
ED 206-601

.

AUTHOR ; Beater, Henry Jay: Epstein t Joyce L.
TITLE Parent Involvement:.Teacher Practices and

Judgments.
1NsTITUTION Johns Hopkins oniv., Baltimoier, Md. Center'for Social

Organization. of Schools.
SPONS AGENCY National Inst. of Education lED), Washington, D.C.
REPORT NO . CSOS-11.:305
PUB DATE 'N Feb 81 ..

DOCUMENTipREsUME .

f

sP,018 1339

GRANT N1E-G-80-01$3
Nan 48p.

EDRS PRICE Mi014PCO2 PIUS Postage.
DESCRIPTOR? Educational strategies: ilementary Education: *Home

Study: Learning Activities: *Parent Participation:
Parent Teacher Conferences: *Parent Teacher
Cooperation: Reading Instruction; Bile Models:
*Teacher Attitudes: Teacher Effectiveness: *Teaching
Methods: Tutoting

IDENTIFIERS Maryland
1

ABSTRACT ,

A survey was taken to measure how 3700 elementary
school teachers and 600 principals in Marryland school districts feel
about parent.involvement in hoUe,learning as a teaching strategy and
to see how widespread this teaching strategy is. This summary of
survey results provides infawmation.on the extent and use of varied

'_techniques,to involve parents in learning activities and introduces
sany'of the issues regaiding parent involvement in home learning
activities. survey results and discussion are presenteVon the

.

, following topics: (11 the feasibility,ofparent tavolvepent: (2)

,techniques used.to involve parents: (31 how involvement techniques
Are used by teachers: '() attitudes ,of teachers and ptincipals toward
pereit involvement: (5) debatable issues'of parent involvement: (6)
problemg with parental assistance: and (7) information and questions
on many aspectq if parent involvement raised by the survey. Overall,
the survey results indicate a very positive view and widespread use

`ofseVeiral pirent-oriented teaching strategiee.(J0)
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- Introductory Statement

1,7-

A I
A

A

The Center for Social Organization of Schools has two primary
objectives: to develop a scientific knowledge of how schools
affect,the,ir students, and to use this knowledge to develop better
school practices and organization.

The, Center works through five programs to achieve its objectives.
The Studies in, Schoorlbesegregation program applies the basic
theories of social organization Of schools to study the 'internal
conditions of desegregated schools, the feasibility of alternative
desegregation policies, and the interrelations of school desegrega-
.0.on with other equity issues such as housing and job desegregation. '

The School,, Organization program is currently concerned with authbrity-
controostructures, task structures, reward systems, and peer group

5 processes in schools. It has produced a large-scale study of the
effects of open schools, has developed Student Team Learning.Instruc-
tional processes for teaching various subjects in elementary and
secondary schools, and has produced a computerized system forN..

school-wide attendance monitoring. The School Process and Career
development program,is studying transitions from-high school to post
secondary institutions and the 'role of schooling in.the development
of career plans and, the-actualization of labor market outcomes;
The Studies in Delinquency and School Environments program is
examining.the interaction of schbol environments, school experiences,

. and individual characterpticsracterptics in relation to in-schOol and later-
. LUfe delinquency.. i . . V

ir- a c
r AN , .

The Center also bupports a Fellowships in Education Research pro-
gram'that provides opportunitiesifOr talented young researchers
tq conduct and publieh significant research and to encourage the
participation of women And minorities in research-on education.

.1 This report, prepared by the SchoOl Organization rogram,.examines
the extent to which teachers attempt to involve parents in learning

a. activities at.home and describes the variety of techniques used.
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Abstract

.54

T;w

A

This paper reports the results of a suryey of about3700 p
elementary sc oal teachers add principals in about 600,sch
in 16 distri s. in Maryland. Thervey requested informa
on what teac.ees think about pare involvement Strategies
they'practice them. The main focus of the survey was on a
14 specific techniques.that teachers may employ to encoura

. participation in learning activities With their children.
.

.
.

Werall, the survey results,indicate i very positive view of
pare-oriented teaching strategies and widespread, although not
inten Lye, use of the 14 teachirig techniques. Comments from
teachers illustrate the major themes for debate,about the pro-
cesses,.problems and benefits of parent involvement programs.
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Part 1. Survey Results
4

'05 INTRODUCTION'.

Teachers approach their instructional tasks with a rariety.of
perspectives and strategies that emphasize certain aspects of

-teaching and deemphasize others. For example, some teachers Leach
.language skills using organized games with the students, while
other, teachers teach the .same skills. by direct instruction.
TeaChers adopt different approaches to the same subject -'matter
partly because their teaching situations differ; for example,
their students may have different learning problems or, &heir
classrooms may. have different resources and facilities. Erven in
the same teaching situatidn, however, teachers may vary the

_ approaches they take depending on the parti,sular skills and _talints
they have foi using various,materisis and forms of instruction,
or the influences. of their college training, supervisors or
colleagues. In.a given situation, which is the most effective
teaching strategy? That is the most difficult question in the
world of education and research. .

.

\ t .
$

\One genpral approach that somA teachers have found useful is to...

\ .

4nvolve-parents, in learning activities with their children at home.
.

This type of parent involvement is distinctly different from the
parent involvement that brings parents into the classroom to assist
the teacher Or, the parent involvement that includes pakents as
participants in decisions on school governance. Parent involvement
in learning activities are strategies tor increasing the educa-
tional effectiveness_ of the time that parents and children spend
with pee another at home. .

,

t'''
.

-t /0As with most educational strategies, them are different opinions
about the likely effectiveness of teacher efforts to get parents
to be more active in learning-related activities at home. Some ,

educators believe that widespiead parent interest in the academic
progress -of their children constitutes an immensely underutilized

,eaching resource, requiring only general guidance and modest
effdrt to bring results in many cases. QtherA, pointing out the i
major competing time commitments of parents and teachers.and the
highly varijble instructional skills of parents, have suggested
that all teaching of acadenlic skills dhould be left to the teacher
in the classroom. They suggest that-little, if any, effort shduld
be made by educators to influeAce parent-child interaction"patterns
at home., .

.

.., .

,

\ .

There is very little information to support or refute either
- position. Research has not been conducted that systematically

relates teachers''effortS to stimulate parent involvement in learn-
ing activities at hOme with the effects of this strategy on students
and their families. Up tO now, there.has been very little ieuarc
even to indicate how much teachers focus their activities-in tl'its

direction. . ° '

* .

/
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In order to measure how elementary schoolteachers feel about parent
involvement "in home learning as a teachin \strategy-and to see how
widespread this teaching strategy is, the JOhns Hopkins-Center-for .

Social Organization of'Schools conducted, a ormal survey of first, .

third; and fifth grade school teachers in mo t of the public schools
in the state of Maryland in Spring, 1980. This survey is the-first
phase of a largei study that will give teacheis information about
the effects of these parent-inVOliement strategies on the teachers who
use them and the parents and,itudents who are affected by them.. ,

This summary has been prepared for the teachers and principals who
participated in the 1980.survey. It provides information on the .

extent of use of varied techniques to involve parents in learning.
' activities at home. ,Additionally,'the report serves as an intro-
duction to many of the issues regarding parent involvement'in home
learning activities:

SURVEY RESPONDENTS

The survey's results express the teaching practice and professional
attitudes of about 3700'public elementary school teachers in over

. 600 schools in sixteen of the twenty-four chool districts in
Maryland.. In the fifteen. districts thatoffered full Cooperation
with the project,, the response rate was 73% of 'the teachers selected
as participants in the study. In the remaining district, where
access to the teachers was LitAited, the response rate was only 35%.
The study also includes infQrmation from more'than 600 elementary
sdhobl principals in the state who responded to a brief questionnaire
on parent involvement programs in the'school.

Table describes the characteristics d the 3698 teacher-respondents.
About 28% of the survey respondents are first grade teachers; 30%,
third grade; 2'9%, fifth grade; and:.13% were either reading or math
specialists, or others' whomthe principal deqignated as important
contacts for a study of parent involvemedt\Ce.g.r parent involvement
coordihators). ,s

About 90% of the sample of elementary teachers are female; 'of the.
male teachers-,- about 70% teach grade 5. About 20% of the sample is
black, and over60% of the black teachers are in the urban central
city_distridt. ',The teachers range in age from their early 20's.to
theik 70't with most 'teachers (38%Y in their 30ts, born between
1940 and 1949. About half of the teachers ha1,e taught for more
than 10 years, and of the'reqt, most have taught at least 5 years.
Nearly half received graduate school degrees. Although a majority
of teachers teach a single class of children botp reading and.
mathematics, team teaching and departmentalization of instruction
are coimon. For example, among fif01 grade teachets, 75% report
some form of non- traditional teaching arrangement..

8
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Grade Level

.

Glade 1 2:8%

Grade-3, 30

Brads 5 , . 29

Ochei reading, math, 'parent-involvement

ifoecialists 13

3

Table 1.

C

Characteristics of Teachers ,in Survey

(N ' 368)

-% of Respondents.

Sex

Female
Male

Race

White':
slack
Other' .

91%.

9 ' ,

78%
21
1

Education
.

.
.

s

Bachelor's
, 12%

BA orBA plus creditp 40

Master's . 26
.

0 Master's and credits or Doctbrate 21
.. 7

.
.

Experience , .-.. ,

\.

.
.

1-5 years teaching . ' 17%

6-10 years teaching 32

Oder 10year ,
.

51

. ,

Class Assignments

55% ...? .11

45
.

.

.. .

32% r

49

19
.

25%.
.

52, .

23.

.

Teach single class all'day,.
Teach 'several glad es during day

. .
, .

.Location of School Di trict
-

. Itural/Smsill ToWniSma 1 City .

Suburban Rini of Metr politan Area..
Central City of Metro °an Area

.. .

