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This monoaraph, one in 2 series, iescribes ways in
which elementary teachers have brought arts to the classrooa.
Desc~ip+isns of what teachers are -doing are organized by themes. The
ftr=t +*heme *s *he use of the arts in basic skill levelopmant. Jdne
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Washington, D.C. develonped 2 very successful creative writing and
Aramatic arts program t5 provide remedial reading and language
Jevelopmen® assistance. The second theme is the value of the arts for
thelr ~wn sake. In one elementary school in-Indiana, students
evthasfastically produce a literary magazife “Harmony Times." The
thi~d theme focuseld on how some teachers use the arts to nurture self
expression and individual achievement. Through ona teacher?s usz2 of
the arts n *he classroom, ctudents who had aot previously
exverieilced the satisfaction of achievement in traditional subject
areas blossomed. The remaining *hemes of the monograph include the
use of the ar*+s to5 »vercome community isolation, introduce and
~ainforce cultural and ethnic pride, and meet the needs of special &
etuients: +he inteqration of the arts throughout the coursa of studys
a~d the demonstration of professional leadership., (Author/gRM)
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FOREWORD - .

Despite the unprecedented flourishing
of the arts in America today, arts pro- -

- grams in the nation’s schools havé not
experienced a corresponding expansion
In fact, with nationwide public attention
focused on such problems as declining
enrollment, vandalism. low test scores,
and spiraling inflation, budgetary
priorities are dictating the reduction of
school arts programs. In some’school
districts, arts programs are being elimi-
nated entirely.

We believe that schaol arts programs
are basic to individtal development and
a sound education. Further, we believe
that'the arts should be used to stimulate
learning and self-exptession, and recog-
nized as valid ways to learn. If school
arts programs-are io continue and
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expand, they require the support of
educators, school board members, par-
ents, artists, arts administrators,.stu-
dents, communuty leaders, legislators,
and governmentagencies.®

The Arts, Education, and Amencans,
Inc. (AEA) has estaohshed a National
Advocacy Program for Arts in Education
addressed to these-groups of individual
advocates. AEA 1s a national organtza-
tion formed 1 1977 following the publ::
cation of Comung To Our Senses, the Re-
port of the National Panel on The Arts,
Education, and Americans, David Rocke-
feller, Jr., Chairman.

The AEA Advocacy Program, which
encourages the cooperative action of
these groups to ensure local level sup-
port for school arts programs, includes
a public awareness campaigreand con-
sumer information service. The service
provides Advocacy Program enrollees
with a variety of arts in education infor-
mation-the AEA newsletter, access to
the AEA speaker referral service, infor-

3

mal consultation, and monographs that
address pertinent arts in education
1ssues and tepics.

This mondgraph, part of an ongoing
seties, speaks to-one or more of the
afdrementioned school arts support
groups. While we r2cognize that few
monographs will speak directly to
everyone, we attempt in each to address
a variety of individuals. We hope
this monograph will prove heipful to
you in your support of asts in educa-
tion. If you are not yet enrolled in the
AEA National Advocacy Program and
would like to do so, write to:

I'he Arts, Education, and Americans, inc
Box 5297, Grand Central Station
New York, New York 10163
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An overwhelming response

.

A teacher and a group of students n a
classroom remain the common denommnator
of American education. If the arts are to be
anincreasingly integral part of the educa-
tional experience, the teacher in the class-
rpomis-a place to beginr. The purpose of ths
monograph s to present wavs in which one
teacher can bring arts to the classroom-and
to help vou gam the corfidence b undertake
similar ventures.

.Through a variety of sources-reports, ar-
ticlesin news media and journals, conter-
ences and meetings, informal conversations
with educators, artists and arts admunistra-
tors, correspondence with Advocacy Program
enrollees—we have sensed that, across the
country, incréasing numbere of teachers are
using the arts in thair.classrooms. Several
months ago we asked those on our mailing
list to tell us of such teachers who are using
the arts creatively-to make learnigg nicher
and more exciting, to help students master
basic reading and math skills, to stimulate
students who otherwise are disenchanted
with education, to nourish and toster latent

talent.
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The response to our request was over-
whelnung. We reeesved more than 700 letters
descnbing the work of teachers whose use
of arts i the classroomas exciting and pro-
vocative From this rich lode of names and
experiences, we proffer a range of approaches
and activities >

We focus ourattention here on the elemen-
tarv (pre-kindergarten-grade 6) teacher (the
svork of secondary teachers will be profiled
i a forthcoming monograph, Arts i the »
classroom: what one secondary teacher can do).

In addition, we concentrate our reportage on
the mtiatr 2 and enthustasm of individual
teachers, rather than on that of teachers
waorking within a team or districtwide effort
Rare 1s the classtoom arts program that can
tlounsh without a school support svstem,
and we subnut that teachers should not be
faced with a perennial solo flight as thev
strive to bring arts to their students Our
emphasis here, however, is on the many
wavs m which one individual feacher-on his
or her own-has successfully planned and
implemented programs to bring the arts into
the classroom, using them there for th» >
greater benefit of the students. .

We are grateful to cach and every mdl\'ld
ual who res sponded to ourinitial query,
especially te those with whom we spoke by

-
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telephone and who have given us permis-

sion to include their names and addresses.

- Wehave categorized the range of teachers’
ideas and experiences according to the donu-
pant themes which surfaced during our re-
view of the responses received. As you will

_see, the themes do .t fallinto neat packages
and necessarily ove'lﬁ:'xp somewhai. Al of
the teachers could be included, for example,
inTheme 3—Use of the arts to nurture
self-expression and individual achievement.

Finally, we direct yourattention not only to
theactivities highlighted here, but to the
teaching approaches and strategies as well.
Many of the activities have been used by
teachers for decades. In their own nght,
most of these activities are neither extraordi-
nary nor deserving of publicity. The range
of teaching strategies, however, represents
approaches that are fresh, ongmal, unique.
To the time-honored teaching approaches,
then, these teachers bring a personal excite-
ment and commitment, together with care-
ful planning, preparation, and follow-up.
The combimation of activities and strategic

+approaches metit your attention.

Ll
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Theme 1: Use of the arts
in basic skill development

<
Based on the information we receved from
mynad sources, it is evident that hundreds-
most probably, thousands- of teachers across
the United States personally advocate the
use of the arts in students’ basic skill devel-
opment These teachers daily incorporate
the arts in classroom leaining acuvities such
as number concepts, sentence structure, sead-
ing comprehension, and phonetics They
use the arts to provide insights, sharpen the
focus or remforce a concept, and weave
mterdisaiplinary tapestries Proven results
using such teaching techniques are dramatic.
increased attendance, above-average test
scores, and achievement by students who
previously had demonstrated Iittle motiva-
tion tolearn: These teachers report their
classrooms are filled with the electric exate-
ment that precedes new lessons, and the jov
" of learning.

