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. . «. @0 create the ctonditifons necessary.for students to
learn bagic skills, teachers should facilitate interpersonal )
sttuations that will encourage learning. Teachers should operate less
on a defensive basis and¥allow more student-teacher involvement, R .
carteful thinking, and demonstrated relevancd of kaowledge to create?;\\\\\\
dynanic learning environment. Teachers must accept the risk of
. initiating discussions on controversial saubjects. After an accepta ™~
supportive classroom environment has been achieved, ‘personal and ™

_group goals are considered so that class activitigs can be shaped in :
~ a familiar contaxt. Rhile ‘1ists of studeat goals and interests cag

give.a certaln amount of {mpotus tq instruction, 'if the teacher is .

unwilling or afraid to listen’ cAréfully to students, studept interest :

and comaitment will hot be sustained. By using insighfs drawn Zrom ’
continuous feedback, a sensitive teacher 13-‘p1e to be increasingly
. effdctive {n providing gtudents with & relevant leazﬁing axpezigpqp. -
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L N
- . remind us, educators today face a tremendous challenge in teaching the
oo A

J -basic skills to all their syidents. 'I‘he problem is of such magnif‘ude

[oom ]

Lo

that a l978 u.S. Senate COmittee Report' has asserted t.hat’. .. .'the oot
. problem of improving basic,skills achievement is a critical oneffacing ;
: K ..\ Hhmerican 'educatiohl .- " The literagy rate in the United States has _ 5‘; -
., droppéd alarmingly gver the years, and’ educators and businessmen alike :\ ™.
,* * report a general decline in both odnmunication and compﬁtation skills.

in general, a widespread lack of basic skills needed to <04 with life ] &

.
v

‘in our complex 80ciety has“become evident. :“ . .t
/ " -
In response tb this multifaceted problem, the educational establish- .
i
ment,,t!ust generate and support models }of teaching which not onIy fulfill

. . the short-range goal of ,increasing student achievement in' tite basic skills

b‘de:'also the long-range goal of demonstrating {o students how continuous,
. life-long learning can enable them to live a more satisfying life. t *

- * \

v Asa resizts of my own public school teaching, I have developed a ’ .

~

v person-center inquiry-oriented model of teaching which, 1 feel, creates N

- 2t el N

the conditions necesaax.y for students to learn the basic skills and to

learn how these ekills can enhance the quality of Qeir lives. The model
= ra * e L)
- - of teaching I ?‘resent here does not provide a step-by-step sequence fbr

- -

.the teacher to foliow; Lit i3, instead, a set of conéidqrations which tha Ly

————
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- teacher must reflect ofi as he,makes decisions regarding his own te_aching ‘

behavior.. ‘.I‘his strategy suggests for t]:e teacher both a way of being T .

i
» t * - L)

-+ in the claasrooom and a frgmewcrk throug}"i which to interpret the ax= "
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perience of teaching. It is not a model of teaching for the timid or ’

-
‘ 4

. fainthearted it requires that the teacher experience tf-,’e risk of es- ’
’ie, . ; .

L)

tabl:.shing genuine relationships with students whose culture may con- ~

P o -
-

flict with his own and of becoming involved in the educatmn of whole -.

- [
- [
a -

- . \ . " R
. persons. The model views teachiny as the facilitation of interpersoral ¢
s'i_tuations that fa,cilitate learning. ' . '
\ , L] » . - . .. -
: - * . -ORIENTATION OF THE MODEL e

. ] * ‘ -
Defensiveness vs. Understanding . ' ) . N
. N ’ )

It is safe.to say that many teachers--working daily in situations
S - .

characjter‘i-zed by lack of student achievement in basic skills:. w'idespr ad ' %

