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FORWARD

The goal of the three books that make up this Learnina Chichewa packet
s to enable students to develop a working competency in Chichewa within the
shortest time possible, with the minimum cf strain, and with the maximum of
satisfaction. Achieving working competency and satisfaction means that
students will be able to participate in conversations about everday events
because they have a knowledge of everyday vocabulary, but more importantly,
because they are able to put into use the basic grammatical patterns of
Chichewa in order to talk about such daily activities as planning to do
something tomorrow, telling someone about what happened yesterday, asking
someone to do something, or describing something, etc. The three bogks in
the packet are (1) ten lessons which introduce the student to Chichewa
language patterns and put those patterns to use; (2) a second set of ten
lessons which extend the first set and a set of supplementary cultural and
technical language materials; and (3) a teacher's manual. The lessons books
include 'A lessons' and 'B lessons'.

The 'A lessons' teach the student the basic grammatical patterns of
Chichewa. This teaching is accomplished through explicit discussions of the
patterns iavolved. In some senses, these discussions follow the mode) of
traditional grammars; however, the traditional model has been severely modified
in a number of important aspects:

(1) Most importantly, we present grammar as a set of structural patterns
rather than as a set of 1ists. (The noun paradigms and the verb conjuogations
i traditional grammars are examples of grammar as 1ists.) This presentation
reflects our theory of language: language is seen as a set of underlying
structures which language learners interralize and then use as the tempipte
to guide the production of sentences. That is, once students learn these
structures, they use them to produce sentences. But it is the structures.
which the students must learn, not the sentences. The patterns presented
emphasize the following information: (a) the forms involved in a specific
pattern and their relation to other forms in the grammar of Chichewa; and
(b) rules of co-occurrence within the particular pattern: what co-occurs
with what, and where; what is optional and what is obligatory.

(2) Language in practice is stressed. This means that while attention
is focused on grammatical patterns, it is not focused on reading about them,
but rather on using them. To meet this objective, the 'A Tessons' include
a large number of exercises. In fact, exercises occur after the introduction
of each grammatical pattern. Further, there are review exercises at several
points in each set of lessons. Also, translation exercises occur only in the,
first two lessons. Exercises which give the student practice in using Chichewa
patterns rather thar in performing translations are the rule. Our major
criterion for evaluating exercises was, "Is this exercise communicatively
useful?" That is, "Is the student 1ikely to have occasion to use this
particular grammatical pattern to produce a sentence like this?" Many of the
exercises involve dialogues between students,with one student asking a question
and the second one providing an answer.

(3) Vocabulary is de-emphasized until a large number of basic
grammatical patterns are mastered. Learning vocabulaiy is a matter of learning

- .
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lists (although there are, of course, some relationships between vocabulary ,
items). Once students have learned lists, what can they do with them? They
can.recite them, but that does not mean they can produce sentences in the - : ‘
target langrage. So we have emphasized the learning of grammatical patterns,
because it is patterns which enable speakers to produce sentences and also
because Chichewa is a highiy inflectional language, with many patterns to be
learned. At a later point, once a grammatical pattern is learned, students
can plug into the pattern new vocabulary and produce a new sentence. But the
point is that just learning vocabulary does not prepare students for the real
business of speaking: producing sentences which are appropriate in their
context. What vocabulary we do teach is of the type which students can use
immediately. They first learn words for such people and things and actions as
'friend‘, 'plate', 'is', 'has', 'see' and even 'toilet'. Such vocabulary is

a far cry from the faintly colonial first sentence which I learned as a
Swahili student: g .

.
Nyamza! Hatutaki manung'uniko yako hapa. “
'Shut up. We don't like your grumbling here."

The 'B lessons' present language in use. They contain dialogues,
monologues, narratives, proverbs, riddles, and exercises based on these forms
of communication. While the 'A lessons' are designed to develop grammatical
competence in students, the 'B lessons' are designed to develop communicative
competence. That i, they teach students appropriate and typical usage.
Students learn, for example, exactly how to converse with a seller in the
market; they learn how to refer to a typical unit of sale (it's a mlu 'a
pile'), how to say 'that's too much', how to close a purchase, what words
the seller uses to ask for his/her money, etc.

The Teacher's lManual first gives the teacher a concise, but complete,
overview of the current state of theory regarding successful second language
learning. Next it gives the teacher a set of 'teaching devices'--that is,
types of exercises which the teacher can adapt for use when additicns to the
existing exercises are called for. Finally, the manual gives the teacher
lesson-by-lesson advice on how to teach the lesson. For example, scheduling
is discussed (when it might be useful to shift from the 'A lesson' to its
'8 lesson' counterpart, and then back to the 'A lesson'); and additional
exercises or quizzes which might be particularly appropriate at a certain
point are discussed. ,

In closing, it is useful to say what this Learning ChicheRa packet is NOT:

T

(1) Even though basic grammatical patterns are taught in detail, not
all Chichewa grammatical patterns are even mentioned. That is, this is by no
means a definitive reference grammar. (A short reference grammar is part of the
packet, however, but it only covers those structures discussed in the lessons.)
Our mandate was to ‘'adapt existing materials' in order to bring Peace Corps
volunteers to a specific level of competency. We hope that the materials
achijeve this objective, but we do not claim our treatment of the structure of
Chichewa is in any way exhaustive.
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We have relied on existing treatments of Chichewa to some extent in
our discussions of specific grammatical patterns. As noted above, this
was ours mandate. However, parts of all discussions and the whole of some
discussions are based on field research which the project associate,
Gregory John Orr, and I conducted in Malawi. We made two trips to Malawi
and spent approximately three munths working with native speakers of Chichewa
to determine the form and use of various grammatical patterns. As a result
of this research, our treatment of some forms, such as the demons.ratives,
is different from that in existing studies.

(2) While there are a numter of tonal exercises in the 'A lessons’
and while an essential -part of mastery of the 'B lessons' is the learning
of the tonally-marked dialogues and monologues while listening to the tapes
of these lesson parts, these lessons do not explicitly teach the tonal

patterns of Chichewa as rules. Students who master the exercises and who
* learn to produce the dialogues as they are-on the tapes will show some
ability in speaking Chichewa with correct tones and will be equipped to go
on to learn more about Chichewa on their own. But because of the incon-
clusiveness of research on Chichewa tone and because of the clearly complex
nature of the interaction of individual word tone with the specific environment
in-which the word occurs in a sentence, it was decided that trying to teach
Chichewa toneﬁrules in any exhaustive way would be counter-productive.

In “summary, then, the Learning Chichewa packet does include discussions
and  exercises regarding the basic grammatical anc comnunicative patterns in
Chichewa. The students who master these materials, either in a formal
classroom situation, or on their own, will be able to converse about daily
events in Malawi, speaking with reasonable grammatical accuracy and
correctness of pronunciation. .In short, they can go about their business

-by carrying on conversations with Malawians.

Carol Myers Scotton
Project Director




INTRODUCTION @

Z. BACKGROUND

€

Chichewa was declared the natiopal language of Malawi in 1968. As the
national language, Chichewa is an important vehicle for promoting as sense
of national integration among the culturally and linguistically diverse
peoples of Malawi. Although English is the official language and is used
in government and many business activities and as a m dium of instruction in
the schools, Chichewa is the language which Maiawians use on many other
occasions and especially in inter-ethnic contacts. As such, Chichewa is
viewed as the symbol of national unity and its use heightens the pride ‘which
Malawians have regarding their nation.

. VJ

Linguistic and cultural diversity is common among Kfrican nations for
two reasons. First, Africa is a continent of at least 800 different languages
s0 that it is difficult to travel far without meeting speakers ot more than
one language. Second, national borders were drawn during the colonial era
for reasons other than a desire to create linguistically homogeneous nations.
For these reasons, Malawi, 1ike other nations, is the home of people who
speak different motter tongues. In addition to Chichewa, at least seven
other languages are spoken including Cailomwe, Chingonde, Chingoni, Chisena,
Chitonga, Chitumbuka, and Chiyao. While these. 1anguages are rot mutually
intel1igible, they are relatively closely related. They are all in the Bantu
group of the Niger-Congo branch of the Niger-Kordofanian family of languages
The Bantu group is the largest group 1T€aub-5~haran Afr .ca, with at least L

300 languages extending from the Nigerifn-Cameroon border to South Africa.

It is believed that a language spoken cknturies ago in the present-day region
of Eastern Nigeria and Cameroon served as a prototype for all Bantu 1anguages.
Migrations spread this prototype throughout Central, Eastern, and Southern
Africa. Over time, the variaties ¢f this prototype evolved in different ways
in different places with the result that modern-day descendants exist as
separate languages, such as Kiko:._. (Central Africa), Kiswahili (East Africa),
and Isixhasa (South Afriga). However, despite tieir differences, all Bantu
languages share many basic similarifiies in structure and vocabulary because
of their common descent. The languages of Malawi are so related, making it
relatively easy for someone who knows one Malawian language to learn another.

Because it is_the native (first) language of more than half of the total
population of Malawi, Chichewa was the naturai chojce as a national language
for Malawi. Since another quarter of the population also speak Chichewa or
at least understand it, Chichewa is very useful for inter-ethnic communication.
Furthermore, Chichewd has internatiunal standing as well since there are
speakers of Chichewa in the bordering nations of Zambia and Mozambique. A
dialect of Chichewa called Chinyanja is an important lingua franca ir Z
and one of the seven indigenous languages designated for official uses”there.

Ve

Region, which includes the cities of Dedza, Lilongwe (the new capital), and
Kasungu. The Life President, His Excellency Ngwazi, Dr. H. Kamuzu Banda,’
is a native of Kasungu and has taken a keen interest in the standardization

Native speakers of Chichewa in Malawi are concentrated in the fentral .

1%




is, it has many morphemes which can only occur when

and promotion of Chichewa as the national language. Along with English,
Chichewa is used in government publications, some newspapers, as a subject
in the schools, for broadcasting by the Malawi Broadcasting Corporation
(MBC), and in religious materials. There is also a Department of Chichewa

at Chancellor College of the University of Malawi.