W.
. . .

,.. .

.

Stn4ents' Farents',Education (teachers' estimates)

' 440IP
.

. ,
. #0

e

..

-Majority did not comple high school % ,
-

'Majority* are high school, but not,

college graduates
'Majority are college graduates

Y-
.

.

....0"

t
.

I

w.
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responding- The teachers are representative of,their profession
in the state, and they eflectthe broad range of geographic
and socioeconomic variations in their student populations. The,
state'slargp metropolitan. population and several smaller urban
and rural areas are represented in the statistics in Table 1, as is
the range,of .college-educated, high school-educated, and 'less-
edUcated ;parent-populations. -

,

The queptionnaire,for teachers requested.informatiori on what teachers
think about parpnt involvement strategies and how they practice
them. The main .focug of the survey was on a set of 14 specific' /1
techniques, that teachers may employ to encourage parents',partici-
pation aCtivitiqs wit4 their; children.

Dveriall,.the.survey results--iadicate a-very positive view of parent-
or.j.ent4ed teaching strategies and widespread, although not intensive
use of these 14 teaching techniques. The next sections describe
teachers' attitudes about parent involvement, their reported
practices and some of the differences in opinions and practices
among teachers who responded to the survey.

-TRADITIONAL TEACHT17PARENT, COMMUNICATIONS

Some forms communication and contact between parents and teachers
are nearly universal. Virtually all teachers (over 95% of the
respondents) report that they talk with children's parents, send.
notices home, and _interact with parents on open-visit school
nights. About'90% of the teachers ask parents to check and sign
studentst.homework. These standard parent-teacher communications .

occur because they have become accepted ways of bridging the infor.'-
matron gap and the feelings of distance of teachers and parents
who may by strangers to one another but who share common interests
in the same children,. Based on their questionnaire responses and
the roniments initiated on the survey form, teachers clearly,support
t49 use of these stwdard patterns of interaction With parents.

/14

The
rq

suryey shows, however, considerable'variation in the wayg
tea9her0qonduct standard meeting' and in the topics teacherTI
emphasize with-parents. For example; 65% of the teachers report
that they discuss "with each parent". what thy can do at home with
their youngsters? the other 35% discuss this .topic "as the need
arises," which may meeq once, twice, or never. Slightly'fewer'
teachers discuss with each parent how they.teach reading and math
in their classroom. However, many who discuss their own teaching
methods do not talk about parents' responsibilities with homework,
and many, who discuss helping with homework do not discuss their
own teadhing methods.

, 41/

Nearly 80% of the teachers conduct more than three parent confer-
ences in a school year. Over 50% report sending' three or more
memos to parents about their school program. Out only 7$ initiate
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\hree or mare group meetings,or workshops for parents (apart from
school-sponsored parents' nights). By far the major emphasis in
these conferences, memos, and workshops is on the school curriculum.
However, paient-based home activities are the second-most frequently
mentioned focus, and are emphaAi4ed more often than "homework"' or
"discipline" among the teachers who use these forms of communication.
Generally, teachers who cohduct workshops for parents are the ones
whomost actively emphasize the teaching role of,parents at home.

Principals of the schOoll in which teachers'were surveyed reported
near- universal support of traditional parent-,teacher communications.
About 95% of the principals report that they have a PTA or PTO'
and/about half report an active Parenti' Advisory Council associated
withtTitle I or other progiams.. These standard organizations for
parent participation-usually haVe a'core'of active parents; about
half of the Principals report, that more than Q parents are actively
involved in meetings and activities each month. Of course even
20 parents active in developing school-wide and school- community
activities is onlyja small fraction of the number of parents who ray
become involved in activities that concern their own children.

The prin6ipals, like the teachers, generally support the concept of
parental.involvement. Most of the principals have strong opinions
in favor of parent Volunteersin the clasgroom, and nearly three
,out of five report they have held staff meetings or workshops (-luring
the school-year that fdcused on methods for helping parents worc,r
with their children at home.

THE FEASIBILITY OF PARtNT INVOLVEMENT
Y

The teachers' responses to the questionnaire suggest that many
teachers believe that paient involvement at home could be an important
contributor towards achieving the goals they have set for themselves

and for their students. At the same time, many teachers do not know
how to initiate and accomplish the programs of parent involvement
that would help them most. This dilemma is suggested by responses
to six statements in the questionnaire about the value of parent
involvement strategies. Figure 1 contains the wording of these 11
items and graphs of the teachers' responsei.

On two of the six items, there was a good deal of agreement. Most

teachers felt that parenbeinvolvement is,an,important ingredient in
solving the prob)emeqaced by schools and that parent involvement'

in the classroom is useful far increasing parent involvement in
learning assistance at home. On the other four items, the teachers
were split close to "50-50."- The differences Of opinion were over

- whether teachers can actually inSjuence parents to help their children

at home; whether most parents have pufficient skills 'to teach their

children to read or solve math prbblemsi whether itis'fair to ask
4Rarents to spend an hour each evening working with their children

qbh school- related boctiVities; and whether parents want to know mare

about the school curriculum than they are usually told.

ti
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Figure 1: Opinions of Maryland Teachers about

.

t Parent In9Olvement - '
/

....,

6

Can Parent Involvement Work?
A

In tbia community, parent involvement
is not an answer to the major problems

77of theTTrcTcTS--,,the schools must solve
their problems on their own..

Teachers can only provide parents with
ideas about how to help with their '

Children's schooiWork teachers cannot
influence parents to use these ideas.

Most parents -- although they can teach
their children, to new, use tools or
play a sport -- do hot have enough
training to teach their children to
read or to solve math problems.

RealisticallY, At is too much to ask
parents to spend 'a full hour per flay'

working with their children on basic
skills or acahemic.aohievemenl:

3

...
If parents regularly spena time in
the classroom, one result is'that they

N,usually maXe a.greater effort to help
theirdhildren at.home. ,

'* .
. . ,-

.

I.

Marylandeelemenary school teachers.

r----1 Agree
4 lan

# t

Disagree

. .17
. .. ..

.F.:. :

, '
.0

Many parents want more information sent
home about.the curriculum than most
teachers provide..

12

1-,,%'.',..,,:.../1
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Thus, although almost three quarters of a1'1 teachers agreed that. the .

. general- "idea" of parent'InvokxemenC is a goqd,one, about Half of
the teachers had serious doubts about the success of practical efforts
to involve parents in'learning activities at home-. This should pot
come as a'surpriSe. Teachers-hate not been educatedn the management
oC parent involvement; the eachers!, and parents' time is finite;
the teaChers and the parents have.differdnt skills and often. different
goals for the children; and teachers, and parents may-have many ,.
children (add other family Obligations) that require a share of their,

. time and interest, In-Spite of these real difficulties, some teachers
have developed procedures that enable them to select and manage .

.

parental involvement programs.
.

.
'

.: .

i i -..
- -

,e , 14' TECHNIQUES TO wow ARENTS ...

TeachIrs were.asked severarquestions about each i)f 14 specific ,

.
.

'teaching techniques that involve.parents in learning activities at
home with their children,

,

These techniques, as well as others
added bythe teachers, can be -grouped into five categories:--r.

I . ,
. . tikl

.

'1. Techniques that involve reading and books,'
s

2: TechniqUds that encourage disdussionsbetween parent
-,

and child;

,3. Techniques that specify certain informal'actgities
at some to stimulate learning; .

. .
. .....,

4. Contracts between teacher and parent tha specify a
.- particular. role for parents in'connection. 'th their

children's schoel Assons or activities.; .-

5. Techniques that devplop tutoring, helping,.teaching
or,evatuatien sktllsin paredts.,

The §rephs in Figure 21ummarize how often the teachers in bur .

survey use the 14 technique grouped according to these five categories.
Each',sebtion of the graph represents'au increasing level of support
fC'r eaChtechnique... The section& from left to right in each graph
indicaeethe proportion of teachers who:

..."
(A) believe it would beunrealistic to en,ect sufficient

And regular, parent cookiEF5EIZZWith this technique;

(B) believe that, parents would cooperatelbut would not have
sufficient skills to use the technique dffectiveIy;

. ,

(C)' believe that they, could Probably make use of the technique
- in their teaching situation but ham, not. done so this year

(D) haye Used the teaching technique a few, times this year,;

4E) ,have used the teaching technique many,timeSkthps year;

41(FP believethe technique'is.the single most useful parent-
involvement technique that they hat?e used.. :

, 7

.7%
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-I'ResponsesJA) and
.

(B) indicate non-use of and no support.for.the

uP' technique; ,answers (C) and (D) indijate relatively passive or low

. Support and use of the technique;., and answers (E) and (F) indicate
active support and use of the technique.. In Figure4, the larger
the right-most sectj.ons of the bar graph,"the more positive. are
the teachers' evalTations of the tectiniqde.

I f
I t . .

.

. ..

Techniques InvOlvinlReading and rooks '.

.
/.

.
rneof.the most frequently mentioned home-learning activities for
'parents to conduct with preschool and elementary'school children is * .

_.reading. In educational jobrnals, family magaes and even on bumper
.

stickers, parents ale asked to read aloud th it children and to
listen to their childxen read aloud. ,Not surprisingly, the teachers
in our survey reported that parent-child'reading is their most used
parent involvement technique. Two-thirds of the teadhers,said they

. frequently ask parents to read to their children or listen.to the
child read, and more than one -fifth naMed'this activity as the most
valuable parent involvement technique in their own teaching practice.

. J. , . .

Parent involvement in reading activities is a more prevalent teaching
practice among teachers of younger children. For example, our-
survey found that only one-third of the fifth-grade teachers make 6

active use of this technique in their practice, while seven out bf
eight first-grade teachers do so. Theldecline,in use of this
technique may be because teachers of older students see less need
for assigning read-aloud, activities, Or because they believe parents
are less able to organize instruction for, fifth graders whose skills
can vary widely* .

