
ED 207 006

AUTHOR,
TITLE

PUB DATE
ROTE '

EDRS PRICE
DESCRIPTORS

DocummOmmu

NormaidA.

CS 006 247

The Professional Prdparation-of Reading Specialists
,for th4 Community College, Liberal Arts College and
university.
79r-- %
59p.

4

MF01/PC03 Plus Pottage.
Higher Education; *Reading Consultants; *Reading
;nstruction; Reading Programs;'Reading. Teachers;
Remedial Instruction; *Remedial Reading; *Teacher
Educatibn; Two Tear Colleges

ABSTRACT
, This paper explores the professional preparation of

remedial_ziadi g_specialists for the community college.. Various
sections of the paper discuss the following topics: (1.) the need for
more reading sPlecialiOtst at the community. college level, (2) the past
training of college rlbadikespecialists, (3) undergraduate training
of college reading specialists, (4) personal characteristics of suchWspecialists,. (5) related skills of the specialist, (6) .

nonreading related skills, (7) specialized knowledge and competencies
of the community collage instructor, (8) internship experiences, (9)
training programs dabribed in the literatute, (10) degrees required
for emplpyment, (11), problems for the reading speoiallst in the
community college, and (12) charadteristics of Oality teacher
training courses. (FL)

I

111

...a'

ihep

I

I

6

. s

i.

4

;

4

. e .

****************11***********************114****4***********************
* Reproductions supplied by EDRS are the best that can be made *
* 1 . from the original docuient. . *-
1.*****4******;114,*101q#*******************p********444********************

, ..-- 4

a

Iv

;



I

1.

U.S. DEPART1A00 OF EDUCATION
NATIONAL irsurryTE OF EDUCATION

tOUCATiONAL RESOURCES krirOrtrrulaiON

14.7

%. moot 4ernc)
Ns olockenqt 4s teen frprfool as

waved from th0 Dotson of avatitzaao
t anona4.49 4

/Anew thiArli 1410 1:40400 cc, wroiov
. teOfaolactan ouslity

-
Pt:Anna' ..6 of br.am .m14410104 40:1#
'^e'lt do rA 614?learteatssem of c4!
oas4+54 at posc

. .-
14.

p 1

c." 'iThe Prpfessional Preparation of Reading Specialists
.r

fbr the Coomuntty College, Liberal Arts College dnd University
r

'1A?

4

S.

1%.

I
A

#

. .
language Communications.Program ...

.« School of Education .

... University.of Pittsburgh, ' ....,.4 . .
X

0 1

1 > 4

A
v.- a ,

1

"PERMISSIONIO REPRODUITHIS
MATERIAL HAS BEEN GRA D BY I.

1 . I' /Normen A . Ct. afil ..

...
.

...-

tr TO TNE EDUCATIONAL RESOURCES .../
. I lir -... INFORMAT14N CENTER (ERIC).", .

ti

A
,

Norman A. Stahl

'67

ry



-;

Table of Contents

, '
Introduction .

w

The Road Ahdad' .

. .

r .The Need-For-More Specialists
'Past

4 , .

,The Training of College Readin alists . 7

- 4
... Undergraduate Training of College Reading Specialists A 13

$ ..

. Personal Chagaeteristics of College Reading Specialists.... 15

, Skills, Skills,,Skills ''' 17

4 Reading-Related Skills A .

Needed Non-Reading Skills ,25
s.

Specialized owiedge and Competencies For the Community
Co egg Instructor

r
.

.

.0^ 29
..

. .

Irsternsbip Experiences . 31

7*
.;viXamples of Training Programs Described in the Literature 32

,i/

,,,' . Required Degrs,F0r.Employment" 41

, .
. ,

iNinother.crisis Foi The New Born" ' 42

.
Underlying Quality Courses - A Foundation Built of Research..;...44'

/ .

. .

.
penclusion-

,

. l .t 51
.

Bibliography
. .

, ...' ... .....53
. .*

1'

1

t S.

n1 S

P

I io.



7

"ft

4

5'

a

4
Introduction

....". -.. .
.

..
.

The community .college must serve the residents of a community
/

t
.

by offering a variety of educational services needed by thatcOmmunity.

If one's to accept sudh a philosophy, the community college becomes, -7

Much more than just a lower division branch campus for the four year

le institutions
e'

higher education. While the mission of the community

college includes the offering a college parallel program, the
. . .

No

function also embraces the academic conceptsof jareer and technical
6 , .

education, continuing education, and remedial education.

With t his,paperiI will attempt to explore one aspect of imp

related to

. - educations

education s

the community colleges role-in the field of remedial

That aspect is ehe professional preparation of remedial

p ecialists who plan to s erve students

nce

'

at community colleges
0

a -4
fic

Being that this writer iSN reading specialist, the reading aspen; of

lipedialoeducation will be stressed.

It is noted that instructors of pedagogy in instLtutions of

higher education, as well as professional educators In the field,
. ,

have'long been interested in thestandards4for the professional

preparation of teachers of reading.. Numerdus aitidles an books

hive been written which voice both the cencerns of noted edUcators

and profelMbitd1 organ4ations. Papers on tills subject 4 presented
.

annually ak professional coiventions and conferenceL esearch into

tilikt specific training leads to the most effective reading teacher

4.
1'

tr.
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has also been undertaken. jThe international Reading Association has. .,
.

.
t

. .

a set
. _. ____ ___. _ _ ___ _

on sereral occasions drafted et of minimum standards for the
.

%or
,.

professional preparation of reading ,teachers, tnd other organizations
s.

...t
.

hav endorsed these standards. As might be expected, most of the,
'....)

.
.. ,

Alt

.

e ature is 'devoted to the training of reading of the
, . z..--7"

. . .

entary-and secondary school levels. "
. .

'-ilot,unal the early 1960's did ttigsubjece of standards the

:-

professional-preparat n of the college level reading instructor
.

Ntgi/n1 to surf6ce in the literature. One notes Oat this concern

ttnded to gra., as the community college movement went through its

boom years. Since the first articles appeared, a bbdy qf, information

has developed and it is'worthy of exploration.

Numerous leaders in the field of coi.lege reading have put forth

personal observations and recommendations about the basic f6undations

of knowledge and experience which they' believe every college level,

reading and study skills,spkialist should possess. 1 will review

these recommendations, as well as, the limited number orresea rch

studies and surveys on the subject. Examples of current programs

. . .

of preparatiofi will be, detailed. Based en the informat''ion reviewed,

professionals can devela a planlof studies pertaining to college reading

that graduate students might enroll in at their institution. 'A limited

number of formal programs exist in, raduate institutions at *this time.

At thatvtime when I first underCook this project 1 had plNned

to limit my research to the training of reading,specialists for the

"community college and not include four year institutions. As might

11
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be expected theie is some debate on the issue of whether theetraining

4 0

{Andersonshould be the same.for specialisat either level: Anderson (1971)
.

.

. .
.

1.

typifies one faction when he statesthat community college teaching
.

problems in rdading are exclusive to such an institution/and arenot

'Wed with other types of colleges. Ahrendt (197S), on the. other

hand, believes that his belief should be questioned/since the.four

.

year institution of higher education has 4udents with reading problems

similar to those of the community collete6. - The difference lies in

the fact that the proportion of marginal students allowed to enter

four yearclhstitutions, 'pthough growing,tis still low when compaptd

Jpith community -colleges. ,Ahrendt does point out what I believe is

the major consideration when'one attempts to decide whether there

4

should be a delineation'between the training required

r
At at either type of institution and that is, "Reading problems ... are

specialists

unique to the individual student, not to the institution, and must

be treated as such" (p. 10).

.r
Sincerit appears-that a majority of the writers in this field

agree with Ahrendt, I have expanded Amy

.

,overall concept of'the college reading

investigation to include the

specialist. It will be.
evident when recommendations are put lorth whichkare unique tp the

e-
'community college as a

7
n institution; however, I,hold that all

speciilists should receive such training whether they are initially

hired at a/community college or not.

y

.

4

a
.11

L

6



4
An

4

.The Need For More SpsciAlists

In searching the literature it is evident that the field of

college reading and study skills4nstructioiicces a number of.serious

problems related.to the need for and the training of reading specialists

whose academic backgrounds will permit them to assume the myrild of

academic andkministrative duties faced by professionals in the field.

Many of the problems facing the discipline are peculiar to the animal,

while others are truly of an interdisciplinary nature.

A major problem to be ,Eked is somewhat unique in the field of

education. 'While there is a wealth of trained teachers in most ot

the college level fields such is clearly not the case with college,"

reading acid sturdy skills instruction. Over the years professionals
......

suohas,price and Wolfe (1968), Vavoulis and Raygor (1973), Parker ......

and Ross (197$) and Streicher and Nemeth (1977) have each pointed
'

f I w

out die demandl,for specialists. The reasons underlining this unusual

problem seem to bemultifaceted in nature.

The expansionist nature of the cobmunityieollege movement in the

United Slates'during the,past years sparked a spiraling demand for
r w .6

;eadinestudy skills specialists to serve the diverse population of
.

students attending those institutions.. Throug h the open Moor sadmissiohs

policy, students triter the irkitution with a wide tame of aspiatio ns,

capa bilities, 'achievement levels and cultural b4ckgrounds;

furthermo re they may follow any of several different educational routes

toward their academic objective. Whether these studen6 are enrolled

0a
0

in college parallel programs, career and,technical courses, or

,

f
40 7 I I

4k ft .4,..
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continuing education the breadth and depth of individual differences

.is.greater than at any other level of educatlo . College peronnel

are aware of this situation. When this is cou led with political

and economic pressures to decrease,drop-out nd stop-out rates of

both low risk and high risk tudents, these administrators and

instructors have institu d programs de signed to upgrade the reading

and study skills levels of these students as. well as learning centers

and tutorial programs.