1. CHICHEWA-STRUCTURE

Chichewa, and the Bantu languages in general, can be characterized-as
_agglutinati/g-inflectional languages. In order to understand what this
means , first need to know something about the basic meaningful units of
any language. The minimal meaningful unit of a language is a morpheme;

~4tha%—457wa~m9¥pheme_is_3_unit_uhjgh,ca[rjegfa”meaning but which cannot be
further subdivided so that 1ts parts yield other meanings. In terms of —
their occyrrence or distribution, morphemes are classified as either free
forms or bound forms. Free morphemes can stand by themselves as separate
words in a language. A language such as English has many free morphemes ,
such as boy, go, and little. It also has a few bound morphemes, too, such
as -s ‘'noun plural’ occurring with >ingular nouns to form such words as
boys. An agglutinating language, such as Chichewa, is different from.
nglish in that it has many more bound morphemes than free morphemes. That
they are joined with
other morphemes to form a word. In Chichewa, then,. words are most often
composed by 'sticking together' a number of bound morphemes. For example,
the Chichewa word for 'person’ fis composed of two bound morphemes, a
prefix mu- and a stem -nthu. Together thev ‘orm the word munthu, but
characteristically composed of at least two pound morphemes, a prefix and a
stem. Most veros in Chichewa are composed of much longer strings of bound
worphemes. For example tinalankhulana ‘we talked together (yesterday)' has
these bound mor hemes: ti- Twe', -na- 'past tense (yesterday)', -lankhui-
*talk', -an- 'reciprocal action', and -g ‘indicative mood final vowel .
A major difference hetween English and Thichewa, then, is the ratio of
bound to free morphemes. Chichewa has very few free morphemes, such as
ndi ‘be' and 'with'; in comparison, English has a number of bound morphemes
Te.g. -ed in walked), but not many. So overwhelmingly, Chichewa is a language
of words composed of several or more bound morphemes and English is a
language of words of single free morphemes .

Morphemes are also divided into two types of terms of the meanings
they carry: content morphemes and inflectional morphemes. Content morphiemes
carry basic referential ‘dictionary' meanings such as ‘tali', 'come', and
‘animal’. For example buy in English is a content morpheme carrying the
dictionary meaning 'young, male person'. An example uf a content morpheme
in Chichewa is -fun- ‘want'. Both languages have many content morphemes,
but most of them are bound morphemes as well in Chichewa.

Inflectional morphemes also carry meanings., of course, but their
meanings refer specifically to relationships which hold between content
morphemes. A language such as cnglish has relatively few inflectiona-
morphemes. Instead, it relies more on word order and other devices to
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signal relationships between content morpnemes. For example, in the ’
sentence The little boy fell down tne stairs, we know that little refers

}
|
to boy and not stairs because of word order. An example cf an infTectional
morpheme in English is 's as in the boy's hat. This morpheme indicates
that the morpheme which Tollows Ts possessed by the previous morpheme, §g¥.
Chichewa, as opposed to English, has many inflectiznal morphemes to signa
relationships, particularly ones to signal that a certain modifier
(adjectives, etc.) or verb is related to a certain noun rather than another
one. For example, in the sentence,

Nywnba_yanga yaikulu yagua '‘My big house has fallen down'

house my big it has fallen down

the prefixes on 'my' and 'big’' and the first prefix on the verb are all

2 —__inflectional morphemes which signal that the stems to which they are attached

. refer to the noun ‘house’ in this sentence rather than to a noun of another
class. Chichewa also utilizes word order to signal relationships.

affixes. Chichewa has many such morphemes whicl. are prefixes and also a
number of suffikes. Learning these many inflectional morphemes will be one
ot the most difficult parts of 1earning Chichewa because, as an English
speaker, you are not used to so much inflection.

Often, 1n$§:ct16nal morphemes are bound morphemes which occur as

In < mmary, then, when we s- - Chichewa is an aggliutinating-inflectional
language, we mean that its we: s 2« often composed of a series of bound
morphemes and that many of the i...tionships between the elements of a
sentence are conveyed by special inflectional morphemes. In these two ways,
Chichewa is very different from Znglish.

TII. NOUN CLASSES/AGREEMENT

The most distinctive feature of Chichewa structure is the marking of
nouns with prefixes which signal class membership, as well a. a similar
marking of other elements in the sentence to indicate relationship to nouns.

Some means of dividing nouns into classes is a feature of many other
of the world's languages. The system employed by the Bantu languages,
however, has an exceedingly large number of classes. Chichewa has many
different noun classes, for example. These classes may be compared with
the two or three noun classes in certain furopean l4nJuages where they arc
called gender. French, for example, classifies il nouns into either a
masculine or a feminine gender.

In all the Bantu languages, including Chichewa, the significance of
dividing nouns into classes extends well beyond the nouns themselves. AN
modi fiers of nouns (adjectives, etc.) as well as verbs which stand in a
subject-verb relationship with nouns (and sometimes those in an object-verb 0

- . prelationship) must 'agree' with the nouns. This relationship of agreement
is signalled by a series of prefixes for each noun class. (Since these
prefixes signal relations among elements, they are inflectional morphemes. )

14




Nouns themselves are composed of at least two morphemes, a nominal stem
and a class prefix. For some classes (class la, and some nouns in classes 5
and 9/70) there is nothing which appears on the surface as a class prefix.
But we say in these cases that the class prefix is realized by zero. The
prefix indicates class membership, as the name implies. Further, in the
case of most class prefixes, the prefix also indicates whether the noun is
singular or plural, since certain classes only include singular nouns and
others only include plural nouns.

For example:

Stem Class Prefix (Sinaular) Class Prefix (Plural)
-gthu m« = munthu ‘person’ a- = anthu ‘persons’

~tseko chi = chitseko 'door' zi- = zitseko ‘'doors’

Note: It is important to remember that the nominal stems can never occur
without a class prefix (except in those cases when the prefix is realized as
zero). Further, the nominal stem itself does not have the 'full meaning' of
the noun until it is combined with its class prefix.

Many of the Chichewa noun classes are paired into singular nouns and
their corresponding plurals. These noun classes are referred to by number
and/or by their characteristic class prefixes. For example, in classes 1/2,
class 1 is the singular class and class 2 is its corresponding plural.

Class 1 nouns have either m-, m, or ms- as their class prefixes and

class 2 nouns have a- as a class prefix. The class numbers and prefixes are
convenient organizational devices in learning Chichewa. Try to refer to all
nouns from the start by their class numbers and/or prefixes.

It is hypothesized that the classification of nouns into classes in
Bantu languages had a semantic basis at one time. That is, all nouns
referring to a certain type of object were put into a single class, it is
suggested. If such a semantic system did exist, it has largely collapsed
today, leaving only a large number of noun classes behind. Except in the
case of a few classes, it is difficult to see any semantic unity in the
nouns falling in any one class. Classes 1/2 do have a semantic unity in
that all nouns in these classes refer to humar beings. Further, all nouns
in classes 12/13 refer to small objects. The locative classes (classes
16, 17, and 18) also have only nouns which have locational meanings.
Finally, class 15 now includes only verbal nouns with meanings such as
'to go' and 'going'. In all the other classes, however, a semantic unity
simply does not exist. Since this is the case, the wisest course for the
student seems to be this: for those few classes which do have a semantic
unity, learn quickly what it is and it will aid you in learning Chichewa;
for those classes without semantic unity, accept their diversity and learn
to recognize them by their class prefixes.

As noted above, in Chichewa all words that ‘go with' a particular
noun must be in agreement with that noun. For example, consider these
sentences:

Mmthu awirt awa ali pakhomo. 'These two persons are outside.’
persons two these are outside 15
J
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Ziteeko aiwiri izi zili pakhomc.  'These two doors are outside.' .
doors two these arg outside
!

Notice that in the first sentence, all the words which are related to anthu
'persons' begin with the prefix a-. In the second sentence, all the words
related to aitseko 'doors' must Degin with the prefix zi- to show this
relationship. (

Many nouns are 'regular’' in that their class prefix (that which occurs
with-the noun itself) is the same as their agreement prefix or AP* (that
which occurs with werds related to the noun). For example, the class
prefix for class 2 is )) and so is the agreement prefix. However, there
are noun classes with agreement pref xes which are somewhat different from
the class prefix, as we will see in the lessons. At first, the different
prefixes 1cok very formidable, but rest assured that other English speakers
have learned them and survived. They become much less formidable ggryou meet
them one-by-one in the lessons and practice them in the accompanying
exercises. ’

IV. VERBS
\
\

A sentence in Chichewa could consist of only a verb. Put another way,
the verb is the most important part of the Chicnewa sentence, since it is
the only obligatory part. This is so because a sentence need include only
a noun phrase (or its substitute) and a verb phrase which the rules of the
Chichewa must agree with the noun which is their subject, all verbs
automatically must contain a ncun phrase substitute--that 7s the agreement
prefix which goes with the noun. Further, all verbs dre inherently verb
phrases. Therefore, a Chichewa verb has the wherewithal to stand alone as
a sentence. : )

he noun phrase substitute which verbs contain in Chichewa is the
agr nt prefix which relates the verb to its subject. If the subject
also actually occurs in the sentence, then the subject is, in effect,
marked \twice. In the following sentence, for example, muana 'child’ and
" “the prefix g~ 'he/she' both have the same referents:

ali  munyumba '‘The child is in the house.'
chil he/she is in the house

Provided wa know to whom the 'he/she' meaning refers, the sentence could
stand by itself without mogna being present. (The prefix g- is obligatory,
however, since all verbs which refer to subjects must have subject prefixes.)
\ ,
¥ Kgreement prefix is abbreviated as AP in tha lessons.
** Except for infinitives (infinitives are verbs such as 'to write,'

‘to sleep'). .

16
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" Note: -1i- is the object prefix to represent a class 5 noun object.

Chichewa verbs consist typically of a verb root, several obligatory
prefixes, and at least one suffix. The first prefix (inaffirmative
sentences) relates the verb to its subject. A second prefix signals tense
or aspect in relation to the meaning of the verb within the sentence. A
third prefix referring to the object ¢f the verb may be present. For example:

Subfect Aqreenent , Tense/Aspect , gpject prefix + Verb Root + Suffix
ndi- T e T T
ndinaligula
I past it buy =
'l bought it'.