. .'

- . ,
,

Teachers in the surv_ey were asked about two other parent involvement
*

techniques directly related to reading and written material: asking
parents to take their child to the public library; and loaning books
and teaching ,materials to the parent on a short -term basis. The
majority of teachers believed thge to be useful technique$ that

.

could be used with the families of their students!-__As .a group_ the 4

three techniques involving reading and booksselicited mote support
from teachers than any of the other categories of parent involyement.
Reading-related techniques have broad.support across all teaching

9

f,.
situations bur are most often chosen as the most important method by
first grade teacher h (1 and by teachers with a.large proportion
offhildren Vhd have . lty learning (31%) .

,
.

tearning ThroughDigcussion*

. S'hoolirig is morethan learning the mechanics, of reading. Many
teachers place importance on the developmentof students' ilbilitieS

%
.

to.enpress themselves orally. Even if families do not usually spend ,

much timedeading together, they can.vrovide opportunities for f
students to learn from conversations and discussions.

. , )
.

1 The teachers in the survey were asked about three techniques that
ntructure parent-child conversation in ways that might be educationally

.

usdful. One of these asks parents to view a particular television
.. e - -,

. .
. . . .,,,

,. ..

.
- .



4

---------
Figure

.

, . --
e

wat

.1

; ..

'
. "

2: Fourteen Techni es for Involving Parents in
Teaching Activities at Home -- Evaluations"'

by Maryland Teachers
. ,

., . .

EvOuation Categories: .

4

.11r,

:ACTIVITIES EMPHASIUM,READING

Ask parents to read ro Their child regularly
or to listen to the child read aloud.

a
KEEN

Loan booWkworkbooks, etc. to a parent
co'keep fOr short periods as extra

learning material.

A sk parents to take, their

We,

' r

15,

child to the library.

I

UnvJalistic to expect parent cooperation

Parents do not have sufficient skills

Workable, but did not use this Year

Used'a few times this year'

Used MANY TIME S this year

The MOST SATISFYING parent involvement -tecErlique

$

"no support"

"passive
.
support'

,

"actiye soppoit"

0

4

16:
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Evaluation Categories,:

CONTRACTS BETWEEN TEACHER AND PARENT

Establish atformal_apeement4eze. the paren.
superylies and assists the child in
completing homework tasks.

Figdre 2. (cont.)

Unrealistic to expect parent cooperStion

f----1 Parents do not have sufficient skills

Workable, but, did not use this year -%

Establish a armal agreement where the child\
prOVides rewards and/or penalties based on the
child's schobl performance or behavior.

1

Used a few times this year

6sed1HANY TIMES' this year

The MOST SATISFYING parent

DEVELOPING TEACHING AND EVALUATION SKILLS IN.PARENTS.

Ask parents to come to observe the classroom
(not to "help") for part of a dsy.

4)

Explain to parents certAi n techniques for teaching,
for making learning matetillis,,9r for planning
lessons . \

"no.support"

"passive sup rE'

L.

7

,

inVolvement technique
"active support'!

11

IMMUSSIO
MO

VIE :1 :1 :1 :a: :" ::":

:
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. ...

,P.
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Give
.

a questiqnnairi td parents au they ua
evaluatetheir child's progress, or pro.vide
some other "feedback? to you
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program with their `child and to 'discuss the program afterwards. When
this technique is employed', .it may be aamild suggestion to students
or parents or it may include...a set'of discussion questions prepared
by the teacher for the parents prior to the evenin4 of the'telecast.
.To.use this technique intensively, the teacher would:have .to have
advanced access tb ior experiencerwith the content of the TV program.

4
The systema tic assignment of discussion about television programs was

. one of the least frequently used parent involvement.techniques in the
survey.' About one-third of the teachers said that parents would not
cooperate with a request to participate or that they would be'unable
to handle such/discussions in ways that would _be educational. Only
about two pefcent of the teachers reported that they u§ed this technique

_ _frequently. However, there was more "passive" support for this
technique than for any other on the survey. MOst teachers said that
this was a way of involving parents that could work in their teaching
practice, even though they had not used it.

. Jo/
. .

'Two other methods of involving parents in dipcussions are (1) family .e exchanges about daily school activities and (2) homework assignments
that require Children to interview parents to obtain biographical or
other information. Parent -child discpsions about school were
frequently mentioned by teachers as atechniaue they request or require ..

of parents, but student inteklaews of parents 'were infrequently assig'ned.

.
Most te'acherd felt that students gpuld profit from assignments that .

required them tO ask parents questions, but only 15% made active useof
the method. As expected, the older the child; the cure likely ple

.

homework assignment to ask parents questions. There seems to be a
large reservoir of "passive support" among teachers for this method,.
of parent-involvement in school activities, just-as.for the use of .

discussions about television programs. .It may be--t-hat the procedures
to implpment thesCtechniques are not established well enough to permit .

'wider adoption by teachers. . : . '
4:

. % ... - (
. ' A

_. .
.

Informal Learning Activities at Home ,
. - ........

The "Papent-as -tutor" is onp model of structuriu parent-child .

teachingrlearning activities at home.' This.model'underli.es efforts to
have parepts read.to the Childc'supervise, and. review the child's
homework Or five practicrtests or math' drills usingiteacher-distributed
flashirds. Thelparenes' role is to supplement-the formal school
curri um to ensure greater mastery of, basic skills by their child.

t

12' .

1

3b

As The "Pcpnt-as-role-model" is another way of structuring parent-child
leaining activities. This modelNi.s based on the idea that the parent
is a natural teacher of varied skills and serkres as a rote model.
The child may leafn different skills at home from those taught in
school anA.may.imitate the parents or adopt the.parents' values about
what kinds of skills are important, interesting, or fun. A number
of.those who propose more intensivq, parent involvement in learning

4
activities at home suggest parents can be Most.effective when they
informally introduce their children to skills different from those

r

21 e a-
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. emphasized at school. The question is whether and how teachers can

motiv te parents who would not normally do so to take timb /to' Vrovide ..

' infor al learning' Opportunities at home-.. ..
...

.

The- teachers in the survey were asked about three techniques that
involve patents and their children in informal educational activities;
suggesting educationally enriching ways for parents to incorporate
the4 child into their own actfvities at home; .sending home suggestlons-
for gamed or group activities related to the child's schoolwork that
can be played by parent and child; and suggesting how parents night
use the home environment (common materials and activities of daily life)
to stimulate their child's interest in reading, math, and other subjects.

Each of these three items, as shown in Figure 2, elicited a similar
.

pattern of responses from the teachers. 'About 30% of the teachers
rejected these techniques either.because of insufficient parent
cooperation or because they felt the activities would be too,diffieult
for pgrents to conduct. Another 40% supported the use of these
nethods in theory, but only infrequently used the techniques in their

4NO teaching practice. Finally, about 30% of the'teachers actively
supported and used these methods in their teaching prattice. About
10% chose one of the three items in this category as the parent
involvement method they found most useful and satisfactory.

.
.r '

Many of the parent involvement techniques presented to the teachers
in our survey were employed as extensively by teachers just starting
their careers as by teachers who had had many years ofexperiente
in the classroom. However, for all, three techniques in this category-
suggesting ways for parents to incorpordte their child in their own
activities, giving parents suggestions for educative' games, and
suggesting ways of using the home environment for learning purposes--
teachers with more teaching experience used the methods mote

/extensively. /

. '
For example, only .6% of the teachers in their first or second years
of teaching said they frequently sent home ideas for parent-child,
learning games and activities( In copearison, about-25% of.ille
teachers with more than 10 years of claiSkgom experience said they

._ did so.. Eighteen percent of new teaohers3Ukten suggested was for
parents to incorporate their chilcUiretheit $n activities, but 304
of `the expetienced.teaChers did sq. If is interesting that marry
of the new teachers who used these activities reported these were the
most satisfying parent - involvement techniques. These techniques, )

tended to be preferred by readi4d and math specialists, teachers
.of,10w-achieving students, teachers of students from highly- educated
families, and teachers in rural or smell town areas. -

.. , Ar .

.
......

.Contracts' etween Teachers and Parents

The list of techniques 'presented to the 'teachers in the survey included
two, that ifivolve the use of "contracts.* Thrs term implies alformal_
agreement to conduct and, complete an activity or set of activities.

., .
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The two techniques are distingui shed by the kinds of behavior
,

requested of the parents. In one case, the parent is.asked to pr
or withhold privileg or pupishments to the child, based on Sc 1

isperformance and beh for patterns that may be determined join, y by
the parent, teacher nd student. The parent does not engage, In any
direct instructional activity-In this type of contract.but assists
the teacher in shaping productive school belfvior-i ,

The second "tontract" technielue lrequires parents'to supervise or
assist the students' homework or other projects. This may or may not
invd1vb some instruction or clarification by the parents but always
involves the structuring of the home environment to support the
students' school responsibilities. This kind of activity is often
informally organized by teacheis and parents, but we were interested
in those instances where a formal contract for parental responsibilities
was arranged by the teacher,. parent, and

Teachers expressed less consensus] about the value of both types of
parent-teacher contracts than about most of the other parent invdlve-
ment techniques. About 40% of the teachers felt that these techniques
were not worth pursuing, because they would not increase learning or
because of insufficient parental cooperation or skills. On the other
hand, 20% of the teachers felt that contracts foi paiental supervision
of homework and projects were valuable enough to use "many times" during
the year or were the most important parent involvement tdchnique in
their practice. Fewer teachers gave active support to fOrmal contracts
for parental rewards for school behavior, but of those who used the
technique, many believed it was the most useful technique they employed.