The community college rldading/study skills specialist must be

able to cope with the inverse needs of the students. Price.and Wolfe

(1968) stated the teaching of reading in the community college requires

a great deal of versatility on the part of the specialist and that

such teaching sprategies and interaction procedures are best achieved

through specific preparation in teaching reading at the community
.

college level.

Although many four year institutions of higher education Ore

%

facing a subsiding pool of applicants, there appears to be an increase
/

.in the number of students enrolling who are in need of skills deOelop-
.

ment. In part this can be-traced to theArend for institutions to

become,more racially, socially and economically diversified Wed on.
004

, .

the- tocial and pOlitical pressutes of the past fifteen ye4kall' Also
et- .

the current drop in the traditional student population pool caponoti;

i

.--, --,- 6
be OVerlboked as a factor in openingithe doors to students of.O.ower

.

academic levels as institutions fight tolhaintain Pull Time Equivalency.
- ,

r

ti

7



As Parker and Ross (1975). slate:.

With SAT scores decrining and more universities leaning. )
toward the open door policy, increasing numbers of
students who lack the necessary reeding and study skills
-to be successful in their academic pursuits are being
enrolled in universities. if colleges and universities
are to:accept students who lack _these traditional
!Competencies, they have an obligation to provide Services
to improvp or correct the deficiencies. (p. 10)

Furthermore, Parker and Ross state that only a limited number of

doctoral progrAs provide instruction in the problems and procedures
-;

used in teaching developmental reading and study skills to college

4evel students. Since numerous colleges and universities are offering

.

developmentA1 or reme dial programs for studen ts who lsck these skills,
. .

.

there is an urgent need for specialists trained to proVide this

0

instruction. 'These programs may be designed for special populations
1

such as Upward Bouildfand Educational Opportunity Program' students,

or .for the college popu1siFi at large.

In addition to the mark for specialists at the Community college,

. // ,

liberal arts college and university .levels, an increasing nupber of
/4.

proprietary institutions are being' formed throughout the natioil..Many

of thesti institutions are finding it mecessary to either staff-
,

devplopmentql reading programs to serve their students, or cont ract

. ,

with independent reading programs which offer services to the public
.

'at large.

Ad the philosophy continuing post secondary education proceeds

to eliolve and expand during the upcoming years, the desire for ane/

the lack of a body o£ trained developmental reading 'andstudy skills

f'

A.



specialis.ts will continue to be a problem as more and more of the

nation'gbpopulace chooses to take advantage df post secondary

edUcational opportunities offered by an ever enlarging field of public

and private fhs4tutions.

The Past Training of College Reading Specialists'
740

Traditionally college lsypl remedial reading programs have

demonstrated a history of failure (Roueche and Kirk, 1973). A major

factor behind this problem is described by Richaid Bossone in Remedial

.

English Instruction in California,Public Junior Colleges (sited by

Kazmierski, 1971 and Ahrendt, 1975). Bossone found that programs

were failing toameet the needs of the students gnrolled and the major

factor for this failure was inadequate and/or unenthusiastic teachers..

Rouecha(1968) found similar failure factors linked to weak pre,service

and inservice training, and the professional attitudes of the remedial

, .0)

instructor.

In aicepting the premise that the instructor can make or break

'a developmental reading course (Staiger, 1960) we ate bound to
t

investigatthe professional background of these teachrs. Maxwell

(1969) analyzed 304 applications for membership In the College Reading.

Association and found that these developmental reading instructors

typically had beeerworking in the college reading field less than one.

year. In reviewing their professionk training, the investigatbr

noted the 69% of the applicants *ithout doctoral degrees reported

having taken a background course in reading and 60% of those with

4
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doCtorates had a.comparable background. About half of the group stated

, 71/
that they4had some practicum or clinical training in reading. What

8_.

0,

seems to be the most important factor is that 4014, of the group had''

no formal course work in reading methodology. FurthermSre, the People

who 40e willing.o accept these positiOns, which had low status

in the eyes of many in the academic .structure, did not plan to remain

in the fteldvery long, and they tended not to' assume leadeiNp

roles. Instead, they tended to disappear from the field'once they

\had written their dissertations. Maxwell concluded that a large

proportion of.coalege reading specialists were self - trained and

that there existed an obvious need for professional reading associations

, 4

to provide basic in- service training novitiates in the readingtfield.

Moore (1970) adds fuel to the fire when he points out that, "the

teachers of remedial students at the college level are, for the most

part, self-trained. They have operated on a 'leirh as you go' or%lon

the job training' basis. Their job's have been without description,

fly
structure, theory or methodology Many of these teachers who have

,

been assigned to remedial classes have neither'the desire nor tte

temperament to work with such students" (p. 70).

Although professionals began to speak'about the issue, the

of college developmental reading inst uCtors continued

Ito be a haphazard affair.

training of college level

assemblage of generalized

consisting of child orien

Kersteins (1972) stated, "What passes for

practitioners continues to amount toTi-

and poorly defined education sequences

ted theory courses from which graduate

00.
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students are supposed to extrapolate methods that can be applied to

adult populations" (p. 3).

Raygor and Vavoulis (1973) wrote that although thd growing number

of developmental programs in higher education had produced increasing

understanding of the reading/study skills specialist as a person with

a professional academic specialization, many of these currently serving

in the field were formally trained in only a few of the n essary areas

of specialization. '

In analyzing ghat the academic backgrounds of college reading .

and study skills specialists are, one must again examine Maxwell's

study (1969),. She analyzed the majr3'r graduate fields of College

-Reading.Asgociatiom applicants holding doctorates and found that

they came from a variety of disciplines ranging from administration

to
.
optometry to math; however, most of. the applicantd had backgrounds

f)ielementlry educatiod, English or eliucational psycholjy.
s,

. .

Colvin (1970) wrote that, although little was known about the

specialist who taught in p college developmental reading pr'9gram,

one could infer'froir the available data that the following efi v( factors

' - '
were true.

.

1.) He is not formally prepardd for his duties
2.) Frequently he is drawn from the ranks of the w`

English, guidance, education opsychology
departments. .

.
(..

.

3.)Tormal course work, if any, is usually taken
in methods of teaching ,reading at" the elementary
or secondary levels. Some *background in psychology, '
cowseling,- and student personnel work ma3 or may
toErbe part of his program. The same is .true for .

linguistics, history of the.English,language and , .

'communications... . ,

*,

'0
ele
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0 . * a
o 6 . .40 'Experience as a -graduate teachingi.,aseistant ig ,..

, a college reading progrh% Often precedes full-'
.

. , ...r.....
'sufficient

work in thii.area. A master's degrde, seems . ,.

. . sufficient to gain initial.employment. .

"5.)' An assurpt,ion'seems to be that a background in

.
theory andpractice in readiRg at the elementary ', 4
and/or secondary levels qualifies aperson to '

function at the college level. 4p.32)
.,4g. -

, ,

. /,

10

A'

Rx

. .

t

:
Colvin-c udedthat,no general pat of selection or

'

ti

I

-'

X

.preparation existed whict would be of a'representative nature for. .

.

4,... ,

.

all reading personnel at the college level. . i . ;

0 0 ft ,

%. 1 2 * : ..) 11. ,`07'om ,

'Steiger 41960), Wortham '(1967) '!Vnd'XtrIteind (1972) each observed
. N ' . "

, ego%, . ,. , 4, . , , $ 4

that English teacher's are, often adked o'teadh oIiegelrading f

Al
eh 0P ,' ' P

courses becaUse in many eases' courses are under the 'realm of the .-

. . .. .

i,
.. . ,

English Department. Although this may see% logical on 46 surface

there ate times',when the English teacheesdorieMatiooward reading
. . -

......' . .
.

_: , ._
. ,

improement is, faulty. Since
.

most English teaChers are trained in,v
st. . /

5 'literature, writing skills, literary history and literary appr eciation,
.

, , .
N .

they may have alqrobleh ifiworking.with the very basic learning

.problems of a student fl ing to stay in college. HeAher are they
.

,. .

liable, to sympathetic to a pupil who is, semi-literatee much less
.. .

.
..

, .
De Appreciative of the nuanced of literary technique.

1

I

4111

In an investigation br Crahney, Hellstrom, and Schenck (1973)

of attitudes held by over 15b instructors oX English, guided studies,

humanities and reading at xwenty-three community colleges in klorida,
.

,

'the, researchers found that, many English tea; ersjelt their

university training had not prepared them.for flhe teaching gf basic '1

reading skills necessary

41 (p., 179). In interviews

A

in leareing.centers and Nnglish claes"

with administrators, the'illvestigdtors

.
.

,
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. .

foung,a dissatisfaction with many university trained English
.

applicants,

4 . , .
. . ..,.

particularly with regard to theft deficiencies related to the special .

y
./

_...

.4ptructitral needs of community college students and to the purposes
..,

.,

. pointed out, mostof the community.college". As Johnson '(1967) p
. , .

..v ,_

lir -r ' ommunity college instructors started theircollege experiences from
is

... y'.. .,

t; . ifferent, kinds of envIronments than did cony of their students and
%

;
. 1 .

in most cases they, had consideKably more motivation.
?

0

In some.cigzs the college developmental, reading instructor is

a person pith a background in guidance, work or psychology. A problem

arises,in such a case in that a person with thi's type of background

maybe e more concerned withrelated personal probleffis than,with reading
4k

problems. This is not to say that t student's personal problems should

be overlook6d Sut rather that both problems should-be tackled.