V. SYNTAX

The basic sentence structure in Chichewa is subject + verb + object,
Just as it 1s in English:

Subject Verb Object
Joni akudya chipatso
John he is eating fruit

However, Chichewa is very unlike English in the order of its noun modifiers.
In Chichewa, most modifiers follow the nouns they describe:

buku langa lili pano. 'My book is here'.
book my it is here

The syntax of questions in Chichewa is somewhat different from that in English.
In English, an auxiliary verb usually comes first in questions (preceding its
subject), and the question word comes at the very beginning of the sentence
(for example, Where did you go? where = question word; did = auxiliary). But
in Chichewa most question words come at the end of the sentence and the
subject-verb order remains exactly the same as it is in statements:

Subject Verb Question Word
Mu- -kgg¥a : chiyant = Mukudya chiyani?
you are eating what = What are you eating?
Anayt anu alt buwanji = fmayi anu ali bwanji?
Mother your she is how = How is your mother?

17
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Questions with 'who' (ndani) and 'why' (chi fukwa chiyani) usually do .
have their question wards at the beginning of the sentence, as in English:

Question Word Subject Verb

Ndani a- kulira = Ndeni akulira?
Who he/she 1{s crying = Who is crying?

Chifukwa chiyani a- napita b hifukwa chiyani anapita?
Why he/she went z Why did he/she go?

VI. SYLLABLE STRUCTURE

A1l syllables in Chichewa end in vowels (except for word-initial syllables
composed only of a syllabic m), with the obvious result that all words in _ _
~ Chichewa end in vowels. Further, only consonant clusters of either a consonant
Flus a sem -vowel (y or w), or a nasal plus a corsonant are possible. The
following are the possibTe syllable types in Chichewa, with type #1 being the
most common:

R

(1) CV  moto ‘'fire' (CVCV)
(2) v ee ‘yes' (VV)
(3) NCV -Zomda 'to watch' (CYNCV)
(4) CSV " bwino 'fine' (CSVCV)
. (5) N miendo 'traveler' (NCVNCV)

It is a convention within Chichewa orthography to insert _¥_or w in many
but not all) places where two vcwels come together within a single morpheme
within a single meaning unit):

mayi  ‘mother’

meewu 'road’ _
Try to pronounce Chichewa WOt:dS in such a way that your syllable grouping
is accurat*: pronounce your syllables so that a vowel ends each syllable:

maun ‘'words' ma-wu

buino  'fine'  bwi-no

ohoona 'truth' cho-o-na
anapita 'he/she went' a-n;a-pi-ta

mlendo 'traveler' m-le-ndo (note: syllabic m ends its own syllable) .
Note that each vowel forms a separate syllable so that ndawaona 'l have seen
them' consists of four syllables (nda-wa-o-na) ‘

Q
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VII. SEGMENTAL SOUNDS IN CHICHEWA

A knowledge of the sounds which occur in Chichewa and how they are
represented in the spelling system will help you learn Chichewa. The language
is written in the same Romanized alphabet as English, but the two languages
do ngt share all the same sounds, combinations of sounds, or placement of
sounds.

Vowels

There are five vowels in Chichewa which are written as a, e, i, 0, u.
The five vowels are different from English vowels, but correspond to the vowel
sounds of many Romance languages, such as French. (Even though English uses
only the same five letters to represent its vowels, English has more vowel
sounds than Chichewa. For example, in English bite, the i stands for a

dipthong which glides from an a sound position to an i sound position.

Chichewa does not have any such dipthongs.]

Vowels in Chichewa are either long or short, but all vowels in English
are short. A long vowel is a sound consisting of two identical vowels, not
a dipthong which is two different vowels. The second from the last vowel in
a plrase is always long; otherwise Chichewa vowels are usually short.

Chichewa Short Vowels

Letter In French In Chichewa

a a 1a plage ana ‘children’

e mettre ndege ‘'plane’

i dis-1ui 1iti 'when'

0 1" homme zikomo 'thank you'
u voulez-vous udzu 'grass’

Certain Chichewa vowel sounds are similar to some vowel sounds in English,
but they are rarely exactly the same. Most English vowel sounds are dipthongs,
which always have a s1ightly gTiding sound, but Chichewa vowels do not have such
off-glides. The Chicheta a is similar to the a in an English word such as tot.
But Chichewa a is made with the tongue somewhat more forward so that the
result is somewhere between the sound of the letter a in tattle and the oOne in
ah! The Chichewa ¢ is similar to the sound in EnglTsh bet, but rnot quite the
same. The mouth is somewhat more open and the tongue is lTower. Do not make
the mistake of using the e sound in English bait, which is a dipthong gl1iding
from an e to an | sound. Chichewa e is somawhere between the vowel sound in
bet and Bat. Chichewa i is produced higher in the mouth than the English sound
Tn bit, and it is also different from the sound in English be, wh'ch is a dipthong
containing a glide from a higher i sound t» a lower one.

13
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The back vowels (with the tongue kept at the back of the mouth rather
thar advanced to the front as in the vowels i and e) in Chichewa, v and o
are both pronounced with more 1ip-rounding tran their English counterparts.
Further, in American English, 0 and u mainly occur only as dipthongs; that
is, they both have cff-glides.” When you pronounce Chichewa 0 and u, avoid
the lowering off-glide you produce in English doe and too. Aso, Chichewa
0 is a more 'open’' sound than the sound in EngTish oh; that is, the mouth
Ts more open and the tongue is lower in the mouth.

When bound morphemes are joined to form a word in Chichewa, two vowels
may end up occurring side by side. In this case--at morpheme boundaries
when two minimal meaningful units are joined, but not within a single
morpheme--either vowel will be dropped (contraction) or the two vowels will
combine to form a different vowel (elision):

Contraction

i + a = a
example: chi + a + mphamu ‘strony' = champhamu
(chilombo champhamwu ‘'Strong beast')

u + ku = o0
example: u + kulamba '01d' = wokalamba
(munthu wokalamba '01d man')

a + a = 5
example: a + anga ‘my' = anga
(agalu arga 'my dogs')

A + ku = 0 ¢

example: a + kukwaiira 'enough’ = okwanira
(anthu okwanira 'enough people')
<
Elision
a + 1 = e a +int = eni  'owners'
u + af=wa u +anga = walga ‘'my’
i + a)=ya. i +anu = yanu 'your'

_ Try~to learn these contraction and elision rules since they apply
frequently in Chichewa. They will be reviewed when their specific
application comes up in the 1éssons, but try to 'learn this generalization
now: when two vowels come together when morphemes are joined, something
happens to the vowels.
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Vowels are not always short in Chichewa, as they are in English.
Whether they are 1ong or short does not seem to make a difference in
meaning, 50 vowel length is not one of the most important features of
Chichewa for you to concern yourself with. Our object here is just to
make /ou aware that ~owels are sometimes long in Chichewa in predictable
places.

First, the vowel in the penuitimate position in any phrase (that is,
the vowel in the syllable beforé the last syllable) will lengthen and
have the quality of two vowels.

Example: WNdiphika nkhuku.
————— Phonetically: Ndi-phi-ka nkhu-u-ku (Note the lengthening of the u in nkhuku. )

Second, some tense/aspects in Chichewa are distinguished partially by
vowel length. For example, the past tense prefix is -na- and the remote
past perfect tense prefix is -naa- ’

Example: WNdinayenda. 'l went' (in the recent past)

Ndinaayénda. 'l had gone...' (at a past time before some other
z_, past time which is also mentioned
in the same sentence, such as in
‘1 had gone before he arrtved last
year.').

Note that there are also tonal differences which help keep these two verb
forms apart (tone will be discussed in a later section}. The second g in
-nag- has a low tone, while the g in -na- has a high tone. Also, the
tones on ndi- 'I' are different as well 3as the tones on the verb .stem
-yenda '90'. (To make things more complicated, we might just note there
is a recent past/perfect form which also has -na-, but with a low tone.
ExampTe: ndinayenda 'l had gone' (at a past time relatively recently,
but st11; past gn relation to some other past time expressed in the same
sentence). ~ .

As we said above, our object here is not to teach you about all the
nuances of vowel length in Chichewa, but just to make you aware there are
long as well as short vowels.

«

)

" 'I'11 cook chicken.ts o ]
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Lonsonants

Most of the. consonant sounds in Chichewa are familiar to the English
speaker, but soms of them are represented differently in writing. Further,
some sounds are entireiy new. The following points need to be noted:

. Four different pairs of sounds in Chichewa,differ only in
p : ph terms of aspiration. When sounds are pronounced with
aspiration, an especially strong puff of air (a 'voiceless

t i thopoise’, if you ca%_inggine th rproduction.
| j-: ki —Both aspirated and unaspirated versions of the same sound

ch: toh OCCUT in English as well as in Chichewa. The letters p,

£+ X2 t, and k in English actually represent two different sets

of sounds, one marked by aspiration and the other by non-
-aspiration. When p, t, and k occur as the first sound in an English word,
they are automatically aspirated by any native speaker of English. They
are also automatically produced as unaspirated wnen they occur elsewhere.
To experience aspiration, place the palm of your hand in front of your
mouth and say the words, pill, till, kill. Notice the puff of air you
can feel when the_initial sounds are pronounced. Now say the words,
_s_g};_, still, aind skill. Notice that you now don't feel the same strong
puff of air as you did when p, t, or k came first in the word. This is
because théy are now unaspirated.