-

apathy, and occasional acting out of destructive, anti-social impulses--
may f£ind ﬁaemselves in conf}(t with the dominant cultural values of
L their students: Any teaching strategy,. then, mugt help the teacher re- - .
= _{ =

co‘ncile his personal and educational values with the c0nfli.cting reality

of his students“ﬁ:fe styles. Such 'a strategy nmst allow the teacher

., 4 ¥ »

a certain measure of success,and subsequent feelings “of professiOnal ef-

-fectiveness. Unfortunately, the model of teaching which emerges most

{  effortlessly in response to this need is one based oft defensiveness, an

7 O

. approach o teaching which protects" the teacher by encouraging him to

project only negatiVe characteristics onto students. Such amodel, ‘ot”

. \ -

coungse, greatly 1imite the possibility that etudents learn and grow

"l

'I'here is, however, another basis on whi"ch to formulate a!model N\
/‘ for baeic skild.s instruction, a basis that is apt to prove more educa~

, tive ‘and -prcmoting for' ;.he students--and f&r thé teacher.

fon - « s , &

Through applying a mode]. of tgaching which e;nphasizes an understanaiqg T »

o,f the oomprex dynamics of the educative process, I fee'l I have been able :

- . ; |

. to increase the educati,Ve momente .in my. classroom U %his un&eretanding L L}
"1 |

wis- both intuitiye and rational; what I do in the classroom is deternined

. . a . * 1 -
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by what I feel intuitivel’y will "work" and by, the more thoughtful, de-

- L4 -y )

tailed knowledge I have abOut my nydents. Furthermot'e, the understand-
PR S ing that guides my teaching is dynamic, not statiq. As I have n;ever____ s

-
* o ca e’
T \\ [

; felt that I havethe urfderstanding. of the teachxng—learning prOcess,

my model of teaclring has a protean, adaptive qu,al,ity to it. In esSence,
\
my medel anvolves the ongoing progess of interpreting ‘and re—evalnting
. _ v »
my role as teacher; or, more accurately perhaps, the‘mdel is itself an

s -

N educative, reflective inquiry into the educativewss\.\/—- L
= S

Involvem\nt, Thinking; ‘and Relevance ] T - '

- . -

p - Central to my model of teaching is the belief that the effective
teacher, whatever his strategy at the moment, creates in the classroom

. three conditions designed to faci-litate learrting. First, he establishes ¥

relationships, becomes involved with his students. He forgoes the 4Am-

.

pulse to be punitive, defensive, or critical and instead tries to make °

contact wi his students 'positive, supportive, and growth-promotir(g

" N . ways. Second, he~encourages, even prods,, his students to think thought-
. fully--and he,‘.too,\demdnstrates'for students what it means to think
] - s

clearly and carefu]:ly on any subject.. Pina],ly, he, demonstrates to
students hovt thinking and acquisition of knowledge are, relevant to their

lives and can be uged to understand and to expand the boundaries of

» * -

their world, . . " . .

« = . * - - * r * . ° ! ' R » ,
) . . r GOALS OF THE MODEL
e " - 1) " . ¢ . » .

, . "
v
. *

Group Goals ! . . L N

My model of teaching has as oné of its major goals the creation of
. i’ -
classroom enviromen't. char&cterized by a cohen{; gro\xp oriented tbward
¢

3 e’

. ¥ listening and thinking and, hopefully, togard, inquiry into mutual’ly agreetI
mf . upon problems or questior\s. Such an environment, however, is not easin
., N

EKC . realized in many c1assroons where students tend either to wlthdraw com=

- P s - -

. . .
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-
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) ”"ﬂ_, pletely from the group or to Join one of several very strong, competi- ot
- - . ti,ve subgroups whi.ch engageﬂin almost .ceaseless interpersonal talk/. Bg . B
e e ' ) withdraw:.ng or by supporting each other in small grou'os, studenté are ' . ' J |
- . ) %le to discout the teacher and avoid some of the anxiety brought on ’ T
:‘ . by yea&s of below-average achievementfthe basic skills= .f:' T
“o, ‘ In gpite of students tendenciés to resist instruction in this way,
- ‘ - I have found that I can encourage the gradual emergence c;f group co- .