Thee were some important differences in the use of contracts bey
teachers of students at different grade levels. In contrast to several
parent involvement techniques supported mainly by teachers of the
younger grades, contracts were used equally across the grades..They were
preferred as the most valued technique by twice as many fifth-grade
teachers first-grade teachers. In part, this is because contracts ,

offer the older students an opportunity for independent work as the
Students, take the responsibility for conducting and completing
,contracted assignments on their own, after the teacher and parent are
informed of thOactivity:Teabhers used contracts with parents bf
stUdents at all achievement levels, but were more apt to use them
with students of better educated parents, Teachers in suburban
districts used contracts More frequently, and less - experienced teachers
were more likely than experienced tbachers to classify contracts as
their most useful parent involvement technique.

Helpih9 Parents to Teach'
.

'

..1 --

The, list of14 parent involvement techniques contained three activities
for parents that were methods for teachers to equip parents with
observational and instructional skills: (1) instruction for parents
in teaching and in making learning materials that could be uded at
home to supplement the teachers',work at school; (2) classiqom
observations to see how teaching proceeds in school and how the

.. 4 ...
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children respono to particular lessons and 'methods of teaching; and
(3) parent responses to teachers' questionnaires to evaluate their own.
child's progress or problems in school. The latter activity ay assist

teacher more directly than it assists the pare9t. HoyeVer, eval-
_uat on f'oms are often useful sensitizers, and, thus, may be useful to

thh parent in conducting activities at home with the child. Of these
ree activities, more teachers use classroom observation by parents

than the other choices; very few of the teachers reported frequent use
of evaluation forms from parents. Classroom observations and teaching
parents about teaching and evaluation were encouraged by teachers of
young childrenUrban teachers and experienced teachers used these
techniques more than teachers in suburban and rural areas and new
teachers.

The Techniques Encouraged by Principals

It is important that the reports f6m principals show the same selective
emphAsis on reading as the reports from teachers. As Table 2 indicates,
76% of the principals,say they have personally encouraged,manpteachers
to adopt the teaching technique of asking parents to reacto or listen
to their children read. The principals placed least emphasis on the same
two techniques given least practice by the teachers--parent-led discus-
sion of educational TV shows and contracts with parents to systematically
reward or punish student behaviors.

Although teachers and principals, as groups, seem to make.simil r judgments
about the usefulness of different parent involvement techniques, direct
influence from the principal to the teacher'q practice is difficult to
measure with the data available. Only one teacher in six ascribes the
source of their most valuable parent involvement technique to be their
"principal or other administrator." Teachers who actively use.a parti-
cular parent technique are only slightly more likely than other teachers
to have a principal who reports the encouragement of teachers to adopt
that same technique. ' 4 ,

1

.

. . /

HOW MUCH/91PHASIS ON THE 14 TECHNOUES?

Mcst teac hers Are guided )y a WOa-Spread understanding t- hat parent
involvement is adifficdlt proposition, and as a resuit make only ten-
lativb requests for such inmolvetent.' Regardless of which technique
they use, only.,9% of the teachers "require" parental coopbration; the
rest "suggest" the techniqUe. This means that the,teachers' control
over the'technique and the response from parents is limited. Indeed,

'about 40i of the teachers_rdiort,that,none, fewer thin half, or an un-
known proportion of the perents carried out their requests to conduct
certain activities. These conditions may explain why nearly 60% of the
teachers iay'they can provide ideas for learning activities at home but

ncethey cannot influe the parents to use them.
rt

#Teachers estimated how party parents would attend m- eetings or workshops
dn'learning activities at home. As, the' table below shows, only one-third

_

_24
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Table 2

I

Correspondence of Piinc;Rals' Active EncAragement

andTeachers' Active Use of Selected.Techniques of

' Parent Involvement.

Percent of Percent of
*yincipals Teachers Use
Who .Encourage Actively

Read aloud cur listen to reading 767: 66%
,,:..

InfOrmal gamep at home' 45% 24%

Contract with oparents on students' projects 33% ' 25i
.,.- .

. , !

'° Loan books to parenti ,317A .... :41%

.

Teach parents techniques for tutoring and,J,
evaluation_

e
A a

Parent contracts to reward or unish behavior
_ea _

Yarent,led diocussidn of TV shows

c

r.

n 1!1 .,

,
AV

R

I

c

,24% 21%

12% 13%

12%
. ,

27

C

C

,I
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o f the teachers believe they could attract a good number ofparents to
the meetings and only'if they, were conducted in the evening: Thus,, it r

would require extra or voluntary effort by teachers for even a small
percent of 'parents to become teaching partners through workshops con-

..

'
,:1 ductedae,school. -

,

#. .,,

4 , , .

AP'

, .
,

Fpw or Many or
Estimated'attendance by parents 4 None Most

,., , At morning meeting . 87% ,13t

At evening meeting -, 66% ,. 34%

Teachers report having pie,most 'contact )with parents of children with
learning aAPdidcipline problem, and with parents who are already active
in the schol. . For example, one -third as many contacts with parents are
reported for "average" students as for students with problems. Most
teachers 'report' that they ask only some parents (not parents of all
students in the class) to conduct particular learning activities at home.,

, . -
,

. .

Actions that ate requeitqd rather than required and carried out with .

little or unknown freque4cy; meetings attended by small groups of parents
rather lhan all parents;, and selected use of parent involvement techniques
with only cerkain parents are all indications that, for the average
t.eacher, parent involveMent at home is ndt indispensable to a satis-
factory performance of the teacher role.' Few teachers appear to empha-
size parent. involvement to such an extent that they make it a major focus
of theiete4bhing practice.

As we cpntique. this Study in,the_next year, attention will be paid to
mechanisms that increase the payorfs for teachers for effoft_put into
lAoning more extensive involvement from parents.

DIFFERENCES IN TEACHERS' USES OF PARENT INVOLVEMENT
.

This section describes some of the different patterns of use of parent
involvement practices by the teachers in the survey. First, teachers'
opinions and piactiees are reported for differing grade levels and for

different educational 'levels of students' parents. Then, results are
summarized on the pattern of home visits, uSe.of parent involvement
with different school subjects, and the relationship betWeen pakent in-
volvement at home apd parent assistance in the classroom. F0411y, we
look at the use of techniques,by teachers in schools in which all
teacheTs practice-patent involyement and wheie few ,teachers Go so.

'4 , '

*
.

.

Grade Lelfrel4Of Sturti,,
.

, 4
+.

Most researchers who have studied parent J.nvolvement in learning acti-
vities, as well, as those who have,develaped programs for parent invidve-

.

uent, have yiewed the parents of pre-schoolers and catly clementary-a.wd
F, t

.

... . ..

4
A
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children as their_ primarytaeget. In the 'last 15 years, various "head-
start" and "follow-through" programs systematically, incorporated ePecific
functions for parents as pZit,of their organizational arrangements.
Many of,these program* were found to increase.student learning of school-

readiness skills more than, programs used as alternate "control" treat-
ments. Much of the. emphasis on early childhood has been due to a bellec,
that, parents of yoUng childrerf are more willing and mote able to der- .

fora'( useful functiong in an educational pAbgram than are pardnts of
older'children. Itmay be, hbwever, that prpcedures and tasks for
useful pdrent particip on for older children simply have not been *Irked
out. ,i, ,4 ,

. . -. .
.

. T '
. ' :'

Figure 3 shows tha for mot t of thel4 parent involvement techniques, in
%

involvement
'our survey,, teac rshof y', gei0s,tudents were more likely V .use the
technique...,, How er; in onl a few cases were the differehfts of large
magnitude. Parlit and child reading activities had the most, pronounced
decline with in. easing grade level. .The.three "informal learning" acti-.
vities included 'fl the list also declined,with increasing grade lelel,

_ as did efforts t teach parents techniques for teaching their children.
:, ,the other hand,, the us's of contracts and assignritnts that required
qhildren to ask their parents qubstions, and the limited use of television
based family discussions and parent evaluation forms was as often used with,
older, children as with younger. And, of course, some teachers at all
grade leizels used,each, of :the techniques in tfirsurvey. _ .- , .

: r.- ,... .,

. . .

...

-
6. '-.

A

Educational Level of Parents -
.

Many of the written comments of teachers tend to reinforce the -common
stereotypes abode parents -- "pushy" upper-middle cuss parents, "helpfui"
middle class parents, and "incapable" lower-class parents. However, the '
statistics on the techniques teachers use successfully with different
groups ,of parents tell a, different story,

Teachers who deal with college-educated parents, those Co work with
parents with average sctrogapg, and those Whose Students' parents have
vory ilittle schooling are but equally likely to be active users of pa pent
involvement strategies. However teachers"who do not actively use parktt
involvem8nt techniques,respon4 diffetently to questions about the likely
success of these techniques according to the'edAcational levels' of their
'students' parents. Teachers who are not active users and who teach
children with better-educated parents report that the parent-involve"ment
techniques would work but that they do not choose to use them. Teachers
who.are not active.usefs and who teach children with ldss-educated parenfs
are more--apt to report that_the parents would not be able or willing to
carry out activities at home related 4 the child's schoolwork,

lki I differ 011:- :-gur-4 illustrates ,t e ces in the pattern of use. of s eral of

the techniques with Par,entplof different educational levels: Fot each
technique, bar graphs are shown for three groups of teacheri--those
whose. students' ,,,Barents were mainly college graduates; thOse whose
vtudentsAparent§ were mainly high school graduates, and those whose
Astddentsrkparents nearly all lacked' a high school diploma. Each bar

.
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Active Use of Parent Involvement Techniques by Grade Level.
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graph shows the proportiOn of tikfichers whb made active use of the tech-
nique, the proportion who believed it could work but were hot frequent
'users, And. the,proportion who did not feel that their students' parents'
'could or.Would participate effectively.