# Casper, Wyoming, 1s a modern boom
town located high in the Rocky Mountains
about 300 miles north of Denver Gisal, oil,
and uranium mines in the surrounding

M ’

mountam$have brought new prosperty to
this old mining town, and with it, a new
way of hfe. The commuty now 1s comprised
largelv of a transient population, for as
various segments-of mine construction are
completed, the construction workers and
their families move on to the next job, the
next town.

Brenda Poe Uhlich has taught tirst grade
at Casper’s Grant Elementary School for.~
twelve vears She has seen the children -
of the construction workers and miners come
and go throughout th€ school véars and
recognizes the problems they have inadapt-
g to new.schools, new teaching methods,
the competition of new classmates. Early
on, she realized that in order for her stu-
dents to be successful in mastering such
basic skills as reading, math, concentration,
and motor development, it would be neges-
sarv for her to augment the standard cur‘ic-
ulum. The arts seemed to her an obvious
way to help the students learn-and love
doing so-and sheé quickly found ways to
integrate the arts as learning tools through-
out the curriculum. > .

v




& 3

 For example, Mrs. Uhhich produces rebus

- books for her students. These books offera
means ot expressing words by using draw-
ings or pictures which the children can iden-
tify using the correct word for the visual
cue. “The books are a great success,”” she
exults. “The childrén become bookworms
and learn to love reading almost betore they
know their letterst” -

Mrs. Uhlich, herself an artist, designs and
produces each book on her own i her spare
time. First she sheteies a story hne and
accompanying pictures. Atter wniting the
complete story, she types and reproduces it
on the schopol ditto machine, Finally, she
adds the essential color cutouts -rainbow s,
turtles, tigers, apples—-that will help tocus
the attention of the children while assisting
them to visualize what they are reading. the
books range in ditficuity according to the
reading skills of the individual students who

. will be using them, and some have more
visual keys than others. )

The students borrow from Mrs. Uhlich’s
collection of rebus books as they would front
a library. They are required to read the
books at home with their pargnts, and re-

’
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view with them the reading comprehension
section at the end of each book At thus
age, there 1s a need to focus on the ob-
vious to tacthtate comprehension,” explains
Mrs. Uhlich. "That's w hy the rebus buoks
are such a help to the duldren. 1t s obvious
that a prture of an apple represents the
word apple, and the duldren can focas
on thrs.” T -
® Ruby Gary 1> a master teacher who
behieves that the arts are animnvaluable peans
ot réachung students - of helping them learn
about therr studies and themselv es. Mrs,
Gary, an educator for twenty five vears, 1s
currently a fourth-grade teacher at Peabody
Elementary School in Washington, D C Pea
body 1s located in the Capstol Hill area, a
predominangly, low-income neghborhood
now n the nudst of revitahization by nuddle-
and upper-income professionals. Although
the neighborhood s undergging rapid
change, Peabody is still attended by children
from famihes of modest economic means.
For Mrs. Gary, using the arts in her class-
room 1s d ""necessity’’ to ensure the.atten-
dance and attention of her students. “Years
ago, when lused only the regular curricu-
lum, 1 lost half my chiidren,“ she laments
1 had to use the arts so they would come to

¢
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lass and then be able to go home cach day
feeling good about themsely es - so they could
think, ‘I've done something productive
today * So many students at Peabody tend to
rematp at the bottom of the grading system,
tratling behind all day, year after year But
when use the arts in my classes, every
chuld has the opportunity to be a star,” Mrs.
Gary goes on to explain. “In history class,
foresample, a person will write a reportona
speafied topic, such s John Paul Junes
Another person willgtlustrate the report.
Other students will present a dramatic read-
ing fhat yet another student will hay e writ-
ten Fverybody can use mdividual talents to
dowell on a speafic assignment That way
the students who alway . read well will think,
‘I may read better than you, but you can
draw, siag, act, or dance well, and so you're
agoud thinker, tov * Naturally, this improves
the self-image of the students who other-
wise are potential dropouts




. a
Although Mrs. Gary uses thé arts in all Ker
classes “at one point or another,” drama is
her forte. She was selected to develop a
creative writing and dramatic arts program
to provide remedial reading and language
‘development assistance to Peabody studenls,
and expanded the dramatic arts program to
involve the entire school. For Black History
month, she wrote and directed a salute-
through’dance, drama, and music-to Martin
Luther King, Jr. Thaquestion arose whether
only Peabody’s black students should have
the opportunity to partiapate in the show.
and Mrs. Garv dectded without hesitation
to cross ractal lines, casting without regard
to color. After selecting.a cast of fiftw, Mrs.
Gary felt keenly that no student should feel
left out of the production Backstage work
with sets and props proved the answer, at
the same time that it helped reinforce
the importance of math and problen-
solving skalls. - o
The students’ sBute to Dr. King was pre-
sented for Peabody students, teachers, pae-
ents’ and community leaders. Not only the'
-children involved, but the community as ,
well gained an understanding of and respect
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and admiration for the black leader and the
black e: perience. Participating black students
gained pride in their own heritage. and
white students an empathy for that heritage
Together, all of the participants wegedrawn
closer in the mutual exhilaration of successful
" achievement §d their parents drawn closer
via the bond of their children’s collective
osuccess. p N

Theme 2: Value of the arts
for their own sake ~

Angther reason teachers feel that the arts are
important to schooling is simply the value of
theartsfortherrownsake Theseteacherswork
‘toward the réalization of thetr students’ aes
thetic potential - both expressiv e and critieal -
* whether expusing them to, sy, panting and
flute, or a broad range of artistic experiences.

‘=’ Marty Belcher behieses m Jus students
and their artistic ability,” exddaims a de-
lighted parent whose child 1s a pupil of
Mr. Belcher.The students realize this and
respond in wonderful ways. My child’ smfer-
-estin art, poetry, and writing 1s cemented
thanks to his encouragement and interest.”

.
~
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Mr. Belcher, s fifth and sixth-grade teacher,
speaalizes i language arts at Bloonung,
ton, Indiana’s Ha:mony Elementary Schoul
Anamportant element of his curnicutum s
the production of Harmony Tincs, a chaldgen’s
literary magazine. Pubhished twiccany ut_
the magazine contains a rich array of poctry,
short stortes, photography, and drawings by
Harmony Elementary School students. More
than a hundred copies of eagh issue are
printed, often featuning editgnal themes such
as “sun” or “technolbgy.” Students are alsd
cacouraged to wntc.md design their own
chapbooks (small boolg\mntmnm;, popular
lltumturu)

“These publications are prpdm vdona
shoestrng budget,” sgys Marty Belcher My
only tools indude a ty pewrnster, mat hiutc,
and triangular strayght edge. Hurmony Timcs
publications are reproduced un Aerox ma

