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ft -.4c,creafe.the Conditions neces-Oaty.for students to

learn ba'sic skillst.teachers should faciAtate.interpersOntl ,

situations that will encourage learning. Teachers should operate less
on a defensive basis andiFallow more student-teacher involvement,
m'refal"thinking, and demonstrated relevance of knowledge to create a
dynamic learning environment. Teachers must accept the risk of

,
initiating discussions on controversial subjects. After an, accepta

\ supportive classroom environment,has.been achieved, ;personal and
group goals are considered so that class activities can be shaped in

* a faailiar-context. While 'lists of student goals4and interests Can
give.a certain amount of impetus to instruction,i.E the teacher is
unwilling or afraid to listeectrefully to students itudeat interest
and cosmitment will not be sustained. By using insighfs drawn Eros
continuous feedback, a sensitiv9 teacher is-aOle to be increasingly
effective in providing students with a relevant leareing experience.
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As newspaper,, magazine, television, sand radio reports cOlitinuopsly

.
t .

remind us, educators today face a tremendous challpnge in teaching the

-basic skills to all their s'udents: The problem is of such magnitude,-

/.
that a 1978 U.S. Senate Committee Report'haa asserted that ". . ..the

problem of improving basic skills achievement is a critical one.facing

American education . . ." The licerany rate in the United States has
. .

dropped hiarmingly fiver the years, and educators and businessmen alike

report a general decline in bOth communication and computation skills.

in general, a widespread lack.of basic skills needed to cop, with lire
. _

'insour'complek society has'become evident. .4 .

/ 46

In response tb this multifaceted problem, the educational establish-,

at generate and support modelsof teaching Which not only fulfill
, ",-

the short-range goal ocincreasing student achievement in the Vasic skills
4.

134..a/so the lOng-range goal of demonstrating to students how continuous,
. .

life -long learning can enable them to live a moressatisfyidg life.
-,,

I, '4. '''
, -

As a res,lt of my own public school teaching, I have developed a
. s . - , -

- , -
,

person centered, inquiry-oriented model of teaching whidh, I feel, creates
. 1 ( c, L

?

the conditions necessary for students to learn the basic, skills and to

learn ,how diege skills can enhance. the quality of tkeir lives. The model

04
c

bf teaching I resent here does not prov ide a step-by-step sequence fbr

the teacher to follow; it is, instead, a set of considerations which the
L

teacher Musts reflect oh as hekmakes decisions regarding his own tiaching

behavior.. This.strategy suggests forthe teacher both a way of being
1 .

in the claitsr000m ipd:a gmework through which to interpret the ex-
) R a
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perience og teaching. It'is not a Model of teaching for the timid or

1
. J.

... fainthearted; it requires that the teacher experience ti)e risk of es-
. . .

.1
I

s.

tabljshing genuine relationships with students whose culture may con-
'

-
%

.

fliA with his own and of becoming involved in the education'of whole
_. . .

1

persons. The model
.

views teaching ai the facilitation of interpersonal
.

. situations that facilitate learning-.

'ORIENTATION OF'IRE MODEL

Defensiveness vs. Understanding .

t Y

it is safe.to say that many teachers -- working daily in situations

charadterizedJ:ly lack of 'student achievement in basid skills, widesprlad

apathy, and occasional acting out of destructive, anti-social impulses --

may find themselves In conc. ct with the dOcdnant cultural values ofe
their students: Any teaching strategy, then, mist help the teacher re-

i

ecncile his personal and educational values with the conflicting reality

h- ' f , / ,
4 "

of his studentse styles. Such a strategy must allow the teacher
. . 0

a certain measure of successiand subsequent feelings of professional ef-

.

J.,, factiveness. Unfortunately, the model of teaching which emerges most

1
( effortlessly, in response to this need is one based oA. defensiveness. PP,

r
,.

:,

,

v t approach ter teaching which "protecte.the teacher by encouraging him to

ft ,
'.. project only negatiVetcharacierietics onto students- asmodel, of

. . . 5 .

courrse, greatly liMits the possibility that students leitrn andgrow. 4'..

.
. , if ,

.4

there 11, however, another basis on whibh-io formulate asmodel
r

a
. -.

-, .f

for basic skirls ihstrucion, a basis that is apt to lirove more -

, tive and c...... -promoting
-are

foripe students- -and, Ar the teacher.