To, summarize Figure 4, let US consider two examples. Parent-involvement '
techniques that involve parent and child reading activities ar used by
a majority of teachers with students from all educational backgr
(see upper-right panel of Figure.4) . At every parent educational level,
about 60% of the teachers made active use of this fpchique. However, of
the remaining, teachers, those whose students', parents had little education
wex'e more apt to attribute their lack of use to a lack of p4rental coop-
eration or skills, whereas those whose students' parients had more educa-
tion claimed the technique could work but that it was not currently part
of their teaching practice. Thus, whether'. parents with little- schooling
are viewed by the teacher as capable" of assisting.their children in

A reading at home may depend on whether the teacher has worked out the kind
of procedures and communication patterns that would enable parents with
little schooling to assist.

,

. With parent involvement techniques that. inyolve discussion, active users
are even somewhat more successful with parents who hadr less schooling
than with parents having more schooling. (See the piddle-right panel of
Figure .4). However, teachers who were not active users differed in the
opposite way according to their studentrfamily social class. Those
who repotted that their students' parents hadjlittle schooling said
that using discussions could not work, while those whose-'stUdents had
better-educated parents said the techniques could, work but,that they
were not being used.'

The pattern for the other techniques in Figure 4 (and the others not
shown there) is fairly uniform. It seems clear that some teachers of,
less educated families have developed techniques that enable the parents
to participate in the schooling of their children and, to successfully
cooperate with the school. The important questions are: How do they'
do-this? Are the teachers' techniques generalizable so that other
teachers with similar.Populations can use them? Do the efforts Of the
teachers and the parent's have any payoff for the studenti, the teachers,

or. the parents? These are the,kinds of questions that will be studied
in the-next phase' Of this research.

Home Visits
.

Most contacts between teachers and parents are in the form of notes and
memos transmitted by the child. -Yet personal contacts between parent
.and teacher may be vitally important to develop the 'Commitment of
Parents to participate in 1. program of learning reinforcement at home.
Teachers make personal contact most often by brief conversations before
and ?ftex" sthool, by parent Conferences on "parent niqht" or by special
appointmeht, and, by telephone cOnversagons with pareffts.

-,1= or

2,9, 4
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Figtire Leyelg of Support for Some Techniques i' Estimated Education of Parents

PLAY 0

Send home sugge0v% 'High--

tions for gamb or Educ.
group activities , .

related to the , Med. .

Child's schoolwork Educ.

that can be played 4'.

by parent and child'. ,Lbw

. " gduc.

4.

CONTRACT
a formal High

agreement-where the Educ.
,parent'provides
-rewards and/or
Penalties based_on, Educ.

the child's school
_performance or Low
behavior.. .Educ.

:INSTRUCT

Explain tO parents
certain teclniques,
for teaching, for
ratans learning
maierials, or for ,

aspning lessons.

30- 4.

. ,

4.

Evaluation categories: F----Mno support
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READ
Apk parents to
read to their child
regularly or to
listen to the child

read aloud. Lao
Educ.

High"

Educ.

Med.

Educ.

_ -

DISCUSS

Ask parents to get
their child to talk
about what he/she
did that day in

your'classroca.

a

3

EVALUATE

Give a question-
niire to parents
so they can evalu-
ate their child's
progress, or provide

some other feedback
to'you.

High.
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Educ. -
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One infrequently used ethod for developing personal relationships is
home visits' by the tea het. Fewer than one-quarter of the teachers in t

the survey indicated t t they, ad made any home visits during the school
,year, and Only 2% said hey.had visited more than a handful of children's
homes. The teachers wh visited children's homes were more likely to be
favorable towards paren involvement techniques. In particular, they
were most likely to be ctive users of techniques that emphasized oral
exchanges between parent and child--having parents discuss TV programs,
having parents ask children about schoolkand having. children ark parents
questions ab9ut themselves. Also, teaches who visited several homes made
more use of parent evaluations and parent classroom observation methods
than'did other teachers:

' School Subjects forParent-Involvement at Home

Teachers reported the academic subject in which they used their favorite
parent involvement technique. Their responses are indicative of thq

_popularity of reading as an activity parents cqn conduct successfully.
Over four-fifthaof the teachers listed one or More reading-related sub-

, ject as the focus of their most successful technique for parent involve-
\,ment. In contrast, only 20% of the teachers place their priority on

parent involvement in science activities. Especially in the early ele-
mentary grades, teachers ask parents to supplement the teachers' emphasis
on basic skills rather than enrich or extend students' experiences with
other subjects such as arts, sciences, or home and hobby skills.

. .

Parents in School

Some teachers report having a plethora pf parents who are active at
school and willing volunteers in their classrooms. Others report, almost
no parent activity in the school bugding and no use of.classroom volun-'

tortrl htiout hale the teachers have at least Sore parent assistance in
the classroom, ranging from few days per month to every day. Mos
,parents Selected to assist in the classroom are selectively recruited,
although some teachers send out general requests for parental help.

Most teachers (84%) agree that if parents spend time at school "they
usgally' make a greater effort to help their children learn at home."
Obserming, a teacher's techniques for, presenting material, handling ques-
tions, and analyzing mistakes may help parents to be more effective in
conducting school-rplated learning activities at home. This helps to .

explain why leacheFA invitd parents to observp their classes. If watching
the class can aid the parent at home, it is a rather effortless way for
teachers to help parents to. assist in learning activities at home.

0.

Not surprib ingly, teichexs who report more parent involvement i n the
'school also are more favorable:to using techniques that involve parents
in learning activities at home. .Sppport for each one of the 14 parent

re
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techniques was correlated with the proportion of parents who are active
at school and the frequency with which the teacher made use of parent
volunteers in the classroom. The teachers who reported the most active
parents in the school and in 'the classroom were especially supportive of
the techniques that use informal activities at home andthat teach parents
tutoring and evaluation skills. For ex le, of the teachees who often

- suggested how parents might use materia and activities at home to
stimulate their Chiles interest in school subjects, about 60% had
parent help in the classroom -- mostly on a weekly basis. Of those who
"pa9sively" supported this technique, less .than SO% had parent classroom t

volunteers. And only 30% of the teachers who were pessimistic about
'this kind of at-home parent activity had parents help during the schOol
day.

r

School Support for Parent Involvement ..,
.,. .

Do teachers develop attitudes. about parental involvement and related
. teaching practices as a consequeneeof their observations of and conver-

sations with other teachers at the same school? This question is of
interest because it is useful to know whether a "group effort" across
an entire school is necessary for successful parent-involvement programic
or whether individual teachers develop, personal programs regardless of the
activities of other teachers in their school.

For all types of parent involvement techniques except the activities
about reeding and books, there was a small but positive association
between an individual teacher's support for a technique and a measure of
overall parent-involvement orientation for all teachers in the school.

.

It appears that some teachers are encvraged to use some techniques when
their school climate supports parent involvement,, but there are many.
examples of indiOidual successes withbut 'support from other teachers

in the-School. .. -

....-------

ti

PREVIEW: PHASE 2 OF STUDY OF PARENT INVQLVEMENT

We hate documented teachers' reports of different practices in parent
involvement across the state of Maryland. What do the differences mean
in terms of student learning, the quality of education for students, and
the quality-of the school environment for teachers and Tor parents? It

may be that parent involvement helps to improve siudbnt learhing and
improveethe process by which teachers and parents proiAde education.
It may also be that other teaching strategies are as or more effactive
and efficient. Although proponents and opponents .of parent involvement
inleaining activities have their opinions about the answers to these

'questions, the facts are not known.

In the second phase of this study we will collect more detailed informa-

tion from 4 small sample of teachers who participated in the survey. We

need to know why teachers use particular techpigites, how they implement

them, and why they reject other techniques. Informatioh of this sort will

enable more teachers to make reasoned choicett and decisions about imple-
mentation, adoption or advtations-of techniques for particular settings

and students.-
-
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Part II. Teachers' Comments: Debatable Issues of Parent Involvement

-
-

, ..... ,

. - . . .

The written,coMMentsjhy more than a thousand of the teachers resppn
.

ding to.,tbe survey reflect many years of experience with parent
Jnvolvement__.-Thia,section presents selected comments that illustrate
several major themet discussed by the teachers. Each.theme can be
viewed froth- two sides of the parent involvement story--there are
possibilities and there are problems with parent involvement. A
dialogue is developed by contrasting commeAts and opinions of.the
teachers on the benefits expected from parent assistance at home; and
on the organizational structures used to conduct parent involvement
activities. Solite teachers are very positive. about parent involvement;_
others have been burned in their attempts to communicate and work
with parents. ,

Teachers' Time --,
--...

. .

---

Many teachers commented on the amount of time needed i8-pregare pro-
jects, workshops, and/or directions for parents to use and supecyise
at home. The debate across comments hinges on whether the time re- .

tiquired by the teacher is worth the trouble, and whether teachers .-..,,

should volunleer their time without knOWing the likely effects of
their efforts., Some teachers telephone parents frequently to give
positive mesdales about the child's progress in school or special
Skills or abilities observed as well as to discuss problems. If a
teacher telephones 3D pardnts and talks for. 10 minutes to each, the
teachek spends,5 hours voluntarily on the //telephone with parents.
The teacher may do this in addition to preparing lessons, grading
papers, preparing report cards, working with parents and preparing
parent- involvement activities. How much time pan teachers give to _

parent - related activities? ,How often? To what effect? These are
not trivial questions.

Several teachers-offered positive statements that indicate that the
job of teaching cannot be accomplished without programs that amvolve
parents. 'For example:* ' .

.

- "7 really rely on parent help. Long ago_.7
realized that only with parent help can my job be
performed adequately."

