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INTRODUCTTON

Tests of English as a Secona Language generally fall into the following
categories: “

Achievement tests measure learnins of a particular course of instruction.
When such tests are glven at the conclusion of esch unit, they are called
Progress tests. When they are given at the end of an extended reriod of
instruction, such as a semegter Oor a year, they are cglled achievement tests.
Becausecachievement tests are generally related to inovledge of a perticular
book, they are normally written examinatiorns in whole or in part.

The written examination is not a viable possf%ility for testing the
Tnglish Proficiency of Colorado's non-English dominent chiléren, since many
aave 10t yet learneqd to reed in either lengucge. Also, the achievenment test
produces a total score, but no elffort is usually made to analyze the child's‘ h
. berformance to éscertain strengths or“weaknesses. For these reasons, commer;
cially~available achievement tests are unsatisfactory for assessing the Znplish
skills of many, 1* not most, incorming non-rnglish dominant children,

The proficiepcy test is another measure sometimes employed in ISL testing.
- "his - involves the use of global, integrated measures o language corpetencies.

Ar example of such a test is the Foreipgn Service Institute's Oral Proficieggg

Interview which is a twenfy minute conversation betveen examinee and interviever,

"hile such a test does have the advantage of involving only oral skills, 1+

is very difficult to administer it to children, since meny of them have not

Yet learned the rules of discourse. 1In addition, a lengthy interview can be

& tension-producing experience for a person with limited cormand o Ingzlish.
Anot..er factor which nakes the general proficiency test fairly useless

féq_non-znglish Speakers ip the public schools is the nature of the scoring

system. On o proficiency test the student's score is generally reported as a
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number, such as "3", or in some overly broad term such as "conversational
fluenc:;."

Since non-English speaking studeats enrolled in the Colorado public
schools show highly varied levels of proficlency, it is generally not possible
to separate them into relatively homogenons grours and ceach toward the middle
of the class. What is needed, therefore, is & test which will show the
tea.qher sxactly what the student knows ahout the Ehéiish language and what
he doesn't know. The information derived from such a diagnostic test can
then be used to individually structure instruction. Since the ~Coloraé.o
Bilingual-Bicultural Fducation Act provides for the funding of "tutors" for
non-English speekers not enrolled in bilingual education programs, these
tutors in each school district are able to work on something approaching a
oz/xe-to-one basis’with each student. The profile of strengths and weaknesses
vhich a dia'gnosti)c test provides permits the tutor to easily assess what /
type‘of instruction is needed and proceed accordingly. !

Yet diagnostiz tests are quite varied in themselves. “Perhaps the best

known of these tests is the Carrow Test of Auditory Comnrehensiofi. This

test 1s typical of most such tests in that the score 1s based exclusively on

the student's listening comprehension ability. The assumption is nade that

there is a high correlation between comprehension and speaking ability. That
such an agssumption is incorrect can easily be shovm by pointing to meny
?'.exican-@rican children living in Colorado who can understand nearly everything
that is saiéd in Spanish b;xt have great d.ifﬁculty‘ expressing themselves in that

language. Tnis would tend to invalidate any score based on a listening coxpre=-

hension test.




Andther factor which tends to maﬁe listening tests invalid is the fact
that listening, a receptiég skill, always precedes speaking, a productive
skill in the mastery of a particular linguistic phenomenon. Therefore, in
order to ascertain whether or not a student needs drill in a particular
structure, it 1s“necessary to test him at the level:of speaking. A mere _
listening test only demcnstrates whether Or not the student has le;rned the
lower level skill of listening, as it relates to the structure ;gqqﬁestion.
In summary, a student can understand eVe;ything he can say, but he cannot

say everything he can understand. Thus, in order to know for'certain whe:her
the student has mastered a particular structure, a speaking test must be used.
It is hoped that this test of English as a‘second Language will assist
Colorado educators in the assessment of the English skills of their students.
The tests employ an innovative approach to such assessment, a question
followed by a teacher-initiated structured response. The pictures have been
Qfawn by a professional artist and are intended to project a multicultural
image. Preliminary versions of the test have been administered to Spanish CT
and Vietnamese speaking children in Boulder, Longmont, Center, Alamosa, and
Sierra Grande. Their ages range from 5 to 17 years. In most cases it was
given in the presence of teachers and/or administrators in order to :ec:ive
feedback on 1ts accuracy from adults who were very familiar with the students
being tested. In all cases the test was received with enthusiasm, and requests
that 1t be distributed to the schools as soon as possible., Because of this
interest, and the pressing need for the assessment of non-English speaking

children, the test is being released *n a preliminary version in August, 1976,

prior to the collection of sufficient data to empirically escablish its reliability and




. validity. In spite of this, we feel confident that the test does sth greater

relidbility than previously deronstrated by more traditional speaking tests,
and the enthusiastic ;sgctions of those teachers who have witnessed its
administration, gives us reason to feel secure about its velidity. "uring
“the conming year, 1976-77, we hope to gather extensive data on the test and
publish appropri;tg statistical indices along with any changes which may
appear to be needed.

In using this preliminary instrument the teacher should keep in nmind that
no test has been written which will work perfectly for all students. In fact,”
the sad truth is that few tests are even functioning acceptably. We nave
used our creativity and energy in developing a test which we believe can be
used successfully on most students. .Jowever, in the final analysis, its
success will depend on the intelligence, resourcefulness, and ingenuity ;f
the individual test administrator. The need to put the student at ease during
the testing situation cannot be overemphasized. A test should not bé‘éiven
in front of a panel of adults or in front of otb.r children. The teacher
should be seated next to the child at a table, not across from him. Tﬁe
vhole testing experience shcull to received in such a manner that the child .
would not mind doing it again on another dey. Indeed, if a district wishes
to use the test to establish accountability for its program, it will be
necessary to give it on several occasions auring the year. Under such usage,
&) increase in the scores of the individuals an? the group would demonstrate

that the children were in fact mestering the English concepts in their ZSL

classes.




The Colorado Diagnostic Test of English as a Second Languege is not

designed to determine language dominence. Therefore, it cannot determine
whether a child should be instructed in Spanish or English. It merely voints
out those aspec;s of English which the student has not yet mastered. However,
a‘student's score on the test will indicate the relative need for supplementary
ESL instruction. In general, studénts' scoriﬁg below 10 on the test wi}l

need ZSL instruction exclusively. Stgdents scoring between 10 end 20 will
Aneed substantial ESL instruction, perhaps 50% of the total school éey, if
instruction in their native language is not available. %tudents scoring
betveen 20 and 3L will profit from occasional ESL instruction but cen, with
help and understanding from the regular classroom teacher, leg;n in an all-
Znglish c¢lassroom, although not at‘the sané rate as their classmates vho are
fully proficieﬁt in the language. Students twho score 35 or sbove are profiéfént
in Inglish syntax and do not need :SL instruction. If such children are
naving problems in school, the prcLlems 'are of an essentially nonlinguistic
nature, and instruction in Znglish as a Second Langusge should not be expected

to alleviate then.

