerati.as influencing the extent to which

most TA systems reflect di.tal/proximal orientations.




thtever;combination of internal/external service structure iﬁ used,

a TA system must also‘gi?é attention to the credibility of its leaders
and staffing respurces. Clients 1éarn most fr;m "influentials" in their
field and from people with whom they feel easy rapport (Watson, 1966;
Becker, 1970). Havéiock (1969), Sieber (1972), Glaser (1973), and Hall
& Alford (1976) have all emphasized ghe importance of the personal
<

qualities -.of individuals who 1rad change efforts. Qualities that have

been linked to effectiveness include:

competence - perceived expertise and reliability
: of professional credentials, A\
autonomy - degree of self-directedness
reputation - previous history of itccess
trustworthiness - perceived sensitivity*to needs and .
interests of others Z ’
a
openness - ability to communicate in an open, /
straightforward and candid manner -~
. © - e
compatibility - social behaviors appropriate to/{ﬁe
system

Thus, the cﬁ?dibi1ity >f a TA system is enhanced.by the personal attri-
butes-ef’;E§;1eaders as we]h as the use of stajf and consultants who
areiyalued by the client group. Cdmprehensive TA systems fequire strong
leaders who create and maintain internal operating units that function
in overall harmon; wizh the purpose of the systgm, who create clear
directions and set clear limits, who draw together appropriate staff

and resou;cesi and who are regarded as the legitimate interpreters of
the system (Lachat & Musumeci, 1979). Moreover, collaboration within

TA systems requires individuals who are not experiencing "role overload"

in their organization and,can qive the effort priority status (Gross &

Mojkowski, 1979).




o

-~ minant of organizational viability in a geoéraphica11y dispersed TA 1
system. Thus, it is helpful to membership if the distribution of

‘responsibility is recognized and accepted so that pruductive work can

. overall organization must be continually responsive to the changing

-

s

Regardless of its ove:al] organ1zatlon, it'is quite c1ear that the
formation of a technical assistance system thrusts upgn 1ts membership
a comp]ex set of mangger1a1 tasks that reflect the Qress:ng and often
conf11ct1%9 demands of multiple constituencies. Dec1s1on making within
fA systeﬁs occurs at varyjﬁg levels; consequently, the development of
mechanisms for resolving the c]ai@s of members for roles in decision-

making is critical to effective functioning (Moore, 1977). Given the

factgthat the previous primary experiehce of technical assistance staff
members may have been in individual, deve1o§menta] or action-oriented

projects, adjustment to these complex managerial tasks is“a key deter-

occur and confiicts can be avoided (Strauss, 1969; Miles; 1969).

In summary, the structure of a TA system is heavily influenced by the
dynamic ard highly interactive naturb of the system itself as well as
the larger system it serves. Roles are multi-dimensional, functions are

interrelated, decision—making must occur at varying levels, and the

needs of the client group it serves. Structural considerations in
combination with the posture of the TA agency determine pattecgi/dfi

. e
1nteraction and provide the foundation for the prBcesses that character-

jze how the TA system operates. *
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Technical Assistance Processes

~

When viewing, technical assistance as a change process, it is helpful
- to consider the cohpénents drxdimensioné of this process. Paul (1977)
. . i i . >
provided a useful framework for describing the actions of change pro-

-

o

grams by citing three dimensions:

% .

1) Activétieb——enetgigs,expended to bring about change

. (e.g., identifying the concern, diagnosina the
need, organizing responses to the need, conveying
information, etc.)

(e.g., tace-to-face interaction, materials distri-

2) Mode--the means by which activities are conducted ) 2;2 ’
bution, etc.); and

3) Frequency--the number of activities (e.g., daily
- interactions, monthly transactions, etc.)

Applying these dimensions, thé techica] assistance change process can
be defined as 1) one or more activities conducted through 2) one or
- f

more modes of communication and teking place ig 3) varying intervals

over a period of time. Insights from the literature with respect, to T
L 4
their dimensions are described below. -

Activities

¢
The activities associated with change efforts have been discussed widely

by many investigators. Glaser (1976), in his summary of knowledge

utilization research, contends that while there are differences in the
\ e .

terminoloqy of change activities, the similarities are more evident.

(2
That is, nearly all begin with a need or a concern (a discrepancy between

the ideal and practice); all proceed to a diagnosis or clarification

stage; all consider the importance of creating alternative courses of

action; all describe an impiementation or action phase; and all emphasize




a follow-through period. The more effective are als%o concernéd with

evaluation, process improvement, and self-renewal.

-,

Lhese parallel activity phases have also emerged'in the literature of
technical assistance. Moore, Schepers, Hoimesjand Blair (1977), for
example, speak of q.regu]arizedgproces; of assegsment, delivery, and
reassessment in their in-depth éna]ysis of organizations involved in

TA efforts at the school/community level. Reynolds (1974) describes

a paradigm that integrates three phases of technical assistance activity:
planning, delivery, and regu]qr fo]]éw-up. The program staff of the
Technical Assistance Delivery Sygz;as (TADSY has detailed a systematic
technical assistance cycle comsisting of a) program planning, b) needs
assessment, c) technical assistance agreement, d)gdelivery, and e)eval-

uation (Stedman, 1975; Lillie & Black, 1975; Trohanis & Jackson, 1980).

TAB itself has posited a five-stage technical assistance process:

3}/needs sensing, b) needs profiling, c) program delivery design,

d de]{;ery?/andae) follow-up (Lachat & Musumeci, 1979). Finally

researcke"s/such as Deno>(l?75), McCarthy (1975), Chalfant (1975), and
Johnson (1975) have described similar multi-phased activities for

technical assistance systems in special ecucation.

From studies such as these, it is apparent that change activities--
including those of a technical assistance agency-—foflow coherent

patterns organized around three strategies:

‘ -

1) Predelivery--needs are assessed ind/o~ sensed, a planning
phasé clarifies the needs identifidd, and alternative
courses of action are projected, often involving client-
agency negotiations, agreements, or contrasts;

»
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De£iveny--services are provided through a variety of
delivery mechanisms, either by a "talent bank" of con-
sultants or internal staff; and

Postdeliveny--services are monitored/evaluated to determine
satisfaction, worth, and impact; needs aye reassessed; and
clients are provided with ongoing suppoyt in the adoption/
adaptation of the skills/téchniques le%;nedp~

Also apparent from these studies is that the activities are not con-
L 4

ducted in isolation, i.e., apa}f from user needs, concerns, and readi-
ness. Emrick & Peterson (1978), in their synthesis of five key
educational dissemination studies,. discuss the role of the user or

client iﬁ'light of change activities. They note that as the process of
change unfo]d§, activities wj]] be differential', effective depending
upon how thé& are synchronized with evends and concerns within the client

system.

This finding is further supported by several other lines of résearch
(Culver & Hoban, 1573; Hall & Rutherford, 1975; Hall & LoJ&ks, 1975):

Hall and Loucks' Corcerns Based Adoption Model (CBAM) offers particular
insights into how activities should be conducted given a client's stage

of concerns aboutkan innovation (change). The model established empiri-
ca]]y‘derived 1evéls of concern that are matched with actual levels of
innovation usage; the CBAM data indicate that as an innovation is
introduced into a schod] system, clients move from very personal concerns
about how the innovation will affect them, through task-oriented concerns,
to concerns about the consequences of the innovation. These concerns,

in turn, influence how the innovation is subsequently used. The important
point is that change activities or interventions can alter the decisions

made about continuing the innovation. These decisions can be positively




influenced if ﬁ@e assistance activities are timed and keyed to the
' .

clients' levels of concern.

The significance of these findings for a technical assistance agency is
two-fold. First, from a broad systems perspecEﬁve, the agency should
recognize that each client operates within the confines of a larger

[

system and tnat s/he will have varyina levels of concern about that

system. Second, from a dissemination perspectiv;, the technizal assis-
tance agency should recognize that it is an innovation in its own right,
and, as such, will engénder certain overall concerns among clients as to
its‘pafBbse, role, and function. Moreover, the deliverables of the
agency;jzhe “what"of service--can be vtewed a§ innovations that will

create a variety of concerns that evolve over time as well. In light

yd
of such considerations, it is incumbent upon the tech%1ca1 assistance

agency, to plan and conduct activities that are consistent and conqruent
with the current perspect1ves of clients in terms of their concern with
both the farger system and the teéchnical assistance agency itself. But
i* is also incumbent upon the technical assistan.e agency to anticipate
emerging concerns among clients who have progressed to more advanced
levels of use. .

Mode

The mode of chand@ refers to the procedures by which activities are
carried out and is esﬁésial]y pertinent to the delivery phase of the

technical assistance. These procedures encompass at least two dimen-

sions: 1) a face-to-face/materials dimension, which spans the cantinuum

from direct personal intervention involving a tvo-way dialogue Eetween
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the change agent and client to a cne-way "casting-out" of information -,

via print or other hard media; and, 2) one-to-one/group contact, ranaing

from intensive individualized consuliation to encounters involving

several people in a training or workshop seitting. Where an agency falls

on these Qimensions is_gependent upon several factors, inciuding tne

numbers and locations of clients requiring specific technical assistance

or information, immediacy of the need, the type of activity being con- .
ducted, the message bqipg conveyed, the intended impact, the cost, and

the overall posture and structure of the agency.

A revisw of the technical assistance literature reveals that most TA
agencies rely on a variety of delivery mechanisms: Reynolds (1975)

describes consultation, training, technical reports, and the use of

~

newsletters as techniques utilized in specia1 educ;tion technical assis-
tance systems.* Simi]ar]y,'five mechanisms are identified by Moore et al.
(1977)’in their study of agencies working with schools and communities:

a) structured experiences (e’g., workshops), b) over-the-shoulder assis-
tan%e, c¢) modelinq, d) materials provision, and e) indepei:ent intervention

-

(actually doing the task for a project, ;§g‘, prepariqg an eva]uatioﬁ
desiggj. Moore and his co]]eséues note that effective\tgchnica{ assistance
agencies tend to minimize instances of direct independenf intervention

since this delivery mode creates dependency on the part of the user. They

further indicate that face-to-face assistance is the most effective way

to bring about change.

Three broad categories of delivery modes were highlighted by Lillie and

¥
t
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Black (197%): 1) in-field assistance--face-to-face encounters taking

place at the project site or during confereqfes; 2) in-house assistance--

telephone consultation, written reviews or critiques, or gemeral activi-
ties in which the technical assistance aaency does not travel into the

field to perform services; and 3) in-print assiétance--the provision of

materia’ resources, e.g., monographs, annotated bibliographies, brochures,
flyers, etc. As was the case with Moore et al., these authors also

contend that the most frequently requested and subsequently used delivery

modeis face-to-face consultation.

In addition to general forms of on-site consultation, Lundholm (1975)
describes two unusual consultative arrangements: 1) site visits--
"friendly" evaluations wherein a technical assistance team conducts a

program evaluation through constructive consultation forums with the

project statf; and 2) project advocates--an informal system of cansul-

~tation where professional advisors/counselors are assigned to projects
and act as sounding boards for staff ideas, generally seeking to promote
the;legitimate pursuits of the project. Lundholm also lists publica-
tions, materials development, and lin%ages (of the client to another
resource system) as alternative delivery modes used by the Leadership
Training Institutes in Special Education. Similar mu1ti-dimensional
delivery modes are identified by Harris et al. (1979), Lachat & Musumeci

(1979), and Mann (1975).

Corsidering these studies, it is interesting to observe that in no

instance has -there been a clear delineation of which delivery modes
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work best under which circumstances (e.g., is an on-site consultation
and/or a workshop the best delivery mode for building capacity?),
Indeed}.recent research suggests that "what is besf" ma; be highly
contingent on the c]ient,'situation and stace of cﬁ§hge (Rosenblum &
Louis, 1979; Hood & Cates, 1978). One messace is clear, however:

direct personal intervention--either individual or droup--is necesséry

to the change procéss. . Not gﬁrprisind]y, this message finds much support
in the general change literature. Emrick i Peterson (1978), in their
review of several major educational change'efforts, conclude that both
face-to-face and telechone contacts produce much stronger consequences
than any other approach. It must be pointed out, however; that despite
the importance of personal contact, the tecihnical assistance researchers
also feel that well-prepared written and audio-visual materials are
extremely useful tools. It seems apparent, therefore, that the use of
certain technical assistance modes is not an either/or decision between
facelto—face or materials usage; rather, a combination of these modes
appears to result in productive outcomes.

Frequency j

The notion of frequency involves three interrelated questions: how
often; how many, and when activities should be conducted. Unfortunately,
as Paul (1977) observes, while the question of frequency is important,

1t has received little attention in the literature on change. Similarly,
there has been a dearth of information on this topic in the technical

assistance literature although investigators such as Stedman (1975),

Trohanis (1975), Deno (1975), Moore et al. (1977) and Emrick & Peterson




(1978) have offered certain insights. for examnle, a review of fhis
research reveals such statements as, "frequent contact between the TA
agency and client is important"; "the tempo of the TA staff is critical
. to successful change"; "a regular cycle of assessment and reassessment
is necessary"; "a rapid response or quick turnaround time to a call for
help is paramount"; and "“an organized progranm of follow-up services is
crucial." The lack of specificity in these statements is seen less as
an indictment of the technical assistance research than an indication
of the relatively recent development of TA as a chence strategy in which

frequency factors have not been thorcughly explored.

From the general descriptions of technical assistance frequency provided

in the literature cited above, certain specific statements can be made:

!

1) The successful utilization/implementation of capacity
building services requires a stistained program of
tecpnical assistance intervention;

2) Short-term or "one-shot" technical assistance services
will not produce the type of change .required; and

3) The number of technical assistance services pfovided
should be balanced.in light of the client's work
responsibilities.
Frequency, therefore, is no less important to technical assistanhce than
activities and modes. And, as these other two processes, frequency
depends upon the type of activity being conducted, the purpose of the

’ TA services, the cost, and the posture and structure of the gechnica1

assistance agency. . .

In summary, techpical assistance processes can be described in terms

o<

of three organizing dimensions: activities, mode, and frequency.




Activities cover a broad range of preagelivery, delivery, and post-

delivery techniques and are conducted with the user in mind. In this

regard, the nature of the user-agency interaction is influenced by user

-
.

concerns about the larger system as well as concerns about the technical

assistance agency itself. Most technical assistance agencies rely on
multi-dimensional service médes, but the literature hai\yet to define
which delivery modes work best under what circumstances. Frequency of
service delivery is also an important dimension >f technical assistance
but, like mode, has no* been extensively explored in the literature.
Finally, all of the dimensisns are highly interrelated, and the sefection
of a particular configuration of activities, modes, and frequency is
contingent upon speciffc configurations 6f client needs, cost, intended

impact, and individual user levels of concern.

Since recent research on the change process has denbnstrated the exis-
tence of méﬁy interaction effects, it seems highly unlikely that simple
"rules of thumb" based on gross generalization across different TA
situations will proyide many sacisfactory, efficient "fits" between
specific configurations of TA interventions and specific client needs/
cutcomes. In this complex énd véry real TA delivery situation, few
things can substitute for great and conti~uing sen;itivity to the
current and potential neec. of various clients, highly relevant exper-
lence and skill on the part of TA deliverers and managers, a continuing
ab111ty and commitment to sense and evaluate the efficacy of TA efforts
in spec1f1c contexts, and to communicate the "lessons 1;arned" throughout
the TA organization. The TA system must be adaptive to dynamic client

needs to be effective, and it must learn from its own TA experience to

be efficient.




TECHNICAL ASSISTANCE AND THE NDN

In its first year, the NDN operated without an organized technicai
assistance (TA) structure. One of the Henefits of this mode was that

it allowed for the internal development of new roles and relationships
among participating agencies. For example, D/Ds and SFs met frequént]y
to discuss common needs and problems, drawing uponﬁthq expertise and
leadership within the Network. This effort to share the outcomes of
individual approaches and st}ategies contributed greatly to the .now- -
ledge surrounding the comparatively new concept of dissemination/

diffﬁsion.

OE recognized, howéver, that while SFs and D/ls brought many skills and
competencies to their positions,'many needed additional training to
acquire new understandings and to expand their existing skills into

new areas. During 1975-76, an eighteen-month technical assistance con-

tract was awarded to the Far West Laboratory for Educational Researc@
..d Development (FWL). The FWL project was multi-faceted, and was
intended to provide technical assistance and support services to NDN .
participants and relevant agencies within OE. The activities carried
out by FWL during the contract period included:

‘@ Publications--the preparation and distribution of materials
describing the NDN and its activities to the Division of
'Educational Replication (DER) and NDN projects.

o Commurication--divising means to share NDN news with the

Network's scattered projects and keep them informed of
related resources.

e Li{aison--creating linkages with other federally sponsored
dissemination agencies in order to exchange information
and to form a basc for later cooperative activities.




o Individuat and Group Asaistance--conducting a broad renge
of support activities, at first limited to NDN projects and
later expanded and refined to include special assistance to
Title I projects.
These early activitieé were highly experimental and reflected the evolving
nature of the NDN as a school improvement effort. Guiding all of these
activities, hoWever, was the conviction that technical assistance must

complement and strengthen (rather than dominate and control) t*c client.

The composition of the NDN changed considerably during its third year.
Previous cooperative arrahgéments between NDN participants were severely
. affected when tae Section 306 funding that had supportéd NDN, SF and D/D
activities was terminated, and Network participants were again left to
sec:;ﬁxwhatever technical assistance and 1inkage support they could from
thq'r own fiscal resources. However, a more limited contract was awarded
to FWL to provid. materials useful to NDN grantees, ‘and during mid-1976,
DER conducted a survey of D/Ds and SFs to determine their TA needs and
preferences. The survey concluded that 1) a distinction should be made
between the provision of materials and the provision of personnel resources
to OF dissemination contractors, and separate delivery systems should be
provided; and 2) no single organization had the ability to provide the

contractors with the full range of assistance required.

In October, 1977, tﬂ? separate technical assistance contracts were com-
‘peted and awarded. The ED Materials/Support Center at FWL was given
primary responsibility for the production of a wide range of materia]s,‘
while the Technical Assistance Brokerage (1ater changed to Base) project

(TAB) of Capla Associates, Inc. was responsible for providing a wide

range of technical assistance service support to NDN participants. The
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early eyolution ol the Technical Avsistance Base is described below.
. THE TECHNICAL ASSISTANCE ®ASt (TAB)--ITS EARLY EVOLUTION

As it was originally conceived, the Technical Assistance Base (TAB) was
intended to fulfill a 1inkage role, matching identified human resources
in various skill areas to the service needs of NDN participants. In this
sense, the RFP which solicited a technical assistance contract for the
NDN viewed technical assistance primarily as a reactive function, with

the TA aoency brokerina services requested by clients.*

-~

&
Organizationally, TAB was the product of six agencies working together

as a Consoriium.— This organization combined the éxperience of five
agencies having histories of NDN activity with the expertise of an exter-
nal educational research and consulting firm, Capla Associates, Inc.

Capla functicned as the prime contractor and Central Service Unit (CSU)
with the other five agencies acting as Regional Service Units (RSUs)..
This organization thus combined the efficiency of centralized adminis-
tration witp the benefits of regional respon;iveness. It also established
a ver} strong collaborative basis for organizing technical assistance

services for the NDN.

‘During its first year, TAB was effective on many fronts: a bank of

human resources was created; client needs vere individually assessed

*Also during TAB's first year of operation, a subnetwork of 21 Title I
Projects received technical assistance through a subcontract with the
NETWORK, Inc. This Title I Support Service Project (TISS) emphasized
networking activities with the ciient group and a proactive service
approach. .

. 1-22
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and categorized; and multi-faceted technical assistance was provided
to a broad ranage of NDN W;mbers. Specifically: ‘ R

e A Resource Bank of 250 consultants was established with
114 *0f them (46%) used by NDN SFs and D/Ds over the
year. Reflecting the NDN's long commitmept to peer
sharina, NDN members formed one third of the Resource
Bank.

o TAB provided technical assistance to 114 different NDN
members. Tne average client used the system about three
times: There were 369 individual requests for TA, and
demands were particularly high in commun1cat1on and
planning/organization skill clusters.

[ Slxtq two percent of all TAB technica] assistance involved
face»ta-face encounters between clients and consultants;
1§was provided through phone discussions and 24% involved "
tten material. Most TA (58%) was provided on an 1nd1v1dx“
ual basis, although 26% was provided through small group -«
activities and 16% through large group events. s
¥ TAB's first year also provided many insights that led to significant
improvements and refinements during subsequent years. On a global
level, some of the changes reflected the multi-faceted nature of the
NDN itself as a delivery system concurrently concerned with dissem-
ination, staff development, school chanae, and ipproved student
Serformance at adopter sites. On a client level, TAB was dealing with
the need to organize systematic TA support mechanisms which would be
responsive to the expanding tasks of SFs and D/Ds. In short, evolu-
tion in the TAB system reflected the project's response to several
concerns:
o the need to define more specifically NDN TA concerns in the
. areas of evaluation, public relations, management, and

computer technology.

e the need to design more coordinated TA’ responses across the
TA system in areas of high concern to NDN members.

Q 1-23




members to discuss common concerns and priorities. Efforts were also

I

/
s

¢ the need for stronger internal planning/communication
processes ameng TAB, RSUs and the CSU in order to oo
interrelate individual ‘client needs/priorities,
regional needs/priorities, and national needs/priarities.

¢ the need to provide ways within TAB of drawing upon the .
expertise and experience of D/Ds and Sfs as a basis
for directing the growth of the NON from within.
TAB's response to these needs and concerns occurred on both organiza-

tional and programmatic levels.

Organizationally, a systems orientation Qha emphasized to reinforce
interrelationships among TAB's service 6ﬁ}t§. A seriesmof intensivé
planning/sharing meetings involVing RSU and CSU staff were conducted

to strengthen communicétion and program intearation across the project
system. }nﬁterms of service delivery, RSU-}uoctions shifted from
reactive brokerage to proactive programming of services, and the TAB
needs assessment which had been based on a generic linker skills

taxonomy evolved into a task-based instrument that Rrgeted Speéific

MDN tasks. TAB techmical assistance was organized around broad con-

tent areas that linked the system .ogether programmatically and pro-
moted idea-sharing across the regions. This shift away from pure
brokering to programming was illustrated by the workshops, products :
and ongoing technical assistance prcarams that wereJtargeted by TAB to g
such areas as evaluation, 1éadership, and public relations/marketing.

In addition, regional conferences and forums were sponsored to allow NDN

initiated to exp1oregco11abo tive possibilities with other agencies
such as Regional Offices of EMucational Proarams (ROEPs), Regional Ex-

changes, and Regional Labs. (”'




L34

Buréng a fifteen-month-Period between October 1978 and December 1979,
it became clear that shifts in the TAB approach were being paralleled
by increased client use of the system. Durina this time, 0ve(\370

consultations occurred and over 60 workshops were sponsored. In terms

of personal (one-to-one) consultations and workshops, ‘average client use

"of the system increased five-fold; 92% of D/Ds and SFs made use of TAB's

technical assistance services. TAB activities also involvéd over 170

individua]% representing SEAs, Regional Labs, ROEPs, USOE, and LEAs.

TAB's early evolution laid the foundation %or jts transition from a
reactive regionalized technical assistaqce brokerane to a comprehensive
proactive TA support system for the NDN. What guided this transition
was TAB's commitment to the princip]ei‘whiéh shaped the NDN since its
inception--open communication, respda;iVeness, and cooperative sharing
among peers. This commitment is evidenced by the activities and

accomnlishments of the project which are described in this report.

*
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-
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SECTION 1T .

THe TAB ApPROACH
. .
® PROJECT OBJECTIVES . ;

® ASSUMPTIONMS ABOUT TECHNICAL
ASSISTANCE

® ORGANIZATION OF THE "PROJECT .

TECHNICAL ASSISTANCE OPERATIONS
PROCEDURES '




PROJECT OBJEQTIVES

The objectives of a TA system provide overall focus and directjon for
the multiple, levels of tasks and activitigs. We belijeved that our

overall mission was to provide a comprehensive, well organized support
base for the NDN to help it dhieve its maximum potential as a nation-

»

wide school improvement effort. Implicit in this mission was the need

» "

to ensure that service provision was consistent with policies set

forth by the Division of Educational Replication\(DER) for the NDN
| and to increase the ability of NDN grantees to communicate with DER
on areas of programmatic and policy concern. In addition to this pri-
mary mission, ge also sought to facilitate appropriate federal,
regional, and‘g;ate'initiatives through coilaboration and communication

with other dissemination/technical assistance agencies.

TAB's overall mission and objectives are depicted 1n a chart on the
following page. They represent the broad statements of purpose under-

Nying the project's activities and accomplishments.

Moy,
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TAB: MISSION AND OBJECTIVES

TAB's MISSION

delivery system for educational change.
tions to facilitate federal, regiona

TAB was ectablished to provide a comprehensive, organized, and well articulated support
base for the NDN that would help it to achieve its maximum potential as a nationwide
In addition to this overall purpose, TAB func-
1, and state initiatives aimed at maximizing the
potential of various dissemination/technical assistance efforts through collaboration
and coordination.

OBJECTIVE 1

&

<7 OBJECTIVE 2

TECHNIZAL ASSISTANCE
SUPPORT SERVICES:

To strengthen the indi-
vidual capacities of

MDN members in skill
areas pertinent to their

" roles/responsibilities

as educational change
agents

RESOURCE DEVELOPMENT: &

To facilitate the
growth of the NDN and
its outreach to the
educational community
through the development/
utilization of appro-
priate resources and
collaborative exchanqges
with relevant agencies,
institutions, and
resource systems

OBJECTIVE 3

Jb

INFORMATION/MATERIALS
EXCHANGE :

To help NDN members
acquire knowledge/infor-
mation that will facil-
jtate their success and
their growth as educa-
tional change agents
throuah materials
resource acquisition

and information/idea
sharing mechanisms

OBJECTIVE 4

-

SYSTEM MANAGEMENT

To maintain an organ-
ized and coordinated
framework for NDN
capacity building
through efficient
administration, open
communication, and
participatory decis-
ion making at all
levels

37
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ASSUMPTIONS ABOUT TECHNICAL ASSISTANCE

A TA system's assumﬁtions (philosophy) serve as the foundation

of values and beliefs which orient the actions of system

members. Essentially, these beliefs provide important perspectives

for operationalizing the system. In formulating TAé's assumptions,

we drew upon'a broad spectrum of research related to the change pro-
éeés, st@te’of the art literature on technical assistance efforts, the
historic;}‘énd interpersonal traditions of the NDN, and the experien-
tial insights of the TAB Consortium and our clients. Tﬂése assumptions

served as the guideposts for how we organized the TA system as well

as the operations we #sed to deliver services. They are presented on

the following page.