- vhunes of the copy house offering the lot est

bid. and chapbook covers are donated by a
parent whoowas aprintshop Any teadher
can execute these types of projects.They re-
quiir€ littie money, materials, and expertise.”
“To share his studcnts work, Mr. Belcher

arranges for their artw ork to be hungma
local coffec shop and their creative writing,
poetry, and drawings are published in several
local journals. In addition, he introduces

their wWork to students at the Indiana Univer-

sity School of Education, teachers in the

11
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Indianapols public schools, and, as e savs,
“mnumerable kids who do not attend Har-
mony School.” To add another dimension to
his dassroom and turther the impact of the
arts, Mr Belcher invates loal poets to
Harmony to w ork with students,

Mr. Beleheris espeaally concerned with
using the linguage arts o help [hia)
students become more creative, exploning
possibilities and ideas.” Dvlan Wissing, one
of hus ten-vear old students, created a chap-
book entitled The Book of Rare Alien /}nmmlé,
which contains fourteen descriptions and
llustrations of imagnary beasts. As Mr
Belcher notes, “Divlan has a rather surreals-
tie style and creates his own personal
mi thology . Anadther ten-vear-old student,
Michael Valliant, wiote poems about thm;,s
he found in nature, such as geese and ades,
and titled his chapbook, soberdy, A Bodk,
“Michael ives inthe wountry, “explams
Mr. Belcher, ahd has an elemental fuevl
in hus wnting. supplied him with a roll
of filman the hope that he could document
his poems. He dld a beautsful ;ob

“Poetry 1y matival to chuldren,” asserts Marty
Belcher,” and thar enthusiasm translates to
motivation.”
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®.At the Central Schoolan Glencoe, Illmois,
sixth-grade teacher Marvin Martin begins
- each day’s classroom session by reading a
poem, discussing a painting or other piece
of visual art, or listening to a recording of
classical music Mr Martin prepares all of
his instructional materials for his cfasses and
incorporates the arts into all aspects of hus
teaching. Hewuses primary sources (original
paintings and music) rather than workbooks
and standard textbooks.

In his world history class, for instance,
he emphasizes the arts of civilization,
from prehistoric times through the present
(Mr Martin has traveled widely and produces
slide tagie presentations utiliziny his personal
collgctiop of more than 30,000 slides ) In
addition, he,presents weekly slide lectures
in the school auditorium for other classes in
theschool Subjects range from “The Treasures
of Athens’" to “The French Impressionists” to
*The Genius of Michelangelo .

Each year Marvin Martin invites hisstu-
dents to accompany him orf a theatreﬁhnsic
trip to New York. He also orchestrates Big
Weekends for his sixth graders thrgughout

10 Q
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the school year. Plays, concerts, dance rea-
tals, and museum trips are all included as
speaial weekend activities as the students
and therr teacher eplore the arts in and
around the Chicago area.

Mr Martin’s students have the opportunity
to produce their own art as well Sixth
graders annually participate in the produc-
tion of three plays, written, directed, %ind
produced by, their teacher, who has produced
a total of thirgy-five children’s play's duning
the past twengy four vears. .

His students are highly motivated and stim-
ulated, and they see the arts as part of ther
‘everyday hves and ongoing education Curn-
osity and challenge afe part of every dlass
perivd for therh and extend beyond the'
formal end of the school day.

As a communuty restdent wrntes of Marvin
Martin. “The accomplishments of this re-
markable educator are inspinng—to stu-
dents, parents, and our entire community.”

)

>

Theme 3: Use of the arts to nurture
creative self-expression

and individual achievement .

l‘hr:)ugh one teacher’s use of the arts in the
cdassroom, students who havé not previously
experienced the satisfaction of achievement
in “traditional”’ subject 1reas, such as read-
ing and math, can blossom. Many such
students, during each school day and ensu-
mg sthool year, remain at the “"bettom” of
theu class, some promoted only after contin-
ued farure in one grade. Faced with a pat-
tern of frustration, humthation, ana tail are—
and viewing themselves as losers—these
students can become the potential trouble-
makers and dropouts.

Through a sophisticated musial intgrpreta-
tion or a witty and descniptive turn of phrase,
however, such students demonstrate therr
putential to succeed. Armed withethe self-
discipline that is the prerequisite for cousis-
teint artistic achievement, and with a new
mastery of form and technical skills, they
«an entov a heightened self-concept. Conse-
quently, their peers, famulies, and supervi-
sors have the opportunity to seshect that



' success, ana recognize these students as
> individuals with talent, imagination, and
intelligence, eachin their own way, -+

® “Being able to think on their feet, build-
“ing self-confidence, and developing lifelong

interests,” explains Lorna Monson; are just
-alew of the benefits students accrue from
-participating in arls programs such as drm'na.,
spuppetry, and a touring choral group.
:Ms. Monson, a sixth-grade teacher for the

past seven years at Salt Lake City’s Emerson
-Elementary School, makes these experiences
possible for her own pupils as well as other
“interested students. :

For example, as part of a history ugit on t
Renaissance, her students study musicor
the period and learn to play the recorder.
Vocabuldry of the Renaissance s studied,

.and students perform puppet shows adapt-
ing authentic scnipts to fit their own puppet
creations Designing and producing therr

-owncostumes, props, and scenery, students
choose a Shakespearean play to perform
each year As part of thair physical educa-
tion program, thev learn to wind the May-
‘pole The history unit culminates in a

Shakespeare testival presented by students
for parents and other area elementa rv schools
Another arts activity intiated and made
possible for Emerson students by Ms. Mon-
sons the Sunnse Singers choral group.
Participating students, who recerve elective
course credut for their endeavors, réhearse
under Ms. Monson’s direction tor a halt
rsemuwecekly before classes begin, Now
in b fifth vear, the ensemble pertorms after
schodl hours for delighted and enthusiastic
nursiig home residents, schooland uni ersity
studgnts, and community groups i the
sufounding Salt Lake City arca.
orna Monson notes that many of herwsts
projects are in large part made possible
through the “tremendous support and input
pnts.” In faet, she usually “puts out
s” during the planning stages ot her
projects to determune the level of parent
comnutiment to the project. For mstance,
mothers of student pertdrmers created the
costumes for a recent pertormance ot Gilbert
and Sullivan’s The Mikado  Also, as part of a
unit on ancient Ortental history, parents
volunteered their tume to present their *,
Oriental art Objects to therr children’s class
The daughter of an architect, Lorna Mon-
son says that the arts have always beena .

1i
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natural part of her fanuly hte, and although
sheis very interested in providing a basis
forartapprecmhon literature, and movement
activities in her classroom, her forte is drama
and music. In fact, students at Emerson
“have come to expect her guidance on at jeast
one play cach year, and early in September

“*Can we do a play?” nd ' Which one?”

