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ABSTRACT

~ Education, as a facilitator of well-beina, has beconme a need

- for many of today's elderly. The Senior Adult Education Proqram(SAEP)

is addressing this need through _high school ccmpletion and continuing
education opportunities that it provides to older adults in Monroe Coun-
ty, MI. One componexnt of the SAEP has taught classes in nursinc homes

and convalescent centers for three year:c and as a result has become in-

creasingly aware of the debilitating effects of institutionaiization.

A

This repcrt .is the summation'of'a one year gdCumentation effort
éoﬂducted by the SALP of théir nursing home component to valicdate the
process in opgration. The project proceeded by analvzing the process
andhthe impact of the program by means of askina three general recsearch
.éuéstions vhich were addressed by task forcgs from the staff of the SAEP
and by an 1ndependent validation study. Analysisﬁincluded interim eval-

¢

uation technlcues as well as traditional pre- and post-meaqurements.

Insut, process, and output variables vere identified and categorized tc

~
-

facilitate the study.

nesults indicate that a beneficial changeé occurred due to the inter-
vention reported. étudenﬁs benefited by receivinag the coonitive and -
therapeutic effects of education. The instructors and the profession .
penefited in a multiple of ways not the least of which was that public .
adult education moved closer go the development of repliceble standarcs.

The report concludes that the value of quality education interven-

tion by prepared professional instructors in a nursing home is ‘hich for
-4

the student and the instructor. Also, that much is to be gained hy a
' 3
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continual dialogue between indivicduals and acencies who toaether work
to improve well-being of the older individual. Nineteen'specific re- .

commend}ations'are included. Appendices nrovide a detailed collection

<

of the documentation process and the final products.

—— —— — ~ 7He material contained. in the report is intended to he useful to

~educators and other community service providers throughout the country.

vi,
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FOREWORD

The publication of this final report marks the-official
conclusion of an extraordinary learaning experience for a
group of pioneering - rofessionals -~ pioneering, because they
have paused i1n the practice O their art to expand and advance
it; professionals, because they believe sufficiently in what
they do to call thomselves into question.

. Insuring Quality Education in Nursing Homes and Convales-
cent Centers was originally proposed to the Section 310 Grants
Prpgram for two reasons: '

1. We had surveyed our teachers as to their
: successes, frustrations, and recommendations
and found an interesting paradox. ' Even

’ those who were most commited to their work

: . with theé institutionalized elderly occasion-
ally expressed feelings of ambivalence.
Generally stated, these feelings arose, oOn
the one hand, out of a’ sense of responsibility
to their prior training and experience -- they

: knew what they were supposed to be doing
as adult educators. On the other hand, their
sensitivity to their day-to-day experience
and their growing empathy for their students
kept pushing them to question the relevance
of their training and to experiment with
approaches that communicated. They were get-
ting results, but were unsure as to whether

4 . their results fit into tie larger high school
education model. .

_2. At the same time we found ourselves increas-
v ingly- involved in a state-wide controversy/
dialogue with Ppeople at every level of the
education netfwprk. The talk centered around
whether it was propriate for public adult
education programs to even attempt to serve
this clientele. The arguments against the
effort tended to center around assumptions
aboui: the "vocational training" nature of a
high school education and about the ability
. of institutionalized older people to learn.

The proposal, -then, was intended to address both the "whether-
or-not" and."how-to" issues that our work had thrust upon us.

léii.




« ., This report looks back over the year's work by way of
~—*——summary*—“r—looE‘BEEE”aé'the .author of the grant and as the
o administrator of it. In my former role I felt a certain
emotional attachment to the project, but in my latter role
I operated, .for the most part, at one remove from the actual
, T implementation and, thereby, gained more objectivity as the
. . original proposal was transformed by the staff. From the
CR beginning, it seems to me, the grant was blessed by seren-
dipity., When Bill McDermott' agreed to becdme, the proJect e
director, we acqulred a leader whose education, experlence, ‘
LA and personal vision provided us with the direction and
! - attitudes we needed. A grant proposal, after all,\ is nothing
s - more than educated speculation. One perceives a problem and
i promlsea to do something about it in some way. Bill's prior
AN experlence in alternative education had made him an uncompro- -
oo mising iconoclast. His knowledge of educational gerontology !
< grounded us in solid theory. Most importantly, his faith in
(O our students and in his staff gave us the confidence to break
T . ,Wwith traditional thinking: More than once I heard him say,
to "Trust yourself." He never imposed his will; he fostered
oL growth. This report reflects that growth, even if it does
not capture it. That's because growth is a process, Bill
would say, which is always stepping into the future, just out

] of reach. .
L, " : , ¥
I am delighied with what our "IQE Staff" has accomplished. .
They have broken new ground for adult education professionals ¢

and they have challenged us to follow them into the future.

by

John A.  Murray
. Director

Senior Adult Education Program
for nonroe County




GECTION I

~ INTRODUCTION

“ °

Education, as a facilitator of well-being, has become a

need for many of today's elderly, whose sense of well-being

is.adversly affected by such modern realities as:

.the rate ot change,
the growth of specialization,
3. changed human relationships,
enlargement of choiées,

technology.

Despite all of the hardships that these realities create and

°

the adjustments that they require, well-being can be positively

affected through involvemant with the process of education.

The Senior Adult Education Program (SAEP) for Monroe County*
is addressing this need through high school completion and continuing
education opportunities that it provides to older adults. A year

ago“the SAEP began a one-year documentation and analysis of the
component in their program that serves two local nursing homes. The

study addressed three broad issues: educational gerontology,

institutionzlization, and professional dissemination.

EDUCATIONAL GERONTOLOGY

Educational gerontology is not a separate field of study or

4

practice. It ‘is an area of specialization within ghe generalized
! . . . . . oas .

field of education. It is like many others--bi-lingual education,

épecial education, pre-school education, adult basic educatlon,

etc.,--that have aépeared of late within and throughout the field.

*Bedford Public Schools, Temperance, MI: Administers SAEP

1. 14
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Specifically, eéﬁcational gerontology, for purposes of this

project, refers to the application of gerontological knowledge .
to the practice of educating older adult students. This com-

bining of knoﬁledge to practice is intended to:

l. assist the professional
preparation of competent

educators of older adults,

2. to allow the older adult to
most benefit from a formal

classroom experience.

o
v

4 The need to develop this spécialized area is precipitated by
the growth of adult education programming by many local school
districts.” This growth has caused the realization that an adult

£
, f e

student needs as much a life-stage related approach to his/her

education as does a child for whom the traditional elementary and
secondary systems and teacher training progr;ms have been designed.
Further, if the adqlt requires a life-stage’related approach, as
does the child, then developméntal psychology tells us that,.’so

does the older adult, since the elder student has his/her own indi-

vidual life stage with its subsequent chronological, social-personal,
Y El
pyschologi. 1l, and cognitive characteristics. )
The growth in older adult education programs has exposed the
dearth of adequately prepared instructors and administrators who

are capable of practicing quality education with older students.

The demand for these professionals is greater than the current supply.

¢
'-
’ — e
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— ___Dorothy Coons, PH.D., Director of Continuing Education, Institute

' of Geronto}ogy; University of Michigan describes the situation:

The issue of in-service training for
teachers is a crucial one. It is the teaching
staff who set the tone of any educational pro-
gram by both assisting in the development of

' curricula and by presenting it appropriately
to the elderly student. This requires a sensit-
ivity to the needs of the elderly, knowledge
about the aging process, and transalation of
this knowledge into teaching skills. A model of
such teacher training would be extremely valuable,
and to our knowledge, no such model now exists.I

presently there exists no standards for the certification of
a teacher who works with older learners. State regulations re-

quire "secondary certification." And yet, for many of those cur-

rently practicing education with older adults, due to the lack of
classroom materials, the part-time nature of their positions, the
. need to "carry your classroom in the trunk of yot'Jr car", the lack
of background in such pracéical considerations as to how best -

»

evaluate an older student, their jobs require more preparation,

more creativity and more dedication than most traditional pos-

itions for which there exists training programs.

Pr. H.Y. McClusky outlines the facts clearlv:

“

In the first place, both research and a
growrng body of tested field experience indicate
clearly that the primary ability to learn does not
necessarily decline with age. As Professors Baltes
(Penn State University) and Schaie (University of
Souihern California) state in a recent "article en-<
titled the "Myth of the Twilight Years," the I.Q.
does not slide downhill, but in some dimensions in-
creases with age.

In the second place, this fact applies as
much to residents in nursing homes and convalescent
centers as it does to older persons who are rel-
atively well and_able_to ‘enjoy independent livinn.

’ 3. , /
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. o In ti.e third nlace, to he realistic however, - N
there is often & discrevancv-between an older- - o . .
person's primaryv abilitv to learn and his/her
rerfcrmance as a learner. '

But in the foyrth place, this discrepancy
can be overcome. The older nerscen can bhe re-
introduced to ledrnina and mav advance in his
learnina performance by the use of content and
instructional procedures adapted to his needs

+ + and livinqzsituation, in so doing achieve qualitv
education.

R INSTITUTIONALIZATION

— For the last three years- the SAEP has taught classes in
nursing homes and convalescent centers and has become increas-
ingly aware of £he debilitatinag effects of institutionalization é
upon £he older adult, mostly from the perspective of his/her
ability to "perform" as student, but alsc with recard for the
overall growth and development of the individual person. ,

| ®

‘ 0 . . Lieberman3 suqgests that institutionalized elderl\{

share the following characteristics: poor adjustments, dépréssion

and unhappiness; intellectual ineffectiveness because of increased

:;3 « rigidity and low enerqy; négative self-image, feelings of - - —
personal insignificance and impotence; and a view of self as

ﬂ&ld. They tend to be docile and submissive, to show a low rance

of interests and activities and to live in the past. Thev are

E

withdrawn and unresponsive in relationship to others.

_Butler? presents a profile of the institutionalized

elderly similar to Lieberman's.

.

Seventy percent are women simplv because
. they live longer than men. Fiftv percent of i
s . nursinc-home residents either have no livina " .

S R




P relatives or have no direct relationship with
;; even a distant celative. The average age of
}3-_“**___»*_-_ ____ residents is seventy-eight. Ninety-six percent
§ “are white, a consequence of the shorter life
: expectancies and greater admission difficulties
of minority groups. Sixty to eighty percent are
poor--though they may not have been poor when thev
entered old age--and have been on public assist-
: ance or the Federalized Supplemental Security
N Income (SSI) program. Some 85 percent of persons
who enter nursing homes die there, and the average
length of stay is 1.1 years. One-third of all
those who are admitted die within the first
year; another third live up to three years in
. the institutions. The remaining third survive
‘beyond three years. The vast majority of nursing-
— - : home patients have .more than one phvsical -ailment.
: Ahnnt 16 percent’ have serious hearing defects
and a similar percentage suffer serious visua
handicaps. (p. 276). \
. \

. \
In August of 1980 the Michigan Department of Mental Health

issued a memo on the subject. "The Development of Community Mental
Health=-NMursing Home Consultation & Service Agreements." The

. directive states in part: \

The elderly are dramatir.ally underserved by
the community mental health system. While repre-
senting only five percent of the elderly, nursing
home residents display behavioral and emotional
problems of untenable proportions: Estimates of
the incidence of ~ental health problems amona this
population consistehtly|.approach fifty percent.

Prior to the adcption of the current Mental Health

Code, two-thirds of this at need population met

the admissions criterial for state hospitals. This 2
fact, combined with the: de-institutionalization

of older people from state hospitals into nursing

homes, has created the situation where there are .

now.more mentally ill older people in nursing . .

homes in Michigan than in state hospitals. Althouch

_ leqally residents of CMH catchment areas and elia-

< ible for services, few CMH boards have identified

X older adults in nursing homes as a tarqget population. : -
The legislature has now recognized the role of
community mental health-boards in nursina homes
.with the ;eguirements for consultation and service
agreements.” ’ . — - —

-

4 ’ 5 L4
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A study, reported in’ The Last Home for the ?\ced:6
r >

was concducted which cormpared four nheses in the process of hecon- '

in¢ institutioralized, in order to determine the effects of

institutionali~ation.

The phases were- : .
i . N
1. A period@ when one is very old and livinc

in the community, which, for scre, is a

"pre-decision" period that antedates 2

decision to seek institutional care.

2. An anticipatory institutionalization
period while awaiting admission to the
institution, after havinc cec1ded to RS
seek institutional care.

. 3. 2n initial adjustment period lastina .
two months after entering the 1nst1tu— .
tion that follows the acute dls—ccullrb-
rium of the first month or so. N

4. An adaptation period throuch the first vear
after admission. (p. 209)

. « « changes in psychological functioninc
from the "predecision" pneriod to ‘the period
vhile awaiting admission were dramaticallv
similar to those generally cited as induced .
by the harmful qualities of institutional life "
itself.

I
|
|
I
|
|
The findings indicate: ' '

The portrait 2 months after entering and
livina in the institution environment is, with
only minor exceptions, like that before admission
and, thus, is hest explained as induced hv the .
waiting- list period rather than by thé entrance
period.

By the end of the first vear after enter- .
ing the institution, some residents show no *
serious adverse chances, while others have
either markedly deteriorated or died. of the
eighty-five respondent.; who entered the institu-
tion, forpy—four suffercd these extreme outcomes.

e S et s o e Y S N
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Since those who manifest severe outcomes
- ‘ . by the end of the first year alsc show more
‘ - extreme emotional and phvsical chancges after
the first 2 months, environmental discontinuity
e rmay have adverse effects. For those with more
) favorahle out-comes after a year, the reactions
two months after admission were usually less
; severe-they improved in life satisfaction and ;
" exhibited lessened anxiety, but they, too, were ’
; affected. by the change to institutional life:
; hope decreased, althouch less so than for the
¢ . . more vulnerable; body pre-occupation increased;
. - and they perceived themselves as less capable of
- . self-care and as more hostile in interaction with
others. From the initial period throuch the -
: end of the first vear, those who showed no ‘
I marked negative effect~ nevertheless sheowed
diminished feelings of-well-beinc and a further
b heightened perception of themselves as hostile
P in inter-action with others. '
— (p. 214-216)

PRy

N

Pgarvegs

s\ - . Based upon the characteristics of the institutionalized el”2r-
ly and(their three years of teaching experience the SAEP identi-

fied two educational needs:

1. the life-chances that most institutionalized
elderly are experiencinc can be. positively
~ffected by an educational intervention,

2. instructors of institutionalized eld-rlv ~
need training in these life-chances to
enable them to present classes in an
appropriate manner.

Dr. Coons supports this puint of view:

- +——Research _results from our projects, Qver &
e ten year period, in institutional settincs sho red
time and time again, that many elderlv persons,
given the opportunity, not only velcored a varietv
— . . of education procrams, but henefited frerm ther,
“6th mentally and physically. Cur visitinc :

. : and okserving 'classes for elderly persons in a .
& number of nursinc hores in this area stronclv rein-
) . forceés this bhelief. '

ERIC




DISSEMINATION

: As :zhe SAEP developed its nursing home component over three
years, they became aware that there existed little continuing

education materials, or ~lassroom materials or professional standards

to support their efforts. They also learned, however, that there
did exist similiar educationalvprqcrams scatter=ad through~oPt
Michican, Generally, these similarities centered around the charac-
teristics of the student-body and the continuinc education neads
of the teachers and planners. -
In'addition, throuch oraduate study, SAEP staff became aware
that there did exist a solid body of theorv which was directly
. avplicable to their practice. They reasoned ctha* if these theories
\were combined with the spontaneous practige that they had developed;
and, that if .this "combining" was c¢onducted in such a manner 'that
it was accessible and appiicable to other practitioners in similiar.

programs, then a sharing process would be initiated with the

potential to become an effective network for dissemination of

p3

continuous education materials, classroom materials and profession-

al standards. Dr. Coons acoreed with this assessment:

The dissemination of curriculum development
and teacher trainina to others would afford the e
means to develop such programs and uparade already
existing ones. Our contact with educators from
school svstems around the country stroncly indicates
the\timeliness of your proposed project and its
-—--——- - -potential for uporading the auality of life in treat-

ment se t{gﬁs for the elderlv.8

‘. -
> : . . "~ . ‘g
: ERIC ' ‘ ™
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SECTION II

GEMERAL ORIENTATION

THE SENIOR ADULT EDUCATLON DPROCRAM

Bedford Public Schools, Temperance, Michiqan has adninister-
~ e v

__ed the Senior Adult Education Pfog:am for five years. The program

offers high school completion classes and continuing education
opportunities to adults over 55 years of age throughout Monroe

County, Michigan. Classes are conducted in 5 Senior Citizen

Centers, 4 Senior housing complexes and 4 nursing homes and

convalescent centers from September to June. mhe following table
shows the number of individuals earning their high school diploma

from the SAEP over the past five years:

Al

YEAR 3 NUMBDLR OF

GRADUATES
1977 3
, 1978 8
1979 15
y oo 1980 20
1981 1y

CLASSES Ili NURSING HOMES

Two years ago (May, 1979) an initial assessment of the nursing
home component was conducted by the SAEP Staff. The following
list sumnarizes their findings:

4.

I. Successes ’

‘A. Mental, physical and therapeutic < “fects
of classes on students

1. Mental and physical stimulation
: 2. Increased Dpersonal motivation
3. Provides cpportunity for self-expression --
4, - Increases self-confidence
) Increases enthusiasm for life
- 6. Encofirages..sense of self-worth
7. DProvides opvortunity for exercising
freedom of choice
8. Provides goals to strive toward
9. Focuses attention away from proklem-.
oriented self

qQ
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1n. Enables students to hetter
cope with the demauds of
institutional livino ¢

1l1. . Encouraqges pride in accorplishments

12. Encourades an increased awareness

, of self and surroundincs

13. . Students hecome more alert and active

14. RAids in adjustmernt to new environment

15. DProvicdes opportunity' for personal fulfillmen-:

1¢. Increases coordmnatlon, strenagth-,--muscle~—

. tone

3

B. Educational value of classes for students .

«1. Studenfs display eacerness and an interest
'““‘in—up:cam;ggﬂscheéulos and plans

Reactivates 1nEEfIve~m1ndsh*
ftudents feel free to contrilute ERouchts—— -
and feelinos to class, even if phvsicallv
handicapped.
Stlmulatos an interest in the community
Students feel more a part of the community
throcach such thines as discussions of issues
hefore the voters g
n*ov1c’es an oprortunity to learn new thincs
Provides an onportunitv to earn a hich
school diplora
Students cain a new outlook on echools and
education
Encourages a sense of acconpllshment
(e.g., Le Journal)*
Helps studen:s to understand what is ..appen-
ing now
Emphasizes abilities, not disabilitics
(use good arm, good lecg, etc.)
Encouraces active involvement
Serves to érus people out--0of themselves
Lncouraces nev é\pcctatlc“s-—rﬂﬂv noOtv core
to class on their own, are reacv and waitinc
€or teacher, look forward to class startinc
“clps\neorle to rerember thlncs from their
past
Cncouraces independence
rrovides opportunities to perforrm and tcackhkes
and improve. these skills (e. g., Music Class)
Improves motor, social, and su-iective skills
meaches peonle to thin} for themselves,
make choices
Nrovides ality therapv"
Cncouraqes 1nvo’vcrent in opreration of facilitv
(e.c., Patient's Bill 0f Pich 1its, advisory
councils)

- * A periocdic publication writte~ Ly students of

,
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: . :
:: - o ("‘\, o : ° :g
; h 22. Encourages & nove from an cmphasis on :
: . * " entertainment-type activities to more
oo purposeful- behaviors that build self- :
t ) estecem
: , . 23. Teaches skills that ztudents can use
- ~ - - privately <
Tt . 24, Encouraqcs a more creative, imdcinative
: a view . '

25.. Teaches an anorec1at10n for verbhal and ., |
____ Wwritten sclf-expres-~ion

) 26, Provides amatmesphere_that_ailows
- : visiting staff members to view residents” BR
: in a new, more p051t1ve licht
o ~ P 27.. Provides an opportunity for therapists
v ‘ to work with teachers and students in a
g new way - - i
< 28. Encourages students to bring their own
. ) : vorP to class
e 29, Generates out-cf-class discussions that
;’ —————~——_ _often results in suggestions to the teacher

8 . 30. Creates a situation where people of diff-

: ‘ erent acges with different disabilities
can mix, cooperate, and collahorate
successfully toward a common goal {e.a.,
short storv writter by students in Le Journal)

C. Quality of life considerations for €tudents attendlna

- ‘ classes

] 1. DPromotes a sharinc of experiencec with
“ teachers and other students '
: | 2. Creates a social atmosphere that fosters
: ’ love and friendship ~ *
’ 3. Provides contact with people from out51de
world
v 4, Provides opportunity for people to yécome
aware of others' needs*and unigueness
_ 5. DProvides opportunity to help. ‘others (e.q.,
arranging chairs, getting coffee, etc.)
€. Family of residents often ask that their
relatives be encouraged to join classes

ITI. FRUSTRATIONS

A. Teachers need rore information on individual students
B, Teachers often experience confliict with other
activities (cards, parties, other ¢roups)
C. Teachers feel a peed to "cover up" what they are
" doing ‘sociallv for their students
Isolation, when it is used as punishment for residents,
is harmful to clagses

2 N . .
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.. \lassns are distract-d by publlc address svstems
' in facilities

F. Teachers resent having to justify what they arc
~.~doing in the nursing homes (special ecducation was
cited as an example of a similar kind of work that
everyone supports) :
G¢  Teachers are frustrated By the "cet-a-joh" orient-
ation of hich school conoletlon programs ‘-

ITI. RECOMMENDATIONS - B -

N ’ A. Increase cooperation with staff at facilities (e.c., .
. aetting residents rea 2dy for ¢lass) . ‘
— . P. Increase st&ff in craft classes (majoritv ‘of students

777 —need-more individual attention) ’

€. Improve screeninc nethods—used’befora placine, etudents
in classes . s . T ——
N.. Orient classes around_themes : T

n
E. Arrangée more Irequent meetlngs with teachers, aides,
and activity directors.
F. -Replace'letter grades with more individualized written .
. comments
G. Limit class size to 12 or less or increase aides to .
two or more
II. Tag diabketics . ° » -
I. Arrange for access to.filed information such as mecdical
'dlacn051s, educational backq{ound, handicaps ana/or, )
senscry locsses- \

.
. ) .
. . .

One Year ago (1979) a list of Observed Chanages yé; compiled
7 o

by the program staff. The list, as follows, intended to catalogue

~

changes that the program staff could observe, in the nursinc hore
* . N\ L -

environment since they first kegen their classes in 1¢77: -
< -~

2 H

OBSERV N CHANGES .

1877 ¥- 1980 .

1. fThere is an increased interest amonqst students in
btalnlng a high school dlploma. :

2. There is increased interest in learninc new thinas. E
ftudents have sent. requests to our progran succest- '
ing possible new classes,

. 3. There is more interest on the part of the nursinc -

home staff in what we are doing. °

4, The sbucents appear to be more interestec in life.
They have a reason to get up, a purposeé to bec.

5. Students are more aware of tiiings going on in the
world outside the nursing home microcosr. :

¢. Self-images of the students have definitely improved . :

. They have discovered they are s:ill 1nterest1nq oeoﬂle, o
they can be creative,- -their opinions are still -valuable, ;
they are ahle to compete, to achieve and to exre.ience T
new thincs. ) /-

o et lny
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. ° . 7. Siudents have gained confidence.
B ‘ ‘. 3. ohere is an improved sense of secur\itjf They
: . -// ~ are still a part of societyv and not ignored
v : - by the more ahle doers in the outside."world.

- 9. There is improved mental and physical dexterity.
: : . 10.” The attention span, tolerance level and listen-
o ing abilities have all increased.

. ' ] 11. There is more interest taken in personal appear-
ance since the classes provide a social setting

: . . where residents come together.

: 12. Communication skills have improved due to the--- -

N .need to organize thoughts to be expressed -
l : ‘ verbaliy or on paper.

"The study conducfed this year (with funds from Section 310)
%ﬂz" by the SAEP of the nu?sing home component is based vpon, the follow-
- - ifig-data:

DATA FROM THE

. - NURSING HOME STUDY, 1980-81

. . 1. Students retdrning from the

. 1979-80 school year 3a
2. New students for the
1980-81 school year 32
3. Total . 71
i 4. Students at Site I 29 ‘
) 5. Students at Site II | 42
6. Average number of classes each
~student attends T .4,2
= . 7. "Total Student/Teacher relation-
) ships 300
8. Educational Level of Students ’
grade 0-5 16
6-9 16 “
. . .. 16-12 €
T e Graduate 15

e LA
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1. - the professicnal,

- !
b

~he study was desianed

involved individua:s.

vl

2. the student.

- . -

’
.

v

»

mhere are two categories of personnel involved in this study:

to have impact upon hoth cateqories of

The first Froup , professional personnel, is hierarchical ia

© nature, -but in operation i. is quite decentralized. :

4 , ° - \
, PROFESSIONAL PERSONNEL INVOLVED IN. 310 sTUDY .
T L ' . S T

AGENT ) < FNNCTION PESPONSIBILITY
Michican State Dept. of Funding ' Feculatory

* Fducation - - _Source :
Adult & Extended Learning
Services-Mae Mittag Consultant °° : S
P.0. Box 30008 .

° Lansing, MI 48900 . -

_2edford Public School Administrative Fiscal
Adult & Community Ed. Agent Accountahility
Jerry ¥ing, Director
8486 Douglas Rd. A4
Temperance, MI . 48182

Monroe County Consortium -Liaison Advisorv'’
of Adult Fducation -
vJavne Lancshied, Director
2225 Jackman
Tenoerance, T - 481382

)

Senior Adult Tducation "rocram, '
John lturray, Nirector Sponsor Supervisorv

502 7. Blm

*tonroe, MI 421¢1

Insurin~ Cuality Education

[y

in *lursine Lormes

'Project Staff

TDill McPerrott, Mirector

572 ¥". Clr
\ “onroc, I 42161

>

nnerationalize
ftady
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The 310 project staff was recruited from the SAEP and con-
sisted of ten individuals working a varying number of part-time
hours'on the project. Both teachers and administrator§ were
represented, as were the four diséiplines reflected in the
program curriculum. The average age was 33 years. There were

" ¢
" . * . " . . - .
six women and four men. Nine were certified instructors while

S - . 12/79 - Observation in craft class:

the tenth staff member was a licensed registered nurse. Most
held master's degrees in their field, and together they repre- B

ed qver 25 years-of-teaching experience with older learners.

sent

The second group of involved personnel, the student, is

I

typically fem;le, white, 74 years old with a 7th grade education.

She is enrolled in four classes per week which means she has at
I-4

least 1l hours of teacher contact time. She has slight but notice-
able hearing and sight loss and experience; limited mobility due
to.a minor stroke. Three .specific profiles, compiled by the
nursing hoﬁe supervisor follee.:

1. Birth date: 10-2-35

Education level: 3rd grade

For credit

10/79 - Physical therapy evaluation:
poor muscle control, shaky,
needs encouragement, demands
a lot of attention, push her
to complete her project and
then to help others.
Muscle disorder - Alert and orientated,
mood swings

alert and orientated, stayed with
;he Jroject through completion,
inspected and corrected work.

2/80 - Job breakdown for craft class:
category 3 - has some use of hands
for activities involving gross
motor skills, can follow directions
and complete several parts of a project.

16. - ‘259
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2. Birth date: 8-9-93
Education level: ' none
W sredits
10/79 - Alert, orientated:
7 . good muscle control,
= comes to _class by self,
N likes to help others complete
f their work.

11/79 - Obsérvation in craft clgssr
- _snowflake pattern.,
S good motor skills, grasped

corceptof—project: = - T S =

“ 11/79 - Observation in American Government
class: contributed to discussion

: . from her personal history, invited

i her visitors to join her in class.

é. 6/80 - Received award certificate for ..
¥ « completion of classes for 1979~1980.

. 3. Birth date: 2-1-14 .
Education level: 7th grade
For credit . )
10/79 - Physical therapy evaluation:
: poor gross motor skills,
s - ’ use of only one hand, podr
. vision - has glasses.

. Has had a -stroke.- slurred speech
% ‘ paralysis of right side of body,
\ . alert and orientated.

2/80 - Job breakdown for craft class
\ category 4 - very limited use of
¥ hands, can follow directions and
| direct other students.

; 6/80 - Received award certificate for
{ completion of classes for 1979-1980.

H

Other characteristics of the institutionalized elderly have

% been described in Section I.
EDUCATIONAL | APPROACH
. The SAEP has been forced to critically examine a variety of ‘

;' © approaches %o the conceptualization and the delivery of education.
. This proces% of examination; necessitated by the lack of relevant

i ‘ continuing education materials, classroom materials and professional

17.




"practice. Appropriate theory is found in No Limits to Learning

gstandards, has resulted iQ the establishment of a basic philo-
sophical foundation: <+the value of education is in sthe process
of going through the experience, not in the product that results;
unless one considers the produc: to be personal-growth and

N

increased well-being.

The search for anﬁggg;gprig;g,gpp;oach has also let to the .

establishment of another program goal: to establish a“theogx qﬁ
practice which can insure quality education, i.e., a theory of
éréétice which can be duplicated and adjusted as need be, but
that alwéys maintains basic elements which insure successful
leafniné. The development of a theory of practice is based upon

the combination of appropriate theory with usable methods of

(1975) thch Roger Boshier called one of the three most important
books on the subject of lifelong learning.* The authors call '
their approach, "Innovative Education," of which there are two

key concepts - - Anticipation and Participation: ' SN

ANTICIPATORY LEARNING: ENCOURAGING SOLIDARITY IN TIME

JUUHIN, S

Anticipation is the capacity to face new, ‘
possibly unprecedented, situations; it is .

the acid test for innovative learning pro-

cesses. Anticipation is the ability to deal

with the future, to foresee coming events as

well as to evaluate the medium-term--and-long-=—- — *~ = -~ =~
range consequences of current decisions and

actions. It requires not only learning from

experience but also "experiencing" vicarious

or envisioned situations. An especially

important feature of anticipation is the

capacity to account for unintended side

effects, as some people call them.

Furthermore, anticipation is not limited "
simply to encouraging desirable trends and )

averting potentially catastrophic ones: it '

is also the "inventing" or creating of new

*The other two are the 1919 Report, in ™.n, "laller. * ~asgicn
for Democracy . . T nssociitEiin Pr.os2,1756, and Learninc "o Te,
Sdcar ravre, ect. al,v. Y., UNESCO, Y972, -

’ 18.
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. alternatives where none existed before. That

is, anticipation economizes the valuable but

time consuming process of .undergoing. experi-~ - :
—— = ———— — -ence;—it-—-helps—-to--ward-off.traumatic and.- _ -
costly lessons by shock. At the same time,
it makes possible increasingly substantial
and conscious influence over the course of
the future. - (p.25) ' : S

- —— —— ———~ —PARTICIPATORY “LEARNING: 'GREATING SOLIDARITY IN SPACE o

Whereas anticipation encourages solidarity
.. in_time, participation creates solidarity .

in space. Anticipation'is temporal while — — - - e 2

participation is geographic or spatial.

Where anticipation is a mental activity,

participation .is a social one. There are 2

many reasons-why anticipation must be comple-' ,

‘ mented by an additional feature, and why \

participation should be that complementary . T

feature. On the one hand;-it is -no longer -—- -

feasible to hand down decisions or ready-made

solutions from above. On the other hand,

there is a need for the social jinteraction

inherent in participation, both to reconcile

differing anticipations as well as to develop

the harmony or consensus essential to imple-

mentiqg a chosen course of action. There is

a near-universal demand for increased partic- .~

ipation at all levels. " (p.29) ' -

The term participation is not new. Few words
convey so powerfully the idea of the individ-
val's aspiration to be a partner in decision-
making, of the unwillingness to accept unduly
limited roles, and .of the desire to live life :
more fully. Few terms suggest so forcefully . -
people's claim to influence both local and

global decisions that shape their environment
and lives, coupled with people's aspirations

———for—equality as wellas their refusal to
accept marginal positions or subordinated
status. (p.29)

The main objectivés of Innovative Learning are autonomy and
integraticn:

ATITONNAMY
.

The concept of autonomy, most often linked to
individuals, also applies to societies. For
both’ individuals' and societies, autonomy means
the ability to stand by one's self and to be
as far as possible self-reliant and.free from
dependence.

0. 32
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Autonomy is. a goal of learning for individuals
in the attainment of the capability to make
judgments and- decisions necessary to act with

personal independence and freedom.

An auton-

‘omous person need not wait for instructions.

This does not mean,that an autonomous deci-
sion-maker can ignore external constralnts.
All decisions have -‘to take the "given circum-

stances" into account.

Autonomy allows the

decision-maker to account for these exﬁernal
constraints and to ingert them into a clearer

representation of reality as -a-basis for deci-

" sion-making.

The thedry of education put forth in No Limit to!!egrning
must be combined with appropriatn methods of practice to become
a theory of practlce for older adult educators.
.grates .the theory of "1nnovat1ve education" with two key con-

cepts that guide their practlce.

- By practicing a
school the program insures as well as any program can, the

quality of their educational offerings.

fulflllment.

Autonomy, by itself, runs the risk of ‘paroch.i-

Autonomy provides both a key to
not being overwhelmed and a basis' for self-

(P. 34)

INTEGRATION

alism, narrowness of vision, and isolation.
But autonomy also involves the assertion of
one's right to belong to the whole, and can
increase the capacity to enter into wider
human relationships, to cooperate for common

purposes, to make linkages
understand larger systems,
whole of which one is part.
meant by integration. (p. 35-36)

programs

with others. to
and to see the
This is what 1s

The key concepts are:

__ 1. comparability to local-high-school — -

2. adoption of a facilitative, person=
centered approach for the delivery
of the program to the students and
for the delivery of training to the

teachers and planners.

€
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"comparability standard" with the local high

The local board of

The SAEP inte-




) »éducation approves the general curriculum as well as the
individualncourse outlinés. The local director ¢f curriculum

- for—the K-12 program is asked to provide "an explanation of

the philosophy that guides™ the district (see Appendix A).