TAB SysTeM ASSUMPTIONS

2O~ AN~ ZI>O 00O
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Structural Integration: A TA system is more effective
if the efforts and contributions of its members are
inteqrated.

Panticipatony ReLationships: Interorganizational efforts
characterized by interdependent participatory relation-
ships of fer the most promising framework for an adaptive,
flexible TA system.

Credible Leadens and Resowrces: The credibility of a TA
system is enhanced by strong leadership and the use of '
consultants who are valued by the client system.

A Comprehensive and Participatony Resouwnce Base: ’An effec-
tive TA system develops a broad range of resources for
clients to access and alsu recognizes and utilizes the
ski]1§ which clients themselves bring to the system.

Structured and Comprehensive Technical Assistance: Capa-
city building strategies are most effective if they are
based upon coherent guidelines for action in specific
situations, but allow for flexibility in meeting short
and long term goals and can take into account individual,
local, regional and national needs/conditions.

Mapping the Client System: An effective TA system should
be sophisticated in “"mapping" the system it serves. .

CLient Oumership: ‘The design and delivery of TA should
be influenced by the goals clients must reach and the
specific tasks they must perform; they shou}d, therefore,
be involved in all phases of the TA proeess‘from initial
planning through follow-up.

Personalized Senvices: Effective service delivery is
characterized by high levels of communication and person-

to person contact.

Variation in TA Defiveny Modgs: The specific techniques
of service delivery should encompass a variety.of styles
and modes. '
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ORGANIZATION OF THE PROJECT

when faced with -the prospect of helping a group of clients located

throughout the country, a technical assiéténce agency has at least

two options: to providé TA from ‘a centralized base of operations

or to establish decentralized units in various regions.‘ TAB's

structure for organizing TA services for the NDN combined these ' b
cﬁoices by creating.a multi-unit system which offered the benefits of

both cehtralized and regionalized functions. TAB's organizatjon con-

sisted of a Consortium of six agencies functioning together as a

Central Service Unit (CSU) and: five Regiona] Service Units (RSUs).

Essentiai]y, the RSUs were the service del very agents, identifying

p]ient needs and organizing appropriate T" responses. The CSU managed

the syspem on a national basfs, coordinating the activities of the RSUs;’ R
It was felt that this structure combined the e%ficiency of centralized

. - '
administration with responsive regionalized services. The Consortium of ¢

T e

agencies are identified below: Iy
!
, Prime Contréctor and Capla Associates
j Central Service Unit 18 Overlook Avenue

.

Rochelle Park, New Jersey 07662

Regional Service Unit 1 SOLVE, Inc. ‘

/ New Hampshire Facilitator Center
80 South Main-Street .
Concord, New Hampshire 03301




The Exchange at the Teacher Center

Regional Serviqgigpit I

166 Peik Haltl

159 Fillsbury Drive, S.E.
University of Minnesota
Minneapolis, Minnesota 55455

Regional Service Unit I Educational Services, Inc.

P.0. Box 1203
2928 Highway #4
Orangeburg, South Carolina 23115°

Regional Service Unit IV Region X Education Service Center
P.0. Box 1300
400 E. Spring Valiey
Richardson, Texas 75080

Regional Service Unit V Far West Laboratory for Educational
Research and Development
1855 Folsom Street
San Francisco, Californic 64103

The Central Service Unit (CSU)

CSU staff ware responsible for the overall managepent of the project
syétem. Their activities related to three major areas of respons-
ibility: Administration and Monitoring; Program Coordination; and

Communication and Reporting. These functions are described below.

Administration_and Monitoring

From an administrative perspective, a national TA system has to be
viewed ¢s an enterprise requiring standardized forms and procedures

to ensure efficiency and agcountabi]ity. TAB's CSU developed an

administrative §upport process which successfully integrated fiscal/




administrative functions across the system. This process eased the

record-keeping burden a}Q\;ignificantly diminished administrative
requirements and their ass ciaéed costs within the separate regional .
'units.

S
CSU tasks related to the fiscal administration of the project inc]uQ&J
the processing of all subcontractor vouchers and all payments (feé:
travel, per diem) made to'consultants or clients; the maintenance of
a fi;;a] record-keeping system which documented all payments; and the
preparation of monthly fiscal reports to the RSUs on the status of the

resource budget. . .

ES

On the TA program level, the CSU also established a standa;Zized
monitoring process. Every TA transaction was coded and recorded to
track client use of the system as well as types of TA services offered.
Use of the Consultent Resource Bank was also monitored, as well as

client satisfaction with TAB transactions.

~\\The data management processes of the TAB system involved the use of a
=
series of forms which are described below. e flow of these forms

is depicted in Figure 1 and sample forms are in.luded in the Appendix.

o The Activety Repont/Punchase Otden is a record of the
transaction or event involving clients and consultants.
It is completed by the RSUs who .forward copies to the
CSU for coding and record keeping. This form identi-
fies participants and the TA task area, notes the proposed
date, and keys the CSU to payment arrangements and ex-
pected documentation (who i¢ to be paid, for what items).
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Figure 1
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P o The Multiple Particdpant List is used to identify parti-
pants in sessions involving (a) more than one project
(client), or (b) one project represented by several staff
members who are being reimbursed for certain expenses
as agreed upon. .

o The Payment Report is completed by consultants or clients
for reimbursement. The form supports the Activity Report/
Purchase Order (particula:ly with regard to payment
arrangements) and costs out the activity accurately.

: ® The Site Report provides TAB with a description of the
f technical assistance encounter including its purpose,
: expectations of both client and consultant, outcomes,
. and follow-up needs. It is meant to be completed by .
. ! client and consultant together, whenever possible.

. o The CLient Sat.sfact ~ Scale elicits reactions from
\ clients with respect to tr,> TA session and the consul-
\ tant. It pruvides quaniitative and qualitative
‘ \ information reiated to (a) appropriateness of TA

/} . encounter, (k) coverage, (¢! organization, (d) effec-

’ tiveness in meeting needs, (e) effectiveness in building
skills, (f) satic<faction with consultant, and (g) open-
ended commerts on .ivnn; liked best and things to
iinprove.

o The Wonkshop Evaluation Foum is designed for RSUs to use
during workshops. Like the Client Satisfaction Scale,
it enables participants to provide reactions to TA
services. ‘ '

o The Consultant Ennoliment Fowum records qualifications and
pertinent information on consultants - they enter the
Resouree Bank.

Program Coordination

The CSU was responsible for providing overall coordination for TAB
activities. This required processes specifically designed to facil-
itate consistency in Needs Assessment procedures and service offerings,

and to ensure interaction across the RSUs.

In terms of Needs Assessment, the CSU developed a process which egtab-
lished a common basis for defining service delivery needs across the

NDN. Historicaliy, TAB's Needs Assessment process evolved from a




dant

[

Skills Taxonomy to a Task Analysis Framework. These processes are
described more fully under TECHNICAL ASSISTANCE OPERATIONS. It is
important to note here, however, that from a management perspective,
this process served as a framework for profiling NDN TA needs on an

individual, regional, and national basis.

CSU staff octively promoted communicafion and sharing across the
RSUs with respect to the range of services that were offered in the
different regions. This led to the}transfer of ideas, resources,
and workshops across the five regiolﬁ. Tozsupport RSU service
offerings, the CSU also established Q\CUEGrehensive consultant

resource bank. ‘ N

In special interest areas identified by DER for exp]o}ation, CSu .
staff provided planning and organig?tjona1 support to task forces
which examined the following issues: Computer Applications appro-
priate for NDN data management purposes; the potential of telecom-
munications ac a delivery mechanism for the NDN; rural participation
in the NON; and higher education involvement in the NDN. These
activity areas are in the section of this report entitled TAB
Accomplishments. -

Communication and Reporting

Integral to all aspects of CSU coordination/responsibility was the
need to ensure the kind of continuous communication that was neces-
sary for interactive decision making. On a formal level, the CSU

coordinated a formal reporting process for the TA system which

~.
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involved the synthesis and gistribution of Bimonthly Reports from
\ & .
the various units, and the synthesis and distribution of reports

from the special grcups and task forces. The CSU also organized and
convened Consortium meetings, preparing whatever materials were
needed to promote communication and decision making on pertinent

system issues.

-~

! The Regional Service Units {RSUs)

‘
From its inception, TAB was organized with the client in mind, and

the major function of each RSU was to deliver responsive and ﬁerson-
alized services. These decentralized units conducted continuous needs
sensing activities and provided for quick turnaround of TA services,
as well as individualized programs of follow-up. By balancing a
client and system perspective, the RSUs played a pivptal role in the
system. They used their field éontacts to feed in%ormation back to’
the system as ¢ whoie so that adaptations could beymade in the service
options planned for clients on both an individual and system-wide
basis. RSU responsib.lities fell into fhree areas: Administration,

Needs Assessment and Service Delivery, and Linkage Activities.
3

Administration ) . 5

The administrative responsibilities of the RSUs included the implemen-
tation of fiscal, operational, and reporting procedures which interfaced
RsuZactivities with the overall administrativeNprocedures of the system.

The Central Service Unit established and processed necessary forms and
7

proceduFes; the RSUs carried out particular procedures and returned

pertinent data to the CSU in a specified format. RSUs submitted pro-

<
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grammatic and fisca](feports on a -monthly basis so that the payment
and documentation needs of the system were met on a timely and

efficient basis.

To fulfilt their administrative responsibilities, RSUs performed the

functions listed below:
e

e Completed enrcllment forms for entering both clients and
consultants into the TAB Consultant Bank;

\ e Estimated costs for regional TA-services;’

e Completed Activity Report/Purchase Orders for all planned
TA activities and submitted them to CSU; -

e Coordinated administrative procéhures for TA events, includ-
ing hotel and travel arrangements, consultant expenses, etc.,
ensuring that appropriate forms were submitted to the CSU;

o Arranged for the coordinated completion of consultation
assessment forms., e.g., Client Saticsfaction Forms and
Consul tant Site Reports;

e Completed monthly fiscal reports and submitted them to CSU;

e Completed monthly progress reports on recional service
- gelivery activities and submitted them to CSU;

o Documented particular TA events in-depth by submitting
agend‘ and detailed reports of the activity.

NgEéds Assessment and Service Dgljvery

Thyrough sysiemwide procedures ;s well as individual regionaFt strategies,
RSUs conducted needs assessments/sensing activities as a basis for
organizing services for clients. 1lhe activities belzw describe RSU
responsibi]%tie§ in the areas of Assessment and Service Delivery. -

e Conducted fermalized client needs assessments with D/D and SF
projects using the Task Meeds Assessment Survey through: :




a) face-to-face individual interactions;
b) face-to-face igteractions in a group context; or
c) telephone .interviews.

e Developed individual profiles for D/Ds and SFs based on
survey data, and continually updated these profiles as )
additiondl se]f-rep%rt and needs sensing data were gathered;

o Negotiated specific TA services for each client consider- "
) ing the level of service desired and multiple modes of
service delivery; 5

e Informed clients of specific training events through dither
a newsletter or calendar of events on a quarterly bfs{s;

o Involved representative groups of D/Ds and SFs in planning
‘ and conducting TA events so that TA activities met. regional
c.ients' interests/needs; :
o Scheduled training events, selected sites, and managed oY
necessary logistics;

e Sent agendas and available pre-training ma‘erials ‘to appro-
priate SFs and D/Ds in the region prior to scheduled TA
events;

o Communicated with participants and consultants by telephone
immediately prior to events clarifying activities and
confirming travel and hotel arrangements;

o For individual consultations, accessed the resource bank to
acquire the consultant(s) who best matched client needs,
and completed necessary logistical arrangements for such
consultations; in the case of "on-demand" requests, quick
turnaround on service delivery was emphasized;

\

e Obtained feedback and evaluative information from participants

and consultants during and/or immediately following ~.cheduled -
y - training events using Client Satisfaction instruments, consul-

tant site reports, and informal needs sensing strategies;

e Utilized client feedback/evaluation data and RSU needs sensing
data to identify immediate client concerns and provided appro-
priate follow-up TA to meet these concerns;

e Sent this "field data" on TA programs to the CSU and DER so
necessary adaptations could be made systemwide;




”Contacted\each client on at least a monthly basis to provide
general support and monitor ongoing client needs; utilized
information obtained from these interactions to renegotiate
and alter individual technical assistance plans;

e Based on evaluative information and feedback, provided discrete
follow-up services through one or more of the modes listed
below:

a) Distribution of appropriate follow-up materials;

b; Follow-up individual consultation cessions;

c) Follow-up group work sessions, and, or reaional
sharing sessions.

Linkage Activities

In addition to the delivery of TA services to clients, RSUs had
\\resyé;sibi1ity for linking TAB and the NDN with other dissemination/
technical assistance agencies. Regional collaboration offered many
advantages. First, it provided TAB with access to materials resource
bases housed in other 'systems. Secondly, it offered TAB a chance to
co-sponsor or 1ink clients with worksnops and other TA activities,
thereby reducinq duplication of services. And third, it providad
increased visibility for the NDN. Major gtrategies used by the RSUs
Z]ationships are outltned

to establish these collaborative agency r

below: "

z

;
o Made regular contact with staff from the Regional Offices
of Educational Programs (ROEFs);

o Maintained orgoing linkages with educational laboratories
in the regions, participating in joint planning efforts,
such as regional dissemination forums, on a regular basis;

¢ Maintained regular contact with dissemination units in all
State Departments of Education within the region;

e Assisted in the coordination of the yearly Title I/NDN
Regional Forum; and

i1-14 49
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¢ Maintained and developed contact with appropriate insti-
tutions of higher education on a regular basis.

In summary, TAB's organization consisted of & decentralized Consortium

structure which combined centralized administration and coordination

with responsive regionalized services. This approach emphasized

collaboration across the units of the system as well as the sharing of

ideas and learnings ‘across the NDN.




TECHNICAL ASSISTANCE PROCEDURES

Over the three years of the TAB project, systematic procedures for
planning ag&idelivering technical assistance were develooed, imple-
mented, and refined by TAB's staff. These procedures were organized

around: the interrelated phases of activity illustrated below:

TECHNICAL ASSISTANCE PHASES

Needs Assessment Technical
- Sensing Assistance N
. Plans

Evaluation lg— Follow-up af}——+ Service

Delivery
1 Eva]uation:
Needs Assessment/Sensing
Because the NDN is a dynamic school improvement effort, the needs of \\\

D/Ds and SFs opevating within this system tend to be diverse and
broadly defined. One level of need revolves around the tasks which
D/Ds and SFs must perform to function effectiyg&l as dissemination
agents. There are also personai needs which transcend those associated
with specific tasks, such as a need to collaborate or share among peers.

And, there are overall system-related and logistical needs.
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To be attuned to these diverse needs, TAB staff designed a sy§tematic,
/

but eclectic needs assessmmnt/sensing approach. An essential aspect of

‘

this approach involved a Needs Assessment Survey based op/a Task
Analysis paradijm which described the role responsibi]i}éés of D/D

and SF projects. The Task Analysis Framework (TAE;\1?§9) posited a
sequence of activity stages which Deve]oper/Demoggtfétors and State
Facilitators must undertake to successfully fu];}}ﬁ their job functions
throughout the diffusion/adoption process. It/ dentified major task
areas as well as a series of subtasks--both ?? which were classified

according to six commonly defined phases qf/dissLmination activities:
e Planning /
e Awareness .

e Selection,’

) Training//

o Implemeritation
e fFollow-up

J—

~
~—

4 N »
The flow c“arts that follow illdstrete the major task areas of the

/

- /
b/D and SF Task Analyses. ngr a more in-depth description of the D/D
Task Analysis Framework:/§ée Appendix. )

/
e

v
The Task Ana]yiij/;érved several purposes within the TA system \

inc]uding:////

1. Ipforming--The flow chart and task descriptions provided
clients with a comprehensive look at a functioning NDN
project. The framework therefore represented an instruc-
tinnal tool in which the range of D/D and SF tasks (and
those of similar target groups) could be more easily
understood; '

2. Clarifying--A comparison of the 'D/D and SF flow charts
poinfed to areas where there might be a possible overlap
in function; this was particularly evident in the block
of implementation and follow-up tasks. The framework was
thus a device for clarifyina necessary areas of collabor-
ation between D/Ds and Sfs;
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3. Assessing--Because tne framework laid out a series of tasks
WiEh which clients could easily identify, it provided a use-
ful way of assessing specified need areas. Moreover, both
unique and common needs could be determined sinre there was
a uniform framework for eliciting client reactions;

4. Program Planniri--Tasks from the framework could be readily
clustered thu< facilitating the planning of activities
according to major TA content areas. This clustering
enabled program planners to make the transition between
specific client tasks and the larger body of dissemination/
change knowledge. In this way, a connected sequence of
relevant activities could be designed within a meaningful

context;

5. Reporting--The Task Analysis Framework of fered a systematized
means of reporting our accomplishments and the direction of
our services to key stakeholders;

6. Suagesting--Finally, the task framework provided formal dir-
ection for treating new groups as they entered the NDN. At
the same time the framework could be easily adapted to respond
to emerging concerns both within and outside(ﬁhe system.

The figure on the following page highlights the multiple functions of the

task analysis.

As stated earlier, TAB's Needs Assessment Survey form paral’eled the Task
Analysis Framework, and allowed projects to determine their present
capability as well as their preferences for technical assistance support
(see Appendix for examples of the short and long form versions of TAB's

Needs Assessment Survey). Formal asseésments of projects' capabiities

vere conducted once gACh vear.

In conjunction with/the formal assessment, informal needs sensing pro-

cedures were al used to keep technical assistance services adaptahle

and f]exib}ef//Needs sensing differed from assessment in that it was

P
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ongoing, and thus not time-bound, and open-ended. Needs sensing pro-
cedures used by TAB staff included: data gathering from telephone
conversations, face-to-face contact, and onsite visits; recommendations
from NDN Program Officers; and, recommendations from consultants who

were providing TA services.

The ongoing flow of need-related information allowed TAB staf; to define
and verify need from a number of different sources. This form of con-
vergent validity ensured a true mapping of project concerns. Moreover,
it added flexibility to the type of technical assistance services which

could be provided.

Technical Assistance Plans

The preparation of technical assistance plans evolved from needs assess-
ment/sensing activities. It was the step in which specific content and
resources were tailored to meet the unique needs of projects. Duiring
this phase, RSUs and projects worked closely together to develop a con-
figuration of technical assistance services in the form of a planning

agreement. A typical plan specified the major need(s) and current

conditions, and intended outcomes of service, the resources to be

utilized for reaching the outcomes, specific *technical assistance acti-

vities, persons responsible, and timelines. The individual plans served

several purposes: 1) they provided projects with a clear understanding
of what technical assistance services would be delivered; 2) they
provided the CSU and RSUs with a framework for menaging services; and

3) they facilitated accurate budgeting and cost projections. While these

£r0)
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plans reflect a "proarammed" course of action, they were revised and
updated on an ongoing basis in light of "on-demand" requests from pro-

jects and the results of various\needs sensing activities.

Service Delivery N

TAB provided services to NDN proiezis;through a variety of delivery
S
modes which ranged from personalized encounters to the distribution of

targeted materials. The modes were selected on the basis of client
need, preferred learning style, intended outcomes of service, and cost.

Delivery strategies included: ,
Consultations: Focused one-to-one interactions between
projects and consultants were arranged in conjunction with
other TA services or as a result of project requests.
Consultations occurred through site visits, telephone
discussions, and/or during regularly scheduled meetings.

Workshops: The group learning mode offered a number of
advantages for technical assistance including opportunities
to use a variety of instructional media and instructional
groupings, and to build peer support among the client pre-

jects.

Sharing Meetings: At certain times, group sessions were
arranged for the purpose of jnformation sharing on
specific topics or concerns. These sessions were usually
interspersed with more formalized workshops.

Materials/Resource Packets: Although person-to-person
delivery was the primary mode of contact for TAB

services, well prepared materials were also important

to the technical assistance process. Materials were
distributed to meet various. client needs; they included
articles, self-instructional manuals, worksheets, planning
guides, technical "hgwﬁtd“ a#tic]es, and monthly news-
letters. ’

Linkages: Periodically, when another regional or national
agency sponsored an event which addressed a project's need,
TAB would, link the project with the event.

Fa

vy
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Afo110w—up

Another essential ‘component of TAB's approach to technical assistance
involved follow-up activities with projects. RSUs used formative
evaluation results (e.q., satisfaction scales and s:te reports, etc.)
together with informal néeds sensing (e.g., active listening dguring
workshops or encohnters) to determine whether further technical
assistance was required. If this was the case, RSUs contacted projects
to negotiate what form thaf assistance should take. In many cases,
follow-up assistance was.provideg through phone consultation or mat2--
ials distribution; in certain instances, however, individual consul-
tations were arranged.

Evaluation

Evaluation was an integral part of TAB's technical assistance activities.
Formative evaludtion procedures were used to assess both specific tech-

nical assistance events as well as a sequence of events. Procedures

included rating forms, project self-reports, and consultart feedback.

L3
The major purpose of the evaluation was for decision-making and program

&

improvement.
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OVERVIEW

Description, documentation, dﬁd monitoring of technical assistance
activities haye been ongoing functions of TAB since its inception.

. Over the«%h?éz-year funding period, these formative evaluation
strategies provided a detailed account of TAB services which greatly
enhanced the decision-making capacity of various system stakeholders.
In process, the information was used to clarify decisions about how
technical assistance should be organized, who should provide services,
how services should be provided, and how internal operations could be
improved. In summation, the information now serves as a written
history of TAB's accomp]ishments--aﬁpistory that attests to TAB's

~

impact as a technical assistance agency.

v

This section of the report describes TAB's three-year accomplishiments
in detail. The section is organized to provide an overall summary
of system services and events, as well as to highlight certain major

system thrusts. Information was obtained from the following sources: .

Technical Assistance Activity Report: This form provided

a record of all technical assistance transactions involving
NDN clients and consultants. It was completed by RSU and/or
CSU staff for each TA event. The form summarized information
regarding the content of technical assistance, the mode of
delivery, the specific client need (task) addressed, the
materials distributed, and the name/type of consultant used.

Site Report: The Site Report was corpleted by clients and
consultants together during individual on-site consultations.

The Report described the specific objectives 2f the consultation,
the outcomes, and the follow-up services required. In essence
this Report offered a means of assessing change as a result

of specific TA encounters.
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Client Satisfaction Scale: This scale provided feedback
from clients regarding their satisfaction with individual
consultations. The quality and effectiveness of both the
session and the consultant were assessed through open-ended
and Likert-type items.

Workshop Evaluation Form: A standard workshop/conference
reaction scale was completed by workshop participants to
gather such information as: appropriateness of session,
clarity of objectives, adequacy of coverage, effectiveness
of workshop leaders, and overall worksnop quality. Both
open-ended and Livert-type items were used.

RSU Monthly Reports: The Monthly Reports provided a rich
source of qualitative information regarding technical
assistance activities from the perspective of the Regional
Service Unit staff. The narrative report surmarized emerging
client needs and concerns, RSU perceptions of strenaths and
weaknesses of consultations or workshops, and general
informational issues.

In addition to these standard forms and procedures (see Appendix),
a great deal of information was gathered informaliy through telephone
contact with clients or face-to-face meetings during NDN events.

Both the formal and somewhat informal accounts of TAB d%egincorporated

in the discussion of accomplishments.




TAB's SERVICES AND ACTIVITIES

T’B's services over the trree-year funding period were guided
by several factors, inciuding the expressed needs and learning styles
of D/Ds and SFs; D/D and SF needs as "sensed" by RSU and CSU staff;

and the system's capability to respond to the identified areas

of need and interest. In discussing these services, we have

organized our presentation according to four key questions:
1. 1In what ateas was technical assistance provided?
2. Who pantecipated in technical assistance activities?
3. How were technical assistance services piovided?

4. Wewre clients satisfded with services?

I3
n What Aneaz Was Techinical Assistance Provdided?

TAB provided technical assistance services in a variety of content
areas associated with the task responsibilities of D/Ds and SFs.
These areas are listed below with a brief description of the related
client tasks.

Evaluation: preparing an evaluation plan; developing
monitoring and a:sessment instruments; analyzing data;
writing reports; establishing evaluation guidelines for
adopters;

Organizational Intervention: providing follow-up assistance
to adopter districts; assisting adopters to identify needs;
developing support mechanisms within districts; helping
adopters to implement D/D programs; -

Dissemination/Haragement: Devising an overall diffusion plan;
developing internal management procedures; working effectively
with staff, timelines, and resources; undérstanding the

D/D or SF role;

Public Relations/Communication: Developing an effective
publicity/awareness campaign; designing training sessions;
influencing key decision-makers; publicizing programs on a
reqular basis; conducting oral presentations; mailing material
in a cost-effective manner:

IT1-3 Gt




Materials Development/Packaging: Developing awareness brochures;
designing training manuals; preparing secondary awareness
material; preparing audio-visual materials;

Resource Acquisition: Coordinating efforts with related

agencies; locating and accessing potential sources of support

for dissemination of projects; establishing qreas of communication
and collaboration with support groups and dissemination systems; and,

Techno]bgy/gémputer Applications: Understanding the uses of \
computers for project activities; jmplementing a co.'puterized
mana~ement system to facilitate the accomplishment of such
tasks as cost accounting, documentation, site monitoring,
and evaluation. ' -

During the contract period, approximately 800 different technical

assistance activities were sponsored in one or more of these areas.