‘

hesiw?&ness 1£.I txruly listen to what ny students are saying and .’md:.cate

. ~my willmgneSs to participate in an honest student-teac dialogue which, LY

. ] - while it may not be inmediately related to the basic skills, is in some

’ . - *

.
way educative. Once we have established this, relationship, en we ¢can  ’

. , turn to the task oi masterinq the basic skills. 4 i

[ . - ' - [ ’

. ~  Individual Goald ° : - )
/ oL, ' .
. L ’ - ¢ -
=  Por each stl{zd_ent, my model of~teaching attempts to provide 3 wamm,

understanding, and supportive learning anviron:nent. In a word, I wish

each student to feel good about what happens to him in my class, and I.

,

. wish hin to feel that he i8 successful. Many students have accumulated
so many years of below-average achievement or failure in basitc skills )

that they seriously doubt their al'>i1ity to succeed: (I have had students

I3 ———

\ - —

. . \ with passing grades ask me if they are failing, so Btrong are their ex-
pectations for failtxrel) Therefore, I try to find on what tez}m... with-

\’ T what m‘uterials -and. with Jwhat methods students can learn successfully

; / ’

; I see no virtue in a ering o a board of education cirriculun £f it "

L N »
succeeds only in making -frustrated students flee learning. N
‘\ T ) . ) '
.t What, then, do I\wish my students to learn? Using their r< r
. \ ™ . % )
r iences as a point of departure, I wish my students ‘tot .

~ L]
. I ,
. " - R hd ! « , .
- . - N " -
. am .
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~learn how the basic. skills can- enhance and enrigh the qual- ,
' ity of their lives s TN \ s
+ . P W R
. . I ¢ L
learn how to learn and come to have .some'nqtion of what it | .
. - . e . "o
. medns to be educated ) ;o oot ‘f "
.. .. . . R ’.- . “ s * . % 0 ,
,.\ . learn to judge the'implications of their behavior and to be. * . .
. . responsible for their actions . . e,
learn to inquire into the world beyond their inmediate en- . _;
N S vironment’ ) : ’ '
learn how yve each develop through confronting and interpreting .
'« “the meaning of dur experieﬁcesf} ’ L L o
- N e N - . [} “
- - . ‘. \Y . M . -
, Horeover, I fry, throuéh "confrontaticns” which reflect on our < pro~ “
gr,essras a group involved in leaning, to get individual students to ac- v
, cept the reé'ponsibility for making our classes worthwhile and edicative.” ' .

e

Before I describe further the(activities which. typify the person— ) o

N

centered, inqui.ry;oriehted model of teaching, I will address what sote -

may feel is t;'he;’iﬁodel s apparent neglect bf how to present specific

.
- - -
- . N ‘. . P )

au:bjeif mat content. The phases of activity that my model bprescri.l:»es . | .
'!
-
fo e eacher Aare :ﬁeant to occur withing the context of a more or less

* .
.

"traditional" approach to teaching I do, of course, give assignments

and i:ests, and I do teach skills, facts, and concepts. While learning -‘ _;_.
» -r - t . .

a subject matter disciplimi per :1:3 ,'ks- the actiVity which leqitimates anyI

class meeting, and additional - concern ought to be With the broader edu-

cative.goals 1 haVe previously described. E‘or many students these goaIs

¢
have to be at .1edst pa:.!tiaily attained béfore specific subject mattex 3

LY s

content -can be 1°med adequately. ff"s‘uspect, €hat if these ‘larger - -

v - -
"

90813 are’ sufficiently met, lt then Takes @itt‘.lh differonce the subgd~ , T -«
] - g Ld PR
; quent .strategy through which a specific discipling fs pnesented. - . T
* “ - v . - .
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- . .. TWO PHASES OF TEAGHER BEHAVIOR -