State docﬁments are examined which describe educational goals

for adults in Michigan (see Appendix B). These are compared

to the local goals. The instructors are required to be "Sﬁate-

certified secondary instructors," thereby providing the most

«reliéble comparability standard available, since the responsi-
bility‘for "qqality“ ultimately falls upon the individual class-

* room instructor and, if s/he has a professional background in
secoﬁdary education, then the program can rely upon her/his
professional performance to be comparable to that of a tradi-
tional high school instructor.

By adopting a facilitative approach, as outlined by Carl
Rogers in "Beyond the Watershed and Where Now?" for the delivery
of classes and training, the program ig practicing andragogy
and gerogogy, O% person-centered approachcs, which, like the
comparability standard, insures to the maximum degrée, quali+r

education. Principles of adult learning theory, as presented by

Mcclusky5 and principles of developmegial psychology aéhdefined
by Erikson4 and Havighurst5 are combined with a facilitative
approach to result in a method of delivery which is individualized
and appropriate to the learner.
TIME FRAME AND FUNDING INFORMATION

The SAEP received $48,733.00 (Grant #80~003) to conduct a

one year study, beginning in May of 1980 and terminating in June

of‘198l, of their program in nursing homes. The study was designed

21
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to corréépoﬁd to the academic year. May-July were used for
planning. August-October were used for data collection and
screening.- November-January were used for evaluation and

re-testing. February-March were used to prepare a training

manual and a state-wide, two day workshop. April-June were
MR

. _ e ~
- -
~

used to compile ‘the Tihdl report.

<

L]

LIMITATIONS OF STUDY N

]

Since the environment in which tﬂis study was conducted
was by no means 'static, there are many limitations to éﬁnsider.
However,'it was the program intent to conduct a étudy which
would”’ have replicability in éiffErent facilities involving

different individuals. - The limitations to consider then, become

these differences. And, if the materials and the theory of

i . . .
practice presented herein are universal, can they transcend,

for example: fThe cdifferent administrative and support ystems
found in locul programs? '

The variance in teaching staff characteristics
and qualifications?

The unicque atmosphere found in each institution*
that houses the students? '

B

USERS—OFFINAL REPORT~ ~

This final report, like other "final products"” of ghis study,
is intended to be useful to ‘many groups and individuals in addi-
tion to educators. Although the study is in in educational vein
it offers many créss-over benefits.to such professionals as

nursing home staff and community mental health staff. It is also

seen as being useful to individuals who are involved in providing

other services to the aged: researchers, students, nurses,

legislators, bureaucrats, etc.
22.
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Pérmanent copies are on file with the:

+

.

___ Michigan_State._Department.of-Education—

——

~ Adult & Extended Learning Service

T P.v. Box 30608 A

/ Lansing, Michigan 48909




'SECTION III
METHODS OF PROCEDURE,
PROCESS & IMPACT ANALYSIS

: - The SAEP has conducted high school completion classes in
g nur51ng homes for three years prlor to the program year under

e et ar o SN 0 ST 5
¥

- study. - The method of procedure for the project then was, not
to establish a program, but to document and analyze the fourth
Y — . . !

year to operation. In so doing, the documentation would vali-

date the process in operation within the Monroe County program.

The validation of the prdgese was only one of two types 3fp .

analysis that guided the procedural study. The other concern,
" as the program proceeded, was to measure the relationship of
n.actiOn (process of delivering the program) to outcome (the
impact the intervention had upon the lives of*those,iﬁdividuals,

teachers and students, who were involved in the program).

RATIONALE
Three general research questions gave direction to the
analysis of the program yeax. : They were:

1. Do nursing home residents have the
ability to benefit from high school
completion programs?

Can high school completlon classes
be1n conducted in nursing homes be

hlgh school programs?
3. Do the screenlng & assessment instruments
used in the study demonstrate validity?

Questiong one ‘was addressed by the Student Management Task

Force which:

Developed a screening instrument designed |
to evaluate the prospective student's

»




_ mental and physical ability to benefit
from adult educatlon. {These 1nstrumentsf
. .Form I and Form 1T rare discussed in detail

- ~ +in Section iv). h -

2. Adapted the ‘San Diego Quick Assessment
Test for effective administration to
; students in nursing. homes (see Sectlon
: 1v for discussion).

3. Developed the Ind1v1dua11~-i Tecrniis, Plar
to effectively chart students'progress
in class (also dlscussed in Section 1IV).
Qdestion two was addressed by the Teachers Training Task
Force, the 'second half of the 310 Staff and the Workshop and
DisSémination Task Force (which was formed‘in the 9th month by
combining the SMTF & the TTTF). This queétion is by far the
‘most complex of the three and therefore does not lend°*itself .
readily to analysis. fﬁe comparability standard can be viewed
from many positions and can be defined in many different manners.
The need to be "comparable" permeates the operation of the SAEP,
since it is the one MSDE standard that has existed since the
program began. The comparability standard was identified as a

key concept in the pract1ce of the SAEP in Section II, Educa-

. tional Approach ard four elements were identified. Twp more

° . {

are added here: .

1. approval of course offerings by
local school board, .

2. communlcatlon with the K=12 curriculum
director,

3.- local educational goals are compared
to state goals,

4. teachers are cert1f1ed to teach high
school, .- -

.5. the llfe stage of the student and. their
personallty, demands a "secondary" level
of education,

- 6 ‘incremental advancement toward graduatrgp.




These elements of comparability are similiarities between

the SAEP and the local high school program. There are many : ‘ ..

differences that also exist. These differences are why vali-

dation is required. The task of the TTTF and the WDTF:-was to
ideﬁﬁifz fhese differences and then integrate<Ehe'knowledge“of
tHese differences (and their consequences) into training materials
and delivery systems which allow instructors, who are trained to

. teach traditional high school students, to hzcome competent
educators of institutionalized older adult g;gh school students.
The TTTF and thé,WDTF.conducted a series ofé;mall‘in-service

. .

sessions with local staff -and neighboring programs and"tﬁey*

repared and presented the training manual and a two day state-

¢

ide workshops
Question three was addressed by the formulation of a vali- *
datiqQn study of the 'scgreening and assessment measures. The ‘
-~ . a
purpose of the scréening is to identify persons who have the
cognitive, physical and attitudinal abilities that will likely '
lead to success in the educational program. This procedure will, * . .
more importantly, identify those who do not have sufficient levels
of performance to predict that they will be successful. ‘
Three instruments were used in the validation study: the
- San Diego Quick Assessment Test, the locally developed Screening
Instruments, and the Individualized Learning Plan. The stens in the
validation study were:
Step 1. All measures would be given to all eligible
persons in August. There may be some persons
‘whose scores are so low that they clearly
could not benefit from a high school level
program at this time. These people would:
not be claimed for state aid reimbursement.

The scores for the remainder of the group . '
would be used in subsequent analysis.




Step 2. Administer the program to the participants.
. ILP's would be developed and instruction
& - ‘would proceed. It -would be helpful if the
ILP's could be written with multiple cri- = .
terion levels which would allow Goal Attain-
ment Scaling and more sensitive regression
analysis than would be possible otherwise.

N3 Step 3. - Criterion data on each person would be
gathered-in the sspring. These data would
include téest scores; ratings by Selves,

. i teachers and others; performance on objec-

tives, and rates of progress.

Step 4. Multiple regression analysis would link the

‘) _ ' scores on the Screening Instrument and the
san Diego Q.A.T. with the criterion measures
separately and in combination. The purpose

) of the analysis will be to empirically
). identify cut-off scores that are predictive
: of success in the program.

o

[} .

INTERIM EVALUATIiON TECHNIQUES RN
* As the project staff decided on admethod of procedure for cceu-

menting the prbcess and impact of delivering a quality program, ‘i

' they inciydea interim evaluation techniques, as suggested by

Lawtonl: i

-

There is a .tremenHous-advantage to being :
able to identify relevant indicators that .
are routinely, available as matters of ‘
- record or are obtainable in relatively . -
. unobtrusive fashion. Such™measures dare’
not only less subject to measurement
fatique, but are relatively resistant
to rater bias and frequently are less
expensive data to'obtain. Some concrete
examples of such indicatQrs are (1) number
of process notes made in.a patient's record *
. by professionals; (2). content analysisé. of ,
. ’ such spontaneous notes in terms of dimen~-
- sions like anxiety, independence, compet:-
ence, positive vé. negative attitudes,.etc.; :
(3) number, attendance, and type of sched- <

¢ uled events. ~ S

7 T

¥ Another data source that is ideally suited W 3

. : to a time series analysis, though difficQlt I

’ . to establish, is the time diary. (pe 6)

4
{
|
i
.
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Finally, for some siﬁuations, direct

behavior observation may be the most

o useful technique. ‘(p. 7)
LA -

s

(9N

Additional interim measurements we}e used as well in the
docdumentary of process and impact. These indicators are

anecddotal in nature and consist of: ) :

' . 1. transcripts of staff meetings (Appendix C),
2. staff journals (Appendix D),’
3. critiques of reading (Appendix E),

4. viewpoint of education’ from the project
staff (Appendix F), !

5. requests for independent feed-back (Appendix G),

6. independent feed-back (Appendix H).

-

~ CLASSIFICATION OF VARIABLES

re

The project staff indentified one additional method of procedure
_to consider qé-they validated the process and the impact of the
program. This was the classification of variables into the three
- categqries of:

1. Input variables, .7
2. Process variables,
3. Output variables.

As defined by Lawton? they are:

Input variables:refer to the characteristics of’
those receiving the treatment. Variation in input
characteristics is likely to be the rule, rather than
thé exception. It is highly important to know whether
early utilizers of a service are the healthier, the
more intelligent, etc., members of the group of whether .
admission standards change as the waiting list grows or
shrinks. :

;o Process variables have many subaspects (Katz & Kahn,
1966) :+ -physical facilities; services offered; staff
. characteristics, including occupation, traiming, demo-
! graphic aspects, attitudes, behavior; administrative

v
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- practices and‘poIicies; social norms; community
attitudes and behavior; characteristics of other
physically proximate §ubject§ ("suprapersonal envi-
ronment," Lawton, 1970)

Output variables are the usual dependent variables
{see below) such as death rate, 'institutionalization,
morale, etc. .

B

The general process variables to consider in this study are:

1. The nursing home milieu: ’
: . the physical environment,
the personal environment,
. the social environment.
2. The staff development milieu:

the physical environment,
the personal enyironment,‘
the social environment.

a

The output variables relevant to the study are:

1. the students' overt attitudes regarding
the educational intervention,

2. the staff's overt reactions and attitudes
to the continuing education intervention,

3.. overall staff development of those sharing

w

in the final product and final workshop.

For the purpose of this study the followirg general in-put

1

variables were identified:

competencies of an individual (Appendix I)
as they relate the ability of the students
and teachers to the ability to benefit from
‘ the intervention.

l.

.

In essence, the control group for the impact
analysis of this study consists of all those
~individuvals who are institutionalized and
elderly but who are not enrolled in the project.
The literature shows a Gefinite "slippage" in
dverall growth and development among individ-
dals who are elderly and institutionalized
(see_Section I, Institutionalization). Two
additional studies, Chap & Sinnet-

and Panek & Bush4 support the presence
of inevitable decline associated with institu-
tionalization, even when age and educational




R 2 e i
. P

level are controlled. Therefore, if what : ' ;
Dr. Coons and Dr. McClusky claim about edu- g
cation in Section I and its ablllty to assist '
the institutionalized older adult is true, !
then "progress" for the institutionalized S
student means maintenance of the current level -
of abilities and self esteem. ' o

e o

In summary, the project proceeded by analyzing the process 4

and the impact of the prograﬁ by means o6f asking three general

N

) S L I

s research questions which were addressed by task forces and a -

Sl g §of S
e <
(1

validation study. Analysis included interim evaluation techniques R

8
Syt v

At fre A ke

as well as traditional pre-and post-measurements. Input, process, o

and output variables were identified and categorized to facilitate :

the study.

30.
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SCREFRNING, TESTING, ASSESSING, VALIDATING

SCREENING : FORM-I, FORM II, AND REGISTRATION

e

OBJECTIVE: DEVELCP 2 SCREEMIMG INSTRUMENT DESIGMED TO EVATUATE

THE PROSPECTIVE STUDENT'S MENTAL AND PHYSICAL ABILITY TO BLNEFIT

~FOM ADULT EDUCATION AT THE HIGH SCHOOL LEVEL.

This objéctiveh‘as well as the next two, were addressed bv
the Student Management Task Force (SMTF). These three objectives
are similiar in that all three seék the development og a replic-
able instrument which will éreéict the probablity of success in
the classroom for a qiven.student. The goal of thke SMTF then,
was to design tools that would suggest approaches for developing
the best learning environment for particular students 'with a
particuiar teacher in a particular class/ The tools were devel-
oped, not to."screen-but" because of disabilities, nor to identify
abilities, but rather, to identify the student's current level of
educational need(s) so that it (they)\could he met with the approp-
iate approach. In other words, screening took place so that the
appropriate approach ccould best be determined.

The‘form that was being used prior to Aucust 1020 is attach-
ed (Appendix J); ‘This form was deéiqned to record information
abhout the studgg;{s "physiological” and "psycholocical” status
and then to liét;}compensatory measures,” which could bhe used to
overcome the learnine problems created by the chances in the

physioloucical Jané psychological chara-cteristics of the student.

As the project staff met to discuss improverent of this ‘orm,
7




variables were identified which the staff knew woulcd effect the

!
; , screenince process. They were: _ ‘

degree of sensorv loss, ‘ .
prresence of chronic condition(s), :
presence of sense of vwell-heinc,

. ahilitv to communicate cnherentlv,

rmedical procrnosis.

VBN -
.

\ ool 3o st e

The revision of the preliminary form was hased rainly upon these
€ive variables; nlus other input from teachers, acdministrators,
nurses and nursing home activity directors involved in the study.

» tv

A decision was made to create two forms (Appendix X and Appendix

+ \L). - -

" Form I would ask a teacher to assess a student's ability ‘to

comply with the basic criteria for performinc as a student; such
‘ as, communication skills, attention span and social skills., Torm
N II would ask the health personncl to record;l) the student's cur-

s« .rent nealth conditions; 2) a description of any loss of function;

aaé 3) the prognosis.

Dy scparating these two*issues (educahility and health status)
. an¢ creating scparate forns for the assessment thereof, the procranr

asserted the belief that professional practitioners should le

relied upon to perform tasks in their respective areas of exper-
tise,
rorrm I was first used at class reqgistration. Reqistration

occurred during the two weeks prinr to the start of fall classes.

A team of three "registrars" from the project staff schedulecd -

‘ recistratior sessions in the followina rmanner: . '
. Aug, 21 Auc., 27 Auo, 29
fite 1 1-3 10-12 )
: 1 Site 2 10-12 1-3 ) 19-12
' LS
t ERIC ‘ 32. -. »




;{_ AThese Fime schedules and an explanation of the précedure
‘ tﬁa/:-would be followed during registration were sent to the ac-
%- ’ tivity diiectors of the two siteé. Residents were then informed
2 by the activity directors that these registration sessions would

occur. Or the day of registration the activity directors assisted
\ _ ,

the students—tU—and“frGm—thE—YUUM‘whéfé—féﬁigtrat1on would hHe

-

conducted.

The procedure involved three stations. *t Station I the

prospective student and one of the three registrars completed the’

adult education enrollment sheet (Appendix M) and for new students,
a gr;duation assessment and transcript request form (Appendix ).
This registrar also began to complete Form I base@ on his/her
interaction with the prospective student. fhe'student ther nioved

. on+o Stdtion 1I where,together- with the second registrar, s/he

examined the curriculum and chose her sgﬂeéule 5f’Clésses bv
completing a schedule'form'(Appendi% 0). As the student moved
from\Station.I to Station II so did his/her Form I so that the
second registrar could also.recofd his/her assessment of the indiv-
idual s/he was talking with. This process continued at Statien III
vvhere a third staff member administered the San Dieco Nuick Bssess-
ment Test (discussed next) as well as continuing to conplete

A

Form I. The data collected at registration was the hasis for

the ipitial determination.

A second Form I was completed by the classroom teacher once

class began for each student attendinc the first 3 or 4 class
meetinags. A third Form I was completed by each teacher; for each
Q-'*' student, at the end of the first semester (TJanuaryv) or after they

'

; had held 19 scheduled ¢lass meetings. -




“

Scores from the completed Form I were used

in two
— . .

ways:

first, as part of the validation study, and second, by the teachers, ’

as théy developed an Indivicduzlized Learning Plan for each student.

The second form; desined to assist.with the screening pro-
cess, was FPorm II, a physical assessﬁent profile. Form II was
designed to collect data regarding the student's health. fhis —
information was important because it has a direct felationship to
some of the assessments made on Form I and hecause there are certain’
conditions of health (or lack of it) which a teacher needs knowl-
edge of so that compensatory methods of educating may be'Qeveloped

which will overcome the condition. . :

listorically in the_SgEP, health information had heen cxchanc-
ed, informally, between the activity directors and the SAL's’
nursing home component supervisor, a registered nurse. This
inforral procedure seems to have heen adequate, that is up until
this program fcar, when the need to establish standards hecare a
;rinme responsibility and, therefore, the staff felt that a feormal

Aata collection of each student's health should exist.

, As the staff attempted to collect the data this vear, in a

“arral vay, they met with a major probhlem: health records »f patients

in nursing homes are confidential material and cannot te raléc avail-

ale to-non-health personnel. | The project strcF is nov attemrt-

inc Zo develo; a rethod by which educators will have access to¢ thc

indivicual healith records. The arcutent tlat i heinc presantel
iz tl.ai, as cervice rroviders, educators nceé the student's l.calih.

47
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backeround sc that appropriate approaches can Lc desiynec to

'ESTINC: ADAPTATION OF THE SA!T DIEGO QUICK ASSESSIUENT TraT

tablish the prospective student's word recocnition nrace level.

alized older adults and to establish the method of administration,

- results. They were: -

ural outline of Jacaqualine Adamsl:

insure guality ccucation.

ABCRIVE ADAP@_THE SAl DIEGO)QUICK AFSFSS”FH?:ESST (ShOAT) TOP
EFFCCTIVE ADMINIS J\TIOT' 70 STUD E‘T’I‘ ND EVALUATE

ACCUPACY OF TEST RESULT

The ZEZDOAT (}ppencl .P) was used by the progect stafZ to es-

-~ e —— ——— —_— '

7his was done to deterrine if a relationship. exists, for the older
learner, between reading level and thc akility ‘to benefit from

hY ~
hiqgh school completion classes.

This instrument was chosen as a screening teol because it:

1. is easily adapted for the testee,

2. is adniristered orallv,

3. shot's a hich correlation with other, wore
sophlstlcated instruments,

As the staff met to adapt this tool for use with institution-

I

variables werz-identified which could effect the validity of

. education attainment level,

ethnic bkackground,

social/economic status, ' .
vision and hearing proficiency,

drug therapy status,

confort with the testing situation.

v

AU =W to -
.

As a cuide for administration, the staff followed the proced-

1. Type each list of 10 words in the middle of
a 5" x 8" card. (l'se a primarv typewriter, or larce

print.) N :




2. Student reads from cards orallv. The § 172"

X 11" sheet is for the teacher's records. .

3. Tell students-that vou are lonking for the list L

b
. ]

that gets hard enough for them to miss three (3) . =

o words on the same list. ) . A

4. On 8 1/2" x 11" sheet, teacher records all A

errors. If a student self-corrects an error,

write-s~e+-and—DO~¥ T count it as an error. . . , 3

5. Threa (3) errors indicate instructional reading
level. (All levels below would be independent oo
reading level). More than 3 errors equals frus-

tration level! When 'in any doubt, have student

o e 3

read nea‘c‘ggigy‘}-xe.r 1ist for a double-check. (pfter ‘

)
R

e

one or two reading sessions, you}will know for
sure if this reading level is accurate for your
student. Occasionally you will have to adjust

tﬁe rewding materials a little higher or lower.
This ::.ould not happen'very ofgen as this test is-
renarkably accurate). Mos£ very linited readers »
will "bomb" on list I cor II, (first or second ] ‘ . E
grade). In A.B.E. classes, most sfudents do not
go agbve iist IV. ThisuleVel is also especiali&

7

~ . :
true for all foreign-born, as they have a great

WAm s gawelv 4

o

deal of trouble with "ed" endings. A. student
reading well on list V or VI should be able to :

go directly into high school completion courses. . . ,
N :

N .
-
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’ Adtfunlstratlon ‘0f the SDQAT first took .place at the class
registration sessions. The test was administered by a teacher at
Station III to all nursing home residents who were reqisterigg_

1 — - '

for high school completion classes. Most residents were willina .

to participate, some were not, Individuals ‘'wvho resitated or re-

fused to be tested were later discussed with the activity direct-

v

prs and usualiy the reason for the refusal was attributed to one

of the variables idgntified-above.

H
1
tl

B2

Like the screening forms, the test scores were used in

Sr re v & AR R PNt A b oo 1
3 - ¥ ¢

two ways, l)for the validation study: and 2)they were mace avail-

rTCn

- dble to the ;nd1v1dual c’assnoom instructors co that they micht

"

use the sults _in the_develconent"of_tbe‘stLdeﬂt_s-Ind1v1éua'1ﬂeﬂ’““:

- .__.._..__—,_

L4
. s

L~arning Plan. .

- m™e test was re-administered in January, 18-20 weeks
'

after the first testing session to collect additional da*a for the

.
ES d 3

v.lidation ‘'study.
ASSESSING: INDIVIDUALIZED LEARNING PLAN

OBJECTI".'.:L'D UrLGP INDIVIDDALIZED LEAPNING PT.AM '(IL"’) 0

FFPECTI/RLY CHA®P STUDENT PROCPESS I CLASS. - -

The coal of tne ILP was to incorporate

. téacher's =¥yperience,

. results from Porre I And Forr II

. test scores from SDOAT

. »erson-centared nﬂch_“v rethods,
. educational objectives,

Ul WiV =

T
7
0

mhe result would be an individualized’ teol that

teachers would then use to recor@ a student's pregress in C

R
[+1]
0n
U1




) The initial draft is attached (Appendix 0). This form ‘

hqwever;ﬁas discussed_and revised by the project staff early in

i ' the program year. Variables to be considered were identified. -

~

. attendance, .

retention, ’ ' <

individual sensc of well—belnc, ) i

maintenance of status quo {cognitive, .
‘fectlve,,splrltual, social and physical

qualltles) .

Lo . They were:

oW N
[ ]

it

-In addition to lcentlinng variables the revision process

o

; . \includcd the development, by each classroor teacher, of education-

okjectives (Appendix R) for their respective classes.,  The devel- - .
opmtent of tn cse okjectives was guided by two phl’ﬁconhlcal approaches.
one, \is the approach outlired by éaggrz in Alout Zducational

N { . .
ObjectiVesc(Appendii S); the second, is the approach outlined by -

. 0\ : . . .
o - Rocers-in "Peyond the Watershed: Andé Where Yow?"3 This comrin-
ation of apprecaches was necessary,l) to insurc professionalisnm;

and also,2) t5 insure student input.

Cesides. £he cducational objectives another important component

. ) of the ILP is the individualized evaluation procedure (2ppendix T) -

that each tcacher uses to assess the benefit realized by the stucent

as they complete a class.

Guidelines werc developed (Appendix U) by the project staif
and presented to the teaching personnel at a-September in-service
session. Fac.. teacher was provided wlth a copy of auidelinecs,

cxa:oles of other Teacher s educitignaffobjectlves, evaluation l

"/ .

- . — ’
. ~ attachcd (Appendix V). + . .
e e

procecdure employed by peers, exerpts f{rom Mager and Rogers, and

N

; a notebook to recoxd-the ILD. Examples of ILPs (in procress) are
- /
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’ . STATISPICAL ANALYSIS OF THC SAN DIEGO QUICK ASSESSMENT TFST

OBJECTIVE: EVALUATE INSTRUMENTS & INCORPORATE INTO P'INAL

S ' PROBUCTS .

The San Dieco Quick Assessment Test was aiven to the varticip-
ants -in September and again in April. The purpose of the assess-

ment was to see whether the test scores could be used to predict

< -~

- performance in the procram. If the test was a good predictor,

<

o it could be\?sed‘a a screeping tool in t:e future.

. -

mhe criterion measure was a set of teacher ratanS on the

:, . Studenx Assessment Form I. Each student was rated on whethcr he/she:

1. seemed to have normal muscular control over the body,
2. seemed to have a normal orientation to day, time ané place,
g . 3. seemed to have a normal atteation épan,
: 4. seemed to have normal eye-hand coordination,
“ 5. seemed to speak normally,

. seemed to hear normally, - p

7. seemed to see normally,

8. seemed to have a normal ability to write,

9, seemed to proceed logically with the flow of the conversa-

tion,

10. seemed to behave in a way that would allow normal class

-
" .

orocedures.

\( ‘ {

These ratings were done on a 1 to 5 scale with hichér ratinas

s

il
- indicating normal ahilities.

The results in Table 1 are the correlations between the Ffept-

cmber *SDOAT scores and the ratings in the first five classes of the
Q ’ 39.
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first semester and the

first three classes cf the second semester.

The correlations are based on different numhers of students {usually ‘

between 10

numberc of

Those
are rarked
because of
the eighty

that would

It is

and 15) bhecause the students may have attended unequal

classes.

"

correlacions that were significantly different from zero

with an asterisk. The .10 level of significance was chosen

\

the exploratory nature of the analysis. Twenty-two of .

correlations were significant, many more than the eicht

be expected on ‘the hasis of ‘chance.

difficult to interpret the pattern of these ccrrelations

because the ragnitude and direction of the correlations chance across

the different classes. In general, the higher SDOAT scores are

predictive of higher levels of orientation, attention, loaic and

-
.

hehavior. However, hicher SDOAT scores also nredict poorer perform- .

ance on nmuscular control, vision and writino.

49.
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TADLE I

CORRELATIONS OF THE SDOAT WITII PPOGPAN PLRIOPMICE

L X A

Semester 1 Scemester 2
- Torm I $1 2 3 & 5 1 2 3

%

uscular Control -.06 -.03 ~-.14 -.12 -.02 ~ A47* -, 43% - 6l*

orientation 25 .30 .af BT LU LIS S (e i -
httcnticg “L42% 20 LA0%  60%  — 06 14 .20 - 08
Coordination C215 =05 .07 -.44 38 —.35% —.05 - 3u
_ @pecch T -21 .13 -.56* -.30 -5 —.30¢ 20 .28
rearine N3 LAk -1 o EE* 13 =, N - A1* 504
vision WA7 .16 -.2%  —.Eex A7 .17 -.50% .36
 , writing 28 —.4Ck 52 = 1%  ~-m -, CC* -.53 -.21
vogic ; J32% 17 JASE O TTE =2 RTINSl s
Senavibr RS SR Tt * N, S, BV,
'ﬂ
3
P o(.1¢ .

A second analysis vas done to see whethcr studeits cained, lost,
or stayed the same on the JNOAT in Mpril as compare? to tae previcus N

Septamber., A T-test for “dependent samples vas run and tie results B
/

weore as follows: ' . ;3;

) Pre test . - . Post test t ‘f
Jiean .52 ' T e.28 1.20 (not significant) ‘%
Standard . i
neviaion 3.3°7 ' 3:5¢C ’ .
n= 26 ' ) _ S

~

-

~hese resulis.indicated that the students ¢id ferorstrate cce-

nitive cains hetween Ceptemher and ?pril, but the arount of crovth T
was not statistically sicnificant. Such a result mav le quite ° é
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SECTION V . !

IN-SERVICING .

e

OBJECTIVE: PREPARE AND PRESENT/PkE~IN-SERVICE SESSION FOR TEACHERS
OF .CLASSES IN NURSING HOMESAAND CONVALESCENT CENTERS PRIOR TO BE~-

GINNING OF SCHOOL YEAR.

OBJECTIVE: PREPARE AND PRESENT SECOND IN-SERVICE SESSION BUILDING

ON INFORMATION PRESENTED DURING EVALUATION OF PRE-IN-SERVICE.

OBJECTIVE: PREPARE AND P: :SENT THIRD IN-SERVICE SESSION BUILDING
ON INFORMATION AND EVALUATIONS GATHERED TO DATE, WITH SPECIAL

~._ EMPHASIS ON COURSE CONTENf AND CURRICULUM OF EXISTING PROGRAM.

Te——— -

OBJECTIVE: EYALUATE INFORMATION PRESENTED IN ALL iN-SERVICE SESSIONS
IN TERMS OF SUITAQILITY AND RELEVANCE FOR INCORPORATION INTO FINAL
" PRODUCTS.

Because these objecti&es are closely related and be€cause the
process that the Teacher Training Task Force (TTTF) followed as
they worked toward the accomplisﬂﬁent of these four objectives
permeated all aspects of the project they are collapsed for pur-
poses of this report into one section of discussion.

In-servicing was defined, by the staff, to mean a continual

process of dialogue and education in practice, rather than meet-

ing formally, "out-of-sérvice.“_ Formal presentations did occur,
but they need to be regarded as part of the whole, not as highlights;~
The goal of the TTTF was to establish a set of basic elements which

facilitate the continuing =sducation of instructors of older adults,




-~

The task force began by identifying 5 general topic areas

which are fundamental to teachers of institutionalized elderly.

They are: -

1 ﬂadult learning theory,

2. ‘developmental personality theory,
3. leffective teaching technique,

4 appropriate evaluation technlque,
5 social philosophy.

To facilitate the study of these concerns a resource center
was established. This was accomplished by first identifying exist-
ing centers of relevant resources and then establishing a working

relationship with these agencies. The project utilized:

l. project staff background,

2. University of Michigan, School .of Education, I

Adult and Continuing Education Department,
3. Institute of Gerontology, University of Michigan,
4, Bedford Public Schools, Community Education Program

Second, an on-site resource collection was developed which
grew as the year progreseed (Appendix W).

The task force then began to utilize the resource center by
conducting a review of the literature that related to the five
topic areas listed above. Follcwing the individual research the
staff members recorded their reactions to the readings so that
other staff members could review their colleagues writings and
discuss them as the staff met (Appendix F). S

A number of variables were identified which the staff felt
needed to be considered as they corducted their research and as
they prepared formal in-service sessions. They were:

1. lack of professional "models" in the
field of educational gerontology,
2. recent, rapid growth of knowledge base,
3. teachers' effectiveness measurements,
4. effective delivery of in-service content,
5. application of "new" knowledge to practice,

6. willingness among professionals to continue as
adult learners.

a4, 57’
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. In late August, an "Open Hcuse" was planned and presented in
the two project sites. The purpose of this session was to provide
an opprotunity for, ) the project staff; 2) the teaching staff;

<

* 3) the students and 4) the activity directors and their.support
staff to meet informally at the class sites prior to th; start
of the academic year and to begin the procesé of dialogue which the *
project staff valued so highly. Each teacher gave a brief course
description. The project staff presented basic orientation to the
study and explained why "testing" was being conducted. The activity
directors said a few word; about their perspecti&es and goals. The
session ended with refreshments and visiting.
A "ecredit-determination" session was then planned and conducted
in late Séptember. In attendance were, °) project staff, -2).
teaching staff and 3) activity di-ectors. The primary agenda
item was to conduct a "credit-determinatidn" for each non-diplomaed
student.
The determination was made by those in attendance based upon:
1. screening tocls,
2. SDQAT scores,
3. four weeks of student/teacher contact time,
4., activity director input.
A third formal in-service session was planned and conducted
early in December. The goal of the session was to examine the
three basic elements of school: curriculum, methods and evaluation,
as they applied to the students in this program. The concept of
the session was to invite five professional educators who work in
areas other than high school completion programs for institution-

alized older students, but who did have professional expertise

which would be relevant to the project. The five consultants

[
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rgpréﬁented:

: 1. "milieu therapy, e . L
" . 2. health behavior, : B
N ) ~ 3. special education,

¥ - 4. secondary teacher training, . e
! 5. alternative education. o

2

The consulténts received an information packet prior to the
segsion which provided them with a basic orientation to the project.
The agenda for the session consisted of 1) a short presentation
: N ' which compéred’dlder institutionalized adult high school:étudents
to traditional high school students: 2) viewing video tapes of

o ' three nursing home classes in session; 3) an introduction, by

w0 Meve

‘project staff, to the program's curriculum, methdds and evaluation
procedures! and %) dialoguing.

Following the session, each consultant was responsible fér \
sub@itting a written report, based upon the content of the session,
which would -prese_'nt recommendations, observations, c\riticisms, etc. .
from each of their particular perspectives\of education (Qppendix X).

A final in-service session was conducted with the entire SAEP
staff (40) in May so that the conclusions and recommendations of
the project staff could be presented to other practitioners, who
|- héa”familiarity with the project and who would, in turn, coﬁment
on the practicability and usefulness of the findings. Feedback
from the SAEP staff regarding the findings will be incorporated

into next year's SAE?.

<1
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SECTION VI
A WORKSHOP FOR INSTRUCTOPS 711D

e RTer e WA e

PLAMNERS OF EDUCATIONAL PROGRAM TOR

- OLDER ADULTS

’ S

ORJECTIVE: DEVEL(SP AND PRESENT A TJORKSHOP FROM INFOPMATION AlD

FINNINGS COMPILED BY THE SMTF AND THE TTTF.
4 ’ &

OBJECTIVE: PREPAPE FINAL- PRODUCTS OF PROJECT IN A FORM SUITABLE

FOR DISSEMIMATION TO ADULT EDUCATION PERSONNLIL IN AND OUTSIDE OF
. s
X

. MICHIGAN I COOPEPATION WITH TRE MICHIGAN STATE DEPARTMLNT OF
* CDUCATION.