The next section of these materials contains the Directions for Admini-
stering and Scor;ng. Teachers should read this carefully as it will provide
them with the essential information needed to administer the test and inter-
pret both correct and incorfect responses,

Following this a section entitled, Some Linguistic Asvects of Tnglish,
has been included to assist tutors and teachers who msy not have prior training
in linguistics. The section presents a brief, nontechnical introductiéh into

the Inglish language structures included in this test. Teachers desiring




a more thorough presentation of these and other asvects of English are

encouraged to consult any of several currently available linguistic descrip-

tions of the langusage.
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DIRECTIONS FOR ADMINISTERING AND SCORING

-3

The Morphology and Syntax section of the Colorado Diagrostic Test o

English as a Second Language can be easily administered:in ten mirutes. The

test consists of 37 questions based on 24 pictures. The teacher simply shows

each picture to the student and asks him a question about the picture In
addition, he will noma.'l.ly initiate the response so as to structure the "
student's reply to include the tested linguistic icem.

The administrator will normally begin the test by telling the student
vhat he is going to do and why. Deception about the nature of the test is
neither necessary not desirable sinc’. students nearly always want to learn
En'glish and are cooperative about anything which they fhink will help the
teacher teach it to them. While there is no formel set of directions which
must be read to the student, the following should illustrate how the student

can be introduced to the task: A

"Hi What's your name? Jose. I'm Mr. Jomes. Where are you from
Jose? How 0ld are you?"

"Jose, I'm going to show you some pictures, ok. I'll ask you ‘some

questions sbout the pictures and you tell me the answer in English,

ok. I'll help you by beginning the answer and then you finish it.

Do you think you can do that? Fipe."

o - The administrator by this time would have written on the Individual Student
Profile the name, age (if known), and place of birth (if known) of the child

s being tested. Other pertinent dsta can oe filled in after the test has

been administered. The teacher then begins by showing the student the first

picture and asking him question #1, What's this? If the student answers
by ;
the question correctly, the teacher places a check in the column to the right

of the item on the Individusl Student Profile. I? the student does not give ;




the correct answer, the teacher places a‘ minus in the colum. The use of
checks and minuses is preferable to the use of pluses and minus:s since the
latter can easily be confused when going ovéf‘ the profile. If the student

does not respond to the question, ask ‘it a.éa.in. If there is still no response,
leave the column blank and go on to the next item. If the student fails to
respond to five successive questioﬁs, politely discontinue the test and

excuse the child. Such children either do not know any English at all or

are undergoing an emotional problem. Remember, the test should be én,joygd D
by students, and normally is. If a student appears to be bothered uor threatened
by the test, the test should be a.qministered on another day and by sox;xeone

who has had more intimate contact with the student. Such situations, however,

are unusual. As long as the student keeps responding, even if his responses )

%

, * are not correct, you normally cen feel free to continue asking questioms.

If a student makes an error, the teacher may want to write it on the
profile, since an error itself can tell a great deal about what stage the
student is at in theAa.cquisition of the structure. Therefore, avvropriate
space has been left after the discription of each item on the profile for the
notation of the exact response. The teacher should feel free to use this
space to nake any notes he may wish to on the nature of each response.

Alter the -fest has b;en sdrinistered, the teacher will count the number
of checks and place the total at the top of the profile in the spaced marked
§%er_e: Remember, the students score is the ;n.unber of . correct answers.

The remainder oi; these directions desc;ribes possible incorrect answoirs
for each item, along with an explanation for the errors. Unusuval correct

responses aie als: listed. The administrator should read thig entire section

11
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~—- - -pefore administering the test to a student. After several students have bean
tested;, this sec¢tion should be read again in order to clarify any problens

which may have occurred during administration.

- DIRECTIONS FOR THE IITERPRETATION OF RESPONSES
N ) o
Item 1 - Correct Response ((R) - & book. Wrong Response (WR) - book. | '

Interpretation: Many students will fail to use the indefinite article, especially
when they are at the ea;ly"identirica.tion" stage of second language acquisition.
Item 2 - C.R. - an gpple. W.R. - spple, & sonlés

Interpretation: étudents who feiled to use the article in iter 1 will not use

it in this item either. Students who use the article a may apply it universaily, ' jj
1
|
1
1

~ article an. ) - N
' : : ’;
> Item 3 - C.R. - fruit. W,R. - fruits, & fruit. 1

Interpretation: l!Many students who missed items one and two will get this item

right simply because tihey have not leayned any articles. In such cases it is |

not appropriate assume that the student understands the use of ‘mess nouns.
X 19

/ .

even wvhere it is inappropriate. Thése students must be taught vhen to use the
|
|
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Some studeats will pluralize tne word fruit, again indicating that they
do not understand the use of mass nouns ‘in English. Yet by doirg this, the
ltudc_nt shows that he has leu'ned‘ to add plural endings to irords.
Again; some students will say & fruit. This indicates that they are using .
the artisie a before all nours l.nd‘liave not yet learned that 1t is not used
before mass ncuns.

Ironically, beginning students will get this item correct because they

fail to use an article efore nounz, while irter~ciiate students will err here.

This should not diasconcert the teacher since such error patterns are quite
[ common in gecond language acquisition. If a student does not acquire a structure,
i‘ he does not err in its use. Only when he begins to acquire it do errors show
’L up. Finally, vhen he has mastered it, the errors disappear. This paradigm

applies to nearly all linguistic aspects of Janguage when a rule is followed

by excepﬁons.
Item 4 - C.R. - is sleeping. W.R. - sleeping, sleep. S

R S

Interpretation: The verd sleep may bée used to name the action taking pla.ée.

In this cue-, the student h;.s acquired only the a.ppropria.t; vocabulary word-'

but does not know the tafrect form of the verd fox; expressing progressive tense.

This is the manner in whi-h the student will learn this 'tense, first the parti-
. ciple, then the use of the participle with the verb to be.

Item 5 - C.R. - are running/playing. W.R. - run, play, running, playing.