ChicheWa also has both aspirated and non-aspirated p, t, and k sounds.
The difference is that while English writes both the aspirated and non-
aspirated versions with the.same letters, Chichewa writes them differently.
Further, in Chichewa, either aspirated or ron-aspirated versions of these
sounds can occur in word-initial position. In Chichewa, the letters p,
t, and k stand only for the non-aspirated versions. The aspirated versions
are written with an h’added to mark aspiration: ph, th, and kh. (When you
see th in Chichewa texts, don't confuse it with the sounds for which th
stands in English. Those sounds don't exist in Chichewa at all (as in
English this and thigh). i

A Comparison of p, t, and k Sounds

Letter In English In Chichewa !

p spill .mapirt 'mountains'

ph pill Lghz. ri .:K:EIJ!I\FHD

t still ' matebulo ‘tables’
tate 'father'

th tin thandisa 'help’
et ‘body'

k skill makasu ‘hoes'

kh kill ~ khasu 'hoe'

khosve ‘rat’

e




The uraspirated version of p, t, and k never occurs in English in
word-initial position. Since in Chichewa either version can occur in
word-initial position, you simply have to Tearn the correct version of the
sound as part of learning the sounds of each word. One generalization you
can follow is this: class 5 nouns having initial aspirated sounds lose
that aspiration when the class 6 plural prEfixf%{;jfﬂfﬁﬂEELliﬁzé%’””
‘mountain' mapiri 'mountains’.

’/—4//
o

S
__ﬂvﬂﬂﬂ_ﬂ__,_aﬁ_ﬂPenenncerﬁhi"th, and kh as you would pronounce a word-initial version
of these sounds in English, but with an even stronger puff of air than you

use in English. Pronounce p, t, and k in Chichewa as a much ‘'weaker' version
(non-aspirated). It may help to keep these ideas in mind:

'‘think b' when you pronounce p--but don't pronounce b:
‘think d' when you pronounce t--but don't pronounce d.
'"think g' when you pronounce k--but don't pronounce g.

The sounds represented by ch and tch in Chichewa can be a real source
of confusion. The problem is that the Tetters tch stand for the sound which
~ approximates what is written as ch in English (this is an aspirated sound,
an affricate which combines t and s). But ch-in Chichea stands for the
unaspirated version of the same sound--and this is not a sound found in
English at all. In order to pronounce ch in Chichewa accurately, 'think d'
and try to produce a 'weak' version of English ch. Try to place the tip of
your tongue against the-lower front teeth while raising the central part
of your tongue. Compare the aspirated and non-aspirated versions:

Aspirated Non-aspirated
tehire 'bush’ chitseko *door’
tehalitehi 'church’ lachisanu  'Friday’

b Each of these letters represents two dif¥erent sounds in Chichewa,
= one of which is called explosive and the other implosive. English
d has only the explosive versions of these %Sounds. An ‘explosive sound
= is one in which the a!r is expelled outward from the mouth when the
sound 1s made; you already know how to make such sounds. An implosive
sound is produced by drawing the air into the mouth as the sound is made.
There is a slight amount of pressure created and & s1ight pop when you
release the sound. :

These rules apply to differentiate what is spelled as b and d:

Implosive Explosive
when b or d occur alone when b or d occur with other consonants

when b or d occur with wory when b or d occur with English or
: other loan words




Examples:

{ -
bodsa 'lie | B mbale  ‘plate’
. . bwanji 'how' bedi 'bed"’ .
dengu  'basket' .munda 'field’
dwala 'be sick' deresi 'dress'
kudya 'eat'

Practice with the common word bambo 'father, sir'. The first b is implbsi\ie\
and the second b is explosive.

Nasal sounds (the air is expelled through the nose instead of

through the mouth as it is with most sounds) are very common in .

Bantu languages. The letters m and n represent sounds which are . o,
equivalent to t-e English nasals in must and need and should ;

present no problens:

E

[~

N
mawu 'words' -nena 'say’
mudsi ‘'village -ganiza  'think’
Either m or n may occur as the first element in a cluster with -,

another consonant. Such clusters also occur in English. What will be
different in Chichewa is that such clusters may occur at the beginning of
words as well as elsewhere. Further, when m occurs in such a consonant
cluster, it may or may not stand as a separate syllable. N is never
syilabic. The rules covering the syllabicity-of m are these:

(1) When initial m occurs in a class 1 or class 3 noun, it is
syllabic except before the labial sounds represented by ph,
f, v, and most instances of b. Therefore:

mpeni  'knife' (m-pe-ni) mphepo 'wind' (mphe-po) s }
mkeka. « 'mat' (m-ke-ka) mfumi  ‘chief' (mfu-mu) - .

Note that mphunaitai 'teacher' (m-phu-nsi-tei) is an exception to
this rule since 1ts initial m is syllabic.

(2) When initial m occurs in a class 9 or class 10 noun, it is always
non-syllabic. (It only occurs in these classes before the labial
sounds represented by ph, b, £, and v; as noted above, m is never
syllabic before these sounds.) Therefore:

mbule ‘'plate’ (mba-le) mphamvu' strength' (mpha-mou) .
muula ‘'rvain' (mwu-la)
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- No vowel sound should precede n- when it occurs in a cluster in

word-initial position; that is, don't say in-. Remember also that it
is only part of the syllable and is more of a rasal 'onset' thai. anything

else:
nkhuku ‘ .‘chicken’ ndalama ‘money’
Tnkhu-lku) (nda-Ta-ma)

? gﬁ The letters ny stand for a single nasal sound which is proddced with
the tongue bilade 1%brt10n behind the tip) against the palate (the ared
behind the hard ridge behind the teeth). It is similar to the English
sound in canyon:

) gyélgg_ "house* nyali ‘lamp’
- &

" The letters ng' stand for a single nasal sound produced in a velar
position (the velar area of the mouth Is toward the back of the mouth
in the region where a g is made). The important thing to remember is that .
Zilg'. -is a nasal sound with no g sound at all. We have this sound in English
n such words as singing. The problem is that we never have it in word-
initial position.where it can occur in Chichewa. To learn to produce it
initially, start out by saying sing in front of the word which you want to
produce. For example, say sin ana then ng'ombe. Run the two together
and then gradually drop the sing, keeping tne ng' sourd:

ng'ombe 'cow' pang'ono  'a little'
-ng'oma - 'drom’ '
o ~
ng - These letters simply stand for two different sounds, as they do

in the English word anger. Don't confuse ng with ng', which
stands for a 'single sound only. The first sound of ng is a
velar nasal (the same single sound as represented by ng'), not an n. The
second sound is the same as English g:

ngalande *'ditch’
ngu luwve 'wild pig’

* ngosi 'accident’
-panga  ‘'make’
.
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The sound written as j in Cnichewa is similar to that represented by
in English. It is pronounced somewhat more forward in the mouth in
hicheda, sounding somewhere between an English d and j:

lija 'that'
manja '"hands'

g  The-sound written as g in Chichewa is similar to the English g:
gogo 'grandparent’ '
galimoto 'car'

te  The sound written as tg in Chichewa does not occur as such in English
and stands for a combination of sounds similar to English t and s;
however, it is a single sound:

1)

taogﬁlo 'in front'

ds The sound written as ds is also a single sound in Chichewa and is the

voiced counterpart to ts (vocal cords vibrate). It is a combination
of what is reoresented in English by d and z. Be sure to pronounce both
_g_; ??dh'ti as single sounds, :i0t a sequence of two sounds as they are in
nglish:

. mudai 'village'

¥y The letters y and w stand for semi-vowels in Chichewa which are

w  pronounced as they are in English (want, yard). The only difference
Ts that w has more 1ip-rounding in Chichewa than in English and y is

made with the tongue higher in the mouth and the mouth more tightly closed:

iyayi 'no’ awu 'this’
yanga ‘my’ ndiwo 'relish’

D  This letter stands for an important sound in Chichewa because it
appears in the name of the country of Malawi and also in the name

of the language. It is not a sound which occurs in English and therefore

it will be a little difficult for English speakers to produce it correctly

at first. The sound represented by w is made with the 1ips in the same

position as they are for a b sound. But instead of closing the 1lips as

you would for b, bring the Tips close together so that they vibrate slightly

when you expelT the air. In many ways, you are making a sound which is a

‘relaxed’ b. In some dialects of Chicheda, a simple w is said instead of

W, but the w sound occurs in the stardard dialect:

Oerenga 'read’ maua 'tomorrow’
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VII. Supra-Segmental Sound Features: Tone and Intonation

Like most other Bantu languages (and most African languages in gzneral),
Chichewa has the feature of tone as part of its sound system. Tone and
intonation are both features of relative pitch. When we talk about relative
pitch within a single word, we refer to the phenomenon as tone. English does
not mark its words with differences in relative pitch. You-may associate
tone in Chichewa with stress, which English words do have. But tone is not
the same thing as stress. Stress is a matter of the relative intensi
of the sound of one syllable compared with another, whiTE& tone refers to the
relative pitch level of one syllable in comparison with another. Syllable
stress seems to be absent in Chichewa.

Like most languages (if not all), English and Chichewa both have
relative pitch differences within a unit longer than 3 single word, such
as a clause or a full senv.. ce. When we talk about relative pitch within
these larger units, we refer to the phenomenon as intonation. To give you
an example of relative pitch with which you are already familiar, consider
the different pitch levels which any native speaker will produce consistently
within an English sentence:

I bought three eggs and some ham.

The three men walked to the store.

Notice that the last word in each sentence is said with a higher pitch
than the.rest of the seftence. Also notice that there is a final falling
tone which is lower thah that at which the sentence began and continued
until the last word. : )

Since you already speak a language (English) which has its own
characteristic sentence intonation patterns or 'melodies', having to learn
to produce Chichewa intonation patterns should not strike you as unusual.
kisten carefully to the way your instructs: produces sentences and try to

mi tate. :

Having to learn to produce a distinctive pitch pattern for a single
word-ythat is, having to learn Chicheda tone--will strike you as exotic.
You my even think that tone is just an unnecessary complication. But you
are wrong. You cannot hope to pronounce Chichewa correctly unless you also
pronounce its tones correctly. The best way to learn to produce Chichewa
tones correctly is to listen carefully to native speakers of Chichewa,
especially your instructor, and then % to imitate their speech. Tone
rules as such wjll not be given in the lessons, but there are exercises to
meke you aware“of tone as an essential feature.
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Linguists and Chichewa scholars disagree on how many distinctive
levels of tone occur in ChiChewa, some say two (high and low) and some
say three (high, low and mid). For teaching purposes, we will assume .
Chichews has two different tone levels: high and Tov:. While tone in -
Chichewa is an integral part of the language, it is not the meaningful I
part of the great number of words which it is in some Asian languages, |
or even in some West. African languages. Yet, a long list of Chichewa, i
words are kept apart only by differences in tone. For example, mtengo |
(with a high tone on the second syllable te-) means 'tree' and htéggb
(with all Tow tones) means 'price'; tiumba 'mound' and thimba 'sack’ .
Certain grammatical relations are signaTed by tone, especially tense

features. The difference between past tense (through yesterday) and

the remote past (before yesterday) is signaled only by 2 tonal difference:

ndinap%ta '1 went (yesterday)'
ndinapita 'I went (before yesterday)'.