/ -%.,
...

v..

4"-:

Through applying a model of teaching which emphasizes an understanding k

_ .

dg the comprex dynamics of tin; educative proceis, I feel

.

t o increase educative moments.in my.classioomet this

, .%
# is-both intuitive and rational; what I do in the claspr

I have been able.

understanding .

;

66m is determined

,
M
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, 'IN what I feel intuitively will "work" and by, the more thoughtful, dO-..
- , . ,N _

.
, . ... ../

tailed knowledge I have about my dents., rurthermore, the understand7

' I'
0 Rt

; , ing tIlat guides my teachifitis dynamic, not static. Ak. I have never .

i felt that I have he udderStndinsof the teaching-learning prodess,

I

1 , ..

my model of teaching has-a protean, adaptive clual.ity to it. In eskence,

\ .
r

- .
. ,

my model involves the ongoing prowess of interpreting 'and re-evelvating
. .----%

IA .. ,
.

, . a

my role as teachers or, more' accurately perhaps, the`mbdel is,itself.an
, . -1. .

.

educative, reflective inguliy into the educative process.

Involvemeht, Thinking:band Relevance

\ . '.,

(
.-,

Centre \ to my model of teaching, is the belief that the effective

p
,

t

teacher, Whatever his strategy at the moment, Creates in the classroom-
4

k '
. three condiiioni de;igneCto facilitate learning. First, he estkblishes',

ez(

relationships, -beccees involved with his students. lie forgoes the
.

pulse to be punitive, defensive, or critical and instead tries to make

.

contact with, his students n positive, supportive, and growth-promoting

,ways. Second, h ncourages, even prodse his students to think thchight-
,

fully-'-andhe,emonstrates'for students what it means to think

clearly and'carefully on any subject. Fina.1,1y, he demonstrites to

students bad thinking and ac44isit4on of knowledge are, relevant to their

. -

lives and can be used to understand and to expand the boundaries of

.

their world.

Group Goals,

FAIS OF THE MODEL

1.

O
P

44,
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My model of teaching has as one of its major*goals,the creation of
I

. I
a.classrOom environmeT characterized by a Cohesive grOUp Oriented tbward .'

.
.

hopefully, tor.rdinagreed'y into'mutually agre4

....

Such an environment, however, is not cesiai
. .

. o ,

, r

where students -tend eith9r to withdraw com-

listening and thinking and:
. 0

upon problems or questions.
.4

realized in many Clagsroomg

I --r .

I".
1.

(
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pletely from the group or to join one of several very strong, cermoeti-.

...- . N

tive subgroups which engage in almost.teaseless interpersonal talk/ , Bx

.

withdrawing or by supporting each other in small,grouns, students are
.

16,le to discOust
5

he teacher And.avoid some of the anxiety brought on '

_ _

-.. - -----*"..

.
by years of below-average achievement in the basic skills '.. r-

% .... S., . . .

InIn spite of students' tendencifis to resist instruction in this way,

I have found that I can encourage the gradual emergence of group co.:.

.

hesi4ftess if .1 truly listen to what my students are saying and 4ndicate

-my willingness to participate in an honest student -teac dialogue which,

while it Maynot be immediately relate1 to the basic skills, is in seine

.

way educative.

.

Once we have established this,relationship, 20. we an.

...

1 turn to the
.
as amatk stirinR the basic skills.

f

.

/.

P .
0

IO W
'

Individual Goald
/ .

. /
. 5_

For each student, my model 0i...teaching attempts to provide 4 warm,

4

I

understanding, and supportive learning environelent. In a word, I wish

each student to feel good about what happeris to him in my claps, and I

wish him to feel that he ih successful. Many students have'aCcumulated

.

so many years of below- average achievement or failure in basiC skills

that they seriously doubt their ability to succ eed; Cl have had students

with passing gradesask me if they are failing, so strong are their ex-
_

pettations for failure!) Therefore, I try to find op what ter a*- with
4

.
.

what materials,-and.lwithwhat methods students scan learn successfully.
b * .

, .

I see no.virtuein adhering to a board of education curriculum If it

succeeds only in mar ng-frustrated students fleelearning.
.

..*

\

What, then, do I
\

wish my students to learn? Using the)X r-r r ,
. .

-
gi

iences as a .poiht of Oeparture, I wish my students 'to s
.

.