In January the SMTF combined with the T™TTF to form the Workshop /
and Dissemination Mask Force (WDTF) so that a workshon could be
planned and presented in April for other practitioners throuchout

. Michigan. At the workshop, the findings and final products were

presentedéd to the participanté in the forr of presentations, small’

group workshdps and a traininc manual. -

The coal, then, of the WDTF was to share the Adscurmentation of
- the project with others in “ichican vho were workinc on similiar

educational initiatives.

mse initial step in the preparation of the works™op was to
-desicn and mail a bhrochure vhich would announce the workshep and

invite input from the practitioner participant in the desion of the

©

s;ccific content for the two-cay session (*prendi:x ¥). ~he hrechure

was rmailed te appronim-tely 470 indivicuals thrauchout tickican,

- -t PR -
PRSI la"'("C, PEO RIS | a

-

~itas teare alilt elucators workine with public

‘ schcol corsiunity ané adult education preocrarns.  The reralnler of
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the 49" nma.lincs went to various individuals who were rrofession-

ally involved with residénts in nursinc homes. These individuals

included: ‘

Area Agency on Aaging (1-B) staff,
nurs’ng home staff,

Institute of Cerontolocy staff,
University professors and students,
county comnissioins on acinc,

other community service personnel.

e (D PO
o ce v

AN
.

>

Based on the returned hvochures, the agenda for the wor}lshop
was formulated by ‘the projcct sta®f (Appendix 7). Individuals
were identified, from within vhe SAEP, who would l'e responsihle
for preséntations, for facilitating thé small oroup workshop
sessions, for recordings the discussions, for coordinatina the site-
visits, and as registrars and hosts. Arranqgements were then made
;ith a lo.al 3inn for roonm rentals, overnicht accommodations and
meals. .

4]
Also available at the workshop, in addition to the face-to-

face interaction and the perscnal sharina that occured, were three
other methods of continuina education. The first was the continual
showing of videc tapes of the classes of fered in the nursinc homes,
which were made thfouchout the procram vear (Appendix AA). Thre .
second was the presentation of "A Trainino anual for Educators of
Institutionaiized Clder Adults" (Appendix BE). The manual was
written by the project staff from the éocuwentation that was
collected as the vear pro&ressed. The third vas thev?esource Center,

which was on display for browsing ané note-taki-a (Appendix V).
LY

The wor!:shop was held in early April in Monroe, Michican.
Total attendance for the two days was 1¢l. A report on the pro-
ceedings is included in this report (rppendix CC).

48.
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SECTION VII \
FINDINGS - - \

-f' This pro:)ect attemptea to demonstrate that- )

) 1. nursing home residents can benefat
from high school completion classes,
2. teachers can condnct high school
completion’ classes in nuns1na hores,

3. the screening and assessment tools
demonstrate validity as predlctors
. of the nursing home residents' abhil-
ity to benefit from high school com-

CL pletion classes.

These three concerns are dependent upon each other, therefore

success in anyone of the three means that the other two also real-

ized a certain degree of success.

-

If a nursing home resident is coina to benefit from high school
completion. classes, s/h¢ must:

¥ 1. be able to attend,
2. be able to be attentive,
3. be able to communicate.

S

These criteria are measured by Form I, Form II, and the SDOAT.
If a nursing home resident is Going to benefit £from hich. school

completion classes, then there must be high school completion classes

available to attend and the teacher must he ahle to conduct those

classes at that level. ' .

If a teacher is going to he able to conduct hich school

completion classes in a nursina home, s/hemust:

. be a high school teacher, \
know the conditions of the learner, \
know the nursina home environment

be able to coribine all of the aforementloned
in practice.

N

49. o
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Aruitoxt provided by Eic:

These criteria are measured Sy statc certification, a
cerontological awardhess developed hv continuine education and
anal?sis of Form I, and Form II; and, with recard to the nursinc
home environment,.expefionce and qontinuinq education. T€ a
teacher is geina to be ahle to conduct hirh school cornletion
classes in a nursinq\home, then thev must have screenine and

acsessment procedures hv vhich the hicrh school students can ke

selected and evaluated. If screenina and assessment tools are

coing to he able to serve as predictors of henefit, they must:

—

1. demonstrate agreement with the
student's self ascsessment,

2. demonstrate agreement with the
professional assessment of the
student by the teacher.

These criteria are measurecd Ly the valicdation study and student

.and teacher anecdotal comments.

4

Success in these three concerns is demonstrated by:

1. the agrcement between the rultinle
asscssments made on each student
by the various tecacihers on Torr I,

2. the agreenent betwoea teachor asse$s-
©  mnents as presented in the ILT and the
final course yrade with the scores on
the SDOAT,

3. the maintenance (or irmprovemeant) of
scorces on the EDTAT, us corpared to
the established norr of decline rnresent
armong nursinag home residents,

4. the staterents of maintained (or improved)
sense of well-beinc authoredé by the students,
as comparec to the established norm o7 decline

present among rnursirnc home resiwents {(Mprmendix TN ‘




' 5, the examples of stucdents product.
{Appendix I'F), . '

L

6. the developrent. of the TPAINING !MANUAL
for CDUCATORS OF INSTITUTIONALIGED OLDER
. ADULTS (Appendix CC),

7. the,succeésful presentation of the Horkshop
for Instructors & Planners 9£ Educational
Programs for Older- Adults- (Appendix GG),

8. viewing the . collcction of video tapes
(Appendix BB),

o, the incremental accumulation of hich
school credits and the resulting d;ploma.
Results iqq%cate thét a beneficial chance occﬁred due to the:
intervention repdrted here. The student benefited by receiving the
cognitive and'therapeutic effects of.educatioh. The instructors
and the profession benefiteq,;n a multitude of ways not the leastof
which was that pﬁblic adult education moved closer to tle

development of replicable standards, as documented in. the train-

ing manual. -
‘ ’ g

Results also indicate\that the project can.he implementod
elsewhere. The differences found in local school districts do
not interfere with the replicébility of the project, since:the
approach that is ;ecommended is individualized and person-centered.
If districts wish to sponsor a similiar proaram, the staff could
begin immediatelylto proceed in the manner descriked here. In
other words, this project staff was not previously trained to
conduct‘such a program and yet, throuch applyina estahlished ‘
theory and appropriate:method, they were able to'build a.mode{
program. Therefore, similar tegchers could get similar results,

especially if they follow the recommended procedure. Feedbhack f{ron

the two-day workshop participants supports this belief (Appendix HI).

At the workshop there existed a high dearee of égreement between

1.7 64 '
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Aruitoxt provided by Eic:

the project staff and the other practitioners in attendance
in terms of the material and idea$' that were presented and ‘every-

one's field experiance.

Success with the recommended approach relies upon individual
self-reliance, upon qfeative interpretation of the pfofession

and upon a csmmizwznt to the stgdenth The approéch encourages
personal stylé. It encourages self-growth and self-trust. These’
are cri£eria that are difficult to measure and moré difficult to
eniforce; however, those individuals ;p attendénce at the workshop
were such people., If they were not, they would not tolerate the

,

frustra’ions and challenges inherent in this developinca profession\

’

: \
There are no texthooks, no tests, no permanent class rooms, no

parity, no union, no certification; there is usually part-time
emplcyment and always marainal status when corpared to the ¥-12

program,

In an environment vhere deterioration is expecte?, the positive
eficcts of a quality intervention are obvious, both for the service

vrovider and’ the client.

52. . °
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SECTION VIII

CONCLUSIONS & RECOMMENNATIONS

¢
The value of quality leducation intervention by prepared
| 4

xprbfeésional instructors ﬂn a nursing home environmqu"fé obvious,
\?he resident receives alléthe be;%fits of education;/these are
Qell estabhlished and are n%t in guestion in this study. The
iﬁstructors,,too; benefit by providing a meaningful experience

to students. One does not hecome a teacher of institutionalized

N

older adults~to make a good wage or/;a have job securitv, hut

rather, one becomes a teacher of dlder .learners because one values

\

education,\and in this set%inq one is capabhle of realiziné this .
goal. .

In addition, this year-long project has made progress toward
‘the establishment of standérds which can now be applied as evalu-

ative criteria.

éThe project has begun a dialogue between educators and aging
network ~rofessionals, between teachers and planners, between

isolated practitioners, and has therefore, hecun the rrocess of

>

establishina a nrofessional association of individuals with a
£Y -

conmon cause.

nid the procram establish a valid screenino nrocedure for
selectinc those individuals within a nursing home who are carable
of benefitinag “from hich school complétion rroarams? The answver
rust he no, it did not. Rathker, what the proaram did estaklish
was a method of needs identification which can he used bv a
cualified hich échool instructor to teach an approved hial school.

course to a aroup of non-traditiohal students in a non-traditipnal

classroon setting. Further this rethod allows and encouraces
. ?.y
; b

53.
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the teacher to adapt his/her procedures so that thev correspond

to the student's chanaing need(s). ’ '

* Dpid the program establish professional standards for class--
reon procedure or professional training for educators in nursing
homes? The answer here is ves, because what the proaram soucht .

was a heginning and a ¢ood foundation was built. The nroject

was successful in that it tauqht the project staff what nuestions y
to ask. It dllowed for the: identification of variables. It

produced insignt into the many questions asked. And it precipita-

+ed many reccmmendations:

1. Existing programs and new procgrams should
be encouraced to apply the recommended
“approach so that its validity mav be fur-

ther tested. . ‘

2. Goals rieed to be established which "fit"
this older student when they are involved

in this type of educational procaram.

3. The "fourth Friday count" should he re-
structured to allow for a more thorough
determination (see Appendix II for further

comments) .

4, More professional collaboration should
occur between ecducators and agino special-

ists.

5. The class registration procedure should tak . ‘

. ‘s
place over a loncer period-of time to allow

|

\
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‘for a mo¥e thogough screening and assessment

of the prosbeétive student"’s "ability to benefit."

¢ [N
.

N ) * ] . *
An Introduction to Educational Gerontology -

packet should. be provided-to all new

~

instructors and teacher aides working in
. . » ]
the nursing home environment. It should ~

include information about: «
o '\

[

.

sensoty change with age,

ki

cognitive change with age,
common’ chronic conditions ' .

and disabilities found among

.nursing home ‘residents, . - . w
educational techniques approp}iaae

for the instruction of institutionalized

P

older learners.

-
.

Further research should.be conducted to .

-

identify existing .screening procedures -
which are approbriate to this clientele.
Such as: Tlie London Procedure,

the MEAP, . .
ABLE, ‘

. Key-Math Test, étc.

o
.

\ .

Teachers should be provided with a profile
of their students prior to tle start of
classes in September; which rélates phvsical
disgbilities and other leurninc prohlems

55, 68 B
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*10.

11.

13.

14.

15,

that require'compensatory measures.

Various tests need to be identified (or created)
that assess a student's ability to perform
in various disciplines.

Course content and curriculum should bhe
examined to determine if it is life-stace

related for the older leéarner.

Self evaluation procedures need to bhe developed
which are appropriate for this student

(see Appendix JJ for an exanple).

Additional time and effort should be invested
in a video tape l.brary for use in in-service . . =

sessions and for ecducating the public.

f

>

Compare "students" to "non-students" in - ;

institutions for older adults.

. .
Continue to collect anecdotal writincs from.

- .

étaff and students.

Vhen considerino the economic pay-off of an
Y

educational intervention one must look hevyond
[

job related results and include the increased

self-reliance of the student, the nrofessional

development of faculty and staff and the overall

incrcased competence of the involved institutions,

D
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4
16. Continuinc education of rractitioners should

/he conducted in such a manner that the hack-
cround and experience of the rractitioners
°is eﬁphasiéed. This resource must he used
to create the mitrix by which the content of

the in-service session is'delivered.

| . o )
A newsletter should exist which connects .
practitioners. This vuhlication would facilitate

on-goinc sharinc and. communication.

1—

2, %ithin institutions a roorm should he

identified as the "classroorn" and within this

roon should he housed educational rawoplzrnilia

desicned to encourage and facilitate self-

i
‘ ‘ directed learners.
N . i

. 19. Classroom activi#ies within institutions
. should include chst speakers, visitinc teachers,
iy
field trips and other similarly stirulatine,

less traditional methods of instruction.

+
\
\

/ In conclusion, when compared to traditional educators,
\

o

the instructors of institutionalized older adults demonstrate

rore enthusiasm for their work, therebv causing more enthusiastic
students and administrators tnen one would think possible in this

time of cvnicism. This experiment in buildinc a theorv of practice

for the education of older adults 1is a success.

’
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8486 DOUGLAS RD. TEMPERANCE MICHIGAN 48182

John C. Thomure
Director of Curriculum
313 — 856-5020 July 14, 1980

Mr. Bill McDermott

Project Director

Insuring Quality Education in
Nursing Homes for Monroe County
502 West Elm Avenue

Monroe, MI 48161

Dear Bill,

I have enclosed an explanation of the philosophy that
guides our district in regard to our instruction.

We offer one diploma at Bedford. It i3 based upon
obtaining twenty credits with credits in speqific areas of
instruction. These credits are listed under "Educational
Information" pages 21-23 in the handbook.

There is not a qualifying criteria to become a high
school student except to be a resident of Michigan.

Cordially,

John Thomure
Director of Curriculum

A
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PHILOSOPHY "OF CURRICULUM

e

. . %
The following criteria should be used as a model for implementing and institu-
tionalizing programs. ‘

We want a curriculum that answers the needs of students in these areas:
intellecgpgl, emotional, aesthetic, spiritual, social and physical.

For our purposes of judging programs, these categories have the advantages of
not growing from any particular philosophical system and, therefore, need not conform
to any particular set of limiting assumptions; they are flexible and they can be de-

fined empirically. .

To declare our program as answering the needs of students in the intellectual
area, we define this to mean in the cognitive domain. We must consider the difference
between "knowing that" and "knowing how", and we should consider Bloom's "higher" and
"jower' intellectual activities.

To judge whether or not a program answers needs in the emotional area, we
should use Krothwahl's taxonomy for the affe-tive domain.

The social development of onr students deals with the social mechanisms they
use in their dealings with one another, with their understanding of authority and ‘

_external social structures, and with their view of' theii social self.

'We define aesthetic development as consisting of increasingly ¥Iner discrim-

inations in the sensuous, formal,,technical and expressive meanings of art objects )
whether produced by oneself or others, and whether visual, tactile, dramatic, poetic
|
|
|
|

" or kinesthetic.

By spiritual we mean to ask questions that one can only answer for oneself.
Man is an awestruck creature. We should be prepared to have students pursue such
questions as the meaning of existence. The answers or responses to these questions

are the spiritual domain. e

A second set of criteria should be used to judge the appropriateness of our
program.

The first crite-ion is fluency. Fluency.is the becoming familiar with basic
symbol systems such as the symbol system of reading or math.

The second criterion is manipulation. We must lead students to manipulate
the data out of which content is made. Word recognition is uot reading. To read
is to draw understanding .from a page - to manipulate the symbol system in such a
way as to interpret it. An art experience does not consis® of becoming familiar
with the .various art media and their properties. It consists of manipulating ther
in such a way as to make an art object. This manipulation to lead to understanding

is a universal teaching goal. . .

(continued)




We must seek to instill confidence in,

students to manipulate data om their own. At the same time we want students to
value the ability they acquire. Not only do we want students to work math prob-
lems, but we want them to believe in its value. Not only do we want sStu 2nts to
know how to "do" woodworking, or to “4o" meals, we want them to know the value

of the practiczl arts.

The third céiterion is confidence.

The last criterion is persistence. We want our students to continue to
\ do as we teach, but we want them to value it enough to do it for a lifetime.
We want, for example, students. to value honesty and to be honest all of their

1ives as we have taught then to be.:

Following these criteria, we can have a program that meets the needs of

the whole child. .
i

John C. Thomure
Director of Curriculum
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MICHIGAN EDUCATIONAQ\GOALS FOR ADULTS

>

Taken from: "Planning in terms of Providing Statewide Adult lon-
Collegiate Services". !!ichigan Department of Education.

S

t

DEFINITION OF ADULT AND CONTINUING ENUCATION

)

"Adult and Continuing Education is the process hy which an individual
‘receives education or training allowing him or her to improve abilities,
to increase opportunities for eimployment and to expand opportunities

to meet all inclusive felt needs. (P.

"Tf growth is to continue, we must divert the necessary efforts and
financial resources to assure ample opportunities and cgual access

for the quality training of all adults at all levels and in all desire~
ed subject matter areas. Comprehensive programs designed, financed

anC delivered to meet the sgecial and unigue educatidnal needs of
adults are necessary." (P.7)

4

GOAL I: To make available through a multitude of
delivery systems the opportunity for every
adult citizen of Michigan to attain the
egsential basic education skills necessary
to prepdare such persons for full and respon-
sible participation in society. (p. 9)

GOAL II: To make available to every adul: citizen
of Michigan the opportunity for attaining
a high school diploma or its egiivalency.
Iy (p. 10)
GOAL"IV: To make available to every adult citizen of
“ Michigan who is not otherwise reqularly enroll-
ed in a Post-Secondary Institution, the
opportunity of fulfi'ling his needs o~ aspir-
ations for education through a statewide
off-campus non-collegiate continuing education
program. (p. 12)

"The common Goals of Michigan Education" Michican State
Board of Education

INTRODUCTION

"mhe major goals in this section describe the
spectrum of knowleddge, s»kills, and .attitudes which
-students should achieve by the conclusicn of secondary
school. These are desirable learnings which students

"will need in order to select and effectively function
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in their life-career roles of workers, family members
citizens, students, and self-fulfilled individuals.
An underlying assumption here is that the ultimate
purpose of education is to permit each individual
student to reach his or her optimum potential, so

as to lead productive and satisfying lives."

"These goals cover and integrate all learnina domains:
the cognitive, affective, and psychomoto.. This
integrative style of presentation reflects actual
learning and teaching situations in whic’ the intel-
lectual, emotional, and physical aspects of learnina
are all inte:meshed. These goals represent an ideal,
and therefore their application to all students is
encouraged, even though the sequencing and time of
attainment will'vary for each student. Since the
goals describe only the desired outcomes of learning,
the choices of means for accomplishina the goals
remaln with those who must implement them, e.g.,
local ‘school dist:ricts, teachers etc."

"it is expected.that most measurements of goal achieve-
ment will requre the development and testing of per-
formance objectives based on each subgoal. In this

way we can assess the extent to which measurable coals
have been accnomplished and identify areas of need.

- Student learning, however, must focus on more than

weasurable behavior and student performance. Fvi~- '

dence must also be deweloped for student outcomes
easily or directly measurable." F . 5) ‘es not

SYSTEM RESPONSIBILITTES GOALS

L

"Michigan education must strive to provide all the
students with a basic educational program desicned

to attain all of the student learning goals present-
ed in th» previous section irrespective of race, -
sex, religion, physical or mental condition, socio-
economic status, and geographical location of students.
Especia]ly the basic proaoram should cover the follow-
ing ten essential skill areas: cc.. unication skills
(ready, writiny and speaking/listening); health
education: mathematics; physical ‘education; science;
social studies; visual arts; personal, interpersonal
and social understandings; and career/development.
Addltlonally, Mlchlqan education at all levels and
through all its agencies must strive contlnually to
equalize and improve educational opportunities.”

. “(p. 11)
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TRANSCRIPT OF- JUWE 19,1980 INSURING QUALITY EDUCATION STAFF MEETING

\ e

BILL: What I'd like to do this morning is to go through what
eath one of us nas been doing. I think that a lot of the things®
that I have been doing will certainly provide topics that we
need to discuss, such as questions that may have arisen in your
minds since you've had an opportunity to look at your packet.
Has everyone accomplished the resume writing? Some people had
difficulty with it. What I would like to do is take them all
to read and make some general comments about the staff and put
a small vita together on who we are as'a group, what aspacts
of our expertise are important ‘to ‘note. How about the philos-
ophy section, have you completed that?

LYNN: \I got something. S

BILL: as it long or was it short? Did you find that as you ~
were writing other thoughts occured to you that you may want to
develop but didn't fcel you really wanted to invest any more time? .

WARREN: \I think I for one just started heading into some of the
objectives of the grant and breaking them down into my philosophy.
I also started working wut my concerns on the testing.

BILL: Oh good, good. How about journals? Did anybody have a
chance to Write? Did you do any reading? Did you get a. chance
to write down what you read and your reactions to it?

L.

MARGE: I did quite a bit of reading. I skimmed most of this

(Qulture of! Narcissism)and wrote down my reaction to the section

that I did read which pertained to old age and the attitudes to-

wards the elderly. I found that part extrememly interesting and

most pertient to what we are doing. I read the "pramatic Activ-

ities for the Elderly" and I found that I have used some of the

things they suggest and I glz-nzZ a great deal more from it that e
I can use in all my classes not strictly convalescent home classes. e

BILL: What sbrt of things? Things that would trip creativity?

MARGE: VYes. And I also read the "Use of Life Review Activities
with Confused Nursing Home Residents" which you had given me
before and that did pertain also to what I was doing and I found
that I have used many of their methods which made me feel good
that I was on the right track without even knowing it. And then )
I read an article on Wilma"Independence"Donahue from "Modern Ma-

turit”". She is one that is putting tcgecher the White House .
Conference on Aging for '8l in Washington,D.C. That was the ex- ;-
tent of what I read and wrote my -reactions to and then I wrote my

resume and my philosbphy. ~




BILL: Great. I think it will be intersting to see how each:
one of us approached the philosophical part of the resume. as
I think it will give us an indication of what areas we are really
interested in working in.

Let me focus on Life Review for a moment. The reason
I think Life Review is important is that it now has become’ a
formal concept or a therapeutic concept that professionals' have
begun to use witl lder people. Yet it is:-so natural, it bquds
upon natural activities between an older person and a younger
persons 'conversation. I think it is important to realize that
that sort of natural approach is now getting legltlmate accep-
tnace, especially in working with the aged. ,
MARGE: Well, one of the things that it mentions that I have been
doing since I started in my convalesccent home classes three vears
ago was using audio and visual stimulation, taking in. things that
they can see and touch and smell. They recommend making pop-
corn a'1 the students can see it, hear it, smell it, taste it.
And that is always a lot of fun because that catches .their inter-
est immediately.

WARKEN: Do you think we should encourage this memory or reviewing?

BILL: Well it gets to be a touchy area. There are a few terms
that are thrown around that mean almost the same thing but are

in fact differemti.e. rominiscence, oral history, life review.
Life Review is a formal tnerapeutic concept that you cdo to some-
body else, you trigger things in them intentionally in order for
them to work through their memories. Some of them may be un-
pleasant, some of them plesant. And it brings them to a new
solid position to stand on. They no longer think about those ‘old
things. They now have "cleaned-up" their minds and they are
ready to think about new things. -

MARGE: It mentions too, that they have reached the point in

their life where reviewing their life and reminizc ' nc makes then
feel better about themself. It is an evaluation that what they
have done in their life is good and they have positive attitudes
toward tne 1ife that is behind them. . .

WAIRNN: This is because they are not actually living ahead, they
are living behind. :

MARGE: And they need to have confidence that what they have done
in their lifetime has been fulfilling and they are satisfied then.

BILL: The dangers of that kind of thinking though are when you
talk to somebédy whose life hasn't been fulfilling and satis-
fying, who has been a real creep, who may have been a criminal

or done a/lot of crummy things to people. I think that we need

Lo be very sensitive to tkat klnd of thing if we are going to

try to, incorporate that into our Individualized Learning Plan(ILg)
We need to be trained, seriously trained to deal with that kind

of situation.
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MARGE : ﬁell, you are. suppose to reinforce the positive things
about their life. If someone's robbed a bank you don't say,
"Well, hey jou certainly were brave, good for you."
BILL: And creative! , : : ,

WARREﬁ;9-Wha;-I'fina is a lot of differnt types of people in

-class and pic&ing each one's positive things might be Pifficult.

~

T

We are put in a situation where mést of the people are similiar °
to’ a degree. o « ‘ .o

BILL: The environment tends to reinforce that too; that they
are all the same. ‘ .

WARREﬁ:.iyea, it would be a di{fqrent story Qogewhere else.

BILL: There is, a new book .that has just come out and if it is
a3 good as I've heard it &# supposed to be, I thipk.I'm going te
recommend "that we 4ll at leastQSkim’throughitt. t's called Un-
loving Care and it's the latest expose' on the nursing home In- S
dustry and the profile bf the.typical people that are' in_them. . .
I thought it would b2 worth spending a few minutes going
through scme of my Journal entvies that I have made, because it
will give you a background in the development that has already
happened in my mind about the project and where we are heading:

«

- (see Journal entries, attachment )

So those are the types of things that I am trying to get
down on.,paper. Now, let us go to a few of the concerns that are
raised hexe. One idea I had coming ‘in this morning was for all
of us to take reponsibility for developing an essay to define these
terms{see attaciment )sb that we come up with a shared definition
of what we are talking about. Let me give yca an idea of what I
had in mind or the kinds of problems I see existing. My last job
before I started working here and went back to college was- teach:1g
in a "free schcol" in Ann Arbor. Thé schcol is based on work by
A.S.Neill and a &chool called Summerhill that he started in Eng=-
land. The philosophy of the.school is total freedom~-not the li-
cense to do anything anytime to anybody bwt the freedom to be free
tr choose. Options was the key word. . Decision making. We work~- \
ed alot on helping the children by putting them in situations ‘\\
where they had to make decisions,.where they had to consider
options and then they went' through a real problem solving process.

The defintion of these terms as they apply to that exper-
jence and to what the teachers in that environment felt shoulid be’
going on would in no way agree with the definition of these terms
that let's say a public school adminigtrator would come up with.
The main problem that I experienced ‘there in three years was try-~
ing to coordinate the staff. It was a much moregerious problen
than working with the children because everybody had their own ) ©
individual definition of what these terms meant-even in an envi- .
ronment where you are encouraged to be as free and as liberated o
as you possibly can be. 1In this situation a lot of the teachers
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came up against their own limitations. Where do you as a human
being get offended, for example, don't you like to hear someone
call you a "shithead"? Does that really offend you and can you
not take ‘that or can you understand that this kid is calling you
a "shithead" for whatever reason he’ of she ‘at that point decided
they needed to call you a."shithead"? Some teachers couldn't
handle that, couldn't handle the idea of allowing a child to use
that kind of language. It wasn't part of their philosophy or their
definition or that this was a positive ®czion that this kid was
invoived in. Even in my own experience, my child was going to
school there and went there for three years and I was his teacher.
I was the elementary teacher~there were only 18 kids in the whole
school.” My son didn't learn to read until he was 9 because when-
ever the choice was offered, "do you want to it down and get into
thesc skills or do you want to go out and swing on the rope?",
,there was never even any hesitation in his mind about what he
wanted to do and would constantly choose to be in a peer situa-
‘tion avoiding an academic teacher-learner situationm. ;
Through my own experience during the three years that I
worked there mv philosophy and my definition of these words chang-

‘ed. I think it s aood thing.to have these be fluid concepts

in your mind I'm at a point now that I don't believe that that
type c.; education is good for everybody. I do think that it is
gocd for you at certain periods in you life but I think other
types of education are better for you ar other periods. So I'm
.ctill defining these terms in a workable sense.

As we take all this anéd =pply it to a nursing home en-
vironment you really come into som¢ conflicts. I think. the nurs-
ing home environment is not a pusitive environment, it is not a

. .place where you are going to be developed;- hile that is what

school is and that is what these terms-in a school situation ap-
ply to--development. So we are trying to bring into an environ-
"ment that is not &=2~irnel Lo - positi-~, exactlv this idca .. groo-
gress or developmen’ or growth. Toward what? What is the goal

that we are striving fur? These are the kinds of confused areas
that I think we need to get into and these zre the things that
people are going to call us 2n. There are certain types of pro-
fessionals who you've got to have prodf for, you've got to be

able to say that this can happen somewhere eise. That it didn't
‘just happen here because of our minds and because of our efforts

and our combination of these thincs but tather*that it can be copied.

TOM: I address-the idea of education being a concept ¢f pre-
paration in my philosophy statement. I saw a different applica-
tion-of education as I taught my music &¢lasses to these people
who are many years old and yet are still learning. Music brings
them further into life. 1I% was adding quality to a persons life
in their later years. They come to unde.stand what it is like,
what it is about,and the perspective of the time that he liveod
through and they come to understand what he has just been through
so to speak and by coupling that with the goals that he hada't
time to accomplish during his lifetime---A great service in terms
of adding quality to a persons existence is provided. I'm trying
to say that the concept of education as preparation towards some-
thing is much too limited.




k3

BILL: I would agree. But in this case are we only coming up with
this re-defintion of education so that it fits the part of the
generation that we are working with, this particular population
of folks that we are talking about? Why in this case shouldn't
we. also consider the concept of progress through education as it
has always been? .

TOM: I don't think education was originally Ehought of as that.
I don't know historical perspectives but I think education was
originally thought of as culture and enrichment.

JUDI: I'd like to speak to the therapy-v-education aspect be-
cause I feel within the fine arts division this is something that
f've been concerned with as we develop the curriculum within the
nursing ‘homes and I too think it is a very fine line. I think
both education and therapy are process oriented even though I think
within our division we are very product oriented but I see the
educational aspect as that process that takes place, not neces-
sarily that end product. I think that within an education you
are allowing cholces. You are allowing tHem to express hope-
fully their creative imagination and they have choices along the
way. v

Within therapy I'm not so sure that they have all of those
choices; for instance, when the IQG came down at one point with
their "milieu therapy" and suggested that in the nursing homes
we set up an assembly line type prccess to “ap people according
to their skill levels. For example, if you had a project and four
students but three could not use scissors or glue, then the fourth
would do all the gluing while if one of the students, even if they
had luse of only one hand, could paint better than the others, they
wouid do all the painting. Well, I think probably in theory, yes
it does work and =~ theripv it does wnr¥, but I'm not =- -are. In
education there is a choice aspect and because what happens in
therapy is that you've taken away those choices. If all I can
do is A and I want the end product maybe I wanted mire to be
purple and maybe this person who is painting is using blue, then
you've taken that choice away from me and in the same respect
what you've done is stifle my creativity. I don't have those
choices anymore if another person ‘s coing tc -~~~ " '2 “77¢ T ¢
project and then it comes to me

As fafr as education goes, I don't think that that is what
our goal is. I think it is a very fire line but I do see some
clear distictions: we have worked and we have talked with the
teachers that we have had in the nursing homes and it is very dif- -
ficult and we have problems too because I think the stafi sees us
as an activity in there and they want something ‘to decorate their
home so they come in ‘and expect Christmas decorations or they ex-
pect Halloween decorations and they might expect them to all look
alike of they say,-"gee, we have this little shop and we would
like to be able to make products that we can sell in our stop".
Well, when you are talking about education your end product is
not one that is always going to be saleable. I think you have to
think that,especially within the art division--educatior is a
means to an eid rather than an end in itself.
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JEFF: Maybe we ought to redefine therapy. I'm getting mixed-up
in my mind about what :h2rapv actually is. I've taken a lot of
useless courses in my life that as far as progress goes have
nothing to do with what I am doing now, yet I enjoyed them perhaps.
I'm glad I did them. Where does that fix in? 1Is that not educa-
tion? Then is it therapy? That is where I'm having problems.

So what if it is therapy, I'm not sure it is bad.

BILL: No, I'm not either.

LYNN: Well I think they are really inter-related because ed-
ucation can be therapy.

CARALYN: We create that philosophy of education because of the
situation. I think it might be a good idea to find philosophies
of education and find out how they fit into what we are doing
instead of writing a philosophy that we feel. Let's take some
educational philosophies such as . he one you were talking about,
options and decision making as key words. They still have some
options in the nursing home, right, and they still have some de-
cision making to dd. So that philosophy fits. Lets take philos-
ophies that the educational department is used to. Let's see how -
that fits into what we are doing. That certainly shows that we're
not creating a philosophy to go in there. It's already establish-
ed- this philosophy is already used in education.

BILL: Good point.

TOM: I was trying to touch on that too, the cultures of society
have come up with the idea that education is a means to prepar-
ation; that seems to be very accepted right now. If you ask any
18-vear old high school student what s/he is going to do with
his/her education, s/he will usually nct say, be an artist, but
rather will say that hi/her education is so that, "I can get a
job." I'm not sure that that has aiways been the purpose of ed-
ucation. I could make a case that it was concieved to be enrich-
ing and not vocational. '

CAROLYN: Certainly people continue to read after they get their
jobs and b = careers in hand. % '

TOM: Some people even learn new things. v

CAROLYN: Right, I mean we get the newspapers and magaz. aes and
we read bddks and we use the library so certairly your point is
valid.

TOM: Some people become experts about other things in spite of
their formal education. My future father-in-law has become some-
thing of an expert in electronics because he has this hobby work-
ing with trains and thizgs like that.

- S
JUDI: Do you th: .k that is due to experience and hobbies or do
you think that is due to formal education?

TOM: Well in a sense, he's read a lot and he's gotten -together
with people whe know a great deal about this area and he learned.
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LYNN: But we choose 7 of them that they are trquired to take,
Those are the .choices that we have made. We have said, "we

have decided that you have to take these in order to graduate”, so
that's not a choice for them.

CAROLYN: You mean the state chooses for them.

LYN: Yea, I think that every student has to have a certain
basic place to work from. And that is where the high school com-
pletion comes in. Everybody needs to know these certain things
and have these certain skills in order to go on to develop these
other things.

CAROLYN: Well T understand that. What I'm saying though is that
Marge says that when we have a choice we're not boing to pick

the required courses, not in all .cases of 'course, somebody might
be a historv buff, but in many cases, when you think about the
required classes that you had to take in college, the were not
necessarily the classes that you wouyld like to take now or if

you had the freedom to chcose when you were taking them.

BILL: That is true if the orientation was different. I mean I
was very goal oriented in co_’'2qe. I wasn't interested in taking
courses I was interested in. T was looking for a professional
education. -

CAROLYN: But high school completion is a goal oriénted situation
as well. ‘

JEFF: No, no, I thought Marge's point was just this whole idea
of one of the arguments against this is that it is therapv and
not education and the point is it could ke therapy and it could
be eduacation both. I think thats what doesn't matter-so what

if you tock the courses for them, even if itts therapy--does that
mean it's not education? :

MARGE: Right. For example,they were supposed to get so many
credits in English for their high school completion and yet many
of my students have repeatedly chosen "Creative Writing" well
after they have achieved their credits. They are repeating year
after year for reasons other than just getting their credit.
They are getting somethZng else out of it.

JUDI: Even with our own yraduates, the students that we have
gradhated, year after year come back to our preogram and take
clabses. Why are they doing it? Obviously they now have their
degree-why are they coming back, why are they going back into ’
"law aid the ranior Citizen", "r~vies A: Literature", etc.?