When tones are marked, we will be using the following conventions:

() pigh tone
(*) low tone

Note that sometimes variations of these basic tones involve a rising
or a falling tone.

A11 Chichewa words have their characteristic tonal patterns when spoken
in isolation, just as all English words have their characteristic stress
patterns. The new Chichewa dictionary now in preparation:will contain
important informatfon on the tones of all dictionary entriés when spoken
in isolation. However, when Chichewa words are spoken in context, the
basic tonal patterns change. It is therefore important that you learn to
produce the tonal patterns for words which characterize their use in phrases
or sentences. For example, in isolation the word for 'name', dsinz, has
a high tone on the first syllable and a low tone on the second syllable. But
in the sentence, Dsina a ndine Jorni 'My name is John", the tone of the

second syllable becomes high.

Like many tonal languages. Chichewa exhibits a tonal feature called
downdrift by linguists; that s, both high and low tones fall in pitch
from the beginning of the sentence to the end of the sentence. However,
tones can still be identified as either high or low &t any time because -
high tones are always higher than a low tone occurring next to them. (In Py
fact, it is important ot remember that all tones are characterized as Tow h
or high only in terms of relation to the other tones which occur around them;
there is no such thing as an ‘absolute high' or ‘absolute Tow'.) .
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VII. Tone and Intonation

Supra-Segmental Sound Features:

Like most other Bantu languages (and most African languages in general),
Chichewa has the feature of tone as part of its sound system. Tone and
intonation are both features of relative pitch.: When we talk about relative
pitch within a single word, we refer to the phenomenon as tone. English does
not mark its words with differences in relative pitch. You may associate
tone in Chichewa with stress, which English words do have. But tone is not
the same thing as stress. Stress is a matter of the relative intensity
of the sound of one syllable compared vith another, while tone refers to the
relative pitch level of one syllable in comparison with another. Syllable
stress seems to be absent in Chichewa.

Like most languages (if not all), English and Chichewa both have
relative pitch differences within a unit longer than a single word, such
as a clause or a full sentence. When we talk about relative pitch within
these larger units, we refer to the phenomenon as intonation. To give you
an example of relative pitch with which you are already familiar, consider
the different pitch levels which any native speaker will produce consistently
within an English sentence:

I bought three eggs and some ham.
™

The three men walked to the sto;:T

Notice that the last.word in each sentence is said with a higher pitch
than the rest of the sentence. Also notice that there is a final falling
tone which is lower than that at which the sentence began and continued
until the last word.

Since you already speak a language (English) which has its own -
characteristic sentence intonation patterns or 'melodies', having to learn
to produce Chicheda intonation patterns should not strike you as unusual.
%;:::n carefully to the way your instructor produces sentences and try to

te.

Having to learn to produce a distinctive pitch pattern for a single
word--that is, having to learn Chiche®a tone--will strike you as exotic.
You may even think that tone is just an unnecessary complication. -But you
are wrong. You cannot hope to pronounce Chichewa correctly unless you also
pronounce its tones correctly. 7ihe best way to learn to produce Chichewa
tones correctly is to listen carefully to native speakers of Chichewa,
especially your ins tructer, and then % to imitate their speech. Tone
rules as such will not be given in the lessons, but there are exercises to
make you aware of tone as an essential feature.
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Linguists and Chichewa scholars disagree on how many distinctive
levels of tone occur in Chichewa, some say two (high and low) and some
say three (high, low and mid). For teaching purposes, we will assume
Chichewa has two different tone levels: high and 1ow. While tone in
Chichewa is an integral part of the language, it is not the meaningful
part of the great number of words which it is in some Asian languages,
or even in some West African languages. Yet, a long 1ist of Chigchewa,
words are kept apart only by differences in tone. For example, mtengo
2w1th a high tone on the second syllable te-) means 'tree' and mce 0
with all Tow tones) means 'price'; thumba 'mound’ and thimba 'sack’. ;
Certain grammatical relations are signaled by tone, especially tense |
features. The difference between past tense (through yesterday) and
the rciote past (before yesterday) is sifnaled only by a tonal difference:

ndinap%ta '1 went (yesterday)'
ndinapita 'I went (before yesterday)'.

When tones are marked, we will be using the following conventions:

(“) high tone
(*) Yow tone

Note that sometimes variations of these basic tones involve a rising
or a falling tone.

A11 Chichewa words have their characteristic tonal patterns when spoken
in isolation, just as all English words have their characteristic stress
patterns. The new Chichewa dictionary now in preparation will contain
important information on the tones of all dictionary entries when spoken
in isolation. However, when Chichewa words are spoken in context, the
basic tonal patterns change. It is therefore important that you learn to
produce the tonal patterns for words which characterize their use in phrases
or sentences. For example, in isolation the word for 'name’', d-ina, has
a high tone on the fi;st~sy11able and a low tone on the second syllable. But

in the sentence, Dsina lﬁ?““ ndiné Joni 'My name is John", the tone of the
second syllable becomes high.

Like many tonal languages, Chichewa exhibits a tonal feature called
downdrift by linguists; that is, both high and low tones fall in pitch_
from the beginning of the sentance to the end of the sentence. However,
tones can still be identified as either high or low at any time because
high tones are always higher than a low tone occurring next to them. (In
fact, it is important ot remember that all tones are characterized as low
or high only in terms of relation to the other tones which occur around them;
there is nO such thing as an 'absolute high' or 'absolute low'.) .
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Downdrift 1in Chichewa and apparently many Bantu languages can be
characterized in the same way:

~ (1) Each successive low tone is lower in pitch the the preceding one:
Example:
Ndinapita kwathu dsulo lukatenga nyama. ‘1 went home yesterday to take meat.'

(2) But 2 sequence of high tones tends not to show any drop from
one high tone to the immediate next high tone:

Example:

Udsabwere kwathu miva ndidsakunae nkhani. ‘Come home tomorrow so that I cam
- - - = - - tell you a story.)

But note in the above example that high tones which come late in the
sentence are lower than those which come earlier (note the high tones on
-dsa- and -use- in ndidsakuuse and compare them with the high tones on
udsabuere) .

You will notice another tonal feature about Chichewa: Any tones which
are at the end of a non-question sentence will lower. This tendency, which
occurs_in some other tonal languages as well, seems to be very strong in
Chichewa. In some ways, we can say there is an interaction between the
intonation pattern--the tonal pattern of the entire sentence--and the tonal
pattern of individual words, with the intonation pattern dominating.
Chichewa sentence intonation is generally characterized by 4' final lowering
(in statements, but not in questions). This lowering overrides the basic
tonal1p;§torn of individual words in sentence-final position (if their tones
are high). '

* These examples coma from the master's dissertation of Francis P.B. Moto.,
1980. A preliminary study of some pitch features and tone in Chichewa, with
special reference to the verbal system. London School of Oriental an
African Studies. Supervisor: Dr. Hazel Carter. .
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Finally, the main controversy between linguists who say there is a-
distinctive mid-tone in Chichewa and those who say there is nct seems to
rest on ::iir analysis of uttcrances in sentence-tinal position.]1 For example,
J. R. Lo and probably E. J. Chadza3 would analyze the sentence, Ntchowa
anali mwasa wanga. "Ntchowa was my child' as having two mid tones on the f1nal
word, wlngg,'mys. Howevar, Francis Moto and Hazel Carterd would pradictably
mark wanga with a risin? tone on the first syllable and a high tone on the
second sylTlable. (Within their system, rising tone is a variant of low tone--
see Francis Moto's M.A. thesis for more details.) Moto, however, makes it
clear that he considers these sentence-final tones as much lowér than high
tones oc.urring earlier in the sentence. That is, all analysts seem to agree
that the listener perceives both tones on wanga, (the example sentence above)
as low in relation to mwana (which would be L-M for Louw, but LH for Moto)
and even Tower in relation to anali. Moto® specifically states, that
*{n the final position, high tones may be phonetically realised as low tones,
(and) such high tones may be referred to as having been flattened.' (1980:9).

1. Watkins, Mark Hanna. 1937. A Grammar of Chichewa. Baltimore: Linguistic
Society of America, Watkins (p.16) states there are two bas:c tonal
distinctions in Chichewa (High and Low), but also notes, "A low tone

on a final syllable...may be either higher or lower, according to
circumstances, than a low tone on a preceding syllable.”

2. Louw, J.R. 1980. Chichewa, A Practical Course. Pretoria: University of
South Africa. See aiso. Louw. 1972.

"3. Chadza, E.J. 1980, "Notes on Chichewa Tones" (Tiphunzire Chichews Series).
-Zomba: Chichewa' Board. (mimeo).

4. Carter, Hazel. and Francis Moto. 1980. "Tone in CheWa". Mimeo. London .
School of Oriental and African Studies.




points:
(1)

(2)

(3)

(4)

~ - - - What does this brief overview of Chichewa tone mean to the language

learner? Anyone learning Chichewa should be awara that, while the matter
of tone still needs more analysis, there s consensus-on the following

To speak Chichewa in a way approximating native speaker competence
means payina attention to the relative tones on each word.

Be aware that the same word will not have the same tonal
pattern in all of its occurrences. Tonal patterns depend

on where a word occurs and with what other words it co-occurs.
Fg; exgmple, nkhuku ‘chicken' has three realizations (among
others):

Nkhiku (said in ‘citation form' --i.e., by itself)
Nkhiikii Inafa. 'The chicken died.'
Anapha nknuku. ‘'He killed the chicken.'