Other comments indicated that the time needed to develop learning
adtivities for"parents to use at home or parent assistance in schools
is just npt available to teachers or not worth the troubles

"You-compietelY omitted from your questionnaire
any items regarding the additiongl time and effort
required of, the busy teacher in 'parent involvement
activity."
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"7 believe both parents And students can benefit
. from-parent involvement. However, I also gnoW that

it takes a great deal.of training and explaining and
coordinating'to hive a good pr6gram. .I've spent
many hours doing just this. Frankly, I no longer ,

feel like giving the many hours of extra time re-
quited -to do this. We are not provided with time
to do this type of training.. It's all our own time.
cI no-longer feel like giving my time without compen-0
sation"

Parents' Time

.

.

. -'1': .0
,

.

Sevbral teachers acknowledged that parents' time at home is limited
by the responsibilities of children, tpouse, and/or,other family
members, cooking and chores, and a general need for relaxation.
The debatb across comments co cerned whether parents should be
asked to spend at least a shor time wit!) each child on acad*mic
activ'ties, whether parents' tim t hoot should be spent developing
nonaca

It
emic skills_and responsibilities, or whether teachers have

any ju ificatiop.t,in requesting or requiring parent assistance in :
acadepic or development. ,

.

Some teachers suggested that short periods of time on learning acti-
vities at home would maximize the benefits from the limited time
that is available:

,
-. .

"Bicause so many parents are concerned about
keeping body and' soul together (out of necesEtity),
they have so little 'prime" time Ito spend with their
c d or children. It is essential that we give these
peopl same very ractical and meaningful tips on how
to spend quality. ime.witWtheir children."

"In my memo to.,p s I ask them to
10 minutesa night going over the child's
This way neither the 'child nor the parent

peed just
work cards.
feels over-

----------- worked.'

"I have also experienced that parents are more than
illing to help children_ in assignments that are short;
einforcemnt type +work, that show the Child and there-
ore the parent to be successful. Parents fove tovhear.

thelr .children read."
4

1

dtherh stressed that the "learning activities at home* should not
he on school lessons, but on general socialization,and development.

!'; find it far more profitable for thechild to
gethalme training" at home, since today's children
do not seem todisplpy the sense of responsibility

10,

.
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needed,to do their best...If they learn sel f-reliance,
responsibility, and develop a good self-concepk within
the family, the carry -over brings improved academics.
Then.,there would be less need for parental involvement
in teaching the.acaderni6s."

"I'feel it is-my job to teach a nd that parents may
become impatient and frustrated then working on skills
at home. Some reinforcement at home is quite helpful
as long as it is kept to a minimum amount of time yet
done consistently. An hour a day is unrealistic, and un-,
fair to parent and child. I feel that children spend
a large part of their day in school (hopefully learning)

. and at home need to be released for relaxation, play,
.and pursuing interests (hopefully, not all television).
parenting is in itself a demanding

- i

.
1

Students' Time -
4 ,/

,

-..art .

\.Many teachers focused t'heir comments on the benefits or proms for
the students of parent involvement in learning activities at home,

. Some believed academic activities should be kept to a bin/mum so children
could follow other interests in their out-:of-school time. Many'stressed
-with deep, conviction that students' time at home should be mainly the
time to play, enter activities of special interest or relax. Others

_ expressed concern that academic tasks at home can cause parents and

children psychological stress as the child's pressure to perform vied"'

with the child's need for help and parent6' desire to.help. ,Others

. iklieve the child's time at home shodld reflect Parents' teaching of
'home-related skills and responsibilities.- i,

.

S- everal teachers expressed concern that the complex rItationsilips between
. .

4
.

parents and children can be affected by the kinds of activities assigned
. for` work at home by teachers: ,

.

.

,

..
.

.

a. "Most Parents are very willing to assist at home and
welcome ideas, but I stress working for short periods
of time and only when'both parties are not-becoming

.

upset.% Some parents tell me they:Pant to help, but they
lost theirpatiende.' On the other hand, children often
feel embarrassed when they don't,think they are perfor-
ming as well as they want,to tor. their parents."

"Care must bei taken in "home helt5" situations so that
pressure on the child is not increased by emotional or
unenlightened parental involvement when the goal, is to
help, the child and thereby lighten pressure placed upon

. him."

Anothei debate hinges on whether to try tp.maximize the potential advan-
Cages for some children even if other children may not be assisted. The
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differences of opinion are between teachers who believe parent activities
are valuable for whoever coppletes them and teachers who believe no
parent-conducted learning activities should be assigned by teachert "

unless all parents agree to cooperate. They charge that children of
parents wh6 don't do.their part are put'at a disadvantage through no
fault of their own:

i - "Although many of my students dome from homes wheie
support of schools is great, there is also a good number

I;

of students that come from hoMes. whetp suppor is'
minimal and parent involvement is very low. his
makes it difficult to give the class an assi nment .

involving parents when only some of them have parents
that would bother (to help)."

°Most parents talk a good story; but rarely follow
through on any involvement. Then there are some who
given prodding., guidance, and a great deal of specific
directions on what to do, will try, consistently, to
whelp their child, and it pays off, even it the results r

are minimal.' But it is -for these few that it is worth
doing what we can td get them involved--because it's
ultimately for the childr

Thi is an important and often repeated theme on which there are
1 itimate differences of opinion. Should the parents and students'
me at home be spent on lessons and school assignments, Or should

the time be spend on new experiences and diverse skills that build
upon parents' special abilities? The consensus,.of course, may be
different for children of different ages and with different learning
problems. '

Expected Benefits

In spite of some real problems, many teachers described benefits they
perceived or expected for their students and for the parents from
parental invo2f.remerit. There are few rewards, other than internal

.ones, to. encourage a teacher to Spend' time to work toward the potential

benefits
of parent involvement. Some teachers remarked about the

lack of. support from their principal or other teachers. Others re-
counted, the psychological dangers that prevent teachers from trying
some activities, or from trying more than once. Nevertheless, many
teachers described positive results from their efforts: Better basic

. skills, greater retention over summer because of work on skills con-

,.
ducted at home during the vacation; better behavior of students in
class; greater number and variety of classroom materials developed by
pakents at home; enrichment in areas the tbacbet could not direct;
improved parental self-image because of successful cooperation with

the school. ..

Some of the benefits Oerceived by teachers included:

4

A-
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Subgroup Differences

Some specified that
only for some childr
lieved were less lik
successfully at home.
pointedly commented t
in parent involvement
on whether benefits
parents of older stud
parents, ;and one7pare

For example, some tea
. family structure and'
comment, about, the in

28

"Although my teaching career is near
.

a closp,
.

I

believe Liarent involvement is one of. the keys to im-

J154

proving'education, and i should ee encouraged. It
will not only achieve_ e ter pupil performanc6, but
it will improve the_s 11,4Mage of each parent, especi-
ally in a school community (Title I) euchs ours."

e r

"I welcome the parents' help and their expertise that .

increase my children's understanding in special enrich-
ment areas in which I may not-be viell-versed. For, the
most part, any assignment I send home is pursued and
completed with parents' help."

a g od'parent education group or program 'is
needeckto.her parents enjoy and understand their chil-
dren's need to tat fail, and try again on their owri.
Parents can guide and shOw their love by being there
when their children need them, but not, y doing the
work for their children,"

"I feel my
single parent
re lationships

enefits from parent involvement should be expected
They described some groups of Parents they be-

y to be able to conduct learning activities
The interesting thing is that other teachers

at these same groups were successfully involved
activities; The debate across comments centered
om parent-involvement could be expected from
lnts, parents with little education, working
t households.

hers believe the benefits will depend on the
he other activities of the parents. Compare these
olvement of worIsing mothers:

xperience as a working mother and,as a
has helped tremendously in gearing my
nd ass ,ignments involving parents."

"More and more of my 'parents'.are single parents and
sole support. Their time and energy is limited. They do
want to cooperate for the most part but are toio tired and
overworked. don't even help my own.children very much/

. 1 am too tired when I get home.", '

"Mother's employment--this factor has nothing to do
with-parental involVement: You did not ask. if parents
were alcoholic,. drug-addictsechild abusers, etc.-7You
did-hot ask if parents I work with (and for) are in-
terested in school, impressed with AO..credentials, comfor-
table with the administrators' thd me. These are important
facts--motheres employment act vities are not."
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"Working parents have More demands on their time."
`

"

Helping kids dt home'bepomes a more fiustratingtask
when a parent i,,tired or has many YO)ps to doe

to-tome. parents, tget carried away and ask the kids o do
too +*ich at home:"

C

1 6

-. - . .

Other teachers commented on differencewbetween parents with greater or
lesser education themielvee.

.

"I dont_feel the educational level of the parents
plays too.great a-part since in my experience I've hack
tremendous parent involvement with those whose educa,
tional level did not go beyond the 8th,grade."

"Parent involvement beCame extivMely poor as the
years progressed. When_the emphasis of education
went) back to basics, the parents withdrew which could
be attributed to their own poor educational background
and preparedness to help their children."

In general, the benefits from parent involvement_are still' unknown.
Most teachers would say, "it depends." It depends on the students and
their parents, as this teacher comments: A

"I have had excellent - cooperation from.parents this
year In many instances it has been up.to 95%. Other

P years have not produced the same results. Last year,
/ had cooperation with approximately 10 out of 32
parents, and it was the same school. It depends on
the gro1p of children--if I.had had to complete this
questictnnaire,laseyear my responses would have beet ,

totalW,different."

And, "it depends" on the school climate and the .principal's support, as
this teacher notes:-

"Most of my teaching career,, my principals have
been Very much against the teacher working With
'parents other than, w1 discipLinely4 involved and

10'7 have been unwilling for the teachdr to' have contact
with parents outside of regular classroom hours.
My breakthrough n working with parents had been clue
to working with an outstanding teacher who is excelr,
lent in home and school relationO"'

. -
4

. Dee of Parent Involvement Coordinators
q. .