Interpretation: Beginning students will use the verbs run and play to identlfy

the action taking place. Running and playing indicate additional learnins
ac vell as the fact that the student does not know hov to use this forw of
trIe oresent progressive tense. Although is end are ere not txe onlr forms of

iae ver: 4o be, their inclusion on the test -rill demcnsirate satislactorilv .




whether the student has m;stered this verdb tense which is frequently used in and
out cf class activity, and is therefore acquired quite early. ‘
Item 6 - C.R. - he's hungry. W.R. - hungry, sandwich, eat, he hungry, he

is hungry. ’
Interpretation: Beginning students w:l.ll simply give'one word responses, such as
hungry, undvichr and eat. At the inte@ﬁate stage, :f;udenhs vill associate
he and hungry, but without using the linking verb to be. When they begin using
to be, it will be con'juga.ted in ite pure form, He is hungry., rather than with
the conversational contraction he's. WhiJ.? this is correct English, it still
means that the student must be taught to form the contraction. If the student
does not use the subject pronoun he, we can assume that he does not know it.
Scme migrant students may.say, He's in school. This is because they associate school
vith food since the schoo' is their main source of nutrition.
Item 7 - C.R. - she's tired. W.R. - sleep, sleepy.
InterpreLtation: Stﬁdents with very little command of English mey need some
repetition on this item. They seem tc ..:« ‘. difficult to answer. If a
student merely says she, this can be counted correct since it does indicate
the active use of this t;ord.
Item & - C.R. - girls. W.R. - girl.
Interpretation: Students who do not know the plural form will not mé it, even
in a situation which obviously calls for the plural.
Item 9 ~ C.R. - houses. W.R. - house.
Interpretation: Seme as above. This will normally be the last plural form

acquired.

* : I-t.m 10 - COR. - bOOkS. w.Ro - bOOko

Interpretation: Same as above. The /s/ plural seems to be acquired either

similtaneously or irmediately before the /z/ plural.

14
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Item H - C.R. - mineo W.R- - E.’ ﬂo

Interpreta.éion: This is the first possessive form usually acquired. Students

vho have nut learnmed it will usSe me or my. This is because they tend to use

learned. If s student st oy shirt, simply repeat the question. He will

urs. woRo - m’ 10\11‘.

Interpretatio This posséssive pronoun is acquired either simultaneously or

immediately following mine. -

Interpretation: 3he will normally precede her in usage. Therefore, a student
who uses she is less advanced than one who uses her.

Item 14 - C.R. - his. W.R. = he, him.

Interpretation: Same as above. Just as mine and yours are acquired at sbout
the same time, s0 are his, hers, and theirs. Therefore, students who miss this
item will alsc tend to miss the next one.

Item 15 - C.R. = theirs. W.R. = they, them, mother and father.
Interpretation: Same as above. Students who say mother and father do not know
the possassive pronoun theirs. If a student says both, this is also incorrect,
but the question ;hould be repeated.

Item 16 - C.R. -~ her. W.R. - she, nurse, the girl.

Interpretation: If the stude.t says the nurse or the girl, repeat the question
and he will often use the appropriate object pronoun the next time. If not,
then we must assume’ that he does not use this object pronoun. If the student

s;ys nurse or girl without the definite article the, count the item wrong and

go on to the next one. Some students say nurse, especially those in migrant




programs because they are accustomed tc seeing doctors and nurses as soon as

they enter school.

Item 17 - C.R. - him. V.R. - he, the bov, doctor.

Interpretation: lormally, a student “ho has not learned the object pronouns

<

vill use subject pronouns in their place.

Item 28 - C.R. - them. W.R. - thev, the bov and the girl.

Interpre:cation: Same as above. If the student save the bov and the girl,

simply repeat the questici. If he still gives this response, it is probably
because he can only use nouns in subject (nominative) position and has not
yet learned object position forms such as the Pronoun them. An aavanced student

nsy also say both of them, which should be counted as correct.

Item 19 - C.R. - Do vou like ice cream? W.R. = You like ice crean? You ice crean?

Interpretation: Items 19, 20, and 2“1, must be administered with cmution since
cultural difference can be displayed here. Vietnamese students are esnecially
shy in inquiring as to the likes and dislikes of an adult. After the child
asks the question, the administrator sl.ould resvond, "Yes, I do." Generally,
hovever, students who do not respond do not know how to form questions and

may not even understand the 1nstru2tians. At a little more advanced stage they
will tend to make the errors exemplifisd above; that is, leaving out the copula

©

(is) and/or the question introducer (do).

Item 20 - C.R. - Are you a teacher? W.R. - You a teacher? Teacher you? You teacher?

Interpretation: The administrator should ansver the question with "Yes, I am."
This type of question seems to be learned at sbout tl;xe same time as those con-
taining & questién introducer (do). Students wh'o have missed the previous
question will also miss this one, even though it assesses the ability to fuim

a dirferent type of question.

16
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Item 21 - C.R. - Stand up. W.R. - You stand up.

Interpretation: The command form seems to be learned before the questions
assessed above. It is placed after the questions because of the reluctance

of some students to tell un adult to do ‘something. In pretesting it was

found that this problem was nearly always eliminated by getting the students

to ask questions first. Tl;e response, You stand up., is the regular decia.rative
sentence form. Occasicnally, an advanced student will use the polite command
form, Will you please stand up? Of course this should be counted as correct also.

[

Item 22 bt c.Rl - te“hes- WQRQ - cl“s’ te“ho

Interpretation: The most common error will be teach, or if the student doesn't
know this verb he may say talk. Occasionally a student will point to the

picture and say élass. Some students will say, she is teaching/talking because

this form of the verb (present progressive) is learned before the present
tense is learned.

ltem 23 - C.R. - svims. W.R. - is svimming, swim, girl.

Interpretation: Seme as above. Is swimming indicates that the student cannot
use the /z/ ending of the present tense.

Interpretation: The most common error will be fight. Students may aiso sey
box, which should be counted.wrong. If the student says boxes, count it right, '
since the /iz/ ending is acquired after the /s/ ending Br the present. If

the studen®, says likes to fight, count it right since the verb likes contains

the /s/ ending for which you are testing.

17




Item 25 - C.7. - is going to/gonna feed the dog. W.R. - feed dog, food dog,

feed the dog, He going.
Interpretation: Even though it fTollows the present teué on this test, the

periphrastic future precedes the present in the language acquisition process.,
Therefore, many students will rorn this complex sentence- eVen ¢hough they could
not glve the correct verp form teaches. If the student makes an error in some

other part of the sentence, such as “Ie is poing to give dog supper., the

answer should be 'counted right, since we a;e only trying to find out if the
student can use tlLe periphrastic mture c§rrect1y.

Iter 26 - C. R. - cooked. V.R. - cook, __gg.

Interpretation: Studentc who say cook he.i'&ef\nb'g yet learned the past tense.
Iten 27 - C.R. - stulted. W.R. - study, studvinzy reading.