CARC ¥YN: Well méybe I have more of ‘the required courses in my
division,in fact, I have all of them except English and many of
them do not go back into the required classes. They go into the
"fun" courses They don't necessarily go into the regquired courses
~gain,

JEFF: There is a difference there though.

-«

e
L]
4



s

ture that they are going after and maybe it has nothing to do :

BILL: There are other variables involved.

JEFF: I know there are some taking government over agéin. ' ‘
There are some taking history over, but I think for alot of- )

people, that if you have had.lhistory once, its going to be his- - .

tory the second time too. 1It's really "ot going to be that much
different. )

BILL: Plus I would imagine that there's adifference in let's
say the formal structure of a credit course of a serious course
compared to a fine arts course. Possibly its that-lack of stru-

with the subject content. There are many variables in there that
you can say at this point have not been measured.

JEFF: Somethino like"Creative Writing" you could keep develop-
ing ‘rear after year after year after year, but "American Govern-—
ment"ic different. If you knew you were going to 'get the .same
people you could change the content every year but knowing that you
are going to get some new people you have got.to go back to

the, bagsics and start over again and for some people that is coina

to be boring, but for "€reative Writing" it will be different each
time you work with it. ' ’

BILL: Let me throw something new in here:in talking with Dr.

Jurs, our evaluator, an interescing concept came <lear to me,

We are going in.and we are going to do this detemination on

these people, we are going to do a test, we are voing to do an ‘ .
assessment, we are going to come up with a plan; we are going to

run into people who don't have high school education, people

who already have some high school education, some who will have”
diplomas, we are going ,to £ind people who can benefit from high

school and then we are going to find people who maybe don't pass

the reading asseéssment test;and we are going to say that these

people aren't going to benefit from high school instruction;and

then we are going to find those whose reading level is on a col-

lege level or something--all of this is included within our ini-

tial determination. Part of the structuxe of the project is to
review these determinations on a reaqular Yasis either with con-
versations with the® instructor or through ‘e—adminigterinq the

sanz test again in 5hnuary...so<there is going to be this whole
process going on through the whole year. What's it going to mean -
to the people in the state department who are asking us to deter-
mine the potential for these pecple to benefit from high school
education when in fact our instruments show that somebody who .
didn't pass the SDQAT but has shown more progress an” more devel-
opment through being exposed to these classes than a person who -

did look like initially they were going to benefit from a high

school curriculunOr compare® to the other person who has more

than a high school educaticn right now but has not progressed

as much? Who is going to benefit the most? We are going to show
that all these people are going to benefit, I mean that'!s the

result we are going to come .up with or we wouldn't be teaching

‘ these .ourses to them. That I think comes into this picture too. .

They are agklng ug to show.who can bene.'it from high school and

we are going to show them that it's'everyore.
73, | -
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TOM: Remember when they came down from the state department and
+hey called me in and asked me to tell them why we give credit
for the "kitchen band"? Without preparation I was supposed to
sell this thing to her. She was impressed not_only that we were
using basic musical things but that the effect it had on

people was beyond the obvious effects that it should have on
those people and in a few cCases it 2ven had an extra-musical
effect that came from teaching music and having them gét togeth--
er as a group to play. I mean that seems to be a strong arqu-
ment. So if we can in some way show that our progzam is indeed
enriching peoples lives and helping them come to a higher quality
life within these nursing homes and helping them maybé to assess
their own lives and put them into perspective as well as learn-
ing new skill I think we will be able to show that we truly are
educating. .

BILL: Exactly. Regardless of whether it is a hich school pro-
gram or whether these people show they can benefit from a high .
school program or not, if we can measure change, .improvement,
improvement in quality, whatever you want to call .it, then we
have made our' case. ' N

~

JUDI: I personally don't think the state's going to buy “btat.

BILL: Well?
CARQOLYN: I do. . -~
JUDI: Not when it comes to funding. -

JEFF: 1I've got a question about the state: . Apparently they're
not real crazy about the nursing home program yet they don't ‘seem
to have the same difficulties with the centers. I personally
don't see that much difference. I want to know where they're at
and why they have the problem with one and not the other?

LYNN: I think it is because of the abuse first of all. They

have seen so much. abuse, in the nursing homes that people have tak-
en it as an easy mark. 3o tha: notrthev are verv learv of the horc=.
What we have to do is to prove that there is no ciffernce be-

tween the centers and our nursing homes.

’ £

BILL: But there is.

LYNN: Well the only difference is that they have less choices
in the nursiag ‘-homes.

. ¢
BILL:, There are other differences too. They afre in the nursing
hom?fgpr a physical reason, gererally speaking,a vondition that
the’ people in the centers may not have.

JEFF: OK,I'm going back to the purposes.

LYNN: But their physical things do’not effect their education
and their ability.

. 3
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BILL: What about the drugs that they are taking?

LYNN: Well, I'm thinking of a convalescent center like French- ’
town, in particular, those pzople out there have a physical limi-
tation. Alot of them are ‘on drugs which do not effect their ed-
\ ucation. ‘They are there because they cannot live in a home and °
take care of themselves. That's the Only reason they are there-
because they cannot live by themselves in a home. 2and you know,
as far as their minds and education,it haa no effect on them.
There are some but not many.

CAROLYN: When you. figure that people can get. up, get out and
either take a bus or get a ride somewhere, right there shows
some capabilities where if you cannot live by yourself in a
home, that right there puts a mark on you. It is not neces-
sarily a mental mark but if you look at it in a wide scope then
you can certainly see why they are turning on the gas or why are

- they doing crazy things like running away? It is a "self-es-
teem" mark perhaps. :

JUDI: Do we know what the state department of education's'
philosophy of education is?

BILL: Have you ever heard phl]osophy from a bureaucrat? I

want to add to. Lynn s point that another reason that the depart-

ment of education is concerned is that they are scared. They

.are not sure that they belong in nursing homes. They are not sure

that education belongs in a nursing home. Up untii now it's all .
within the department of héalth. So it is a brand new thing to e
them and they lon't know what controls they should have. They

don't know what trouble they cam get into and those sorts of things.

WARREN: Yea, I've heard two types of testing procedures or two

types of goal achievements that we have; one, would be that they

should attain a certain goal cf intellectual understanding and

the other would be that they show improvement. Maybe we should \\
test in both ways. Test for a certain level and test for im-

provement also. . .

BILL: Make a determination of what +&vi? they're on intitially

and then watch whether they go through a new level?

WARREN: Well, have that in mind when we test and have a certain
level in mind for high school; otheri;ise if they can't think, if.
they can't remember something from day to day, we might not
be able to teach them anything and we "might have to say,"well

* this person can't be taught on a high <chool level’} ok, and the
other thing is to test whether class work would improve their level.

BILL: - Right. That's real important. I think we should do that

all through. Regardless of what we find out and whe'. we think

we are finding out, we are going to find out other things too.

What we should try to do is measure as many things as we can and .
then in the end, when we put all those things togehtcer we are go- ‘
ing to 7Zind out what we. measured. 7

< . N ’ ’ l




Dick Smith, who is one of the top level people in Lansing,
who was one of the reviewers of our grant, one of the readers
of it, made two comments about it when I talked with him in Kala- -
mazoo for ten minutes with John. He said two things: first, the

" main reason why he recommended the grant for funding was because

it was buiit on coordinating all the practitioners in the aging
network mot just something that was going to benefit our program
but we were going to in fact include nursind home staff in the
development,and that we were going to provide workshops for other
people outside of our own area;and two, that if we could come up
with options of how to fund and how to structure programming in
the nursindg home they would love it because they don't have any
idea for what to do.

How practical that is and how much . that's going to mean
in more money, hard cash, I don't know, but we have to pretend
that it's going to mean something because that is the open door
right now.

CARCLYN: .I recently talked to this lady that works in a nurs-
ing home in Pontiac and last year when I met her I was telling
her about our program and she told me ‘this.year that when she
went back she thought I was absolutely out of my mind, I mean,
you know, she couldn't see it for anthing and she went back to-
the nursing home ‘and told them-about the program and she does
in-service in the nursing home with.the staff, that's her job,
and they all thought too that that was kind of a wacky idea, well,
somehow some program got in there this year, I have a feeling it
is NCOA material and they took a group of 12 people with them

and put them’in an educational setting. -Well she came back this
yvear, I happenad to see her at the same function this vear, ijust
in seventh heaven about what has happened to these ' people,what
has happened to the staff...I'm wondering if there isn't some

way we could use this type of informatiqn? .

LYNN: I think we skou.d take whatever we get measuved and pre-
sent it to them and iet them figure out what is high school com-
pletios and what is not. I don't think we need to do that.

BILL: . I think that that isbasically true. I don't think we-should

get hung up on it, I don't think that we should have to cunform
ourselves to their narrow definition of what's happening.

TOM: What does the state consider to be high school education?

JUDI: It all depends on the loeal school district--we are suppose

to be comparable.

LYNN: TIs the end goal to get a job?

TOM: I consider a difference between a public education and a

St. Mary high school education. What are Bedford' criteria?

BILL: I don't know. Has Bedford ever done a study on gquality of
their nigh school program? What's Bedfords' philosophy of education?

7¢




- learn anything of not &nd they get their degree..

LYNN: I don't know, I've never heard one. .
TOM: You know it just seems that public education has come down
to this situation where people have to go because they don't

have any choice and they can only put in their time whether they

JUDI: But they don't have any choice. Going to school is law.
LYNN: But they are finding out™that the public schools are not
doing the job either because kids are graduating and they can't

~read so\you know I don't t

hink we need to co really heavy on

that because the public schools are not'doing it either.

BILL: So we are talking about something that even the traditicn-
_al schools can't agree on. '

CAROLYN:
that we are going to be just as bad as they are.
you can do that.

But you can't say because they are bad, we are bad or
I don't think

JUDI: That is why I think a place to start would be to find out
from the state department what their philosophy is so that when
-ve are finished here we can take what we've developed and our
philosophy and see where it fits in and whether or not we are
going to sell it to them. ) ‘

CAROLYN:

JUDI: I
as we go
this and

That is what I suggested.

don't think that we should let thav influence us though
and develop our own. I think we should get ours and get
then take it and compare it to theirs. Let's not let

8

them influence us to begin with. Let's develop our own. |
: . . ’ f
TOM: When I talked to this lady from the state, I contristed and
compared’ briefly my kitchen band and what we were doing to--the
same things that people in Bedford High School Choir are doing--
both leave knowing really more apbout the basics of mnsic. T
wean it's all this kind of education-by participation-education by
experience type thing and my class is easily doing much more than
that class is doing. v

BILL: That's the reason I needyour resumes because if we're
going to base what we are doing on statements like that, "that I
as a§frofessional am saying that this class, that this process
ig im) fact superior or at least of quality to...'s I 2czc te hrve
things down in writing that ‘prove you have some credibility for
what you are saying.

LYNN: I :hink(anothéf philosophy that we might want to look at -
is the philosophy of the continuing education. We've seen several
of-them and we really fit into that. :

BILL: Yes. Lifelong learning is the concept I feel best describes
our motivation.
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- _ STAFF JOURNALS .
IQE - RESEARCH and JOURNAL '

»

| July 29 - I've finally decided to sit down to the typewriter and get

| my thoughts down on paper before they escape me concerning
all the readings I have done this first month into the grant.
) ’ I've read several selections--books, papers, articles, etc.
‘and feel very satisfied that I've expanded my horizons a
grea: deal already. I’ve purposely chosen readings that
pertain to my area of teaching and with each that I've
chosen I've come away with new approaches and ideas and
wonder why I haven't read such things sooner.

I will begin with where I am at this very moment then\>h%ress
to give my reactions to readings I've done this past month.

This last week has ‘had an ironic twist. I picked up the
paper Thursday and immediately read the obituary column

(I'm sure I'm not the only teacher in cur program that reads
the obits first--it appears that pecple "in our business”
look out-of-habit to see if they've .iost any of their

. clientele, And occasionally we ‘find that we have.) This .
week I lost a student at the Lutheran Home. I can't explain
the feeling that came over me, Lut I've become accustomed

to the fact. In the course of my three years I have lost
seven, all in the convalescent home setting. Some have been
easier than others becduse we haven't known each other as
long but this lady was" a loyal two-year student of mine--one
that I looked to as a pillar of the class. She was a great
contributor and "always there". She was also active and -
happy to the day she died. ° Probably because there was no
obvious warning signs when I last saw her, that it made it
harder to comprehend also. The irony comes in the fact that
I had put out the book, Death and Dying, for this coming
weekend to begin reading when the opportunity opened up. I
didn't’ realize it would coincide with the very day I would
de attending the funeral of a student. Now that I have
started the book I find it difficult to put down and I'm
barely into it. - .

-

I am curious to see as I read any parallels that might exist
with my own experience. For I have viewed the passing of
those seven students from three view points: first of all,
how I feel; second, how it affects the other students in my|
class; and, thirdly, how the patient prepared him/herself for
o the inevitable. I will repurt more on my findings later.

X
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. ,1" November 24, 1980

SOME REFLECTIONS >
Many of my thouahts as of late, have heen directed towards ' ‘
teaching senior citizens; |
/ MUSIC
,// And how'to best accomplish this task. It would seem that

most students bear the same problems for a teacher. 1INamely,

how can you best present the knowledae or skill vou are teachina

and effectively help that knowledge, or skill to become "theirs"
This doal takes a very individualized path. Particularly

in an academic area, such as music where what a person knows

instinctively is based upon past experience, or cultural back-

grour d. But-these are some'general considcristions that ;hould

he taken into account when dealing with senior citfizens, and

this is what I want to briefly discuss in this piece.

First, in order to teach seniors effectively, we should
realize that we are dealing with a different concept of
education. It can be safely said that our societv qenerally
thinks of education as preparation. At the end of life this
concept is really impractical. Most of the people we are
dealing with in nursing homes are too ill or handicapped to he
out in society, and will probably live within the walls of thesc
nursing homes until they die. A concept of education must adjust
to this. We should focus on reflection rather, K than preparation.
thatever we are ‘teaching in nursing hom;s must somehow _help these
people deal with their past. We should help them understand
and appreciate the times that they have lived tlirouch, as ve: '
present them with new skills or knowledqge.

Also, I believe we should concentrate on enrichine our
students lives, concentrating on specific qoals afd skills.

tle want our students to exemplify, but we should keep these skills
within a useful context; for example,I have set for any studént
the coal of instrument and style recoanitfion by the end of the- )
term. My students will be able to tell barbershop music from choral
music, or a trumpet from a flute, etc. This is a verv specific
goal, bt it is in keeping with the kind of skill they can use.

The more they can hear about the music they are listeninc to ,

the hetter they will enjoy and appreciate it, thus it will enrich
their lives. To pick some goal that is not realistic is an effort .

in futility.

!

FPinally, it should-be remembered that in most cases, these
are the last years of our students lives. Thev have been through
decades of the joyful and sorrowful experiences that make up life.
It is not the time to introduce them to another unpleasant experience.
e should trv to make our classes enjovable because at this
voint in life they deserve it./* This is particularily tr ¢ w. thin ,

music because .o fcw people have had the opportunit study. it.’
One could easily forcg tgem in over thegr pﬁeag. Bux E% we tgke

it slow and easy, helbing them enjoy it,they will be able to .
enjoy more and learn more. ‘

H

Thomas Schow

. 20. 94 '
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The class started at 9:15,1 was there 20 minutes early
and began to write messages back and forth between (a deaf mute)
Cindy. We began to discuss color until I got carried away trying to l
teach her socme grammar and lost her attention. No one else showed:® :
up, so at 9:15, I started out after other students. "

One that I came upon was Ester she was wandering the .
halls. She had missed most of the first cl:isses, kut had made
several this last month. I asked her if she was going to be
in class and if she needed help to gef,there. |

(Her responSe was that she wasn't allowed

to do something or go somewhere that she . i
wanted to and that she dec%ﬂ%d not to go , ,
to class because she thought ‘that not to :
go to class was the only chance that she
had to make a decision.)

-

]

. 11-18-80 « RN
There is very little round-up of people that I do :here

because the students are always sent to us. A few are always

by the front door, and come down when I get there. Cee wasn't

up when I came and I got an aide to help ready him. We almost -

always start by 'serving coffee. This is something that we

can't do at all of 'the homes due to bladder control. We talk

for a while over the coffee. -Today I brought a double album to

play during class. ' On the album sleeve was a pattern which

I made a point to discuss with everyone, because ‘it related

so well to what we 'had been painting. /

The crafts prdject that we were working on was simple, /
but ‘difficult for qome with dexterity problems-everyone worked
diligently and those that got finished first helped others that
‘were behind. ! : ' -
' .
| )

? g L /-
. 3 i | ‘ /
O0.k., what we seem to have to deal with is the keeping in motion
the minds of these people in an ever expanding spirit for the quest,
of knpwledge/ : g 8 /

what they have ko deal with is their changing physical conditions
and cultural zoles. ' . ,

L. To teach exL;anation or # incte#ge the culturally /
accepted.kn?wledge /

. ibility’téfapply’this kndwledge back to everyday ‘]
existence. ' Is this correct, or is knowledge an '
end which ‘promgtes everyday existence? IS know=- /

ledge an end;/ -

4
‘o : ]
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‘ , INSURING QUALITY EDUCATION IN NURSING HOMES,

// -
i // . v 11-11-289
; Morning Class from 9:30 a.m.-11:30,a.m.

Th§é class is always genexally prompt about its attendance and was also
P yesterday. In this home there is something different from the other
: homes, the halls are' narrow, and there are no large open spaces.
* We all bounce around in those skinny halls and intimate, small rooms.

' fwo weeks aga I talked with Litea & Eva about their friends on other
floors, and said that Litea, once in alwhile would visit the third
# floor. Eva said that she had a good friend on another floor, she

visits that friend once a week. " '

Well, this weeks lesson wasn't very good. The class didn't understard '

f

vhat I wanted.tc do, and just wasn't with it either.
Peter...wanted to get in the steamroom constantly. He was up dnd
down all period. There was no coin flipping, but he went to the rest m

)
more than'once and| left early. . ,

> ‘Most of the others'worked at something for a while and left early.
The class broke up {when Eva and Litea left. 'I believe that they need

something more figurative to keep their interest. Most of the people
drew real images, when left alone. . -

, , ) November 14+, 1980

Here is a home of major concern in vitality, my vitality. ' R

As in Monroe County there are some young people (50-70) with;active

minds and active bodies. So many of these people I know, and so .‘any '
3 -7I know aren't coming. Have been there 1/2 hour early, and rousting -
the people.ilore came on time. A week after one of these early visits
brought Olive Todd back to class afte~ a 6 or 7 week absence. Now '
that she is there, she needs a purpose. Some of the classes have.been
slower, with little to do, or the fact that the preparation has taken
so long, leaves the people without activity. “The class is also spread
apart so far that there is little chance to draw them together.

//

!
!
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Movember 17, 1980

©

F

The class started late as usual. There was verv little semblance
of a class until say a half hour after the startina of the class

The people were slow in cetting tocether. People were still com-
ing in 45 minutes ‘after class began. )

My assistant came in late or just about the time the class would

start.

My preference would be for the assistant to come in earlv in this
home because it is in the morninc. The patients or should I sav
residents, are guite often still asleep and have to be bathed and
dressed before they are broucht to class. It seems as thouch for
a while at least someone should be there early enouch to get the
people in the class started on time. =

Opposition to this idea is the rememherance that many students leave
early because of exhaustion, boredom, or other phvsical oroblems.
I can't and I don't tYy to stop, not verv ¢ “ten.

Alice worked diligently. I tried to impress upon her the need

for more than one color other than white as the backaround. She
didn't respond. I painted on her work. Did she take offense to

it? pnid she gain by it...I don't know, but I think not, and I fear
that she might feel less accomplishment by not having painted it all
horself. How much cautious is she of things like this? W%ill I lcose
her next week? Will it be because of my painting on her picture?

Alice worked on her painting when I helped her. Minnie didn't do
fach. She didn't feel the depth of desian and couldn't work into
the piece she had started so well as the wee) bhefore.

Esther did well enough, but didn't work fast.

Cora lookec beautiful, but didn't work diligently. Shte is new in the
home. She would do something however ‘when left alone with sore
direction.

May plodded along and was disoriented (stroke) this was the third
week of her two color design. It is good, she'gets weary, she tries
hard. Good for her.

Marie didn't come to class again. She was high spirited when I saw

her in the hall. Is she one of those person's that is exercisinc her
right of not participating in the activities? One of the few rights i
left. She does like to be in control. At Minnies birthday party,

she was around people who were quiet cynical. £he was goina at them
‘especially one) more than visa-versa.

Cindy was off an her own with an earlier house project. The repeat
lesson (design), that we were workina on didn't relate, or interest
her.




Tom Schow's thoughts regafding testing in Music. .

July 8 (or therabout)

»
I met with Dr. Pat Tallarico, who is head of the Department of Music
Education at Bowling Green State University. After we chatted for a
while (most of this was me explaining to him the problems that one .
encounters teaching Senior Citizens, which is an aspect of Education
he has never encountered), I asked him what tests he would recommerd
for screening our students. His first recommendation was the Musical
Achievement Test by a man named Cowell. His argument was that all
‘music screening tests were achievement tests and that this was the
best music achievement test. But, as I felt that we needed a respected
aptitude test I asked him.for the best one he knew of. He recommended
.the Music Aptitude Profile by Gordon. '

Besides these two leads, Dr. Tallarico. made some very interesting
comments during the course of our interview. As I explained some

of the problems that we face in teaching Senior Citizens, i.e.
difference in background and interest, physical handicaps, blindness,
etc., he said that it seefned to him that the instruction should try to
be geared to the individual as much as possible. This point, added
to the frustrations I experienced in having to give grades (as I
explained to him) prompt him to suggest that I should possibly re-
structure my course using modules and then rather than giving grades
just grant credit to those students who successfully completed the
materials within the module. I thought it was a good idea. .

Within that same week

I went to the Bowling Green Library to search out the two tests
recommended to me. The library didn't have a copy of the Cowell

test, but did have a copy of the Gordon test. The Gordon test seems

to fit our bill. It is broken into three parts, Tonal Images, Rhythmic
Images, Musical Sensitivity. What basigiééxﬁhgggﬁns is that the student
listens to one small piece of music and n another and is asked to
compare the two by stating whether the pieces were similar or not.

The same is done with the rhythmic aspect of the test, except the
student states whether it is faster or slower, etc. The Musical
Sensitivity is done by playing the two pieces at different dynamic
levels or putting a different ending on the selection asking the
listener which was better. It seems to be the best choice because it
demands an easy clear response and has been widely used and accepted.

]
!

July 17, 1980

I wanted to get in touch with Dr. Edwin Gordon to ask him if he thought
his test could be validly used on senior citizens. After calling his
former school, the University of Iowa, I discovered that he is now on
the faculty at Temple University, Philadelphia. I got him on the phone
and he seemed to think that the test would work. Recommended, because
of the length of time the test normally would take and because of the
age of the students, that we cut the test in half. He rdtommended that
we use sections T1, R2, and Sl. I then stated that we would probably

ea. 9§
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have to enlarge the answer sheet because it would be too hard to see
and he recommended I do so, but ke sure to write for permission
because of copyright. Most exciting though, was that he.offered to
help us grade and evaluate our scores. That will greatly. help us
when it comes time for fixing a cutoff point between credit and

lnon-credit students. .

2
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DAY TWO: MAY 13,80. :
One of the crucial elements of my new position here
is to éncourage,éontribute to, re&ard for, teach how,

fac{}i:aéé, prbvide examples of DOCUMFNTATION!

The collection of data as we progress and develop this _ . __
program is'-as important as the end product-the tralining .
manual-the reason being that if you truly. expect to build

a model that will be replicable you ‘must capture the build-

ing process. Think of how hard it is at times to follow

written direction when constructing a model-no matter how
clear the author thought s/he was:expressing the process to
follow in order to complete(properly) the step at which you

are working-sometimes it just is not clear. I fear the same

dissonance is to be EXPECTED from practitioners as they try
to follow our directions in’ order to copy our model. How

to avoid this?

Two thoughts so far: l.to make the training manual a text
which is designed to be a self-con-
tained teaching tool-make it self-
educative-Macholm Knowles style-with
readings,bibs,case studies,consider
"education at a distance" material.

2.to build in time and equipment for
staff to record their "discovery"
process formally and to keep this

. material updated for constant re-

flection.

1{}()
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Two people have approached me in the last two days about
looking for publishers for materials that they have or arennv
° ° Q
develsrisg-—-one was poetry from an activity director in a nurs-

ing home and the other was a guide to teaching creative writing

in a n.h. frocm a teacher with four years experience at doing such.
“ b
Ann Arbor is the small press capitol of the U.S and we

plan to take advantage of the connections we can establish.

I spoke witn Margé Van Aupkgr vesterday r.. teaching in
n.h.s and my plans to teach"social studies:our changing civil-
ization". Sﬁe identified a problem ;ith some folks who don't
seem to be aﬁle or willing to fantasize. She did say that she
thought my idea of using chiidren's literatﬁre‘would“be very
‘offective in capturing the students attention. ACCEPTENCE

was her key advice to me--I would need to be accepted by the

students before anxthing would work.

-

<

Our training manual needs be able to be fead and understood
as oppossed to being ' read and copied. There should be a real-
ization process that occurs in the reader that what s/he is

-
reading is causing a change to occur in the way that s/he thinks

about goals and motivations which wiil guide his/her actions once

s/he begins to practiwe the training material.

07101




—Theproposal is a -different story. Initialiy,iéﬁé title gets- -

MAY 20,80 ‘ .

I am becoming familiar enough with the grant and the proposal

. to feel comfortable. The grant is very straight forward and

will not be difficult to administer. The time al'ctirent. seems

to be very préctical in its flexibility re. staff and tasks.

%

us into trouyble right off: we can not - {insure quality"

anything-we can try-if we are good we .will build a good pro-

gram here and perhaps someone will be able to replicate it
elsewhere. The proposal is a sleeper in that it appears that it will

be fairly easy to do what we say we will but the problem arises
C ) :
when we try to "insure" it happening and that when and if it ’
N 4 : ’
does“get copied that it will result with the same "quality"

as ours did.
ﬁ ) +

A magazine--a literary, teacher, resource ,oral history ,

«

advocacy, poetry,-manual dedicated to advancement of com-

munication and growth in the'aging network.
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JUNE 10-

LR . . . .
I-met with Steve Jurs this p.m. ©O beginzto discuss his role as

‘our official evaluator for our project. He seems to have a

¢

basic grasp for what-<we intend to do,namely, validate our .

eduéationa; efforts with the student -and. the instructor.

e e e e e AT

He suggested a number of existing tqols which have been used in
therapy with mental health efforts which may be applicable to our
project. He will submit a report to me in the flrst week in July
which will outline the procedure which he suggests ve follow in
ordér to insure valid evaluation. )

He also has information re. +he Nationai Diffusion Network which
he will share witﬁ us. His general feeling is that they rquire

a very clean prOJect before they will associate themselves with
it. He does suggest that we be aware of thelr cr1ter1a ‘and there-

fore will be able to proceed in a manner which if we want , we w1ll

be able to satify their demands.

He also suggests that we be aware of "unexpected" or "unrelated"
results of our efforts and that these may support the worth of
such programs even as they do not apply d{réctly to results from

educational efforts.
I will develop an outline of: the final report and the training

manual now so that we have a concrete guide to assess our [rQgress
<

against.
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. This morning as I rode to work I listened to the tape from our

¢ : staff meeting lust thursday. It is very good. It seems to touch

- upon the very basic issues which will govern -our efforts with the .

: grant. The quality of the staff is made evxdent by thelr reflective =
and insightful ‘comments.

‘ ’

I-will iiave Robin type up the tape, then I will edit it with her
and add clarification when needed, then we will have to get per-
mission to use it and its'contents from the staff and from Aaron

because I want to use it as part of our first quarterly report.
Besides a manuscript (or two) I will include:

Correspondence )
description of how my time was spent-meeting with such and

such, consorting with consultants, attending workshops ect.
outline of training manual
outline of final report

-~

- In addltlon to quarterly reports the flnal report and the trainning ‘
manual can/may all be based on the very same material,i.e., an organlc
collection of how we went about building a quality program thus
enableing others to have more to copy than a manual but will also
have a model of the process which we went through, "'which one can
assume they will need to go through in order to "-nsure Quality"

In other words, perhaps the more important mode”. that we are building
{ is not the end product but is the process-the corcerns,the identification
process, the problems , the shortcomings, the joy, etc., because it
is near impossiblé to provide clear and concise directions which
lead to completion of a product unless you include a consciousness
bulldlng-an educational process-a self-growth experlence-Because that
is our true natutre--we are not copiers, we are creators, and especially
as educators we need-to understand this process so that we can try -
. to get it into ggactice in our classrooms.

.
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CRITIQUES OF FCADINCS
_‘ : e C .

Now to regress: to the other readings I've accomplished ..
recently. .I skimmed The Culture of Narcissism by Christopher

Lasch, except for the section titled "The Shattered Faith in

the Regeneration of Life" which I ‘read twice. I am in

agreement the society forces- the elderly into feeling useless

. by early retirement. Companies.place the accent-on "new blood",
new ideas and approaches, on greater productivity by younger

people. And they compensate for getting rid of older edﬁloyees
by convincing themselves that the retiree nowhas freedom,.
lots of free time to enjgy and this "reward" is a great-service
on their part. When in reality the company may be signing 2

ir death notice. I've seen some retired people fail at -
coping with their new freedom because they can't get organized.:
They can't get started on all those projects they've waited
so long to'do because they don't know where to ‘start. They
have no immediate goal or responsibility or motivation. This
is where a program such as olirs plays such a big part in
giving the students in and out of the convalescent home sipply
a reason to get up and get going every day. Whéfi' they have
one basic goal cthers fail into place, the momentw. being crsated.
We provide a goal (diploma, possibly) -and provide an interest
(continued learning). - s

Two ‘other very helpful readings I've done were "The ,Use of Life
Review with Confused Nirsing Home Residents" and I Never Told :
Anybody, Teaching Poefry Writing in a Nursing Home, by Kenneth
Koch. I was pleased to discover that the article pertaining

to life review suggested approaches I've been using since I
started such as audio-visual to stimulate the senses, rein-
forcing positive elements of their past, recalling events of
their personal lives, etc. But the book by Koch prxobably
excited me the most for I discovered that while he was writing
it, I was teaching the same type of people, using the same )
methods and unbelievable, even the same topics without even’
knowing the man existed. This makes me feel that teaching in
our .situation depends on the instincts. I naturally gleaned

a few ideas from his book that I'm anxious to try but moreover
my mind began to flow and I ‘¢reated from my own imagination

19 subjects for my creative writing classes which happens

to be one whole semester--very productive outcome from reading
one little book. , ’ ‘

I also read two articles: "Wilma (Independence) Donahue" from
Modern Maturity, April-May 1980, and "Dramatic Activities for
the Elderly"” based on a handbook by Shirley Harbin. The
later is a very usable piece in many of my classes and provided
me with a great deal of material. The article on Wilma Bonahue
was informative and I disccvered that she trained most of
today's leaders in the field of aging and is preparing the
agenda for the 1981 White House Conference on Aging.
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_ iside-fron wkat 1"ve alrebdy stated about
about the finality of taeir coadition, I recognized
pexrdllels vetiween HiE, residents and those featured
and Dving that we should Eg/éﬁare of.
Ve

¢ -
F+F. patients have a weveranve to

the need to talk
several zore
in O

Deati.

ry

1e ;Erd death. Taey have a

" clearer understanding of the nrocess leadiag to death. If
one of their convalescent home "gauily" is dying (and this
nay be mdnths vefore the dying has‘tégen to nis/her ved
permgpeztly),. to understand the* in-
natience, anger, worry, etc.,that. "emb%r is en=
countering. They may expldéin to you nusued tones not to
be off°nded or angry-.by the dyins nember 's enotional change
or ouﬁburst for tais is all to be expequeg:

T called the N.Z. residents a M"family! fqr they have the,
sane structure., The caring -nd sharinz, commiseration, un
standing =2nd love most have for tle other stems Ifroam the
comon lini: ﬂnlch is the nental or paysical cdis=~bility that .
brought each oi then together. ictually a dying atlenu_re-
ceives more of what he/she needé”énotione.liv fron the T.=2.

the residents appeax

r';nr‘ . .

UL S

e

.y e

AN
Lias

der-

fanily than nrobably from his/her owm real f £ordily..

2. inéther common cenominator bvetireen this book and a1y e:ipPerience
is the obvious stronz faith most of tlese people s0ssess.
¥any bring Tod and their relizious convictions into théjr
conversintion or writings. 4p2 arently the stress of U
situations either 'azkes or bre:ks“ the faith end in uost
cases, it streagthens it. - ’ ”

3. For ny-entire rine teachiag in a 3.2. settiag I've geen con=-
ti nually disgusted by what I c:ll o“ea disinterest anong Hede
qtaff menbers 0stly aides. Sometinmes theyr don't seen to czre
such and ignor need. amonsst the patients. The book Opened uy
eres to tie fact that periars (thouzh I'a not 10G: coavinced)

their "disinterest! is instead an_iavisi

sh

3]l e shield constructed
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around themselves to protect theaselves froa: what they ‘cannot

™ \ cone with. IS they éan't :ccept death or ths nossillity that
’{w- they thenselves night bve the future occupant of that vheel cha“
) ' they can't submit thenselves to being in close contact with .

. ‘ those vho are exzneriencing it now. So they isnor and refuse o

diait to the situation that exists which is precisely what the

~ patieént doesn't want.

; L.is for myself tae book had 2 very beneficial effect. it the ‘
monent I feel it left me with better coninz skills in Ly versonal
) S and vrofessional life. I have a greater understandiiz of what

-1y students face and feel what I've learned will sharven ny

own sensitixity.

(\) . ) Marge VanAuier ‘
. July 1230




_At such a late time in life is

-

Life Review Activity with Confused Nursing Home Residents e

. It is qqiteilnteresting_that mostly positive thougit. were put
forth by the patients in this study. Would negative ox harsh mewories -

.-be dgtrimental? I believe 80. These people are being drawn out of
their shell. - Positive reinforcement will bring them to the surface.