. -

An interesting set-Of comments were offered by teachers on
programs for parent involvement. These programs often inc
Coordinators whose job,kt is to get more .parents involved_ -

,

#
39
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lude Parent
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aspects of school life. The Title I programi are the la
organized program for parent involvement. Several teadhe
the benefits fiom excellent Title I parent programs and j
said the programs were poor and wa'steful. he contrasting opinions
suggest that some organizational strategies are necessary if the pro-
grams are, to succeed from the teacalprs. point of view.

N:1 ?.1"' r
e s t Xbrm ally
s remarked on
t as many

"I teach in a-Title I.school where we have an or-
ganized Parent Involvement Program headed by two
Varent'Involvement Aides. They lead many programs
and'actiwities once conducted by the teacher, such'
as home visits, telephone calls, trips with child to
dentist or doctor, assistance with clothing needs,
recruiting parent volunteeri operating the Reading
Club...organize Pardht Workshops for parents to ,

learn home games using their environment, etc. So,J
many of these opportunities are out of the .114nds-of.
the classrombteacher as it once was--25r30 years ago'
when I taught in a rural Appalachian consolidated
school: I had much more parent involvement then from
my teaching point of view than I do now, and definitely
had more,support fromparents on thingseI attempted to
do. Although our Title I aides have very good rapport
'with our parents.there,seems to be more of a trend to
let them do things for the parents and less helping
parents to help themselves. We do. have "star" examples
of patent volunteers of more than 10 Years who now are
"super",paid Title I aides. That is progressi,;as they
help not.only their own lamilies but others."

"Under the Title I program, we have a home visita-
.

tion'aide who'takes learping games into homes of our
. .../ 'Title I students. Parents are to play these with the-

students. Ofmy eight Title -I students, only two parents
agreed to accept the games and neither of the two children'
involved ever played any of the games.- I consider this
,a total waste of our federal money.",'

.... ,

.1 , _-_--.a

. .

.i
TMany Title I progfams mandate parental involvement.

I've been active in helping develop and_condUCt parent-
wor hops. I often have classroom workshops

,

to'bring parents _to date on curriculum and let them
.,,,,

know that they are heir child's primary and most'impor-
., tant teacher."

-.! 4

o

4

"I- have; found that `since the school I have worked in.
became-Title I there is ,less parent Ovolvement. The,.
conclusion that, Vcame to was that,since there are paid
assistants, parents feel that their services= are not ,

needed."

r

6

..
40

.
. ). .

,,,L



* ti

. .., ;

-'. wNreni volunteers require constant professions'
1:supervision and coordination. This is not done by a .

Title I Parent Coordinator With 'a-high school edudation. .

.
411r : .

'6'
. ,

"Our Title X parent coordinAtor has been my greatest
influende in orking with'kparents." ".

.
, .

.
The reactions-partly reflect the teachers,' pers9nal itudes and partly
reflect the fact that some Title I programs are bet er organized, staffed. _
by moreAualified coordinatots, and communicate b er with teachers to

____ aid the classroom programs. How do the successf 1 Title I programs
operate to strengthen famkly and school ties? What strategies from
successful Title I programs can be incorporated into any. school 'to
improve home-school alliances? It is expected that the second phase
of thts`studrwill contribute answer's '06 these questions. -

e-
4

Problems w Pare tat Assistanc e
I.

e

I

Many teachers who have had experience working with phrents'have sime
concerns about theikely success of parent involvement practices. Some
teachers AescribeerprOblems often associated with volUnteers-lundepen-
a4lity,, shortened sche4ples, short cotmitment, different goals andb.. .

values of vbluntgers 'and the schools. --Others were concerned about the
parents' lack of training in methods and apprdaches to teachchildren
with problems./These.problems are related to ale teachers' lack of
time to provide an adequatequick-course in,how to teach or how to deal
with 'children's learning problems. This is especially true for parent
volunteers in the classroom but parents at horneare..,.aaso "volunteer ,s4"
They are not accountable torthe teacher, ancreoure teachers commented`tbn -

how parent fail to follow through in learning activities at home. 4

. ,
1/4

-
Some teachers were concerned about the students' development of respon-_
stbility in cases lin which, ip.class or at home, terents assume too .

. mudh of the

.,

responbility
.
for students' assignments. :. ....

, I.
_ ,

4 -
\ .

..
., . , ".s ..the mpre-opportqnitj.es we givb ourrpargftts to be

0
, in the school and the more information given out by

, ..teachers,.ths.more parents tend to take any work that
. , ., is,given to the child, as their work rather than deliel-

'

oping responsibility in their
, ,.. e

. .. .

Other tea hers expressed concern, that parents have many problems, other
than aced t ones, that they need help with. These problems and inabili-
ties interfere, with any teachers: requests for as istance,with learning
activities, at Mine'. , .

pare
. ,

.

11 . "Some pagents do; not know how to, or' Will not,
. control their children. They expect teachers-to work

} tiraclels and4oet their children to learn and behave
) 4

when they cannot make their ,Child] behave.. When cony i
.

ti

1.% -,!r ""4

it4

I A
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tacting par4nts, especially for behavior problems, 'I
hear more frequently I don't know what to do with them.
No teacher can teach if time must be spent on simple
arsc4pline and manners that should be learned at home.

',I believe that it would help many parents to see their
child work

/.
with other6 in.the classroom."

"I have found as a teacher in thistransidnt community
the paients,are too btisy to bother about how their children
are doidg. If everything is going smoothly they stay at
home. Only if trouble arises does one hear from a parent.
Even if you are doing a fantastic, outstanding job you do
-not hear from parents. Only in time of trouble."

-,
"Parent involVement is the problem. I have accomplished

the)Lmpossible when I manage to just get some parents into
the school f r a conference."

"The effectiveness of using these techniques depends
on the community(ies) the school is serving.,.I have
taught in a school where the parents were so involved,
one,did not need'to use techniques. I have taught in a
snpol where only.a few (very few) parents were capable
of using{ any. technique no matter how simple. I hav9,
also had a parent who could have helped her son, tell me 0

that that is my job." . *

Some" admitted that teachers fear parents, and that this inhibits the
program.they will attempt.

"Most teachers fear parents and I, too, onlyuse .

parents when I feel I have complete control."

"My experience indicates
fearfu than the parerlts,at
for' .a good community Parent
Parent Coordinator."

Successful Efforts

that teachers pre even more
our interaction. Essential,
aid program is a top-notch

411t .

.

In spite'of all the possible problems, some teachers with parents of all
,, educational level and students at all achievement levels have- ben able

to establish progreamq that emphasize the link between school and home
for students' Acaderliic progress. The techniques are, described in Part

.
.1 of this report. . ..

. 6

iii

S

Ire

Reading with children. Many t6acfiers described how they organize a .4

forrpl program in which parents or students -rga4 on a regular basis.
One example :y

.

I
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"AbOut four years ago in.a school with a large
minority population, most parents were contacted and 4

agreed to see to it that,theirichirdren read--either
to the parent or by himself for 10 minutes an evening. P

Many parents cooperated and I believe it helped: Of
course, the children could read longer if they wished.

k They brought in slips signed by their parents each
morning and were rewarded occasionally by,pmall items

A y
% donated by local businesses. yery few parents objected.P

Signing paper and folders. Many leachers have devised different systems
to keep patents aware of the children's school work. In part this bene-
fits the teachers becadse they feel they have kept parents inforthed of
Successes and problems before report card grades are issued. Some teachers
try to do more than infoim by attaching skill- building assignments or
games based on the individual students' problems identified in school
work or on tests:

-"By having parents sign children's graded math
tests and uniti, I cover several problem spots:
Parents always have a good idea of grade average;
parents-can see chiliPs progress or lack of it;
signing the math units enables parents to see all °'
tiieir children's daily aSsignm is before they are

At disposed of without the hassle f seeing it every
night. 'Units get signed when th taken;.:and
.poor grades have a sheet I attach telling the parents
to. tudy the needed skills with their child. The
signing insures the parent sees the note."

"I send a letter to u
,

rents each iideuwe Start-
a new phaseof, work, *explaining what we will be
doing and how they can help.' This is'signed and
returned. I,-also send all returnable work home 8n
blue or.green 'paper or a Pied to a blue or green
computer card. Parents and ids know blue papers
are to be returned. I hNVe bout 95% response."

1

..000r.. I
Some use a system that permits the pa ents to communicate back to them
with more than a signature:

(-

"A buddy-Tbotik: Each day I write a comment con-,
cerning the child's work and general behavior in .a
book devoted just'to homework and,teacher-parent
comnents. The parent signs and responds." 1,

Others have devised phone conference systems to talk with working
parents, evening and Saturday conferences.and workshops, and other means
for two7way communications with parents.

,

Prparation of materials. 'Teachers described two ways in which parent-
made materials are used for,learning

,

a .7

a

a'
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Materials made in ecnool are uted at home...

"Igiye parents materials to make flashcards just
like mine in math or reading for use at home. Also;
parents have watched "mini" lessons.om skills that they
could teach at home."

. "X alsolike the mini-clinic: Pafents of fOur kinder-.

garten and seven first grade children were encouraged
to partic' ate. 'parents alternated. monthfy for indi-
vidual or small group Meetifigs to ditcuss activities-
and games'they cars use to reinforce skills being taught.
We sent home materials to be used for a month and re-
turned'at the next meeting.. Children having the most
diffiCultY learning were selected. Of the 11 inviteU,
9 are piftigpating. One grandmother and two fathers

1.d
also attended. Personal contact has made a difference.
The success of, our parent involvement programs appears
to beclosely related to teacher commitment."