Ahrendt (1975) notes that many, of the specialists hive worked
.

their way up from an elementary,or secondary school teaching background

to serve as developmental reading instructors. A master's. degree is

the bagic acceptibl,e preparation for most college teaching positIOns,

but it .need not. ne4es ailly be iii the field of reading education.

'

'' I - .

111 4' Wortham <196
14..

,,

It....

,

l

ibed the typical training a person without
,'

.

''''. .
.a.spe alizitidn.in College reading would develop while on the job.

riff
The ppeclalist would read the manuals tlat accompanied the

.

various teaching materials and machines, study the methods currently

in use, +learn to use the machined but have little knowledge of their

values or drawbacks, and learn to be very supportive of their

students. if these neophytes became serious about college reading
a '"

.

14
4%4.6.

I



I

. .

they would enroll in courses, attend' conferences, and study or conduct

--""""

12. ,L

/

research.
4

The confusion which icists around the background required of

college developmental reading instructors` nay only be a mirror of the

.C...

.
, Overall field: As Wortham (196,7) points out, xollege reading courses

_

: f 1
. ,

have a wide variety of titles leading one to believe that there 4*
/

chaos in the curriculum, dr at best that the nomencleells nothixig
.

.

that communicates a commonly understood body.of knowledge. In

recent years this situation improved, but ihe overall problem

. has not beeti extinguished. eir

Developmental reading prigrams are likely to have any of several

homes on a campus.. Raygor and Vavonlis (1973) state, "The locus of

such services often seems to depend on accidents of academi history

rather than on some carefully planned -administrative structur designed .

to meet the needs of the students" (p, 172). Thus we find programs

in Counseling Centers, COmmunications or English Departments,

Education Departments, Audio V isual Centers and libraries. SuCh a.

situation only adds to the overall confusion.

One ray of hope which has come to light in the very recent times

is that instructors are not being assigned developme ntal coursts to

..., .. ,

, teaci just because they are low.person on the totem pole. In a

. .
,

recent study conducted by.Roueche and Snow (1977) of 139 = --

.1.

. colleges and 134 four year institutions, they foundfitbat 83.5% of.
. ,

$ , -

the community colleges and 66.4% of the four year institutions staffed '

/ /

developmental courses with people who
.

chose such a teaching assignment.
4

:141

5'

15 4.,

p
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Ai Keisteira sad in 1972 many of Maxwell's observations of
/

,,,_,,,70-s-...,,,...

.

196 (publishe /n,1968) were still true and we must once agein agree''

- 4 .'144
,, in 1978. Roueche And-Snow7otind that 72.7Z or c mmunity colleges and

I /
e, four year

.

. ' 56% or th institutions employed
\
speci lists to teach their

4 dur , i q '
developmental courses. "In bath of the institutional samples only 35%

Of the tructors had any background in counseling techniques.

Conihe's (1967) 'Statement of over ten years ago seems as

opriate in 1978.. Oke stated, "A greater need for sophidtleationap

in 'the training of Instxuers in college.reading is obviou's. These
',..).

ZZ 1, I. ..,f

teachers will require broad' bases of skills, wider acquaintance with//'. , i .1'.

the psychology of readiv. and with counseling, and a greater depth in

an understanding of 'Elie higher level comprehension skills" (p. 90).
A ,A

se

'Undergraduate Training of College Reading Specialists

...... , . .

The professionalkeparation of a prospective college reading /study

'or

skills specialist should include more than just a specialized course_

of study in a graduateprogram.:*The roots of any competent specialist

go back to the undergraduate where a brbad foundation of persolik
s. -

knowledge was fo4u1Aed on the basis of the concepts, factual
*

.losophies of numerous academic disciplines.
'-t"% *0

Price and Wolf (1968) suggest that. he undergraduate curriculum
1 v .

for a prospective college reading specialist shbuld be broad in scope

including course work in literature, social studies, science and the

arts. The acquidition of a broad knowledge base not only provides

an understanding of the assumptions underlying different fie,lds of

7: . '1

it :
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0'
.

knowledge and how that knowledge is organized or generated, but also
4

provides tits specialist with a perception of how the rtlated courses

Amtlaugh .t. Upon completion of his pipfesdiona reparation,, this A
v

r /
undergraduate academic background will lead to a degree of versa lity

f

and understanding when the specialist is working with the co4ege
ss

students under his tutelage. Ahrendt (1975) points out that this

background of gener,a1 education provides the information needed to

teach reading in'the content fields.
4

Carter and McGinnis (1970) recommend that the prospecti('e .

specialiit be identified and selected during the junior year as a

person with adesiee and potential for a career as a reading specialisE

at the co }lege or adult level., They also suggest that these individuals

encouraeed to acquire an undergraduates background in psychology,

sociology and e

introduced to a

&Asti**. At this tine the student would also be .

basic background in reading instruction.

It
At the screening level for being admitted `to an advanced trainlk

program Price andAlfe (1960 andthat the intelligence and

schola qualities of the individual shnuid.be.considered. The
.r-

applicant shotild be capable of mastery and dpplicat4op of skills, and

concepts and techniques presented through graduate wor k. ,A desire to
- N

grin; in the field of collegesreading instruction isiarltwount.
, .

Furthermore, the applicant should be both an extensive reader and a

good reader all the basic skills which must be
!

, A

taught to one's pupils.

-17k "''
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4 Perponal Characteristics For College Reading Specialists

Equally as important aR bringing an aea<emicilly strong and,.
. .

expeiiencially rich dsyelopmental.background to the teaching

situation, the college reading specialist must possess a unique set,

of personal characteristic's that can serve es the basic foundation

underlying all professional duties. Price and Wolfe (1968) list ,

-four personal dualities that each college reading specialist should-

demonstr %ft he is to be successful

population found at an institution of

four personal qualities are as listed:

a

in interacting with the overall

higher education. These

1. Displays personal attributes which contribute to the
making of a good teacher:

2.It is almost superfluous to say that he must have
genuine regard for students.

3. Since the reading teacher will encounter students
with a wide range of abilities and achievements,
'he most be flexible and creative.

4. The reading teacher will be involved with adminis-
trators and faculty so he should possvis qualities
of leadership and be able to work..welf with peOple.

0

Several other, iters concur with the personal qualities put

q

forward by Pelee and Wolfe. Howell (1973) stresses the importance

..of those characteristics which lead to the ability of developing
.

good interpersonal relations. The college reading specialist must

be able to relat well with students from divergent backgrounds and

with students en ntering a wide range of problems. Furthermore,

the realm of nterpersonal relationships include being able to

interact with faculty members, eollegesdministrators and professionals

__-
from the student services,-as well as having an understanding of the

pfoblems they face.

444.
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Ns. Parker and'Ross (1975) believe that the specialist should have

a stycere desire to wnikwith adult learners, and that he,should be

able to communicate this reeling 66.the students with whomhe is

working. Maxwell (105)' notes the importance of.being able to

provide the emotional supporg and encouragement to keep, on trying

to students who may be either fjuitrated with school or facing other
,

problems. When necessary, the specialist should be able to suggest

other alternatives to college. Hiler 11975) writes,chat the spe ist

&
. ,

must be student oriented in that he recognizes and understands the

p strengths, limitations, and problems oCeach of his pupils. To do

this the specialist must be flexible enough to adjust the demands

of the program toleach individual's needs while maintaining standards
.1".

that.are necessary for remediation.

.

The personal characteristics that lead one to believe in. the
,

college reading p;Ogram are also paramountvin leading the college
.

reading specialist to succ'es,,in dialing with the students he serves

Staiger (1960) it'ated4tbatithe speCialisra,attitude tbward the

course is as importanpas his la;owlesdge base. ..Hilee(1975).echoed
,

4 ,
.

this feeling when phe stated 'that tte speCialist has t9,,be a4firm
..-

. .
. , . . .

believer id the college reading/study skills program big able to

help.the student. ,When the specialist is confident and optimistic

about the effectiveness of the program the students will also reflex

this feeling.

Relatqd to all of these personal characteristics is'a strong v
feeling of peisonal worth held b7 the specialist. It is this belief

"1,19
.1)
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ill oneself that.offen providea the pgptivation and inner strength

'

t-771/4) 'needed to overcome many of the unique problems faced in running

. .

c011egereadindstudy skills programs.
,

That a specific set of personal characteristics gill help the

17

college reading tpecialist succeed in his duties is not arguable.

t
However; it is questionably as to whether a positive set of attitudes

;

and characteristics can be taught to a potential specialist. As
.o

Maxwell X1973) stated:"

Some of- the s kills can be learned, and knowledge

man b&acquire4 but the personal attributes
discussed, given our present state of knowledge,

.pay riot be 'teachable. Therefore screening of
potential. students for these characteristics is a
necessary responsibility of those who are educgting

.college, reading and study skills specialists. (p..161)

-. . .,

Professional Preparation., Af.,. ok
l ft 0

11101144-ospective College readbestudy skills specialist should
,,.

undertake a 4pecih14ed pAgram of training pertaining to a variety

. ..

of fields directly related to the teaching an4 manafement of a college
.1; .

'

level reading program.' yaridus ,writers have, attempted to break this
.. ? 0 .0.

1

4 e .

specialized training down into specific lists of skills, objectives
. .

orcompetencies. What follows, ip this section, is an attempt to

40/

pull 'together the proposals of thir,teen experts who have offered

suggestions during the past eleven years. Livingston (1974) makes

use of two'broad dectloris entitled "Reading Related SkIlls'an'd

"Heeded,Hon-Reading Skills" in her paper on thisetopic; they will

be used dings for this section. Under each of these will be

4.

20



listed sub- headings 'of

skills. The name(s) o

be note' for reference

Reading Related Skills

18
a

generalized skill areas followed by.specific

f the writer(s) who advocate each skill will

purposes.