Only_the resolution of something negative would have a helping effect. -
] "it possible or likely to be resolved,
ir. -other words, what.is the batting average.

Acceptance of what was is also -rery important.

L3

4" \v

The Milieu Therapy N

It 'seems interesting in that it might be adapted to my art class.
The gstudents at the moment are §till quite dependant upon me. AS
far as I can tell, they won't be producing art this summexr because
they don't have paints, acrylics, paper at their disposal. Would

‘they be able to deal witn .the paint mik¥ing and clean-up on their own?

Have they a strong enough idea of art to copfinue, or is it just
drive that is needed?. -

There are many drawbacks in- my class at the moment. - How far
can I go with this method? They have to deal with both motion skills

“and creativity. ‘Will this method e adaptablg to creative decision

making?

- What about the people that have not regressed to that point? Is
it ever to early to start? The entire process seems like teaching
children.. Its the settling of expectancies also, such as "what is
the righit“way to eat. You're expected to use some manners when you
eat.” These are -the ways that we teach children.

»
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The Use of Life Review Activity with Confused Nursing Home Residents,

Jean M, Kiernat

"The loss of old age may pose a threat to tﬁe self-esteem of some

older individuals. Previously active and engaged persons may ex-
perlence a -discrepancy in self-concept as they experience losses

in competency. Reminiscing and 1life review may provide ego support..."

"The impotance of maintaining self-consistency has also been stressed,
as clder persons become more psychologically disengaged they strive
to reaffirm who they It is in.the way that the self is
defined as unique, -gpecigl and worthy." -

°

a group experience considerable personnel

Their self concepts as competent individuals
ng physical and/or mental skills and the
nships."

"Nursing home residents as
and environmental stress.
are challenged by decreas
loss of meaningful relati

Leader of life review groups becomes learner and the group members
provide the learning material. Our teachers have experienced the ‘ii
same feelings, the classroom atmosphere becomes one of co-learning. )
. - In-service teachers on the importance of reminiscing to assist
’ students in achieving integrity and increase attention span.

,Adult Bducation: Xey to Longer Life e
Créoss and Florio

Fifteen year follow up: Better educated people live longer than

others. Relationship between longevity and extent of education -

doctorate masters -~ bachelors degree.

I.Education provides: social and emotional involvemeﬁt, intellectual
stimulation, provides means by waich individuals ¢an adapt to change.

- -'- II-Abdlity-to-learn—vs.—-the Younger student: Learning capacities "
do not diminish with age. Intellectual ability remains normal until
very advanced years.
Ability to learn at ages fifty and sixty about equal to that at
age xixteen.

Summagé

Your never too old to learn.Learning capacities do not diminish with
! age. There is a distinct relationship between longevity and the
T 777 “extent—of—-education. .

Educatlon for the older adult can prov1de intellectual and emotional ‘
/1nvolvement ‘which increases the ability to adapt to change. Education
provides a second lease on life and the opportunity for a second career.
It allows for the development of both mental and physical muscle. .

%6. 110 .
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Aith loss of family and perhaps loss of spouse many older adults
‘ become self-preoccupied. For these people education may become
the.tool for which.they can become a viable part of their community.

6-22-80

¥ Always relate what is done to the interest of the child . _
’ Dewey JE

W The primary need of every person at preseant is capacity to think;
the power to see problems, to relate facts to them, to use and enjoy
ideas. . . . education is not a means to llVlng, but is identical
with the operation of living a life which is fruitful and 1nhe1ently
31gn1f1cant. The educators part_in the enterprise of education is
to furnich ‘the environment which stimulates responses and dlrects
the learners c0urse.”

Q

~ "Knowledge is humanistic in quality not because it is about human
- products in the past but because of what it does in liberating
human intelligence and human sympathy. "
"Education has no more serious responsiblitiy than making adequate
- prov151on for enjoyment of recreative leisure; not only for the
- sake of immediate health, but'still more if p0551ble for fthe sake
2 ‘ of its lasting effects upon habits of mind. . Art is again the answer
to this demand."” < '

"...finding the material for learning within experiente is only the
first step. The nest step is the progressive development of what

is already experienced (adult learner?) into g fuller and richer

and also more organized form, a form that gradually approximates

that %n which subject matter is presented to the skilled mature person.”

Three Historical Philosophiges of Education
W.X.Frankena
"Aristotle believed there are two methods to learning: A) habitation
or practice, B) instruction or verbal information. Aristotle believed
art was” taught by do" 1g. (or practice) not by instruction. Drawing
¢ provided a kind of knowledge, it helps one to f6rm correct judgements .-
of art objects and furniture. Drawing makes one perceptive about
beauty of form and figure." :

Kant believed education is to go on only until the youth has learned
"how to live as a free being"” and then stop. Kant could never
be an advocate of adult education. Education was for men only.




Half-way House/Therapeutic Comm. '

Where is education and what would it be?

There are certain workshops and discussion groups mentioned
here for the improvement of dealing with the world in a new situation.

Many people never did get a formal education and might benefit.
The courses that I teach are enrichment courses.

High School is a stepplng stone set-up for the young. It is an
admirable goal for many senior citizens now, because many haven't
had the opportunlty to aquire that degree when they were young. What
happens in 20-30 years when that is no longer true? Should education
for the elderly end? Cf course not. They have spe01allzed needs
(as do every minor group how ever large). Education is among them.
Some subjects might be similar to high schocls' but interests are
chariged.

The new line of thought is whole life education with classes ‘
for the elderly just part of it. Reeducation for new technology,
career changing ed.,changes of life education. ,These cannot all be
degree oriented. This doesn't mean that they're not goal oriented. -0
Want and need for learning produce as good & student as driven to- o
learn students. Senior citizens that return to school want to learn.
Let's help them find something worthwhile to learn.

U of M and Wayne State University

Institute of Gerontology

Resources in Aging ) )
"Social Interaction Groups in a Therapeutic Community
Lena Metzlar

Exercise Therapy ‘ TT e

The object of this therapy is to strengthen muscles and keep the
residents flexible in as many movements as possible.

Tio methods used should be fun and entertaining. Games with
balls seem to work and light Qalls on a string (punch balls).

/‘)?* ?

4

D P Py T p— —_—




\ <
BrieZ Reactions to Readings

Use Both Sides of Your Brain =

I found a'segment in this book that I thought would be
interesting to pass on to seniors in all my classes. It pertaine_

- - -to mental ability and age. This is the reason for my request to
“duplicate pages 58-65. Also included on these pages is a memory

game (mnemonics) that I think the seniors woudd enjoy trying.

Consciousness: Brain, States of Awareness, and Mysticism =~

: . In "State-Bound Knowledge!" by Roland Fischer, I discovered
5 the "tea-soaked cake''theoty to be the same approach I use regular- '
1y with my nursing home studentse In this theory it states that .
early memories are triggered when a particular sense is aroused ’
by a certain stimulus. In this case it was tea=-soaked cake that
. brought back a flood of memories of childhood. I use all the
‘ - senses in teaching my class in order to rekindle memories and it
has always been a successful means to a end.
I found "Hypnosis and Dissociation" interesting personally
becainse I have had the opportunity to be hypnotized several times.
And I think tke effects of isolation on an individual as ’
« pointed.out 4n "Social Isclation: A Case for Interdisciplinary
_Researchﬂ~is a strong case for the support of the value of our
type of classes taught in a N.H. environment. Even though our
N.H. residents appear to be surrounded by péople constantly and
have little privacy, they still experience an isolatlon in
their minds. It iSOnecessarx for us to break into this isolation
_and providd a stimulus. As it states in this article the ex- *
ample of Burney who spent 526 days in solitary confinement in a
Gestapo prisen and is quoted as saying, " I sooqwlearned thet.
variety is not the spice, but the very stuff of life, We need o
the constant ebb and flow of wavelets of sensation, thought,
perception, action and emotion, lapping on the»shq?e'of our con-
8Ci0USnEess. .. (p. 162 of this book) o . )

A
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"VIEWPOINTS OF EDUCATIOM

SYSTEMATIC PEILOSPHIES OF EDUCATION
A. The two clearly defined‘sch?bls of Ed. Philosophies:;

* 1, Dewey, John - "progressive education"
- "reconstructionism"

2. A more .conservative group .
"Perennialists", "Traditionalist", or "essentialists"

/ .
B. Schools of thought long familiar to philosophers
. having significan.< for modern education:
/i * 1, Pragmatism

2. Romantic Naturalism
3. Idealism '
4. Naturalistic Realism
) 5. Rational Humanism
6. Catholic Supernaturalism

Modern Philosphies of Education
Brubacher 1950

Philosophy begins with a premise which is held to be true...
\’ #If this is true, wherée are we to look for these universal,
fool proef philosophical premises? Certainly there seems to
be little point in looking for them in the history of western
philosophy for if there is a field of knowledge that involves
more disagreement on basic issues than philosophy, it is hard
to know what it is. Whose premise are we to take? Plato's,
Aristotle's, Locke's, Kant's, Hegel's, Descartes' , James,
Dewey's - whose? How are we to know which of these to select?
While all of them nay be mistaken, there is no possibility
they can all be right, for they are deviously corntradictory
of each other in many important respects".

p. 12 The Philosophy of American Education
éG. Max ' Wingo 1964 .

4

"...in the analysis of each tradition we will beain with the
specific proposals of that tradition for educational objectives,
- .curriculum and method:ss ’

...what is proposed as the aims of ‘he school?
...what ¥ind of program should be carried on?
...what kind of teaching-methods should be used? _._

p.16,ibid

0L s
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"It is arqued further that by METHOD we mean a means
. to an end, and unless we are aware of what ends are

to be achieved, we are in no position to make any ‘
judgements about how they are to be achieved. What
are the ends of (wo)man:

pleasure, success, happlness, spiritual salvation
or what? Y

Consult this soc1oloqlst~and you get no answer. Consult -
the anthropologist and perh@ps you can qet information

e - about how this matter is goncieved in various societies,

but you do not get an answer to the question asked!"

p.19, ibid

"Education concieved as preparation for life lacks

the learning process within a vicious circle...(opening sentence) .
Meaning of Adult Education

B Eduard’Lindeman 1926

",..since studies can no longer constitute a definitive °
"whole", handed out to and recieved by a student before
he/she embarks on adult life; whatever the level of his/her
does so, educational systems must be thought out afresh, in
their entirety, as must our very conception of them”.

(Preamble xxxiii) Learning to Be, .
Faure 1972
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PHILOSOPHY OF EDUCATION IN THE SENIOR CITIZENS ADULT
EDUCATION PROGRAM
. ) by Carolyn LaVoy

~
-

o

Philosophy of teaching with the senior citizens is
a task that is more difficult to write when you are
emotionally involved in the program as opposed to being
new to the program. . A

By the definition of philosophy, a study of the .o
process governing thought and conduct, the personal ~=r-ot of.
philosophy is immediately brought in. Therefore three
words come to mind - sharing, acceptance and motivation.

Sharing ones self with the student helps weave an.
emotional and intellectual component together to form a
type of bond in the classroom. Using elements such as
participation, interpretation and self as a legitimate
object of learning to achieve this goal.

Acceptance of self and subject matter by the
students is an ingredient which is the key to performance.
You and your materials are a category in their lives.

The climate of support and thé understanding you give
will enrich their lives.

Motivation is a need to learn with better performance,
with material .that is relevant to their interests and
needs. The participation in class brings about an
emotional and educational aspect that causes growth and
understanding of ones self to produce a whole and c¢~mplete
person.




‘PHILOSOPHY OF EDUCATICN
Judi Schneider

¢  The American System of education is in a state of .ferment and

- turmoil that reflects the‘profound changes taking place in our
society. Educatior must change in order to ready its citizens to
confront constantly changing conditions and to become adept at
solving a wide variety of new and dlfflcult problems.

In *odays world, it is not sufflclent for education to rely
solely on the three R's. Developing rrasoning power, logical ability
and appreciation of individuals and their cu.atributions to education
are urgent 2ducational goals.

One of the ba31c educational goals is to impart knowledge.
Before we can acliieve this goal we must define knowledge. Websters
New World Dictionary defines knowledge as: the act, fact or state
of knowing; range of information, awareness or understanding; all

" that has been perceived or grasped by the m1nd~ learning; enlight-
enment. ,

\
Knowledge can be learned through books, lectures, tearhing,
etc. but there is also firsthand knowledge, gained ané tested in
one's own experlence. Dewey's claim is that knowledge galned first-
hand or that which is learned and employed is an occupation is
"moral. . knowledge:___ﬂgélg_knowledge acqulred through a prolonged
education is V1rtue. .

It is through the deflrltlon of knowledge that we can then begln
to think of education for the older-.adult.

. Recognizing the older adult as an individual with the knowldege
gained through life experlences is coming into the educational system
to share his knowledge. It is our respon81brlrty as educators to
provide a co-learning environment so that all knowledge can be shared
between teacher and student. Wherein we can weave both the emotional
~and intellectual. -~

This knowledge sharing can be obtained through reality centered
teaching which recognizing reminiscence (life review) as an eifective
educational tool.

"Education implies teaching. Teaching implies knowledge. Know-

Jedge is -txuth. The truth is everywhere the same. Hence education — -

should be everywhere the same.” Robert M. Hutchirs.

104,
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Marge VanAuker

7

Philoso%hx: I have had more experience in my life +ime with oldex

people than'I have had with children. I was the youngest member
(youngest ‘grandchild, consequently youngest niece) of a very "old"
family. My childhood was spent growing up amongst active grand-
parents, great—aunts and uncles in their households which  were the
homes of théir ancestors. Parlor organs, privies, cook stoves,
home-made butter and cottage cheese, barns and Model As were common
to me and I thought every child my age was being exposed to the same
things. It wasn't until I reached my teen years that I made the
discovery I had been wrong. In my early adult years I realized the
rare 1nd wonderful childhood I had had.
I unknowingly as a child was observing the aging process- in people
I loved and felt comfortable with and learned many lessons firsthand
which now I recall and am beginning to understand. .

Because cf my background I feel I have an edge in working with senior
citizens in our program, both in convalescent facilities and out.

All my-marvelous older family members are gcne now and their various
exits out of the world from illness or simply old age are also stored
in my memory. I am only now, with the exposure I've had to the study
of aging, beginning to understand all that I saw. .

The aging process intrigues - me. I am interested in learning more

about it not only for the sake of those I teach but for my own sake

as well so ] -will hopefully better understand it as I live 'it. The

place of aging in society worries me. So much of the population is

still ignorant and conforms to the youth oriented society. I fuel

fortunate to be a part of this developing new study of the aging,

hoping that by the time I take my place as a senior citizen othe.:s

will better understand and accept this honorable position.

/ . - . :

I have had/gfeat opportunity in my work to see the facilities and

opportunities available to the residents or every convalescent home
."in our local area. Although I feel they rate satisfactory to very
good, -there is room for improvement in all of them. I feel this grant
combined with this particular staff of 9xperienced people can make some
_ of these improvements come to pass. I am thoroughly corvinced of the
‘value of our program to the residents of these homes for I nave seen
the growth :in my own students over the past three years. There is
increased mental and physical dexterity, an increase of selfconfjdence
and selfworth, an increased interest in the world outside the home
and a definite attitude toward accomplishment and attainment. I
appreciate the opportunity to work under this grant and approach the

possibilities with excitement.
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- that much more difficult for we.

- Potential and Teaching Glder Adults."

" ADDITION: THOUGHT ON ThEOR& Oé EDUCATION

°
~

Following along the lines of our past discussion on our theory of
education, I'd like to pass on a great quote I heard on T.V. recently*~

Woman interviewer:

"Tell Me, what is -your theory of education?"
Man Interviewee:

"My theory? Ah - why, I'm for it."

It drew quite a chuckle from me after all the discussion we've had on
such an abstract subject. Anc the more I thousht about the quote,
the more I liked it. 1It's such a simple answer that says so much.

‘Patting down a thedry of education is difficult because it's so

nebulous. It's not easy to tell someone why the aura we've created
through creative people using creative ideas and approaches in a
Nursing Lome setting works. Philosophy is not my bailiwick so it's
My philosophy is so simplistic - -
trial and error and if you find something that works, use it!

Education in: a Nursing Home setting follows the right theory if the
end results are: 1) tapping latent potential, 2) stimulating once
active minds and rejuvenating them, 3) restoring confidence, 4)
fulfilling needs - mental and physical, 5) providing fellowship,

6) establishing a contact with the outside world, 7) putting challenge
back into life by providing a goal. All of these are suggested in

Dr. Howard McClusky's "What Research Says About Adult Learning

I feel our program follows:

all these strategies and that they should be incorporated into our

- "Theoxy of Education." -

Marge VanAuker,
July, 1980
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PHILOSOPHY ° -

-

' : When one thinks of Education-and 'its purpose, I believe the first
definition that'comes to mind, is that education 1s preparatlon.

One goes to school so that ona can learn a trade, or Sklll, or gain
some knowledge that will make him marketable. There is ne Jdoubt in
my mind, that this concept of education is by far the most ‘widely
excepted thought on education in our society. But is thls an -
adequate definition? . I think rot. ’

Socrates is attributed to have said that education is for the
“ good of the soul. Maybe a more relevant way to say this would be
to say all education is for the quality of one's being. I think_
this broader concept is much more helpful because it takes into -
account that one of education primary purposes is to prepare ‘children
and young adults, bute.it also leaves room for the concept that ed-
ucation is an on-golng, life-long process. A concept that I believe
in strongly. .
.. There are many examples of this, particularly w1th1n ny dlslpline
of music. There!s the man who at age 45 began to study voice and was
singing with the Metropolitain Opera L0 years later, or the.pianists
Rudolf Seikin and Authur Rubinstein who are both still learning and
performaning music even though they are well past 80, or the long
list of conductors who worked well into their 90. Authur Fielder is
a well known exariple. The list could go on and on, filled only with
the names of famous people. How could we even begin to count how
. many people begin to become involved.with new activities when retirement
gives them the time. : . '

This all goes to prove how the human mind can still learn and
function all through life.’ But I think education even takes a broader
perspective than this. As education has prepared people in thelr

- younger years, witi.in their o6lder years it can help create a deeper
understanding of the life that “Has been experienced and help people to
cope with what their” life has been and understand the times that
they have lived through.

This is why I believe Nursing Home Education to be so 1mportapt.

At a time in their lives when people have more time than anything else,
! to help them reflect and put their life in perspect;ve, as well as

teaching them new things that they have be¢ curious about all their

lives is a great service. When you couple this with an opportunity

to achieve a.long forgotten goal, such  as a high school diploma, you

have changed.what so often has been a depressing time-in peoples lives

to a time of renewed hope and fullfillment. This is why Nursing Home

Educat;on is so important. I think Socrates would have approved.

A Y
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. PHILOSOPHY

Lynn wWhipple

My goal’ as a professiona’ nurse is to see every person
live as _full a life as; possible, I believe that education
is a preparation-for-llfe and with the constant change in ouz
1rives we have a cons*ant 'need for learninq how to effectively
manage ourselves and our~environment.

We- tend t¢ view people who reside in a nursing home as
something less than.a "whole person”.~ We see disabilities
not capabilities. Care must be givel to improving-their
physical conditions as well as iqproving their guality of
life. We need to improve not‘only the institutions, but
more importantly the li-sms of those within. . This can be
done only by.-educating vi.e public,: the staff and the residents
themselves.

e
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- ® Philosophy

o . 1 have become involved in this program because of my experience
o of temshing in nursing ?‘Q!Eef’.o_.._I.E.APPSP."‘e.Sj.°bV1°“§ very quickly that
t?‘:. “ -1:}1{;.1:3- r;o:y;t;r traditional éeachlng sltuation, - In the tradi-
tional classroom most of the 1nstruction that takes place deals

L'n! wlth preparing the students for the ture and for the Job market,
P . In thls particular program however, :!‘lre given what I feel 13 a
unique pppértunity to educate people for the sole ﬁﬁrpose of im-

proving their minds and raising their intellectual level without

having to worry 1f they can go out and make a living based on what
they have learned. Many of the students enrolled sacrificed their
‘own educatlon for the welfare of thelr famillies.The students come
‘to class motivated to learn and many with the feeling that they have E
left something undone in theilr life by not having completed high
school,
- It 1; ouf respons@ﬁnlity as teachers to help these studenté
_. receive thgir education and enhance their self-image, which at the
- time of enterlﬁé a nursing home 1is usually very low., They need to
fee{ that 1life is not over that there are still opportunities left

~ ‘v
to ‘then,
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Insuring Quality Education in Nursing Homes

Senior Citizens Adult Education Program for
Monroe County

502 West Elm Averue

Monroe, MI 48161

August 13, 1980

Dear P

. I send you our greetings fromrggnréé, MI where we are involved in
L a pioneering effort. For ggu years now we have been operating a
' state=funded high school pletion program directed and designed,

for adults over 55 yéaré/gf age. One aspect of our operation is

~ . to-offer courses comparable to a high school curriculum”) to
residents o rsing homes and convalescent centers. We have been
asked, is year, to validate the "educ&tion" being "received" by
tudents in these confining environments. This is why I am

v

issues surface when this situation is critically examined
as: ,
/

-how accurately can anyone "measure" an "education"
anyone "receives"?

-when is an activity "education" and when is it ' N
"therapy"? . . - -

-
-

-can these individuals "perform” in a "school" enviorn-
ment without intimidation?

-is the "philosophy" of high school.education applicable
to individuals .over 55 who reside in homes where 80% of
all the residents do not return to an independent, self-
sustaining life? i

-~

-do the high schools accomplish "e&ugation"? . .

-should "“special education” techniéhes and assessments
"be applied to these students?

-what should the purpose of education be for these students?

I write—you because I know that-your life work has been to "educate”
and therefore you have thought much about such issygfifg;se ove:*””’ﬁﬂ

)

" 11123 ,




- August 18, 1980

We find our work to be totally challenging because of the lack of
precedence in this particular area, therefore, we are attempting
to build ‘a philosophical foundation which may be used to guide the

development of this field. "In this regard, I seek your thoughts,
advice, recommendations, references, etc.

Allow me to add, that if you would like to share your, reactions and
your expertise with us but are confined b

Y finaq;ial demands, we
may be able to compensate you for your input,

I have enclosed a copy of our curriculum from the 1979-80 school
year for your benefit to see that we are seriously involved in

serious education--we are not "activity" or "recreation" people--
we are educators who believe in lifelong learning.

Toward Life,

Bill McDermott )
Project Director
Insuring Quality Education

rmh
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UROWING WITHOUT SCHOOLING -~
208 BOYLETON STRETT, BOSTON MASS. 02118 .

1723781
Bill McDermott
Dear #%r. McDermott,

Please forgive me for taking so long-to answer your letter of last
Aug. 1t has been in 2 file - one of many - of things to do, but other
{to me) more urgent matters have kept muscling ahead of 'it.

L4
First, one does not "receive" any education worthy of the name. Educa-
tion, understood fto mean the same thing as "learning," is not a noun,
but a verp, not something that someone gets, but something that someone
does. The.distinction is crucial. Teachers, and learning.environments, -’
do not create learning..lLearners create learning, out of their curiosi-
ty, interest, imagination, activity, resourcefulness, and a hosr of
other qualities. The most that teachers, etc. can do is to assist,

“in-a-small wey, and if -they--try to do much more than that they are -

far more likely to hinder than to help.
#ost teaching is the enemy of learning. : .

Education, or learning, cannot be measured at all, let alone accurate-
.ly. The more you have the illusion of being able to measure learning,
the more certain it is that the learning you are measuring is trivial.

! don't know where you or anyone else draws fhe line between "educa-

tion" and "therapy." "e humans are naturally curious and experimental
. . . A . . "

animals. e like finding out how the worid works around us. Nhen we

do FYT‘?f"maKES"Us—Tee1”good'=%or'beffer:;Is~fhis—fhenapy3~Ls-eveny—
thing that is good for us "therapy?" -

You ask about these people "performing" in a "school" environment without
intimidation. 'Yhat kind of "performing?" What kind of "school" environment?
vhat kind of intimidation? If this particular school environment, like

mpst of them, gives grades, and if performing is undersfood to mean getting
gobd graces, the intimidation is built into the situation. In fact, intimida-
tion is built into any situation in which some people decide what others,

are to do, and reward them according to how well they do it.

| don't know what you think the "philosophy" of high school is. The philoso-
phy of most of the high schools about which | know anything is Sit Down,
Shut Up, and Do that You're Told. - .

Do the high schools accomplish education? For most students, no, not

in any worthy sense of that word. They do succeed in making most of them
more or less docile, apathetic, résigned, passive, powerless, alienated,
cynical - 20th century versions of slaves fand pretty much the same the
viorld over). .

"Special education" seems to me, for the most part, a fraud and a rackef.
Mot to say that the people in it don't mean well, But | know of nothinag

114,
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in their thinking or work that could be of any use at all to any serious, ' -

. ~days™before he died, and was fairly sure that that would be the-last

competent, and conscientious teachers. G

I-+ should be up to each Iearner to decide, not only what s/he wants to
learn, but what are her/his purposés in learning®it. Let the students o
decide the purposes (which will be different for every student) of their :
education. L

\ .
| fear that these responses may be too far out to be of much use to you,
and indeed, that if you were to express many of these views as your own,
it might get you in some trouble. | hope that isnot so. If it is not,
| would surely like to hear about it. .

!
Perhaps the only other thing | would say is this. %y parents both died,
a number of years ago, in a very expensive and "high-class" convalescent )
,home (what a misnomer!) in Calif. At this place the word Death was never °
mentioned. It was taboo. One would have thought, from the preavailing
tone of the publications of the place, and the way the staff talked to
the patients, that they were a group’ of ten year olds, temporarily in
the hosp|tal with a slight fever, and due to leave any idaan day .

Iy mother died first, my father a month or two 'ater. | saw him a few

L

time | would see him, When | left the home and walked back"to my hotel, ‘

| swore a mighty oath to myself that when | died | would be th ‘central

actor in the drama of my own death. %When | get old and feeble | Wil

say to what friends | have then, "Folks, Death is the No. | item on the -]

agenda. The only thing | have left to do inmy life is die, and by golly
| want to talk about it. If you can't bear to discuss.that subject, then
stay away, for it now interests me more than anything else." @

Hope this may be of some use to you, and again, | apologize for not sending

it sooner.

S|ncerely yours,

B
-7’ - J%rc’ %
o .

John Holt




Education for Aging— A Professional Seeizom comassion
the

' 0
Adult Education Association — U.S.A.

810 — 18thSt. N.W.
W ashington, D.C. 20006

(209) 347-9574
Ociuber 28, 1980

Bill McDermott

Project Director )

Senior Citizens Adult Education Program
502 West Elm Avenue

Monroce, Michigan L8161

Dear Mr. McDermott:

___ Mea culpa, mea culpa. Yes, you.are right, You did'write-to me in -
July and I have been carrying your letter around with me ever since.
Your recent follow up letter has finally prompteéd a response, but un-
fortunately the reason I failed to respond to your first letter hasn't
- changede..that is, I have nothing to contribute.
" I certainly con't claim to know what is going on everywhere, but

from what I do know I can't find a single program similar to yours.
You say you think that you are unique; I guess I have to concur.

You ask for any recommendations, contacts, ‘instruments, or ref-

erencess Sorry, but I really don't have any. Given the .quality

and experience of your agency I would naturally assume that you already
have all the tasic references such as those listed on the enclosed

list. I also assume you are already acquainted with the standard

_ periodicals like "Lifelong learning, The Adult Years" and "Educational
Gerontology, An International Quarterly.® Beyond these, and particularly
- in the specific area of your project, I am afraid I have nothing to add.

As far as disseminntion of information about your program I can
only suggest that you use the meetings and periodicals of the major
national organizations, including those in adult education, gerontoclogy,
and-the nursing home industry.. For instance we are concducting a session
at next week's National Adult Education Conference in St. Louis titled
"Look What We've Learneds Reports of Successful Older Adult Education
Projects"., Perhaps in future years your program can be presented in
such a forum, co

Seems like that is all I can give you...sorry it isn't more. But

I do hope this partially makes up for my less than timely response, aiid .
please accept my best wishes for success in your project, \ ] .
¢ simeereR N Z
' Jacques O. Lebe ‘ ‘

Commissicn Chair

~ Mailing addresss c¢/o M.A.C({A.
& P. 0. Box 95103

JoL/ks 116. %ﬁgg‘)’lﬁ"} 5.}1%96968509
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Pat Montgomery, Director = ° ' .

October 7, 1980

R Y

Bill McDermott

Project Director-I.Q.E.N.H.

Senior Citizen Adult Ed. Program

Mcaroe County : s
502 West Elm Avenue

Monroe, Michigan 48161

- -~

-DearQBill3— -

Congratulations on your pioneering efforts in senior.citizen
education for these last four years. - . !

In my twenty-seven years as an educator I have experienced
similar dilemmas as those which you are currently examining.
How can one measure an esseéntially intangible thing like the 9

. education one is '"giving'" and what, in fact, another is learning.

Surely, one of the best measurements has to be the personal
observations of the "teacher" and the "learner" in any situation.
This can be_done verbally to a third party og by means of a
questionnaire designed to "measure'", Having,supervisory-type
third person attend a session or two between learner and teacher
is also an effective supplement to the verbal or written evaluas
tion. In the. case of senior citizens, it seems f2irly apparent
that the "learner" is in an excellent pocsition to measure:ithe
quality of education being delivered him/her.

I strongly oppose tests as measurement instruments unless they
have been devised by the teacher and learnet themselves. It is
my contention that they don't matter a bit and merely serve to
keep testing companies in existence.

So, to summarize my opinions about measuring the education someone
is receiving I'd say, "Ask that someone" and watch for the light,
of interest and personal involvement which brighténs the learners
eyes.

When is an activity "education"; when is it therapy?

It seems to me that both of “these intermingle significantly at

117,
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all times and are on so subjective a level for each learner that
they cannot easily be sorted into these categories. But, beyond
that, I'd say that education invoives bringing out something
latent in a human being; eliciting a response. It revolves
about facts as they are known to humans and the implications
these facts might have for other humans, particularly for the
learners themselves.

Now, an activity can be classed as being therapy when it serves
primarily as a remedy. So, in, the case of senior citizens vis a
vis learning, if they had ncver before examined a boedy of facts
(kngwledge) during the course of tbeir lives and if they were
_;nterested in pursuing such a course now, this could constitute
a therapeutic activity for them.

1f, for instance, they were engaged in crafts as a way of passing
time or were taught square dancing as a recreational ractivity,
these could be-called therapeutic measures. -But; if they-were; -
engaged in an examihation of the process of aging itself, in

the research scientists have done on aging to date, for example,
this would certainly fall less intc '"therapy" than education per
se, and yet it may prove therapeutic to certain of the learners
as well. :

Can these individuals "perform" in a "school" environment with-
out intimidation?

Ye gods!!! A school environment, in the traditioral setting is,
in and of itself, intimidating to a majority of learners regard-
. less of their ages. It has not changed much from the early
construct of teacher-centered, totalitarian-run, fear-based
concept spawned by educators who knew very little about human
-growth and development, and considerably Mess about how humans
learn. .

By its rigidity it intimidates. By its lack of regard for
learners' prior experiences it intimidates, By its unenlightered
use of standards, testing, unrelated to particular learners

needs and interests, it intimidates, (But let me not belabor an
obvious issue!) . .

Please do- all in your power, Mr. McDermott, to remove as many
individuals as possible from traditional school environments.
It's an experience totally contrary to life itself. ’

Whereas high school is geared toward preparing people for a job
or a career, it seems scarcely to apply to over 55's., However,
the origins of high school were not solely resident in vocational-
training. In fact, that's a recent additive in high school
education., Prior, even, to the time when high school was viewed

1l18.
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<

as a stepping stone to college or the university where persons
were trajned solely as researchers or teachers, the philosophy
of educating people beyond grammar school was based upon effecting
citizens enlightened in the humanities, capable of maintaining
systems .of government dedicated to justice, charity, happiness,
etc. . A !

The need for well-informed citizens is perhaps greater now than
at any other time in the hiStory of the world. Our senior .
citizens are closer to being world citizens than any others ever
were. So, whereas the philosophy of hoch schule in its original
form means the continuing exposure of people to facts and
opiniens of contemporaries, to the accumulated knowledge of the
centuries, to late developments in science and curreg% events,
both local and global, it does ;;deed apply to over=-55 year olds.

<

Do the high schools accomplish-""education"?- -

"Is the moon made of camembert?

e

e e A T

About special education. Insofar as special education equals
individualized learning and access to hands~-on materials, Yyes,
it definitely should be applied here. A thousand times Yyes.

The purpose of education for seniors should be first of all

what they each choose for it to be, given a variety of choices

and approaches. It should be what it is to any-aged learner,
namely, an entry into new areas, a guide to new visions, an
examination of new concepts, a touch with the past, an appreciation
of the past, a critique of the past,.an opportunity to perceive
one's own present and the present of the human race in, the light

of the past and the glimpse we are allotted now and then of the
future.

In practical terms, this means opening up the lines of the seniors
to other people, either by transporting them away from their
confinements or inviting other in, or both. Often. It means
using films and tapes -and equipment, schools, and local resource
people, the entire community, in fact, as "the classroom". - Iso-
lation as per the current status of senior citizens is damaging

to them and is a denial of our "elders™ to 'the rest of this
citizenry. :

-

v

There you have it, Mr. McDermott, right from the top of my head!
My own situation is not terribly different from the one you
describe as your own with, perhaps, one exception. I am engaged
in alternative education, in non-traditional education for 2%
through 14 year olds at Clonlara and for 6 through 18 year olds




in Home-Based Education Program (home study students don't attend
any school at all, by checice).

, we, like you are pioneers in education, traversing the uncharted
land of alternatives. : ’ '

Where we differ -- you in your program and I in mine -- is (the
exception I noted before) funding. We are.not funded by any
outside source whatever; solely by the tuition paid by those
using the program if they are able to pay anytking at all. Some
of us work for no wager at all, Consequently, your potential,
insofar as it is real, for reimbursing me for this input is

warmly received.