And materials made at-home are used at

"In"* 'Read Along with'ihe Family' program I send
home books and a tape recorder. foe grandparents or
parents to tape the child's favorite story or book.
They can, listen to it in class. I, prepare an activity
sheetto

.

go with the taper" 4 -

Home visits. Some upe home visits to lay the groundwork for communication
with parents that will occur-throughout the year. Home visits are arranged
voluntarily on weekends or )cetore-the beginning pf the school year by the
teacher and parents, or are formally prganized by schobl procedures.
Some schooldgive teachers releaie time while substitute teachers cover
Ngheir claises; other schools'eptablishohalf-aays for children so that
the teachers' visits occur on ihe,aftlernoons when no school is scheduled;
other schools 4locate twO,I 11days for,teachers' visits, when there is
no school scheduled.

"Our most efiehifchhkgueoccurs in the first
week Of school when the,firq graders attend 1/2 day.
We make .a 20 rainutty-yisikto each home, explain the
programlimeineeded supplies, hear concerns, etc.114 I
feel I.4ain sigAweekstor knowledge about the caTd
during thpat4risit'. .'Also, I feel good in }being able

'to greet each'paren:t. bynarie (usually!) the next
.

time-

,' uk/
we meet:"

"I visit ed each child's home before scho opened
in the fall. I took each child'*s picture, chatted
about the thihgs he or she liked tio,,do, peis, etc.
On 'the rst daylpf school the pictures an the stories
of eachlEhild were .on the bulletin board. The visit

ft
'also gave me an opportunity'to tal)c'with the mother,
often with both, parents, about curriculUm, plans for

,.
- , ,i. .

.

.

. .:
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6homework, etc. 1 expect to resume these visits next
summer because they .are so useful. There are no
tearful children the first week. I know the. children

.

.
. 6L name befofe.they come into the classroom. It is

very easy to recruit parent volunteers. It forms -.

the basis for continuing parent contact throughout
the year--because tie know each other, telephone con-
versations when a child i4 absent or seems troubled
strengthen our relationship., It seem to me that
education must be a%partnership-between parent and
teacher." . .

Ail I
.

Summer learning at home.- Summer activities for parents to maintain skills
from the school year.may be an especially important Brea for home-school
programs. Several Iteachers commented on the work they azrang'ed for-parents
to supervise dufing the summer, such as

"I sent home at the end of the.year a calendar of
summer activities that would involve parent-child par-
ticipation and would help the child improve or retain

, basic skills."

Dilemmas of Parent Involvement

The teachers were aware of the dilemmas of home- school, relationships;

. .

"Parents are So involved with staying alive and
.being able to keep up economically, there is little
or no energy left to devote to children--much less
speed time teaching, disciplining, etc. The time
they have is spent being loving, lenient and feeling
guilty for not `having time or energy to help their
children.' Children have no motivation to study- -
they're too busy raising little ones, cleaning house
and doing Adult work at home because the parents are
out trying to make ends meet. It amazes me that the
children can run houses, raise siblings and still find
time.to learn at all."

. "Many homes have no literature in themteverything
comes.from;TV-1-yet tbesohools 'neglect the media.
Parents want to be supRort4ye and 'help, but they
can'tyet without their support, schools cannot make
any real difference."

"If parents became actively- involved and worked with
the teachers, our students would be more successful.
Our stuaents need lots., of motivation that teachers
alone cannot provide." ( "

.
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In some ways, all of the comment's cause heads to nod in general agree-
ment. The grains of truth are the fruits of teachers' real experiences,
and there is no denying the different reactions of teachers to the
parents with whom they have waked. There were honest differences in
teachers' opinions: (1) Pgrents care but can't do much to help the
school or their children.in actual learnin47TI) Parents care but
shouldn't help with school learning; (3) Parents care and can be of
great help if they are shown how tcChelp. There was no disagreement,
however, about the fact that parent involvement requires the teachers'
commitment and the parents' commitment to be successful. For both
parents and teachers there are no quick, tangible rewards for their
time and effort other than perceptions of a child's progress and an

,.-occasional pat on the back from one another.

, Many comments stressed the parents' and students' needs for time at home
that is free of academic demands; an equal number emphasized the fact
that many students who have trouble in school would be assisted with
some structured daily work at home. Parental assistance with extra time
for learnige.may be one of the few strings that remains to pull a student
Up to grade ,level. Many teachers believe it is worth a try to develop

.programs for parents to conduct at home that will supplement the teachers'
efforts.

'

The question is not, Which teachers are right in their reactions to
parents? Because of an absence of objective evidence, it is impossible
to assure teachers that parent involvement will lead to improved student
skills or improved parent-chi exchanges. It is equally impossible to
assure teachers that the n be more successful if they ignore parent
involvement, leave it to chance or leave it to the initiative of some
parent volunteers. ,

. The teachers' comments suggest several questions that should be
addressed:

a

Hoyt can parents' and children's time at home be guided by the expertise
of the teacher so.that individualized skills can be coordinated into the
parent and child's)activities at home?

Can parents be held accountable for the activities they agree to conduct
so there is some way to control and reward the child's progress?

How can the expertise of each parent be captured so that parent-designed
experiences can be coordinated into the teachers' programs at school?

Can time at home be divided so that teachers' and parents' common
interests are.,coordlinated to the child'.s advantage?,

how have teachers solved the real problems of parent involvement, and
with what effects?

. &

How can the solutions be organized so that some teachers' art.of estab-
lishing and maintaining successful homeschoel alliances can be generalized
for other teachers who would like to try successful techniques?i
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Thp differences in teachers' opinions and the lack of objective infor-
mation on the topics debated show how research can contribute to this
important aspect of education. A small sample of teachers Oho partici-
pated in the, survey will beselected to continue consulting with ttte
project staff about parent invoLvement. Readers with particular interest
in this topic who, by chance, are not contacted are welcome to write to-

'the project team to provide details of especially well-developed parent
involvement projects or to add suggestions of school or classroom
structural changes that are Aneeded in order to make parent-involvement
a viablealternative for more teachers.

t

Part III. A Postscript

Both the statistical results from the survey and the important written
contributions of the teachers provide informatio'n and raise questions
on many aspects of parent involvement:

I. Of all types of "patent involvement," supervision of learning acti-
vities at home may be the most educationally significant form of parent
participation. To begin with, in contrast with PTA councils and class-
roOkvolunteers that involve relatively few parents, parent activities
at home can involve many br all children's parents.

2. Some p arents work with their ch ildren at home with or without teachers'
suggestions. The focus df most parent involvement efforts by teachers
is to involve those parents who normally would not know what to do'to
assist their children with /earning activities at home.

1.- The attitudes, _training and experiences of the individual teAphers
have a Jot to do with whether they choose to develop parent involvement
programs. However,, the attitudes of parents and principals, the needs
of the students, and the assistance the teachers receive from their
colleagues at school, also contribute to the likelihood and the success
of teachers' efforts to develop parent-involvement programs.

4. The role of the parent in learning activities at home is not weli
defined, and the benefits or disadvantages from different parental acti-
vities and approaches are not known. For example, the parent may be

mcast as tutor, teacher's' monitor, listener, task initiator, reactor,
or co-learner in activities conducted at home. Which roles are most
effective for what kinds Of situations?

5. Differences in opinions about parent-involvement techniques may
depend on the skills needed by students of different abilities within
the classroom. Skill builOing and drill for remediation or enrichment
require diff6rent kind's o7 learning materials and make different demands
on the teachers' and parents' time and energies. Skill building requires
different designs and techniques for students two years behind grade level
and students on or above grade level. How can parent involvement programs
take into account the special needs of each student, so that time at home

47
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.1

calf build upon the'inaividual attention at home to assist each student's
learning?

6. The teacher's role is changed when the teach6r
.

acts as.a Onager of
parent involvement. The teacher phares a portion of the teaching authority
when parents are given materials and instructions for supervising learning
activities at home. Parents at home are a corps of volunteers who are
not clearly accountable to the teacher-for their successes or failures.

.New behaviors are required when teachers coordinate, activities with the
parent's2and different reactions to students are required from teachers
after parental activities have occurred rht home. What are the changes
in the teacher's role/that occur under different parent-involvement
techniques?

7. Teachers intrude on the family schedule and activities whenever
homework is given. 'The older the etudent,'the more homework, the
greater the intrusion on family time. If parental time and effort is
required by an assignment, it is possible that eve} more'intrusion
will be experienced. powei.!er, if homework is accepted as an important
mechanism, for reinforcing classroom in &truction, then homework assign-
ments that involve parents may maximize the learning that occurs
during the homework period, and more than compensate for the greater
intrusion. It is not inevitable that carefully constructed assign-
ments will be experienced negatively by the parents. These assignments
can be as simple as a weekly spelling drill or as complex ap daily

nlessons,in a language or math curriculum. We need to know how parent
involvement can be organized for teachers, parents, and students so
the respofibibilities of each are clear and the goals are attained.

8. One, of the reasons so many teachers and principals conducW and
support .opeil school nights and parents'' conferences is that these
activities have become formal, accepted strategies for parent-teacher
exchanges. They are "school-level" activities, that recur in similar,
predictable form across the school_years, In contrast the techniques
orparent involvement in leaning activities at home are classroom-
level projects that are developed by individual teachers. The parents'
and tkachers' expectations may not be clear because the patterns of
exchange for these activities have not been. standardized. It is
que#tionable whether the familiar rituals of open school night and
parent conferences accomplish more than a polite exchange between
parents,and teachers. Techniques for parent involvemeAt in home
learning activities have greater potential for actively involving parents
in important exchanges with the teacher that may assist their chilren's
progress in school, We need to, know how teachers can organize parent

volvement so the activities will become as familiar as the standard
parent-teacher events, and so the interactions of parent's andAeachers
can occur with ease.

1

The SearCh for significant and accurate generalizations about the
optimum use of parent involvement teaching strategies continues in the
hope that educational practice will be improved by these gesearch
efforts.' .
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