Interp?etation: This paét tense ending is generally the firs: one acquired.

The /t/ is acquired next followed somewhat later by the /id/. 1If a student
responds usixig the present participle (studying), the item should be counted
vrong. If th;.student says read using the past tense form, count it ria:h% .
since the 1méula* past forms are learned after the regular forms.

Item 28 - C.R. -;Le_s,;eg. W.R. - rest, sleep.

Interpretation: -o This _13 the last past tense form to be acquired, partly because
it ¥ not as commonly used as the other two. When a student does not know the
past texise of ';hil verb, he vill either use the _pruent or not respond at all.
Item 29 - C.R. - taller.. W.R. - tall, long, big. ’
Interpretation: If a student does not know the compa.rative forn he will fre-
quently not respond. Some Spanish speaking students cay big because its Spanish
equivalent grande m:eam both big and old. If a s;cudent says bipgger, this should

be counted right since it is also a comparative form. When & student says more tall

18
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he'is showing that he has not yet learned the comparative form.

Item 30 - C.R. - vas svimming. W.R. - sﬁimming, svim.

Interpretation: The most common error is swimming. Occasionally a very
advanced student will make this error. This.is because yoﬁng people tédtx\
tend to leave out vordi in conversational speecht The effect on totel score;
if this occurs, is minimal. ‘

Item 31 - C.R. -q;ns opened. W.R. - is oven, opened, open, was open.
Interpretation: Not many students will get this item right since it is a very
advanced structure. If the child is seven yéars old or less, an incorrect
ansver may be due only to age, since the structures tested in items 31 and

32 are not acquired by all monolingual childrcn until age seven. Most students
will try to turn-the sentence around and say, The boy opened the door. This
is an incorrect response.

Item 32 - C.R. - has opened the door. W.R. - opened the_door, door.
Interpretation: Same as abavgf Students will tend to use the simple past tense
form in answering this question. While their response may be a grammatically
correct sentence, it does not show that they can‘uue the present perfect tense
as wvell.

Item 33 - C.R. = to school. W.R. - school.

Interpretation: Items 33-37 show the student's ability to express svatial
relationships, vhich are so important to success in school. While these items
are easier than those immediately precediné, thgy have been placed at the end
of the test £0 that the testing session can end with successful responses by
the student.

Interpretation: On items 3L-37 the teacher must be careful not to let the

13-
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student point or respond there. If the student points, say, "I didn't hear yvou." -
If he says there, repeat the question, and he wil) sense that you want a more
descriptive response. If the student says sbove or over, he will need to be
taught to select the best indicator of spatial relationlhip“and relate it to
two objects in a sentence. Therefore, such responses should be counted wrong.

Item 35 ~ C.R. - under/belov the elephant. W.R. - bottom, down, below.

Interpretation: Same as 34, The students answer should complete the sentence.

Item 36 - C.R. - behind/in back of the house. W.R. - back, the back, on.

Interpretation: Same as 3i. If & student uses over or on, it is most probably

because he does not know how to say behind oxL in back of. If the student merely

says in back, count it correct since it eomﬁletes the sentence satisfactorily.

Ivem 37 - C.R. - in front of the tree. W.R. - front, is front. ' ) o
Interpretation: Same as 3. If the student merely says in front, c unt it -

correct since it completes the sentence satisfactorily.
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SOME LINGUISTIC ASPECTS OF ENGLISH

" Introduction:

‘ This section of the test packet is designed to assist teachers who have
not had prior training in English liuguistics. It consists of & brief descrip-
tion of each aspect assessed by the instrument. This description, while perhaps
sppearing incomplete to the lin;uilt, will ide‘ntiﬁry the problem which the non-
English spesking student must overcome. Besides descridbing when a particular
structure is used, it provides additional information on the causes of common
errors and offers suggestions for remedial strategies. This section should

be used as a supplement to the interpretation data offered in the Directions

for Administering and Scoring.

1. & + count noun. English uses the indefinite article a prior to a count
noun which begins with a consonant. A count noun is djifferent from & mass
noun in that it can be counted. For instance, we can say one book, two
chairs, three friends, but we can't say one butter, one honesty, or two
honesties. This is because the latter type of noun always occurs in mass o
or as sn abstraction.

d. an + count noun.. English uses the indefinite article an prior to a count

noun vhich begins with & vowel. Examples of this are apple, octoous, inch,

elephant, _1._1_9&13_ If the article, or predetem:;ner, a8 it is sometimes
called since it precedes eﬁerythins else in the noun phrase, is followed
by a word beginning with & vowel, then an is also used even though the
noun may begin with a consonant. This is exemplified by an ugly person.
Conversely, ve ssy a tall uncle, even though the count -noun uncle begins

with & vovel. On occas’.n a student will respond by using the definite

article the. This may be due to the fact that either (1) he does not know
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the indefinite article or (2) his native language does not distinguish

between definite and indefinite article and therefore he corstantly
confuses and intermixes the two. Speakers of Russian and Japanese may
do this, for instance. ‘

no article + mass nour. English generally does not employ an article

before a mass noun. For inctance, we say I like milk, snﬂett; and

fruit, vhils the Spanish speaker would say, Me gustan la l;chg, los
espaguetis, v la fruta. On the test instrument, tife uses ofcIt's it
and It's an apple illustrate the student's ~ommand of this characteristic
of English nouns.

Present progressive tense (is + ing). This tense is learned fairly early

by second language speskers and is frequently mter;g before the simple
present tense is leammed. It consists of the use of a form of the verd
to be and the present participle of the verb. The present participle is
formed like a gerund. That is, it consists of the infinitive form and the
ing ending. Ex., paint, painting. The present progressive tense is used
to refer to action that is taking place at the very moment the speaker is
taiking. Ex., He eats in that restaurant. vs. He is eating in that
restaurant. While the simple present tense asserts that an action is not
entirely in the past, but in the present as well, the pre;ent progressive

tense asserts that an action is ongoing and not. yet completed. Ex., This

year I am teaching English.
Present progressive tense (are + :l.ngz. This form is also tested because

of the many uses of the word are in the conjugation of to be. Ex., You are,
we are, you (pl) are, they are. The final form, I am, is not included in

the test, but the teacher may assess it easily by aiking the student, What

are you doing now? I am talking to you.