*»
a

. B ‘o :
My model of teach:.ng is "activated" through t'wo phases‘ of I:ea;:her
<.
behavior: 1y -the-establishment QL.Iela.j:iOnsh:tps w:.t}bstudents and
L
the creation.of an acceptant, suppgrtzve clmate, and (2) .the nurtur:l.ng,

or sh.aping of personal and/or group goals 3h:i.c1-r are educative.
. f . L] - . . £

* fop

-

. Educative Relatiohships .. .
. ‘ ’ And an Acdej:tant Climate . '

a \_

WJ.th a new group of st;udents, my initial emphas:.s is on building

and support.mg student-teacher relatibns\hips which I intuitjvely feel R
¥ .
are ,educative and growth—pranoting. I wish to'greate @ d-climate that

. L
.

conveys to my ¢ student:s my acceptance of them as they are and\encourager

a VJ.SJ.On of what they might beccme through contJ.nued learning

, B
.
7 T

-

Re alness .

.

- As I teach, I

-,

-

I try to

". -

4‘,\

L

P

-
*

L 2

'with My students. Realness, as Rogers (196§

quaa.ity which facilitates learnings -

,‘?'*--‘.

»-

¢ T,

A A

T,

¢

=

FS

P

N

-

‘a front or a facade, he is much more libely to be

“#

K m‘!'

.'.

.

' "When the facil.ttator is- a real -perscin, ‘being ghat he i
%,

-
-

ove from the formal rigidity and distance 4

characteristic of man teachers towprd ifformal spontaneity and realness

R

P 106) POiQtS Out' is a ¢

#

. | ment .’oi,’ a cufricular requirement nor a sterile tube .through‘

which knowledge is passdd from one generation to the ‘neX

e

'l'hus, he is a person to his students, not a f-aceless embodi-—

)

-« il

- .

¥

7

s)en- 1 »

’ tering into a rela\tionship w.ith the leam r wit-:hout pre.senﬂﬁ.ng_ '

- 1 I Bl

.y T N
%ffective . b

"

»

. This informality and nondefen,siveness leads to h qroater appreciatioq .

“ of my students and to a widér rang-e of emot:io al reactions which S

reveaL in the.classrom 'Because i do not deny my appropriate feelings ,/ )
of anger, humor, and even boredcm quEn in cl'ass, b4 am 1888 1:pt to deny L 5

.
. N Al

o s
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- my students their right- to be human too. ; .
K 'r'v » :: L] . \ . o o
i L3 <, ‘ i R
e - :. ) . .., 3 . s ‘“ . R ‘o .-. - )
) Acceptance, Respect; and Trust . . ’ .
> Ll -

Y ¢ /.

Another qualzty which 1 fdel facllitates 1earning the hasi¢ skills

) <!

I have susumed under a cluster of terms- acceptance, respect, and trust.

« N * J .
. - 4

Though I have clear standards for student behavzor and performancéh I

» L]

—

accept, respect, and trust all my students, even those who are unable
"to meet ‘my standards. it is important that a teacher be able to check

his natural impulse to.further the teacher-student battle and convey
/ ' ! ’
instead an unconditional acceptance ‘of students and help them see that .

" - +
[

cooperatxon and mutual respect bring their own rewards.

ﬂy acceptance

- -

y

+ of students does.not mean that I an weak or permlssive—-l hegin witlf ze-
Y - -

spect while making it clear that the same is expected in return. My .

>

-

students, I am sure, can te11 the difference between a destructrve, un- .
. disciplined permissiveness and ﬁirm discipline that nevertheless re-

veals a caring for and acceptance.of the Learner.

' »
Y

| B

Eﬁggthz and Understanding~-

-

4

~e

One of my major concerns while in the classroom is to empathize with

_and fto understand ny. students ,perceptions*qf their schoo!’. experiences.