Please feel free to contact me in the future. I would o
appreciate being kept informed about your program and efforts.

¢

To Life,

s

Pat Montgomery, Ph, D.

jc/PM




- - ‘Attachment #30

Center for Studies of the Person

. , October 1, 1980

- Bill McDermott - —— —
& : 502 West Elm Avenue ‘ -
A Monroe, MI 48161

J— N

‘ Dear Bill McDermott:’ B

I don't really have time to answer your letter, but I
o want to compliment you on what your organization is doing.

One is never too old to learn and it is the enjoyment
not the measurement of learning that matters. I think the
high schools, by and large, do a .poor job of helping students '
-Tto enjoy ‘learning. Perhaps your group can work along that ‘
line, : - :
- “To me it makes no difference whatsoever whether these ‘
people return to life outside the nursing home. VWe live to
-. . fulfill, ourselves and to make our own lives more interesting,
- and learning is one of the things that enriches people the
.most. Good luck to you in your venture,

You did not include your 1979-80 curriculum, but I
probably would not have had time to look at it anyway. I
am enclosing an article of mine which shows how important
s . teacher attifudes are in inculcating learning, and I hope
Ve .this will bg of benefit to those who are teaching your older
; ’ citizens, - .

" S erely,

.

- M

. " - ) y -~
« .

po Co- . Carl R. Rogers,(/Ph.D.
s . ' . * + Resident Fellow

s
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SENIOR CITIZENS ADULT EDUCATION PROGRAM
FOR MONROE COUNTY

STUDENT PROFILE

/
SCREENING INSTRUMENT (INITIAL

COMPENSATORY MEASURES
OR DEVICES IN USE

DRAFT)

REMARKS }

-

PHYSIOLOGI}AL 7

_ Eyesight~, ‘

Raring ,' wt

“e

x

ere-hand co-ordination

mnge of Motion
(Arthritis
Indicate affected
areas and extent
of disability)

Paralysis
(Indicate areas such
as left hand, right
side, etc. and degree
- of severity) ’

Parkinson's Disease?'-

!
' *Sample entries follow:

wear3 cataract lenses
requires hearing aid

participates in physical
therapy -

partial paralysis of left
hand has been somewhat
alleviated by physical
therapy

PSYCHOLOGICAL

Orientation to day,
time, and place

Forgetful
(Be specific¢ in terms
of short~term, long-
term memory and ex-
tent of forgetfulness)

-

Confused

Diagnosed mental
disorder

*NOTE: Additional
items may be listed
based on consultations

. ‘;ith nursing home

ersonnel.

participates in reality
therapy program

133
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*Phis column to be used to
record prognosis related
to the expected effects,
if any of a given disab-
ility on an individual's
ability to participate in
adult education classes.
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STUDENT PROFILE FORM I: This form is first used at Registration which is

usually helé at each home in late August.  Once class begins, the form is
completed again by the teacher by the fourth friday in September, and ~~ |
once again at the end of the semester in January.

Student Profile Form I
Student's Name: : /

As a high-school teacher, sitting and talking with a potential high school student,
how to. you view the person you are now talking with? Consider a mark of 5 to be nor-
- mal, as it would exist in a normal high school student. To indicate a condition that

J is less than normal, mark the spot that best places the ability level compared to a
normal high school student. Does s/he:
Me g 1 2 3 & 5

Seem to have normal muscular control over the body?

Seem to have normal orientation to day, time, place?

.. Seem to have normal attention span? P

Seem to have normal eye-hand coordination? -

A‘/’V

~Seem to have normal speech? e

o w L= w (AN L
. . . *

. Seem to have non@g]/heafﬁng§ (corrective device:ﬁgs)

7.° Seem to- have nermal sizht? (corrective device:ﬁgs)

§.//S§ém to have normal writing ability?

/;/// 9. Seem to proceed 1ogica11y with the flow of the
conversation? .

- 10. Seem to behave in a way that would allow normat
class procedure?

*see medical history, Student Profile Form II.

e “+undeterminable at this time

NOTES:
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STUDENT PROFILE FORM II: This form is designed to collect the medical

. histoxy afid. the current health
filermay~be difficult to build

»

sort of data to be
it to a non-health
conditions which a

care professional.

status of the student.

because most nursing homes consider this

privileged information and are reluctant to provide
there are health

Nevertheless,
teacher should be aware of prior to the beginning of

the semgster if they are to proyide quality education.

U

Student's Name: .

-

Student Profile Form IL
Date:

Date of entry to the h

ome: .
Medical History and Hea1thVStatus

Completed by:

The health pro-

Chronic Conditions

Describe Loss of Function

. Prognosis

1.
2.
3,
4.

Diagnosed Disorder

Describe Loss of Function

Pregnosis

1.
2.
3. .
4.

Drug, Therapy

Describe Loss of Function

Prognosis

1.
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ADULT EDUCATION EMROLLMENT SHEET

‘
5

¥ g .
P4 p

{‘ ll.dg. or hcdicy Se;:ool District. . . Referring Azency

B . W
R P T T Rl D ST

sTort Tast o Fiest R T am— srolinane D,":. ' vl
, 7 City/Twizip . - Soc. Sec. # | ‘ - |
litthdn;c T A-n __ District Res ) l!o.u-m;tuct Res : "
, ] Name of District you reside in . . _ ‘ ‘ ¢
"Au you enrolling in this coutu(.) .for lu;h School Coqlction Credit? YES _____ NO___ : i
Do you have a nuh School Diplows? YES____ NO___. Do you bave a GED Cert? YES_ __M__

1f you do not have a m;h School Dtplon. what is the hi.ghnt gudo coqlctad? .

£ Are you cutuatly cnronod in any other educational program? YES N0

2 1f vEs, givo name of pro:rn. school & address

Name of cchool you last attcnd«l

| ‘ Name as you would like it on yout diplows

e ne o

Purpose of Enrollment: . ABE (Dasic~less than 9th grade)
i . m-- vithout High School Diploms-
Er8 - w.’h High School Diploma

.Righ School-‘c;‘tqlcuon « 18 and over .

High School Completion - under 18 as of Sept:enbor 1,
of curreat school yeur
.Apprentice Training Progiam

Fulletime, NonePublic School Student (under 18 years of

age as of September 1, of current achool year)

Post-Graduate (under 20 yesrs of age as of Septembér 1},
ot current cchool year)

Date . Student Signature

EN - o 131,
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T _ _ ‘ ' " Initials
S . GRADUATION ASSESSMENT
g g . . DATE

16 CREDITS m.m ron.owmc SUBJECT AREAS ARE REQUIRED '10 GRADUATE:

3 CREDITS IN ENGLISH . 1 CREDIT IN SCIENCE  --
1 CREDIT IN MATHEMATICS 1' CREDIT IN U.S, HISTORY
% CREDIT IN U,S, GOVERNMENT ¥ CREDIT IN SOCIAL STUDIES
9 CREDITS IN ELECTIVES .

\

T0 DA'E YOU HAVE THE FOLLOWING NUMBER OF CREDITS:
'YOU NEED CREDITS IN ENCLISH OPTIONAL GED TESTS:

NEED CREDXT IN U.S, HISTORY ENGLYSH

NEED _ CREDIT IN U,S, GOVERKMENT __ SOCIAL STUDIES

CREDIT IN SOCIAL STUDIES SCIENCE

CR}DIT IN SCIENCE

LITERATURE (4th yr English)
CREDIT IN MATHEMATICS MATH '

CREDITS IN ELECTIVES EXTRA CREDIT: WORK EXPERIENCE_

CREDITS TO GRADUATE . . MILITARY,

- - - -

BEDFORD PUBLIC SCHOOLS -
ADULT EDUCATION DEPARTMENT
TRANSCRIPT REQUEST FORM

To Whom It May Concern: ) ’
The following student has enrolled in our Adult High School completion Program.
Please send us a copy of his/her transcript.

Thank you,
Name

Last First Middle Maiden
Birthdate Last Year sttended Last grade completed

School Attendad s

School Address

In compliance with the “Family Educational Rights and Privacy Act of 1974" I hereby
grant permission for a copy of my school tramscript to be sent to:

. | !

SELIAR-CI 2
ADULT EDUCATiON PACGRAM
FOR MON30S COUNTY

8§02 VYest Ilm Straet ) "
Monroe, Michigan 46161 '
Phene: (313) 243-5030

DATE ‘ ';'13;‘4? STUDENT'S SIGRATURE
'PLEASE RETURN 1HIS FORM WIIH TRANSCRIPT - . o

£
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"1st Semester

1,

3. o L . et (A

1o,

S.._

6.

7. /

8.

9.

10.

2nd Semester

1.

2.

‘ 3.

&,

5. . : < v

6. . S ' s -

7.

Total Number of Class Hours Per Week

Total Nuisber of Weeks Class Mesets

Multiply - No. of Hours X No. of Weeks = Actual HArs.,
Actusl Hours < Required Hours | o= F, T, E.

~ I certify that the above informst:on is correct.

. - Date 135.5 }é\duli Education Direftor) . ~
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San Diego Quick Assessment

The following is an oral screening device for use in classrooms
and cIinics. A skilled clinician can in a matter of three
minutes ascertain a reading level and can gain some knowledge of
that student's word attack skills. : :

Each list of ten words would‘Be typed on an index card so that
the student doesn't ever see more than ten words at a time. Write

in the words that the student substitutes. o .
\

PP Primer 1

see ~_you road

play come live

me i not thank

- at with when

run - - -jump bigger

go < help how

and . ° is always

look .work night

can are spring
here this today

2 > 3 4

our city - decided
please middle served
myself moment amazed
town frightened silent
early \ exclaimed wrecked
send L several imprgved
wide \ lonely cert&inly
believe drew entered
quietly since realized
carefully straight interrupted_
5 6 - 7

scanty bridge amber
business commercial dominion
develop abolish sundry
T T eonsidered— trucker capillary B

discussed apparatus’ —impetuous
behaved elenentary blight
splendid comment wrest
acquainted - necc ;sity enumerate
escaped gallery daunted
grim relativity condescendea




San Diego Quick Assessment (continued)-

8 9 - 10
capacious conscientious zany
limitation isolation jerkin
pretext molecule nausea
intrique ritual gratuitous
delusion momentous linear
immaculate vulnerable .
ascent kinship
acrid conservatism .
binocular jaunty
embankment inventive barometer
- ’/
11 11
visible luxuriate
exonerate piebald
superannuate crunch
\
138.
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SENIOR CITIZENS'ADULT-EDUCATION PROGRAM FOR MONROE COUNTY
Individualized Learning Plan

.
N R
T 5 YN

Date, Results

Posttests-- , Teachers
Date, Results

. Studént : Teacher
R Course Title ’ Semester
EDUCATIONAL LEVEL GOALS/OBJECTIVES PROGRAM/MATERIALS USED‘ PROGRESS /SPECIAL
' . ) CONSIDERATIONS
Pretestg=- Students

140.
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~§Fxpression. Development of more difficult drtistic ‘'skills, such

<«

EXAMPL:S OF EDUCATIONAL OBJECTIVES

ART \ .

-What I am teaching for, is better understanding of the arts
through example, participation, and a strong tie to ones own creative

drawing, has also crept into my lesson even thouqh skills have
been de-emphasized in favor of personal expression. Modes of ) :
‘personal expression being the 'body of my lessons. o

with this in: mind, a continuing committee of artists can be set up. T
With only limited support from the outside (lack of school over the y
summer.) Personal understanding of art {acludes appreciation and
producing (which needs showing). One home has several people that
want to continue producing and showing wor . This has happened only

on a limited basis, but w1th support, wili flurish and qain support ’j
from the outside. . -
In teaching there are basically two areas. ‘One is to teach the making N

of art objects. The other is the study of appreciation of art objects.
Being an artist myself I tend towards the former area, teaching
technique, the elements of art, and the appreciation and use of ones

own creative genius. In learning these things the student will become
‘more active in his artistic endeavor leaving the importance of con- ;
tinual support from the teacher behind or advancing to more complex
problems which need support.

OBJECTIVES FOR NURSING HOME MUSIC CLASS

I propose to enrich the lives of my students by:

i. developing within my students the skill
of discriminate hearing so that they can
ty hearing identify certain musical styles
and instruments.

2. Introducing my students to some basic facts
of music history. This will help them cat-
agorize various musical styles and be a small
exposure to the fascinating field of music history.

3. Introducing my students to some of the basic
elements of the written musical language. This
will help them appreciate the digcizli-e and
skill that. goes into unusual performance as
well as giving them some background with
written music.

GOALS OR OBJECTIVES ‘FOR I.L.P. WITH "HEALTH AND FITNESS"

When the student completes this course he or she will be able to
demonstrate greater flexibility while performinq certain tasks. The
student will also be able to carry on an exercise program independ-
ently. Students pre-determined personal goals will be achieved.

142.1"57
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EDUCATIONAL OBJECTIVE FOR AMERICAN HISTORY
"aAg seen Through the Wars"

Goal of Course: It is the goal of the American History Class this
year to present to the students a clearer understanding of how wars
and the significant events surrounding them have shaped history in
our country. .

3,

Objective 1: The student after attending class lecture, movies,
etc. will be able to recall specific facts about historical events
(important dates, figures, etc.). -

Objective 2: The student using class material will be able to
relate how war has changed life for us today. .

Objective 3: The student using class material will be able to
demonstrate a knowledge of the social, economic and other chandes
that took place in history which were the direct result of war

and .its outcome, ' ’

Objective 4: The student using their own past history and recall

of events will be able to share with t"<¢ rest of the class exper-
iences they had as a result of war: planting victory gardens, working
in the bomb factories, etc. )

Objective 5: 7he student will at the end of the course be able to
demonstrate a better level of understanding of historical events
and personnel events in their life and the effect war has made on them.

EDUCATIOIAL OBJECTIVES FOR
"YESTEPDAY, TODAY, TOMORROW" COURSE

The purpose of this course is to provide a forum for the examin-
ation of civilizations of the past, present, and the imagined future.

The objectives for the students are:

-to be exposed to the variety of civilizations
which has influenced our current world, \

-to examine the gquiding principles as portrayed in
the literature of the zivilization,

-to integrate the similiarities and differences to
be found among the comparative study,

-to be able to analyze our current culture ip com-
parison to others, . \

1

-to be anle to express this comparison, \

\

-to be able to project into the future and "imagine!
the culture tc come, !

-to show intelligence in future planning, |

-to make recommendations tn the power elite with \
* regard to our imagined future.

143. 154




EDUCATIONAL OBJECTIVES FOR "CREATIVE WRITING; LIFE REVIEW"

T6 help the students learn to view their world more creatively us-
ing the scnses. * -

N

To help them develop a means of exéressinq their observations
either vocally or on paper. :

To help them realize that what each of them has experienced in
life is worth sharing.

To help each of them gain confidencé .n expressing themselves.

To help keep their minds stimulated and productive.

To provide a sense of accemplifhment through the publication of
their works in LE JOURNAL.

To provide an atmosphere tn work together - collaborate - with
fellow students toward a common goal. .

To help them learn to relate ideas and thoughts in a logical order.

To provide an enjoyable means of self -expression each can antic-
ipate and participate in on a weekly basis.

Y
.
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J . ABOUT EDUCATIONALI OBJECTIVES
ti.E‘n from E' ’o !:5901',

Once an instructor or programmer decides he will teach his
students something, several kinds of activity are necessary on his
part if he is to succeed. - He must first decide upon the goals he
intends to reach at the end of his course or program. He nust then
select procedures, content, and methods which are relevant to the
objectives, cause the student to interact with appropriate subject
matter in accordance with principles of learning, and finally
mezsure or evaluate the student's performance according to the

objectives:or goals originally selected.
The first of these, the doscfipeion of obﬁictivol, is the theme

" of our discussion. If we are interested in preparing instructional

programs which will help us reach our objectives, ve must. first be
sure our objectives are clearly and unequivocally stated. We cannot
concern ourselves with the problem of selecting the most efficient
route to our destination until we know what our destination is.

Three of the'tarms e will use bear d‘t;ntnq:

Behavior « « ¢ « o .refers to any visible activity displayed by
a learner (etudent) . :

Terminal behavior . .refers to the behavior you would like your
learner to he able to demonstrate at the
time your influence over him ends,

Criterion .« « « » .',1; a standard or test by which terminal be-
havior is evaluated..

. : . .. 4

- An’ objective is an intent communicated by a statement describ- .
ing a proposed change in a Tearner--a statement of what the
learner is to be like when ke has successfully completed a learning
experience. It is a description of a pattern of behavior, (perform-
ance) me want the learner to bs able to demonstrate. As Dr. Paul
Whitmore cnce put it, "The statement: of objectives of a training
program must denote measurable attributes observable in the
graduate of the program or otherwise It is IEpostIBie to determine
whet®er or not the program is meeting the objectives.®

when clearly defined goals arz lacking, it is impossible to

evaluate a course or program efficiently, and. there is no sound _
basis for selecting appropriate materials, content, or instructional
methods. After all, the machinist does not select a tool until he
knows what -operation he intends to perform. Neither does a com-
poser orchestrate a score until he knows what effects he wishes
%o achieve. Similarly, a builder dces not select his materials or
specify a schedule for construction until he -has his blueprints
(objectives) before him. Too often, however, one hears teachers
arquing the relative merits of textbooks or other aids of the class-
room versus the laboratory, without ever specifying just what

anal the aid or method-is to assist in achifeving. I cannot emphasize

146.
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too. strongly the point that an instructor will function in a foqg of
his own making until he knows just what he wants his students to ‘
be able to do at .the end of the instruction.

The Cualities of Meaningful Objectives

We already know that a statement of an objective describes a
desired state in the learner. We also know that we have success-
fully achieved our objective when the learner can demonstrate his
arrival at this state. But how do we write the objective to maxi-
mize the probability of our achieving it? What are the characterisg-
tics of a meaningfully stated objective? . .

Basically, a meaningfully stated objective is one that succeeds
in communicating to the reader the writer's instructional intent.
it is meaningful to the extent it conveys to others a picture (of
what a successful learner will be like) identical to the picture the
writer has in mind. Since a statement of an objective is a collection
of words and symbols, it is clear that various combinations may be
vsed to express a given intent. What we are searcning for is that
group of words and symbols which will communicate your intent
exactly .as YOU understand it; Por example, if you provide another
teacher with an objective, and he then teaches his students to per-
form in a manner which you agree is consistent with what you had in
mincd, then you have communicated your objective in a meaningful
manner. If, on the other hand, you do not agree that these
learners are able to perform according to your intentions, if you
feel that you "had something more in mind" or that your intent was -
"misinterpreted,” then your statement has failed to communicate
adequately. . . -

LA
i)

A meaningful stated objective, then, is one that succeeds in
cormunicating your intent; the best statement- is the one that ex-
cliudes the greatest number of possible alternati es to your goal,
Unfortunately, there are many "loaded” words, words open to a
wide rance of interpretation. To the extent that we use ONLY such
words, we leave ourselves open to misinterpretaiton.

Consider the following examples of words in this light.

WD S OREN TO MANY . WORDS OPEN TO FEWER
INTRPRETATIONS INTERPRETATIONS

Lo Know . fo write

to understand to recite

t> resily understand to identify

to anpreciate to differentiate

te fi1llv appreciate to solve
*~,7715p the significance of to construct

ts en oov ) to list

t Lelieve - to compare

tv s e faith in ' to contrast.

what do we mean when we say we want a learner to "know" some-
Lnin:? Do we mean that we want him to be able to recite, or to

§... ", Ar t3 construct? Just to tell him we want him to "know"
“eilr hir little--the word can mean many things. /
/ ‘ 147.
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Thoug” it is all right to include such words as "understand"
and "appreciate® in a statement of an objective, the statement is
not explicit enough to be useful until it indicates how you intend
t2 sample the "understanding® and "appreciating®. Until you descrihe
what the learner will be DOING when demonstrating that he "under-
stands” or "appreciates", you have described very little at all.
Thus, the statement which communicates best will be one which
describes the terminai4behavior—of~the»learner‘well'éﬁéu@ﬁ to’
preclade misinterpretation. )

How can we write objectives which will dascribe the desired
behavior of the learner? well, there must be any number of
schemes for doing so, but the method that is described on the °
followi:j pages is one which is knowr to work and which the writer
has found to be easiest to use.

First, identify the terminal behavior by name; we can
specify the kind of behavior which will be accepted
as evidence that the learner has achieved the objectives,

second, try to .further define the desired behavior
L.y describing the important conditions under which
the behavior will be expected to occur.

-o ~

Third, specify the criteria of acceptable‘perfbrmance
by describing how well the learner must perform to
be considered acceptable. o

Bat though each of these items might help an objective to be more
spec1fic, it will not be necessary to include all three in each ob-
lective. The object is’to write objectives that communicate; the
characteristics described above are merely offered as guides to
help ynu to know when_.you have done so. You do not work on an
“blective until it demonstrates the above characteristics; rather,
you work on it until it clearly communicates one of your intended
educat innal outcomes--and you write as many statements as are
reeded to describe all your intended outcomes.
. N L S

V-4 can test whether a wriften objective clearly defines a de-

sired outcome by answering yes to the following question:

+"in another competent person select successful learhers in
terrs ol the objective so that you, the objective writer, agree a
with the selections? B :

LORNTIFYING THE TERMINAL BEHAVIOR

i statement of an objective is useful tolthe extent that it
spenvaTles what the learner must be able to DO or PERFORM when ne
!5 e~ -crstrating his mastery of the objective., Since we cannu:
$~¢ 1.4y 2nother's mind to determine what he knows, we can only
Jdetermine the state of his intellect or skill by observing some
aspect of his behavior or performance (we are using the term be-
hav:.r tc mean overt action), Now, the behavior or performance
v{ tne tearner may be verbal or non-verbal. He may be asked to
respond t3 questions verbally or in writing, or be asked to demon-
seri'e his ability to perform a certain skill, or be asked to solve
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certain .kinds of problems. But whatever method is used, you (the
programmer) can only infer the state or condition of his intellect
through obseryvations of his performance.

Thus, the most important characteristic of a useful objecfive
is that it identifies the kind of, performance which will be
accepted as evidence that the learner has achieved the objective.

~ * .
For example, consider the following statement of an objective:

"To develop a critical undérstanding of the opera-
tion of the Target Tracking Console.”

{ Thougn this might be an important objective to-reach, the/;tate-

ment doesn't tell us what the learner will be doing when he is
demonstrating that he has reached the objective. The words that
Come closest to describing what we want the learner to ke able to
DO are "critical understanding”, and it is doubtful that any two
people would agree on the meaning of these terms. Certainly the
terms do not tell a learner how to organize his own efforts in
order to reach the objective. ; ’

Here is an example of a more appropriately stated objective:

“When the learner completes the program of instruc- -
tion,” he must be able to identify by name each of
the controls located on the front of the Target
Tracking Console.* :

What words tell what the learner will be doing whei. demonstrat-
:nq his achievement of' the objective? The words *identify by
name." The objective communicates to the learner the kind of
response which will be expected of him when his mastery of the
chrective is tested. ’

The way to write an objective which meets our first require-
ment, then, is to writé a statement deseribing one of your educa-
t1'nai 1ntents and then modify it until it answers the question,

"What is the learner DOING when he is demonstrating
that he has achieved the objective?
F1RST SUMMARY

!. i instructional objective describes an }ntended outcome rather
tnar a description or summary of content,,

D

e chafggteristic of a usefully stated objective is that it is
stated in behavioral, or performance, terms that describe what
iearner will be DOING when demonstrating his achievement
t1e objective,

e
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3. The statement of objectives for an entire program of instruc-
tion will consist of several specific statements,

4. The objective which is most usefully stated is one which best
cmmunicates the instructional intent of the person selecting
the objective,

STATING THE CRITERION

“ow that we have described what i: is vwe : :nt the learner to
be able to 'do, we can increase the ability of an objective to com-
municate by telling the learner HOW WELL we want him to be able to
do it. We will accomplish this by Gascribing the criterion of
acceptable performance.

I'f we can specify at least the minimum acceptable performance
for each objective, we will have a performance standard against
which to test our instructional programs; we will have a means for
determining whether our programs are successful in achieving our
itstructional intent. What we must try to do, then, is indicate in
our statement of objectives what the acceptable performance will
be, by adding words that describe the criterion of success.

150.
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SELF=TEST

1. Are the following objectives stated in a least performance
{(behavioral) terms? Does each at least name an act the
Iearner would be performing when demonstrating that he has
achieved the objective? .

S ““"‘1 BT R

YES NO

2. To understand the principles of salesmanship. /

. To be able to write three examples of Zhe
logical fallacy of the undistributed middle.

C. To be able to understand the meaning of
Ohr's Law,

4. Tc be ahle to naﬁe the bones of the body.

-« To be able to list the principles of second-
ary.school administration.

Tc know the plays of Shakespeare.

"i.  Te really understand the law of magnetism,

.. To be able to identify instructional objec-
tives that indicate what the learner will be
doing when demonstrating achievement of the

s

objective.

I' 1lowing are two characteristics of a statement of instruétxonal
‘ectives. Which of these Lharacterxstics are present in each
'f tne objectives below?

. ldentifies the behavior to be demonstrated by the student.
%, -Indicates a standard or criterfpn of acceptable performance.

(For each of the statements befow check whether each

of the characteristics is presént.) —_
: A B

:.  The student must be able to understand the
tneory of evolution. Evidence of under-~
standing will be obtained from a written
essay on evolution,

t. The student is to be able to complete a 100-
item multiple~choice examination on ‘the subject
¢ marine biology. The lower limit of accept-~

- ‘ able performance will be 85 items answered
zorrectly within an examination perio@ of 90
minutes. /
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c. The student must be able to correctly nhame
the items depicted by each of a series of
20 blueprints.

d. To demonstrate his ability to read an
assembly blueprint the student must be able
to make the item depicted by the blueprint
given him at the time of examination.
Student will be allowed the use of all
tools in the shop.

e. During the final examination, and without
reference, the student must be able to
write a description of the steps involved

. in making a blueprint.

f. The student is to be able to draw his
: service revolver and fire five rounds
> (shots) from the hip within a period of
three seconds. At 25 yards all rounds
must hit the standard silhouette target;
at 50 yards he must hit with at least
two of his five rounds.

The student must know well the five
cardinal rules of homicide investigation.

:. The student must be'able to.fill out a
standard accident report.

' /
1. The student must be able to write a
coherent essay on tihe subject "How to write
objectives for a Cvarse in Law Appreciation.”
Student may use all references noted during
the course, as well as class notes. Student
must write his essay on papgt provided by

the examiner.

j. Besides each of the following psychological
principles; the student must be aple to
write the name of the authors of experiments
on which the principle is based (list of
principles appended).

X, Given a list of objectives, the learner
should be able to evaluate each.

!. To list the important characteristics of
branching and linear self-instructional
programs. .

18y
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M. The student is to be able to name, and give
an example, of each of six programming tech-
niques useful for eliciting a correct response.
Tc be considered correct, items listed by the
student must appear on the handout entitled
"Programming Techniques” issued by the
irstructor during the course.

%. To develop logical approaches in the
solution of personnel problems.

3. Here is a rather poorly stated objective:

"The student must be able to understand the laws
pertaining to contracts."

Which of the following test situations would have to be con-
s:iered appropriate for testing whether the objective had been
achieved? '

Not
Test situations: Appropriate Appropriate

a. Tne learner is asked to write the
nume of eacn of the justices of
the Supreme Court,

L. Given a contragt with certain
iegal terms circled, the student
1s asked to write a definition of
#ach of the circled terms. -

Given a legal tontract and a list

¥ contract laws, the learner is
asked to indicate which of the

laws, if any, are violated by the ,
wording of the contract.

The student is asked to answer 50
rultiple-choice questions on the
subject of legal contracts.

4. Wnivh of the test situations below would elicit the kind of
t«havior by which you could tell if the student had reached
the Objective?

i :ctive:r Given a properly functioning audiometer of
any model, the student must be able to make
the adjustments and control settings neces-
sary prior to the conduct of a standard hear-
ing test,
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153.

B s L LI B TR S
- b o——— — — 2P $8 awn @ m &




Not
Appropriate Appropriate

mest Situations:

List the steps, in their proper
order, for setting up an audio-
meter for use.

a‘

b. Proceed to the audiometer oOn
Table No. 5 and set it up 8o
that it can be used to adm.nister
a standard hearing test. :

o. Describe the steps followed in
the conduct of a gstandard hear-

ing test.

piscuss the role of the audiometer
in the hearing clinic.

16Y34.
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APPENDIX T

Examples of Individualized Evaluation Method
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EVALUATION

The arts, especially creative art is very supjective. My compar-
- ison of someone's work to a standard can be wrong, for my goals in
teaching are to help everyone develop their own standard. Prior
, level of achievement along with specific sensativities spread present
\ achievement into many different areas. Evaluations are made on dev-

‘ elopment of technique, and personal style, attendance, and dedication.
A person will pass if he or she comes to class. Given a good grade
vhen working hard, and honors at the mastery of technique or devel-
opment of a style.’

There is so much more to scnsidering one's achievement, This is
not only a generalized version, hut also a starting point for other
deviations.

GRADING OF LIFE RCVIEW IN
FRENCHTOWN CONVALESCENT CENTER

I base my grading on participation, ability, attendance and prog-
ress. Participation, improvement and motivation are important factors
in this type of class. Attendance is important, too, but I take into
account some unpreventable circumstances such as visitors, health,
mental state, physical therapy sessions, etc. But likewise, I also
take into consideration tardiness, habitual preventable lateness and
lack of interest according to whim. Since these people need a sense

‘ of attainment and not failure, I give no grade lower than a "C".
I do not give exams but take into consideration the amount of writ-
ings and the quality produced per semester.

Grades are determined first semester mainly on student effort in
class and achievement of their personal goals. Second semester crades
will be determined by students own evaluation of their achievement
and my evaluation of their achievement of the above listed goals for
the class.

EVALUATIOM "CHANGING VALUES"

Since this is primarily a discussion class, class participation and
response to questions are given the most emphasis. Through the course‘of
the semester, I try to work periodically with the students on an
individual basis to determine the progress of students who are reluc-
tant to participate in group activities.

GRADING POLICY OF MUPSING HOME MUSIC CLASSES

Grade will be tabulated on a point basis. Points will be award- .
ed as follows:

M

. ) 1. 2 points for attending class

2. 2 points for any outside musical experiences
which they report to me, either in written
Q + form or orally.

. 156.17;
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3. 1 point awvarded by me for class

This will give students opportunity to make up points for classes
that are missed.

participation.

A = 35 - 38 points
B = 32 - °35 points
C= 31 - below
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Each student should have an I.L.P. which has three sec-

tions:

1.

2.

EXPLANATION OF OUTLINE:

1,
2.

INDIVIDUALIZED LEARNING PLAN

'

Educational objectives for the student to work
toward as they attend your class.

Special strategy to be used to assist this student
in accomplishing your objectives (should be up-dated

as needed)..

A monthly record of progress (or lack of it) by the
student as measured against your objectives.

Educational Objectives (See seperate handout)

Ccan each student be expected to perform equally well

in accomplishing your objectives? If not, why not?
Identify these "whys" specifically and address each——
one as to whether it can be impactedupon by use of
learning aids such as individualized instruction,

tape xecording, overhead projector, programmed learn-
ing techniques, slower pace, larger print, material

in non-English language, use of experiencial learning
activities, repetition of presentation, variety of
instructor, etc.

Your evaluation of progress should be related di-
rectly to your educational objectives. If your
objectives (and your course content) can be measured
in absolute terms then you can easily record the pro=-
gress being made; however, if your subject area does
not lend itself to such analysis then it is necessary
for you to develop a critical consciousness that will
allow you to record subjective observations regaru.hg
progress. This method is entirely acceptable as long
as you remain consistent throughout your monthly
recordings.
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INDIVIDUALIZED LEARNING PLAN

The I.L.P. at first glance appears to pe a bothersome
form to deal with. Upon further investigation we should
realize that this information or file is often kept by
teachers about their students in their heads. Since work-
ing in this program I have kept this information in my
head but have never written it down. Certainly one can see
the benefits of keeping this information on students through-
out the year and collectively until graduation of the student.
Many' such files of information are kept on students in tradi-
tional schools.

One possible problem I see in filling out these formz
is the time involved in doing so. This will require outside
time by teachers and I don't know if we can expect teachers
to add extra time to that already required for planning,
curriculum development, gathering of materials, etc. I
think we have to keep in mind that the teachers are in part
time positions and thus are paid accordingly as opposed
to traditipnal school teachers, Certainly the ideal would
be to have‘all participate without ‘questioning the time in-
volved.

In working with the I.L.P. weekly entries would be ideal.
I have one class in a nursing home with approximately 25
students. Minimally 5 minutes per student to keep: the I.L.P.
adds up to a couple of hours ,of work:.on top of the work load
for any other 5 classes I teach. Therefore I feel to be real-
istic I don't think we can ask for this to be done. We can
ask--but I don't think that we'll be getting the meaningful
results we are looking for. I think that weé'll probably see
that the I.L.P. needs revisions but the best way to test at
this point is to put it in use for a few months.

-
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1
2
3
4
5
6
7
8
9

INDIVIDUALIZED LEARNING. PLANS

ﬁ'For the past two weeks I have been making notations. in a note
book on students in my Frenchtown life review class. I have devoted
a double page to each student. I find that this works out best for
me. \Each teacher should be able to design a method of checking off
progress or lack of it that would fit conveniently into his/her own
schedule. a

7\ intend to record only notable jitems when they occur so there
won't be a notation on every student every week. That will be a
speedier way for me to keep track of progress, regression, sig=-
nificant successes and procedures that failed and to record my
_assumptions why. g ’

It would probably be a gocd place to start if every teacher
listed his/her objectives and then recorded the student's ability
to accomplish them.

The following is a list of possible "Progress" items:

Reteng'on improves

Doesn't dominate but is learning to take turn

-Listening improves

Has increased attention span

Has improved in following directions

Has beccme more confident

Does noti hesitate to participate

Appears hore relaxed in classroom atmosphere

Volunteers ideas, suggestions, answers, and relates past experiences
Shows enthusiasm toward this class and other classes

Has developed interest in the outside world, environment, peers,
teachers, etc. .