22
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6. Contraction vith Copula. The word copulas is a linguistic “erm used to

refer to the verdb to be.” This is because this verdb shows state of being
and does not involve any action. It is simply ussd to link a noun or

& pronoun with an adjective, He is hungry, with a noun, He is a teacher,
or with an adverb, He {s hiore. Frequently, the student will leave out
the verbt and simply .uar, He hungry. This is because many languages do
not use & verdb in such “circmtances\ (no action). In English all
sentences must have a verd showing tense and since no action is apparent
here, the tense is carried by the verb to be. The copula combinas with
the subject pronouns he, she, and it to form a contraction which is
almost always used in converuto:*.ons.

7. Subject pronouns ‘she). The student will frequently confuse he and she
in both listening and spesking. This may be due to two reasons: (l')
his native language has a single neutral form such as it, which does
not differentiate according to sex, or (2) the problem Zis phonological.

’ If the latter is the problem, it could de due to the phonological simi-
larities of his native language, English, or both. For example, in
Spanish the words 'gl_ and ells differ in oﬁly one phoneme, and the subject
pronoun is normally left out when the subject is known. Therefore, the
student places a third p‘erlon subject pronown prior to the verb in
English, with either form, he or she, being logical since they fall into
this classification. Also, the words in English sound alike, especially
to speakers of languages with a very aspirate h. For instence, the h
sound which in Spanish is written with a 4» is highly aspirate and gutteral

/

as in Jose. As o result, the Sbanish speaker's differeutiation in the
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pronunciation of he and she is very slight. This makes them just as

L'}
confusing as it and eat.

Plural /z/ following vowel or voiced consonant. English has three regular
plural forms of nouns: /z/, /s/, and /iz/. The first form is used after
nouns ending in a vo.el or a voiced consonant (cow or girl). The student

mey not place any plural on the word because he recognizes the complexity

‘of the English pluralization system and simply avoids using it for fear

of making a mistake. Or, the student may add an /s/ ending to a word

like cov simply becsuse his language does not include the /z/ sound. The
latter type of error would be made by Spanish and Oriental speaskers. Since
the Vietngneu language tends not to employ final consonmts; Vietnamese
children will persist in leaving out all plurals for quite some time.
Plural /iz/ following sibilant. Words vhich end in conson;nts that are
articulated through friction in the passege of air are called fricatives
and affricates. These sounds are the consonants /ch/, /sh/, /s}, /z/,

end /j/, and they are used in such vords as church, wish, house, rose,

and badge. These vords take an /iz/ ending in the plural. Many students
will not be able to pronounce this and others will not know when to use it.
M_&L following wmvoiced consonant. Words which end in a consonant,
vhich is produced without vibration of the vocal cords, carry thf Plural
form /s/. Exwmples of such words are lock, bat, lip, and g_fﬂ.'
Possessive pronouns. The test assesses the student's ability to produce
the possessive pronouns his, hers, theirs, yours, and mine. The other
form, ours, is nc’ Included. Many students will simply use the subject

pronouns in all cases vhere pronouns occur. If the student substitutes
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he for his, then tl;,é/ instrument has shown us that we will need to teach
possessive pronou#l forms. Students sometimes confuse his and p_eg This-
may be due to 'me general confusion of masculine and feminine third
person singular forms \(see the description of subject pronouns (he)
and (she), o;'”due ta differences between English and the student's
native langtbage. In Spanish, for instance, the possessive pronoun agrees
in gender";rith the thing possessed, el libro suyo, vhile in English the
pouess/i’ﬁ pronoun agrees in gender with the possessor, her book. This
will tend to cause some ltudex;ta to say his car vhen referring to a voman.

In interpreting the instrument, care must be taken to distinguish between

e;’i'ors vhich are obviously phonological and those which are obviously

.graxmatical. If a Vietnamese student says It's their, the error is not

due to not knowing the possessive pronoun, but rather to his inability
to pronounce the cousonant cluster /rz/ at the end of a word. Altho;xgh
the student's rupgnu would be marked wrong, the appropriate remedial
treatment of this problem would be a phonological rather than a syntactic
ari1l,

Object pronoun (her). This promoun, the counterpart of she, is used when

it functions &s & direct or indirect object. She, he, and they function

;s subject pronouni, that is to say, as the subject of a sentence. Students

tend to learn subject pronouns first and then substitute them for all other
’ .

pronouns until the others are learned. Therefore, errors such as He is -

a

talking to _she are common. If, in addition, the student tends to confuse

he and she, he may =iso do the same vhen using these pronouns as objects.




-23 -

17. (Obaect gzronoun Shim!. "This is the obJ‘ect pron’o;m counterpart of the subject
pronoun he. For an addi*icnal explanation of him, see Object Pronown (her)
described sbove. ‘ |

18. Object promoun (them). This is the object pronoun cémxterpm of the subject
pronoun they. For an additional explanation of they, see Object Pronoun
(her) descrided above.

19. Question i’ntroducer Sd02 In Enéliah, questions in the present tense co:;tlin

‘the question 1ntroduc‘efs do and does. Questions in the past tense cont.'uin
the past fntemg&tive rpm M_ The only exception to this is the inverted |
quos;cion vhizh involves an inversion: of the order of> the subject and the
verb to be, Are they here?, and the placement of other helping vexjﬁs such
as can, could, may, shall, will, and have before the subject. Example,

Have they arriﬂd‘rv Some questions ask for specific information such as
where, vhen, why, how mz,‘etc.; exanple, Where do you live? These function

"?tne same as other types of quastions except that the interrogative word
is preceded‘by one of these adverbial or adjectival words. Some students
will® simply invert the order of the subject and verb in all circumstances;
example, *Have you a qn?, beca.\‘me their native language functions in Vt‘his
way and also because !;!nglilh sdmtimea does tlis as in, Are you 2 teacher?

20, Inverted question. These oceur with the verbs to be and have, and with

certain words which we can call helping verbs. The linguist calls them

modals. These are the words cen, could, should, vill, shall, would, may,
might, or must. !any students making errors on this question will simly
| maintain the declarative sentence word order whicfx is subject-verb rather

' than the reverse order which is called for here. If the student nakes , ',
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this mistake, it will be necussary “5 show him and drill him on the
inversion of subject and vert or subject and suxiliary in English,
Cormand form. The use of commands in English functions uniquely vhen
compared yitﬁ most other llnguages; The speaker merely eliminates . the
gub,jectﬂnd\mu the basic infinitive form of the verb. Therefore, You
stand up, sounds like an unfinished declarative sentence, such as You.
stacd up in & crowd. On the other hand, Stand up., is obviously a mandate
g'ven to the listener. In other languages the command form is expressed
by making a change in the verd or by reversing the order c? the subject
and the verb. In Spanish we use the latter convention, saying Pirese ust;d.
Préesent fense [iz/. The English verd is fairly easy to conjugate in the
pre.ieut,btenu, since all forms are the same except for the third person
singular. It has three forms which follow the same rules of usage as

the plura’ization of nouns. The /iz/ ending tested here follows a verb

ending in s sibilant.