Here, too, Rogers (1974, ‘p»107) suggests that the empathic teacher can

¢

- -encourage learning and grouth ) ] 0 3
* U"yhen there i35 a Sensitlve empathy, howeber, the reaCtion in :. - .
’ * the leatner follows something of this patteYn, 'At last
'1' . 9 someOne.v l;nderstands how it feels and seéms to be me without \' ) Lo
et wantiﬁg{to‘analyre or judge me., Now I can b;§§§zﬁ‘unQ\EmQW' . - .
. ”' and learn.‘“‘ - , ! ) i - j
Through non-judgemental understanding of my students position (though l' ‘ 3
ii later give my position,teo), I/ fe;i I can lessen the hostility many . ,: Ly
-—‘( S e I_;%: ’~— ? . - - - :__r'.:,_,...':*.:;
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studen’cs feel toward teachers énd school. While I do not guite agree

“

thh my st\udents' explanat:.ons of Why sch.ool is box:ing or 1rre1evant to Yoo

. » . - ¥

theJ.r lives or why teachers are mean or lazy, ny Iisbening td,them and . -
- R . “' i} . - * . P

unjierstandmg them does pave “the way for new ms:vghts and attxtudes. ,

- -
* ’ L] -
- x v . . .

. . i ] Pron;otigi Personal and Grc;uf_z Goals .

.. . .. One way I promote personhal or group goals in my classes is by

<w . . ", ’ N * [

- gi&ing studehts the opportunity to identify what is important to then . . .

and then try;u}g to shape our activities in terms of these goals., Dewey--

(1938, P. 85) puts guite welJJ the way a teacher can begin this cooperative

L ’ ’ , . ,

- . educative mqu:.ry - . ’ A

3
¢ - L . »

. . "The way is, f:.rst, for the teacher to be intelligently aware .

o - ~

pf the capac:.t:.es, needs, and past experienQes of those under - N

. -
Es 3

. |
' ' .instruction, and second'ly, allow the Su,g/gestion made to - 1

' . « - develop into a plana:;d project by’ means of the further sug- . .

s -

N 'éétiens—cdmr_ik‘j‘fd and orgahized into a whole by the members I,

<. ’ - of the group. The.plai:-, in oth;er words, is a co-operative
. - . - *
by - X R .

enterprj.se, not a dictation.” .

. A e - .

+ Not on}.y‘ dre mutually agreed upon projects more meaningful for students,

- - ~

¢ _ « but they also learn tiiat their input can make a difference in 'claﬁs L

oo .
- . ’ . v o ¥

1 7 activities.. . e . r . . ,

- o -
» g »le * s .
= < . + - > »

I recall, for exampie,' one English class which I taught at an all-

A . - puy

black high school. When asked "What is worth 1earning?" the class gen— : -

LY
-

. erated the following lst;” ‘. e . . coL

*
+ - . . .

B ] . 1. Black-plays. g i oo . T
. o ; e - )

% - 2 Dr}xgs;and their effect, ) ' -

AR )8 é_ollegés and ‘tests .

- 1
« . . . . 1 x

e . 4, Thig'&lass. ’ ,‘ . ae | - : : »




- -5 5. How far c'an black men gd in politics'? Can there.be a

. .

v
L1

- . . b:.lack president? Which blacks are quahf;.ed?

L4 - LI M ',
.

6. Dope, sex, pimping, and conning. Ty

7. ‘Wnat is happening in the black neighborhoods, and where. o

.
Y .

T i 1 do they get‘their Jdanguaga? ‘ ) . . -

~— ti

o " ! . \ - , ( f . . f " , i

e "\ 8l Racism=-its causes and,ways tQ remove it from society. i
. . hd . ) . . ’

Ba'sed on their concerns, we had several interesting discussions, and

~ . - ~ [N o, . .

.several English assignments I was able to relate to these interests.

- - L

. While Lists‘*of goals are easily comp:.led, willingness to ect on . .

-
e
L]

L4 ‘ - . .
. these goals is not always assured. Becduse many students are deficient , .
3 ' . .