S. -
4
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. ,

--learn hots the basic. skills cans enhance and enrich the qual -
.

ity of heir lives

1;arn howt.0 learn and come to have.someinotion of what it

. means to be educated )-

4 ,
. . "

learn to judge the implications of their behavior and to be,

res,ponsible for their actions

learn to inquire into the world beyond their immediate en-

vironment'
.

learn how we each develop' through confronting-and interpreting

. .,

the peening of cur experielices.e

/ .

. . ,

'Moreover, I try, through "confrontaticits" which reflect on our pro-
, . - ,

.

gressras a group involved in leaning, to get'individual students teac-

-
cept, the responsibility for makiiig our clatses worthwhile and edlcative.'

.

e

Before I describe further the, activities which - typify the person;.-

centered, inquiry oriented model of teaching, I will address what soMe'

may feel is ileNodel s apparent neglect Of how to present specific
..-, '"

subj&nat content. The phases of activity that my model'prescribes
, . ,

,.. .

f eacherlire.teant to occur withing'the context of a more or lest;
-

.

. .

"traditional" approach to teaching. I do, of course, giNie assignments

- 4

.
6.. .and taste, and I do teach skills, `facts, and concepts." Mile learning

IN

a sbbjectmatter disciplinci,kier sek:theactiviii which legitimates any'
_ _

,:,
.

,_ .
. ,

class meeting, andLadditionalconcern ought, to be with the broader edu-
.., .

cative.goals t have previously described. Por many students these goals.
have to, be at least peitially attained before specific subject matter

. ,

content can be leaznedadeqdateiy. eduspect, took, that if these larger

goals axe sufficiently met, it then Peles littlb difference tile sdbse-
. -,

..-.-.-

A
nr....

,

.

quest ,strategy throdgh which a specific d sciplino; It presented.
.

. . ;"-
,

# . . , .4
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My model of teaching is "activated" through

TWO PHASES OF TEACHER BEHAVIOR

,)-

behavior: (1) ,,the-establishment_ ol_xelatiOnships

.,' . .
,

th4 creation_of an acceptant, sUppgEtive
.
climate; and (2).the nurturing;

_

two phases' oCteapher

wittletudents and

,

or shaping of personal and /or group goalbzhich* are educative.

f

Educative ReIatiohshins,
And an Acceptant Climate .

With a new group of students,emy initialbempheisiA is on building

and supporting siudelitzteachr relati69iPs which I intuit] ely feel ,

aie educative and growth- promoting.

conveys to my students my acceptance

I wish to create 1Pclimate th$t

of them as they are anebncourageer.
,

,
.

.

a vision'of -what they might become through continued learning:
...,

,,,,,
. 4

Realness
- r-1

As I teach,' I try to oVe from the-formal rigidity and distance 1 dir

teachers toward*informal spontaneity and realnesscharacteristic of man
.4

'with-My students. Realness, as Rogers (1.961,13 .10d) poiits out, is a '

0

-:.

Apaiity'whidh faciiitites learning; 7"'''''''' --,.'
.

\I
I _Jr, __.

4 "When the facilktatOr is- a rea),persOn,
'
being,what he is) en- 0

.,,

...,
' 0

111,.. / 4 tk._ I',

-

/

I se

N .

,

,

4

- .

'_tering into"'a relationship with the learner without presenting_ ' ..1

.
. ,

'a front,or &facad e , he is mucti morp-likely to bal!.tfecti 4;_ :-. .'
'

i
.

,
Thus, he is A person to his stude- nts, not a faceless emboli

.40

/ '
.

'-' slant .bt a cuiricuiar requirement nor
,
a 'Sterile tuba. 4roughs

l'"
4

J. . , t
" 1-.110- . .

.."
. -

which knowledge is pass04 from one generatiOh to the"neiit."! '...
...

1

4 .

4.

/!0._ - ",
41.11N. A. ...

,..0,,...... ..
'17

This informality and nondegnsiveness leads to,h greater appreciation,

.
. .

-.

of m
v

y students and to a wider range of emotit.reactionCs which I .-

revealin theclassrooal. *Because tdo, not deny my appropriate feelings'

of anger, humor, and even boredom Wien in crhss, I alb 14i-mot to deny ../(
,

4

a. M %

. 4.4

7 4
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.: my'students their right-to be human too.
, _

0,1

ol

n 0 . ,

- ,

o

,..."` ., -;'.

i . ' ,s
K. . 1. 40 -

Acceptance, Respect; and Truit . ,

., .,.° .
.