Although some of the arts activities
Ms. Monson organizes are for extra credit,
-this does not affect the quahty of the expen-
ence. "'I'm strnictly an ‘n-front-ot-the-curtan’
-director,” she explams, "and when the cur-
fain goes up for a pertormance, the students
are on their own. If something happens that
wasn’t supposed to happen, they have to
dealwathat, It's a chance to be on their own,
under pressure.”” The benetits are well worth
the long hours of preparation, however, and
leaders emerge and selt-conhdence increases

® According to the elementary art supervisor
in her district, Jeannine Carder 1s “an mspir-
ation to her fellow teachers” at Audubon

'3

thev enter her classroom with two questions

/

Elementary School m Colorado Springs.
Colorado The school ;s filled with outstand-
g children’s artw ork génerated by her
second graders, both individually and i -
concert with othets

While Ms. Carder integrates the arts in
such subjects as social studies and the lan-
guage arts, she also suggests arts activities
as seat work tor her students while therr
peers practice reading or other individual
pursuits. The students work cooperatively
on such projects as stage props, murals, and
puppet design and construction—projects
whuch generate mutual adnuragion wiile
nurturing mdnidual creatiaty and selt-
CXPression.

Arts activities culnunate 1n the spring ot
each vear with the publication ot books
written, designed, and fllustrated by the
students, But Ms. Carder waorks throughout
the schoolwear to motivate students and
reinforce therr creativity, all the whaile toster-
mg m them a positive selt-image and an
understanding of other cuitures. The result
individual and collective pride, dehight, and
camaraderie on the part of students as their
workas displaved throughout the distnet,
and admiration and metivation on the part
of district teachers and adnunistrators

Theme 4: Use of the arts
to overcome community isolation.

Isolation, or a sense thereot, can occur at
several levels withun a sckrwl, and the arts
offer one teacher multiple oppaortunties for
overcoming that 1solation At one level, tor
instance,, 1s the 1solation of the underpriv-
tleged student who attends classes each day
bolstered by onlv the most basic phvsical
requirenients Such a clald mav teel isolated
trom more fortunate classmates At the same
time, the general student bodv mav feel
isolated lrom each nlhc and therr teachers
by virtue of the absence of a sensitive and
humane educationdl environment
Atanother fevel, students mav teel an
isolation from the larger community m which
thetr schoot s located Thev mav be out of
touch with the real hfe events shaping the lo-
cale, or unaware of the nich experences it
offers them simply by virtue of being there.

P




oAt

Atvetanother fevel, there mav be 1solation
on the part of school and community from
the larger global community They mav lack
anunderstanding of the verv real differences
*and similartties between thetr culture and
thdsg of their peers worldwide

The arts can help one teacher bring beauty
into lives where ther=as httle, open doors
and broaden horizons, and cement a bond of
L mutual understanding, trust, and triendship
with a child halfwayacross the world

8 Patricia Spradlin s an art teacher at Webb
“Elementary, an inner-city school in the
-ghetto area of Northeast Washington, D ¢
Fhe majority of her students have mever
visited a museum in this city revered for is
culturat institutions For the past hive vears,
though, Mrs Spradiis has arranged for every
_single child in her schocl tovisit one of the
Washington museums ’

“The first vear, we just went out and stood
in line along with ¢ ervone else,” she recalls
withalaugh “For most of the hids, it was
their first time in a museum, but they loved
itsomuch, Lknew !had toarrange a trip for

everyone each vear from that pomnton,” -

o

savs Mrs Spradhin And asranging a tnip s
no small task, it becomes clear Frest are the
logistics of the vuting— arranging a time
convenient for the museum, arranging, for
transportation for the 1,000 or so students,
secunng pernussion from the school super-
mtendent and all parents, and arranging for
parent volunteers (1 per-10 students) to
accompany the students on thetr field trips

Atter the nuts and bolts are secured, Mrs.
Spradhin begns to prepare the students
for their upcomng trip. For a recent trip to
the Natwonal Gallery’s new East Wing, she
first prrchased tor her dasses a book on
the builiing and artanged to borrow a
tlm that described tts architecture In dlass
she prepared bulletin boards with pictures
of its dramatic design and the collection
tt houses, and discussed the objedtin es ot
the upcommg trip.

Once at the East Wing, the classes were
divided into smaller groups and giv en guded
tours by the docents. The huge mobile by
Alexander Calder proved especally popu-
lar, so after the field tnp Mrs Spradiin and
her students worked with mebiles and sculp-
ture m class. The vounger students painted
the things they hked best. Classroom teachers
tollowed up the visit by having the chuldren
write about their museum experience and

ONE ELEMENTARY TEACHER

then worked with Mis Spradhin to display
the paragraphs on bulletin boards alongswde
student artinspired by the visit

“The parent volunteers tove the musetum
tips, too, and the tours conducted by the
docents make the museum expertence more
meanmngtul to the parents Manvy ot the
parent volunteers jon tis again and again
tor tours. My students also tell me that they
enjoved the museum trip so much that they've
pone back later and taken their parents,”  +
Mrs. Spradlin notes

“lTaan’t sav I've changed people’s hives,”
she savs mall modesty, laughing, |, ‘but F've -
had some children w ho've been held back in
school several vears. Fhev couldn't tunetion
in math or reading, but they were obviously
mtelligent i terms ot art, and their choiee ot
colors and shapes was very sophisticated. |
al-o have a student whom | encouraged to
stpply fora scholarship at the Corcoran Mu-
seum gt Art Saturday Program. He was
aceepted, and 1s dehinttely on his sav to
becomung a tull-fledged artist. Tean'tsav the
trip to the Corcoran did i, butat certainly
ted hus desire.”

13
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8 Atthe C Fred Schrocder School in
Huntington Beach, Cahfornia, students are
exchanging artwork with their peers in Kai- »
- zuka, Japan. Linda O’Neill, fifth-grade
teacher at the Schroeder Schoo! initiated the
exchange during a personal visit to the On-
ent On her return to the United States, she’
included among her mementos student arte
“work Once back at Schroeder, she arranged
to send artwork created by her students to
children acrass the Paaific Ocean The sw ap
alsoincludes . riginal pen and ink draw ngs
by.Schroeder’s srincipal exchgnged for o1l
“paintings by the director of the Japaridse
*school
While expanding their own creative expres
sionand coimmunication, Ms O'Neill’s stu
dents are enjoving a new level of cultural
understanding -both internationally and in
tefms of the large Oriental population in
their own region .

£.
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Theme 5: Use of the arts
to introduce and reinforce
cultural and ethnic pride

One of America’s great strengths lies in ats
pluralistic society. Too often, however, voung
schoolmates are not aware of the importance
of each and every.cultural and ethnic group

" that has helped shape the nation. In recog-

nizing only one or tw o ethnic groups as
important, they often seek to camouflage
their own cultural identity, or condescend to
those they believe to be “not as good™ as
themselves The arts offer a means of helping
students identify the elements mdigenous

to various cultures - theirs and others. In so
doing, the children find their individuat and
cultural pride reinforced, and gain an under-
standing and respeet that transcend ethnic
boundaries and diverse heritages.