’i'n basic skills as well as\"the attitudes ané experiences needed to sus-

-8 tain inquiry' j.'dentifi‘ed interests are often disc:auragingiivfshort lived--

- usually enou?h to.sustain only one or two class discussions and very d

- - . . - - "- -

little 1nqu:.ry However, even,disi.nt*erest can be’ approached in an edu-, .

= » .

* .- > s L4 -
t ‘ cative way. By -using Glasser's Classroom Meeting Model (1969} ; I have .

RORITLEL .

H
I LN - - B
. . “been able.to deal opénly and honestly with //e/uay students see and
” - » '

'

1 - ., re_spond- to the ¢ontent of my c];_gsses. Classroom meetings also allow

h O

LI
.

. . ~aa . . T
- me and my stude*‘ to ‘exchange thoughts and feelings on a varieu of
) R V‘ * - N
subjects. 1 have held problem—solving meetings on "student participat:.on

’ N ]
* 1 ’ -

more %;!ucative . ' v

L

’ ey " b !

Anothier way to further per;onal and group inquiry is for the teagher,
- “‘:;‘ . . o ' | 4 . . a—
G todbe alert to what the students themselves are doinghkwhat they are - -
. .« talking al.?out, and whq;;_, they a.re reading. If a teachet is willing to ' ' R
. ‘ .,

| ’ listen carefully to‘students. &nd ta.ke notq of thoge instances during whieh

I - ., " -J- . e R *-' _ ‘. . » ld
. \——A .he intuitive;y feels .genu:lne personal :|.nqu:i.ry i8 takﬁ:g }.ace. he M
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. volved in.’ In my classes, somé of the mostf fruitful discussionsé ones

- 7

) O el . iv ¥ - - !
» . " .
- racterized by lisbem.ng and thinking, have occv},rred when I allowed
_ .the topics of interest to emerge frem the group. 'fhes.e discussions have

b A e e = s
-, |' .

— e e —

cgve:_cedf—a wide range of su'bjects= dreams, Ib\[e and marriage, rac.i.sm,. ,

. —~— - . . . - .
- . - - - ] 1)

abortion, and education. ' I do not stifle these expressions-of opinion,

but instead try to demonstrate how 2 knowledde of Basi‘c skills can fur-

. . . POy
- ther students' understanding of these areas. r ~
‘Glassroom Implementation of the Model: An' Example .
— *+ . " . Y . .
e I recaIi English class of remedial readers who wanted to exr .

' Tploxe the nat;ure and causes of prejudice. Perhaps, I thought, this inter- )
- -~ X . N { . )
est could spark some désire to read. At our next meetmg, then, I began . |

o/‘

by confronting studem:s with a £ilh that I thougnt spoke rather Erankly

.about ‘different types of prejudice-—racial religious, ec0nom1c, and so 2
.on.,___E'Qllo.wing the £iim, we had a discussion in which my students, all . . ﬁ
of ;;om were black, began hesi:t-.ér;t:lyR to rfveal some of thfzir deeper ' .
concerns regarding prejudice. n the spirit of g;nuine inteYest and - "o
toncern, a few students began to ask me ditect, perhaps oub,'l.andﬁ':ﬁ‘
: : ) ‘ o 2 ! "
’questio’nss'_. . ( ot 3 /". _' E o K . .
. What wo‘t'xld you do if you married a‘whifle woman and later™ .- f
f - + - N * .
: lateyr found olxb.. sgg_ was prejudiced against’ blacks? N ‘ ' :
s " What did ;rou think wilen you first,sa; a.'bl;ck ﬁarson'? 7
* - e P,
. T ‘ wOuld you marzy a black/ woman? - . ‘ -:\\ A
. v . 1 . ' .
. —J If two planes, one carryi fwenty white women, d-.he aother i .
rj . n_ éwrenty bia,ck.women, were going cras!; :;nd you couid . y ~

! Do you have any friends who are prejudiced against b‘.lacks?