At the heart of the years of professional pfeparatioll which

every college reading and study skills specialist undergoes is a

curriculum directly related to his future t eaching duties. A vitally

Important point worth stressing again is that the prospective college

reading specfalist will be called on to work with students who bring

. .

with them to the clatil.-rOom or learning center the greatest range of
-.

.

. .

attainment levels and aptitudes found in..tbe field bf reading

education. r

In a single class students may enroll who are preparing for graduate

school examinations while others are operating at grade school levels

of attainment., The specialist at the community college must face

. 10.

. ,

problems related to an even greater diversity in studgnt populations.

Thus, within the overall afield of reading education there is no
. ,. 11 i

1 1"--z.

specialist in training who must emerge Mom his program of professional

preparatio9 with a wider'base of academic and experiencial kno6ledge.

than the college developmental.reading and study skills specialist.

, In accepting such a premise onefinds that the number of'reading

related competencies which must be demonstrated by the prospective

__4ecialist-are numerous. The authoiles in Ihe_field have put

N

forth numerous suggestions as to what skills a prospective specialist

4 5
a

1
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must master.
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a

Designing and Organizing a Total Reading Program: The major competency_

which must be demonstrated by every specialist in training is the

A

ability to plan a well balanced college reading/study skills program
,

emphasizing the'relationship of listening, speaking, reading, writing,

and study skills .(Prite and Wolfe,°1968; and Parker andRoss, 1975).

. Without such a competency the specialist cannot hope to bring together

the other ski lta needed to run a college levgl reading program.

2. '

KnowSedge of the Field of Reading: A thorough knowledge of the field

of reading includes an understanding of the methods of reading

'instruction from kindergarten through college, and all of the subject

and skill information taught at etch leJel of educational ladder (Price

and Wolfe, 1968; and Livingston, 1974). -Johnson (1967) and Maxwell

(1973) believe that, in addition, the future specialist should know

the4theories, philosophy, psychology, medical data and research whfch

provides the foundation for the proyssion. It is also deemed

important that the specialist in training should be familiar with

the professional materials, journals and yearbooks available as well

as with the major prpfessional organizations and leaders in the field.

Knowledge of College Reading/Study Skills:. Parker and Ross (1975)
Am,.

state that professional preparation should relate directly to those

/.

are, of the reading and study skills process needed by college

students. To he qualified in such a competency, the specialist must

. !
-

22
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be able to teach skills relating .to reading .compra4hension, flexibility
'r" 4

of reading ra e )Based on purpose setting, vocabulaty'development,

study skills ( ch as notetapng, organization, outlining and St130,

proiicient'method of test taking,library.referenoe skills,time

mannemAnt, retention skills, decoding Skills and. spelling in a

variety of ways. In addition, ihese.writers stress the need for
.

. ..
.

being able tghelp college pupil :in understanding the various signals

.,
: .

,-withSn the structure a . our lbnguage

.

ke
such as punctuatiOn,

.

syntax-
.4.

.

and style of writing. Most important.is the ?kill of guoiding students

to understand, and appreciate literature.so-that they will hopefully.

become lifelong reiders-

N 5

The future specialist .also needs to learn ;of the theoretical
,

.

nydels of the college reading process, issues, and trends in college
.

. ,

.

4

relding, literature in the field of.readingthe characteristics

skillful college readers and the histoiy of college reading (Carter

and McGinnis, 1970; and Parker and Ross, 1975).\

Since students enter a reading center or class while enrolled in

a diverse course load, the specialist must be able to guide the

students through 'the thought processes that are distinctive to any

discipline, as well as, to help them overcome any reading problems
o

which might be hindering heir advancement in a content field course.

This calls for the specialist to have not only a broad academic

background but also a strong background in teacjiing readingoin the

content fields. The latter becomes particular* important when

working with students enrolled in course' work in which the specialist

. has no,acallemic background,. The specialist should also be able to L\

.

.
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4.

(..

select, revise and/ot develop class materials and supplementary

materials for reading instruction-related to the academic disciplines.
4

Diagnosis of Learning Problems: The reading specialist working with

college level students needs a substantial working kn ledge of formal

and
. .

nd intorrm4A measures for assessing student achievement, methods of
'"'. ' 4r4 " .41 .. .

. liagnosing learAng,Problems and ways of determining a,student's
- s.

interests,

.

preferred learning styles and potential. Bafore a

f

prospective speciallit can be certified as truly competent in this

area,lhe must know both the strengths and limitations of the various

inventories and tests suitable for usage with a college/adult

population (Livingston, 1974; and Parker Ross$11975). Needless

to.say, the future specialist must also know what thesetinstruments

measure and how to.interpret the results of any student assessment

data. Such competencies assume the specialist has a knowledge of the /

process of reading'at the elementary and secondary. levels.

There is a need lor the specialitt to be able to develop one's

'own diagnostic and assessment instruments for situations where

approkiate tests are not available or do not adequately measure

collQleve/reading and study skills ()filer, 1975; and Parker and

Ross, 1975). Related to this skill is the competency of using

informal diagnostic inventories for reading, word recognition, study

skills and related fields of the language arts. Homer and Carter

`(19.70) stress that the specialist must understand that data gained

from such inventories should be interpreted in terms of a student's

iacademic background and the sp*iiffir.st% observations of the pupil
6

24 6
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along with other test data. Informal instruments can then be used

as measures of continuous individual, assessment at the college leyel.

The specialist should be able to determine a student's motivational,

emotional and psychological interaction with the reading procesi..

Moreover, the specialist should be able to use the process of diagnosis

to'help students at both ends of tfieschievement.continium.

Parker and Ross (1975) believe that the specialisp should demonstrate.
_ .

the ability to write a case study /history lax/a college level student.

Such an activity verifies that the specialist in.training can determine

the nature and possible causesa& a student's learning problems. A

case can'be made for,developing this case study through an internship

experience in a college beading penterJ

Remediation,of Learning Problems: Being competent iri the field of

diagnosis means litilnwithbut an equal strength in the remediatiOn

of learning problems. The prospective specialipt must be able to

take the data gained through diagnosis and apply it to the development

of asrogram of remediation for a college student. (filer, 1975)..

Throughout the proces s of instruction, the specialist must 1:.7irieto

determine the student's approximate reading growth as it relatee,to

his academic demands. Based on such actions, the specialist scan'

adapt teaching methods to fit the student's nteds in both reading

center work and in the larger academic community.

Setting_of Goals and Objectives For College Reading Instruction: As

is the case at lower levels of education, the ability to select and /or

25'
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a

*
write instructional goals and design specific behaverial objectives

. ,
. .

,
.

.

1.

is an important skill which future specialists should master (Parker

and Ross, 1975). The specialist should also leqrn to evaluate his

teaching e'ffective ness based on the use of such objectives. Being

able to select, revise and develop specifie instructional procedures

for specific behavioral objectives is particularly, important in view
.

, . ,of the individualized
,

nature of college reading instruction. The
.

specialist s1muld be abl-to-use-goals- and objectives in_developing
.

competency based education '

*-7*'405

The program pf

specialist with

Materials of Instruction:

should proVide the future

4
and practice with'a,variety of instructional materials anamethods.

Through a process of studying and working with commerciallyiprepared

profeWonal preparation

both an understanding, of

teaching aids, textbooks and workbooks as well as mechanical equipment

used in the teaching of reading, the-iPecialist learns how to s

criteria for evaluating and judging these.materials. The specialist

.

will also learnsthe range, usage and limitations of the materials on

the market and, thus,,will be better AO them to the

particular needg of the pupilsi(Pric and Wolfe, 19 68; and Parker and

Ross, 1475).

c.

Methods of Iristruction:%

stqdent population calls

dr
degree of flexibility is the selection and employment of teaching

Successful instruction of a heterogeneous

fer''thd specialist to have developed a high

methodsand techniques. PersOnal teaching Strategies ranging from
1, 1

26
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the most elementary to)the most sophisticated are needed if'success
1r

I r . IN
1 is Xt, bemet. In order to develop such a fiexible st.yle of teaching,

.. of
. .

the specialist must havb a. knOkiledge-of the -various learning theories

- : ...4ft
and teaching strategies XLivingston, 1974; Miler, 1975; and Parker

4. NO .

) , ..11
4 and Ross, 1975). ....,

4
.

.'
.

Individualization of learning provides the key to success in

reading csnter. Even in a traditional claps setting the speci i t
A

'must be able'to individualize the instructional approach. rter and

McGinnis (1970) suggest that the specialist know how to use flexible

grouping; techniques to meet specific objectives.

There id.a need to help pupils having -a history of reading

difficulties through the utilAzit.ion of alterative methods of learning ,

...,
I. . x

while reading skills are. being developed. The specialist
its s

should know

how to use a buddy s stem or cluster group aaroachas gen as to have
, AP

available materials designed for ease of reading.

Ilbti
.

. 4
i

Basic teaching techniques" such as those pertaiang to establishing

and maintaining rappott with a class or hAqito hold well conducted
, 4

.

diieusspns cannot be overlooked in the specialist 's training.
4

Curriculum Development: There is a need for the future specialist

to have a ba9kground in cu. iculum development. Alihough the volumei
of teaching materials re ated to the:lield of college reading and
.

study skills have grown in the recent yea5s, the specialist may still
.

. Q
4 ,

And that there is a lack of materials on the market to m t specific

student needs or that the avail a0 materials pre of a secon class.
nature. To overcome.such a lorobliem, the speciklist must be c mpetent

40
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...., in material design and development (Li lngston, 1974 and Miler, 1975).

The specialist should know how to d op study guides, Modify existing

fdaching materials and delveloif his own Aft ware-and media materials.

e .