® The siudent bedy of P.S. 119 reflects the
rich diversity of its Jocation-New York's
Lower East Side Nina Drooker, teacherof a
sixth-grade class of gifted and talented stu-
dents at the school, utilizes this splendid

E

ethnic mix 1in many areas of the curriculum, _
especially in her social studies class.

Three years ago she initiated a genealogy
project toillustrate the prescribed sixth-grade
social studies curriculum: a%tudy of archae-
ology. "Instead uf looking only at history
books,” she explains, “we look at the paral-
lel tn our own {amihies. Using oral Justory,
photographs, and memorabiha, the students
trace their individual cultural history. Overa
period of three or four months, they research
the derivahons of their own names, hoh-
davs, and famuily traditions.

“Fori instance,”’ Mrs. Drooker explains, “’the
kids talk.with their grandparents about what
it was like when they attended schaol. Of
course, many grandparents in-our-school,
didn’t grow up in the United States, so there
15 a great variety to the responses. The
students ask, ‘What did vou do for fun?
How did you meet grandfather or grand-
mother? Have you lived through any wars?’
The students in my class alone come from
telve to fifteen different cultures, and you
can imagine the answers their grandparents
and parents give them!" .

When the genealogy study unit nears com-
pletion, each sttdent produces a folder, which
includes the material collected over the
introspective course of study. Then they
share their families and traditions~Hispanic,

2




Paklstam Filipino, European, Chinese, Jap-
" anese, Ukraiman-with each other and the
schodl, and-coming full circle-present the
folders as gifts to their own relatives.

® Orcas Island (pop. 2,000), one of 174
islands in Washington’s Puget Sound, is .
fifteen minutes by ferryboat from the main-
fand and about an hour and a half from: Seat-
:tle. Island devotees/residents, including a

enamored with the area“s pristine fir forests
and magnificent snow-covered mountamns.
“There are so many people here an the
island with so many talents that, when |
.began teaching here 11 vears ago, I began
asking different artists in to my classroom,”
says Gail Brown, fourth- },[adc teacher at
,Orcas School. “Kids need alot of basic
drilling and practice, but the arts bring life to
theclassroom and to studying There simply
weren’t any arts in the school when I first
came here, but that’sall changed now,” she
exclaims “Every day now the school is bus-
tling with artists coming and going and
practicing their crafts.”
What precipitated this change of scene?
“When I first asked local artists into my

substantial year-round artisticcommunity, are’

: ONE ELEMENTARY TEACHER
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¢classroom, the co;nmunity respanse was
extremely positive, but after a while I real-
'ized that I could ot continue te ask for free
Tectures and demonstrations, to say nothing
of the expensive supplies donated by the
artists,” she says Through her efforts and
those of other Orcas faculty and administra-
tors, and with the help of the Washington
State Director of Arts Education Programs,
the U. S. Department of Education funds
Program Orcas, which makes posstble the
multitude of artists’ visit$ to the island school.
Mrs. Brown reinforces such exposure in
her classroom, and her rec cently pubhshud
‘book, The Bry Event, suggests “big ideas”
classroom teachers can use to keep students
excited about school. One "Big Event” she
produces annually with her fourth graders 1s
1spired by the ethnic heritage and historic
‘roots of the Orcas Island locale. During study
of the Pacific Northwest Indian tnibes, Gail
Brown'’s students traasform their classroom
into an Indian museum. Mrs. Brown has
engaged in extensive personal study of these
tribes, which she characterizes as “some of
the most artistic of all primitive cultures.”
Students wnite detailed and illustrated reports
on various topics pertaining to the lifesty le
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of the Northwest Indians, some of whom
made Orcas their home until 1900 Other
projects involve the students’ fanuhes. 1
send home instructions, and the parents
help with cutting, constructing, and sand
ing life-size papier maché masks and jew el
ry, and miniature totem poles, touls, balsa
wood canoes, log houses, and weapons. The
dioramas are so detailed that we even see
dried fish on'racks in the villages,” Mrs.
Brown exclaims. The culmination of North-
west Indian days is a field trip to the Indian
Muscum in Vancouver, Bntish Columbia.
Despite her somewhat nontraditional edu-
cational approaches, Gail Brown conssders
hcrsclf very much “an old-fashioned teach-
" She explains. i want to make it dlear
thnt kids are getting through all their required
textbook assignments. At Orcas Schoul, we
ure meeting our teaching and learning
achievement objectives. Wasimply meet the
vbjectives in a somewhat d:ffcrent way.
"However, attendance and' test scores are
up noticeably when arts are used in the
cdassroom.” Mrs. Brown notes “When the
arts are used, children can’t wait to get-to
school each day. They don't want to miss a
thing, and they're exated about learnmg!”
Gail Brown’s students dv not hold the mo-
nopoly on looking forward to schogl each
day. As shesays: "When I first began using
the arts as a teaching and learning s and, 1 felt
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a httle guilty about having such a good time
on the job. The arts bring exutement to my
hfe every day, and when the semester starts
i September, it's a new beginning for me,
tou. Fran experiment with new teaching
methods using the arts, and ook forward to
doing so.”

Theme 6: Use of the arts to meet
the needs of special students

Much has been written on education and
the spedial student - the “exceptional” child
who may be academically vr artistically gifted
or talented, learming disabled, emotionally
troubled, or physically handicapped We

do not wish here to duphicate such materials, |
but we feel it 1s important to note that some
of the most exaiting examples of une teacher’s
use of the arts involve mecting the specaial
needs of such students Increased attention
span, improved socialization, development
of fine and gross motor skills and coordina-
tion, cognitive growth, enhanced self-
concept-these are some of the personal
achievements directly attributable to using
arts in teaching disabled, troubled, and
handicapped students. As for gifted and
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talented children, dassroom use of the arts
can provide recognition of their abilities, and
special arts projects, in addition to the pre-
scnbed curniculum, guarantee Giem an ap-
propriate challenge.

@ “] have a speaal class of twelve hittle

. boys,”” Gwea Seanor says with affection.
“Most of them come from broken.homes
and have few matenal possessions. They re
very frustrated-accusative of thur Jdassmates
and disruptive. Their attention span is short,
and some have been held back in third
grade two or three years. Most are reading at
orbelow first-grade fevel, and, as ot laut
year, they showed little sign ot acadenic
advancement.”

Mrs. Seanor teaches third grade at the Fite-
gerald, Georgia, Elementary Schoul. Located
about 175 miles suutheast of Atlanta, Fitz-

" gerald 1s the only town in rural Ben Hill
County-red clay witton country with some
light industry scattered across the area to
bolster the economy. )

Last year, Gwen Seanor was asked to take
primary responsibility for an expernimental
class for the twelve students who most need
academic tutoring and reinforcement. The

_class involves an extremely structured aca-

~demic schedule, and the pupils are divided

A

into two groups of six with a focus on math,
spelling, writing, and a “double dose of
reading " An art major and former full-time
art teacher, Mrs Seanor uses the arts in all
subjects to motivate, illustrate, and enhance
learning activities for her students.