Has improved tolerance forﬁgghers' ideas different from his/her own
Has improvied in presenting .ddeas in a more orderly, logical sequence.

= e
[\ | =
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Marge VanaAcker
September 1980




: ' 1. Readi
gathe

WHAT INDIVIDUAL LEARNING PLANS
SHOULD COVER

&

ng score plus any additional testing 1nformatlon

red by the teachere if it exists.
.

2. Health determinationyr- physical and mental.

3. Progr
4, Proce

a.

ess reports contributed by the teachers. .
/
dures for making learning more effective:

Lesson Plans - Are the lesson plans geared so that all
class members can identify with the material covered?
(Do the plans appeal to all ages, since we do not serve
only se.ior citizens in the N H. setting but rathe:
patients of all ages.) ,///

Seating arrangement - Are we serving everyone in the
class as hest as possible who have hearing or vision
problems?

Class presentation - Is our presentation easy enough to
be grasped readily or is .t too abstract?

Expectation on class progress ~ Are we realistic in our
estimation of the amount to be covered and absorbed in
one class session in regards to attention span?

Marge VanAuker
September 1980
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. LEARNING DISA3ILITIES

)

I don't believe that eyesight, hearing, manual dexterity or
other physical maladies are learning disabilities unless they
are to a_very severe degree and canndt be helped, somewhat
corrected (glasses, hearing aid) or coped with by -the téacher -, -
(sitting the student in a more convenient place). - -

All the above "disabilities" can be found in elementary and
secondary students from time to time and teachers have been able :
to devise wdys to circumvent the problems. The same appiies heve.
I think education should fit the needs of the student. If the o
system demands that each student fit the "normal traditional . ?
classroom situation™ then we won't last long in a convalescent
home setting, for if each participant was "normal"” he/she wouldn't
be there in the first place. Running a typical classroém in a
nursing home environment, as a teacher discovers. immediately, is

impractical and unbelievable. , L

There are students who have emotional problems such as the
need to dominate. Others are easily offended or they are’ im-
patient. Several are moody and want attention. Some have pro- * .
blems sitting still for very long because of nervous disorders.
Yet all these people are capable of learning av.: have good active
minds. We are necessary to them in order to help improve or
eliminate these types of "disabilities".

In my list of Real Learning Disabilities, I have placed
only the following: .

1. Severe loss of hearing
2. Severe loss of hearing coupled with blindness

3. Confusion - not being able to get past a distinct moment
in the past
4, Belligerant and physigally harmful to others

Marge Vaﬂéuker
September 1980




~ *  THE IDENTIFICATION OF PROBLEMS ‘ ;

~

These are my week-to-week expectations that I question-myself

Am I maintaining their'intéfést?"Is there ongoing interest?
Is 2ach one getting something out of the class?

Do they carry their intcrest out of class and return the
next week with some thought that occured to them that would
apply to our last discussion or project?

WwN =
e o o

o
[2

C ~~ How I plan week-to-week
P ' 1. I search out any type cf aid (audio; visual, sensory)
gt R that will make the lesson easier for them to grasp. °
s ) » 2. I give examples - from my own’ experience if possible.
' 3. I praise - "Good pnint", "That suggests anocher thought."
DR S - etc., to Xeep more ideas coming.
& o 4, I keep .n mind specific questions for students tend to
¢ generaliz: or talk in summations.
. 5. .I allow time for socializing, chatting, iearning the news
»y from the nursing home or a prominant story in the news
j prior to starting the lesson fovr often that gives me a
e o Yead that will help in that day's legeson or one in the
K future.
: \ 6. 1 encourage and I read their work aloud to t»e rest of the
: class (sometimes to other classes),
R 7. Ivcomment on andcompliment the student's abilities, talents
’ . ideas, appearance, humor, etc.
. 8. I play up their place in history - their jobs, family,
' unique c¢hildhood - i, other words I yet to know each one
. so I can refer from time to time to a certain event they've
- : axperienced.
' 9, I personaliize my teaching in order to find best how to help
each student identify with the lesson.

-

Marge VanAuker ;7
' ; September 1980
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APPENDIX V

. | . Individualized Learning Plan Examples
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. \ INDIVIDUAL LEARNING DPLAN
L Individualized Learning Plan Examples

EXAMPLE l: Summary of Learning Plan

. I have been evaluating the students in three areas: long
term recall (over several months or even years), short term
- recall (week to week), class participation and ability to take
part in meaningful discussion and to follow the direction of
the discussion

Since I've had many of the students in my history class for
two or three years I've been able to note changes over a long
period of time. At the top of ®ach sheet I've placed a N(new)
or R(repeat) so it is clear how long they've been attending my
class.

I've also noted at the bottom if a student has 'a physical
disability which would limit their participation in class.

When necessary I've also included comments on certain stu-
dents. ’

I hope to make these evaluations more spacific. in the fu-
ture. This is really just a study of where they need more help
and the direction my instruction should take. -

Since I intend to change my plan until I develop one which
is best suited for the course I am not keeping a record on every-
one but on a cross section of students.

I make the evaluations weekly. fg{\ . <,

KEY FOR EVALUATION
l-excellent, above what is expected
‘ 2—-good
. 3-average
4-poor, but shows some learning ability e
5-very poor or little recall

STUDENT:L.D. TEACHER:C.Craven HOME :Frenchtown C.C..
COURSE:American History . . REFEAT:Third year
WEEK 1 2 3 4 5
‘ Long term recall ~1 1 1 1
Short t ' recall 1°1 1 1
. Discussion ability 3 3 3 3
COMMENTS : v

L.D.is ver' aware of what goes on in class. She has
recall far beyond that of most students. She is lim-
jted in class discussion because of difficulty in
speaking or being heard. She is also limited in <lass
work because she has little or no use of her arms and
legs. She is probably the most intelligent of any of
my nursing home students and even students in other
high school completion programs.

. . : 155]
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STUDENT :M K.

TEACHER:C. Craven

HOME :Frenchtown

COURSE :American History New student - , .
WEEK 1 2 3 4 5
Long term recall l 1 2 ab.
Short term recall 1 1 1 ab. .
Discussion ability 2 2 1 ab. v p

COMMENTS :
M.K.is very .aware of wkat goes on in class. She does
have nhysical disabilities which limit her to some
degree. I feel she puts in extra effort to overcomre
her disability in class participation.

STUDENT:I.D. TEACHER:C.Craven HOME :Frenchtown C.C.

COURSE :American History REPEAT :Second year

WEEK 1 2 3 4 5

Long term recall 2 2 I 2
Short term recall 2 2 2 2
Discussion ability 3 3 3 3
COMMENTS : T T

I.D. hasﬂaﬂproblem in—discussion groups. She knows

——~-—- "what is being discussed but often tries to take over

~ the discussion. She also uses .informatioen which is
.a little bit too’'much in the way of gossip rather
than opinion based on facts or readings.
&
HOME :Frenchtown C.C.

STUDENT:H. M, TEACHER:C.Craven

COURSE :American History REPEAT:5econd year

WEEK 1 2 3 4.5 .

Long term recall 4 3 4 ab

Short term recall 3,3 4 ab.

Discussion abilcy 4 4 4 rab, °
COMMENTS. -

H.M.has physical and I believe mental impairments

which interfere with her learning ability. She )
retains some learning but below that of the major- |
ity of the stud=ents. |

\
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‘ EXAMPLE 2: STUDENT:V.B. TEACHER:M.VanAuker HOME:Frenchtown C.C.

SEPT.16:V.is a very eager student. She's often the first in class

to start the ball rolling. She responds well and shows sensitiv-
ity to others. Her reponses are logical ‘and orderly. Her nature
on the whole is cheerful and happy. She has a loving, sweet
disposition. No hearing or vision problems apparent. I can sit
her anywhere at the table and she's content-however if she had

- first choice-she'd probably sit next to me on a personal,fri-
éndly, friend to friend level. A lovely lady. ' ,

SEPT. 30:Continues to be a very good participating student.

NOV.4: Still the same-cheerfui, interested, dependable. I can
depend on V. to be a pliable. member of my class adaptinag to
the conditions of the day. I need to take no special pre-
cautions on her pehalf. ‘ ‘4

STUDCNT:H.B. TEACHER:M.VanAuker HOME:Frenchtown C.C.
SEPT.16:My first class with H. as a student. He appears to bea
gentle man-howeVer his countenance—is—a nuetral stare. He
. —— ——3dpesn't respond to discussion going on around him. He looks

0 lost in his thoughts or simply not thinking at all. I ask him
simple direct questions-he answers with short phrases, few full
‘ . sentences. So far he speaks only of his héme in Iowa when he

was a farmer. Our first two lessons though different in sub-

. ject matter still brought the same Iesponses from H.-his farm -
in Iowa. He is a nervous walker-paces in the hallway outside
of class time and leaves the room frequently during the class
period. But he ‘always returns: Comes willingly to class and
on the way to our second session said,"You're nice girl-I like
class." I will have to find a way to deal with his nervous
habit so it doesn't disturb my other class members.

v

SEPT.30:Today H. asked me a question! That's a breakthrough-he
was thinking. about our topic rather than just being brought
back to reality with a direct question. I was probing for a
poetic approach to individual autobiographies by tracing the
hand of each and asking what those hands have done in life.
Obvidusly I awakened a pleasent memory for.H. He said he play-
ed the accordian for dances and then he said,"Do you like to

dénge?"

0CT.21: In attendance, but was not with it today.- He couldn't
comprehend the lesson(writing a letter to one's least fav-
orite seascnj. I turned it arounZ a. ' then approached him with
writing to his favorite season. i#eo still gave me very few words-

168.-
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it could have been too ake<tract an approach. I have dealt bet- }
ter with his frequent exits by pl acinq a chair at the end of T ‘ |
our table arrangement. Since He is one of my few ambulatory ‘
students, he automatically goes to where he sees the chair and
sits. That way if I place it closer to the door, it avoids ,
#naklng his exits that noticeable to the rest of the class. It
appears to work-the balance of the class haven't expressed an-
noyance with hin. L
\
NOV.4: absent again(he has missed 3 of 8 classes to date)-will
have to find out if his irregularity to class is to be an
.expected pattern.

*

STUDENT:L.D. TEACHER:M.VanAuker ,HOME:Frencﬁtan C.C.

L\

SEPT.16:A quiet lady-lacks confidence so far.

SEPT.23:Definitely not pushy but she's ready with her contribution
when her turn comes. She's ‘logical though not flowery in her,
1nterpretat10ns ofthe.lesson. Does not like to have the floor
too long at one time.

I3

SEPT.30:Today L. surprised me by saylng happlly,"I like this class"--
hopefully her confidence is growing.

OCT.21l: She's not too spontaneoas-nor does she .speak put during
discussion as some of the others do. The majority of the others ‘
are old-hands at my creative writing class—so they no longer
feel threatened by what others might think. “Time will tell if
‘this is L.'s problem.

OCT.28: Once again whe said how much she likes my class. At least
I know she's not dlscouraqed for she's hanqlnq in there.

NOV 4: Absent-laryngitis.
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 INDIVIDUALIZED LEARNING PLAN EXAMPLES

CLASS=CREATIVE WRITING FRENCHTOWN CONVALESCENT CENTER
vanAuker, Teacher L

11/25 wv.B.

Today .we discussed the possibility of video-taping next
week's class for the 310 project. V. showed reluctance to
give her approval. She will probably atteud the session but
be quiet and rot too vocal as she is very shy.

12/02: Much to my surprise V. was the opposite of my expectatlon

. durlnq the video-taping. She expressed herself well in class with
nc signs of being intimidated by the camera at all, mind over

matter! . .

12/16: V. is in the spirit of the seascn. She gave me a éhrishmas

card and insisted I examine all her Christmas decorations in her

rcom closely. She appears very happy and I hope the mood. cont-

inues, for I know she has in the past felt loneliness over the

holidays. This iS the time she remembers her parents, her home,

and her pets the most and risses her happv past.

12/23: Christmas partv in class today. V. was up early awaitinag
me in a new dress. She et a little of her saddress creep into
her discussion at one point. But the class activity of decorat-
ing a live tree with snowflakes distracted her and she thorough-
ly enjoyed it. Patients like V. need us especiallv during the
holidays to keep them involved  and a part of lite.

1/6/81: Visited V. in ber room. She's down with the flu and on
oxyagen, very weak.

1/13: V. is hospitalized with no change in her condition.

1/20: This is the hard part for a teacher and her class. V. died.
Such a kind, gentle, lovina lady. Losing a member of the aroup
is difficult for all of us, today each mourned in his/her own
way and it dwelt in everyone's mind. Next week after the adjust-
ment to reality, we will resume. 1I've learned after 3 years .
not to press a lesson on to the clabs to cet their minds off a
death, but rather to let them all talk openly ahout it and work it
out together. Next week things will prohabhlv he normal again
Convalescert home people are better equipped to accept and
adjust to death than are out-s1ders.

a

STUDENT : H.B. TEACHER: M. VanAu}er HOME: Frenchtown C.C.

11/11: H. did not respond well to todays'lesson. He did sit where

i "arranged” and it did alleviate any disturbance caused by his
freguent leayina.

11/25: Did not stay for whole class - evidentally on vne of hlu

exits, he . must have been distracted bv someone else. Tcday we

voted on next -week's lesson and he did not appear tc understand
7
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what we were doing.

STUDENT: L. D. TEACHER: M. VanAuker .
k HOME: Frenchtown C.C.

11/11: Listened very well in class today and enjoyed the discus-
sion however she had little to offer herself.

11/25: Another backslide-she couldn't recall ever having been to
class before - but she sat contentedly listening.

t ¢
12/2: Once again L. didn't recall.being enrolled in mv class,
however she was delighted that I appeared at her door to take her
somewhere. I find if I canidirect whatever topic I have to the
locality where she grew up (Connecticut - or the Fast) she usually
responds well, Otherwise she's lost.

12/23: Repeatedly commented how beautiful our live tree was to-
day. ‘Enjoyed the festivities.

1/6/81: Totally forgot over the Christmas break that she was in
my class. And by the end of class when I was returning her to her
room, she asked guizzically how she got down here. (the diversional
room) . L's inability to maintain a grasp on reality prevents her,
from making progress in my class.

STUDENT: I. D.
9/16: Had been pre-warned I. was a talker-could possiblv dominate '

the class. So far she's been contained and has contributed very
interesting material. .

9/23: 1Is fitting well into class routine. She's a very well-
traveled, worldliy lady. )

16/21: 1Is willing in her participation. She énjoys this class.
We get along well. However she brings out the worst in a few of
hér\peers-- most likely due to anvy about her interpretation

of the lesson. (That's only their opinion, evervone's

' contfiputions are equally valuable.)

\
11/4: 1I.'s mind is clear and alert. She's also aware she
occasionally "over-vocalizes herself!" osnhe makes a conscientious
effort to control herself and if other class members are rude to
her, she'll not create a fuss, but iuanore it. She claims she can't
see nor hear unless she's close to the teacher - however, occasion-
adlly. she forgets, and sits at the far end of the table and still
follows the flow of-+discusion well. Her hearing and vision loss

are not really a problem for me. Actually,I think she likes to

be where the actiqn is and feels she accomplishes this best when
she's close to the teacher.
>
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11/11: Always is in the spirit of the lesson. She even bhr,uaht a
friend with her to class today. She got along well with everyone
and volunteered well. :

11/25: Very verbal today plus enthusiastic about being video-
taped next week. She strongly stated that more people should know
what we're doig in our program. She certainly enjoys the dis-
cussion in our group.

12/2: Left the center - unfortunately had to miss video - taping.

STUDEN'):\: L. D.

o

11/11: Was delighted to return to class today after her absence.

11/26: 1. was very quiet today except for voting. She surprised
me by casting her vote for "the Ocean", a very abstract topic.

I thought she showed a creative stance on her part, she surprises
me over and over. Very willing to be video-taped next week.

+12/2: Luella was very prepared today, for the vi.deo-taping.
She's dependable and has a very creative streak tnat hecomes more
apparent every week. L. has grown week after week in this .course.
I feel all she needs is to be encouraged and she'll take off

and fly.

STUDENT: L.D.

9/16: One of the o0ld troopers--has 4 years sepiority with creative
writing. ULogical and orderly and very creative. Appears to be
personally more content and happy this year. She responds well

to me - we are old buddics. ULillian is confidant - she knows she
can make things happen. Her power of concentration and mental
organization become better and better - she's never caught short
for want of something to say. She enjoys the mental challenge of

a new unique topic every week.

10/7: L. has been the first one in the classroom waiting for my
arrival. This is more momentous than it sounds for it means she
hac gotten heraide in aear early to aet her up and ready which is
a ‘large, time- consuming job since L. is a hic immobile patient.

10/21: L. can fill a pace with a flow of material in no time.

She never repeats. She listens intently to class discussion,

takes active part discussing, and does not tolerate others not pay-
ing attention. She speaks out and would probably have been a lady to
organize and take charge. Her only foible that I automatically
contend‘with easily is to make sure she sits in tne same spot

weekly - however she ’s a large person and very imposina in her
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wheel chair and demands a lot of room strictly out of necessity
where she can be sure her feet are not bumped. The class respects
this ~ no problems occur.
11/4: Coul®'t attend class today so I did her lesson in her room.
She hates to miss class - wants me to relate all that happened.
She's appreciate of my visit so she doesn't feel left out.

Y

11/11: L. enjoys the holidays. We concentrated today's lesson
on Thanksgiving preparation and it stimulated pleasant memories
for her.

' 11/25: L. is willing to try anything- her wit and humor surfaces
frequently in her writing.

. 12/2: ‘Today was the video-tapina. L. vas very prepared for the
session. She was dressed up had her hair curled and a list
of notes in front of her written down by an aide. She wasn't go-
ing to let the class down on such an important occasiomn.
12/23: L. was-quite pleased with herself today - she read Le
Journal cover to cover by herself with my assistance in turnina
the -pages. Over the years L. has become guite independent. I
feel her constant and valuable participation in our class has
played a major part in that progress. *
1/13/81: L. always puts a great deal of effort into each class,
applying hérself conscientiously. Today I presented 15 samples
of material of contrasting textures - L. examined each one care-
fully and then enmasse before selecting the ones that she work-
ed into her lesson. She takes our class very seriously.

STUDENT D. G.
4]
9/16: Obviously enjoys the class. D. can hold her own in any
situation. Contributes mounds of interesting information.

9/23: vVery easy for D. to grasp the days lesson. She's a good
listener - can readily adapt the essence of the lesson to a
happening in her life. She poses no problem to me - no hearina
or vision problem - sits at a different location weekly -~ gets
along with and is well like by others. ‘

10/21: 1Incites delightful humor into her .thoughts. Is very
creative and often takes a more unnsual approach to the I&sson.
Very cooperative.

11/4: D. had to miss class today because of a swollen knee ~ she
was disappointed, I visited her room later to do the lesson with
her and she was appreciative. She's interested in getting her
diploma. She also is a futuristic person - wants to educate
herself as much as possible for she still sees herself eventually
getting back out into the work world (she's in her 80s). She
believes the realm of computers is within her reach - it' 5
something she could do with her hands and sitting in a wheel~
chair. &
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11/11: D.'s presence helps stimulate others in class because she
is fun to be with. /

11/25: D. gave her support to the video-taping. She thinks it's
a wonderful idea and will help the program - she just hopes she
gets to comb her hair!

12/2: D. withdrew a little today from our taping session -
discovered later she did not understand the reason I asked H. to
make room for hard - of - hearing Marie. I had made arrangements
with Henry before hand ~ D. being loyal to her friends, was de-
fending Henry by her withdrawl. lLater on when the situation was
explained to her all was o. k. Unfortunately due to the misunder-
standing D. did not allow herself to be as creative as usual.
12/23: Back to her usual fine form. She was supervising the
decorating of the tree today and delighted with the party treats\\

‘1/6/81: D. responded with ease to today's lesson always making N
her response entevtaininrg and amusing. .
1/13/81: D.’has a gift for associatina the topic of the day with”
a true life story. She's very keenly atuned to past and present
and can readily make a conjunction between the two. 3he's devel-
oped beautifully as a reliable member of ,our class.

STUDENT. M. H.

9/16: Marie must sit close to me - her hearing is practically zero.
Sitting too far away is disasterous - she disturbs the rest of the
class because she speak:s out while others are conveying their
lesson to me, simply because she<can't hear when others are speak-
ing. It occurs tc me that since M. can't hear she doesn't
understand the overall idea behind the classes. Her presence
occasionally adds confusion to the class so she demands immediate
attention from me when she arrives, hopefully to avoid disturb-
an( ; I try te keep her close to me.

9/23: M. is persistant even though she generally doesn't know what's
going on, she's rarely absent but is notoriously late. .
In spite of my weekly visit to her room making sure she's awake

and getting up, she doesn't hurry. The class tolerates M. -

rarely says-anything complimentory to her. She provides an annoy-
ance to them. s ’

10/21: Today M. arrived,late ( 1 1/2hrs. late!) Then she was -
annoyed that there wasn't a place by the teacher for her to sit.
Both I. (to whom M. is often rude) and V. volunteered to move to
accommodate her - I thanked them for their offer considering

[}
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M.'s obvious annoyance but encouraged them to stey put since both ‘
are punctual and responsible for qettlanthemselves there. M. has '
to learnh that class starts at 9:30 and not 11 a.m. And if she continues
to warnt te‘be a part of it she will have to make more of an effort.

She -is mobile and can walk her own geri - chair from her room to

class with no problem.

10/28: M. was early today! Either my ploy worked - cr it was

accidental! g

11/4: More co-operative today and under control than ever before.
We'll see how long this lasts. /

11/11: In regards to the above entry - Not long! She was late,
not very responsive.

11/25: Late again. Sat too far away from me so - couldn't under-
stand the explanation of my lesson. I explained directly into

her ear and she still didn't understand. Eventually she left early.
I do not béelieve she owns a hearing aid - perhaps in her condition,
it wouldn't help.

12/2: Marie gave me a particular inciteful response to one of my
discussion questions. ‘It was her sole salvation - since she was
late as usual. There obviously is no hurry in her for when I check
on her prior to class, she's always in the process of gettinc ready.

12/23: M. is getting more difficult to tolerate - by the class

members and by myself. She came in at 11 a.m. (class starts at 9:30),
complained that she could not find her name on any of fhe writings .
in the‘ Le Journal.' I took the opportunity to diplomatically point (
out to her that she'd missed several leésson$ because she arrived /
when class was almost over. This also happened to be the day we .

had a Christmas party. She couldn't understand why the coffee /
was gone when she arrived! She‘+ate half her treat - then left. Grrr! ;

1/6/81: I1ll
/

1/1I3/81: -Arrived by 10 a.m. - early for Marie, gat immediately
next to me, but couldn't hear my explanation. Talked all the way
throuqh the lesson disturblnq others. Left early»

M. is definitely a-problem in class. It amazes me she keeps re-
turning when she aggwrently rarely knows what's qoing on. She !\\
cannot hear me eve hen I speak directly into her ear. Rarely

grasps the lesson. If on occasion the words penetrate, she looks

at me with the expression "why, what do ycu want té know that for?"
I've tried writing the lesson on paper for her to read - but she
doesn't wear glasses either and can't always see the words! She

can be very frustrating to say the least. I feel I've invested
patlence and tolerance in M. and I have not discouraged her from

coming but she's maklnq no progress whatsoever and is not an asset

to the class.
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FINAL LLP REFORT MAY 1981 Student Name: Erwma

"

Improving in be%::ing directions l

. Improving in skills associated with catching ball il

.

Improved reflexes

Flexibility improving

Eye.hand coordination improving

Shows .enthusiasm and enjoyment

Throwing skills improving

Shows increasing awareness of importance of exercise

Snows interest or has qtarted to exercise indeﬁanently fa

Displays .patience towards other students /

has shown interest in attending class next yeag l

2

displays interest in helping othersg

S(;le pqva‘yzcﬂx

Physical Disabilities Pffecting evaluation: L«?g?L

< &t '{‘Io(

Comments: et~ Good stod ent. ) \Has lenged +o
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i

i
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2-17

2-24

3-3

3-17

3-24

3-25
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2ND SCMESTEP

Hjalmer -
Blankly attended class today - .diédn't take part bhut to my
surprise came on his own after hearing his name announced
over the loudspeaker. Illowever, in the hallway after class
it appeared he had forgotten he'd already heen there, so
when he saw me a glimmer of recognition into his €face and
he started to follow me, I told him I'd be kack the next
day for a make-up class but that seemed to confuse him. I
an doubtful that any progress will be made with him, very
little has .occured thus far.

° A
Absent from class but I saw him later and was surprised that
he didn't seem to recognize me this week - he looked directly
at me but proceeded soberly on without a glimmer of recocni-
tion. Strange reaction.

Hjalmer was absent. 1 feel he is in a definite back-slide

here after I had felt I was making an in- road.

Absent

Saw Hjalmer in hallway - he didn't recognize me today. I'm
sure he's fading out of the picture.

Absent

Hjalmer has been phaseéd cut. He does not appear to be capable
of making progress in a class like mine. His ability to respond
with understanding and to retain did not develop.

Lillian continues to follow the same pattern of not retain-
ing any memory of class attendance. But if I ask her pointed,
detailed questions, I can draw some information from her
while I have her in session.

‘

. Same as above.

She was delighted to come to class. She recognized me on
sight now although she doesn't realize what our class is.

Lillian was-surprisinqu tuned in to what day it was, she
mentioned St. Patrick's Day a couple of times. And she was
glad to see me and ready for class.

Absent
Anxious to come to class today - just to have somewhere to go!

Lillian has a very unusual part in our class. She gains most
of the benefit by attending in the area of socializing and
occupying her time outside of her room. Her retention of what
we d.d in previous weeks is nil however her contributions on
the spot are insightful, valuable and show a creativity in
a very simple way. I will proceed to do more delvinc with
Lillian when it's her turn to respond in class for she needs
probing questions to lead her through the line of thoucht.
19,
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Luella -

‘ 2-17 Absent w:Lth a bad cold
2-18 ‘"

2-24 Back with us today and she was delighted, She doesn't like
to miss class because she enjoys it so much. She is in-
credibly alert and even though she is not extremely vocal,
she follows very closely what is said in class. She gets
eround very well and has no trouble with her hearing which
makes her very adaptable to our class.

3-3 Listened intently to class discussion but didn't have much
to offer. My topic today initially proved to be much too
* abstract’ so I re-adjusted it to best fit the few ideas that
were surfacing. It was only a _so<so lesson. 2nd Luella
who I thought would be very creative with it - simply wasn't.

°

3-17 Ill.

3-24  Dpidn't contribute much to discussion either dav. Had to be
3-25 . asked a direct question in order to get response.

5-18 Luella shows the potential to be a good, though not too vocal,

student. Her creative thoughts occa51onally need to be

pulled out. I think she needs a lonaer length of time to

accumulate her thoughts so I often save her response until

the end of class. When I have a partlcularly unusual topic
‘ coming up, I introduce it the previous week and assign them to

think about it. Luella responds very well in-such a situation

and occasionally brings in notes she's made through the week.

Its a good tactic to use with such a student.

Dessie - -
2-17 Dessie is excited ahout her Jmpendlnc June qgraduation. She

listens very well in class and her responses are thorduch
and orcanized. She wrote a well-thoucht-out letﬁér to John

Murray about what the proaram means to her. r
A3
2-24 Once acgain ‘Dessie responded to our lesson topic wit!! no
. trouble - her creativity at ace 83 keeps me continually amazed.
3-3 After I re-adapted the lesson, Dessie handled it well. Zhe

left a little early today though.

3-17 Dessie attended class even thouch she was not feelinc well,
and not at her best. She did make her contribution to class
but she felt she wasn't doinc¢ her hest jol.

3—22k7:Zac a definite probklem tocay with Dessie and two other class

enbers. Outside of class, several residents have a  rivate
war coing over the stealinoc ¢ "pop cans" un‘ortunatelj, 1_

‘ is the straw that broke the camel's back. The recgpient of

the wrath is Marie - because she is the accuser. Marie does

B
-

194 )

EMC l . . . 182.

- -
- Aruitoxt provia c -
3




. o
not ingratiate herself with verv many people. ¥hen she Arrived
in class todav, Dessie had harricaded her side of the table
with empty chairs hopina to deter Marie from sittina near her.
It worked. llowever, wherever Marie chose to sit was still not
all richt with Dessie, so Dessie left. It had a cold water
effect on nmy class and my lesson for two others alliec with
Dessie and left too.

Less animosity today with Dessie and “arie - Dessie put forth
rore effort to tolerate her and fortunately thev vere at
opposite sides of the table.

I feel absolutelv no individualized plan is neecded in teaching
Dessie. She is verbose, gquick-witted, knowledgable, and
readily taucht. She responds easily to any approach.

Penry -

2-17 Glad to be back in class after a week of snow days. He part-
icipated well and remained after class awhile to visit. Henry
is verv happy at the present over his prospective June
graduation. IHe is pleased he'll be sharina the spotlight with
Dessie - they are good buddies. He asked a lot of cuestions
alout the graduation ceremony.

2-12 Today Henry was full of the devil and kidded his fellow class -
° members especially Dessie.

2-24 No change - always does well.

=3 adanted aad grasped the lesson probablyv the best of all present .
today. He can speak reams of material to me so that I really
have to keep my pen moving, He broucht another gentleman with
him today who is from Henry's home area. Hope we didn't discourace
him - he is very interestinc and is vocal too. Asks questions
which is very good.

3-17 . Henry was fighting a cold today but he did his usual cood job.

3-24 Ilenry needless to sav got the ball a-rolling on todav's sub-

3-25 ject and kept it going. lle however was party to "the walkout”
staged 'vhen Marie arrived so the day's lesson ended on a sour
note. 1.z returned after class to have a word with me concern-
ino Marie. He said plain and simply that he didn't like the
woman and nad a0 intention of being around her.

5-18 Henry is a success in this class. He requires no specific or
special approach - he's just very adept at expressinag himsel¥

Iva -

2-17 Iva has decided to join us after an unsuccessful attempt at
2-18 the beginning of the first semester. She appears to be a -
very cood addition to the class, participating locically

and is alert to conversation.
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(continued)

Iva -

2-24 Iva is proving to be a good addition, she too is alert and
appears to follow what's going on ir cilass.

3-3 1.7 '

3-17 Iva is learning how to contribute to the class, but hasn't
reached her peak. I'm sure she'll catch on more as time
goes by. She does appear to enjoy the class.

3-24 Iva is gaining every week. Her attendance has ;

3-25 been good and she appears to 'enjoy our lively discussion.
Nothing gets by her and she has a keen sense of humor. The
topic was guite conductive to her participation yesterday
and today.

5-18 Iva will continue to improve because she has potential, wit,
and a sharp mind. I aid her in her responses by keeping her
going and asking questions. I eventually feel that I won't
have to do this.

Lillian - t

3-3 Somehow I missed making entries.on Lillian up until today
although she only continues along.her usual productive and
Aintervested path. Truly a pillar of the class. Today she
was one of the few that adapted well to the fairly abstract
lesson. She trys - I can always credit her with that.

3-17 Lillian continues to do her very best - she's had a cood
year and.her humor never fails.

3-24 Actually - a continuation of the above entry applies here.

3-25 The same as abhove

5-18 Lillian needs no special approaches .to drav her out. She's

reached a very competent level.

19¢
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Institute of Gerontology

THE UNIVERSITY OF MICHIGANWAYNE STATE UNIVERSITY

The University of Michigan
543 Church Street
Ann Arbor, Michigan 48104

Telephone: (313) 764-3493

January 9, 1981

Mr. Bill McDermott

Senior Citizens Adult Education
Program for Monroe County

502 West Elm Street

Monro¢/, 48161

Dear Bill:
| havg enclosed my reaction and recommendations paper and hope it is
helpful. found the inservice very worthwhile and hope the paper will
-meet your feeds. .
As | rode with Tom Hickey, | did not incur any travei expenses.
Good luck to you all as you continue the project.
Sincerely yours,

Qﬁz&

Jane W. Cooper
Project Associate.

T OJWC/pjr

Enclosure
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INSURING QUALITY EDUCATION IN NURSING HOMES
REACTION TO INSERVICE PROGRAM

Decenber 12, 1980

My reactions and recommendations concerning the project will be based on my
background as an educator and trainer in the field of gerontology, drawing on my
own experiences working with geriatric residents in institutional settings and:
training direct service staff in these settings. This reaction paper will first
summarize my overall response to the inservice day followed by some specific
"f"“"*‘“recommendatlonS*1n -each of-the discussed-areas+-—- ——-——— —

> 7 o General Comments

There was no question that everyone involved in this project took it very
seriously and had spent much time not only in planning for specific job assign-
ments, but also in exploring the many philosophical and practical questions
raised by the project. The kinds of changes in approach that were being de-

» scribed weré clearly the result of team members testing out different ideas and
not simply remaining satisfied with doing the same things over and over. These
signs of internal evaluation and willingness to change are essential, but as
they are not present in all programs, they are worth mentioning here.

Although a certain degree of naivete is inevitable amgng persons entering
work with a much older population for the first time, my own respect for the
dlgnnty of older people makes me draw a real distinction between seeing some-
one's ‘''face light up' because of the attention and educating a person. | find
in my notes repeated references to this concern, Too'often the feelings staff
described were on the order of "What right do P have to teach this older person
anything ‘'when | am only X years-old.?" or ''When their faces light up | feel

good.!" The first comment implies that merely living a certain number of years
,connotes wi sdom--as faulty a stereotype as the equally common one that older
people lose intellectial capacity. It is important to be able to differentiate

between what has been learned and what has simply been experienced or the
teacher runs the risk of*becoming obsequious and not being able to set standards.

With regard to the other comment, no good_high school teacher .would-deny— ——
 that seeing a student's f- :e light up is one of the intrinsic and unmeasurable
rewards of teaching. However, that in itself is not a sufficient reason for an
education program. The staff need to be very careful in separating their owf
good feelings--as important and valid as these are--from the educational issues
involveds What is being done for the residents in their ''student'' role that
makes this really different from the role of a patnent who is being worked with
in a good volunteer program?