Is

Needed Non-Reading Skills 4

Skills which are not directly related to the process of readi ng

or usage of study skills ofteillgetermine the effectiveness of a

college reading and study skills 'program. In some cases non-reading

competencies such as advising skills are used dictly with the studehts

while in other cases these competencies are ones such at administrative,

political and public relations skills which are rarely employed

directly'Ath students.

Advising /counseling Skills: In many institutions St higher education

students axe assigned to a faculty member who becomes the student's

adviser. To properly function in this role the-specialist must be

able to design plan; Of study and aid with the scheduling of advisees'
.

classes as well as keeping abreast of campuS graduation requirements

and transfAr requirements (Livingston, 1974; and Parker and Ross,

1975). The-specialist must also be able to direct students to campus

esources which will provide either academic or emotional support

d pending upod the student's needs (Maxwell, 1973)..-

1n-house Knowledge: Since this is an omnibus %kind area, development,

of such skills arVrelatedto.a full spectrum of duties performed by

the specialist. This includes such knowledge as:.

a) the academic customs ar rituals of the institution

, 28
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(Maxwell, 1973 and Livingston, 1974).
b how the various curricula are set up at the inst tution

and the apOopriate reading levels required for ach
(Livingston, 1974). e,

c) Understanding the demands and expectations of e

faculty in different.dep5p,nts. This inclu s being
aware of'their instructional goals, strategic and grading
procedures (Maxwell, 1973). e,

d) a general background in tfieacademic discipl nes which
present a'hAgh failure rate at an institution (Parker and
Ross, 1975).

e) information in practical. matters such as helping students
go through procedures to secure ffnancial aid, counseling
services, etc. (Livingston, 1974).

Campus Politics: There is a need for each specialist to be familiar

with how the college operates internally in order to facilitate

making changes and meeting hose goals set by the reading center

(Livingston, 1974). The t must have skills which permit

him to serve on program an u widelcommittees and interact

with actic departments (Maxwell, 1973). Carter and Mcginnis (1970)

wrote, "The reading program must not be operated in isolation from

the mainstream of campus life." They go on to say that the specialist

must. be able to gain cooperation from others while helping the students

improve those reading skills essential to the subject being taught

(p, 48).

Implementation- Skills: Ahrendt (1975) points out th.at reading

specialists must, in many cases, Yralop ehe very programs they are

to serve with. The specialist in training needs to demonstrate skills

in organizing and planning a total program (Livingston, 1974). Such

,skills would include proposal writing and grantsmanshipInowledge as

. 'well as all of the duties listed in other sections.

. 29 .
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Administrative Qualities: College reading specialists are often

assigned a widesrangatof administrative tasks to perform. Before a,

prospective specialist completes his training he should demonstrate

his ability to prantfa model college reading program including the

27

following elements: hiring of staff members,.planning courses, prediNng
a

enrollments, submitting budgets, coordinating and directing the program,

evaluating staff members, and ordering textbooks and materials
. .

(Livingston, 1974; and Parker and Ross, 1975). It is also suggested .

that the specialist

1 '

(Ahrefidt, 1979) and

.

have opp9itunities to draft program objectives

learn'accouifting skills, ',bide relations

piocesses, a4veitising skills, and how to prepare annual reports and

informational descriptions of the.program (Maxwell, 1973).

Supeivisionl Since the Specialist who works in a reading center will

A

most )Seely be supervising tutors or peer counselors, it is recommended

. A
that all l-prospective specialists have an oppbrtunity to gain supervisory

experience by supervising the work of several paraprofessionals

(Ahrendt, 1975).

Big.;:tron of the Total College'Reading Program: The proper evaluation

of any program leads.to it being more effective in. its service to the

students,and,the institution. The prospective specialist needs to
at

4

learn how to establish and implement procedures for evaluation, elect
.

a
4)_,

and/or develop.idformation collection procedures, evaluate the rogram

4
based on predetermined objectives and evaluate the instructional

..1'
.

program to determine strengths, limitations and the need for adjustments

(Parker and. Ross, 190). The key to this process is the skills required

1130
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fOr the revision of the existing program based on'the evaluation

(Livingston, 1974).

vt

Providing In-Service Training,: The concept of in-service training

includes duties directly related to the reading center and to the

,institution at large. If the program utilizes many part-time C
instructors, instructors without a reading background or.paraprof,es-

.

. sionals such as.tutors, there is a need for the coordination o a

program to either offer or arrange for in-service training (Maxwell,

1973; and Ligngston; 1974). This duty also includes assisting the

content area teachers in planning instruction for students in their

classes through locating, constructing or modifying materials at

varying levels of difficulty to enable the instructor to better meet

the needs of his pupils (Wortham, 1967; and Parker.and Ross, 1975).

Researcher/Writer: The spectre of publish or perish hapgs directly

or indirectly over the heads of many educators involved in higher

education. The need for *quality research in the field of college

developmental reading is very real, but before a prospective

specia)tft can be a researcher he must be a "competent consumer of

research literature" (Raygor and Vavoulis, 1973, p. 173). After

this competency is met, the specialist should conduct research and
Se A

(

publish the results (MaXwell,.1973) as well as to report research

findings of relevant information to all faculty who instruct the

of

pupils at the institution (Parker and Rosa, 1975). Price and Wolfe

(1968) believe that a prospective specialist should hate a course

background in research, psychology, guidance and testing and
0.
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measupment.to be ,competent in this area.
i

i e 0

.r..
. .

Community Affairs: a"he specialist must develop skills which permit

him to to serve al a consultant tly members of the academic community and

i
.

i

AP4.
the community, at large. Within this capacity he may work with community

/
,. .

.

agencies working to impro'e reading pkills, e:$. AB.E. centers,

O.I.C. centers, E.S.A.A. Tutorial centers, etc. Overall the specialists
i .... '' :

,

..

. .

i must learn to keep in touch with the reading needs of the community

./

(Liiingston, 1974).
4 4

,
4

I*

Specialized Knowledge and Competencies For the Community College Instructor

Therea specialist who gains employment at -'a community colAge

will encountersan academic environment which is baked on an educatioqal

philosophy that is different from that of the institution 'which provided

tha specialist with his professional preparation. Livingstdn (1974)

states, "There appear4to be some characteristic patterns associated

with community colleges which make it necesdhry to have expertise in

e
additional areas other than reading" (p. 5). -

Price and Wolf (1968) suggest that the specialist in training

should become familiar with the community college as an institution

thiough the study of the nature, Pl4sophy, history, purposes and

objectives of the community college. .NJ

Most important is an understanding of the student population at
...

a community college. L.L. Jarvic detailed the unique nature of the

community college student body in "Making Teaching Effective"

32
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(Kazmierski, 1971).

30,

. Typically ... the heterogensity of students places heavy
_responsibilities upon the teacher who has in his classes.
some students preparing for profesSion,1 courses, others
who will be skilled workers or tradesmen, some who_are in
their teense others in their forties or fifties, .some with
really superior-ability and others decidedly deficient

(P. 8)

The reading specialist must understand the differences in psychological

mike up and-motiv in,such a mixed population so that he can plan for

differences in course tontent,.meet individual academic needs and

select instructional media.

Kazmierski (1971) describes nine specific duties and responsibilities

-1

of faculties teaching at community colleges. They are effectively
0

summarized by Livingston (1974) as follows:

1.) The need tomork with a very heterogeneous population -
transfer, career, no goals, eta. some students have.
superior ability while others are decidedly deficient.

2.) The need to plan for variances in course structures,
individual instructional needs, etc.

3.) The need to,develop effective diagnosis andievaluation
plans; tasks are more complex at this level than at
other levels because of the greater differences and
gaps in students' goalsand needs; standardized tests
are not adequate at this Level, and individualized ,

testsisre time-consuming to administer; finally, it
is difficult to interpret test results.

4.) The need tolcohtinually find information al out the
effectiveness of the program need to translate research
findings for practical use.

5.) The need to determine how,to select 'new instr '. ional
ripls that haven't been tested for a ver % a !e

4..

. ma
'Ilk

. pop lation, or which have been tested but f

6.) The eed 4k realize that frAquently one
different population than the one in question.

wor ing
in a climate of immense innovation that too o ten looks
for panaceas rather than ways to theet needs of students.

7) The need to participate in a cachniE goverance
procedure which is different f om lower education/1p
,levels or a university senate.

. . . 3 3,
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,

8.) The need to carry a heavy teaching load, which
fiequently involves a heavy amount of counseling.

.

9.) The need to ceach.and counsel in a structure of 1,
continuing educational and philosophical change
that moves with community fads (p. 6). ,

'The'only effective way four year institutions can provide 'Ty

.prospective college dpvelopmental reading specialists with an

opportunity to master the aforementioned skills is through A, process ,

-

of interaction with local community colleges And the staff members

at the reading centers in these institutions. Supervised internship

experiences, visitations and professional level course offerings

by community college staff members can. meet this need.

Internship Experiences

Perhaps the most important phas e of the preparation for any

prospective college developmenttreading and study skills specialist

revolves around an internship experience where he is able to work in

a reading center under the direction of a Paster teacher (Johnson,

' 1967; Price and Wolfe, 1968; Carter and McGinnis, 1970; Kazmierski,

1971; Cranney, Schenck and Hellstrom, 1973;'ishrendt, 1975; and Hiler,

1975). I 1110 o

5 SN
1%411 .
tW--

Price and Rolfe (1968) sugg est that the prospective specialist

should agabiduai ly become involved with students through a process of

study, observation /participation experiences and supervised teaching

of students. They also believe that the internship experience should

include lesson planning experiences, gioup discussions with other

interns, reviewing professional literature,, attendance at"-professional

34
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.
conferences and seminars with professional reading center staff,

members. Ahrendt (1975) adds the following experience's to this list:

developing teacher made materials, 'tutoring, conducting small grdup

- skills lessons and attending regular department meetings. Cranney,

Schenck and Hellstrom (1973) believe that the internship experience

:should include visitations to local community colleges as well as

oyportunitie6 to serve internships at such sites.