¥ esent tense [z/ . This form of the third person singular follows & verb
vhose stem ends in a vowel or Aa voiced consocnant. Examples of such verbs
ere rm - rms, sov - sovs, brag - brags, load - loads, and hum - hums.
Since the /z/ sound does not occur in many languages, and since it is even
harder to pronounce when it occurs with another consonant, thereby forming
a findl consonant cluster, this fairly common form will be one of the most
troubleaone to students of English.

Present tense /s/. This form of the third person singular follows & verd

vhose st:m ends in an unvoiced consonant. Examples of such verbs are

hit - hits, look - looks, trip - trips, and cough - coughs. *
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.25, Periphrastic future gto be going toz. Traditional prescriptive grammar

books have told us that there are two forms of the future t;nse in English.
These are shall and will, the former is supposedly used with the first
person I and we, while th; latter is supposeily used with the second and
third person. In f=act, aeithef of these forms is used very often. Shall
is only required in s question, Shall we eat? and will usually forms a
contraction with the subject pronoun, They’ll be back tomorruw. . Actually
the mt common form of the future temse in English and the one second

language learners acquire first is to be go ing' to, sometimes called the 4

perighmtic future. This consists of a conjugated form of the present
progressive tense of to go plus the infinitive form of',s_gme other verb,
He is going to eat. This is the fujure tense vhich should be taught first.

Actually, many native ;peakers Bf English use oral periphrastic forms
other than tie basic one described above. These generally involve
contracting the phrase going to to gona or gowinta. Gona usually ind.E:a.tes
a contracted fox"m of the periphrastie t:uture. He's gona eat, w};Lle gowinta
is used when the main verdb i1s to zo. 11 such cases, it is followed ¥ e
direct object indicating the place vhere the subject is heading, Fe's
gowiata town. ! ~

Th? periphrastic form of the future tense tested here is ocning to feed
saows whether or not the student can actually use this common vex;b with

an action whieh is about to occur.' If the student uses the present tense

instead, he will need to learn this form of the future.

13 T . N
26. P_st tense /t/. This form of "e past tense is applied to verbs which

\

end in an unvoiced consonant. Cxamples of this form are laugh - laughed,
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kiss - kissed, step - stepped, and look - locked. In such cases the
4 ending vhich is applied “:o the written form is pronounced /t/.
27. Past tense /d/. There are three forms of the past tense of regular
verbs in English. These are /d/, /t/, and /id/. The /d/ form is used
following verbs that end in voiced consonan\ts and vowels. Exampies of
such verbs are rub - rubbed, call - called, owvn - owned, and carry -
carried. Many verbs such as run do not conform to this paradigm. Such
dverbs are irregular in their conjugation. There are approximately 130
irregular verbs in English whose conjugati~n must be more or less memorized
by the student. Unfortunately, these are often the most commozly used
verbs, with the highly irregular verb to be being a good exgmple of
this anomoly.
~28. Past tense /id/. This r-gular form ?f the past tense is applied to verbs
vhich end in /t/ or /4/. This is because the regular /t/ and /d/ endings
cannot succeed themselves. That is, we can neither say "loadd nor’seatt,
since a consonant, unlike a vowel, cannot be lengthened by the speaker.
Therefore, the forms loaded and seated are ulea.

29. (Comparative form of adjective gerz. Adjectives exist in three forms:
regular, comparative, and superlative. Each of these is exemplified by
the vords tall, taller, and tallest. The regular form simply refers to
the possession of a certain characteristic, the comparative ‘fom shows
that someone possesses more of the specified characteristic than someone
else, and the superlative form refers to the one vho is most endoved

‘w:lth the characteristic.
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The test instrument omly assesses the ability tc use the comperative form
since this is the one most frequently used in conversation and play. if

a teacher wishes to includ-~ the superlative form in his diagnostic assess-
ment, he should obtain a picture of thi.e people, each one ocbviously

taller than the other, and say the rouwin;: He is tall, He is taller,

and he is the . . Other descriptive adjectives such as big and |,
fat may also be employed. Both the comparative and superlative forms are
learned at a fairly advanced stage in the language acquisition process,

and therefore an error on this item should not cause great concern. As
alvays, & nonresponse will indicate that the form in question is not a

part of the student's orel competence.

Past progressive gwu ¥ ing). ‘The past progressive tense is used to indicate
an action whch vas taking place at some moment in the past which is referred

to by tue speaker. Example, When I saw him yesterday, it was raining. It

is formed by combining a past tense form of the verd 1o be (ﬁ or w)
with thre présent participle of the main verd. ‘hough both forms of the
past progressive are not included on th:!_s test (was and vere), the

teacher may infer that the student is or is not able to producé the tense
from the single item. lost probably, if the student makes an error, it
will be in the substitution of another inappropriate ten;;e which he has
already learned for the past progressive.

Passive voice (was + past particivle). The passive voice is used in English
vhen the verd itself, and not the doer, is viewed by the speaker as being

most important. Compare the following sentences. The fugitive killed the

policeman. The policeman was killed. In the second sentence the performe.
of the action can be delated with little loss of information and without
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any loss of grammaticality because the fact that someone was killed is

~viewed as being more important than knowing vho killed him. The passive

voice is formed with the past tense of the verb to be and the past participle
of the main verb. In most cases, the past participle is formed in the
same vay as the past tense (M,fm. rested), although exceptions
are numerous. There is also an altérnate conversational form (got +
past participle) which many students use (got killed).
P:_'eaent perfect (have + past participle). The present perfect tense is
generct.lly used to express that an action took place in the past, but without
specify.ng when the action occurred. Such actions are considered to have
s effect on the present. Again, the fact that the action took place,
and not vhen it tock place, is viewed as being more important. I have
seen that movie already. The present perfect is formed by conjugating
the present tense of to have and adding to it the past participle.
Prepositions {tgz. The prepositions included in this instrument are only
& fraction of the fifty odd prepositions used by native speakers of English.
Nonetheless,. these are some of the most important, not only because they
are very common, but because they are used to express spatisl relationships ’
vhich are uuntiai to learning and expression in school. The preposition
o is used to shov direction toward vhich sométhing or someone is going.
Prepositions (on/op top of). This first preposition is used to show that
something is above and resting upon something else. In this respect, it
functions like on. However, the use of on top of is preferred vhen an
article seems to be out of place. Where is the tiger? On top of the
slephant, < opposed to Where is the book?! On the table. At an early
stage of the l;nguuo acquisition process, students will use on. At a

//’
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more advanced stage they will begin using on topof in appropriate situ-

stions. \

~

Prepositions (under/belov). .This is used to show that something is below.