Figure 2 provides a percentage breakdown of the activitie§ organized

according to the areas of assistance. As this chart reveals,

Figure 2

PERCENTAGE OF TECHNICAL ASSISTANCE ACTIVITIES
ORGANIZED BY CONTENT AREA

EVALUATION 284

ORGANIZATIONAL
INTERVENTION

MANAGEMENT/
DISSEMINATION

o
o
R

PUBLIC RELATIONS/ ‘ 17% )
COMMUNICATION . ] ¥

e

RESOURCE

ACQUISITION 8%

MATERIALS 6%'
DEVELOPMENT

TECHNOLOGY 2%

L A 1

5 10 15 20 7537
PERCENT CF TOTAL ACTIVITIES
(N = 792)
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technical assistance services cut across all major task areas.

However, Evaluation, Organizational Intervé;tjon, and Management

emerged as particularly high areas of need.

In examining these technical assistance activities more closely,

two additional questions are significant: a) Did the areas of

need {as indicated by the numbetr/percentage o3 activities) change

overn the three yean period?; b) Dud D/Ds gnd SFs have digfferent

areas 0§ need? Table 1 provides information related to the first

questioﬁi while Table 2 offers insight into the second area of

inquiry.
TABLE 1
AREAS OF CLIENT MEEL OVER THREE YEAPRS
Percent of To.al Activities Conducted
TA for Each Year
Content
Area Total Year 1 Year 1! Year II1I
(N=792) (N=210) (N=288) (N=294)
EVALUATION » 28% 16¢ 35¢ 244
ORGANIZATIONAL . , c .,
INTERVENTION 21% 11, 21 249
MANAGEMENT/ . . .
DISSEMINATION 18> 175 12 25%
PUBLIC RELATIONS/ 17%
COMMUNICATIONS "
RESOURCE o
ACQUISITION ”
MATERIALS 67
DEVELOPMENT '
TECHNOLOGY 2%




The first Table indicates that the areas o7 neec¢ did indeed change,

particularly from the first to the second and third contract years.

The differences appear related to the relztively high incidence

of technical assistance in the Public Relations and Materials

Development areas

Years II and 111,

during Year I. The profile of activities for

in fact, are basicaily similar to each other

and consistent with the total percentage breakdown of TA events.

In terms of the differences between SFs and D/Ds. Table 2 reveals

certain predictahle outcomes. Specifically. the areas of technical

TABLE 2

D/D AND SF AREAS OF TECHNICAL ASSISTANCE NEED

TA Percent of Total Activities Conducted
Content
Area Developer/Demonstrators  St-te Facilitators
EVALUATION 227 37%
ORGANIZATIONAL - o
INTERVENTION 18- 25%
MANAGENENT/ N .,
DISSEMINATION 227 137
PUBLTC RELATIONS/ T 107

! COMMUNT CATIONS s "

3 RESOURCE 70 107
ACQUISITIUN . "
MATERIALS 9 19
DEVELOPMENT @‘
TECHNOLOGY A 4

assistance are generally con,istent with tr= exception of the higher

incidence of activities in the Public Relzzi=ns/Communication area for D/Ds.




In summary, technical assistance wés provided most often in the
areas of Evaluation, Organizational Intervention, and Dissemination/
Management. Wnile the profile of services (need) changed to some
degree from the first to the second and third years, it basically
yemained the same during Years Il and III. D/D and SF needs were

also similar during the three years.

Who Parntieapated <n Techivteal Asscstance Actercties?

TAB usage records reveal that all NDN clients (N=203)1 received some
form of personalized technical assistance (e.g. consultation,

workshop) during the three year contract period. In addition,
technical assistance was provided to over 200 *.dividuals representing
State Education Agencies (N=31), Educational Laboratories, Regional
Offices {RotPs), and Local Educational Agencies. An examiration of the

usage data for each yearly period provides certcin interesting

results as shown in Figure 3.

Figure 3

PERCENTAGE OF DIFFERENT NDN CLIENTS
INVOLVED IN PERSONALIZED TECHNICAL ASSISTANCE ACTIVITIES
DURING YEARS I, II, AND III OF TAB CONTRACT

100
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This chart indicates that:

--TAB attracted approximately 40 percent new system users
from Year I to Year Il

-~-0f those clients who used TAB during the first year, 99%
continued to use the system in the second and third years

--The number of different D/Ds using TAB from year to year was
similar to the number of SFs invclved in yearly activities

In addition to the number of different system users, a second usage
question relates to the freguency of client participation in TAB
events. The records indicate that over 1600 personalized technical
assistance transactions1 occurred ove~ the thre. year @priod. .
Dividing this figure by the total number of clients inlthe NDN (N=203))
yields a quotient of 8. This indicates therefore,. that the average
NDN D/D or SF participated in at least 8 technical assistance events

over a three year period (range 1-14). As shown below the usage rate

was significantly higher in the second and third years as compared

Number of
Transactions Usage Rate
Year 1 248 1.22
Year 11 676 3.33
Year 111 678 3.33
Total 1602 7.89

1A transaction is defined as a person-activity occurrence. Because TA
activities can involve multiple clients, the number of transactions
is generally higher than the number of activities or TA events. For
example, if 17 SFs participated in a workshop, we vould consider that
17 transactions. Thus,while TAB sponsored 794 events, the number of
transactions was significc “ly higher at 1600.




to the first year. Further analysis revealed no major differences

in usage between SFs and D/Ds.

In summary, technical assistance activities involved all NDN
clients at least once during the contraét period. The average
client, furthermore, participated in personalized encounters
(consultations, workshops, sharing sessions) approximately eight
times. The frequency of‘usage did not differ between SFs and D/Ds.
However, differences were observable across the three years, with
transactions in Years II and III being significantly hi her than

those in the first year.

How Wene Tecandical Assistance Sexvices Provided?
TAB activities were conducted through one or more of the following
delivery modes:
1. CONSULTATIONS: Focused technical assistance encounters
involving direct consultation were arranged for individual

projects. These occurred through site visits, telephone
discussion and/or the provision of written material/products.

2. WORKSHOPS/CONFERENCES/PRESENTATIONS: Technical assistance/
work sessions focusing upon targeted issues or needs were
sponsored for various project groupi:gs.

3. SHARING MEETINGS: Group sessions were convened for the
primary purpose of information sharing related to specific
topics or areas.

4. RESOURCE PACKAGES: Materials were prepared for general
dissemination. These included vorkshop packets, resource
listings, manuals, sample forms and procedures, excerots

i from books, articles, etc.

\

.} LINKAGES:  Arranging for clients to attend activities

* sponsored by other agencies.
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The number of acti4ities and transactions for each personalized
delivery mod¢ (a1l modes, excluding Resource Packages) are

found beloy.

Service Delivery Mode Activities Transactions

Consultations 679  (86%) 679  (43%)

. Workshops 69 ( 9%) 700  (44%)

Sharing Sessions 30 ( 3%) 209 (12%)

Linkages 14 ( 2%) 14 (1%)
TOTAL 792 1602

As this chart indicates, individual consultations accounted for
most of the technical assistance services provided (86%). However,
a significant number of group events were arranged--approximately
100--which reached a broad spectrum of the client system. In
comparing the number of transactions which occurred through the
various delivery modes, it is apparent that tne vorkshops and
sharing sessions attracted a higher number of NDN users than

did the consultations; yet, 43 percent of all transactions were

arranged through the consultative mode which attests to the highly

personalized and individualized nature of TAB service delivery.

A review of the service delivery records by contract year reveals
that the delivery modes changed from the first to the second and
third years. Specifically, in Year I, group events accounted for
only 16 percent of all transactions; by the second and third years,
however, the number of droup transactions increased to over

60 percent of the yeaily transactions.




%

In exgmining the differences in delivery mode by client types,

the records furtner reveal that D/Ds used consultations as often
as the group modes. SFs, however, generally preferred the group
mode; in fact, two-thirds of all SF transactions occurred through
workshops and sharing sessions, while only one-third occurred

through consultations.

The various consultations, workshop/conferences, and sharing sessions
were conducted for facilitated) by members of the TAB Consultant
Resource Bank. A total of 355 individuals, representing diverse

skill areas, were in this bank (see Figure 4). Central records

(, , o S
f Figure 4
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indicate that of the 355 consultants, more than half (51%) were
active in the system. These 182 individuals represented all skill
areas (e.g., evaluation, public relations, management, etc.), all

consultant types, and were located in 36 different states.

On the following pagez, more detailed infurmation is provided
regarding the nature of technical assistance services sponsored
by TAB. To give a flavor of TAB "in the field", three examples
of onsite consultations are described on page . Pages !
provide brief descriptions of the gruup events arranged by TAB

during the three-year contract pqiiod. Finally, on paaes

the Resource Packets distributed by the system are listed.
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TAB Workshops and Sharing Sessions

Lvaluation
Workshops LY

Levels of Use Training Workshop - RSY I: A "Levels of Use" Training
workshop was sponsored for Region I clients in December, 1978. The
two-day session was presented by Gene Hall to six Region I SFs and
one D/D, and focused on the CBAM model for determinina adopter imple-
mentation.

Evaluation Training Workshop - RSU I: RSU I Evaluation C~dre members
conducted a two-day workshop for 26 Title IV-C Adopter G.ant recip-
jents. The workshop was the first in a series of basic evaluation
sessions designed to improve the evaluation capabilities of schools
adoptinag NDN procrams. The session was held in November, 1979.

Evaluation Workshop - RSU II: Eighteen RSU II SFs and D/Ds and three
clients from other regions attended an RSU II sponsored Evaluatior
Workshop held in March, 1979. The session presented an overview of
evaluation issues, examined specific evaluation strategies, and pro-
vided participants with an opportunity to discuss evaluation concerns
and share project plans and documents.

Evaluation Workshop - RSU II: This workshop sponsored in June, 1979,
served as a forum for discussing implementation evaluation strategies.
Topics for the sessior included: identifyina D/D key elements, pro-
cedures for.assessinc ‘evels of implementation, and 0/D - SF mutual
responsibilities for evaluation. Fifteen SFs and D/Ds attended this

two-day session.

JDRP Horkshop - RSU IT: This workshop held n December, 1979, pro-
vided Title 1V-C Directors and their representatives with a step-by-
stepquide to the JDRP process. A total of 49 representatives from
Ohio, I11inois, Minnesota, and Nebraska attended.

Evaluation Implementation Workshop - RSU IT: Sixteen RSU IT clients
attended an implementation evaluation workshop in May, 1980. Work-
shop facilitators Marvin Pasch, Gary Hoeltke, Eric Gordon, and Art
Yonke, addressed the following topics: interface between management
and ilplementaticn evaluation; core eleuents; adoption aareements;
intervention strategies; preparing an evaluation plan; evaluation
instruments; and data collection activities. Consultants provided
individual consultation as well as leading the arbup sessions.

75
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o JDRP Workshop - RSU II1: This workshop was conducted for LEAs in
:%r%inia and Georgia who had been identified as being potential

exer plary projects. The fifty-seven participants who attended were
roduced to such topics as: a) evidence of effectiveness; b) the
“tVD process; c) the NDN and the role of the D/D; d) evaluation; and

e) the JDRP process. The session was held in May, 1979.

¢ Regional Dissemination Forum-Evaluation Workshop - RSU III: During
this workshop, Dr. John Newfield reviewed his research with various
D/Ds on measuring the fidelity of adoptions. Jim Hise also presented.
Specific topics included: a) defining implementation; b) the need to
measure fidelity of implementation; c) measuring implementation and
fidelity; and d) "level of use" as an interview-based assessment of
program implementation. Additional sessions focused or a delineation
of criteria for a successful State Facilitator Project, and criteria
for successful adoptions.

e Evaluation Workshops - RSU I1I: Region 1II sponsored three evalu-
ation workshops in December, 1979, for D/Ds and SFs to help them
meet the evaluation requirements in the grant applications. Small
group skill-building sessions were held in specific areas of toncern:
developing guidelines for adopters; developing instruments; identi-
fying core components, etc. All clients in the region attended the
workshops.

o JDRP Skill Building Norkshop - RSU ITI: Consultant, James Wise,
conducted a JDRP workshop for Tennessee projects seeking national
validation. The two-day session provided participants with an over-
view of the JDRP process and offer>d suggestions for upgrading
evaluation plans to meet JORP criteria. The workshop was held in
January, 1980. ‘

e JDRP Workshop - RSU IV: Region IV presented two sessions on the JDRP
process during the Texas State Facilitator Awareness Conference held
in February, 1979. The purpose of the sessions was to acquaint
participants with the procedures that school districts must under-
take in submitting programs to the JDRP for review and subseqguent
approval as exemplary proagrams. Most of the 45 workshop participants
were local school district, Texas Education Agency, and U.S. Office
of Education personnel. The publication, "Getting It A1l Together...
the JDORP Process", developed by RSU 1V, provided participants with a
step-by-step guide to the JDRP process. ¢ :

o JDRP Workshop - rSU IV: Thivty SFs from region IV attended this {
session, held in June, 1979. Emphasis of the workshop was on rules, |
regulations, and procedures involved in JORP validation. Susan Klein

from NIE, Fred Fifer, Carol Dickson, and Bob Grobe presented. \

\
AS

e Evaluation Seminar - RSU IV: To assist SFs and D/Ds with the develop
ment and implementation of evaluation processes, RPSU IV sp sored a ,/’
one and one-half cay evaluation session for clients in the egion.

/
v — 7
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Topics included: Understanding the purposes of evaluation; managing
evaluations; evaluating the diffusion process using a comprehensive
framework; tailoring evaluations to project needs; gathering data to
meet the needs of DER. An evaluation workbook designed specifically
for the session was provised to the 27 clients who attended. The
session was conducted in October, 1979.

e Evaluation Seminar for Texas SFs - RSU IV: The 20 Texas SFs attended
a one day TAB evaluation workshop designed to gather task-related
input for the 1980 State Dissenination Grant application. In addition
to such activities as writing sample objectives based on facilitator
functions, and a roundtable discussion of sequential tasks performed
by SFs, workshop participants were presented with an overview of USOE
proposal guidelines related to evaluation, and a potential method for
designing evaluation of SF projects. The workshop was held in Nov-
ember, 1979.

o Evaluation Workshop - RSU V: In March, 1978. Region V conducted a
two-day workshop for SFs related to evaluation issues. Ten Region V "
SFs attended the session which was devoted to identifying information
needs and policy issues regarding evaluation, in order to provide the
SFs with subsequent evaluation strategies for their states.“\A‘?re—

/ sentation on the Federal evaluation perspective was made by a =~

representative from DER, and regional evaluation consultants preyented
sessions related to evaluation techniques tor SFs. A workshop pa ket
was also handed out to participating SFs which contained examples of
evaluation material used by various SF projects in the NDN. This
packet was also disseminated to other TAB RSUs {or use througnout
the system. -

e JDRP/Adult Educatior Projects Workshop - RSU V: At the request of DER,
a workshop on the JDRP process was conducted in Marcii, 1978, in Region
V for three California Adult Education programs. The one-day workshop
reviewed steps necessary for submission. Recommendations were made to
project directors for further data collection to strengthen their
chances for future submission.

e Evaluation “orkshop - RSU V: Desiyred to help D/D projects with their
evaluation plans, the workshop focused on the following topics: an
overview of NDN requirements; developing documentation ard evaluation
procedures, and using alternative collection procedures and reporting
formats. Six D/Ds attendad. .

® Regional Conference - RSU V, Evaluating the "DN Adoption Process: As
part of RSU V's Regional Conference held in October, 1979, for D/Ds
and SFs, a small group seminar was conducted in evaluation. The
ceminar addressed techniaues for evaluating the NDN adoption process,
from awareness through implementation and follow-up. A guidebook pre-
pared by the RSU V Evaluation Cadre was distributed to all those

attending; the book was the focal point for the session.
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Sharing Sessions

Portsmouth, New Hampshire Meeting - RSU I: A session related to eval-
uation issues was convened in November, 1978, which involved the
Northern Section of Region I clients. Six D/Ds and five SFs were pre-
sent at this meeting to exchange information related to exploring Title
I TACs and their potential use in the NDN context. This interagency
meeting also involved USOE Region I and RMC-TAC personnel to discuss
evaluation issues from the Federal perspective.

King of Prussia, Pennsylvania Meeting - RSU 1: A second meeting related
to the above mentioned issues was also sponsored by Region I for its
Southern Section clients. Seven D/Ds and four SFs atlonded this two-
day, November, 1978 session which involved USOE Region 111 office
personnel.

Evaluation Planning - RSU I: Two day-long planning sessions, particu-
Tarly devoted to project evaluation were sponsored for region I clients
in April and May, 1979. A1l RSU I clients attended.

Onganizateonal Inteaventicn .

Workshops

Situational Leadership Mod=1 Workshops - all RSUs: Sixteen different
workshops were conducted during a two-year period related to tne
Situational Leadershop Model (Hersey-Blanchard). The workshops were
conducted either by Fred Hayan, RSU II, or members of the Leadership
Cadre. The Model focuses on a variety of organizational development
issues including terminology and vocabulary associated with leadership;
perspectives and patterns of behavior in orgar’ tions; and structures,
instruments, and models for diagnosing organizational behavior. This
workshop was adapted to NDN needs and turnkey training was given to
various SFs and D/Ds throughout all regions. Over 100 different NDN
clients attended these workshops.

Concerns-Based Consulting Skills Workshop - RSY IT: A two-day regional
workshop led by Greg Goodman of CEMREL and Dick Brickley, Pennsylvania
SF, was held in Des Moines, Iowa during September, 1979 for 211 clients
in TAB Region II. This workshop provided SFs and D/Ds with an over-
view of "Stages of Concern"--a concept developed by the Texas R & D
Centex. Nineteen experienced SFs, D/Ds and SEA representatives from
Region Il attended.

Introductory CBAM Workshop - BSU II: RSU II sponsored an introductory

Tevel Concerns-Based Adoption Model Werkshop in Iowa for 15 projects.
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The session, reld in February, 1980, provided anp opportunity for
regional ¢lients to develop knowledge and utilizacion skills in
the CBAM techniques. Three CBAM concepts were discussed: Levels
of Use, Stages of Concern, and Innovation Configurations.

Consultation Skills Workshop - RSU IV: Sponsored by RSU IV, this
workshop was cesigned to address four SF and D/D priority tasks:

a) organization diagnosis; b) identification of support mechanisms;
c) development of implementation plans with adopters; and, d)
identification of appropriate monitoring and follow-up activities.
Participants were provided with an opportunity to sharpen their
skills as communicators and to develop new skills in this area.
Fifteen SFs and D/Ds attenaed.

Post Adoption Workshop - RSU V: Offered in conjunction with the
regional SF meeting in Sparks, Nevada, this RSU V workshop was
designed to obtain consensus on objectives and issues relevant to
each phase in the post adoption process. The workshop covered such
topizs as adoption agreements, communications and monitoring, and
locating trunkey trainers. Nineteen D/D and SF projects attended.

Sharing Sessions

Leadership Sharing Sessions - RSU II: Several NDN clients were
members of the Leadership Cadre. This group met a number of times
during a two-year period to discuss their role regarding training
in the Situational Leadership M~del. The group worked together to
develop training packages for NDN projects. A national meeting of
thé Cadre was held in Novemher, 1979; eight clients attended.

Rural Concerns Sharing Sessions - RSU II: The issue of organization
intervention in rural areas was @ prime concern of ciieats in RSU II.
As a result, a rural concerns committee comprised of RSU I SFs was
formed to discuss and share insights related to working with rural
school districts. Over a two-year period this group met regularly,
discussing such topics as: management concerns in rural areas; eval-
uation work with rural districts; and, general dissemination issues.
These sharing sessions were facilitated by TAB.

CBCS Workshop Follow-up - RSU I1: Four SFs and D/Ds met following
the CBCS Workshop held in September, 1979 to discuss ways in which
the model could be adapted to meet NDN needs. The discussion also
focused upon the adoption process and the role of SFs and D/Ds as
change agents.

32
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Manaement/Dessemenatoon

Horkshops

» Dissemination/Diffusion Workshops for the Massachusetts SED - RSU I:
A series of five workshops weré arranged for the Massachusetts SED
dealing with a variety of general dissemination topics. Among those
topics presented were: a) management of diffusion efforts; b) ready-
ing a program for general diffusion; c) the role of the NDN and TAB;
d) awareness techniques such as audio-visual materials, newsletters,
etc. that can be used to p.blicize new progroms.

Planning/Management Workshop - RSU I: This session involved TA plan-
ning with Regional Follow-throughs to develop and indivilualize their
TA profiles and work plans for the year. The workshop was held in
May, 1979.

Reaional TAB Conference - RSY I, "Innovation Configurations": buring
an August, 1979 conference attended by 31 NDN projects, Gene Hall
provided an overview session related to the CBAM concept, "Innovation
configuraticns.” Clients were provided with an opportunity te work
in small groups ana identify the key elements of NDN programs. The
identification of key elements was viewed as an impor ant first step

in the dissemrination process.

Regiunal TAB Meeting, Waterville Va , - RSU I, "Innovation Config:

urations': ouring a 1980 PSU T sharing conference, new D/Ds in the
region were provided with the Innovation Configurations Workshop.
Gene Hall conducted the session which primarily focused upon identi-

fication of ' .y Elements.

Management Workshop - RSY IV: A three-day training session on project
management was held for RSU IV SFs in November, 1979. The session
covered the development of project management skills, planning, oper-
ational control, work plan and timelines, budget information systems,
problem-soivina and implementing Change. The session was conducted

by John McAdams, Director of Project Management Basir Principles

(philad~lphia, D/D).

Orientation Workshop - RSU V: In December, 1978, RSU V sponsored a
two-day workshop for tne newly funded SFs in the recion. The work-
shop focused upon planning and management issues and was facilitated
through presentations made by severa! experienced SFs and D/Ds. Also
involved in consulting aspects of the workshop were representatives

of the ED Materials/Support Center. A wo kshop packet was dictributed
durirg the session and included materials relat.d to establishing
mana  .ent pians and facilitating group processes. »




e Diffusion Workshop - RSU V: This worishop, conducted in June, 1979,
Tnvolved Title IV-C Facilitators, SEA Dissemination personnel, 23
Title IV-C Project and the SF office in California in training in

the use of the Diffusion Simulation Game.

Regional Conference - RSU V: There were two primary thrusts to this
Regional Conference (October, 1974) which attracted over 60 NDN
clients: introducing new D/gs into Region V; and strengthening D/D-
SF relationships. The conference included project presentations by
.ew D/Ds; work groups for D/Ds and SFs to “negotiate differences";
and small group sessions in evaluation, organizational analysis, com-
puter applications to NDN operations.

NDN Orientation Conference - TAB: TAB and ED jointly sponsored an
jnitial training session to introduce new D/Ds to the NON. Major
topics of the conference included: the context of dissemination;
developing awareness materials; developing an overall diffusion plan;
developing an internal management plan; deveiloping evaluation quide-

.nes. The three-day conference held in Octcber, 1979, was attended
by all 40 new D/Ds as well as representatives from the five TAB

regions and the CSU, ED, and DER.

Sharing Sessions

RSU T clients was held in Newport Rhode Island in August, 1979. A
variety of topics were discussed during the session, including the
Task fnalysis, responsibilities of the ROEP Cffice, and the roles
of SFs and D/Ds.

Regional T43 Meeting - RSU I: A reqional sharing meeting for all

Regional TAB Meeting, Waterville valley - RSU I: This regional
sharing event held in February, was organized to provide assis-
tan e to three client suogroups: new Developer/Demonstrators,
experienced D/Ds, and SFs. Three sessions were specifically tar-
geted towards new D/Ds: A Follow-up to the Initial Training
Conference (NDN Orientation); An QOverview to Innovation Configur-
ations; and Considerations in Tra®ning Lesign. Sessions aimed at
the experienced D/Ds o°nd SFs related to certified trainer issues,

evailuation, and adoption monitoring.

Follow-Tnrough Sharing Session - RSU IL: RSU 11 held a meeting for
all Follos-Through Projects in the region 1n June, 1979. The general
pJurpose was to discuss dissemination and management issues.

Sharing Session of Validated Projects - RSU II: 1In Cctober, 1979, RSU

1T hosted a meeting of the Minnesota State Validat- Projects and
newly funded D/Ds to share dissemiration strategies for the coming
oined the D/Ds in a discussion

year. SF and SDF people from Minnesota
of Title I¥ C in Minnesota
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D/D Sharing Success Strategies - RSU Il: Nine D/Ds from region Il

met in May, 1980, to discuss and share successful D/D strategies
for awareness, training, follow-up, communication, evaluation, and
SF-D/D relationships.

Task Analysis Sharing Session - RSU V: Several D/Ds from Region V

met to discuss the TAB Task Analysis. The meeting was held in June,
1979.

bl (e Rolat{ons /Commumication
Workshops

Communications Yurkshop - RSU I: TAB consultant, Robert Hanson, gave
a two-day workshop on interperson>1 communications skills for the
Vermont SEA Dissemination Office. The workshop was conducted in
August, 1979.

Public Relations Workshop - RSU II: Fifteen NDN clients attended

this RSU 11 workshop (November, 1979) which focused on developing pub-
11c relations and marketing strategies to better reach audiences and
disseminate project information. Yiiliam Banach of the National
Schosl Public Relations Association presented active marketing strat-
egies for schools, and discussed publications and packaging techniqgues
and resources. -

Public Relations Workshop - RSU T1: Overcoming "Stagefright" was tne
topic of a 1AB RSU II workshop held in Milwaukee in March, 1980, and
conducted by Felu and Associates. This consulting firm assisted D/0s
and SFs with tech.iques to strengthen their public speaking skills.
Viceo-taping sessions were used to expand the awareness of one's
physical self, gestures, and habits. Overall particivants viewed the

sess10a as highly successful.