Expect the tones on sentence-final words to be low. For example,
notice that nkhuku (above) has a low final tone in sentence-final
position.

Expect there to be a general 'downdrift' for all tones from

the beginning of the sentence to the end. Further, expect each
successive low tone to be noticeably lower than the one preceding
1t0
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A MESSAGE TO THE STUDENTS

You are about to begin your study of Chichewa. Learning a new language
has two parts: (1) learning the meaningful elements of that language and
how to manipulate them in order to produce well-formed sentences, and
(2) learning when it is appropriate, within the social context, to use one
form rather than another. The Learning Chichewa materials have been designed
to help meet your needs in both areas: to acquire grammatical competerce and
to acqut:g communicative competence.

The Materials

The materials for students consist of six parts: a set of 20 grammar
lessons (the 'A lessons'), a set of 20 communication/culture lessons (the
‘B lessons'), supplementary materials, tape recordings of the dialogues of
the ‘B lessons', a reference grammar, and a vocabulary listing.

The 'A lessons' will teach you how to produce well-formed sentences in
Chichewa. To do this, they will teach you the meaningful forms in Chichewa
and how they are used. Therefore, each 'A lesson' will introduce you to new
vocabulary and new grammatical patterns. The explanation of new grammatical
patterns has these components: (1) occurrence restrictions--where a
particular form occurs and with what other forms; (2) comparative statements--
how the same meaning is conveyed in English; (3) example sentences; and
(4) exercises. The exercises are designed to develop your facility in
recognizing and producing well-formed sentences making use of the new
grammatical pattern. A1l exercises in the body of the lesson are meant to
be done out loud in class. The Summary Exercises at the end of each 'A lesson'
and the Review Exercises at the end of a block of lessons should be done at
home to reinforce the oral practice you had in class.

The first six 'A lessons' also have tone and pronunciation exercises to,
help you recognize and produce the sounds which characterize Standard Chichewa.

While the 'A lessons' will help you develop grammatical competence in
recognizing and producing correct sentences, the 'B lessons' will develop
your communicative competence. They will teach you how to use Chichewa
appropriately through dialogues and monologues which show you how to talk
about everyday activities: meeting someane for the first time, going to the «
hospital, hiring someone, riding the bus, telling someone how to do something,
and so forth.

The Communication/Culture 'B lessons' each begin with a dialogue,
monologue, or a text which illustrates language in various social contexts.
The lessons include an explanation of new vocabulary or new usages in the
initial text. The Cultural Notes put certain aspects of the text into 2
cultural perspective. You'll learn, for example, why you should be wary
when someone says that a place is 'not far'; you'll also leari what to say
when you leave someone's house, etc. Communicativc exercises are part of

each 'B lesson' to give you practice in real life situations in using the
vocabulary and structures which have been introduced in both the 'A' and 'B' ‘
lessons.
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The Learning Chichewa packet also includes cassette tape recordings of
the dialogues and. monoTogues in the 'B lessons.' These recordings are a
very . important part of the overall course because they will develop your
listening skills as well as your production skills. They may be used in
class, under your teacher's direc:ion, or used outside class for practice
on your own. But wherever they are used, it is essential that they be’
heavily used because they will be your main source of learning-by-listening,
a process which second language acquisition experts are finding leads to
successful language learning.

|«

A set of Supplementary Lessons follow the 20 Grammar and~Communjcatjo&/
Culture lessons. It's unlikely your formal classroom training in Chichewa - _
will cover these lessons, and, In fact, they are really designed for study
on your own, or perhaps with the help of a tutor. These lessons include
texts about the people, towns, and wildlife of Malawi; folktales and myths;
Job-related materials (agriculture, health education, for example); and an
English-Chichewa medical dictionary. .

A reference grammar, which gives you an overview of the grammatical
structures taught in the lessons, also is included. Finally, there is a
dictionary of all the Chichewa words used in the core lessons (the 20 A’
and 'B' lessons).

The Learner

Even well-designed language materials. on their own will not make a
fluent Chichewa speaker out of you. Learning a foreign language requires
a good deal of effort; don't believe those people who say they picked up
French by going to the movies. Some people are more rapid language learners
than others, it is true, although this skill isn't necessarily related to
your overall academic ability. But everyone is going to have to work hard,
even if a special language learning aptitude gives some learners a lead over
others.

Why are you studying Chichewa? As Peace Corps volunteers you are learning
it for two reasons: Knowing Chichewa will (1) make it easier for you to do
your job; and (2) make it easier for you to become friends with Malawians.

For some of you, one reason will outweigh the other. For many jobs in
agriculture and community development or health, knowing Chichewa will make
your work much easier and also more satisfying in its variation because you'll
be able to interact with the Malawians whom you meet, not just those with
advanced schooling. That is, your reason for learning Chichewa will be an
instrumental one, since Chichewa will be the instrument which makes your
work-related experiences more successful. For 311 of you, there will be
integrative §50c1a11y-related) reasons for learning Chichewa. When you
speak Chichewa, it will: be easier for you to become more a part of Malawian
society. The pleasure that you'll give Malawians by trying to use their
language will tell them that you are interested in learning more about them,
since people often see the mother tongue as a part of themselves.
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Using the Language \ ' -

Are you making the most of all the_language resoiirces that are
available to you? Your study of Chichewa should not end. with the hours
you spend in class, or with the summary exercises in your textbooks, or
with the cassette tapes. Although these resources provide you with the
‘basics' of Chichewa with some structured practice, they can not provide
you with the unrehearsed conversational encounters you can have outside
of the classroom. You are surrounded by spedkers of Chichewa and they are

[ best language resources available to you, the learner.

Whether in the mdFEét“a~bet,eQ\,on the stre:t, the opportunity is
always there to use Chichewa. Take the initiative by asking or stating
something in Chichefa (as simple as giving a greeting, or asking for
directions). Don't be surprised if you get a blank stare--Malawians are
probably not expecting Chichewa to come out of your mouth so that they
actually didn't hear it. So try, try again.. They'll get the idea soon.
enough and they'11 respond appropriately. Moreover, don't be surprised
if you don't understand them. They might be speaking too quickly or .
using vocabulary unfamiliar to you. Now it's their turn io try again as .
you really begin to listen and learn. If you don't understand, ask them
to repeat and then imitate what they are saying. It is under these
circumstances that you truly begin to function competently in the language.

Evalua*ion

As part of the evaluation of your language abilities, you 11 be
tested to determine your FSI (Foreign Service Institute) level of
proficiency in Chichewa. The test consists of a 15-20 minute interview
during which you will demonstrate your ability to Gse and understand
-Chichewa in a realistic conversational sfituation. There is no set
interview but you will be asked general questions about yourself, your
work, your family. Special attention will be paid to pronunciation,
accent, grammatical accuracy, vocabulary, fluency and 1istening
comprehension.

The F.S.I1. scoring ranges fror 1.0 to 5.0, 1.0 being a beginning
level and 5.0 being a native speaking level. At the end of your language
training, you'll be expected t? achieve a proficiency- level of 2 +. This
level includes the ability to:

-talk about yourself, your family, your country

-introduce and converse casually

-discuss current events, the weather
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-talk about your job and work-related topics

-handle transactional situations (buying, bargaining, hiring,
giving directions, making a complaint, ordering food)

-speak with reasonable grammatical accuracy and correctness of .
pronunciation and tone

The Learning Chichewa materials e designed so that a conscientious
student wiT] attain a 2+ level of prc .ciency in Chichewa by Lesson 15

‘ of the Grammar and Communfcation/Culture materials. The most useful
grammatical structures, vocabulary, and conversational situations are
presented in the first 15 Lessons so that a functional mastery of them
will give you the necessary grammatical and communicative competence.

~—n
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LESSON 1A
(PHUNZIRO LOYAMBA)

GRAMMAR

NEw VOCABULARY

Noun CLAssEs

CLasses 1/2 (Mw/A)
AGREEMENT PREFIXES .
CLasses 1a/2 (B/8)
Casses 3/4  (Hw/My)

VERB 'BE’ -L1/NDI

PERSONAL PRONOUNS

SUMMARY EXERCISES
PRONUNCIATION EXERCISES
ToNe EXERCISES ]
GRAMMATICAL PATTERNS LEARNED
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LESSON 1 A.

1.1 NEW VOCABULARY -
CLasses 1/2 v .
munthu/anthu ‘person/people’ .
mkazi/akazi 'woman/women, wife/wives'
mwana/ana *child/children’
mwamuna/amuna - 'man/men, husband/husbands’ ¥
mzungu/azungu 'expatriate/expatriates, European/Europeans’
- mnyamata/anyamata 'boy/boys'
metlna/atstiane | girijgirls
. mlendo/alendo '‘quest/guests, traveler/travelers'
mphunzi tsi/aphunzi ts{ 'teacher/teachers'
CLasses 1a/2
bambo/abambo 'father/fathers'
mayi/amayi '‘mother/mothers’
gogo/agogo ‘grandparent/parents’
galu/agalu 'dog/dogs* e
mphaka/amphaka '‘cat/cats’ /
katundu/akatundu ‘luggage’
fodya 'tobacco'
CLasses 3/4
munda/minda 'fic1d/fields’
msewu/misewu 'road/roads’
mwala/miyala 'stone/stones*
mudzi/mi dz{ ‘village/villages'
mpeni/mipeni 'knife/knives'
mtengo/mi tango 'tree/trees’. '
mpandc/mipando ‘chair/chairs’
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PRONOUNS
EMPHATIC SUBJECT
ine ndi- '
jwe u- lyoul "
{ye a- ‘he/she’
ife ti- 'we*
inu mu- 'you'
iwo a- 'they'
PosSESSIVE STEMS
-anga '‘my/mine’
-ako 'your/yours'
-ake 'his/her/hers'’
-athu 'our/ours’ .
-anu 'your/yours'
-awo 'their/theirs’
VerB:  -li/r..  ‘be’
LOCATIVE: pano ‘here, on this spot'
uko 'thcre, indefinite location’
ADVERB: bwino ‘'well, o.k., all right
OTHER
tee 'yes'
inde 'yes'
iyayi 'no’
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1.2 NOUN CLASSES

The most distinctive aspect of Chichewa grammar is the division of nouns
into classes. For thuse of you who have studied such languages as French,
Spanish or German, gender in those languages is analogous to noun classi-
fication in ChicheWa. Chichefva has 18 classes of nouns identified by
their characteristic prefixes. For convenience, noun classes are referred
.- 2 to by both a number and a prefix pattern.