~.

‘something else. If the student simply points to the thing in question o~

rather than ansirering the question orally, say Excuse me, I didn’'t hear
Jou, and he will understand that ycu want an oral response. Occasionally
a student vill use belov instead of under. This ?lhould be accepted -as
correct since it does indicate that the student can express t.he approi»rinte
spatial relationship. r

Prepositions (behind/in back €.). The student may use either of these -
prepositions, both' of which ghould be counted as correct. For some .
students, the prior occurrence of on top of will make them choose in back
of which is structurally similar. Thése prepositions are generally learned
fairly ea.rly( in the second language acquisition process and can be easily
ta.u;ht tLrough the use of pictures. Some students may say in the back of,
which should also be counted as correct.

Prepositions (in fromt of). Some students may say in the front of vhich

should also be counted as correct. In this case, the is optional.
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COLORADO DIAGNOSTIC TEST OF ENGLISH AS A SECQND LANGUAGE
MORPHOLOGY AND SYRTAX

What's this? It's a book.

What's this? It's an apple.

What's this? It's fruit/some fruit.

What is she doing? She is sleeping.

What are they dcing? They are running.
Why is he eating® Because he's hungry.
Why i she sleeping? Because she's tired.
Are they boys? No. What are they? Girls.
‘That are these? They are houses.

Anéd these? DBooks.:

This shirt/.louse belongs to you. Whose shirt/blouse is it? It's rine.

(Grasp shirt sleeve in hand.)

This shirt/blouse belongs to me. Vhose shirt/blouse is it? It's yours.

(Grasp shirt sleéve in hand.) b
This car belongs to her. VWhose car is it? It's hers.

(Point first to car, then to woman.)

This car belongs to him.. Whose car is it? It's his.

(Point first to car, then to man.) °
This car belongs to them. Whose car is it? It's thairs.

(Point first to car, then to both man and woman.

These pecple are talking. He is talking to her.

(20int first to man on left, then woman on right.)
She is talking to him.

(Point first to woman on right, then man on left.)
He is talking to them.

(Point first to man standing on right, then couple on left.)

I vant you to ask me a question, ck? Ask me if I like ice cream. Do yocu
like ice cream?

Now, ask me another question. Ask me if I am a teacher. Are you a teacher?
Nov, tell me to do something, ok? Tell me to stand up. Stand up.

She is a teacher. What does a teacher do? She teaches.

She likes to svim. What does she do? She swims.

He likes to fight. What does he do? He fights.

(Point to boy on left.) ) .
look at Billy. What is he going to do? " He is ng to a feed the dog.
She cooks everydsy. Yesterday she cooked.

John studies everyday. Yesterday he studied.
He rests everyday. Yesterday he rested.
He is tall, but he is even tgller.

(Point first to man on right, then man on left.)

What wvas she doing yesterdsy afternocn? Yesterday afternoon she was swimming.
The boy has opened the door. What happened tu the door? The door was ovened.

R —

Lock at the boy. What has the boy done? The boy has opened the door.
Where are they going? To school.

Tell me, vhere is the elephant? 1It's on top of/on the car.

Tell me, vhere is the car? It's unde

Tell me, vhere is the tree? 1It's
Tell me, vhere is the house? 1It's

back of the house.
¥ the tree.

Well, that's all. Did you like those pictures? Yes. So aid I. Thank you.
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10. plursl /s/ follewing unvoiced conscnant

v 3
( 3

Student's Name Age Native Language.

Place of Rirth Test Given By On
School

COLCRADO DIAGHOSTIC TEST OF ENGLISH AS A SECOND LANGUAGE
MORPHOLOGY AND SY!ITAX te
Individual Student Profile

Notes Responses

l. a + count noun

2. an + count noun beginning with vowel

3.__no art + mass nouns

L, present progressive tense (is + ing)

5. present progressive tense (are + ing)

6a. contraction with copula (he's)

6db. ‘subgect pronoﬁn (he)

1.__subject pronoun (she)

8. plursl /z/ following vowel or voiced consonant

9. plural (iz[ following sibilant

11. possessive pronoun (mine)

12. possessive promoun {yours)

13. msessin' pronoun (hers)

14. possessive vronoun (his)
15. possessive pronoun (theirs) -

16. object pronoun (her)

17. object pronoun (him)
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Individual Student Profile
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Notes

Responses

18. - object pronoun (them) ' y

19. question introducer (do) ;

20. _inverted question (verd/subject)

21. command form

22. present tense /iz/ /

23. . present tense /z/
2k, &unt tense /s/

2 Egmue future (to be going to)

- &E !! .. /t,
27. past tense /d4/

2. past tense /id/

22, comparstive form of adjective (er)

30. DPast nrogressive (was + ing)

31. vassive voice (vas +'&t participle)

32, present perfect (have + pact past participle)
33. prepositions - to

. sitions - on of/on

35. prepositions - under@elow
ﬁ. prevositions - behind{in back of

37. prepositions - in fromt of
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. COLORADO DIAGHOSTIC TEST OF ENGLISE AS A SECOID LATGUAGE
' PYOI0LOGY

Introduction

-~

This supplement on phonology to the Colorado Dispnostic Test of Inglish

as a Second Language igs similarly diagnostic in nature., It is not so much &
test of the student's mastery of specific English phonemes as it is an ass 288=-
ment of wha. will need to be taught. For this reason, it uses the format of
minimal pair contrasis vhich can help identify for the teacher which sounds
tend to be confused by the student. Unlike other pronunciation tests, such
as those that involve the naming of an object in a picture, it does not
require that the student possess a certain English vocabulary. thile it can
be used with all nan-Enslisn,d;minant childreu, it is especially designed for
the non-Englishlspeaking. The teacher can use it as an initial diagnostic
assessment in order to find out which sounds will need to be specifically
taught and which will be learned automatically as the student begins to express
himself in English., However, since the test does involve word repitition, it
will not be as discriminating as other measures when applied to more advanced
students. This is because the more advanced student will repeat correctly
many sounds which he will not use correctly in creative conversation.