Regional Dissemination Forun-Marketing/Public Relations Horkshop - RSU

111" David Harper of Ad Vantage Adverti.ing presented this workshop

on "What is Publicity and Yhere Do 1 Get 1t?" It covered P.R. Campaigns
(for the community, and "in house"; and empha~ized (1) credibility
building; (2) newspaper releases; (3) writing magazine articles and
getting them published; (4) radio and television "spot" and how *o get

en the air; and (5) specia! productions such as tape/slide presertations.

pubtrcity Workshop - RSJ Vi A two-day workshop conducted by a public
rerations firm, the Orsborn Group. was held for Region V clients in
Hovember, 1978. The workshop covered a wide range of public relations

tectnigues--from how to write a press relecse to hov to get your pro-

111-21
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Ject featured n the local media. A workshop packet wes prepared
which 1ncludad such TAB products as: "Help 15 on the Way: and "Tips
on Fxaren:ss Presentations', in addition to samrle news releases.
Fourteen Srs and U/Ds attended the session. This workshop was
repeated for RyU [T and IV clients in April, 1979.

Training ;;§)gp§&5py£§hqp - RSU V: This workshop (April, 1980)

offered 1 zresentation of the Inservice Model used by Teaching

kesearcn. 1t was desianed as a forum in which D/Ds could share

infor. ation and strateqic. for “eveloping and raintairina turnkey
>

U
train-rs and satellite sites. Eighteen RSU V clients attended.
Sharing Sessions

TED 7NN QJ,11C Information Task Force Planning Meeting - CsU: TAB

Director, ‘‘ary “inn Lachat, coordinated a meet1na of DEF represen-
tatives, PS'' staff, experienced D/Ds and SFs, and a representative

£5 Materials/Support Center in Washington, D 7. on Septem-
%, 1379. Discussions centered on brinaing the LDN message
te oz brszice spoctrum of the public.

trtpmealds PevedomontPackar o
Workshops
Manizl Procaration Wortshop - RSU IV: A two-<i/ wo

. rtshop related
to mzt@razl pfepara*1on was conducted in May, 1375 for 19 regional

{iliian White-Stevens led the session.

ahQ) - R3W 1: Held for the Vermont So4 Dnssenination
g V-C prOJvcts, this workshop provided training in
cvaaing project materials for the purnoze of dissem-
tan White-Stevens conducted tho sessien.

Dponentat o for the 111inois SEA - RSU I1: 450 11 was requested
by tre [11ino1s SEA to sponsor a presentation at their two-day
conferonze for D/Ds in September. The pres ertation was aimed at
fa“111~r(:‘”q the particinating D/Ds with basic die anation
trchrin o, cartizularly the preparation and packaging of their
rate e

N 1i1-77
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Resounce Acquisition

Workshops

Midwest Dissemination Forum - RSU I1: This 3-day Forum, co-sponsored
by TAB, CEMREL, and ROEPs V and VII addressed the role of dissemination
in school imorovement efforts. The thrust was to broaden knowledge of
resources in reading, mathematics, and oral/written communication

among various educational groups. The Forum Wwas held in October, 1979.

Southeastern State Facilitator - Developer/Demonstrator Project Confer-
ence - RSU TI11: ror Region III SFs and D/Ds, a two-day conference was
convened in Atlanta, Georgia in early December, 1978. The intent of
this collaborative, interagency conference was to provide SFs, D/Ds

and various agencies and institutions designated as regional resources,
an opportunity to exchange experiences, concerns, successes and pro-
fessional techniques. Present at the conference were 17 D/Ds, SFs, and
Follow-Through clients. Presenters represented a variety of agencies
and institutions. Among these were USOE/DER, the HEW Atlanta Dissem-
ination Office, the Southeastern R&D Consortium, Appalachia Educational
Lab, Syracuse University Teachers Center, and the Appalachian Educa-
tional Satellite Program.

Regional Education Improvement Forum - RSU II1: This Forum cu-spon-
sored by AEL, ROEPs 111 and IV, and RBS had three objectives: 1) to
assist educators in identifying and implementing solutions to edu-
cational problems; 2) to promote collaboration/coordination among
agencies; 3) to identify and link key educators addressing educational
improvement needs. 16 SFs and D/Ds as well ac representatives from
seven State Departments of Education attended the two-day conference,

held in October, 1979.

RSL IV - Regional Jissemination Forum - RSU IV: During August, TAB

RSU IV co-sponsored a majc - forum with ROEP VI, SEDL, and ERIC/CRESS
for all clients in that region with an interest in and/or involvement
with dissemination efforts. Mary Ann Lachat and Ann Bennett presented
TES as a TA system from both a national and regional perspective.
Participants had an opportunity to become more familiar with a variety
of dissemination/technical assistance agencies. In addition, they were
able to discuss their concerns and explore future directions with

national dissemination leaders, and state and regional colleagues.

tational Career Education Confurence - CSU: During a national confer-

ence sponsored by the Northwest Regional Educational Laboratory, TAB
presented a series of workshop sessions related to dissemination and
the n70. Specificr topics included: a) Validation Issues and the IVD
Procenss b) JORI Approval of Career [ducation Activilies; c) Hooking
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up with the NDN; and d) Marketing Career Education. State Career
Fducation Coordinators from 28 states, and eight career education
D/Ds attended the session.

&~
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Sharing Sessions
k>
Sharing Session - RSU I: During‘TAB's first year of operations,
two sharinqg sessions were convened with RSU I clients. The purpose
of the meetings was information exchange velated to a variety of
topics.

New England RECON-RSU I Meeting - RSU I: 1Tn February, 1980, RSU I
hosted the New England RECON meeting. The purpose of the meeting
was to discuss strategies for moving exempiary projects across state
lines within Region I. The ageada was developed by the ROEP Office
in Boston, and the meeting was chaired by Tom Burns, director of
that office. v

BEH/NDN Sharing Session - RSU IT: At the reguest of DER, TAB RSU II
sponsored a sharing session to promote understanding among the sub-
network of D/D projects developed by the Bureau of Education for

the Handicapped. Drew Lebby, DER Project Officer, Biil Swan of BEH,
in cocperation with TAB called togetﬁ}r 12 BEH D/Ds, five SFs, and
five State Implementetion Grant Coordinators to discuss increasing
coopsrative efforts between BEH D/Ds and the NDN. A representative
from ERIC Clearinghouse on Handicapped and Gifted also attended to
provide information on resources dvailable from ERIC.

Kigner Education Sharing Sessions - RSU III: In an effort to estab-
T1sh working relationships between the NDN and institutions of higher
education, several TAB clients and consultants participated in TAB/
IHE sharing meetings. The purpose of the meetings was to: 1) fur-
ther define the relationship of the NDN and IHE's, and facilitate
this relationship.

Techneloay

Workshops

Regional Conference - RSU V, Computer Utilization: In conjunction
with 2SU V's Regional Conference for D/Ds and SFs, a small group

workshop was conducted relating to computer ut lization. Presenter,
John Schlotfeldt discussed ways that micro-computers can be used to

store and report information.
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s Sharing Sessions

e Computer Technoloqgy Meeting - RSU I: A meeting between RSU I staff
. and the Maine SF was held for the purpose of coordinating computer
program development activities with regaid to the NDN. The Maine SF
is a field test site for RSU II's computer study. ¢

e Computer Capabilities Meeting - RSU II: Region II held an exploration
and pTanning meeting in late O<tober, 1978, related to computer
capabilities and NDN project needs. Those in attendance were RSU 1I
staff, the [11inois, Michigan and Missouri Sfs, and a representative
of the computer industry.

e Computer Technology Task Force Meeting - RSU II: A planning meeting

(August, 1979) was heid with SFs representing TAB Regions I, II, and
V, and a Computer Technology consultant to discuss applications and
capabilities of computers as they related to NDN project needs. This
Task Force is being coordinated for TAB/NDN by C1len Meier of RSU I1.
The meeting resulted in specific guidelines for interfacing some of
the SF projects' approaches to data management.




Resources Distributed by TAB During
Consultations, Workshops, and Conferences

Evaluaticn

e Sample Strategies for Dissemination-Related Evaluation, by Peter
Treadway and Donald P. Horst, RMC Research Corporation, California,

for TA3 CSU

e Tips for follecting Impact Data from Adoption Sites, by Bonnie
Tenerbaum, Portola Valiey, CA, for TAB CSU

e What Are the Chances? Or Enhancing the Probability Adopters Will
Really Implement a Project, by Peter Treadway, RMC Research Corpora-
tion. CA, for TAB CSU

e NDNy Evaluation Nuestions and Answers and Evaluation Tips for 0/Ds
and SFs, by Evelyn Ogden and Marilyn Musumeci, TAB CSU

o Excerpt from: A Review of the Adoption/Adaption Process in New
Hampshire: Six Case Studies, prepared by Kappa Systems, Inc., for
New rempshire Facilitator Center and Title IV-C Office, New Hamp-
shire

e Evaluation Design for FY-80 for New Hampshire Facilitator Project,
by Glen Belden and Dennis Collins

o mjchlagg_fgpithatqg_froject Impact Evaluation Process for NON

o Evaluation of the Implementation of a Proar:cn of Adaptive Educa-
tion at tne Second Grade (1972-73) by Gaea Le-nhardt, Learning
Research and Development Center, University of P1tfsburg

e Resources for the Evaluation of an NDii State Facilitator, prepared

by Bonnie Tenenbau . with advice from Thel Kocher &nd G]en Belden

e flew York State Facilitator Project Sample Evaluation Instrumen®s

e On the Risk of Appraising Non-Events in Proqygm_ﬁgglyatigﬂ, by W.W.
Charter, Jr., Center for Advanced “Study in thc Behavioral Sciences
and John E. Jones, Center for Educational Policy and Maniagement.

(Excerpted from: Educational Researcher, November, 1973)

o Getting It All Together - The JDRP Process, Ann Bennett and Fred

Fifer, RSU IV.

-




Degree of Implementation as a Critical Variable in Program Evalu-
ation, Robert J. Hess and David R. Buckholdt, CEMRE!, Inc.

The Application of a Model for Investigating Classroom Processes,

by WiTliam Cooley and Gaea Leinhardt, LROC, University of Pitts-
burgh

Selected readings from How to Measure Program Implementation by

Lynn Lyons Morris and Carol TayTor fitzGibbon, CSE, University
of California

Vocational Reading Power Project, Follow-up Report Instructors;

Follow-up Report, Coordinator

An Impact Evaluation Study of the Mew Model Me Adoption at Oakfield-
Alabama High School, by Marvin Pasch, Cleveland State University

Excerpt from The Practice of Evaluation by Clare Rose a Glenn F.
Nyre, ERIC Clearinghouse, Princeton, NJ

Evaluatina the Impact of the New Model Me--An Evaluation Desian,

hy Marvin Pasch, Cleveland State University

PRP fuestionnaire, orepared by Selection Research, Inc.

Identifying the Key Elements of an Educational Project, prepared

b7 Setection Research, Inc.

Early and Continued Intervention for the Disabled Learner Progran

[mpTe entation Scale, prepared by Selection Research, Inc.

Levels of Use of the Ipnovation, Gene Hall, Susan Loucks, Wiliiar

Rutherford, BeuTah HewTove, University of Texas
yalidation Norkshop Model, RSU III

“ea3s,ring the Degree of Program Implementation, John Newfield,

University of Georgia

Resoirce Evaluation Guide, RSU IV Tash Force, 1979

Hauaii State Facilitator Fvaluation Plan

Operation of the Exemplary Project, Bonnic Terenbaum

——t

Iraact of Adoption of Exemplary Project, Bonnie Tenenbaum

A Al

Fvaliating the Adoption Process 1 the KON--A Working framework, by

Stuart norstall, Colorado SF, for “5U V.




Organizatconal Intenventoon

Urban Education -- The NDN Connection, Part I, by Evelyn Ogden and

Marilyn Musumeci, Capla Associates, Rochelle Park, NJ, for TAB CSU

Urban Education -- The NON Connection, Part II, by Laura Higgins,

ECOS Training Institute, NY, and Barry Kaufman, City University, NV,
for TAB CSU

Nonpublic Schools Are Part of the NON -- Or They Should Be, by
Joseph Colmen, Education and Public Affairs, Washington, D.C., for
TAB CSU

Ideas that Work for Us, by John Rowe, New Model Me, Lakewood, Ohio,
for RSU V

Organizational Diagnosis--Six Places tolook for Trouble, by Marion R.
Weisbonrd

A Report on Facilitating Educational Change with Local School D1s-
tricts, Project LINK

Leadership Workshop Packet: 3asic diagnostic instruments developed

By Paul Hersey, Kenneth Blanchard, and Rora.d Hambleton at the
Center for Leadership Studies, California American University

» Leadership Management, prepared by Fred Hayen

CBCS YWorkshop Packet: Including, "Procedures for Adopting Education

Tnnovations Programs" (Texas R & D); "Concerns-Based Approach Facil-
itating Change" (Texas R & D)

Maragement of Organizational Behavior - The Hersey and Blanchard

pubTication dealing with management theory a< it relates to human
behavior within organizations was sent to a Region IT SF.

Innovative Projects: Making Them Standard Practice, by NWRL

Pesources on the Developer/Adopter Relationship, by The NETWORK,
Andover, Mass

«roposed Plan for Studying D/Ds and Adopting Units to Help Facil-
itate a "Match” Between D/D and LEA

The Group Process - Facilitator Model, by Janice Druian, !orthwest

Reqional Fducational Laboratory




Mawagerment/Des sominateon

Survival Kit for Self-Sustaining Activities, by Ronald L. Capasso,
Capla Associates, Rochelle Park, N.J., for TAB CSU

Enhancing the Fiscal Base for NDN Adoptions, by Glendon Belden,
RSU 1 p
§§tablishipg a Management Plan - Planning Module for the Kansas
Educator Dissemination Diffusion System, KEDDS Staff o

Goal Setting and Self-Improvement-A Personal Inventory

Project Comparison Charts, Ed Materials Center

Grant Related Income Materials - Region II prepared a packet of
materials for several clients on managing grant income as it
relates to proposal rules and regulations.

LEA Project Selection Manual - Prenared by Charles Achilles for
Region II1, this paper deals with activities and procedures to
utilize in selecting programs for NDN consideration.

Diffusion Sirmulation Games - This resource was donated by Far
West Laboracory Regional crvice Proorams to TAB-RSU V for use
with TAB clients. Copies were loaned out to several clients in
the region

Innovation Confiqurations: Analysis of Innovations as Used, Gene

Hall and Susan Loucks

New D/D Initial Training Pre-Conference Packet - This packet con-

tained tne following items: Copy of NDN: A Success Story;
information sheet on key contacts in the NDN with thumbnail
sketches of their roles; a listing of newly funded D/D projects
by category, project title, and location; a listing of th2 newly
funded D/D projects by TAB Regional Service Unit assignment; a
atative agenda tor the conference; a Pre-Training Assessment
Form {to be completed prior to the conference); a Questﬁons and
Concerns Shee: (to be completed prior to the conference).

e Project Management Training Packet: Including a variety of
managerent materials, prepared by P8S

ra

Pubfc Refatoens and “éencals Povefopment

Help Is On The Hay, by Stanley Whitehead - This manual helps the
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user to prepare graphic communication faterials, giving some basic
rules-of-tnumb as well as methods f ayeloping a first-level
awareness brochure

How to Plan a Successful Slide Presentation, by William J. Sxumurski,

Jr. " The article provides planning, production, and presentation advice
to the user in developing -an awareness audiovisual

Tips on Awareness Presentations, by TAB Reaion V

In-Service Planning Guide: A Guide for Designing Effective In-Service
Programs for Teachers, by The NETWORK, Andover, Mass.

Considerations in Planning for a Specific Workshop. Excerpt from: . Con-
ducting Responsive Workshops, by the Staff of .the Responsiv. Education
Program, Far West Laboratory

Publicity-How to Get It, Ad Vantage, Inc.

User's Guide For Awareness Sessions

Public Relations Workshop Packet: Including, sample news releases,
prepared by The Orsborn Group; Teacher Magazine Writer's Guide for

Article Submission; Core Journals by Guest Perry; The Library Educational
Resource Center Periodical Subscriptions; How to Plan a Successful Slide

bresentation, by William Skumurski, Jr.

Association of Teacher Educators Presentation - RSU IT: A similar

presentation by RSU IT was made at the Association of Teacher Educators
Conference in Orlando, ‘Flc-ida in February -

Othex

A Taxonomy of Technical Assistance Skills, by Evelyn Ogdenyand Marilyn

Musumect, Capla Associates, Rochelle Park, NJ, for TAB CSU
D/D ard SF Task Analysés, by Dennis Collins, Marilyn Musumeci, and Ellen

Moier

NEWSLETTERS AND CALENDARS

In addition to this resource material, TAB responded to client need
for botter information exchange mechanisms by publishing bi-monthly

regional newsletters and/or calendars of events. These publications




provided the following types of information to clients:

a) dissemination activities being conducted by
NDN members in the region;

b) technical assistance and training activities
beina conducted by TAB and other regional
networks; and

c) summaries of news from the general dissemination/
linkage community

TAB also provided an insert in the ED Newsletter to inform clients of

nationwide TA activities.
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Were CLients Satisfied With Services?
To determine client reactions to technical assistance activities,
TAB distributed a short evaluation form which asked clients to rate
various aspects of services along a five-point scale /5 = "high";
1 = "low"). The specific items of interest were:
Appropriateness of Content
Thorouahness of Coverage
Organization
Effectiveness in Meeting Needs ¢

Effectiveness in Providing Skills
Consultant Effectiveness

Pl

The findings, based on a 71 per~en’ return, are shown in Figure 5;

they indicate that TAB-sponsored events were indeed well received.
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The high ratings were supported by such open-ended comments as:

"The session was well vrnganized; the consuwltant
had supenion sRAELS"

"1t {3 always a pleasure to wonk with TAB, the
staii have plLeasant and cooperative attitudes”

"The consultant had shilLs nelated to my needs;
she was personable and easy to work with"

"1 apnreciated the consultant's nesvuncefulbness. .
thant you forn arnanging such an excellent Cunsuﬂtanx
‘\Q‘L \.l/s‘

"The tremendous vardiety of valid couwrses of action
which the o wswltant was able fo AuggQAt were most
hedniul"

e anprecdated the conswltant's knowfedge ond abllity
to remaln on task”

i

An additional level of client satisfaction relates to perceptions
Jf change as a result of TA encounters. The TAB Site Reports
provide a number of client statements reflecting such changes;

they are listed below.

<

EXAMPLES OF CLIENT STATEMENTS IMDTCATING .
EVIDENCE OF CHANGE

"tJe have a design and layout idea for cur awareness
g Y
brochure“

"We selected a particular evaluation design to serve
as a gu1dp for pre-implementation field test planning"

"We have a heightened awareness about how to develop
a Parent Involvement Training Manual"

“We developed an outline for a filmstrip"

"Criteria for adopter implementation were established;
staff monitoring guidelines were deve]oped”

"Ye devised a-workshop evaluation form to meet our
specific needs”

oy




“Our adoption agreement was reviewed and critiqued;
we revised the existing form based upon suggestions”

“I am now aware of DER evaluation requirements and
how I can best be responsive"

"Adoption computer files were created and filled"

"We now have a model and a set of strategies for
turnkey training"

"¥le are now prepared to revise our career educational
materials based upon this consultation"

"We have a revised text for our awareness brochure"
"An evaluation packet was developed which includes

timelines, surveys and checklists, monitoring
information"

-~ "We have a script for our slide-tape presentation"

In summary, the level of client satisfaction with TAB activities

was quite high. Moreover, system events resulted in clear

evidence of change.




MAJOR SYSTEM THRUSTS

A¢ we have discussed, TAB activities during the three-year period
spanned a broad array of content areas in responsc to c]ienp
requests for technical 5ssjstance and system needs sensing
strategies. In certain areas, where needs were commonly felt,
TAR made a concerted effort to pool the initiatives of NODN
actors, andﬁ?b systematically organize.the content ond scope f
tecﬁnica] assistance.” The oyerall purpose of this effort was
to expand the knowledge base of ghose providing techniﬁaT
assistance, sha}e insights, and reach & set of common under-
standings. Activities were undertaken in six areas:

Evaluation

Leadership v

Schoo{ Improvement in Rural Schools

Higher Education and the NDN

Computer Utilization

Career Education

These areas are discussed in the sections which follow.

Evaluation

TAB systematically becan io address the ifsue of evaluation at
the NDN Winter Meeting in San Antonic in 1979. During that
conference, the Central Service Unit.bgganized a meeting of
evaluation specialists representing thé five ngional Service .

Units in order to rzach a common understanding of DER evaluation
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policy requirements, and to recommend certain technical assistance

responses in light of policy guidelines.
»

One of the major recommendations of the group was that each of
the TAB regions form Evaluation Task Forces or Cadfes to develop
comprehensive regional approaches to evaluation. That reconmen-
dation was subsequent]y‘imp1emented, and in the months following -
San Antonio, the TAB cadres actively engaged in a variety of
training and programhing events to help D/Ds and SF3 deal more

effectively with evaluation concerns. g

The meetings of the evaluation cadres are listed betow in
chronological order;

Evaluation Cadre Team Meeting - RSU I: An interregional meeting
was held in late February, 1979 at LaGuardia Airport to explore
ways to further involve TAB in evaluation. Participating in the -
meeting were representatives of TAC-MNew Hampshire, RSUs I and II,
COPE. Magi (a private censulting firm), and the CSU.

Evaluation Cadre Meeting - RSU II: RSU II staff and several
regional evaluation consultants met in mid-March, 1979 to review
evaluation approaches appropriate to the NDN as well as alternative
strategies for organizing TAB technical assistance in this area.

- Evaluation Cadre Meeting - RSU II1: Members of the RSU III Cadre
met with the CSU to plan the June Evaluation Conference in this
region.

Evaluation Cadre Meeting - RSU IV: The-first meeting of RSU IV
Evaluation Cadre members was held in May, 1979. Eight team
members met to discuss such issues as: how to sharé information;
formulating a regional evaluation plan; determining the current
status of evaluation.in the region. Tnis cadre met in July

for a two-day ‘session to resch consensus on terminclogy and
develop an evaluation model for the region. An August meeting
was also arranged for the purpose of developing an evaluation
resource guide for clients. As a result of these Task Force
Meetings, the following resource way developed: Evaluation
Resourre Guide. ‘ !
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Fvaluation Cadre Meeting - RSU V: Four members of the RSU V

EVEWuatlpn Cadre met to discuss reqgional strategies. The
W

meeting’was held in June, 1979.

National Evaluation TaskForce Meeting - CSU: In late August,

1979, the CSU organized a second national'meeting for members

of the TAB Regional Evaluation Cadres. The meeting was designed

s0 that cadre members could share their experiences and discuss

future issues. The meeting probed areas such as: (1) designing

an evaluation guide for the new client group; (2} developing

"transportable" workshops in high need areasy g.g., defining

core elements, measuring program implementation, and .impact

evaluation; (3) determining DER evaluation needs reqyireménts; and

(4) interfacing with the formative evaluation design being

developed by the Center fol the Study of Evaluation. Cadre

members made several recommendations in these areas, including

the importance of viewimg evaluation as an.aid to program improve-

ments. Emphasis was-also placed upon the importance of identifying .
the core components of D/D projects, especially in terms of 4
evaluation activities. Participants supported the «cadré® approach
used in the Evaluation Program Strand, and requested additional
interregional communications -on evaluation activities planned
within each région.

Cadre Meeting - RSU II: The four members of the RSU II Eval-
uation Cadre held a planning meeting to design a series of
focused encounters to assist D/Ds and SFs with their grant
applications. (November. 1979) '

SEA and ROEP Evaluation Planning Session - RSU ITI: RSU III -
staff met with members of ROEP IV and SEA representatives from :
seven states to discuss the feasibility of planhing a regionwide

workshpp to build evatulition capabilities of SEA consultants; . -
the workshop wouid specifically address the IVD and JDRP processes.

- (November, 1979)

//l’ ’ '
Cadre Sharing/Planning Session - RSU J: Members of this Cadre A
met to-discuss the preparation of a JORP submission on behalf of
the National Association on Fire Preyention. (November, 1979)

Evaluation Cadre Meeting - RSU II: RSUII Evaluation Cadre members

met with oSU representatives to discuss plans for the Implementation
Evaluation Workshop scheduled in Region Il. Cadre members also
shared the results individual consultation provided in

conjunction with the grants workshop. (January, 1980)

As a result of the regional and national cadre activities, TAB's

capacity to respond to client evaluation needs efficiently,

consistently, and svstematically, was greatly increased.
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Leadership

Over the contract Period, many SFs and D/Ds expressed interest

in using a model which ‘would assist them in their leadership role in
schools. Subsequentix, TAB supported the déve]opment of a
series of worKshops related torthe Hersey-Blanchard Situationai
Leadership Mode]. This‘oode1 is based on the notion that, while
there are elements common in ai] organizat?ons, situational
differences s{gnificﬁhtly influence the management of human
resoo;cns, The mode] focuses on bEHav1or within organizations;

the concern is on” the interaction of people, motivation, and

leadership skilts.
1 ~

/

Numerous P/Ds and SFs from all regions participated in leadership

~training sessions. These sessions focused og techniques for
diagnosing the behavior of organizations and applying appropriate

1eadershiprbehaviors to NDN-related situations.

After receiving trainina, several SFs and D/Ds were interested
in‘pursuing\the model. Subsequently, TAB forrmed a cadre which
would serve as a nucleus for future discusstons. This group met
several E%;es to discuss pertinent appligations of the situational
.(adaptive) leadership model and to share/review materials.

The cadre also worked on a feedback process to document the activ-

" ities of this technical acsistance in terms of the clients
)

served and the resultant applications of the model.
I4

\\& TAB also sponsored a meet1ng in M]nneapo11s of higher education

leaders to d1scuss deve1opmenta1 issues in the adaptive leadership

i

4
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model. Gene Hall of the Center for Research and Development in
Teachgr Education, University of Texas, met with Fred Hayen,
RSU Ii Leadership Trainer, and representatives of the College

f Education at the University of Minnesota: Morman Sprinthall,
Howard Williams, and Kenneth Howey. The purpose ur the meeting

was to develop collaborative efforts in the area of leadership

training for NDN members.