,
Another quality which I feel facilitates learning the basic skills

. .

4

04B

I have sustmed under a cluster of terms: acceptanoe, respect, and trust.
, . . p

-Though I have clear Standards for student, behavior and performancd4 I
- -..

. . ,

.

accept, respect, and trust all my students, even those who are unable.

'to.meetioly standards. tt is important that a teacher be able to check

his natural impulse to.further the teacher- student battle and convey

instead an unconditional acceance of students and help them see that,
.

cooperation and mutual resiebt bring their own rewards. acceptance

. of students does mot mean that I am weak or permissive - -I begin with

spect while making it clear that the same is expected- in return. My .

f

$ students, I am sure, can tell the difference between a destructive, un-

disciplined permissiveness and -arm discipline that'neverihelets re
. ,

, -, ,

l'

veals a caring for and acceptance,pf the .learner.

i

a .. . 0

Empathy and Understanding .- . .
N

One of my major concerns while in the classroom is to empathize" with
,

. - . .

q

and 'to understand my. students' jperceptions-§f their school experiences.
# . .

1 -
Here, too, Rogers (1974,4o1,107) suggests that the empathic tea her can

411
_

_encourage, learning and growth:

'

or

'When there is a'sensitive empathy, howeirer,the readtion in

-tbe 1petner folloys something of this PatteWl, 'At last

. -V someone understands how it feels..and geems.to be,rme witho.Ut

wantifivto analyze'br judge me. Now I can blOillat,and,!raw-
o.'

and learn.'":

Ii

..

Through ,non - judgemental understanding of my studefits' position (though,

4 ,
.

I later gye,my position,too), I" feel, I can leSsen,the hostility many
. ,

, .

, .

- ,

8
a. (", ' .1



students feel toward teachers and school.. While I do not quite agree
,

with, my students' explanations of Why school is boxing or irrelev'ant to
' /

their lives or why teachers are mean or lazy,my listening tOgthem and
<

44,*

understanding, them does pave'the way for new insights and attitudes; ,

. -

Promoting personal and Group Goals

r

One way F promote personal or group goals in my classes is by

gi
t

hestudents the opportunity to identify what is important to them

and then tryg to shape our activities in terms of these goals. Dewey

(1938, p.85) put2,quite welY the way a teacher can begin this cooperative
A n

/ 4

e

educative inquiry:

J

way i5, first, for the teacher to-be intelligently aware

pf the capacitiet, needs, and past experienRes-of those under

,instruction, and secondly, to allow the suggestion made to

..deye2op into a plan imid project blImeant of the further r sug-

,

.44

e'f
gebti..ons_coqjbat2112d22!!ized into a whole'by the members

of the group. Theiplah., in ottier wOrds, is a co-operative

enterprise, not a dictation."

4

I

Not only Are mutually agreed upon projects more meaningful for students,

4 but they also learn that their input can m4ke.a difference 4n clats

. r
activities

.
, N

...
es.- .

.
.:--,:i

- .. r .

.,

1 recall, for example,. one English class which 1 taught at an

44.

.

all-
r"

black high school. When asked "What is worth learning?" the class gen-

erated the following lists' r

4

, 1. Baackplays.
,

.2.' Drugsiand their effect.

Colleges and tests.

4

IY

st

4. This'Olass.
- .

9 I
-

_

Ps.
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A r

* ,

How far can black men gb in politics? Can there. be a
a

black president? Which blacks are qualified?
rti

6. Dope, sex, pimping, and conning.

7. 1What is happening in the black'neighborhoods, and where

da they get `their 'language?

. 1 ( . - /

-8-.Racism--its causes and.ways t9 remove it from society.

. .

it concerns, we bad several interesting discussions, and
.

, N

Based on th

,several Eng ish assignments I was able, to relate to 'these interests.

While stof goals are easily compiled, willingness to act on
-,-,

these goals s not always assured. Because many studentsare deficient"
.

in basic ski Is as well a?the attitudes and experiences needed to sus-

tain
.

tain inquiryl identified interests are often discouragingly,short lived--

T

usually enour to. sustain only one or two class discussions and very
, , . .,. ,

,

little inquiry. However, even,disinterest
.

can be'approached in an edu-,
, .. itt F

1
1

cative way. By using qlasser's Classroom Meeting Model (1969), 1 have ,

'
r

, 4 .. . ______-----.... ''''

been able Ito deal openly and honestly with the ay students see and
... 1

. , 111 ,
. -; .