The sound contrasts selected for the phonologicel assessment are based
on the more common pronunciation pzroblems of native speakers of irdbic,‘Chinese,
French, German, Italian, Japanese, Spanish, Thaj, and Vietnamese. Because
this list is fairly extensive, a single student will not make a large percentage
of errors. Nonetheless, errors will appear on the response sheet of each
student. If the student is & native of some octher language, Polish, for instance,
the test will still identify nearly all sownd contrasts which he will tend to
confuse due to its panoramic nature. In other words, although based on nine

specific languages, the test can be used with speakers of all languages. The
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sounds of a single language other than.those listed above will almost certainly
fall within the broad range of sounds which this enalysis of nine langusages

-~

has produced.
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Directions for Administering and Scoring

Present the test to the student with the following directions:

"This is a short exercise to identify some of your pronunciaxioh
problems in English. It will only take about seven minutes of your
time. It is easy t~ take. Just listen t; each pair of words I
read to you, then repeat them to me. Remember, I will'say two
words each time. After I say the second word, yo repeat both of
them. Ok? Fipe."

Scoring

In scoring the test, check only for incorrect vronunciation of
the word. If a word is pronounced correctly, there is no need to
make a mark.

In auding the student's response, be certain that e;ch word 1is

pronounéed correctly, not Just differently. 1In other words, in the

peir (bat-bite), it is possible for both words to be prénounced

differently and incorrectly.

The "test contains a few pairs which are tis same in orde; to
prevent the student from automatically pronouncing words differently .
vhen he has perceived them as identical.
III. Directions for Setting up the Diagnostic Profile
After the test has been administered,dit is relatively simple

to transfer the response data to the student's diagnostic profile. s

Inqtructions for this task are as follows:
1. To th /}ight of each phonetic symbol is a number and a letter.
The nlmber represents the item on the test which elicits that

sound in question. The letter refers to columms A or B. Therefore,

s
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to chect on items 9A, go to row 9, colum A of the test. If

it contains & minus sign, then write the numberal 1 on the 1i§e

tc the right. Continue in this fashion for all sounds included

on the profile, marking only the number of errors the student

makes.

At the end of each sentence of the profile is a space for the

total number of errors committed in that section. Count the errors
and place the total in this space. The number of errors ih each
section permits us to identify the general nature of the student's
problems. For instance, the data on a Vietnamese child may indicate
& larger number of errors occurring among simple vowels than among
dipthongs. This would ind{cate that dipthongs will probably not be
a serious pronunciation problem to this student. On the other

hand, & large number of errors among simple vowels will in%}caxe
that these will represent a significant learning problem for the
student.

Likewvise, if the section totals show that most consonant clusters in
initisl position can be pronounced, while those in final position
cennot, it can be assumed that final consonant clusters in general
(even those not included here) will pose a significant learning
problem for the student.

Several sounds are tested more than once. In the case of consonants,
this is because such sounds occur in dirferenf positions in a word.
These positions rather than the sounds themselves may cause a problem
for a student. Therefore, it is not enough to know that the student
can pronounce the sound but whether or not he can pronounce it in

the different positions in which it occurs.
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In the case of vowels, the use of several contrasts will show

with vhich sounds the student will tend to confuse the vowel. For
example, the vowel in "bet" is tested three times. This is because
some students may confuse it with "bit" while other students confuse
it with "bat". By checking to see which sound the student confused
the probler sound with, (this is done by going back to the specijﬁc

item on the test imelf) the teacher can ascertain the type of

phonological contrast that needs to be emphasized.




Student Name
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' COLORADO DIAGTOSTIC TEST OF IIGLISH AS A SECOMD LAMGUAGE

Preliminary Diagnostic Test of Phono&ogr

beat - bit
bait - bet

bat - bite

cot - caught
bout - bought

but - boat

toot - but

21l - oil

very - felry
tain - then
use - Juice

bury - very

' soft - saow

A B
28. Jolly - sorry
. 29. -whistle - without
30. .ra_gh;er - rudder
31. sipner - singer.
32. lager - leisure
33. badger - pleasure
3h. his - kiss
35. hush - much
36. bat - bad
37. ‘ rip - rid
38. bug - book
39. badge - catch
. ko. hung - long
Ll. come - can
. b2, miss - mix
k3. school - spool
L4, slow - snow
L5. pray - play
6. frying - flying
47. glov - grow
48. Dblue - brew
— —  19. coocked - mugged
| 50. bugs - dears
51. 1lives - soothes
52. bums - buns

53. splashed - watched

54. asked - stcpped

I
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Student's Name Age llative Language
Flace of Birth Test Given By | On
School
COLORADO DIAGNOSTIC TEST OF ENGLISH AS A SECOND LANGUAGE
] MORPHOLOGY AND SYITAX
Individual Student Profile
YOWELS *
Simple Vowels
bit I 1B, 9A __
bet E 2B, 9B, 10A ____
bat AE 3a, 08
pot A La, m - X
but 6A, 7B, 11B ___
bought 4B, SB, 8A _____ Simple vowel errors ‘
(15 max)
Dipthongs
beat 1y mw
bait EY 24 -
food uw ™
boat oW 68
boil u 8
bite AY B __
bout AW SA _____ Dipthong errors 3
‘.\ (7 max)
Total vowel errors !
(22 max)




W
‘0.

% errors

CONSONANTS Fi
Single Initial : Medial r Final
pad P 138 ____ ' . 37A
bad b 138, 20A _ 3B ____
Ted t 1bA, 25A 36A __
dead d B 30B 6B ___
ki:lg. k 158 ~ 8B
Gi117, g 154 38A
chin WA 3B, 9B ____
Jin 16B, 19B . 33 39A
fairy t 1TB, 26A
very \'4 1TA, 20B, 2kA
thin | © 18A, 25B 29B
then 188 ___ 30A
use Y 19A
sow s 21 29A ___ 3uB, koA ___
shov 218, 23A ___ 278 35A
lain 1 228 28a
rain r 2B ____ 28
hot h 23B, 268 o
vary v 2B
treasure — . 2uA, 32B, 338 _____
sinner n v —_ 3 B
singer ° —_— 3B bkoa, OB ___
laser z —_ 32A A
come m —_— 328 bian
Single consonant ér;'ors (initial) (medial) (final)
27 max 15 max 17 max
o
, .

Total single consonant errors

(59 max) 6/
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42B
L9A
19B
50A
50B
514
513
52A
534
538
5LA
53

L4
e

]

-
Congonant Cluater; Initial | Medial
school SK b2a __
spool SP 2B
slow sl bha- -
snow sn Lup _\
pray rr . BSA N\
play’ rl L5B
frying fr hea
flying 1 B
10w gl ba
grow gr bs
blue b1 beA

| brew ) br 488

smix ’ KS
cooked kt
mugged ed
bugs gz
bears rz

lives vz h
soothes 2
buns nz
splashed t
‘watched ct ;
asked skt
stopped pt
Cluster ervors (initial) p : (£inal)

" (12 max) ' (12 max)

Total consonant errors ( single + cluster)

Total errors (vowels + consonants)

T

\£73 xgax)

(95 mx)\
68