Scnool Improvement in Rural Schools

N v

The Rural Task Force worked primarily in Region Il during the.

past qoniract perioa. Initiated originally by a group of midwest
SFs concerned about effectibe]y reaching rural schools, éhe group
worked to raise the awareness of SFs ahd‘D/Ds in the NDM about

rural school needs. The primary actﬁvity of the group during the

past year was the development of a poster which addressed commou

-

misperceptions about rural areas, pointed out the st}engths of

rural education, and offered further information to those concerned

{
about their dissemination efforts in rural communities. In

addition, Region II began to pu11 together rural resource material . -

i

to have available for NDN use.

The Task Force met several times and began to assess the need

to expand itself to reflect the interest groups across
-

the NDN. DER's Minority Task Force also requested that the Rural

Task Force share their discussion as rural activities might

»

. relate to building minority participation in the NO\.

L Y
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Finally, the Task Force put together a prese&tation for the
National NDN meeting in June in which members shared their concerns

* about reaching rural audiences, described rural schodls, their
strengths and limitations, and also shared strategies for
effectively working with staff of rural schools.

L ad

Higher Education and the NON

‘ A

The Higher.Education Task Force was counvened with an overall goal j
of exploring potential relationships with Institutes of Higher |

Education. The group of eleven NON members (located in, or

affiliated with, Institutes of Higher Education), met twice

during the contract period under the coordiration of Region III.

The Task Fosce identified four purposes for their work. These

served as an organizing framework for their discussion:

4 1) Bring tocether representatives of IHEs and the NDN
to discuss cooperative endeavors 3
_ 2) Given a set of cooperative endeavors, identify the
< extent of involvement
3) Design strategies for creating awareness in the IHLs
about the NDN
4) Develop strategies for cocperative opportunities .
between IHEs and the NDN
As detailed in their IHE/NDN Report (Fifer),the Task Force was
very positive about the cooperative potfential between IHEs and
the NDM. Specifically, they explored four areas--research,
development, traininc, and evaluation--which could serve as a
focus for the dialogue. Within the research category, for * ~

O
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instance, the Task Force felt there were a variety of areas for
teaming; research projects and dissertation studies could provide
vehicles for exploring NDN dissemination approaches, 11 fespan

of D/Ds, quality adoptions and other issu2s of concern.

The group also discussed the possible contributions of IHEs in

" the area of general professional development thr. .gh courses,
institutes, and workships in cooperation with TAB. Finally, the
Task Force felt that IHEs could cooperate with TAB to provide
the NDN with information and assistance in specialized content

areas such as evaluation.

The Task Force formally initiated 9ia1ogue about the potential
of working more closely with Institutes of Higher Education.

A list of recommendations was presented at the end of the report
which emphasized NDN  neceds which cou d be. met through
Higher Education. The chailenge for a future IHE special interest
group will be to continue to develop the resources of IHEs as

well as examining the ways in which the NDN serves as a resource

for higher education..

Computer Utilization

The Computer Task Force was initiated by TAB in response to growing
interest in computer technology, with its implications for the NDN.
Several NDN members were starting to use computers and the

questions were beginning to grow: What should computers be used

A
N
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“ for? yho should be using them? Should there be a common format?

Should the hardware be compatible? Should DER be a part of such

a system?

These questions and more had been developinc over the years.
TA3 RSU II, at the request p% several clients, convened a
groud of SFs and D/Ds interested in 5ursuing the topic. It
soon becafge clear, however, that the issue was of national
concern and with the encouragement of DER, a national Computer

Task Force was Created.

Six States Facilitators who had expressed interest in developing
their computer capabilities were asked to attend. The purpose
of the Task Force was to explore a variety of approaches and
begin to Zefine a framewcrk for NDN computer development.

The sequence of activities was to identify several different
modefs of computer use, pilot these models for one year, ang
present the findings to the National Diffusion Network. The

six states identified hac each bedun development on different

computer approaches. The states and their anproaches ave listed

below:
Bob Shafto Maine Microcomputer - progréhming
done himself
Sam Corsi MNew York Large state-wide Eomputer
system using coordinated efforts
of intermediate units
Bick Brickley Pennsylvania Time Share Computer programming

tied into a larger NDN program
description developed by another
(non-tiDN) contractor
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Debra Clemmons Michigan Large state-wide computer system
working closely with a capacity
building project

Carol Johnson Minnesota Timeshare -computer using a hignly
sophisticated and flexible
program with plans to download
to Micro once DER had established
format for feedout

Keith Wright Washington 'Minicomputer using a sophisticated
ianguage and coordinated efforts
with a second State Facilitator

In addition to the pilot efforts, RSU 1I undertook an NDN-wide survey
of computer interests.and capabilities in the NDN. This survey
was completed in ¥ipril, 1980 and the results were reported to

the NON at the National Conference in June of 1§80. (See Appendix).

At the June conference the pilot sites also shared their work wiih

- interested NDN members. The pilot éroup also assumed responsibility

in the future for helping to disseminate their respective models,
working with NON members {whose equibment apd interests matched
their partjcu]ar model) to develop computef capacity throughout

the NDN. Exploring several overall coordination efforts such as
a national calendar for the NDN was saved for future discussion,

pending the outcome of pilot efforts and future funding possibilities.

Career Education

TAB's involvement with Career Education was multi-faceted in nature
but grounded -on one overall objective: to augment and enhance the
dissemination efforts of thcse who were responsible for promoting

Career Education throughout the nation,This involvement manifested

¢
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itself in three very distinct but interrelated endeavors:

Specific attention and technical assistance was
provided to the most recently approved (by JOPP)
Career Education projects. They vere:

Project CDCC

Career Development Centered Curriculum

Coloma, Michigan

Project CAP

Career Awareness Program

‘Greenland, Arkansas

Project CERES :

Career Education Responsive to Every Student

Ceres, California

Akron Career Development Program
Akron, Ohio

Project Equality
Seattle, Washington

Project HEAR
Princeton, New Jersey

Pimé County Developmental Career

Guidance Project

Tucson, Arizona
Each of the above projects was brought to the NDN
Orientation Conference. The conference prov{éed an
intreduction to the NDN, and the tasks projgcts would
‘have ta perform as Developer/Demonstrators (D/Ds).
These projects also received individual technical
assistance, including one-to-one consultation in the
preparation and development of matgria]s, and review/
critique of completed materials. %he major outcome of

this effort was to help these projects "gear up" sopner

than most D/Ds and, by providing ongoing suoncrt and

111-44
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v guidznce, prepare them for the rigors of national
dissemination.

2) TAB organized and conducted a segment of the National
Career Education Conference (Cbmmunicgting‘Career.
Education) in Seatt]e? Washington, M&rch 1980. Thas
effort involged: ‘

7 o Bringing che seven Carcer tducation N/bs to
the conference to display and exhibit their

pProgramse

¢ Rringing the State Career Education Coordinators
to the conference

’

o Conducting four workshops (repeated twice)
for an audience ﬁgiméri]y made up of State
Coordinators. Thpse workshops were:
"Validation Issues and the IVD Process" .

“How to Get JDRP Approval of Career
Education Activities“a_

"Hooking Up with the Hational Diffusion
Network"

"Marketing Career, Education"

i

o Developing anag distributine a Cunference Manualy
entitled "Selected Resources in Dissemination”

. & Conducting a surve: of the dissemination needs
) “of the State Career Educatior Coorainators

These activities were designed to raisc the awareness !
of the State Coordinators regardiﬁg the NDM as a

vehicle for dissemiﬁating exemplary 6areer Education

projects, and.to increase their knowledge as to the

procedures a project must follow to attain state and

national validation. The TAB S:-tem also became more

knowledgeable of the State Coordinator's dissemination

10!
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needs in relation to the NDN through the analysis

and interpretation of the Needs Assessment Survey

results. v
. 3) TAB also developed a handbook, "Producing Dissemination ’ \

Materi.ls", designed to help projects approved by

JDRP to produce materials that will support their

dissemination actjvitiés. Th 50-page handbook describes

a variety of materials (awareness, instructional,

training, and management) which might be included in

a project's dissemination packaae, the preparation of

text, and the actual production of the final product.

These three activities contributed to the increased use of the NDN
as a viable dissemination network for Career Education and the
increascd effectiveness of the Career Education D/Ds in disseminating

and promoting their ~ams on a nationwide basis.
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The TAB Approach

The TAB project established a very strong collaborative

basis for organizina technical assistance services for the
NDN. TAB's collaborative structure invodved a CLonsortium

of six agencies, funcfionir{ together as an intearated project
system--a Central S=rvice Un;t provided overall coordin;tion,
and five Regional Service Units worked directly with the

NDN projects. This organization provided an effective working

mode] which combined the efficiency of centralized coordination

with the benefits of regionalized responsiveness.

TAR's Consultant Bank provided the NDN with a resource pool
of individuals who could be easily accessed to help D/D and
SF projects accomplish ‘their diffusign/adoption tasks.
Reflecting the NDN's strong commitment to peer sharing,

one third of the Consultant Bank was comprised of NDN members
who directly assisted other projects in a variety of service

areas.

The project implemented a highly effective data manajement
system which ensured accountability and efficiency across

all of the organizationai units. Standardized forms and
procedures were used to track and monitor all fiscal and
proorammatic transactior~. While this process successfully
intearated all fiscal/administrative functions across the system,

it also eased record-ket¢ning burdens and significantly diminished
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administrative requirements and théir associated casts within

the regiona} ynits.

#

]

As it.evo1ved, the TAB project made visib]e‘state of the art
contributions to technical assistance needs assessment processes
specifically tailored to the NDN as a national school improvement
effort. TAB's needs assessment approach evolved from a generic
linker skills taxonomy into a task-based survey which described
the sequence of activities D/Ds and SFs must undertake to
successfully fulfill their respo;sibi1ities<throughout the:
diffusion/adoption process with schools. This assessment process
thus provided NDN progects with a comprehensive view of their
resnonsibilities, and allowed thém to access their needs relative
to specific tasks. . E ;

- ‘ . v/
In terms of service delivery, TAB also advanced the knowledge
base associated with technical assistance proarammina. The
service functions of the project sh{fted from reactive
brokerage to proactive prouramming around content areas relevant
to NDM projects' tasks. This type of serWce approach linked
the TA sys@gm together programmatically, and promoted idea
sharing across the NDN. It was illustrated by a broad array

of TA programs in such areas as evaluation, management, leader-

ship, and public relations/marketing.

TAB's Accomnl (shments

During the contract period, approximately 800 different technical
3

assistance activities were sponsored by TAB in a variety of
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content areas. Assistance was'provided most often in the areas

of Evaluation, Organizational Interventio;, and Dissemination/
P 3

Management. While the profile of serviqss changed ‘to some

., degree from the first 1o second and third years, it.basica11y

S remained the same during Years II and II1. SF and D/D areas
i of assistance were also similar during the three years. (
_i [}
. Technical assistance activities involved all NDN clients at

least once during the contract period. The average.client,
furthermore, participated in face-to-face enceunters approximacely
pight times. The frequency of usage did not differ between?

SFs apd D/Ds. However, differemces were ob%%rvab]e across the
three years, with transactions in the second and third years

being siénificant]y higher than those in the first year.

) TAR activities were conducted through a variety of delivery

modes, including consultations, workshops, sharing meetinas,
resource packages, and linkages.  Individual Consultations
accouﬁted for~86 percent of the services provided. Yet, a
significant number of group events were arrahged--approximate]y

100--which reached a “road spectrum of the client group.

&

. Rating scales and open-ended commehts from D/Dg and SFs ‘indicated
B a high regard for technical assistancg‘activitjes. Ratings

in six areas were well above 4.0 on a five-bbiﬁt scaie.
Moreover, system sponsored events resulted in clear evidence
of change.

. In certain areas, where needs were commonly felt, TAB made

a concerted effort to pool the initiatives of NDN actors, and

IV-3 1_1,1 \
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to systematically organizelthe content and scope of technical

assistance. Activities were undertaken in six areas: Evaluation,

‘Leadersﬁip, School Improvemenf in Rural Schoois, Higher Education

and the NDN, Computer Utilization, and Career Ecucation.
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TAB ForMs PACKET

The materials in this packet will be found in this onden:

1. Reponting Information '

i‘ 2. Matenials Log

3. Imsthwctions forn the Activity Repont/
Punchase Onder

4. Activity Repost/Purchase Order ™
5. Mwltiple Fg@;iéipant List

6. Instwctions fon Payment Repont
7. Payment Repont

8. InAtﬂucIi&nA for Site Repernt

9. Site Repont

- ot

10. CLient Satisfaction Scale
11. Wonkshop Evaluation Fowun

12. Coven Lettens {or the CLient and fon
the Consultant
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REPORTING INFORMATION

’

To accommodate the various changes that hav~ taken place in TAB during the past

six months, we've had to nmodify some of our monitoring and payment forms. = The

modified forms are attached, and here's a summary of the changes or additions.
Y 5 '

1. TAB ACTIVITY REPORT/PURCHASE DRDER. This "new' form replaces the old
Purchase Order. - We've added a category, Type of Activity; made changes.
in TA areas to reflect the new Task Analysis; and expanded your payment
information. You can use the form in much the same way as the Purchase
Order, but try to send it to us as soon as possible rather than waiting
until the end of the month. You can use the form tc document all major
activities (whether or rigt they invodve payment), including sharing
meetings, exploratory planning sessions with ROEP, Labs, task force
meetings, etc.

2. MULTIPLE PARTICIPANT LIST. Remember the Multiple Client Form? Well, here
it is again, but we've revised it to accommodate those events which involve
multiple consuitants as well as clients or pgrticipants.

3. TAB PAYMENT FORM (formerly Consultant/Client Reimbursement). We've dropped
some overlapping TA information, and slightly changéd the expense report,
but the form should be used as before.

=
¥

4. SITE REPORT. Just sore minor changes here -- we've combined descriptions
and outcomes. .

8-

5. WORKSHOR EVALUATION FORM. This is a companion to the Client Satisfaction
Scale. 1t should be used to evaluafe group activities, e.g., workshops,
meetings, conferences, etc.

¢
#

6. MONTHLY REPORT. We'd still like you to continue sending us descriptive
materials, newsletters, notices, etc. which you distribute to clients,
but we've made some changes in che log and narrative sections of the
Monthly Report.

LOG. We've modified the Log so that you only have to record
TA materials sent or distributed to clients. This includes
resource packets, newsletters, calendars, charts and lists,
etc. The Log will help us to document what TAB is doing in

the information resource urea.

NARRATIVE. In the place of the Narrative, we'd like you to
SFSCIEE‘Gs with a) a listing of key workshops/meetings planned
for a three month period; and b) specific reports on key events
which will be agreed upon ahead of time.




CLIENT

MATERIALS LOG

" DESCRLPTION OF MATERIALS DISTRIBUTED/SELT
(and title where applicable)
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INSTRUCTIONS FOR COMPLETING
ACTIVITY REPORT/PURCHASE ORDER

o Use one Repert for earh event. (Attach Multiple Participant List if several
clients, consultants, or others will attend the same event.)

[

o Send completed Reports to the CSU as soon as you have the necessary informat’on.
(Try not to hoid Reports until the end of the wonth.) :

"o For TYPE OF ACTIVITY, indicate the primary activity planned. The following
explanation may be helpful: -

Consultations: Focused TA encounters between consultants (including TAB

staff) and clients most commonly arranged for individual projeg£§. Since
consultations may occur through face to face encounters, lengthy telephone
calls, or may involve the revision or preparation of products, we have
listed three types of consultations for you to check.

Workshops/Conferences /Presentations: Group TA/work sessions -involving

several projects and one or more consultants which focus vpon a targeted
issue or need. : ’

Meetings: Sessions held for planning purposes, info:mation exchange, or
idea sharing. The-= way bring together NDN clients or, outside agencies.
Your meetings with Ra, ROEP, educational labs, etc. should be recorded here.

Linkage Activities: Where TA is provided by arranging for clients to %

attend events sponsored by other agencies or okher TAB units. For example,
three SFs in your region attend a Leadership orkshop sponsored by another
region; or, you arrange for a client to attend an Evaluation Conference
sponsored by the Title I Technjcal Assistance Center.

(Rememben to document Needs Assessment activities also!)

o C)-SPOMSOR - If you plan to co-sponsor a workshop, conference, etc. with another
agency (ROEP, Rx, Lab) or T.D unit, provide us with the name of the co-sponsor.

o DESCRIPTION OF EVENT - Use this space to briefly expand upon the checklist
. information. For example,

=

*Evaluation consultant team meeting will be held tc plan upcoming workshop
for clients. ’

%Two SFs who will even.ually be nur trainers will attend Region II's
Leadership Workshop.

*Client needs help with first level awareness brochure.

L FMet with ROEP to discuss mutual responsibilities for upcoming Dissemination

Forum.

o TA TASK AREAS - We've listed the major task arcas from the Task Analysis, Check
all that apply and use thg space provided to indicate subtasks covered by the
TA event. Subtask numbers are fourd on the Task Analysis.

1his séction does not have to be completed when the Type of Activiry
being conﬂucted is Needs Aswesstent.
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o PARTICIPANTS - Please include the names (and addresses where necessary) of all
individuals and agencies involved in the activity.

o PAYMENT INFORMATIOM - Please check all that apply and jot down any special
arrangements. This information has a double purpose: 1) for planning within
budget constraints, it gives the p. liminary cost of any activity; and, 2) it
enables us to reconcile reimbursement requests received from consultants,
clients, hotels, and travel agency, with the payment arrangements you have made.




TAB ActiviTy ReporT/PurcHase ORDER NO. RSU- -
() rvre of acrivny
Needs Assessment Consultation CGroup Activities Other Activities
_~“Fa$e to Face ___Face to Face ___Workshops, Conferences, ___Linkea client with event
___Telephone. Telephone Presentations (focused sponsored by other RSU
Mail __HPrint/V1sua1 training) Linked client with non-
Meetings (plaaning/ TAB sponsored event
discussion or idea Other
sharing) (Specify)
(D) wuwisEr OF Days: (© 1vpe oF access: (®) co-sronsor:
DATE OF EVENT. TAB Initiated Other Agency
(:) £ _— Client Initiated Other TAB Unit
(:) | DESCRIPTION OF EVENT {Major purpose; siguficart topiss, hey others; title ¢4 evend, whene applacable) -
4
-
€[ 7a TASK 4Rea (Citeck atl that apply)
1. Develop piffusion Plan D/Ds 13. Plan Adopter's Training Session
—_ 2 Develop Internal Management System 14. Develop Relationship with SFs
—_ 3. Specify Diffusion Elements 15. Conduct Awareness Activities
— " 4, ldentify Target Audiences 16. Develop Adopter Selection Criteria
5 - Coordinate with Other Agencies 17. Kegotiate Involvemert with Adopters
T 6. gpecify Evaluation Guidelines for Adopters 18. Perform Crganizational Diagnosis
7. Develop Documentation and Evaluation 19. Conduct Training
Procedures . 20. Develop Support Mechanisms
8. Develop an Overall Awareness Plan 21. Create Implementation Plan
9 Design Awareness Materials T"22. Implement Evaluation Design
10 Design Awareness Presentations __23. Monitor and Conduct Follow Up
"~ 11, Revise Pro,ect Materials 24. Extend Project Service Capability
12. Set Up for Demonstration 25. Provide Reports
1. Develop Diffusion Plan SFs ___11. Develop Awareness Presentations
2. Develop Internal Management System 12. Conduct Awareness Activities
— 3  Establish Relationships with D/Ds 13. Develop Adopter Selection Criteria
' " 4. Become a Resource Base . 14. Negotiate Involvement with Adopters
5. Identify Target Audiences ~15. Perform Organizational Diagnosis
6 Coordinate with Related Agencies ~ 16, Coordinate Training
) 7 Specify Evaluation Guidelines for Adopters T "17. Develop Support Mechanisms
~ 8 Develop Documentation and Evaluyation " 18. Create an lmplementation Plan
- Procedures 719, Irrlement Adopter Evaluation Design
Jq?\Develop an Awareness Plan ~ 20. Monitor and Conduct Follow Up
:Eiio Design Awareness Materials 2. Provide Reports ;
Sugafecant Subtasks: R .

Complete Sectaons (:) and (:) fon one-to-one enccwitend; for grcap eventds, use MULTIPLE PARTICIPANT LIST.

(5) ParTICIPAVTS CLIENT CONSULTANT
' Project Title __ Name
Representative ) Affiliation/Role - i
Address* B o __ Address”

(3) pavienT 1nFoRMATION  [Check a?E thal apply) ALY SPECIAL ARRANGEVENTS?
CLIENT CONSI' TAVT k
_ Travel  Puepasd Travel Provued
T Per Diem - __ Per biem $100. % (:) APPRIKDY 0
o, “"Fee (1§ ovea c$ ) (@ wewexewre torau cosTs ‘

ERIC . :
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MULTIPLE PARTICIPANT LIST NO. RSU- -~

\
}
!

| (Check) : (Check)
PER [ - , . PER
CLIENTS/PARTICIPANTS 15l piEM CONSULTANTS <] DI
Project Name 14 Yanme W
g gl lm s s w9l
Representative IR GIE Affiliation/Role > i ol
. . [V W . 43} é [T Nl
Address (if new project) é vla g Address (if new person) SAEARE
~

Please wse this space to indicate special
- 0 avangereats (higher fee, direct billing grom
hotel, ctc.). Thank you.

126
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! ,
INSTRUCTIONS FOR COMPLETING < \
TAB PAYMENT REPORT

-

The TAB Payment Keport requésts two kinds of information: 1) mailingrinformation,
and 2) payment information.

"~y

SECTION I: MAILING INFORMATION

The information is self-e:glanatory. However, be sure to provide a complete mail-
ing address to ensure receipt of payment. (f check is going to your business
address, remember to include the name of your company.

SECTION II: PAYMENT INFORMATION (Expense Report)

This {nformation Is essential to ensure payment of services. Please include proper
dotumentatiqg{(receipts and tickets) where requested.

Fee -- To determine your fee, multiply the number of days which were re-~
quired to provide technical assistance by $100 (fixed consultant
fee). As an example, your fee for working with a client for a
P half day would be $50.00.

Air Transportation —- Self-explanatory. Attach a copy of your plane
ticket even if prepaid.

Mileage -~ Self-explanatory.

Miscellaneous Transportation -- Self-explanatory. TAB will reimburse you
for items for which you attach a receipt. When receipts are not
available, an item description would help.

Per Diem (Hotel and Meals) — In accordance with Federal regulations, TAB
pays a maximum pe. diem of $50.00 (covering hotel and meal costs).
It is advisable that, wherever possible, consultants should seek
government rates for hotel accnmmodations.

Signature and Date -- Please be sure to sign and date the form.

AW




) \
A

= TAB PAYI.ENT REPORT No. RSU-~
3
SECTION I: MAILING INFORMATION
Name: ya Complete
. 4 Mailing
Social Seczurity No.: _ Address ™ ~

(For IRS Fo.m 1099)

* -Make check
. payable to:

SECTION II: PAYMENT INFORMATION (EXPENSE REPORT)

This infornmation 44 essential for payment of expenses. Please nemember to attach copies of

nequested necedipts and tickets. Lack of docwnentation cn imptoper documentation can defay

payment. Thank you.
Number of Days Dates of Trip/
Involved: Activity: From:

To:

CONSULTANT FEE: Number of Days x $100

cate amount only if ticket was .not prepaid,
{ILEAGE: Number of Miles x 17¢
MISCELLANEOUS TRANSPORTATION:

a) Car Rental (Attach recei;t)

$

AIR TRANSPORTATION: Attach copy of ticket. Indi-

b) Taxi/Limousine/Bus (Attach receipts if avail-

able)
c) Parking (Attach receipts if available)
: d) Tolls (Attach receipts if available)

PER DIEM:
(Maximum $50.00 covering both hotel and reals)

a) HOTEL ROOM (Attach hotel receipt®)
b) MEALS

*please delete alcohol and non-TAB phone costs.

TOTAL:

Date: Signed: __ _

FOR OrrICE USE

Date Received: Voucher >o.

Q e —_—

Date Paid:

6/179




TAB PAYMENT REPORT No. RSU- -

SECTIOXN I; MAILING INFORMATION _— .
9 L4

Name: L ) Complete _ -
Mailing
Social Security No.: _ Address: o

{For IRS Form 1099)

* Make check
payable to:

SECTION I1: PMQIENT. INFORMATION (EXPENSE REPORT)

This injormation 48 essenticl §on payment of evpenses. Please nememben to attach copies of
nequested neceipts and tickets. Lack of documentation cn imprenen documentation can delay
payment. Thank you.

Number of Days Dates of Trip/
Involved: Activity: From: To:
CONSULTANT FEE: Number of Days i x $100 $

*

AIR TRANSPORTATION: Attach copy of ticket. Indi-
cate amount only if ticket was not prepaid.

MILEAGE: Number of Miles _x17¢

MISCELLANEOUS TRANSPORTATION:

a) Car Rental (Attach receipt)

b) Taxi/Limousine/Bus (Attach receipts if avail-
able)

c) Parking (Attach receipts if q%ailab]e)

’ d) Tolls (Attach receipts 1if avaiiable)

PER DIEM:
(Maximum $50.00 covering both hotel and mea1<)

a) HOTEL ROOM (Attach hotel receipt*).

b) MEALS

%*Please delete alcohol and non-TAB phone costs.

3 TOTAL © ¢ o
Dave: . Signed: _ ————
FOR OFFICE USE
[:R\f: Date Received: Voucher ¢ L Date Paid: e

wll Toxt Provided by ERIC
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INSTRUCTIONS "FOR COMPLETING
TAB SITE REPORT

o
The Site Report will provide TAB with a dcscription of the technical assistance
encounter including the purpose, expectations of both client and consultant,

outcomes, and follow-npr needs. You and the client should complete the form
together.

It is suggested that:
. At the bepinninpg of the TA session, the PURPOSE and AGREEMENTS found on '

_ page 1 of the form be filled in. This will help to provide a focus for
the meeting.