"My ooys love this class”” Gwen Seanor
exults. “One reason, of course, is that there
aren’tany girls in it. Another reason, though,
1s our spectal arts project ”” What is it Wheels!
Mrs Seanor's twelve boys construct a senes

*of vehicles from a vanety of materials 'l

wanted this class to have a specul project,
something only open toits members Little
boys love cars, and so | amplified on anidea
for vehicle construction that [ had seenina
book. We start with a convertible made from
egg cartons. Then we construct a van-fully
customized-from a gallon milk carton Neat,
we make ajeep from a quart nulk carton. We
also make model bicycles, unicycles, and
racing cars. The boys paint all the details,
even faces of the people they imagine to be
riding in the vehicle.”

19
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This theme carnies over to homework as-
signiuents as well Forinstance, Mrs Seanor
will draw a vehicle at the top of a homework
sheet and ash that parents help their chii-
dren wrte in complete sentences a story
about that vehicle, and color the vehicle. The
short stories will relate who owns the racing
car ur jeep, who the passengers are, where
the caris going or whereat has been, and a
descnption of the velucle. This helps the stu-
dents develop theirimagimations, sentence
structuring, handwniting, spelling, and read-
ing comprehension abilities. The students
coltedt therr Ramew ork assignment sheets
throughout the s\;Qool vear for mdusionina
book they can keep.

Are Mrs. Seanor’s students making prog- *
ress? Her curniculum supervisor responds
with aresounding yes, and points to ""dra-

matic resultsin increased interest in learning

activities.”” Mrs. Seanor gives the arts a large
degree of credit fur stumulating the interest
and attention of her class. "l expect my
students to be better,” she says. “Sometimes
they disappoint me, but they are making
progress. They defimtely are much more_
interested in school, they are getting along™
with others much better, and their self-esteem
certainly has improved.”

17
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" B At the James Monroe Elementary School
in Oklahoma City, classroom teacher Rebecca

© Stewart uses the arts throughout the day

. asshe works with hearing-impaired fourth

- -graders. Ms. Stewart begins each class day

* by placing an object on a view screen and
having the students explain what they think

~ it may be—other than the obvious shape or
thing This helps her students think creatively

I while building vocabulary skills. In math

" and reading, as well as in other areas of the
standard curnculum, she uses the arts to

« help her students grasp new ideas, particu-

~larly abstract material.

In addition to integrating the artsin her
-prescribed classroom subjects, Becky Stewart
»regularly takes herstudents to concerts,

- plavs, dance recitals, and other arts events.
Shecommented recently that after attending
a conceri and dance recital and discussing
~the two, her students were able to accom- -
'plish their most extensive creative writing to

‘date. Ms. Stewart's studeats are not only

-arts spectators, however. They have per-

formed at the State Department of Education

Christmas party, ata conference onarts and

& v

fourth, fifth, and sixth graders at the 3

higher education, and at the stute fairgrounds
during a conference entitled, appropr:-,
ately, "Find the Gift in Every Child.” .
Ms. Stewart, meanwhile, continues to ex-
pand and refine her teaching abilities and
her personal artistic potential. Forinstance,
she has enrolled 1n classes in the art of mime
and participated in many in-service drama.
training workshops. Last summer her com-
mitment to using tHe arts in teaching deaf
student” spurred her to attend a two-week
training course offered by the National Thea-
ter for the Deaf. : )
During the current school year, Ms.
Stewart's pupils were treated to perform-
ances of The Miracle Worker. Interpreters
helped them understand the drama. No -
doubt Becky Stewart can help her students
understand the significance of a muracle
worker even more thoroughly than can the
drama itself.

8 "What should be done with the Paramount
Theatre?”” That was the question students of
Stephen Shaw put to Middletown, New
York, citizens, including shoppers, theatre
managers, and the mayor. Mr. Shaw teaches
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Chorley Elementary School in Middletown,
a rugal communuty of 20,000 located about 65
.miles northwest of New York City.

He is also in charge of developing district:
programs for the gifted, and in this baili-
wick, as well as in his general classroom
teaching, he fully integrates the performing
arts and the opportunity for creative expres-
sion. In developing programs for gifted and
talented students, Mr Shaw found that the
students most lacked the ability to practice
problem solving. He subsequently developed
a problem-solving unit, and it was in that
class that he and his students decided to
focus on a Middletown problem. the aban-
doned Paramount Theatre, formerly a movie
house.

Undef Stephen Shaw’s guidange, twenty-
five students pursued in alogical process an
appropriate response to the issue. After much
library research and fact-finding at the local
library and historical society and through
demographic surveys, the sixth graders gen-
erated, during a brainstorming period, pos-
sibleuses forthe 1,100-seattheatre now owned

by the town. Among the forty or so ideas
they spawned were a museum, bowhing
 aliey, shops, office space, and events re-

opening as a movie house

Basing their opinion on such critena as the
cost of utilities and the opinions of the indi-
viduals interviewed, Mr Shaw’s students
suggested that Middletown convert the Para-
mount into a cultural center run by the
Orange County Council of the Arts

Two weeks later, the town did in fact adopt
the proposal of Stephen Shaw’s sixth graders
at Chorley School, and, as alocal resident
savs, “'the Arts Council 1s still feehng
the positive repercussions ” The end result:
the Paramount is an abandoned butlding ho
more, Middietowr enjoys a cultural center
in the center of ten, and Mr Shaw’s stu-
dents successfully completed course-work
that mcluded ¢nitical thinking, questioning
and research, and creative problem solvifig
atits best.

ONE ELEMENTARY TEACHER

Theme 7: Integration of the arts
throughout the course of study

More so than any other discipline, the arts
can help students forge strong links to con-
nect the various elements ot thetr curricula.
The arts can prove useful and exciting when
used now and then in one or twe subjects,
but their strength ts most evident when they
are carefully and conststently tategrate 1
througho 1t the entire course ot study This
15 1ot to discount the impeortance of the
standard sequential enrriculum prescenbed
by district and state education departments.
Rather, it s to sliuminate the countless wavs
in which one teacher can weave common
arts themes through each subject—math,
soctal studies, the language arts, science,
historv—and in so doing, provide common
potnts of reference for each subject area. (For
more intormation on this section, you may
wish to refer to AEA Report 8, Arts m the
curriculum.)
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! _®“Children’s sustained interestin a

* topicis one of the benefits of integrating the
arts in the curriculum,” explains Peter
Rawitsch, a third-grade classroom teach-

_erat Reeds Ferry School in Merrimack, New

*Hampshire. “Their interest provides for bet-

. terquality learning.”