Curriculum

v

& " The curriculum reflects the recognition of the staff that the required

courses need to be deveioped so that the content is most relevant to studenté
o ) 195.
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with such varieties of backgrounds, educational experiences, and reasons for
continuing their education. | was sorry that the videotapes shown were of -
S classes in areas most commonly associated with classes for older people:
Exercise and Fitness, Art, and Creative Writing. {n pyrticular it would have
been interesting to have seen a History class, since these were described at
some length. The emphasis on personal experience in teaching History could be
positive or negative and without seeing the class in action it is hard to tell

as it was described. | had a sense that much of the content was coming from
the students' experiences. Gore Vidal has said: 'History is idle gossip about
’ a happening whose truth is lost the instant it takes place.'' We all parsonalize

historical events that occur during our lifetime. Not having seen this class
| may be overstating the point, but | see a real difference between enriching
- the course content and its relevance to students by using their life experiences
- _as-hooks_from_which_to_hang the_connecting facts and the underlying reasons for
. the events that occurred and using the experiences and memories of the students
as the bulk of the course. One is a history class while the other is a rich
and interesting reminiscence b:t not multi-dimensional enough to be history.

Methods

The statement made by one staff person, that experience becomes the best
means for choosing methods, was very true. The variety of methods used, the
attempts to individualize learning plans, and the flexibility shown were all

. positive.

| believe that this may be the place to discuss the learning environment
and how that has an impact on teaching methods. |In the videotapes we saw it
seemed evident that often the available space was woefully inadequate from the
standpoint of emphasizing student participation. Given the normal vision and
hearing changes that occur with age, the inability to insulate some of the
classrooms from external commotion has to have an impact on the teaching methods
‘ chosen.

The inadequacy of space was particularly apparent in the art class. The
leader was doing a good job of keeping the discussion at an adult level and was
introducing important concepts. But, the students were seated around small
tables so that half of them had their backs to the leader and were often asleep,

. while only those facing him were participating. This would occur in a high
. school classroom as well--who has not fallen asleep in class at some time? But
it reinforces the interrelationship between the physical environment and what
is going on within it. In Milieu Therapy we emphasize the interaction of all
aspects of the Milieu--the physical surroundings, the program, and the potential
of staff, patients/residents.

Evaluation

It is essential that evaluation of student progress be done for several

‘ reasons.: e

1.) If the program is to be comparable to a high échool educatjbn, students
and faculty must have a way of determining whether student progress is |
sufficient to indeed be comparable. . 1
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2.) Older adults have an expectation that they will be evaluated or graded
when they attend classes because this was part of their earlier school
experience. There can easily be less sense of responsibility if there
is no -evaluation--grading -can demonstrate levels of -expectation which
can raise a student's personal expectations.

e

3.) Evaluation is necessary for the sake of the program leaders and faculty
because feelings and impressions about the involvement of students and
about their progress need some form of measurement to justify continuing
the program. ''Accountability'' is not wnreasonable.

Having said this, the question which was discussed in the inservice which
elicited the broadest range of opinions was '"how should these students be evalu-
ated?"

My observation was that the staff did not take its decision lightly and had
already spent a great deal of time trying to individualize evaluation techniques
while also trying to maintain certain standards and expectations. Just as in
any high school program, different classes will require different evaluation
techniques or methods of determining which of the letter grades is appropriate.
Certainly attendance and participation seem most significant benchmarks in these
classes. |If enrolling has been an individual choice, then it could be expected
that this would be accompanied by a willingness to attend and participate, not
to mention the fact that it would seem impossible to have ''passed' a class which
is built around group discussion if one has not attended. ‘

One of the best kinds of evaluation techniques identified, which seemed to
me to meet the desire to individualize evaluation, to establish levels of ex-
. pectation for student and teacher, and to meet state regulations is the in-
dividual conference. A conference when classes begin will enable the student
to establish realistic individual goals and to identify with the teacher what
would be expected in order to receive certain grades. Periodic conferences
might '"checkout' perceptions, and a final conference would revolve around deter-
mining the grade.

However evaluation is carried out, it is basic to a program that hopes to
be more than a good and interesting experience.

Summary

The above focused on reactions and recommendations and as such seemed to
pick out areas of criticism. However, the project itself is a good one, the
staff are involved and interested in growing, and my overall sense was very

positive.
Jane W. Cooper
. ' Project Associate
— Institute of Gerontology
JWC/pjr .




SCHOOL OF PUBLIC HEALTH ANN ARBOR, MICHIGAN 48109
HEALTH GERONTOLOGY 313/763-5582

January 5, 1981

Bill McDermott

Senior Citizens Adult Education Progrém .
502 West Elm Street

Monroe, Michigan 48161 /,_/-\)
Dear Bill:

Thank you again for your invitation to participate in-'an assessment of
your very innovative and interesting program. | enjoyed the opportunity to
- meet with you on December 3, and to spend the afternoon learning more about
your program. In general, | was quite favorably impressed about the
motivation .and interest levels of you and your staff, as well as about the
creative scope of this project. It is certainly different from what has been
tried previously for stimulating the mental and social lives of older nursing
hcme patients. You are to be congratulated for this great endeavor.

. On the enclosed pages, ! am providing a summary report of reactions
to your educational project. These reactions are based on my own perspective
as’ a psychologist involved in research on geriatric health behavior, and
after 15 years of teaching, working directly with older people, and designing
educational experiences for practitioners who work in health care settings.

| hope that my comments are helpful with some ideas of use to you as you
proceed. '

| believe that my perspective should be fairly objective and unbiased.
At the same time, such a limited exposure to your program will undoubtedly
prevent me from having a full understanding of what you are trying to do.
Thus, if | have missed the mark in my assessments and evaluations, it is 2
probably a failure to grasp the situation in such a short time, rather than
an intentional error.

| amenclosing with this report a few reprints of programs with which |

have been affiliated. Although these are not directly parallel to what you
s are trying to do, there many be some ideas of use as you proceed in curric-
ulum building and the development of techniques for assessment and teaching.

Best wishes of the hoiiday season and for continued success in 1981.

S \ 3 -

" Tom Hickey 4
: ‘ ~ - Associate Professor .
. . 210 Program Director
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MONROE COUNTY'S HIGH SCHOOL DEGREE PROGRAM FOR NURSING
HOME AND CONVALESCENT CENTER PATIENTS

A commentary by
‘ ‘ Tom Hickey
_ ~ Associate Professor_and Director
Health Gerontology Program
University of Michigan
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The basic premise of your program is a very sound one
l:ﬁeed, i.e., that older nursing home patients can benefit
greatly from educational experiences which provide mental,
emotional and social stimulation. A corollary premise of
the program seems to be that many of these patients want to
complete their high.school educations. Hence; you are
designing not only quality adult education for these
patients, but you are'a1so structuring it with a specific
degree outcume as the major goal. -

This iﬁ an imaginative idég:;§3¥bit rai§e§ two major
copcerns. 1) Not every adult edhcation program is
appropriately a part of a high school degree; and 2) not
"every nursing home patient is capable of;, or should be
encouraged to work towards such a degree regardless of
academic background. In the first instqnce, it would be a
shame for thé degree goal to override the appeal of
different types of learning experiences, and to produce a
course of study that met State Department of Education
requirements but that greatly compromised the needs and

“pre%erencesHof-the patients themselves. In the second
instance, one must recognize the enormous diversity among
these "elderly patients. Not only is there great
heterogenei;y of interests and skills in this group, but
there are wide perceptual differences. Limitations in

sight, hearing, speech or motor control affect learning

-processes -and- achievement -potentials; emotional and

psychological charqqteristic§munique to this group musE/Pe

- 200212 -
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" understood; and finally, there are learning levels which

preclude dggree achievement.
;7" | If a degree program is offered as the standard or porm
for an educational experience' in a nursing home, many
" patients will be'constrained \to try to fit wifhin that
program, while others will drop out considering the ultimate
goal as unreachable for them. Others, too frail to
partic‘ipate regularly in such a ‘cours:e' of study might best
" be urged to " attend or.i an ad hoc basis on days that they feel
" well enough to particibate. There is also some concern
-gbou't raising the expectations for a degree, only t‘o. find
that they are unable to attain that goal due to changes in
) . their health. At this point of decline.and deterioration,
in their Tive.s, an additjona] failure might -be unnecessarily
painful. -
There are some very important ethical and pgrofessiona]
concerns about tampering with the lives of dependent older
:pedple,’just as there are ana]ﬂogous concerns when we teach

{

- will take place here for those who cannot participate in the

young children. There is a real problem of exclusion that

program. I think tnat as professionals, as well as a state
fupded program, you have an obligation to provide some kind
of édugationa] alternative for these others who are unable’
to compi\e\te\ the dggree. When considering a]terpatives one

AN

. ) _over:and over _again--that just being invvolved in such
} )

~

patients' lives has a therapeutic effect. The attention of

N \\
:Sm.\ R1Z

need not becbine elaborate. The literature has demonstrated

1




teachers, volunteers, friendly visitors, and evep
researchers who réghrn succgesively to visit the sqﬁe older
patients has been shown to be beneficial. Thus,.for'pﬁosb
Wwho cannot reach a dggree, some, fairly basic level of
educationai {ﬁyo]vement in their iiJés would suffice.

In teaching adults,.a great deal of emphasis has been .
placed on the importance of experiential learning, whereby a
certain amount of their adult lifetiue exper1ences are
incorporated 1nto the learning prrocess as examples or
applications of principles being taught. This is certainly
‘a useful approach. My own experience in teaching a mixture‘

_ of younger and older adults in thp.same classes (typically 1
e’vem‘ng courses at ‘the undergradulate ]elve1) has shown that ‘
the experiences -of the -older stqdenfE’serve as a useful
"reality orientation" for younger students. This context
presents some difficulties or challenges for the éeachér,
however. Many of the observations ofFEred'by older
sfudents, for exawple, are merely anecdota[ with 1ittle
-b-asis for generaiization. If the instructor permits a

student to ramble on and on with a number of 1ife

experiences, case histories, remembrances, etc., the

learning objectives may be lost or otheryise become ‘diffused
in the process. _

My advice to‘you here is €o éxaming this delicate
téaching technique very closely in the context of each of
) your courses, and make -some- decisions in advance about what

types of adult 1ife experiences are constructive additions’

-
[ X3
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"to the classroom context. Those of us who teach gerontology

WA, . ) -
courses to ydﬁnger students experience 'an analogous kind of

phenomenon when students say things like "my grandmother

does this or that " or "I know an older person nho behaved
in this way," etc. Sometimes such contributions ane useful;
usually they are not, especially when the student uses the

older person as the basis for generalizations. As I have

‘indicated previously the elderly are a heterogeneous group.

On the ‘one hand, it was clear to me that the
professionals and educators with whom we met have a higH

/

degree of motivation and interest in working with the older
nursing home population--something quitex]audabievindeed.
At the $ame time, however, I did not see the degree of
objectivity or detached.professionaiism that is—necessary

. : )
for working with this population. It is almost as if your

-staff had moved from the negative stereotype of aging tc an

attitude of naive benevolence. A more objective approach is
necessary~tnwwork with patients who are teachable,
motivated, and easy to dea] with, while simultaneously aware
of the negative aspects of aging. ‘

One thing that might help in this regard would be for
teachers in such programs to obtain a basic underétanding of

the older population, their typical behaviors, the nursing

home cont&kt, and some of the family-patient-staff dynamics‘

which have-been-observed over a number of years of research

and practice. This comment goes ‘along--with my eariier one

r
-about "professionai tampering" with older peoples' Jives. I

oL 215
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f]avor of your programs. However, they «did not provide much
overt evidence of the academic value and content of your
programs. This is not to suggest that I question the
academic value overall; some of the incidengaT comments* in

e the discussion that followed suggeste& how course.materia1
was presented and what its intellectual content was. Also,
the course descriptions in your flyer seem more substantive
< than what was actually indicated in the classrooms. An
example of my ccncern: it .was suggested if the‘p?spory
course that the approach'is to work backwards in time sg B
that people could seek various predictors or conditions, and
other factors which led to a given event. That dées‘noy

sy

sound 1ike a very valid or adequate approach to historical

reality to me. It leaves too much to personal anecdotes’ and
viewpoints, the torrections of hindsight and differences of .
‘opinions in political belijefs.
Some other course dqscripii;ns seemed.unrealistic for
the majority of nursing home petients: +the electronics
. course, typing instrﬁct%on, and the swimming course, for -
examples. .
These comments suggest that initially, you should
_»‘ establish some minimal course objectives, even before
.j " determining what an ind{vidu§1 patient'é']earning goals

f;\ ~should-be. With these minimal objectives in mind, it will

— . then be necegsary“to assess patient capabilities for
kY ' : .
partigip;%ingein such courses, :rather than modifying the
% coilrses to fit various patients. This is not to suggest
1w X ';\/ . o
M (S ] P . t . - . ]
LRIC - L ra0s. ‘
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. tiat you'r\a'pprcfach be .iﬁ'ﬂekible, or that.individualized
instruction is not useful. Howgver, tﬁere must be'a basis,
or a core definition, of what constitutes academic substance -
of .each ¢ourse. There c?nlthgn be a number of ways

»

suggested in which your students can reach such gbféctiv S.

In this regard, I wowld recommend a bngatér use of non-
Classroom time (e.g.,, "in activiéies T%kg w;tch}ig
teievision, ]istgjjng to the_;adié, and pqrt}cjpathg {n.
informa] discussion), in order to promote mental stimu]aéﬁon
on a continuing basis. It would be possible, ;or gxampfé;
to apﬁ]y various learning objectives eahh.yeék to some
Current activity jh which students :o&]d participate at
their own leisure. In the material you present to the

’ ' state, you could indicate examples of activities whicﬁ
iJ]ustrat; the potentia]‘of'such‘learning experiences
outside the classroom. dJust as ityis an fmportant goal in

Ly

the education of children to prgmote independent thinking

and inquisitiveness on an ongoing basis, so'it sh;uld be in

your program. Some of the non«c]assrogm time then, could be

~spent in working through various course objectives to the

best of each student's abi]i%ies.

Let me prbviqe some examples:

--Gérontology Course: In deé]ing with the course'objective-
of stereotypes and myths about aging, students could be

encouraged to search 7.V, programs, magazine advertising,
and other media for examples of such stereotypes.

- --History: Historical events could be presented thrcugh
' ' -short readings and/or audio tapes, followed by a list of
open-ended questions for people to work on and digest

. between classes.r PN R

4
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--Music and Art History: Once agein, students could listen - .
- to contemporary music on the radio or T.V. or look at art
. // reproductions, and then respond to open=ended questions

about such things as, what aoes the mood or the setting
. or tone of music do for a particular television prqgram,
. for example.

--Health and Fitness: Self-studies and time dairies.#f what
they do and eat 1n the course of a week are an vious
example here.

¥
«-Bible Course: Since many of them are more likely to.read
the1r_§1b1es than other literature, you might simply give~ a
them some themes to look for in their weekly reading.

--Literature and Movies: Again the television is a good .
resource. Sdnce television movies are frequentTy R
serialized, a programmed kind of instruction is possible.

--Something Different Course: Students can learn a great
deal about non-verbal communication by turning-off the
volume on their T.V. =:t and attempting to decipher what

. is being communicate« non-verbally. If some students

watched and others also listened, thenesome interesting

. ~discussions and comparisons could be made of what was
conveyed W1th and W1thout words..

These brie? examp]es illustrate my main concgrn: the L\V<
?ducationa] experience must be designed as an ongPing and '
céntin?ing‘lea{ning experience with less emphasis on the

) classroom context itself. .
Methods ) . T‘ k4

I was impressed with the quality of the interaction
between your teachers and their students (as exemplified on
the videotape), but\there are a number of addikﬁpna]
techniques and skills that could be learned in special
courses and workshobs dealing with e]derﬂy'pbpulations? I

have seen how others at the University of Michigan Institut-

of Gerontology, in the State Hospital! at Ypsilanti, and

other places have mastered some rather critical techniques

Al

59‘ worklng with older impaired populatizas. For example, °
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/ there are specialized techniques for dealing with sensory-

impaired patients,; for knowing how far to - push people with

®.certain impairments, what are the key signs and symptoms 8f
‘changes, and problems. If your program is to be a model for ¢
others in the state, then you must also prcpose some basic
criteria for teacher skills so tﬁat others do not jump in
unprepared.

I concur with your recommendations abth more
individualized instruction. Additional eye contact;.
personal touching, slower-paced speech, tone apd volume
directed to their negds, eté.?warg all important in this

o context. I would sugges% that‘efforts be made to divide
students into small g;gups as you work with them in the

“classroom, rather than having single presentations for the

entire group. }For example, if they come in with some
, homewqrk., ig,out1ined above, phey could report individually
and then divide into small groups for working on a similar

¢ <
task with a different application so that they learn the

) gepépa1qobjective-that you are trying to,gét across. This

' would enable the instructors to move from one group to
another. The videotapes made it very ‘clear, for example,
- "\ . . .
4 that several patients in each class were oUlivious to what-

Wg§ hapbeningvin the larger group especially “n the art ‘ ¢

’ v c]hss/jéZL%/; M ) ‘
N : / . -
ﬁ-, . _*"]“;i;yb“ﬂd“r2tommend*a‘ﬂjmfted~use'of textbooks-in- favor— ».. ’

’ . ]of/s or't -printed handouts that they could collect in

‘. e /[y .
* notebooks. I am not familiar with the best possipl;

’ Rl o
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materials, although I have seen what has been done for
special education at younger ages. I would hope that you
will get some gooq suggestions from your teacher-consultant
on this subject. There is a wealth of usable material
'ranging‘from audio, visual, and written materials, to games
" and other techniques.

Finallyt where possible, I would strongly recommend the
use of overhead projectors; blackbqards are difficult to see
in all but the idea]]y-designéd classroom.

Evaluation ) o _

I feel you are strongest in'your evaluation efforts.
You have carefully consiqered and formulated a rationale for
a letter-grading system. While I do not favor letter gréades
for this type of population, I see fhe need for it to
satisfy goals and objective§ at }he state level. I would
suggest some variation in emphasis of the criteria
indicated: attendance, participat}on, and attitude/
interest.

I do not think attendance is as critical as evidence of
ongoing Tearning activities between classes (as previously
suggested). Thus, if various class sessions had specific
learning objectives, attendance would not be as critical as

the mastery of that objective. You might divide a course

into blocks of time, assigning learning objectives to each

block of tihe.gﬂjggp you could measure the degree of

accomplishment against those objectives during a prescribed

beriod.' This suggegtion also obviously applies to the
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participation criterion: some people find classroom

participation more threatening than others; AgaJn, the
recommendation is to look at the extent tn which they
participate in the learning objective itself, whether in the
classroom or through outside‘work.

One of the most important issues in evaluation which
must be

incorporated in your program relates to the

patient's anxiety about being assessed. It is very e]ear
fnom the literature that compefitive performance for many
older people is very‘threetening. In addition, the
increased arousal level and possibly the high anxiety that
are-generated, work against &heir performance and <dinterfere
with various learning and memory processes. So your
attempts to evaluate, their performance could easily counter
the learning efforts themselves. Establishing an overai]u
goal serves as a metivating force in jtse]f; evaluation of
progress towards that goal needs to.be highly indiyidua{}zed
and conducted in a way that does not appear to judge or
threaten their efforts. This is a difficult task indeed.
A.euestion raised in our December é discussion of
evaluation was: What are the standards against which one

evaluates: There are no viable standards here; given the

heterogeneity of the population, it is unrealistic to think
that“appropr}ate population-group norms and standards could

be established. My recommendation is to develop standards{
based on miqimum learning objectives for each course.
Establishing such cbjectivee will require making sound

2
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educatioaal judgments rather than basing them on what a

typical population of students should be expected to
accomplish. After,several experiments with various courses,
the objectives may well shift. However, by egtab1ishing
fairly minimal level ones, the course goals should be
attainable and not too difficult to'evaluate. Some might
argue that this.in effectemight dilute the validity of .a

high school education. I disagree, and suggest that it be

~accepted. from-the outset that this high school degree will

differ in scope and purpose from the typical high school in
the district. It woqu be worse to err on the side of
es;hb]ishing too high objectives, given the implications of

failure within a population that bhas a]reﬁﬁy experienced

considerable losses in their lives. These comments are

simpiy approaching a point made earlier in a s]ight]yﬁ

different way--i.e., the challenge, effort and risks

appropriate for very many people in nursing homes. In order

incurafd working for a high school degree may not be
to make it more desirable, the learning objectives. should be
establjshed at a miniﬁﬁm level.

I\hope that these cbmments are helpful to you.
Obviously some derive from my experiences with the elderly
rather\than from the literature. Since the gerontological
materiah does not make too many specific suggestions on how
to procéedtwith such a program, I would rather be guided by
|

concern for older peoples' capabilities in the face of

|

dec]iniﬁg health and chronic impairmeni in late life rather

\ -
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than by standard academic goals or pedagogical approaches.
If your population were non-1nst1tut1ona11zed and relatively
healthy, my suggestions wou]d be d1fferent However, since
you have chosen to facus on the nursing home population, I

think an approach must be made which takes into account

their health dependencies and capabilities, setting goals

that are both achievable and rewarding.




Wd 1289 Jewett Street, Ann Arbor, Michigan 48104 (313) 769-4511

Pat Momgomery Director ) .. 0

January 2, 1980

To the Inservice Staff: o ¥

An apt synthesis of my general impressiovn of your program
: is best stated by this analogy: Here in our alternative school
- setting where I expend more physical and emotional energy in one
‘ day than I did in a month or more of traditional teaching I some-
times ask myself, "What are you accomplishing? Why do you con-
tinue this?" For an answer I need only visit a traditional school
for a short spell.

Should you ever wonder shy you expend energy in behalf of
. a relatively small group of older people, you also-might simply
‘ visit traditional centers even for a short spell. I applaud
: the work you are doing and am grateful to have peered into it;
the crust of my cynicism toward institutions and bureaucracies
got a hefty rift in it because of that view.

Here follows my impressions and recommendations of the
inservice training we shared. If I can be of any further aid
in your work, let me know. Keep on.

To Life,
s : —7'_
— 7 P APy SR S
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/
Pat Montgomery, Ph.D.
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CURRICULUM IMPRESSIONS AND RECOMMENDATIONS

As far as curriculum content 'is concerned, I am most impressed
by Judi Schneider's report that courses 'change with the needs
of the students"y, What more need be said for apﬁéSS}iateness

in this area? ,igﬁéeems to me that this is the ultimate in the
teaching/learning situation: the "teacher'" ad.pts both personal
style and technique to the exchange of information in a given
area” (history, literature, math, etc,); the "learner'" chooses
and absorbs that which is of most value: to him/herself., The

Students are invited to request new classes.

Judi also pointed out that "outside" class work is scarcely
possible since both resources (equipment, materials, etc.) and
staff are not on hand to facilitate this,

- My recommendation is that a small media center (even a good-sized
closet would suffice) be established in each center and be staffed
by .one librarian., type person (even a volunteer) for certain
specified hours on certain sepcified days. The amount of material
available free of charge1 would provide ample arts and -crafts
materials; books, periodicals, and magazines used in'the classes
.could be lent out or used only in conjunction with the media
center's open hours; audio-visual materials (film~strip machines,

"~ film projectors, tape recorders and cassSette tapes) could also
be kept for "libTary" use much as they are in any high school

" in the area.

Expensive equipment (if not donated by the manufacturer) can be

obtained from the Intermediate School District on a bid rate.

A single projector, say, could circulate among the centers to

cut cost _of acquiring one for each. The various electronic cal-
* culators now on the market could assist in refining math skills,

School systems frequently dispose of world, national, and state

maps used in social studies classesj;these are sometimes available

for the asking and would enrich any media center for students'

"outside class' work as well as being available to teacher 'and

students during classes.

Even a meager fare of resource materials would supplement the
already rich curriculum of Senior Adult Education Program.

.
>y

1 For example: Xerox Corporation on Zeeb Road in Ana Arbor gives
away end spools of paper and manila cardboard upon request. (It
is otherwise burned each week). Michigan Bell Telephone gives
away cable ends consisting of multi-colored -wire excellent for
wire sculpture. :

process continues in this flexible, individualized manner. .

S



Methodology: Impressions and Suggestions

_The latitude granted to teaghers in the area of methods assures
that these will vary from ¥hstructor to instructor and fit the
student/tcacher as individually as possible, A, perusal of the .
methods now employed suggests that the imagination of the teacher
is and needs to be the sole limiting cxiterion for which method
is employed, It appears that teachers arc encouraged to utilize
a wide variety of methods., It is encouraging to note that

. personal contact and humane interaction between students and staff

members is valued above the more traditional approaches of '"psycho-

logical distance" between student and staff, adherence to a

prescribed course of studies replete with textbooks and standardized

(perish the thought) "one-size-fits-all" lesson plan approach.

To the many methods now extant, as reported by Carolyn La Voy, I
would only suggest the use of outside resource people who may
prove eager to share their area of interest with the students if
asked --- local school teachers, judges, postmen § women, pharmi-
cists, entrepenuers, philanthropists, librarians, guitarists,
craftsmen § women --- whomever! This would undobtedly provide

an educatioral opportunity both ways to assure community under-
standing of senior citizen's situations and free exchange of ideas
with those currently minding the store, so to speak. Many pecple
feel honored when requested to appear and share with a class,

With an eye toward community involvement, efforts might also be
made ‘to establish a form of young person-older person contact
"‘on :a regular basis, an "adopted grandparent' situation of sorts.
Perhaps the model of Teaching~Learning Community in Ann Arbor
Public Schools (see Appendix A) might be adapted., The R.S.V.P,

12

; program (Retired Seniors Volunteer Program)

of Monroe County

might provide a model here (address is Appendix A).

Wouldn't

our youngsters benefit from regular contact with seniors?

Finally, I would only suggest as valuable aids to teachers in
whatevq;-mgthods they choose to employ, the following sources:

1. Monfee Intermed{ate School Districto2 Here films
are available for loan; they are delivered and picked
up entirely free of charge. M.I.S.D, also has a media

2 1 am basing this upon services now offeréd by the Washtenaw
Intermediate School District., Monroe may have more or fewer
services.




center open tc any teacher for reference materials as
well as kits of every size, shape, and subject area
which may be borrowed and used in the classroom (these,
too,- are delivereéd and picked up by M,I.S.D.). This

is a veritable fairyland of materials for teacher use
and classroom use. Some is accessible only to special
education teachers so it helps to have one or more so
certified who will lend their certification for kits,
hands-on materials, games, and books to be shared by
—all,

’

2, ' Ypsilanti Public L1brary. Here resides the largest
collection of audio tapes .in the State; the catalog runs
the gamut --~ Archeology through Zoology, not to mention
entire Jack Benny radio shows, The Shadow, Top Ten Hits
of 1952 and Tom Mix shows (oh! the nostalgla!) Any resi-
dent of Wahtenaw County is eligible to take over empty
audio tape cassettes to have them dubbed with the Master
copy or simply request the library's own tapes to be used
and then returned. ’

3. County Library. (Again I'm basing this on the Wash-

" tenaw version I'm so familiar with...) Here can be
found films {8mm and 16 mm) for use by any county resi-
dent -~~~ any, not only teachers and students! These
must be-picked up and returned by the borrower.

4. Newspapers. The Detroit Free Press has a program
for classroom use wherein a newspaper may be procured .
for each class member and used for grammar, creative
writing, current events, journalism, etc. The cost is
nominal and is- frequently reduced upon request,

5. The Foxfire Approach. Elliot W1gg1ngton of Rubin
- Gap, Georgia constructed a model of community involve-
ment between old and youngbln his Appalachian area,
The result is the Foxfire books which, taken all by
themselves would be of interest and enlightenment to
seniors just in pointing up the vast store of work-a-
day logic they've amassed in their lifetimes, let alone
as a potential model for youngsters' ( elementary, junior
high, and high school students) and seniors! alliance,

217. 22r\
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6. Local Public Library. These usually have "outreath"
programs of long term book lending to schools (S.C.A.E.P,
of Monrde County would surely qualify) on specific sub~ -
Jectc,or just. random selections. They also hdve picture

iles’available in almost every subject category. They

also have borrow-an~art piece set~ups whereby framed
art works can be borrowed for months at a time to decorate
a classroom or hallway. .

7. Ontario Institute for Studies in Education on Bloor
Street in Toronto, Canada produced a History Box that
dovetails exactly with Carolyn's description of the
approach to history study. It contains memorabilia of
‘a given event, say World War I. A 78 rpm record of‘a
hit tune, a few posters of the period, chapters torn

out of sundry history texts, letters from mothers and
lovers to soldiers, etc. form the "stuff" that students
rummage through to recreate the time and study the events.
It's a dynamic, appealing approach very much in tune
with what'is already in place at Senior Citizens Adult
Education Program, «

Learning by doing helps students learn almost as much as it helps
teachers:teach. |

Oh, yes, ‘have you encouraged teachers to read Tom Gordon's

Parént Effectiveness Training? The parts I've found most helpful
are the annotated list of. '"'don'ts'" in the early chapters and
"Actlve Listening". .

Evaluation: Impressions and Redoé;gndations

I expressed my reaction to the grading sgstem verbally at the
inservice; I reiterate, in part, here and expound a few additional
theorles as well, .

The dverall impression I received from viewing the video tape

and sharing, however briefly, the aims and purposed of S.C.A.E.P.
of Monroe County staff members was that of humane, hard-working,
earnest people fully aware of the new ground they traverse, willing
to forge ahead carefully and deliberately to develop a successful
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model of touching the -lives of older people. The actions gave
substance to the creed: we treat students as people; each is
ain individual distinct from every other; each is unique and
worthy of respect. . These are truisms only otherwise mouthed
by erstwhile curriculum committee people, school board people,

_administrators, and far too many teachers of students of all

ages. Seldom do teachers' actions match these vervalizations

of individuality and uniqueness.. Yours do. You‘have a laudable,
humanistic program -~ a rarity, to be sure. An innovative,
up-to-date wonderment that finally finds a fitting match intellect
and emotions.,

But, alas, the evaluation system being employed is a throw=-back
to the Middle Ages; it has been under attack for the past 15-20
years on all levels of education. It is trite, demeaning, des-
tructive, uncaring (to say the least!). I must take issue with
your statement Lynn, @When they (students) actively part1c1pate,
they're learn1ng." You used it:to support class participation,
of course, it "ain't necessarily so" or all the wallflower-types
and retiring folk of all ages are then chronic non-learners.,

But it is a generally accepted fallacy which is why I harken to
it now. °°

Enough dissidence! 1If not grading, what then?

Well, for openers, let me share some findings my experience has
taught me. The people best qualified to determine whether they
are actually learn1ng (progress1ng, catching on to someth1ng,
achieéving, getting new facts, putting forth their best effort,
etc.,) are the learners themselves, And they usually are more
than eager to say just exactly what they're doing vis a vis
subject matter and the teach1ng/learn1ng situation if they're
invited to do so. That's where teacher observation and teacher/
- learner conferences come in: T

>

Teacher/learner conferences

L]
|

Depending upon the length of the course, one, two or
even three short conference times can be established.
The first must come almost immediately after the start
of the course to set the expectations of teacher apnd.

" learner., Together they set the goals (What do %gg want
to get out of this course? How will you know if you're
getting it? Etc.) This takes only a few minutes per
student and can even be . une with more than one at a
timeé =-~ even with the whole group provided all can write
down their responses. The later and/or final '"conference"
can be used to have the student rate him/herself (on a
scale of 0 to 10) on how well he/she accomplished his/her

+ goals., The teacher can also rate the student, discussing




- each one's rating thoroughly. Again, this does not need
to span any large amount of time.

‘Then, there's a more formalized method of doing this, namely,
by using a '"contract'",

Teacher/learner Contract:

William Glasser in Schools Without Failure presents
several workable, individualized contracts. It ooils
down to the teacher listing goals he/she hopes the
student will achieve during the course and the student
also listing goals he/she wishes to achieve. The lists
are merged and then become a guide to refer .to once or
twice to determine what's really happening in the course
and how successful each has been,

Thén, there's that supplement to teacher observation (in and of
itself a very viable evaluation dev1ce, dear teachers!), the,
teacher-given test. All those pop quizzes, verbal ‘and written
that can--be.used as part of any system of evaluation. Not
standlrdlzed tests ~- Heaven forbid!!

In a11 of this teacher/learner involvement in eviguation, both
will be evaluated; teacher will promise to do such and so =--
student will promlse to do so and such., It's a two-way street.
It ties even more firmly the bond of trust and respect between
these two principals striving together toward the same ends --
the acquisition of knowledge, sharing, experiencing, living.
The adversarial role of teacher vs, student has no place here.
(It accomplishes mainly hostility and distrust anyhow!) Use of
"carrots', '"sticks", and all manner of threats, punishments,
and other external devices which underly the grading approach
is unnecessary in this pioneering work with seniors.

At the risk of being risible I include here some forms I've

~drawr'up recently with my 10 to 14 year olds toward our evalua-

tion process., They are highly individual and are based on
our point assessment of our learning situations. Thz, might
serve as only a "for instance'" for your situation. (See Appendix
B). Just off the top of my head I'd imagine that your teachers
might want to include such items as 1) class participation

' 2) '"outside'" class work

3) attituae toward class
-generally
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- Combining these several methods would surely create an acceptable

» .
R PR

¥ ’ " 4) interest in class work
...and the like in teacher/learner-made evaluation ins'truments.
Ali the class objectives (trips, pen plas,.readlngs, etc.)
should be included in the list. ,

(superior, I dare say) evaluation method for the students, Also,
the use of the video equipment (even if done only occasionally)
is a superb instrument for class evaluation of itself and for
individual evaluations also ~~- both teacher's and student's.

There, having said all that, I feel I have only scratched the
surface of quality, innovative, individualized evaluation. I
wouid be: w1111ng to conduct a workshop for teachers at their
orientation or inservice times to further elaborate and define
these sketchy concepts. They are functional! They are currently
being used! They are successful. Amen, .

—

An afterthought: It appears that teachers have created an environ-
ment whereia students can express their needs and interests.
Following through on this open approach with an open, shared
evaluation process seems to me the finest complement.,. Your model -
would then embody the best of that ''process, not product'' orienta-
tion so highly ‘touted i