. When the TA session is concluded, the information requested for DESCRIPTION/
OUTCOMES, and FOLLOW-UP be completed.
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TAB SITE REPORT

10 BE COMPLETED BY THE CONSULTANT AND CLIENT TOGETHER.

The purpose of this Site Report is to obtaln substantive information on the nature and

outcomes of the technical assistance provi&ed to a client of the TAB system. The infor-
mation in this report is considered an essential and necessary component of our feedback
process. Please take the time to carefully describe thé technical assistance encounter.

Name of CONSULTANT: ’ : Name of CLIINT:

Number of People Attending:

Actual Length of Technical Assistance Encounter:

. LESS than half day ' Half day ____Ome day _MORE than one day
g (Indicate number)

PURPOSE: Use this space to describe the purpose of the session. (W..at client needs are
to be addressed?)

AGREEMENTS: Use this space to describe any special agreements mutually decided upon by
the client and consultant.

Client Agrees: ) Consultant Agrees:




3. DESCR[?TIO§19QI§OMES: Describe what happened durire the session, including the approach
and/or materials used, and evpected or unexnected outcomes.

4, FOLLOW-UP: bescribe any follow-up TA and list proposed activities for implementation of
follow-up assistance. (Are there other individuals or groups who should be

made aware of these sessions?)

~

132 -
Client's Signature Consultant's Signature ,
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TAB CLIENT SATISFACTION SCALE No. RSU- -

ve TAB staff would like your reactions to the technical assistance which you have just re-
ceived. Your commzmts will serve as a guide for improving services. Be assured that all
esponses will be {reated as confidential.

CLIENT NAME:  CONSULTANT "Wwir:

ATE OF TA:

e e o e — ————— e

1. Please rate the technical assistance session by circling one number from 1 to 5.
Very Not At All

A. To what extent was the coatent or substance of the 5 4 3 2 1
session appropriate for you?

7
o~
w
N
[

B. In tercs of what you felt should have been covered,
how tharongh was the session?

C. How well organized was the session? 5 4 3 2 1

D. How effective was the session in meeting your needs? 5 4 3 2 1
E. To what extent was the session helpful in providing 5 4 3 2 1

you with skills you can apply to your own situation?

Superior Poor
II. A. OVERSLL, how would you rate the consultunt? 5 4 3 2 1
B. Would you use the consultant again? YES » NO  If NO, why not?
I1T. A. TRINGS LIXED BEST ABOUT THE SESSION:
5\

—

B, THINA, 10y (0ULD BE TMPROVED:

C. OTdr2 CrienNTS:

ERIC 6/79




Location

WORKSHOP EVALUATION FORM

Workshop Title

Your Position:

Date:

S¥

" p/p

_HOther

(Specify)

PLease nate the wonkshop sessdon by cincling cne number from 1 Zo 5.

The QUALITY of the workshop was:

The PURPOSE of the workshop was:

The ORGANIZATION of the work-
shop was:

The SCOPE or COVERAGE of the
workshop was:

The IDEAS and ACTIVITIES
presented were:

i
The workshop CONTENT was:
The TIME ALLOTTED for the
workshop was:

The WORKSHOP LEADERS were:

My attendance at this workshop
should prove to be:

Outstanding
5

Clearly
Evident
5

Well
Planned
5

Very
Adequate
5

Very
Interesting
5

Appropriate
5

//%ufficicnt
5

Superior
5

Quite
Beneficial
5

Confusing
1

Not
Adequate
)|

Dull
1

Inappropriate
)|

Insufficient
1

Poor
1

Not At All
Beneficial
1

THINGS LIKED BEST ABOUT THE WORKSHOP:

THINGS THAT COULD BE IMPROVED:

OIHER COQMMi . 1S

134
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Dear Consultant:

Enclosed are forms for the technical assistance you will be providing
shortly. One is a Payment Report for reimbursement; the other is a
Site Report for describing the technical assistance encounter. Direc-
tions for both fotms have been included.

When you have completed the Site Report and the Payment Report, kindiy
mail them together to TAB's Central Service Unit: ’

Center for Resource Managenment, Inc. \\~
3072 Crompond Road N
Yorktown Heights, New York 10598 =

We've provided a pre-addressed envelope for this purpose. The Central
Service Unit will process the forms and issuej&our check.

Let us know if you have any questions about tpe forms or the scheduled TA.

Cordially,
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Dear Client:

Enclosced are some forms which relate to your scheduled techni¢al assistance
session. One is a copy of our Purchase Order for your records; the other
is a Client Satisfaction Scale for telling us what you thought of the TA
that was given. Directions for using the Scale are on the -form itself.

When you have completed the Client Satisfaction Scale, kindly .return it to
TAB's Central Service Unit: -
t
Center for Resoutce Management, Inc.
3072 Crompond Road X .
Yorktown Heights, New York 10598

We've provided a pre-addressed envelope for this purpose.

If you have any questions about the forms or the sqheduled TA, please get
in touch with us.

Cordially,




Daveloper/ Demonstrator
Task Analysis

»

Technical Assistaice Base of the National Diffusion Network
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INTRODUCTION

The Developer/Demonstrator and State Facilitator Task Analyses were
developed in (esponse to a perceived need of the Technical Assistance Base
for a more systematic and flexible needs assessment and technical assistance
planning tool. The task analysis approach was selected because of its

basic virtues of flexibility, actionability, and direct relevance of tasks.

NDN Task Analyses will be used in a number of ways including:

Informing. The flow chart and accompanying description will
provide interested parties with a comprehensive picture of a
functioning NDN project. Althoudh individual projects varying
in areas of selective emphases and may, in fact, not even
address certain tasks, theltota1 1ist should accurately
portray the functions of the typical NON State Facilitator or
Developer/Lemonstrator.

Policy Making. Examination of both Developer/Demonstrator

and State Facilitator Task Analyses reveals a potential for
considerable overlap in function. This is most obvious in
the block of tasks within 'working with adopting districts.’
The point is simply-that either the Developer/Demonstrator or
the State Facilitator (or both) will inev:‘*ably address those
issues with individual adopting districts.

Training., The task analysis framework will provide formal
direction to the initial orientation and training of newly
funded Developer/Demonstrators and State Facilitators.
Planning for sub-network (e.g.. Follow-Through, Title I, and
newly funded projects) will be guided by the framevork.




[

Planning. Through the use of a task-focuset framework the
Technica] Assistance Base will be abte to develop uniform
technical assistance needs profiles for individual projects,
geographic regions and the nation as a whole. Such profiles
will be invaluable in planning individual sessions, group

training events, and regional meetings.

Reporting. The actual work involved in TAB report preparation
will be considerably facilitated through the task analysis
framework. Each instance of technical assistange will be dir-
ectly related to a task or sub-task with the framework. There
will be no need for building inferential leaps between needs
assessment and the delivery of technical assistance services.

P4
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<Ayl Text Provided by ERIC

B i
Develop Overall Diffysion !
Plan. Develop, use, and
evaluate an cverall diffu-
sion plan which {ac:udes
objectives, budget nlanning,
an activities timeline,
staff assignrants, and plans
for identifying local 2nd
other funds and resource®s
to extend diffusisa .- "¢t
salaries, travei, and

materials, ‘ ,__J

Develop Internal Manace:
ment_Systen. Develop an
Internal management Sysiem
to orerate you-~ project in
an e ficient and cost-effec-
tive —anner.

PLANNING

3.

Specify Diffusion Elements of
the Project. Specify the
elements of the project to be
disseminated, note the core
corponents (critaria for min-
imum adoption), and, as nec-
essary, revise various project
components to enhance their
replicability in adopter
sites.

Identify Taraet Audiences.
Tdentiiy appropriate target
audiences for your project.

N4

Coordinate With Other Audien-
ces. build effective working
relationships with the state

education agencies, other
diffusion projects, and var-
jous cormunicatfon networks,
such as professional assot-
jations.

Specify Evalustion Guidelines
for Acopters. Develop

dor imentation and impact
evalcation guidelines for
adopting schodl districts.
Specify Adopter to Developer/
Demonsirato- reporting require-
ments.

Develco Documentation and
Evalustion Prccedures. Develop
documentation and evaluation
procedures for your own
diffusion activities.

ERIC
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Develop Overall Diffusion Plan. Develop, use, and evaluate an overall
diffﬁsion plan which includes objectives, budget planning, an activities
timeline, staff assignments, and plans for jdentifying local and other
funds and resources to extend diffusion project salaries, travel, and

materi-ls.

1.1 Gather sufficient information on the NDX: its history,
development, the major actors involved and their functions,
and terminology to insure compatibility of the projacts'

overall diffusion plan with established procedures.

1.2 Develop a general project approach to dissemination tasks
(rationale, outreach strategies--spread, exchange, choice,

implementation). g

1.3 Set priorities and proportionately allocate staff time
and funds (analyze diffusion Costs, relate resources to
scope of work).

?
. ]

1.4 Specify the sequence of activities and the procedures to

be followed by an adopting district in roving from an

initial expression of Interest through training and sub-

sequent implemeatation.

-

1]

o [




Develop Internal Management System. Deveiop an jnternal management

system to operat® your pfﬁjeut in an efficient and cost-effective

manner.

Develop and implement a process for selection and training

of project personnel,

Create a psychological support system for project staff

(buildiﬁg in regular communication and sharing).
Establish and work with an advisery council/committee.

Develop and implement an accounting systen which .incor-
porates appropriate techniques for cash flow, sufficient
documentation for state or federal audits, and procedures

for using grant related income.

Develop and implement a- procedure for keepiﬁg abreast of

educational develo?ments and issues which)will improve

your functioning as a Developer/Demohstrator (attend .
appr priate workshops and meetings, read relevant journals,
etc.).

Implement a computerized management systen to facilitate
the accomplishment of a variety of tasés such as cost
accounting, documentation of project activities, site

monitoring, and evaluation.

Establish procedures for .insuring the continual coopera-
tion of the LEA (or agency where the project is currently
‘housed) .




1 .

3

3. Specify Diffusion Elements of the Project. Specify the elements of

the project to be disseminated, note the core components (criteria

for minimum adoption), and, as necessary, revise various project

components to enhance their replicability in adopter sites.

3.1

3.2

3.3

3.4

3.5

Identify key instructional activities/procedures which
are necessary for program replication (e.g., classroom

arrangements, teaching techniques, classroom activities).

Specify management/organizational arrangements which must

be undertaken to ensure program replication.

Identify key resources necessary to ensure replication
(e.g., management and instructional staff; material and

fiscal resources). \

Specify necessary copmunity/school relationships which must

be established to enhance replication,

Indicate key staff development activities which must be

undertaken to ensure replication.

‘In operational terms, state the criteria for minimum adoption
of the project.
Refine/revise various project components, if appropriate to

enhance :heir replicability in adopter sites.

143
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4. ldentify Target Audiences. Identify appropriate target audience§/,/

for your project.

4.1 Determine type (e.g., classroom teacher, principal,
Superinténdent, special needs teacher, department head)
of school district personnel who will need information

about your program in order to implement it.

4,2 Identify types of individuals within a school district

who should be involved in a decision to adopt your program.

4.3 Tdentify basic audience groups (e.g, Title I, Early Childhood;

Special Education) appropriate to your progranm.

4.4 Identify and interview critical actors (e.g., SDE personnel

such as Title IV~C coordinators or Vocational and Career

Education coordinators) whc possess info.mation and insight

about the various audience groups.




Coordinate With Other Audiences. Build effective working relationships

with ;he state education agencies, other diffusion projects, and various

communication networks, such as professional associations.

Locate and access potential sources of support for dissew-
ination/diffusion of your project (e.g., HEW regional offices,
universities, NIE Labs and Centers, funding agencies, and

resource/service centers).

Establish areas of collaboration and communication with

potential support groups and dissemination systems.

Determine SEA and other resources which can be used to

support adoption related activities within target states.




Specify Evaluation Guidelines for Adopters. Develop documentation

and impact evaluation guidelines for adopting schonl districts.

Specify Adopter to Developer/Demonstrator reporting requirements.

Specify types of data consistent with DER/NDN evaluation
guidelines which LEAs will be called upon to gather. For
example:

- Size of adoption (e.g., number of schools, classrooms,
teachers, etc.).

Fidelity of adoption (core élements of project implemented).

Quality of adoption (specific classroom activities being
conducted).

Student impact data (e.g., test scores, perceptions of
studeat attitude change)..

Develop prototype recordkeeping and documentation forms for

LEA use.




Develop Documentation and Evaluation Procedures. Develop documen-

tation and evaluation procedures for your own diffusion activities.

Consistent with DER/NDN evaluation guidelines related to
Developer/Demonstrator projects, prepare a project evalu-

ation design.

Develop project recordkeeping and documentation forms to
keep track of diffusion activities (e.g., correspondence

log, project visitation log, awareness and training logs).

Specify type of information to be collected, develop
instruments, and gather data to insure timely feedback

on:

- the effectiveness of awareness activities/workshops
and materials.

needs assessment and selection process.

short term effectiveness of the training program as
well as the adequacy of the training program on the
foundation of a program adop ion.

Develop procedures/instruments to gather nationwide information

related to:

- coverage and pattern of adoptions (number and geograph-
ical diversity of adoptions).

size of adoptions (numbe. of schools, teachers, students
affected, etc.).

quality of adoptions.
fidelity (core elements implemented).

user satisfacrion.

student impact.

Specify procedures to determine the cost efficiency of your

project. F
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AWARENESS
9. Desian/Develop Aware-
ness Materiais. Design
/ﬁevelop awareness e
materials such asbro- -
chures, news releases —W 7
{n-depth descriptions <
and asudio-visual
presentations.
10. Develoo/Desicn Aware~
ness presentations.
Qesign awareness pre-
sentations of varying [~
durations suitable
for usewithspecified
~,/} target audiences. 5. §°“dUCt
14, Develop —!%§%$%%§3
8. Develoo Overall - T%{%%%§E§E€ Cohauct
wareness Plan. 11. Red?siu; Existinotur— ;ﬁ?ﬁ—gfifg— awareness
Jevelop an overail fcular § Manzcerent TaciTitato activities
awareness plan Fatsrials. Redesign :5;13362225 for a var-
> that devotes an existing curricular, {1 oiicqitwork- jety of
appropriate level raterials & cevelop & ing relation- audiences
of resources to project manzgement shg s with at the
creating aware- materials for use by Sta: Facil- local state
ness of the pro- personnel in adopting ttators. in Tevels.
ject within school sites. those states These acti-
selected target where aware- vities to
audfiences. ness, train- be directed
12. Oroanize Project Fac- ing, & adop~ toward de-
JTities 7or Demcn- tion activi- veloping an
Strator rurccses. ties are awareness of
Rearrangs your sched- anticipated. specific
ules, facilities, & D/Ds, the
staff to function asajf NDN & Sk,
demonstrition site or both,
providing an optimal
exserfenca for visit-
ing educators while
minimally disrupting
the student learning
environment.
13. Plan Training Sessions

Plan focused training

sessons designed to ||

meet the needs of par-
ticipating school
personnel.




8. Develop Overall Awareness Plan. Develop an overall awareness plén

that devotes an appropriate level of resources to creating awareness

f the project within selected target audiences.

8.1 Compare and contract alternative awareness strategies

with regard to costs, advantages, disadvantages, etc.

8.2 Determine the strategies which may work best for different
audience types (e.g., Title I coordinators, state admin-
istrators, superintendents, principals, teagherS) for your

project.

8.3 Outline a national awareness/publicity campaign for con-
tacting, involving, and influencing key decision-makers
. which includes initial outreach activities and more intensive ’

follow-up.

3




9. Design/Develop Awareness Materials. Design/develop awareness

materials such as brochures, news releases, indepth descriptions,

and audio-visuval presentations. ‘

9.1 Obtain relevant resource materials related to '"packaging"
your progranm (e.g., samples of existing brochures, resource

manuals, etc.)

9.2 Set goals and objectives for outreach materjals in light of

.special target groups.

9.3 Qutline essential information to be included in various
outreach materials to generate interest in your program,

including content, illustrations, graphs, photographs.

9.4 Prepare initial awareness letters, brochures, program ab-
stracts, pamphlets, and newsletters for selected audiences

including significant others in decision-making positions.
9.5 Develop and update mailing lists.

9.6 Design procedures/forms to respond to client requests for
further (in-depth) information (e.g., mail, telephone or
on-site follow-up to determine areas of need/interest/

, priorities).
9.7 Prepare/obtain secondary awareness material such as pamphlets
describing your project in depth for selected school districts

based upon interest/need/priorities.

9.8 Prepare audio-visual materials/presentations for your project.




10. Develop/Design Awareness Presentations. Design awareness prese’ -ations

of varying durations suitable for use with specified target audiences.

10.1 Set goals and objectives for various types of awaren. s

presentations.

10.2 Outline essential informatiocn to be included in various
presentations including content, appropriate materials,

etc. to explain your role and how to use your services.

10.3 Design presentations for state uand regional(conferences,
educational fairs, and individual district awareness sessions
asing a variety of presentation formats such as lecture,
panel, debate, films, videotapes, slide presentations, and

discussions.

10.4 Design procedures to respond to client requests (during

presentations) for further involvement.

ERIC 15
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1.

Redesign Existing Curricular and Management Materials. Redesign

existing curricular materials and develop prcject managenant materials

for use by personnel ir adopting school sites.

11..

11.2

11.3

11.4

Evaluate project software such as instructional materials
and teacher guides as to their suitability .and utility to

the instructional staff in adopting school districts.

Revise, create, and supplement existing materials for use

“y instructional personnel in advpting school districts.
Evaluate existing management materials such as schedules/
tinelines, evaluation guidelines, staff development programs,
and budgeting methods as to their general utility to

personnel in adopting school districts.

Revise, create, and supplement management materials for

diffusion purposes where appropriate.

5.




12.  Organize Project Facilities for Demonstrator Purposes. Rearrange your

schedules, facilities, and staff to function as a demonstration site
providing an cptimal experience for visiting educators while

minimally disrupting the student learning environment.

12.1 Design a nodel itinerary for visitors that optimizes their
time in terms of understanding project, evaluvation, goals,
instructional approaches, and cognitive and affective
impact on students, as well as providing an opportunity

! ] for visitor to teacher interaction.

12.2 In cooperation with project staff, set up a visitors
schedule which will insure minimal disruption of the

student learning environment.

12.3 Develop a procedure to handle visjtor logistics including
suggested flight and ground transportation arrangexnents,
overnight accomodation, meals, pre-visit correspondence

and materials, and follow-up.

Q . ih,
ERIC )3
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13.

Plan Training Sessions. Plan focused training sessions designed

to meet the needs of participating schcol personnel.

13.1

13.2

13.3

13.4

Establich broad goals of the training design consistent
with knowledgeable competencies needed by an adopting
district.

Derive instructional or learner objectives from the broad

.
r

goals.,
Assess the general needs of adopting district personnel
in terms of both requisite skills and competencies and

preferred modes of learning.

Design learning activities, select or adapt instructional
materials, and develop an instructional sequence that is

adaptable to various adopter situations.




Develop Working Relationships with State Facilitators. Develop

explicit working relationships with State Facilitators in those
states where awareness, training, and adoption activities are anti-

cipated.

Implement a two-way communication system whereby informa-
tion regarding adopter progress and general interest in

~

the state are shared.

Come to an agreement with State Facilitators as to appropriate

&5
roles and responsibilities for awareness, training, initial
implementation, follow-up, and evaluation, as well as

general policies regarding cost-sharing.




15.

\7

*

Conduct Awareness Activities. Conduct awareness activities for a
variety of audiences at the local state levels. These activities
to be directed toward developing an awareness of specific D/Ds,

the NDN-and State Facilitator, or both.

15.1 Interface with State Facilitators to arrange for sexvices

related to awareness presentations and on-site visits.

4

15.2 Interface with State Facilitators in neighboring states and/or
agencies within state to determine piggy-back possibilities for
conducting awareness presentations.

15.3 Distribute awareness material in a cost-effective manner.

15.4 Conduct effective presentations.
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SELECTION

16. Develop Adopter

Selection Criteria,
Develop both cri-
teria and a pro-
cess to select
districts to
receive training
from among those
expressing inter-
est {n the project.

17.

Neqotiate Involvement
witn Potential
Adopters. Negotiate
your 1nyolvement with
potential adopters
and <et mutual expec-
tations. This includes
confirming availabil-
ity and suitability
of needed facilities,
resources, materials
and staff at the
adoption site.

ey

18.

Perfcrm Orcanizational

Dragnoses. Perform
Organizational diag-
noses of adopting
school systems in
order to fdantify
kev perscnnel and
subgroups and

- evertaully obtain

thefr commitnent.

PAFuiToxt Provided by ERIC
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16.

Develop Adopter Selection Criteria. Develop both criteria and a

process to select districts to receive training from among those

expressing interest in the project.

16.1 Conduct needs assessment activities with interested LEAs
to "screen out" window shoppers, i.e., determine a) exact
program needs; b) philosophy/attitudes; c) history of
community support; d) staffing arrangements; e) resources

and facilities available; f) level of commitment.

16.2 Secure a written commitment of interest to pursue

training/adoption firom the school district.

16.3 In conjunction with the appropriate State Facilitator,

select LEAs for training.
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17.  Negotiate Involvement with Potential Adopters. Negotiate your involve-
I
ment with potential ddopters and set mutual expectations. This

includes confirming availability and suitability of needed facilities,

resources, materials and staff at the adoption site.

17.1 Confirm with potential adopters the availability of

facilities needed, resources, materials and staff.

17.2 Determine most cost-effective site for training (in

consultation with State Facilitator).

1/.3 Develop a training/adopticn agreement betwseea LEAs, D/D,
and State Facilitator that addresses scheduling, cost,
scope of responsibilities, including functions such as

training, technical assistance, and evaluation.

159




18.

Perform Organizational Diagnoses. Perform or%anizationa] diagnoses

of adopting school systems in order to identify key personnel and

subgroups and eventually obtain their commitment.

18.1 Learn the norms, rules, constraints and leaders of the

adopting district (map the system).
18.2 1Identify dissemination/liaison personriel in adopting
systems, and the key people who should be involved in

training/adoption activities.

18.3 Help potential adopters assemble a training team.




TRAINING

19. Plan and Conduct
Yraiming. Plan
and conduct 0/0
training events
for adepting
school staff basad
upon their needs
and capabilities.

ww
e
[ LY
hH
p—




19.

Plan and Conduct Training. Plan and conduct D/D training events for

adopting school staff based upon their needs and capabilities.

19.1 Assess the training/support needs of the adopting district

staff in terms of requisite skills, competencies,

19.2 Modify the training program, where appropriate, to best

reat the needs of the adopting district staff.

.~
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IMPLEMENTATION

20. Develop Supzort Mech-
anisms Witnin District.
> Develop Support mecn-
anisms within the _w
school to complement
the new program. .

21. <Createan Imolementaticn
Plan. Crezte an
implementation plan for
use by the local adop- .
ter which includes
objectives, activities,
staff assignments,
budget controi, and a
timel ine.

22. Implement Evaluation
Design 1n fccpting
District. Implagent an
evaluation design dir-

- ected toward verifica- [—

tion of implementation

and student ir lt

assessment. N

: i63
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20.

Develop Support Mechanisms Within District. Develop support mechanisms

within the school to complement the new program.

3

20.1 Insure that adopting districts plan appropriate orientation
and/or training for staff, citizens, and students who wiil

be affected by the program.

20.2 Help adopting districts organize inservice training to

complement the D/D program.




21. Create an Implementation Plan. Create an implementation plan for

use by the local adopter whichk include~ objectives, activities, staff

2ssignments, budget control, and a timeline.

21.1 Help adopting districts to modify the program plan to

meet local needs (adaptation).

21.2 Help adopting districts set goals and objectives and

develop work plans for implementation.
21.3 Help adopting districts establish priorities {or activities.
21.4 Help adopting districts develop a timeline for implementation.

21.5 Help adopting districts estimate realistic per—pupil costs

¢f adopting an innovation.

21.6 Assist ~dopting district personnel develop plans for

disseminating information about the project within the

district and in responding to requests for information.
i




Implement F.aluation Design in Adopting District. Implement an

evaluation design directed toward verification of implementation

and, student impact assessment.

4
22.1 Negotiate with State Facilitator and adopter to implement
a reasonable evaluation design to measure quality of

implementation and student impact.

22.2 Assist adopters in gattering student impact data.




FOLLOW-UP

24. Extend Project
Services. Extend
projc:t service cap-

r= ability through the

selection, traininc.
and management of
certified trainers
and/or satellite
demonstrator sites.

23. Monjtor and Conduct
Follcw-Up. Monitor
site and conduct —
follow-up technical
assistance to
adopting school.

25. Provide Reports.
Provide reports
consistent with the
needs and require-

L ments of the funding

agencies supporting

the diffusion
effort.
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Monitor and Conduct Follow-Up. Monitor site and conduct follow-up

technical assistance to adopting school.

Arrange aad conduct site visits for general implementation

ascistance,

In conjunction with State Facilitators, establish a
commitment related to future technical assistance and

nonitoring of adopters.

Interview (face-to-face or telephone) site participants
or send out questionnaires to obtain informati.. on attitudes,
interests, activities, reaction to, cr evaluation of the

project.

Assist school districts in developing plans to institu-
tionalize the improvements being achieved through project

implementation.

Implerent a plan for maintaining regular communication with

representatives of adopting districts.

AFulToxt Provided by ERIC




24.

Extend Project Services. Extend project service capavility through

the selection, training, and management of certified trainers and/or

satellite/demonstrator sites.

26.3

24.4

24.5

24.6

Develop procedures to identify and train certified trainers.

Develop procedures to evaluate certified tr:iners.

Establish adopter subnetworks.

Validate adopting districts that will serve as demon-

stration or satellite/demonstrator sites.

Establish deronstration or satellite/demonstrator

sites,

Disseminate information to significant others regarding
certified trainers, demonstration sites, or satellite/

demonstrator sites.




Sa——- o

25.

13

Provide Reports. Provide reports consistent with the needs and

requirements of the funding agencies supporting the diffusion

effort.

25.1 Prepare reports consistent with the information needs

and desired format of the Division of Educationai Repli-

cation (United States Office of Education).