. Acomposer and musician, it is natural for

Mr. Rawitsch to use music in his classroom

" However, he also infuses the visual arts,

" drama, movement, and creative writing into

_ the fabric of every lesson—math, science,
social studies, and language arts. I inte-

" grate the arts in many skill areas to help my
students use all their senses t¢ perceive and

understand the world. The rich variety of

" activities challenges their thinking on many
levels.”

"~ One unit he created for his third graders
centers around the word jack I was finding
so many wonderfulsongs, stories, and
rhymes which contained juck v ords,” he
says, "it scemed natural to organize them
into jack subject areas. IMy primary goal was

. to have the children share my excitemént of
our language by searching and discovering

»

months, he is quick to note, thé class worked
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new jack words.” (Duting the preceding two-

on the reauired skills for reading, vocabu-
lary, "omprehension, writing, spelling, pen-
manship, verbal expression, computation,
measurement, problem solving, and library
skills, as well as a variety of activities in the
areas of science, social studies, visual arts,
movement, and theatre arts.)

“With the exception of a few jack songs and
stories, all the jack words the children lear-
ned were ones they found. Because the unit
was child-centered, the related jack activities
and projects were spontaneous and open-
ended,” explains Mr. Rawitsch. For exam-
ple, math-oriented activities included the
games of jackstones (division/problem solv-
ing), jackstraws (adding scores), and slap-
jack (probability). Jack words which devel-
oped into theatre arts activities included Jack
Benny (the production of a radio comedy),
Johnny Jack and Jack Finney (the complete
production of the play St. George and the
Dragon), and “The House That Jack Built”
(adapted for a puppet show).

- gy
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As a student teacher, Mr. Rawitsch recog-
mized the “shortage of things in the class-
room reiating to the outside workd.” In De-
cember 1976 the oil tanker Argo Merchant
ran aground otf Nantucket, and her cargo
contaminated the New England coast. To
explain the event and its repercussions to
third and fourth graders, Mr. Rawitsch com-
posed a song, which he taught to his stu-
dents. The verses told the storv and the
chorus asked questions about the event. A -
dream chorus posed questions abaut the
future ot the environment. The song sparked
the curiosity and imagination of his stu-
Jents, and to answer questions raised in
class, they collected information from a vari-
ety of community ageneies. Starting with
the Argo Merchant song to involve students
and bring ahive a current event, this learning
eaperience then developed into a problem-
solving umt. !

“Motivation . . . excitement . .. . coming to
school with questions—that’s what deter-
mines the quality of learning,” asserts Peter
Rawitsch. I daily see the success of the

-integrated arts approach in my classroem.”’
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® “At first, [ didn’t know what it meant tu
_“integrate the arts in the curriculum,” says
" Phyllis Crawford, a teacher for the past ten
years at Audubon Elementary School in
Baton Rouge, Louisiana. “Now, I couldn’t
separate them if my life depended onit *
Like many Louisiana teachers. Ms Craw -
ford cante to the classroom with very limited
(about three hours) training in the arts Sens-
" ing that her students were bored with the
. classroom routine, she beganto search fora’
_more exciting way toteach She began by
;reading curriculum materials suggested by
“specialists, participating in in-service teacher
-training programs, and working with an
Audubon art specialist. [n the begmning,
‘M. Crawford explains, her emphasis in the
classroom was strictly “art for art’s sake.”
.However, as she and her colleagues gained
‘self-confidence, the arts were integrated into
‘all subject areas and used tp help teach such
basic skills as mathematics and reading.
Two years ago, she was asked to become a
reading specialist and use the skills she had

g
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acquired inthe arts as a first-grade teacher
In the area of vocabuiary development, for
example, Ms. Crawford now uses music and
the visual arts simultaneously to teach les-
sons on homonyms. Students are asked to
wnte sentences using several homonyms.
Pictures are drawn tollustrate the meanings
of the words, and sungs, created from stu-
dents’ sentences, are sung together inlass

One of the many projects in which Phyllis
Crawford annually mvolves her students 1s
the competition for the Chrnistmas Seals Cam
paign. During the past five v ears, Audubon
students have submutted their artwork in
the competition Each year an Audubon
student has won the competition for the
state of Lowsiana For three of the fiye years,
the winning students wgre from Ms, Craw -
ford’s classroom. Despite her students” artis
tic success, she asserts, “You don't have to
be creative to be able to inspire creativity in
children.”

The Louisiana State Department of Eduza-
tion, recognizing Phyllis Crawford’s success
at Audubon, asked her to plav a fundamen-
tal role in the development of a book de-
signed to show teachers that the arts offer an
alternative way of teaching the standard
curriculum. Published by the department,

o e e ‘/'
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The Pelible Book offers sugpestions incorpor-

ating the visual arts, music, dance and move-

ment, and drama into daily dassroom activ

1-

tics. As anoutgrowth of che The Pebble Book,

the Lowsiana Alhance for the Arts, in con-
junction with the State Department of
Lducation and the kennedy Center, has
recently produced a tw enty -seven-minute

videdtape profiling Ms. Crawford's work in

the classroom entitled, One Flung Leads to
Anutlier. The tape s designed to “ turn on”
teachers to the arts and demunstrate w hat
it means toantegrate the arts into the
curnculum.

I’hy s Craw ford feels her attitude about

teaching has taken a “180-degree turn” as a

result ot bringang the arts into her classroom. -

“I'can get the maximum from my kids on
evervthing we do, m all kinds of activaties.”
She continues, “1ove getting up in the
morning doing what I'm doing. And not
everyone can say that.”

o
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Theme 8: Demonstration
of professional leadership

3

Using the arts in classroom teaching is but
one way anindividual teacher can advocate
their recognition as part of the basic fabnc of
learning. Hundreds of dedicated educators—¢
many on their own ime—are emerging as
leaders in the arts 1n education movement.

heir contributions, which assume a vauety

forms, include wniting proposals; conduct-

ing teacher workshops; developing curnicula
and curricula ma terials, coordinating related-
arts activities for multiple teachers and class-
es, and schoolwide events, authorning jour-
nalartictes and books; and advocating sup-
port for arts in education at the communuty,
state, and national level.

® “I've always been interested in using

the arts in my classtoom,” says Nancy Brosh,
“but after coordinating our school’s Dancer-
in-Residence Program five years ago, I be-
came very committed to the power of the
arts as a teachingapproach.” Ms. Brosh
teaches fourth and fifth graders at the open-
plan Liberty Elementary School in Danville,
lllinois, a town of abouf 40,000 on the Indi-
ana border. Her enthusiasm for student
response to the Dancer-in-Residence program

prompted her to propose and subsequentiy
coordinate, in addition to her classroom du-
ties, a daily fine arts program for the stu-
dents at Liberty.