.
.,

respond to the ,Content of my classes. Classroom meetings also allow

aft

F

me and my studgr s to exchange thoughts, and'feelings on a variet4 of
If'.

subjects: have held problem-solving meetings

V *
in school vandalism 4114 violence,,police brutali

appropriate behavior- or acting out in,class, and
;

'More iducative.
-f

on-student participation

, gun control, in-
.

whys to make our classes

Another way to further personal and group inqui y is for the tea her.
*... X. 6

to.bq alert to what the students themselves are doings, what they are
9 a

:talkingabout, arid what, they are reading. If

listen carefully toatudentsAnd take note of
.

he intuitively feels genuine personal inquiiy is takiiig

' better able to provide the kind of education students

a.teache* is willing to

those instances during whiCh

6

,1ace, he N

an become in d '

1

0

YVIAr
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.
.
volved in. ' in my classes, some of the most fruitful discussions', Ones

.:_-__ ,., : -. o --- , , _ -,
\ e

:.

.-------=-chasazterized by listening and ihinking, haveoccdrred when I allowed
...

.

'

- the topics of interest to emerge from the group., +
/hesp discussions have

. . 4+,04- ,m,..y., .......-- - .- 4A_ 0 - - - , ...-

.

. ,-.

covered-. iawide rgp. of subjects: dreams, /bye and marriage, racism,.
fr-z- . --- .

, .

%

-.*: abortion, and education. I do not stifle these expressions'of opinion,

. ..
. but instead try to demonstrate how a knowledge of Lazio skills can fur-

sial ,

- thee students' understanding of these areas-. 41,

.5 .

.q1assrooth Implementation of the Model: AnExempLe
. a

410)

.
I.

_
.

I reca/l.an English class of remedial readers who wanted to ex-
. .

t -,
1 I,

ft
y,

,m- finzore-the nature and causes of prejudice. Perhaps, I thought, this inter- ,
' .% 4..

.6

est could spark some desire to read. At our next meeting, then,

`I

began

---r------4-
41-

- . by confronting students with a filth that I thougt sp oke rather frankly

-About'different types of'prejudice--racial, religious, economic; and so
4 /

4 ,
Jon.--Epllowing the film, we had a discussion in which my students, 1

. . ..
of whom were black, began hesitantly to reveal some of their deeper

A . . C
...

concerns regarding prejudice. In the spirit of genuine_intetest and

, _.
il . r;TA.,4,-,14.1,.

concern, a few students began to ask medifectt perhaps outlandish,

V

questions
OF

.4

I

What would yod do if you married a white Woman and later'.

later found outsbe was prejudiced against blacks?
4 -

What did you think whenyou first.saw a'bleck person?
a

Would you marry a black woman?

If two planes, one carryin wenty white women, the.othek
,.4 .

twenty black women, were going crashand you could

save only one plane, which one would yob eve? i ..

. , -
.. 4 ,

-H---"*
.4 ...

.

Do you shave any friends-who are prejudiced against blacks?

11
L

A

14



-6;

Lt.

%

What do, your friends say about b

,get together to play bridge?.

The discussion, urfiich, could ha e stayed on

soon became very real and involving for us

.
A

acks when all of you

cided to continue Our investigation by red&

Fire Next Time and Richard Wright's Black Bo

. .

books without at least confron ing some very

"safe" conceptual level,

11. Eventually, we de-

g James Baldwin's 'The',

.
. Had we read these

eel concerns on the

part of the students, I am afraid our work wo
.

cial, if not hypocritical.

Id have been superfi-
.

Many teachers would choose to ignore the above issues, content

to say that such concerns are not in the curric\slum and that teachers

0

are not s2cial workers or psychologists. Teach rs who have such feel-
.

3. .

ings are probably better off ignoring these rath r threatening, risky,

issues--but in doing so they lose student energyIthatcould be channeled
i 14, e

e?
into learning:

.14

CONCLUSION
4*

As no Strategy or teaching basig

advance how to be effective in all situations, I w
`I

broader stance toward the problem., The person -'cen

approach Offers not

struction as it seeks
t

. . I._

enable the teacher
tIllp
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