DEVELOPER/DEMONSTRATOR NEEDS ASSESSMENT SURVEY

Insthuctions: This survey lists a number of dissemination tasks
associated with the successful functioning of Developer/Demonstrators
in the National Diffusion Network. For each task, we would like you
to indicate your project’s capability by circling one number from

1 to 5. Use the following code in making your decisions:

1

L0W PERCETIVED 1 = At this time, our project is not functionally
CAPABILITY addressing this.task. .

/N\ 2 = Although our project has begun to address
issues in this area, substantial improvement
efforts should be undertzken in order to deal

. more effectively with this task.

3 = At present, our project is putting resources
into this area. However, in or'er to meet
our expectations, improvenments vnould be made
in the quality or extent of our approach.

4 = Our project is functioning reasonably well in
this area, but staff recognize the desirability
of upgraé}ﬁg our approach to this task.

<
A\ 5 = Qur project is fully functioning in this area.
There is little need, if any, for improvement,
HIGH PERCEIVED since at present, project expectations are
CAPABILITY fully being met.

PROTECT TITLE:

REPRESENTATIVE COMPLETING FORM:

DATI : o o L RSU:




Dissemination Tasks: o Capability Comments:
Low High
1. Devefop Overall Difiusicn Management Plan. 1 2 3 4 5

Develop, use, and e\aluatc an overall dif-
fusion plan whlch includes objectives,
budget planning, an activities timeline,
staff assignments, and plans for identify-
ing local and other funds and resources to
extend diffusion project salaries, travel,
and materials.

2. Devedop Internal Management System.  Develop 1 2 3 4 5
an internal management systen to operate
your project in an efficient and cost-
effective manner.

3. Specify Diffusion ELements o4 the Project. 1 2 3 4 5
Specify the elements of the project to y be
disseminated, note the core components
(criteria for minimum adoption), and, as
necessary, revise various project components
to enhance their replicability in adopter
sites.

4. Idestify Target Audiences. Identify appro- 1 2 3 4 5

prlate target audiences for your project.

5. Cocadinate with Other Agencies. Build 1 2 3 4 5
effective working relationships with the
State Education Age~cies, other diffusion
projects, and various communication networks,
such as professional associations.

6. Specdfy Evaluation Guidelinzs for Adoplens. 1 2 3 4 5
Develnp documentation and impact evaluation
gnidel.nes for adopting school districts.

7. Develop Documentation of Evaluation Pro- 1 2 3 4 5
cedites. Develop documentation and evalu-
ation procedures for your own diffusion
activities,

8. Develop Overafl Awareness PPan. Develop an 1 2 3 4 5
overall awareness plan that devotes an
appropriate level of resources to creating
awareness of the project within selected
tar;et audiences.

9. DPuiisn/Develop Awareness Hatersals. Design/ 1 2 3 4 5
dcvelop awareness materials such as brochures,
ne-s releases, indepth descriptions, and

audin-visual presentations.

10, Detogn/Develop Awaneness Presertations. 1 2 3 . 5
besign/develop awareness presentations of
Qo varying duration suitable for use with
[ERJ!:‘ specified target audicences. .
P oo -1 (43




bisseminat ion Tasks (Continued):

11.

12.

13.

14,

15.

16.

17.

18.

19.

Redesign Exdsting Cwvickar and Manage-

ment Matenials. Redesign existing curricular
materials and develop project management
materials for use by personnel in adopting
school sites.

Jnganize Project Facilities fon Demon-
strhatotr Purposes. Rearrange your schedules,
facilities, and staff to function as a
demonstration site providing an optimal
experience for visiting educators while
minimally disrupting the student learning
environment.

Plan Training Sessions. Plan focused train-
ing sessions designed to meet the nceds of
participating school personnel.

DevelLop Wonking Refationships with State
Facilitators. Develop explicit working
relationships with SFs in those states where
awareness, training, and adoption activities
are anticipated.

Conduct Avareness Activities. Conduct aware-
ness activities for a variety of audiences

at the local and state levels. These activ-
ities to be directed toward developing an
awareness of specific D/Ds, the NDN and SF,
or all.

Pevelop Adopter Selection Criteria. Develop
both criteria and a process to select dis-
tricts to receive training from among those
expressing interest in the project.

Negotiate Involvement 'vith Potential
Adopters. Negotiate your involvement with
potential adopters and set mutual expecta-
tions. This includes confirming availabil-
ity and suitability of needed facilities,
resources, materials and staff at the adop-
tion site.

Perfoun Organizational Diaghoses. Perforn
o}géﬁizational diagnoses of adopting school
systems in order to identify key personnel
and subgroups and eventually obtain their

comultrent.,

Pean and Conduct Thaindng. Plan and conduct

D/D training events for adopting school

otafi ba.cd upon their needs and caprbilities.

173

Capability
Low High

12 3 4 5

Comments:




Dissemination Tasks (Continued):

20.

23.

24,

25.

Develop Support Mechanisms with Distrnict.
Develop support mechanisms within the school
to complement the new program.

Create an Implemcnfation Plan. Create an
implementation plan for use by the local
adopter which includes objectives, activ-
ities, staff assignments, budget control,
and a timeline.

Implement Evaluation Design in Adopting
District. Tmplement an evaluation design
directed towa d verification of implementa-
tion and student impact assessment.

Moniton and Conduct Foflow-Up. Monitor
site and conduct follow-up technical assis-
tance to adopting school.

Extend Project Services. Extend project
service capability through the selection,
training, and management of certified

trainers and/or satellite/demonstrator sites.

Provide Reponts. Provide reports consistent
with the needs and requirements of the fund-

ing agencies supporting the diffusion effort.

Capability
Low High

1 2 3 4 5

Comments:




DEVELOPER/DEMONSTRATOR HEEDS ASSESSMENT SURVEY

Instrauctions:

in the National Diffusion Network.

This survey lists a number of dissemination tasks
associated with the successful functioning of Developar/Demonstrators

For each task, we would like you

to indicate your project's capability by circling one number from
Use the following code in making your decisions:

1 to 5.

LCy PERCEIVED
CAPABILITY

A\

V

“10H PERCEIVED
CAPASILITY

1

it

At this time, our project is not functionally
addressing this task.

Although our project has begun to address
issues in this area, substantial improvement
efforts should be undertaken in order to deal
mere effectively with this task.

At present, our project is putting resources

into this area.

‘However,

in order to meet

our expectations, improvements should be made
in the quality or extent of our approach.

Our project is functioning reasonably well in
this area, but staff recognize the desirability
of upgrading our approach to this task.

Our project is fully functioning in this area.
There is little need, if any, for improvement,
since at present, project expectat.ions are

fully being met.

PROJECE TITLE:

REPRISENTATTVE COMPLEIING FORIM:

DA




DEVELOPER/DEMONSTRATOR NEEDS ASSESSMENT SURVEY

LOw PERCEIVED
CAPABILITY

/N

\

HIGH PERCEIVED
CAPABILITY

Listhuctiornt: This survey lists a number of dissemination tasks associated with the success-
ful functioninyg of Developer/Demonstrators .in the National Diffusion Network. For each task,
we would like you to indicate your project's capability by circling one number from 1 to 5.

se the following code in making your decisions:

At this time, our project is not functionally
addressing this task.

Although our project has begun to address issues
in this area, substantial improvement efforts
should be undertaken in order to deal more effec-

tively with this task.

At present, our project is putting resources into
this area. However, in order to meet our expecta-
tions, improvements should be made in the quality
or extent of our approach.

Our project is functioning reasonably well in this
area, but staff recognize the desirability of up~-
grading our approach to this task.

Our project is fully functioning in this area.
There is little need, if any, for improvement,
since at present, project expectations are fully
being met.

PROJECT TITLE:

REPRESENTATIVE COMPLETING FORM:

DATE:

RSU:
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Capability Comments:

Low High
CoesansDovelen Avateness Matescafs. Design/develop awareness materials 1 2 3 4 5
U as Sroctares, veos releases, in<depth deseriptions, and aud lo=visual
Nnresentations.,
©.* Obtain relecvant resource material related to 'packaping' your 1 2 3 4 5
orogran (e.q., samplcs of existing brochures, resource manuals, etc.)
9.2 Set goals and objectives for outreach materials in light of special 1 2 3 4 5
target groups.,
9.3. Outline essential information to be included in various outreach 1 2 3 4 5
materials to generate interest in your program, including content,
illustrations, graphs, photographs,
8.4 DPrepare initial awareness letters, brochures, program abstracts, 1 2 3 4 5
na~phlets, and newsletters for selected audiences .ncluding signifi-
carnt others in decision-making positions.
9 5 levolop and update miiling lists. 1 2 3 4 5
G.f Design procedures/forms *to respenc te client requests for further 1 2 3 4 5
{in-depth) information (e.g., mail, tclephone or on-site folleow-up
ro Jetermine areas of nCPQ/I“fCVO st/nriorities).
9.7 Prevare/obtain secondary awareness material suc. as pamphlets 1 2 3 4 5
describing vour project in depth for sclecting ~chool distructs
sases upon interest/rveed/priori-ies.
9.8 Prepare audio-visual materials/presentations for your project. 12 3 405
0. ”ebaad/”cvc n Avaneness Presentations. Design awareness presentations 1 2 3 & 5
of var,ing auratlon suitable for use with speci’ied target audiences.
10.1 Set goals and objectives for various types of awareness presentations. 12 2 4 5
10.2 Oucline essential information to be Included in various presontatlons 1 2 3 &4 5
includine content, appropriace materials, etc. to explain your role 1 f;j
Q and how to nse your services.

ERIC
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DISHIMINATIMN CASR/SUBTASK: Capability Comments:
Low irh

e Pocionetat(on ¢ aid fvaluntoon F%cCOuuALA {Contdinued)

Deve.op procedures/instruments to gather nationwide Information
rolated to:

--coverage and pattern of adeptions (numher and geographical diversity
of adeptions)

--gize of adop. s (number of schools, teachers, students affected,

te.)
--gaality of adoptions 12 3 4 5
--fidelity (core clerments implemented) 1 2 3 46 5
--user satigfaction 1 2 3 4 5
~—rtgent Imnact 1 2 3 4 5
7.5 Srccifv nrocedures to determine the rost efficiency of your project 12 3 4 5
5. Develrr Cueonadl Awarcncs Plas. Develop on overall awareness plan tpat T2 3 405
an appropriate level of resources to creating awarcness of the
within selected target audiences.
3,1 Ceroare and contrast the alternative awarcuness strategics with L5 6 0b
regard to costs, advantages, disadvantages, etc.
3.7 Deterr'ne for your project the stratepgles which may work best for . 2 3 A5
diTferent adience types fe.g., Title I Coordinators, State Admin-
{strarors, Superintendents, Princlipals, Teachers),
8.3 Outline a national awareness/publicity campaign for contacting, 1 2 3 4 3
involving, and influencing key decision-makere -thich includes
inirial cutreach activities and more intensive follow-up
L
15]
O . ()




DISIEMINATION TASK/SUBTASY: Capability Comments:

Low High
o, Snceddu Evaluation Cuidelines fun Adopterns. Develup documentation and 1 2 3 4 5
| =~pa:t evaluation guidelines for adopting school districts. Specify
tomtor to Developer/Demonstrator reporting requirements.
~.1 Apecify types of data (consistent with DER/NDN evaluation guide-
“nes) which LEAs will be called upon to gather. For example:
--gize of adoption (e.g., number of scheols, classrcoms, teachers, 1 2 3 &4 5
ere.)
--fidolity of adoption (core elements of project impleriented) 1 2 3 4 5
--qualitv of adoption (specific classroom actlvities being con- L 2 3 4 5
cucted)
--ctudent impact data f{e.g., test scores, perceptions of student 1 2 31 4 5
avefende chance)
6,2 Dewvelen prototvpe recordiecping and decumentation forms for LEA use. T2 3 4 5
7. Srvelor Cocurmentation and Fvafuaticn Precedutes.  Develop documentatien 1 2 3 & 5
s At ey procedurces o ovour owa Jiffaeren activities,
7.1 Prepare a preoject evaluation design consistent with DER/NDY evalu- 12 3 4 5
ar.on uilelines related to Developer/Demenstrator projects.
7.2 Dovelon project reccrdkeepins and documentatlcn forms to keep track 2 3 405
ni diffusion activities (e.g., correspondence log, project visitation .
log, awareness ar< tralning logs).
7.3 Speclfy type of informaticn to be coilccted, develop instrumeats, and
sather data to ensure timely [{eedback on:
——the offec. {vencss of awars. . activities/workshops and materials L 2 3 4 7
--the needs assessrent/selection process i 2 3 4 05
- LY
Q ——the short-term effectiveness of the training program as well as the 12 3 45 135
) )
E l(fj“ adequacy of the tralring program as the foundation of a program

adoption




DLUNTMINATT U LASK/SUBTASK: Capability Comments:
Low High

L Seeerdt Dildus{on Tlament's of the Preyect contwmed)

S uerine/revise various project components, if appropriate to enhance 12 3 4 5
thetr repiicability in adopter sites.
%
, . .
4. Identdidy Target Auddiences. Identify appropriate target audiences for your 1 2 3 4 5
rroject.
L.l Determine type of school district personnel (e.g., classroom 12 3 4 5
teacher, principal, superintendent, special needs teacher,
department head), who will need information about your prograrn
in crder to implement it.
4.2 Tdentify types of i-diviuuals within a school district whe should 1 2 3 4 5
he involved in a decision to adopt your program.
LY Tlaeelfy hasic andience groups, e.nv., ditie T, Tarly Childhiood, 12 2 L5
fmeelal Lducation, anprapriate to yeur wrofect.
4.4 Tdentlfy and interview critical actors (e.g., SDE personnel such as 1 2 3 4 5
“{rle IV-C cocrilnators, or vocaticnal and carcer educational
ooeimntare) who poscess [nfocatien and Insipht about the various
Ju LTI Troupa.
5. Coemddincts wetl Othies Aauncdes.  Build effective working relationships 12 3 405
with the State Laucation Agencies, cotuner dififnsion projects, and various
cpmeunicatinn networks, such as professional associations.
5.1 ‘Locate and aceess potential sources of suppert for dissemination/ 1 2 3 & 5
diffusion of vour projecct (HEW offices, universities, labs, private
rensultants, funding agenciles, resource/serviece centers, etc.).
5.2 Turablish areas of collaboratior ond comrunication with potcntial 12 3 405
supper® groups and disseminatica sy-tems.
5.3 Determine SEA znd other resources which can be used to support adop- 12 3 45 | BT
) tion related activities within target states.

ERIC ;5 ; \
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DISSTMINATION TASK/SUBTASK:

Sovelsr Inteweld Management System {Continued)

2.5 Dewv-lop and implement a procedure for keepir. ; abreas * of educa-
tional developments and issues which will improve your functioning

a Developer/Demonstrator (attend appropriate workshops and meet-
ines, read relevant journals, etc.).

>

]
3w

2.6 Imnlement a computerized management systen to facilitate the
accomplishment of a variety >f tasks such as cost accounting,
docurentation of project activities, site monitoring and evaluation.

2.7 Tstablish procedures for ensuring the continued cooperation of the

UA for apency) where the project is currently housed.

Sennido Didiusdien ELoments ¢f the Preject.  Specifly the elements of the
nveifeot o bho di ~d
A vy ':::/"’\V ;/\ﬂ_

RIS ~nd . ag necessary, revise varicus preject components
. . . L] L i .
sa antance their replicability in adopter sites.

al activitie:/proacedures wihich are necessary
¢ cla oo rrangements, teaching

(oS}
[
ol
‘U
(3]
]
b~
re

v managerent/erganizational arrangements whicn must be under-
J & b
- onra anl *

“iken to eonsure Y

3.2 Identify key resources necessary to ensure replication (e.g., manage-
¢ and instructional scaff, material and fiscal resources).

7.4 Smecify necessary cormunlty/school rclationships which must be
catablished to ernhance replication.
2.5 TIndicate key staff developrent ~ctivities which must be undertaken

«s ensure replicatien.

3.% 1In operaticnal terms, state the criteria for minimum adoption of the
project.

FRIC i 5
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Ca,.ability

Low

[

ot

b

[

NS

High
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5

-Comments:

[

=~




DISCUMINATION "AC?’C'%T\QK

.

{f4usion Manigement Plan. Develop, use, and evaluate

n plan which includes objectives, budget planning,
‘ne, staf{ assignments, and plans for identifying

nds and resources to extend diffusion project salaries,
]

O*>\

1+ cather sufficient information about the NDN: 1ts history, develop~
~ent, the ~ajor actors Involved and thc*r function~, and terminology,
tn oosure compatibility of the project’'s overall diffusion plan with
erradlished procedures.

*.7 Dovelop a rereral project approach to dissemina ition rasks (rationale,
streach strategies—--spread/excha ﬁve/cxoLcn'Lﬂnlementaflon)
1. <er oriorities and proportionately allocate staff time and funds
watuze diffugion cnats, relate resnurces Te scope of work)
vty e senmenee o g tivitios and the srocedures to be fellowed

: soing district In moving from an {nitial expression of
in*torest through training and subsequent implementation.

Develop an iiternal management syeten
itent and const-effective manner.

ical support system for project staff (builld in
aticn and sh-ring).

.3 Latablish and werk with an advisory council/committee

L

2.4 Devrlop and implement an accounting system which ircorporates appro-
inte ps for cash flow, sufficient documentation {or state
cderal audits, and procedures for using grant related income.

Capability
Low High
1 2 3 45
1 2 4 5
1 2 4 5
1 2 4 35
1 2 & 5
1 2 4 5
1 2 4 5
102 45
102 45
1 2 4 S

Comments:
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DISSEMINATION TASK/SUBTASK:

Exterd Preject Servdices (Continued)

°..5 TEstablish demonstration or satellite/demonstrator sites.

2. & Disseminate information to significant others regarding certified
trairers, demonstration sites, or sutellite/demonstrator sites.

Pnovide Rewotts. Provide reports consistent with the needs and require-

—~ents of the funding agencies supporting the diffusion effort.

25.1 Prepare reports consistent with the information needs and desired
cormat of the Division of Educational Replication (U.S. Office of
Tducation).

Capability
Low High
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

&
3

Comments:




/&ssawxmzox__ TASK/SUBTASK: Capability Comments :
. Low High
22. Impfement Evaluation Design £n Adopting District (Continued)
22.2 Assist adopters in gathtring student impact data. 1 2 3 4 5
23 Mondtch and Conduct Tollow-Up. Monitor site.and conduct follow-up 1 2 3 4 5
™ gpchnical assistance to adopting school.
23,1 Arrange and conduct site visits for general implementation assis- 1 2 3 4 5
tance, _
| T
23.2 1In conjunction with State Facllitators, establish a commitment 1 2 3 4 5
related o future technical assistance and monitoring of adopters.
23.3 Interview (face-to-face or telephone) site participants or send out 1 2 3 4 5
cuestionnaires to obtain information on attitudes. interests,
activities, reaction to or evaluation of the project.
23.4 Assist school distriots in developing plans to institutionalize the 1 2 3 4 5
imnrovements being‘achieved through project implementation.
) 23.5 Implement a plan for maintaining regular communication with repre- 1 2 3 4 5
sentatives of adopting districts.
24. Extend Project Services. Extend project service capability thiough the 1 2 3 45
seloction, training, and management of certified trainers and/or satellite/
demonstrator sites.
24.1 Develop procedures to identify and train certified trainers. 1 2 3 4 5
24.2 Develop procedures to evaluate certified trainers. 1 2-°3 4 5
24.3 Establish adopter subnetworks. 1 2 3 4 5
24,4 Validate adopting districts that will serve as demonstration or | 12 3 4 5

satellite/demonstrator sites.




DISS

22.

e

§§£§Azlgﬁnj]§K1§g£;:g§: . B » Capability
Low High
Jeveler Suppert Mechatisms within Distrnict. Develop support mechanisms 1 2 3 45
within the school to complement the new program.
20.1 Ensure that adopting districts plan appropriate orientatlon and/or 1 2 3 4 5
training for staff, gitizens, and students who will be affected by
the program. . .
. ) ! LA
20.2 Help adopting districts organize inservice training to complement 1 2 3 4 5
the D/D program.
Create an ImpLementation Plan. Create an implementation plan for use by 1 2 3 45
the local adopter which includes otjectives, activities, staff assign-
ments, budget control, and a tipeline.
21.1 Help adopting districts to modify the program plan to meet local . 1 2 3 4 5
nceds (adaptation). ‘ '
21.2 Help adopting districts set gdals and objectives and.develop work 1 2 3 4 5
olans for implementation. . .
21.3 Help adopting districts establish priorities for activities. 1 2 3.4 5
21.4 Help adopting districts develop a timeline for Ymplementation. 1 2 3 &4 5
21.5 Help adopting districts estimate realistic per-pupil costs of 1 2 3 4 5
adopting an innovatifn.
21.6 Assist adopting district personnel devalop plans fcr disseminating 1 2 3 45
information about the prcject within the distritt and in responding
to requests for information. ' ‘
g = N
/
ImpLement Evaluation Design in Adopting Distnict. Implement an evaluation 1 2 3 45

design directed towerd verification of implementation and Student impact
assessment. ’

22.1 Negetiate with State Facilitator and adopter to implement a reasonable 1 2 3 4 35
evaluation desigxn to measure quality of implementation and student
impact. : # )

Comments:

1

i 9

)




1

[ 4
. ,:Capability Comments:
- ) Low High

~

Neactiate dnvoluement with Potential Adoptens. Negotiate your invdlve- 1 2 3 4 5
ment with potential adopters and sct mutual expectations. This includes
confirming availability apd, suitabillty of .nceded [acillties, resources,

materials and staff at the ‘adoption site.

17.1+ Confirm with pothti&l adopters the availability of facilities
needed, resources, materials, and staff. i

Determine most cost-effective site for tra}&ing (in consultation
with State Facilitator). ; \ '
Develop a training/adoption agreement between LEAS,‘D/D, and
Facilitator that addreMses-scheduling, cost, scope of resppnsi-
bilities, ingluding functions such as training, techﬁical ﬁssis-
tanceg, and evaluatiom. Cy 2

{ 18. Perfoam Ong&nizational Diagnoses. Perform organizatipnal ¥iagnoses of 1 2 3 4 5 '
adopting school systems in order to tdentify ‘key personnel and subgroups .
and éventually obrain their commitment. - K ' , -
18.1 Learn the nprms, rules, constraints and leaders of the adopting 12 3 4 5 J

district (map the system). .

18.2 ldentify dissemination/liaison personnel in adopting systems, and 1 2 3 &4 5 ¥
the key people who should be involved in training/adoption activities, >
-
18.3 Help potential %dopters asséﬁble a training team. 12 3 A
R 19 Plan and\Conduct Trnainingf Plan and conduct D/D training events for ' . 1.2 3 45
adopting school staff based upon their needs and capabilities. - ’
. ’ .
19.1 Assess the training/support needs of the adoptiﬁg district staff 1 2 3 4 5 p )
in terms of requisite skills and gompetencies. - N
. . : .
4 19.2 Modify the training program, whe:fe appropriate, to best meet the 1 2 3 4 5° . o,

y needs of the adopting district staff. ]f};
L




DISSEMINATION TASK/SUBTASK:

15. Conduct Awareness Activities. Conduct awareness activities for a variety
of audiences at the local and state levels. These activities to be
directied toward developing an awareness of specific D/Ds, the NDN and
State Facilitators, or both. ‘

15.1 Interface with State Facilitator to arrange for services related
to awarcness prescntations and on-site visits.
’ ~
15.2 1Interface with SFs in neighboring states and/or agencies within?
state’ to determine piggy-back possibilities for .conducting aware-

ness presentations.
¥

15.3 DNistribute awareness material in a cost-effective manner.

15.4 Conduct effective presentations.

] N 2

16, Develop Adopten 3eLection Critenid. Develep both criterla and a proces
Lo select districts to reccive training from among those expressing

interest "in the project.

/
/

16.1 Conduct reeds assessment activities with interested LEAs to "screen
out” window shoppers, {.e., determine a) cxact program nceds
b) philo»ophy/aLtltudes ¢) history of community support; d) staff-

ing arrangements; e) resources and fQC111t1es available; f) level
of commitment. : ~J .

16.2 Sccure a written commitment ol interest to pursue ttaining/adoption
3 . s
from the school district. ) . -

In conjunction with the appropriate State Facilitator, select LEAs

for training.

. 16.3

- 1S ‘

-~

Capability
Low High
1 2°3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 374 5

Commentts:

A2

[5PS
A ey
-t
-

ey




DISSEMINATION TASK/SUBTASK: ‘ Capability Comients:
Low High

Crganize Pnojéct Facilities fon Demonstraton Purposes (Cuntinued)

12.2 1In cooperation with project staff, set up a visitor's schedule which
will ensure minimal disruptiom of the student learning environment.

12.3 Develop a procedure to handle visitor logistics including suggested
flight and ground transportation arrangements, overnight accommoda-
tions, meals, pre-visit correspondence and materials, and follow=-up.

Plan Thaining Sessions. Plan focused training scssions design J to meet
the needs of participating school personnel.

12.1 Establish broad goals of the training design consistent with
knowledgeable competencies needed by an adopting district.

13. Derive instructional or learner objectives from the broad goals.

Asscss the general needs of adopting district personnel in terms
of both requisite skills and competencies and preferred modes of
learning.

Neslgn learning actlvitlies, sclect or adapt Instructional materials,
and develop an igstructional scquence that is adaptable to various
adopter situations. ,

Develop Working Relationships with State Facilitatorns. Develop explicit

working relationships with State Facilitators in those states where aware=

ness, training, and adoption activities are anticipated.

A

14.1 Implement a two-way communication system whereby information regard-
ing adopter progress and general interest in the state are shared.

14.2 Come to an agreement with State Facilitators as to appropriate roles
and responsibilitid#s for awareness, training, initial implementation,
follow-up, and evaluation.




N
- ‘ \ . ;
DISSEMINATION T SK/SUBTASK: . - Capability Comments :

Low High

"y

i

Design/Develop Awarneness Presentations (Continued!
10.3 Design presentations for state and regional conferences, educa-
tional fairs, and individual district awarentss sesslons using
a variety of presentation formats, such as lecture, panel, debate,
f1lms, videotapes, slide presentations, discussion, etc.).