The recommended length of time to ble spent by a prospective

speciali;t in an internship experience varies from writer to writer

based on. the academic calendar at their flame institution. However,

the consensus seems to be that the

semester or two ,quarters in length

Hiler, 1975).
#

internship should be at least one

(Carter and McGinnis, 1970 and

Ahrendt,44.975) summarizes the importance of the internship

when he .states:

Thewalue.of the practicum allows the prospective
teacher to practice the theory he has. learned and
associateana deal with students in a reading
center situation .... Through the practicum~
experience, the prospective researcher will gain
insights and experiences in dealing with the wide,
range ana variety of reading achievement levels
found in a community college reading center. (p. 28)

Examples of Training Programs Described 4n the Literature

Within the body of literate that has .evolved around the subject

of training college level reading specialists, one finds,only a

limigjea`humber of articles detailing established courses or training

4

programs. This is of particular interest when ohe considers the fact

35..
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that the number of training programs orthis nature throughout the i

country are growing. In examining the first edition of the Inter-

national eading Associa;i6n's book, Graduate Programs and Faculty .

. .

in Readind(Wanat, 1973) one finds that.twelve institutions offered

courses directly applicable to the training of college level reading

specialists. In the second edition (Guthrie, 1976), however/the
,

number of institutions grew to twenty-one and this writer suspects

that the number will once again grow when the third edition is released 4(

in the near future. Even with the growth in the number of graduate

reading programs 'offering course work, filer's (1975) observation

that only a limited number of institutions'are offering even one

course specifically designed to train iijatructors,adequately for this

new field is quite true.

In 1962 Kinne reported on a program which was offered by Purdue

University. The nature of the program called for supervised on the

job learning in which interns taught two sections of a college

reading improvement course. During the months preceeding the new
4

p .
academic year, interns participated in an orientation program

-

which covered subjects such as developmental reading, use and mainr

tenance of reading machines, tests and theasurement devices, and

sample college reading assignments.
4

After the kirst week of classes, discussion groups-were held

under the direction of an advisor. Disebssion group activities

revolved around the particular problemSlaced by the interns and

also the planning of curricula for the Courses. Through enrollment

A 36
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in a, formalized course, the interns covered material about the nature

of the developmental reading process, and the materials and techniques

used in college reading courses. Topics included the following:

1. Widening the reading span Ls
2: Decreasing fixations, the duration of fix tions and

regressions
3, Eliminating vocalization

Increasing vocabplary.
5. Using teaching devites (acceletators, tachistoscopes,

controlled readers, reading films, timed essays And
oculographs)

6. Reading rate and flexibility
7. Reading rate and comprehension
8. Testing
9. Records and record keeping

10. Role of the,instructor in the reading program
11. Retention and carry r of new skills (p. 100)

Visitations to other see ons of the developmental reading

classes were alsb required. Through such visitations interns were

able to view subject matter and teaching styles in. practice.
--1

MSXW41121966) de4prtbed a training course under her direction-
.

at the University of Maryland. Entitled "Internship in`College
.

Reading and Educational Skills," the course is designed to provide

graduate students with amsupervised experience working with college

\TV

students who have educational sk Ils problems. In order to receive

three credits, the graduate stude attend three hours of class

each week and also intern in the reading laioratori for a period
..

.

of four hours per week. Prerequisites to enrollment in this course

included a general background in psychology or counseling, a course
. .

in tests and measurements, and although it was not required a course

About evaluation and change in education skint; was desired.

Formal classes were broken'into two segments with the first hour

3"



devoted to lecture on theory and the second being used for demonstration

ana discussion of techniques; materials and equipment. Throughout

the term tHe.instruetor covered the following theoretical topics.

1. Orientation to the Reading /Study Skills Laboloxy
(History, goals and Philosophy)

2. College reading - techniques and goals
3. Reading machines.- uses, and abuses
4. Higher level reading skills
5. Orientation to reading card programs
6. Developing effective study skills
7. Writing skills
8. SQ3R and notetaking techniques
9. Improving spelling
10. Vocabulary development
11. Tests in educational skills
12. Diagnosis of learning probl s

13. Physiological factors in, reading

14.. Emotional factors in reading and study skills
improvement -(p._148)

Student's enrolled inthe course were expected to complete activities

pertaining to the follc4ing eight specific areas:

1. Testing and diagnosis of learning difficulties -
Students learned how to administer, score, and
interpret screening and diagnostic tests related to
reading and study skills: Trainees would-role play
different situations related to this competency.

2. Familiarization with materials and equipment used
in additional skills improvement - Students learned
about teaching machines and materials through using
them. A critique was to be written on a new work-
book by each studente

3. Supervision of undergraduate students working in
the laboratory - Initially the graduate students
.would assist undergraduates in locating materials,
and operating the reading machines and tape
recorder. Later in the term the-trainee would confer
with undergraduates about their difficulties in
using the materials as well as to answer related
questions. .

4. Evaluating student progress - This activity taught
the graduate student to conduct progress interviews,
to evaluate student progre'ssland which additional
materials could be suggested ta facilitate additional..

4

ma,
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Trainees also learned the apprgiriate ties
to suggest post-Leafing and how to in pret the .

results. Role playing preceded actual work with
undergraduates.

5. Preparing and-discussing case studies Each
trainee was to prepare an intensive case 'study on
one undergraduate and then present it to the
laboratory staff. Attendance at case conferences
was also required.

6. Conducting and evaluating research in college
reading - Each student was to complete a research
project on a problem in college reading. The
literature review was presented to the class early ,

in the semester while the results of the research
were submitted later in the term.

7. Conducting follow-up interviews - Each trainee
interviewed several students who had dropped out.
ofthe laboratory program to assess their reactions
to the program and their reasons for dropping out:

8. Developing new materials - Students were to develop
new materials or were to evaluate new programs on
which other staff members were working. (p. 149-150)

Final course evaluation was based on the research report

36

(30%) and laboratory activities (70%). The latter included performance

--
on each of the aforementioned activities, a situational test and two

evaluations of labor tory duties performed throughout the semester.

After moving t8 t e University of California at Berkeley,

Maxwell (1969) reported on the course offered at this institution.

Although most of the beforementioned curriculum was retained, several

subjects were added to the course content The administrative -

aspects of college reading were introduced to the trainees. This

topic detailed the establishiqg and administering of a program .

including the developing and maintaining of relationships with...other .

academic departments, problemsof maintaining student and staff morale,

and overcoming the undepirable "stigma" frequently attached to college

reading /study skills programs. Trainees also learned how to"write

39
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annual reports, develop evaluations, and handle other duties faced

by college reading specialists.

Cranney, Schenck and Hellstrom (1973) developed two courses

at the University of Florida after consultation with community

college personnel in Florida. An experimental course entitled,

71 "Reading and Study Skills in the Junior Csalege" was offered for

the first tine in the spring of 1972. Reading assignmen ts varied
k

and each student was given a three weekexperience in analysis and

46.

improvement of their personal reading skills. Each student kept-a-
.

reaction log on the thirty-one class experiences which included field

trips to community colleges, develppmental reading classes and

learning centers. The course was team taught with community college

reading teachers and a linguistics faculty member. The evaluations

of the course led to the development of a prerequisite entitled,

"Teaching Adults To Read."

The-course description for each of the classes are as. listed;
ti

Teaching Adults to Read. -- Basic concepts in adult
reading. Topics include rate comprehension, word
attack, English structure, readability, and the adult
student. An experience-in analysis and improvement
of personal reading skills is included in the course.
The course la especially designed for studentS intend-
ing to acquire training in junior college reading
skills. Selected readings pnd a limited experience
with iateriali is.required. (4 credits)

JunioriCallege Reading. -- A survey course of the
nature and concerns of junior college reading programs.

tOpportunities'for observation and interaction with
teachers of a variety of programs and approaches will
be pioVided. Topics inclilde the junior/community
college, readrn and study..lkills materials, diagnosis
and testi;v, problems of miolbrity groups, laboratcpy
and classroom methods, and management. Brief papers,
visitations, and selected'readIngs are required.
(5-credits) (p. 181)

40
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Reygor and Vavoulis (194.3) delivered a paper to the22nd Convention

of'the National Reading Conference in which they described a-progriM

$ that had bcen develdpetff at the University,of Minnesota, A. curriculum

for this Masters level program was developed after a survey of expert

;pinion, a s irvgy of existing courses offere&at the institution and

conferences with,protessionals ii .the field. Based upon these
. ,

ommendatios, the following proposed curriculum was put 4orqt.
1

4

I

-

Courses *sent fn a Plan of Studies:

Elementary and'Secondary Education 01,

Teaching and Supervision of Reading in the Elementgry School

°. Measurements and Statistics: t

Introdattbry Statistical Methods "46
Psychological Movement D

--or--
Counseling Psychology II: The Clinictll Use of

Psychological Testa

ti Counseling:
.-..;.,

Intkoduction to Gui deR6701 )1

. Counseling Psychology:I: History and Thgories
Group Counseling:p.Principles and Procedures '

'Counseling Psychology III: Interviewing
--or.-- ..

Counseling Proccdurcs ..%

Psychology:

.

k Social Psychology
5Differcntial Psychology
Analysis of Behavior

Areas Without Specific CourBc Recommendations:

Personality
_Higher Mueation
Spcpial Educatioq.
The" Disadvantaged

.1
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Elementary and-Secondary Education:

RECOMMEODED COURSES:
.