¥
. - NN .

L \‘ ’1'
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- - o Ve A} v " . -
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\ - ) . savg only oné plane, whicl one would you a{ ! e o

- .
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» d oy “' L
T What do. your fr;.ends say about b acks wheh 911 of you
T - r' b t n
- < get together to pla’y bridge? . '

“rthe discussion, h:h'.i.ci_:}}‘ could }Ae stayed on a "safe" oon}:eptual level, .
¥ : v .

soon became very real and involving for us

. \ L - L]

11. Eventual:ly, we de-

)
o -

Pire Next Time and Richard Wright's Black Boy. Had we réad these

.
H o -~
L4

P

'c1a1, :I.f not hypocritical. ° } : Yl - " o~
’ Many teachers would choose to ignore the q.bove igsues, content A
to say that such conterns are not in thé curr:l.c\ lum and that tfachers
e . . - ‘R . . i . i N .
are not sqcial workers or psychologists. Teachdrs who havé such féel-
) inge are probably better 'off ignording these rath\r threateninq, risky,‘. Y: .
msues--but in doing so they lose student energy'that. could be channeled " ,
. PR B O T
‘into learning. Lo - . e M
‘ | ~ “y - - LA [ \
: l X : - ! “ v
: : I S
. “ l . , - * " ;
™~ . . N , CONCLUSION . :
\ . ’ w ¢ : - hat * *
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approech offers not 5« much a set of specrﬁ.lc procedures to guide in- “ *
st’ruct:&on as it see' %o nurture aﬂ inquiring habit of mind whioh wi-.ll :.: . \

. enable the tez;cner 3 make h:l.s own spontaneous. approp::l.ate professional - )
. decisior;s in ahy situation. Via. this methodo],ogy, then, the teacher en- - \-‘ \\
gage; in 'm;t:ru'ctio al theo‘r:l.zing; he, formulates hypOtheses for teaching U . } |

: , . e X

which he blests and modifies in view of a sensitiv underst;naing Qf i ,.):

self, and his students Throug}; insights drawit from continuous feedback o " Q‘\;‘
:’"“‘;“f I s ‘."“ Ll .”.*':\s\,',:.‘.‘.:
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and reflection, the teacher is a.‘ole to g‘roﬁ toward increased effective- - |
i 3 . » . . v i
neSs in Eroviging his students with educative e:q:eriencEs_- This "ex= . |
perimental” approach to methodology Brumnér (1967, p.70) detalls in the ' t
- » \. . L. e _— . . : . . . ..; ) - . . - R
I N R
. . "A}. the curricﬁlum is—be\ing bml‘t, it, must he tested in de-
ta’il bg close obserVationaI and 'exierimental met;hods '&: assess C '
id . - > . ; ‘
' "™ ot s:.mply wh,ether qh,ildren are .'aq};ue(;ing but’ rather what ’ . . ’
they are makiz@' of,the ‘material and How r.hey are. organiz,ing "'
‘ - . . . ..
T 4 is on the basis of 'testing as ,you go@ that’ revision
- - ‘ z iS mafe) - "9 * . - ':, « ® . " 4 ' ': . -

. . ‘—‘ ’ '»ﬁ P \". . _". o
“The person-centeredf inquiry-oriented gpprbach to teaching basic |

skills may app;m.r to some to offer 1itt1e'he“1p to thé c],assroom teacher . L
"'Qho wants .to kr?ow What to ﬂOr However, the methogl does imply what the .

.. teucher can do-rand that"is to ask'what': resources do I have t.o under-

v
*

sta.nd better my situation and ’l:he needs and,purposes of my students?

= ‘Once the teai:her makes a strong commitment to gp internal dialectic ﬁ
- « »

&

.
4t

this sort, he is able to generate his own intelligeht understandings to
*
.. -
gutdé present action. A model for teaching' caxydo no'more.
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