Design procédures to respomd to client requests (during presenta-
tions) for further involvement.

Redesdgn Existing Cunriculan and Management Materials. Redesign existing
curricular materials and develop project management materials for use by
personnel in adopting school sites. ‘ )

11.1 Evaluate project svftware such as instructional materials and

teacher guides as to their suitability and utility to the
instructional staff in adopting school districts.

Revise, create, andisupplemcnt existing matorials for use by
instructional personnel in adopting school districts.

Evaluate existing management materlals such as schedules/timelines,
.evaluation guidelines, staff development programs, and budgeting
methods as to their general utility to personnel in adopting school
di«tricts. ’

Revise, create. and supplement management materials for diffusion
purposes where appropriate. :

Onganize Project Facilities for Demonsthator Purposes. Rearrange yout
schedules, facilities, and staff to function as a demonstration site pro-
viding an bptimal experience for visiting educators while minimally dis-
rupting the student learning environment.

12.1 Design a model itinerary for teachers that optimizes their time in
terms of understanding project evaluation, goals, instructional
Q ’ ) approaches, and cognitive and affective impact on students, as well
RJ!:‘Z‘]}z as provides an opportunity for visitor to teacher interactidg.

IToxt Provided by ERI




~

7

STATE FACILITATOR NEEDS ASSESSHENT SURVEY

' ;

Instructions: This survey lists a nunber of “dissemination tasks
associated with the successful functioning of Stage Facilitators
in the National Diffusion Network. For each task, we would like
you to indicate your project's capability by circling one number -
from 1 to 5. Use the follewing code in making your decisions:

R

LOw PERCETVED . 1 = At this time, our project is not functionally
CAPASILITY addressing this task.
/\ 2 = Although our project has begun to address
5 issues in thi area, substantial improvement

efforts should be undercaken in order to deal
more effectively withs-this tack.

3 = At present, our groject is putting resources
into this area. However, in order to meet
our expectations, improvements should be mcde
in the quality qr extent of our approach.

4 = OQur project is functioning reasonahly w@ll in
this area, but staff recognize the desirability
of upgrading our appre:ch to this task.

\/’. 5 = Qur project is fully functioning in this area.
There is little need, if any, for improvement,
HIGH PERCEIVED since at present, project expectations are
CAPABILITY _fully being met.

PROJECT TITLE:

REPRESENTATIVE COMPLETING FORM:

JATE: . ) i ,. e RSU:




I
Disseminai fo Tasks: Capability Comments:
Low High

1. Deudon Overall Diffusion Management Plan. 1 2 3 45
Develop, use, and evaluate an overall dif-
fusion plan which includes objectives,
budget plenning, an activities timeline,
staff assignments, and plans for identify-
ing local and other funds and resources to '
extend diffusion project salaries, travel, )
a-d materiils,

2. Develon Titernal Managemend System. Develop 1 2 3 4 5 . Ay
an internal management system to operate
your proiect in an efficient and cost-
effective manner.

3. Develon h*"wﬁedge 0§ and Establish ReLation- 1 2 3 4 5
;FLst witn D05 and Other JORP Approved
Bﬁﬂl cfs. Develop knowledge of and establish -
a working rclatlonshlp with D/Ds as defined
by two-way communication about LEA interest,
agreerent as to adoption procedures, cost

distribution and general coordination.

4. Recome a Resoutrce Base. Become a resource 1 2 3 45
base wiere potentlal adepters can easily
access NDN and other related material/
informaticn.

5. Identdin ;arged Audiences. lder “ppro- 1 2 3 45
priate target audieunces 5 for your ‘ct. .

6. Coordinate State Facilitaton Effonts with
Relateu Aoznc&e& Build effectlve working 1 2 3 &4 5 .
relatloﬂaﬁlps with the State Education
Agency, other diffusion projects, and
various communicac.ion networks such as
professional associations.

7. Specdiy Evaluation Guidelines forn Adonters. 1 2 3 4 5
Develop documentation and impact evaluation
guidelines for adopting school districts.
Specify Adopter to Facilitator reporting

requirenents.

8. Develop Documentation and Evafuation 1 2 3 4 5
,.Pﬁgpedu.bs Develop documentation and

evaluation p -cedures for your own dif-
fusion activities. R

9. \MICMOveMaM Awaiene)&b Plan. Develop 1 2 3 4 5
dﬂ>SVL}all plan that devotes an appropriate
level of resources to creating awareucss
within selected target audiences of the SF
operations, D/D projects and the NDN in

general. . .

ERIC S <05




Dj:§£@}pqpion_{p§K§liggqgjnued): Capability Comments:
; Low High

10.  Design/Develop Awa)LeneAé Materials. 1 2 3 4 5
Design/develop awareness materials such
as brochures, news releases, indepth® .
descriptions, and audio-visual presenta-
tions.
. -
11. Design/Develop Awaneness Presentations. 1 2 3 4 5
Design/develop awareness presentations of
varying duration suicable for use with ; “
specified target audiences.

e

12. Conduct Avareness Activities. Conduct 1 2 3 4 5
awareness activities for a variety of
audiences at the,local and state levels.
These activities to be directed towar -
developing an awareness of specific D
the NDN, and SF or all. . B

¥ 13. Dcvelop Adopter Selection Crniterda/ 1 2 3 4 5
PnuceﬂLiLA Develop both criteria and a
process ycess to select districts to receive
training from among those expressing
interest in the project.

14. Negotiate Involvement with Potential
Adoptesrs. Negotiate your involvement with 1
potenhiil adopters and set mutual expecta-
tions. This includes confirming availabil-
ity and suitability of needed facilities, .
resources, materials and staff at the adop-
tion site. . N

Y
(98}
Fal
(%

15.  Pergoam Ongandizationak Diaginoses. Perform 1 2 3 4 5
organizational diagnoses of adopting school
dystems in order to identify key personnel
and subgroups and eventually obtain their
commitment to the adopter.

16. Plan and Coordinate Thaiming. Plan and 1 2 3 45
coordinate D/D training events for adopting
school staff based upon their needs and
capabilities.

17. Dev efop Suppont Mechanisms within District. 1 2 3 45

Develop support mechanisms within the scﬂool
to complement the new program.

18. Create an}mpﬁemewta,twn Plan. Create an 1 2 3 45
1nplementat10n plan for use by the local

adopter which includes objectives, staff

assignments, budget control, and a tlnellne

e | 206
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Dissemination fasks (Continued):

19.

20.

1.

Impfement Evaluation Design Refated to
Docwnenting Adopfion. TImplement an evalu-
ation design directed toward verification

-of implementation and student impact assaess-

ment.

Monitorn and Conduct Follow-Up. Monitor site
and conduct follow-up rechnlcal ass*sfance
to adoptlng school.

Provide R posts. Provide reports cons.sten.

with the neceds and requircments ofhfund*‘g
agencles supporting the diffusion eifort.

<07

Capability Comments:
Low High

1 2 3 4 5

2

»g




STATE FACILITATOR NEEDS ASSESSMENT SURVEY

/£

2

e

Tnstructions: This shirvey lists_a number of dissemination tasks associated with the success-
ful functioning of State Facilitators in the National Diffusion Network. For «ach task, we
would like you to indicdte your project's capability by circling one number ‘from 1.to 5.

Use the following code in making your decisions: .
LOW PERCEIVED 1 = At this time, our project is not functionall& .
CAPABILITY : addressing this task.
//\\ 2 = Although our project has begun to address issues
in this area, substantial improvdment efforts

should be undertaken in order to deal more effec-
tively with this task.

3 =" At present, our project is putting resources into }\
this area. However, in order to meet our éxpecta-
tions, improvements. should be made in the quality

\\ or extent of our approach.

4 = Our project is functioning reasonably well in. this
area, but staff recognize the desirability of up-

. 5 grading our approach to this task.
\ | ’ W
‘x// ) 5 = Qur project is fully functioning in this area.
- There, is little need, if any, for improvement,
HIGH PERCEIVED since at present, project expectations are fully
CAPABILITY being met. (-
PROJECT TLTLE: s
"

REPRESENTATIVE COMPLETING FORM: :

DATE: RSU:
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DISSEMINATION TASK/SUBTASK:

4
s

1. Develop Overall Diffusion Management PLan. Develop, use, and evaluate

an overall diffusion plan which includes objectives, budget planning,
& an activities timeline, staff assigpments, and plans for identifying
local and other funds and resource§ to extend diffusion project

salaries, travél, and materials.

1.1 Gather sufficient information about th

. ment, the major actors involved and t

to ensure compatibility of the project"s overall diffusion plan
with estabdished procedures.

1.2

1.3

1.4

14
’

“~

Develop a general project approach tb dissemination tasks (rationale,

outreach strategics--spreadVexchange/choice/implcmgntation).

Set priorities and proportjonately allocate staff time and funds
(anglyze diffusion costs, relate resources to scope of work).

Specify the sequence of activities.to be followed by an adopting
district in moving from an expression of intecrest to training and
subsequent implementation.

2. Develop Iinternal Management Siystem. Develop an interual management

2.1

2.2

2.3

system to operate your project in an efficient and cost-cffective

manner. - .
Dcvelop and implement a process fg{/:;lcction and training of~
project personnel. s

Create a psycholdgical support system for project staff (build in
regular communication and sharing). v

Establish and work wirh an advisory council/committee.

Develop and implement an accounting system which incorporates
appropriate techniques for cash flow, sufficient documentation
for state and federsl audits, and procedures for using grant

related income. . —

o NDN: 1itsg history, develop-
ir functions, and terminology,

High

1 2.3.4 5

Capability
2 4
2 ﬁ
2 4
2 -4
2 4
2 4
2 4
2 4
2 4

Qopments:

1




DISSEMINATION TASK/SUBTASK: o . Capability Comments :
Low High '

2. Develop Internal Management System (Continued) . : v

2.5 Develop and implément.a procedure for keepifig abreast of educational 1l 2 3 4 5
developments and issues which will improve your functioning as a
State Facilitator (attend appropriate workshops and meetings, read
relevant journals, etc.)h\\

-3

2.6 Implement a computerized management ;ystem to facilitate the accom- 1 2 3 4 5
s Plishment of a variety of tasks sucH as cost accounting, documentation
of project activities, site monitoring, and evaluatione-

2.7 Establish procedures for ensuring the continued cooperation of the 1 2 3 4 5
LEA (or agency) where the project 1is currently housed.

3. Devedep Knowledge of and E5tab£4¢h ReLationshipns with D/Ds and Other
JORF Approved Projecks. Develop knowledge of and establish a working 1 2 3 4 5
rclatlg;uhlp with Developer/Demonstrators as define’ by two-way communica-
~ tion about LEA interest, agrecement as to adoption vrocedures, cost distri-
butiog and general coordination.

N

3.1 Obtain, analyze, and organize relevant materials that explain D/D and 1 2 3 4 5
JDRP projects, organizations, and goals.

3.2 Determine services offered to and procedures fequired of LEAs in 1 2 3 4 5
relation to awareness, training, adoption, and evaluation (staff, i
facilities, materials, scheduling, tosts, and inservice time). i

3.3 Zstablish working relationship with D/D staff and come to an agree- 1 2 3 4 5
ment as to appropriate roles/responsibilities for awareness, training,
implementation and follow-up activities.

4. Become a Resowrce Base. Become a resource base where potential adopters 1 2 3 4 5
can easily access NDN and other related material/information.

4.1 Acquire NDN related brochures and materials prepared by OE or ED. 1 2 3 4 5
. -




-

WISSEMINATION TASK/SUBTASX:

-

A

4. Become a Resource Base (Continued)

4.2

4.3

4.4

4.5

4.6

4.7

5. Ildentcly Target Audiences.

Catalogue/reference,D/D and JDRP projects (and related resource
materials) ‘according to a variety of indicators for easy client
access (e.g., content areas, target audiences, costs, etc.).

Identify experts/specialists who can provide additional information,
guidelines, and help to clients.

Discover alternative funding sources that will help clients to
install programs and bacom~ familiar with procedures for accessirg
these sources.

Gather information as to federal/state statutes and guidelines which
apply to programs (e.g., ESEA Title I, TV-C, and other application
and 1egulation procedures).

Acquire informaticn about the JDRP process.
Acquf}e information pertaining to existing information resources

including data bases and clearinghouses (ERIC), private organiza-
tions and associations, and other dissemination networks.

project.

s.l

5.2

5.3

Identify basic audience groups operating within state or region
(e.g., Math, Early Childhood, Superintendents, Principals, Title I,
Handicapped).

Identify and interview critical actors (e.g., SDE personnel such as
Title IV-C coordinators, or vocational and career education coor-
dinators) who possess information and insight about the various
audience groups.

Obtain statewide/regional/local needs asscssment information.

Identify appropriate target audiences for your

Capability
Low High
+ 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

/
1 2 3 4 5
1 2,3 45
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

Comments:

oo
—,

N
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DISSEMINATION TASK/SUBTASK: Capability Comments:

. ¢ Low H:gh

5. Tdentidy Tanget Audiences (Continucd)

5.4 Determine the general direction of the state educational system in 1 2 3 4 5

" terms of formal state priorities and informals programmatic trends.
6. -Coondinate State Facilitaton Effonts with Related Agencies. Build 1 23 45

cffective working relationships with the State Education Agency, other
diffusion projects, and various communization networks such as profes-
sional assoclations. :

6.1 Obtain informat iongpn rules, policies, and procedures at local, 1 2 3 4 5
state and f{ecderal levels.

6.2 Locate and access potential sources of support for dissemination/ 1 2 3 4 5
diffusion of your project (HEW offices, universities, labs, private
consultants, funding agencies, resource/service centers, etc.).
6.3 Establish areas of collaboration and communication with potential 1 2 3 4 5
support groups and dissemination systems. ] -

6.4 Determine SEA and other resources which can be used to support SF 1 2 3 4 5
operations. - .
7. Specdfy Evaluation Guidelines for Aaopters. Develop documentation and 1 2 3 4 5

impact evaluation guidelines for adopting school districts. Specify
Adopter to Facilitator reporting requirements.

7.1 Specify types of data (consistent with DER/NDN evaluation guidelines)
which LEAs will be called upon to gather. For example:

—-number and types of D/D projects adopted. 1 2 3 4 5 '
/
--size of ‘adoption (e.g., number of schools, classrooms, teachers, 1 2 3 4 5
etc.) '

op
oo
~!




(

‘\ . .
DISSEMINATION TASK/SUBTASK: Capability Comments:
Low High
7. Swecify Evaluation fuidelines for Adopters (Continued)
--fidelity of adoption (core elements of project implemented) ) .1 2 3 4 5
. --quality of adoption . 1 2 3 4 5
--gtudent impact data (e.g., test score, perceptions of :student 1 2 3 4 5
attitude change).
7.2 Develop prototype recordkeeping and documentation forms for LEA use. "1 2 3 4 5
8. Devedop Documentation and Evafuation Procedurcs. Develop documentation 12 3 45
and cvaluation procedures for your own diffusion activities.
8.1 Prepare a project evaluation design consistent with DER/NDN evalu- 1 2 2 4 5
ation guidelines related to ST projects.
8.2 Develop project recordkeeplng.and documentation forms to k ep track 1 2 3 4 5
of diffusion activities (e.g., correspondence log, project visita-
tion log, awareness and “vainfng logs).
8.3 Specify type of information to be collectad, develop instruments,
and gather data to ensure timely feedback on: .
A &
¢ -~the effectiveness of awareness activit{%s/workshops and materials 1 2 3 45
--the needs assessment/selection process 1 2 3 4 5
--tne short-term effectiveness of the training program as well as 1 2 3 45
the adequacy of the training prngram as the foundation of a pro-
gram ac,ption
--product (brochures, newsletters, etc.) effectiveness 1 2 3 4 5

4 ' 2iy
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DISSEMINATION TASK/SUBTASK: Capability Comments:

Low High
8. Develop Documentation and Evafuotion Procedurnes (Continued] y

8.4 Develop procedures/instruments to gather project-wide adoption
information related to: .
--coverage and pattern of adoptions (number and diversity of 1 2 3 4 5

adoptions)
--Size of adoptions (number of schools, teacher, students 1 2 3 4 5
affected, etc.) -
~-quality of adoption 1 2 3 4 5
--fidelity (core elements implemented) ) 1 2 3 4 5
--user satisfaction — . 1 2 3 4 5
: "
. --student impa=t. 1 2 3 4 5
~
8.5 Specify procedures to determine the cost-efficiency of your project. 1 2 3 4 5
9. Develop Overall Awareness Plan. Develop an overall plan that devotes an 1 2 3 4 5
appropriate level of resources to crcating awareness within sclected

target audicnces of the State Facllitator operations, Developer/Demon-

strator projects and the NDN in general.

9.1 Compare and -contrast the alternative awareness strétegies with 1 2 3 4 5
regard to costs, advantages, disadvantages, ctc. -

9.2 Determine for your project the strategies wirich may work best for 1 2 3 &4 5
different audience types (e.g., Title I Coordinators, State Admin- ; )
istrators, Superintendents, Principals, Teachers). Rt ;

9.3 Outline a statewide awareness/publicity campaign for coutacting, 1 2 3 4 5

involving, and influencing key decision-makers which includes
initial outreach activities and more intensive f¥11ow~up.

ERIC -"! 220




DISSEMINATION TASK/SUBTASK: < K Capability Cghments:
) ) ’ ‘ ~ Low High

10. Desdign/Bevelop Awarencds Materials. Design/develop awareness materials 1 2 3 4 5
such as prochures, news, releases, .indepth descriptions, and audio-visual N
presentations. ’

- =

10.1 Obtain relevant resource material related to "packaging" your program 1 2 3 4 5
(e.g., samples of existing brochures, ;fsource manuals, etc.).

s

10.2 Set goals and objectives for outreach materials in light of special 1 2 3 4 5
target groups.
bt .
10.3 Outline essential inf&kmation to be included in various outreach 1 2 3 4 5 ,
materials to geneiate interest in your program, including content,
{llustrations, graphs, photographs. : {
10.4 Prepare initial awareness letters, g?bghures, program abstracts, 1 2 3 4 5

pamphlets, and newsletters for selected audioences including signifi-
cant others in decision-making positions.

- 105 . Develop and update mailing lists. 1 2 3 4 5
10.6 Design procedures/forms to respond to client requests for further 1 2 3[ 4 5 i
. indepth information (e.g., maily telephone or on-site follow-up .
to determine areas of need/incc>gst/priorities). }
10.7 Prepare/obtain secondary awareness material such as pamphlets 1 2 3 4 5 !
describing certain D/D projects in-depth for selected clients ' .
. based upon interest/need priorities.
. i
10.8 Prepare audio~visual materials/presentations for your project. 1 2 3 4 5
11. Desdgn/Develop Avarcness Prescntations. Design/develop awareness presen= 1 2 3 45 N
tations of varying duration suitable for use with specified target
sudiences. .
11.1 Set goals ard objectives for various tyres of awareness presentations 1 2 3 4 5
based upon client needs/interest/priorities (as determined through
formal or informal needs assessment). Sy
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| DISSEMINATION TASK/SUBTASK:

11.

12.

//“ t

5EA£gn/Deve£op Awaneness Presentations (Continued)

11.2

11.3

11.4

Outline essential information to be included in various presenta-
tions including content, appropriate materials,\ctc. to explain
your role and how to use your services.

Design presentations for state and regional conferences,}educa—‘
tional fairs, and individual district awareness scssions using

a variety of presenration formats, such as lecture, dcbate, films,
videotapes, slide presentations, discussion, etc.

Design procedures to respond to client requests (during presenta-
tions) for further involvement.

Conduct Awareneds Activities. Conduct awareness activities for a variety

of audiences at the local and state levels. These activities to be
directed toward developing an awareness of specific D/Ds, the NDN and
tate Facilitator, or all.

-

12.1 Arrange with Developer/Demonstrator for services related to gware4‘

12.2

12.3

12.4

12.5

12.6

ness presentations and on-site visits.

i
Determine piggy-back possibilities for conducting awarenesg presen=

tations with SFs in peighboring states and/or agencies within state.

{ .
Develop necessary pre-conference and conference forms (expectation
forms, registration forms, ctc.), letters of invitation, etc.

Coordinate local arrangements (e.g., hotel, etc.) for conducting
awareness presentations. \

Prepare for and arrange on-site visits, e.g., SF to D/D; LEA to SF;
SF to LEA, etc. ‘ ' !

Distribute awarencss material in a cost-effective manner.

Lowb

.,

Capability

High

4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5

Lqmments:
\

2
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DISSEMINATION TASK/SUBTASK: Capability Comments:
Low High

12. Conduct Auareness Activities [Cdgtinded)

12.7 Publicize new programs and services on @ regular hasis by{using
newsletters, brochures:\etc. ‘

12.8 Conduct effective presentations.
\\
Develop Adopten Selection Criterdia/Procedures. Develop both criteria

pnd a process to select districts to receive training from among those
expressing interest in the project.
™

13.1 Conduct needs ossessment activities with interesfed LEAs to
"sereen out' window shoppers, i.e., determine a) exact program
needs; b) philosophy/attitudes; c) history of community support;
d) staffing arrangements; 2) resources and facilities available;
{) level of commitment.

Assist LEAs to develop and refine criteria for screening and
selecting D/D projects suitable to their needs.

13.3 Servesas a liaison between LEA and D/D, i.e., facilitate dialogue
" betwden LEA and D/D. .

13.4 In conjunction with appropriate Developer/Demonstrator, select LEAs
for training and notify.

Negotiate Involvement with Potential Adoptorns. Negotiate your involvement
with potential adopters and set mutual expectations., This includes con-
firming availability and suitability of needed facilities, resources,
materials and staff at the adoption site.

14.1 Interface with D/D to determine availability to train, number of
trainees, training requirements, etc.

14.2 Determine feasibility of networking for training (i.e., bringing
together a number of potential adopters of the ngeloper/Demon-
strator project for a single training event). f
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DISSEMINATION TASK/SUBTASK:

140

15.

16.

Negotiate Invofverent with Potential Adopters {Continued)

14.3 Determine training site.

14.4 Develop a training/adoption agreement between LEAs, D/D, and
Facilitator that addresses scheduling, cost, scope of responsi-
bilities, including functions such as training, technical assis~
tance, and evaluation. g

r

Penform Onganizational Diagnoses. Perform organizational diagnoses of

adopting school systems in order to identify key personnel and subgroups
and eventually obtain their commitment to the adopter.

15.1 Learn the norms, rules, constraints and leaders of the client
system (map the system).

15.2 Assist adopting district in translating needs assessment /program
selection information into general statement for communication to
key school community personnel.

15.3 Identify dissemination/liaison personnel in adopting systems, and
the key people who should be involved in training/adoption
activities.

pPan and Cocrdinate Thaining. Plan and coordinate D/D training =2vents
for adopting school staff based upo eir needs and capabilities.

16.1 Provide logistical support to adopting districts and D/Ds to coor-
dinate training activities, e.g.,'secure training facilities,
coordinate schedules, assist LEA with travel expense, etc.

16.2 Publicize D/D training to neighboring SFs for possible collaborative
efforts.

Capability
Low High
1 4 5
1 4 5
1 4 5
1 4 5
1 4 5
1 LS
1 45
1 4 5
1 4 5

Comments:




DISSEMINATION TASK/SUBTASK:

17.

Develop Suppont Mechanisms within District. Develop support mechanisms
within the school tc complement the new program.

17.1 Ensure thar adopting districts plan appropriate orientation and/or
training for staff, citizens, and students who will be affected by
the Developer/Demonstrator projecﬂ$¢

Help adopting district organize inservice training to complement
the D/D program. - '

Assist decision-makers within adopting districts in finding financial
resources to support the long-term implementation of the project.

Create an Implementation PLan. Create an implementation plan for use by
the local adopter which includes objectives, activities, staff asssign-
ments, budget control, and a timeline.

13.1 Develop a workbook or set of related forms for usc by local dis-
tricts in planning and.ranaging the phased implementation of
Developer/Demonstrator projects.

work with adopting districts to modify the program plan to meet
local needs (adaptation).

Help adopting districts set goals and objectives and develop work |
plans for implementation.

Help adopting districts establish priorities for activities.

Help adopting districts develop a timeline for implementation.

Help adopting districts estimate realistic per pupil costs of
adopting an innovation.

Assist adopting districts in developing plans for disseminating
information about the project within the district and in responding
to requests for information.

Capability

Low

High

Comments:




DISSEMINATION TASK/SUBTASK: : : Capability Comments :
. Low High

19. Implement Evaluation Des.ign Refated Zo Documenting Adoption. Implement 1 2°3 4 5
an evaluation design directed toward verification of implementation and
student impzc+r assessment.

19.1 Negotiate with D/D and adopter to implement a reasonable evaluation 1 2 3 4 5
design to measure quality of implementation and student impact.
.,7’
// 19.2 Assist adopters in gathering student impact data. 1 2 3 4 5
Lo
20. Moniter and Cenduct Follow-Up. Monitor site and conduct follow-up 1 2 3 4 5
technical assistance to adopting school.
20.1 Arrange and conduct site vigits to provide technical assistance 1 2 3 4 5
where appropriate. ”
20.2 Interview (face-to-face or telephone) site participants or send out 1.2 3 4 5
questionnaires to obtain information on attitudrs, interests,
activities, reaction to or evaluation of the project.
20.3 Assist school districts in developing plans to institutionalize 1 )\ 3 4 5
the .improvements being achieved through project implementation.
20.4 Develop and implement an overall plan for maintainirg regular 1 2 3 4 5
:ommunication with adopting districts.
21. Preuide Repurts. Provide reports consistent with the needs and require- 1 2 3 4 5
ments of funding agenciles supporting the diffu?ion effort.
21.1 Prepare reports cofsistent with the information needs and desired 1 2 3 4 5
format of the Division of Educational Replication (U.S. Office of
Education).
21.2 Prepare reports consistent with the information needs. and desired 1 2 3 4 5

format of the State Education Agency where appropriate.
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