Clinical Diagnosis of Reading Difficulties
Clinical Practice in Remedial Teaching'
Teaching Literature in Secondary Schools.

a

Statistics and Measurements:

Statistical Methods
Educationalafeasurement in the Classroom

'Iliadic Principles C4'Measurement
Im°

Counseling:

Counseling Bureau Practicum

Special Education:

Education, of the Disadvantaged

Diagnosis and.Remedifition of Learning
Disability

r. A

Linguistics:

introduction
(pp. 173-174)

oThe rationale and the research findings behind the development of

this program aredetailed in another section of this paper.

a

(

Since the early 140's the institution has offered two courses

in "The Diagnosis and Treatment of CollegpLearning Difficulties"

for graduate students interested in college level reading and study
41 f

skills. During the first quarter students fill out adquestionnaire

which'determine what readings

)

The authors point out that no
.

_,..

and observations they will be assigned.
. 0

tO4 students receive the same require-
* o .

40--
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,,/
ments. The basic course objdctivAlo are as listed below. ,

Educational Psychology 8-341
Diagnosis and Treatment of Colltge Learqing Difficulties,

General Course Objectives:

Basic Objective--- Learn to diagnose and treat rearming
..,

difficulties effectively .>

Counselor Behaviors:
dim

Perform competently in diagnostic and treatment interviews
Understand comkon emotional,problems,that accompany skill

and achievement problems

Familiarity with group counseling techniques for study
problems.

Measurement Skills:

Familiarity with achievement, Oility, persqnality,
interest, and study habits instruments, bearing and
vision 'tests

Skills in selecting, administeri and interpreting
appropriate tests

Evalgating student progress by means of tests, interview
and case study

Instructional` Skills:

Familiarity with materials used in bath devel- opmental
and remedial. work

Familiarity with equipment and hardware
Selecting materials and ikechniques to fit the needs of

a particular student jr

Constructing an appropriate remedial program and
administering it s'

Familiarity with teaching and tuto rial techniques

Management Skills:

Program planning.
Faculty involvement'
Consulting skills
Staff egad space needs
Budget planning

'Research LEEilMinci:

Familiatity with basic research
Knowledge of information sources
Familiarity with professional organiaattons and

publication? (pp. 174-175)

4 .
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Dining the second quarter,,of enrollment in'this course students
7

work three to four hours a week in the Reading and Study Skills
. . . . . .

irae

Center supervisionwhile under the close supeision of a staWmember. In thp
..p. _

weekly two hour class meetings students critique theieskills,center

eXpeldences which have been recorded on tape or videotape.
1

In recent years student; have been permitted to enroll for a

,

third-quarter. For theie Who do enroll, the course takes on an

ecandeci ptacticum nature. .They either continue to work in the skills

.
.e center or teach a highly individualized "How to Study" course under

the supervision of he instructor.
4.

For graduate btu ants enrolled in programs of study leading to
% A . .4

a d4toral degree Sri h an emphasis on college reading and study skills:
t

the first year. of AY neis spent in course work. During the
.... t z

.. .
: ....

second year they'0work part.7.44 ini,ibe Reading Study Skills Center,

"pod in the third year they hikip to supervise new students. Throughout

.
,

t

this period they.enroll in courses which provide a good background
4, ,

-, ..

ill,counselingapiOkills, measurement and statistics, and r

I..
Y . +.

(psychological, 6S4daf:ons.
.-

.

0 1 q_ 1

'vie auth040 stare thht tkie students gra duating from this prdgram
. i 0.

M

emeffie with a cc tin. of academic knowledge, background experiencqs

and u able skillp that place htm in a unique category which is
4

differ nt. from any other. ident fiable academic specialist.

r.

Required Degrees For Employment

The field. of college reading suffers fel= a creditability gap
4

1 .44
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based on the negatiVe connotation of remedial work at the college

level. Due to.such a factor the college reading specialist must
.e

meet the same academic requirements of any other instructor. The

basic acceptable preparation for all community college instructors

seems to be a masters 'degree. Such also seems to be the case at

all four year institutions of higher learning, although the doctorate,

required'for a tenured position.

Hiler (1975) offered a major argument supporting the holding of

at least a tasters degree when she stated:

.. to require less is to reinforce attitudes that
these courses have no place in a college setting and
,thereforet the program and the teacher involved do not
merit the same status as the traditional college offer --
ings. These attitudes are quickly perceived by the
students; their feelings of being stigmatized by taking
iemedial courses are reinforced. Thus, demanding fewpr

7 credentials of instructors for remedial programs predis-
poses the program to failure. (p. 7)

"Another 'Crisis For the New Born"

Teachers at the elementary .and secondary levels who wish to

develop additionalmompetencies pertaining to the\teaching of reading

con enroll in Hatter; programs or reading specdalist credential

programs. A community collegObinstiuctor bolding a Masters degree

faces a unique 'problem .if heshould trish to upgrade his teaching

skills. Post master's programs traditionally stress the importance

of research as opposed to teaching excellence. Furthermore, doctoral

programs include the universal full -time, one year residency require-

ment which causes problems for those rreadi teaching at a Community

15 ..`



J .

college.

.
43

Kazmierski (1971) puts'foith a plan to overcome "another,crisis
. I

for the new boA2." Using the National FaCulty Association of COmmunity

apd Junior Colleges', cuidllines For the Preparation of Community/Junior

College Teachers and 1p adaptAion Of the coMpeteilcy based program

for doctoral.sfudents at the University of Maryland,. Kazmierski
,

endorses a program of Studies leading to a'Doctor of Arts in College

Teaching of Reading. The N.P.A.C.J.C. guidelines suggest that there

are five areas of professional preparation for die training of community

collecoge instructors. Thege areas are listed as follows:

A. History, philosophy'andyfunction of the community
junior college within the field of higher education.

B. Leadership proplems in community/junior ,collegesy

including professional and legal concerns, legislation,
administration and finances. :

C. Testing and evaluation,.including statistics, data
analysis, and the interpretation of emotional research.

D. Characterisfics of students, including learning theory,
psychology, educational sociology, and student advise-
ment, counseling and guidance.

E. Special problems in curriculum, in subject fields
characteristic of community/junior college teaching.
(Kazmierski, 1911, p. .12)

In amending the University of Maryland's requirements, the writer

supports student's developing competencies through regular reading

courses or by designing a program of, proficiencies In tHe university

reading major. Such proficiencies could 'be de6loped through selected

class attendance, attending seminars, independent study, tutoring,
4 , .

field experiences, scholarship in reading, research, university

4
teaching, advising, itlatitute program planning, institute administration,

editing, reading center administratpn,'professional writing, rind
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.

diagnosis and remediatiop of learning problems with
.

.college and

adult students.

Kazmierski also supports the N.Y.A.C.J.C.'s position on the

'vital importance of a structured one-semester internship in conjunction

with a continuing seminar in community college teaching. Moreover,

"the completion of the educational requirements for the fulfillment

of the doctdral degree must be witnessed by the successful completion

of the teaching of one academic year in a community/junior college.

The Doctor of Arts in college teaching will, under no circumstances,

be awarded prior:to the completion of such professional residency"

(p. 14). '

In.toncluding his report, Kazmierski states, "The teaching

doctorate or doctor of ar t; is the most practical degree for

in-service junior college reading instructors. y combining

relevant professional courses in: the natyre and nuture of junior

colleges and students, sufficient reading competencies, real

teaching experiences and a practical residency requirement this

crisis can be handled" (p. 15).

Underlying Quality Courses - A Foundation Built of Research

In 1971 Kantaeraki reported that there had been little or no

research on the training of community college reading instructors.

He proposed a plan which included the EbIlowing steps: 1. Visit,
. 5

study, and research the community college relaiig progr ams currently

in operation, 2. Formulate plans for realistic training programs

,47
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at the masters level and the doctoral level, and 3. Initiate
1 4

*these programs and continually rc-evaluate their re levance (p. 14).

Streidher and Nemeth (1977) stated that, although there was an

increasing interest and awareness of the need for quality programs
/ '

.

.to train the college reading specialist, many of the existing programs

are heuristic and, have not been developed as a consequence of any

research based competencies. Only these investigators and another

team have reported on using a research base to develop programs to

train college developmental reading specialists.

Vavoulis and Raygor (1973) sent questionnaires to thirty -eight

college level reading specialists asking them to rate a variety of

courses on a continuum as being either essential; important, but not

essential; or of limited value for a proposed program of study leading

to a specialized Masters degree in college reading and study skills.
4t

The list of courses included thirty-five courses offered by the

University of Miiinesotaknd five hypothetical courses which were

4
deemed to,be of value. Each was listed *id' a catalogue description,

and grouped-under a category system. The participants were also

queried as to whether they had ever taken courses which were

comparable to ~these` that Lwere described, or if not, did they have

an equivalent baCkground.

A majority of the respondents felt that the following courses
. -

were essential:

Foundations df Reading
Reading Difficultfes
Teaching Reading in Secondary Schools'

""....
48
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Diagnodes and Treatment of College Learning Difficulties.
Materials and Related Instructional Techniques on the

Reading and Study. Skills
Basic Principles of Measurement
Instruments and TechniqUes or Measuremeat
Educational Research
Research Foundations,for Reading and Study Skills

Development
Organization, Administration, and Supervision of a

College Level Reading and Study Skills Program
Personality Development and Mental Hygiens4
Individual Differences and Educational Practices
clictical Practice in Diagnosis' and Treatment of College

Learning Difficulties (p. 169).