L
o

Many of the noun classes are refarred to in pairs, which have ‘different
prefixes in the singular .and plural. The following 1essons will intro-
duce many of the noun classes in such singular-plural pairings. *

- s

1.2.1Classes 1/2 (Mu/A)

Classes 1/2 affe also known as the Muj4 classes. Mu- is the generalized

' singular glass prefix for Classland a- is the plural.class prefix-for
Class 2. An example of a Class 1 noun is munthu meaning ‘'person’'. It
is composed of the prefix mu~ and the stem -nthu. To form the plural
of 'person', the singular prefix mu-~ is replaced by the plural prefix,
a- (or da)* to form anthu meaning 'people’.

g

Mu- 4 ’_I\-nthu . =  mnthu  '(a, the) person’
(class 7 " ‘(stem) : ~

prefix) :\/
PLURAL C |
- T a——— ’\,

A- + -nthu =  anthu '(the, some) peoplé’
(class - (stem) , o )

prefix) y .. : R
There are no words such as a, an,.some in Chiche®a;' the singular and )
plural forfis of the nouns themselves incorporate the sense of a, an
and some in English, and also sometimes the sense of the. Other words, {
however, do convey the 'definite' sense which can be carried by the in . !

English. These will be introduced in later lessons.

- o ' -

*A dialectal variant of the Class 2 a- is da (anthu = danthu ‘people').
Both forms are equally acceptable but for the sake of expediency and
traditional orthography, the a- furm w#i11 be uséd in these lessons.

- '4‘11(—___.1
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The designation of Class 1 as[the mu- class is only a generalization,

since both m- and mw- also appear. - . - 7
The Class 1 prefix will be: : . A -
my- before . consfoant introducing a monosyllabi® stem. ° i ’ .
mothu ‘persqy’ . (-nthu = one syllable)
my- before a vowel ¥
moana  ‘child’ . (-ara) ’ B
| mugmng ‘man,\htkb\and' (-amuna} , -
N\
m- before a consonant introducing a polysyllabic stem. \

mkast  ‘woman'
mtsikana 'Qirl’
mphunzitsi 'teacher' (-p

i-ka-na = three sylTables)
nzi-tei = three syllables) .

Despite these variations in the singular, all Chass 1 nouns form their
plurals with the Class 2 plural prefix ag-:

~

mkasi - akasi ‘women' .
mathu - anthu ‘people’
' muana ~ ana ‘children’ (a- + -gna = ang)

In addition to being generalized according to class prefix, s classes

can be generalized according to the types of nouns included in“the

classesz It is believed that in the past, nouns with similar chagacter-

istics were grouped together so that there was a 'person' class, am

'‘instrument' class, etc. Some classes retain a semantic homogeneity\

For example, Classes 1/2 (Mu/A) could be called the 'people’ classes ™.

because all of the nouns in them refer to human beings. Genemﬁzatioﬁs\

of this sort (even for other noun classes less uniform than Classes 1/2)

¢on be helpful in determining the classification of new nouns that you'll "\
AN

encounter, \
Throughout these lessons, noun classes will appear in tables such as the
following one which includes class numbers, prefixes, and examples:

‘Class # Class Prefix Examples
1 mu~ (m=, mw-) mao 54 'persorn’
rxaat 'woman, wife'
; miamna  ‘man, husband’ , ‘
o2 a- - anthu  ‘people’
akasi 'worien, wives'
anuna 'men, husbands'’




. P . . e s
E i
© EXercises ;
\\

L - A. Translate the following words 1n'to Chiche®a: _ \\
Example: guests -+ alendo
1. bey 6. Europeans 11. man “
2. men . 7. children 12. people™ .
3. ptws(r_:> 8. bays \ 13. girls
g . N
/ 4'. ger _ 9. husband 14. womer “«
— 5. woman - 10. guest . . 15. guests ’x\
\\
B. Give the plural form of the following Class 1 nouns: . \
. Example: mkazi « akazi ' :
1. munthy 9. mlendo
2. mwana 10. mzurgu -
3. mzungu ‘ "7 11. mnyamata '
4. mwamuna 12: mwana
5. mnyamata . _ 13. mtsikana
6. mkazi 14. mwamuna X
7. mtsikana ) 15. mlendo
8. munthu 16. msungwana

C. Give the singular form of the following nouns:

Example: amuna -+ mwamuna.

1. ana 9. asungwan’
2. alendo 10. alendo

3. akazi 11. amuna

4. anthu 12. azungu

5. anyamata 13. ana

6. atsikana 14. atsikana
7. azungu 15. alendo

8. amuna 16. akazi
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1.2.2 Agreement Prefixes

Agreement is a further aspect of noun classification. Agreement is 2
means by which a noun 'marks' those words that are directly related to
it. This agreement is achieved by attaching the agreement prefix (some-
times called the concordial prefix) of the noun to 1ts modifiers
(adjectives, numbers, demonstratives) and to its verb if it is the
subject of one. In many cases this agreement prefix is the same as the
class prefix. It may also-be a modified form of the class prefix. Or
this agreement prefix may have no relation at all to the class prefix.

For Class 1 (mu-) nouns, the agreenent prefix is irregular. Depending
on the part of speech to which it 15 attached, it can be m-, a-, ¥; or
u-. Before the possessive stem (‘my', 'your', etc.) we will see 1t as
u-. The agreement prefix of Class 2 nouns is uniformly a-; we can say
that this prefix 15 regular because it also happens to be the class
prefix.

T- understand how tnese agreement prefixes work, let's look at their
relationship to possessive pronouns. Possessive pronouns must ‘agree'
with the noun and this agreement is marked by the appropriate agreement
prefix. The possessive pronoun is really a stem to which is attached
an agreement prefix. In Chicheda, possessive pronouns and other
moditiers (such as adjective;) follow the noun. Take, for example,

the possessive stem -anga ‘my/mine’:

Class , Noun Agreemer.c Possessive
Prefix Stem Prefix Stem
m- + -kaszi u- + -anga = mkasi wanga
(u + a = wa)
‘wife' ‘my’ = 'my vife'

(19t. ‘wife my')

U= the\agreement prefix for possessives in Class 1, is attached to the
stem -anga. A sound change occurs by which u + a becomes wu-. Wanga
then has heen 'marked' by -agreement to show Tts relationship with tEe
Class 1 nkasi 'woman'. For Class 2 nouns:

N\
Class , Noun Agreement , Possessive
Prefix St Prefix Stem
a- + -ana A\ a- + -anga * ana anga
\ (a + a = a)
'children}\\ '‘my' = ‘'my children'

N\

A-, the Class 2 agreement\;hgfix, combinas with the stem -anga and the
resulting a shows agreement with the Class 2 noun gna 'c dren’'.
(The g- of the prefix and the _\\?f the stem merge to form one a=.)
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This general procedure of agreement is followed by the noun classes with
&11 of the possessive stems:.

Possessive
Stem Exzmples
-anga , 'my, mine’ miamuna wanga ‘'my husband'
, ana anga 'my children'
-ako 'your, yours' muana wako 'y?ur child’
(singular, informal) alendo ako 'your guests'
-ake* 'his, her, hers' mkasi wake 'his wife'
ana ake 'her children’
-athu 'our, ours' mmyamata wathu  ‘our boy'
anyamata athu ‘our boys'
-anu 'your, yours' moamuna wany ‘your husband'
(plural, honorific) alendo anu - 'your guests'
| =awo 'their, theirs' miana wawo ‘their child’
ana awo ‘their children'

The Class 2 prefix g- can convey respect for an 1nd.v1dua1 as well as
plurality. For example, alendo anu can refer either to 'your guests'
(plural) or 'your guest'lrcspect?uhy) Referring to someone in the
plural is then a way of showing respect. The distinction between
plurality and respéct can be determined from context.

*You may hear -ache as a dialectal variant of -agke for 'his, her, hers'.

2

Exercises

A. Translate the following phrases into Chichefa:

Example: our guests <+ alendo athu
1. his child 6. your wife
2. their guests 7. their boys
3. my teacher ‘ 8. our girls
. 4. his children 9. -my children
5. her husband 10. your people




’ B. Combine the following singular nouns with therappropriate form of .
the possessive stem -anu 'your' to make the statement 'your
is well.' (For Class 1/2, 'is/are well' = ali bwino.)

Example: mkaai - mkasi wanu ali bwino ‘your wife is well'

T 1. mlendo 6. munthu
2. mwamuna 7. mnyamata
3. mwana 8. msungwana
4. mzungu 9. mkazi
5. mtsikana 10. mwana

C. Change the nouns * : preceding exercise into their plural forms
before combining .em with the possessive stem -anu 'your' making
statements as in Exercise B. (Note: ‘'ali bwino' remains the same. )

Example: mlendo + alendo anu 'your guests are well.'
' ('your guest is well'- respectful sense)

D. change the following possessive stems from the first person singular
g-gggg) to the first person plural (-athu) changing the statement

rom 'my is/are well' to ‘'our is/are well'. In this
exercise, the nouns remain the same; only the possessive stem changes.