“Most of the teachers, including myself,
need the extra motivation that a structured
arts program provides,” she explains. “Soon
after the Dancer-in-Residence program, which
was sponsored by the National Endowment
for the Arts, the lllinois State Department of
Education initiated an arts in general educa-
tion program to promote the use of arts in
the classroom. After attending workshops
to'learn the organizational structure of such
a program, I proposed to the Liberty faculty
adaily fine arts program for grades four,
five, and six.” The other teachers and the
admunistration were enthusiastic, and the
program now consists of thirty-five minutes
of daily instruction in a vanety of art forms,
including dance, drama, music, visval arts,
and art appreciation.

Liberty teachers use a unit approach to )
structure the fine arts program, credting four
or five theme units eadh school year. This




. Year's circus unit, for instance, offered possi-
bilities for study in a multitude of curricu-

lum areas. Students explored the history of

- circuses and examined circus memorabilia.
InEnglish class, they read stories about
]
\
|
|
|

- circuslife. Inart, clown masks were con-
structed, and in dance and drama, siudents
studied mime and imaginative movement.
Inmusic, students focused on circus tunes
and musical style, such as percussion and

~ brass instrumentation, The culmination of

the circus unit was a PTA-sponsored “cir-

cus” in which all of Liberty’s 320 students
participated.

With the success of Liberty’s iutial
‘Dancer-in-Residence program and the
school’s popular fine arts program, Ms

 Brosh'’s principal suggested that she write a

- proposal-for another artist-in-residence  This
time, he suggested, the artist might be a
writer. Her proposal was funded by the

‘ Hlinois Arts Council, and the five-week resi-

dency took place in spring, 1981 ,

Nancy Brosh'’s efforts on behalf of the arts
have not gone unnoticed. The Illinois State
Department of Education rece ntly produced
a fifteen-minute film, Moving to the Fune Arts,

L
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focusing on Liberty's fine arts program. Most
Important, Liberty’s students are “exated
about coming to school,” Ms. Brosh savs.
"Arts represent a teaching approach that
gets the concept across more clearly. The
mare senses you involve, the more easily
the concept will be learned. The concept
becorhes more concrete and more refevant
to the children’s ives. Slow learners as

well as gifted students are much more aware
and their abities more fully developedafter
they’ve been exposed o a program like the
fine arts program at Liberty.” _

® Karen Carlson, a fourth grade teacher
atthe John F. Kennedy School in Hastings,
Minnesota, utilized what her colleagues de-
wribe as “great skills and ns:ght’" in creat-
Ing new dimensions for her recent role as
coordinator for a week-long artist residency
at Kennedy. Not only did she attend to such
obligatory details as scheduling, arranging
for the artist's pre-residency school visit,
and plastering the school with posters to
alert everyone to the activities and excite-
ment surrounding the residency, but she
also amplified the standard job description
for her role as coordinator.

For instante, through newspaper articles
and posters in locations throughout the aty,
she contacted community resources and in-
volved them in the planning of the event, so
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"
that community and school shared the

. Tofollow up the visit for her students, she

ONE ELEMENTARY TEACHER

excitement and value of the residency. For
her fourth graders, Mrs. Carlson coordinated
the residency with their curriculum, stress.
ing writing and arts activities during the
sesston before the dates of the residency.
She also started a Write to the Writers pro-
gram in which the class selected an out-of-
town tvriter with whom to correspond, thus
making the link between creator, creation,
and published book an easter one for the
children:

initiated in-class creative writing sessions.
Other teachers, inspired by anin-service
workshop which Mrs. Carlson scheduled in
conjunction with the residency, started writ-
ing sessions for their students. Kennedy
School's visual arts teacher, impressed with
the overall success of the writer residericy
and the teachers’ follow-up class, now is'in
the process of establishing a residency fora
visual artist,

To help Kennedy School faculty and stu-
dents "keep in touch” with the writer whose
residency she coordinated, Mrs. Carlson se-
cured funding for the author’s one-day re-
turn visit. In addition, she is working with

v




‘her school administration to sccure fundlng
“for an annual one-week wnter-in-residence
sprogram. The necessary psychological
groundwork for establishing such a program
“has been laid, for Mrs. Carlson saw toat
during the residency she coordinated that
~her principaland supenntendentﬁbecame
“advozates of school arts programs. Shein-
. formed them in advance of activities she had
-scheduled for the residency. In turn, the two
’ administrators attended literary readings at
"theschool . . . andsupported the publication
‘ of a book of selected student writings.
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‘s “I belicve it's extremely important to come
-together with people who share similar ideas
-and advocacy strategies,” asserts Ed Jacomo,
ateacher for grades K-12 at University-
nggcn School in Grosse Pointe, Michigari.

““I've heard people ask, ‘What cana ,;rol'es-
~sional organization do for me? but I feel that

-people are what make an organization. They
_areits strength. In the arts, especially, we
tend to feel that everybody else must do the
“battle— and I use that word positively —that

«isourstodo.”

. Mr.Jacomo, now in his twenty-third year
- Of teathing, long has been a vocal advocate
“of school arts programs. A visual arts
specnalsst he s also sensitive to and sup-
~portive of other art forms and disciplines.

- He integrates music, drama, and the

humaruties in teaching the visual arts, and
in developing and refining the visual arts
curriculum for school districts.

Mr Jacomo is committed to.active member-
ship in such professional organizations as
the National Art Education Association. He
is a frequent contributor to such publications
as Art Education, School Arts, and Arts and
Actituties He is an invited speaker at confer-
ences and workshops of such professional
organizations as the National Association of
the Gifted and Talented, of state arts coun-
cils, and of schonl boards.

Ed Jacomo also has a full roster of speaking
engagements before lawyers, women'’s clubs,
and engineers. “So often in education we
speak to the choir, and they‘re already com-
mitted tothe arts in the schools,” he says.
“"We need to talk to others, and to hear what
they're doing, too. We nedd to expand our
advocacy efforts and talk tothe seemingly
noneducation types of groups. We need to
let them know how important the arts are in
education—how the arts are actually lan-
gudges for learning We have a responsiulity
to do so.”

‘

-ed support system or large fundjng clements |

About the teachers

Itis cﬂgﬁcult, if not impossible, to deduce -+
generalizations regarding .hg teachers whose
work we profile in this report. Some recog-
nized an acadermic need on the part of their
students and found that the arts speak to,
that need. Some wished to broaden the.
curnculum prescnbed for ther students angd,
i 50 doing, found that the arts serve as
conaecting threads in that curnculum. Some
wished to share their personal love uf the
arts and community resources with their
students. Some wished to stimulate in their
ownyhves and careers, as well as in the hives
of their students, a new elemen of under-
standing and nterest. They found thaithe -
arts offer a new juy and excitement.

The starting points for bringing arts to the
classroom are many, but a constant binds
the expenences of the teachers. Regardless
of their school’s s1ze or location, the teachers
found that to bring the arts..c their class-
reoms, 1fwas unnecessary for a sophisticat-

to be in place. Rather, each teacher began °
with a small idea, and through individual
motivation and persistence, succeeded in
sharing the arts with his or her students, the ,
school, and, in some cases, the gntire com-
munity. ’