In analyzing the data the researchers found the respondents

beliived it was essential for students to Alive a general background

in reading at all levels' as well as courses which would give students

an empirical background for work in the reading and study skills

field. Courses specifically relating to the treatment of college

level learning difficulties were also given high priority... Related

such concerns,,it was felt that a student should !talk an under-

standing of the undergraduates with whom he would be working, both

in terms of individual and group characteristics. On the whole the

respondents choices tended to reflect a pragmatic viewpoint rather

f than a theoretical one.

None of the courses falling into the realm of the language

arts, or special education were seen ai being by the

members of the sample, and none were placed in the basic curriculum.

/ .

Only a minority of the respondents felt counseling, psychology tr

. . . a
,,,

,...,

higher education courses were important.

The researchers postulated that the low rankings given to

language arts, special education ind counseling were based op the

49
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the fact that few of the respondents had strong backgrounds in these

.47

discfplines., On the other hand, most of the participants had strong

backgrounds in reading, research, college learning difficulties and

psychology. All of these heldiexcept.psychology were silken high.

priorities. . .4

When eitla.sample members were requested to select'the fifteen to

r.

twenty courses they would include in a college Reading/Study Skills

Masters degree program for a student with an unrelated undergraduate

background, the most frequently selected courses included all of the

aforementioded "essential courses" as well as Practicum In Reading

(secondary level), Introductory Statlstical Methods, Teaching
. l

Reading in the Elementary Schools, and -the College Strident.

When asked if an educational ,degree shbuld be a requirement for
c,

admission to such a program of Atudy, 15% of the respondents ansOered

in the affirmative, 67% voiced a negative response and 19% were

uncertaias to their feelings. In addition they were asked whether

previous teaching experience should be a prereqdisite to program

e

enrollment,. 45% of the respondents stated that this experience was

essential while 42% stated Mit it should not be a-Lerequisite for

admission.

, Streicher and Nemeth 11977) conducted a study in which the.major

purpose was to identify the significant.competencies needed by

college developmental reading teachers., A panel consisting of members
a

from a professional, organization, who held positions in institutions.

---
of higher education, were asked to respond to eighty-six behaviorally

.11 50
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stated competencies which the researchers.had developed from a variety

48

of content areas and descriptior96 of teaching tasks. A modified

Delphi technique was chosen as the research procedore.

The panel was told to place-each of the Competencies in one or

,
more of three levels of application: Level I (entry), Level II

(advanced), ,andiLevel III (speclalization). In order torallow for a

uniform method of placement within each of the levels, criterip weike

specified based upon pre-service and post-graduate education. The

panelists then rated each competency as being either critical, important

or desirable at each of the levels of application. Forty-five panelists

responded to round one. 1

After coding each of die pinelist's responses, the data was

converted by computer to a math coptinuum which ranked the Competencies

at each of the three levels in the order of importance. All of the

competencies which were ranked as merely being desirable1/4wqre excluded

from further consideratiofi. At\evel I, 29% of the competencies were

retained; at Level II, 60% of the comp tends were included'and .

at Level III 95Z of the competencies were selected.

Utilizing the highest-ranked competencies at each..)..avgl and by

eliminating overlap and redundancies, the researchers refined the list

and reduced the number of competencies to ten at each level of

1'4application. Each of the competency levels were then related to

faculty positions. /

In round two the panelists were instructed that the competencies

selected for Level I were to corfCipond to the qualifications needed

by lecturers. or instructors at either a community college or four year

51
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institution. Competencies selected and ranked for Level II would be

those expected of experienced master teachers at the three professional

stages. Level /II coOpetencies vere related to those needed by ,assistant

professors and professors directly involved in the administration and

supervision of a college reading program. Each of the skills from a

preceeding level were expected to be retained and refined at, a higher

level. TheSkanelists were asked to rank the revised list of ten

competencies at each level fiom most'to least important.

The data was tabulated by the researchers and ranked in order of

importance. The finaliVempetency rankings for each of three levels

of application follow.

1.

Level I:

1. demonstrate positive attitudes toward% reading
2. demonstrate an understanding of the problems that

affect individual achievement
3. demonstrate the ability to accurately diagnose

the needs of the students, utilizing both standardized
and informal diagnostic. measures

4. demonstrate an und4rstanding of the procedures which
aid in providing for positive interaction.with.
students

5. demonstrate the techniques for developing a flexible
reading approach - judging different types of
materials, selecti,ng and combining techniques

6. demoutrate the technique for teaching specific skills
in seudy reading - procedures for perceiving
organization and sEructure, determining central theme,
locating main points and supportive details, and
locating information efficiently

7. demonstrate the techniques for teaching4ecific skills
in reading in .the student's content area textbooks -
note- taking, outlining,,underlining, annotating, summa-
rizing, perceiving paragraph organizational patterns
(listing, time-order, comparison-contrast, cause-effect),
prepering for examinations, transferiing critical'
reading techniques to content area texts

. 8. demonstrate the techniques for teaching specific skills
in vocabulary enrichment - utilizing context clues,
analyzing root words and affixes, adding Specialized
vocabulary

52
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9. demonstrating the techniques for teaching specific
skills in'critical reading - questioning, inferences,
relating and evaluating

10. demonstrate efficient and functional readIng skills
aid reading habits 1

Level 2:

1. demonstrate a knowledge of the basic skills and
abilities in the following categories: word recognition,

comprehension, rate flexibility, study - sCils and
literary harts, attitudes, apreciation, and tastes

2., demonstrate a knowledge of problems that might affect
individual achievemeht: emotional factors,
physiological factors, learning styles, cognitive

4 structuring
3. demonstrate an understanding of a diagnostic-prescri- ptive

teaching approach
4. demonstrate the ability to evaluate the appropriate-

ness and adequacy of all sorts of instructional
materials

' 5. demonstrate the ability to evaluate materials for
instruction on the basis of effectiveness' and
appropriateness to the lessons planned

6. demonstrate the techniques for developing efficient
study habits - preparing functional study schedules/ analyzing types of questions, preparing research.
papers

7. demonstrate the ability to utilize a non-commercial
materials/equipment approach, understanding the

, principles of devising original material
-8. demonstrate the understanding necessary to utilize,

input from subject matter teachers and provide for
participation of content area faculty as, tutors and
resource personnel

4. demonstrate a familiarity with the operational
procedures in using the following materials: programmed
materials, skills development books, packaged learning
systems, instructional-media, reference books, library_
books, etc.

10. demonstrate the ability to plan for and organize the
facilities required for the program

Level 3:

1. deMOnstrate th ability to establishrand administer
a college,developmental reading program.

.

2. demonstrate a knowledge of the theories, models,
and research regarding thO readillg prot(ess

3. demonstrate the ability to%dOelop implementation
strategies for new programs and provAde for chbnges
in existing programs
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4. demonstrate an awareness of new theori1s, research,
And practical applications published in professional
journals

5. select-and provide for appropriate staff development
experiences

6. establish and admini ster a training progr am for
, teaching assistants and/or interns

7: demonstrate competency in orienting subject matter.
teachers in usini'reading improvement techniques to
improve teaching in their content areas

8. demonstratg the ability to organize and condgct
"workshops and inservice education

9.1 demonstrate the ability to interpret and 'eviluate"
criterion and norm - referenced. instruments for

evaluating instruction
lb. demonstrate the ability to utilize and conduct-

research (pp-J-66-67)-

The researchers stated that they believed the 'research process

provided a valid identification mechanism for determining competencies

which might serve as a foundation upon which to build training programs

for college level developmental readingL instructors and to. plan for

curriculum revisidn.

Conclusion

The college developmental reading specialist serves a heterogeneous

student. population (n an expanding field. The xoles a specialist

adopt are varied. Each specialist is expected to'be an instructor,

counselor, admiAigrator, researcher, writer, consultant, staff trainer,

/ and pOssibly a trainer of future specialists as well as i professional

-pedagogue. '" .

.

.

To successfully manage the varil situations a specialist must
, .

.

9
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F a -v -. .
....

faet'oiCa daily' basis, he must have a bac4
0.

AP
paration which includes extensive.study of

round of professio&O.pre-
N

the theories, pftlegbphy,

methods, materiall, psychology, and-iesearch underlying a sound,,

'coordinated reeding program, It'is paramount that the.spotialist ..

,

.
.

have a background in the diagnosis.and remediation o4 learning

. . .

problems
..

atthe college level. Furthermore, the spe...,cialist needs
.

:i ' .

..

, til

. tk

professional 'preoptation which is related to. the counseling prodess;
* ..

.

an uftder4tandihg of the dynamics and poliEics of program development,.'
.

e,
Aplementation, adminidtration and evaluation, a working knowledgef
f .

research procedures;

trends, theories and

and an understanding of the history, issues,

.
.

philosophies of highev,educatiOn. :

The Fulminationtof a specialist's training should 6 a supervised OP77:
. k '' : .

internship experience in a college reading center. For those trainees .,

.

.. . ,

hoping to serve at)a.Community college., the internship experience cOuld

be center

a doctorate in
^
rel4ted to the di ertation. A

,

t.tt'

'C' Price and Wolfe (1968).put forth two challenges to all

/

,

suscb.an institution. For the specialist in pursuit of

ege reading, the internship experience should be r

interested in the subject

dOds specialists. They

oT training college leve? reading and study.

Isr

istated "These suggestions present two

challenges. First, there is.a challenge to teacher-preparing itistitutions

"to give attention to the preparation of junior college teaChersof

reading. The second challenge is to seek we301. prepared teachers of

.
.

____,,,...
.

readfng." Ten years later these two challenges seem to be as relevant
.,

.., , - .

as when*ii/e and Wolfe charged the profession.
:

.
.

,:v.
,

.
, ..

.

-

4S
w
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