Example: mlendo wanga ali bwino + mlendo vathu ali bwino

‘my guest is well' ‘our guest is well'
1. mtsikana wanga 6. mwana wanga
2. ana anga 7. alendo anga
3. anthu anga 8. mwamuna wanga
4. mnyamata wanga 9. atsikana anga
5. atsikana anga 10. anyamata anga

E. Change the following possessive stems from the third person singular
(-ake) to the third person plural (-awo) changing ‘his/her

is/are well' to 'their is/are well'.
Example: ana ake ali bwino. + ana awo ali bwino.
'his/her children are well' ‘thefr children are well'
1. mnyamata wake 6. anyamata ake
2. aphunzitsi ake 7. mphunzitsi wake
3. alendo ake 8. mlgndo ake
4. mtsikana wake 9. asungwana zke
5. mwana wake f; 10. ana ake
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1.2.3 Classes 1a/2 (@A)

In Noun Classes 1/2, we saw that singular nouns had the class prefix mu-
(or m=, ms-), tiut the members of the class referred to people, and that
they formed their plurals with g-. But there are nouns which, although
they take Class 1/2 agreements, do not have Class 1 nominal prefixes.

These nouns ar. in Classes 1a/2 and they include both animate and inanimate
things. Class 1a nouns take zero (@) as a class prefix.

Galu 'dog’ is an exampie of a Class la noun. To say, 'my dog', the noun
will be followed by the agreement prefix of Class 1 (u-):

Class , Noun Agreement . Possessive
Prefix  Stem Prefix Stem
P + =galu U= + -anga = galu wanga
(u + a = wa)

Idogl Imyl = :“w dogl

Class 1a nouns form their plurals with the Class 2 prefix a-. These
plurals behave 1ike any Class 2 noun and therefore take the Class 2

agreement prefix g-:’

Class -, Noun Agreement Possessive

Prefix Stem Prefix Stem
a- - + =galu a- + -anga = agalu anga
(a +a=a)
" 'dog' ‘'my' = ‘my dogs'
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Here is a table with other examples of nouns in these classes:

Class Agreement
Class Prefix  Prefix Examples
bambo wake 'his father'
1a J U- fodya wanga* ‘'my tebacco'
_ (a-, m-, y-) mayi wawo 'their mother'
mphaka ‘cat'
abambo ake 'his father'
2 _ - amayi awo ‘their mother/
a a- mothers'
: amphaka ‘cats'

The Class 2 plural prefix a- al$o serves as an honorific _prefix for an

individual.

respectful one,

*Some Class la nouns such as
and therefore have no plural forms such as sugar in English.

Amu#t awo can be a plural reference ‘their mothers' or a
their mother'.

a 'tobacco' are mass nouns in Chicheka

la nouns such as katundu'luggage' are also mass nouns but may have &

plural form (akatundu) when they refer to types or pieces of luggage, etc.

Exercises

A. Give the plurals of the following Class la nouns:

Example:

m.&bwl\)o-

90gqQ,
mayi
mphaka
galu
katundu

bambo -+ abambo

18

10.

:ooouas

r

may {
gogo
bambo
mphaka
galu

Other Class
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B. Substitute the following forms into the model expression, making
all necessary ‘agreement changes required by each new substitution:

Example: model: bambo wake 'his/her father'
substitution: -anga ‘my’
new model: bambo wanga ‘'my father'
substitution: abambo 'father' (respectful)
new model: abambo anga ‘'my father' (respectful)
-athu . 9. mphaka
2. -awo 10. -ako
. galu 11. -ake
4. agalu 12. fodya
5. -anga : 13. -anga
6. gogo 14. -anu
7. -anga 15. katundu
8. agogo

C. Translate the following phrases into Chichefia:
Example: our mothers -+ amayi athu

1. your dogs 6. his mother

2. his father 7. their luggage
3. their cat 8. our fathers

4. my tobacco 9. your dog

5. her mother “ 10. my grandparent
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124 Classes 34 (MuMi) C )

Classes 3/4 are also known as the Mu/Mi classes wi th mu~- being the
generalized singular class prefix and mi- being the plural class prefix.
Variations in the Class 3 prefix mu- (m- and mu-) follow the same rules
as those followed by Class 1 prefixes:

- mu- before a consonant introducing a monosyllabic stem

(mudai 'village'; munda ‘'field' (cultivated field))

my- before a vowel
(maala ‘'stone')

= before a consonant introducing a polysyllabic stem
(mtengo 'tree'; mpando 'chair')
Despite these variations in the singular, all Class 3 nouns form their
plurals with the Class 4 orefix mi-:
mtengjo + mitengo 't.ee',
mudzi + midai  'villages'
moala -+ miyala ‘stones’

(wher n- is followed by a vowel, -y- is used to separate the vowels:
mi + ala + miyala. )

The agreement prefixes of the Mu/Mi classes are not the entire class
prefixes but the vowels of those prefixes. Therefore, the agreement
prefix of the class mu- is u- and that of the mi- class is i-:

Class , Noun Agreement . Possessive
Prefix Stem Prefix - Stem
. m-  + =tengo u- + -awo = mtengo wawo (u + a = wa)
'tree’ 'their' 'their tree'
mi- + -peni i- + -ake = mipeni yake (i + a = ya)

'knife' 'his’ 'his knives'

Note that sound changes occur when these agreement prefixes precede another
vowel such as the g of the possessive stem. We see above that the C]ass 3
agreement prefix u- + g becomes wag and the Class 4 agreement prefix i- + g

becomes ya. . .




Exercises

A.

Translate the following phrases into Chichewa:

‘Example: their trees -+ mitengo yawo

our stones
his chair
my village
her stone
their roads -

(3, 0 - S S B S
e e e &

6.
7.
8.
9.

10.

our trees

your knives
their villages .
my stone

her village

Give the plurals of the following Class 3 nouns:

Example: mudzi - midzi

mwala
mtengo
msewu
munda
mpeni

EﬂhsﬂNH

6
7.
8.
9

10.

mudzi
mwala
munda
mpando
mtengo

Using the singular nouns in the preceding exercise, combine them
with the possessive stem -anu 'your' making statements 'your

is here.'

Example: mudai + Mudai wanu uli pano.

(For Class 3 nouns, 'is here' = uli pano.)

'Your village is here.'

Give the singular forms of the following nouns:

Example: miyala -~ nwala

mipeni
midzi
misewu
mitengo
mipeni

N W N
®e e e e o

WO 0O N DN
e © e e

10.

misewu
minda
miyala
midzi
mipando
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"E. ' Using the plural nouns in the preceding exercise, combine them
with the possessive stem -athu 'our', making statements 'our ~
are here.' (For Class 4 nouns, 'are heve' is 'ili pano'.)

Example: miyala + Miyala yathu ili pano. 'Our stones are here.'

F-. Combine the following nouﬁs with the possessive stem -anga 'my’
making all necessary changes in agreement:

Example: moala + miala wanga ‘'my stone’

. 1. mudzi . 6. mitengo
2. msewu 7. misewu
3.- minda . 8. mipeni
4. mpando 9. mtengo
5. miyala . 10. mwala

1.3 VERB ‘BF’ -li/ndi

As in many languages, the verb ‘to be' in Chichewa is characterized both
by its frequency of use and by its irregularity in form. In Chichewa

'be' has two different basic forms: a -7 form that indicates location
and state, and a ndi form that indicates Guality, identi-y, and possession.

Verbs in Chichewa 'agree’' with the class of their noun subjects. This
agreement is dccomplished by attaching the agreement prefix to the stem .
of the verb. (This is, of course, the same agreement prefix we used with
possessive stems.) To say that 'the child is well' (or in any state or
lccation), we use the verb stem -1i with the appropriate agreement prefix:

Agreement . State

Noun Prefix T Location

moana a- + =1t ° “hwino Mwana ali bwino.

‘child’ 'he’ 'is' '‘'well' - 'The child is well.'

. 2

The agreement prefix for Class 1 nouns is a- (as it is for Class la
nouns):

bambo wake a- -l pano = Bambo wake ali pano. |

'father his' 'he’ 'is here' 'His father is here.' .
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The other noun classes follow the same pattern:

- Noun + Agreement Prefix + -1i

‘*-
{crass | noun -Areement , ;.  taion | Examle
» | mkasi . a- -11 bwino Mkazi ali bwino.
. . 'The woman_1is well.'
2 akaai a- -l buino Akazi ali bwino.
'The women are well.'
la galu a- -1 pano Galu ali pano.
'The dog is here.’®
2 agalu /////::/ -l uko* Agalu ali uko.
'‘The dogs are there.'
3 mtengo u- -1 pano Mtengo uli pano.
4 'The tree is here.'
4 | midengo 3- -1 —_Mitengo ili uko.
W \‘]’he trees are there.'

Notice it is the agreement
{singuTar) or 'are' (plural

?

refix and context which indicate the 'is
sense of 'to be'.

*In Chichefa there are several ways to express 'here' and ‘there’,

depending on the type of location you are describing:
Another word for ‘'there' is apo, and
expressed by uku, kupo, and apa.

interior, etc.

Exercises

general, specific,
'here' can also be

A. Combine the following singular nouns with the verb phrase -li bwino
'be well, o.k., all right' using the correct agreement prefix for

each noun class.
Example:

bambo wawo

mtengo
mtsikana/msungwana
mlendo wathu

mudzi wawo

(3,0 - TR TN B
e o e & e

mwana -+ Mwana ali bwino.

6. mwamuna

7. mzungu

8. msewu

9. mlendo
10. mpeni

wawo
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B. Change the nouns in the previous exercise into the plural and then ‘
combine them with -1Z pano 'be here'/-17 uko 'be there'.

Example: mwana + ana + Ana ali pano. 'The children are here.'

C. Translate the following sentences into Chichefa:

Example: Your knives are here. -+ Mipeni yanu ili pano.

1. My mother is well. 6. Our guests are well,
2. Some trees are here. 7. His father is there.
3. Your cat is well. 8. Her children are well.
- 4, A stone is here. 9. Their guests are here.
5. Some stones are there. 10. Some Europeans are here.

D. In this listening exercise, the teacher will make a variety of
statements about the classroem and its environment in the form:
'something/someope is here/there'. If the statement is true,
say inde 'yes‘., If it is false, say ivayi 'no’. VYou will then
make your ow?/4iatements apout the classroom. ,

Example: Teacher: Galu ali pano. Student: Iyayi!

'A dog is here.': "No!' """\\‘\

Mipando tli pano. Student: Inde!
'Some chairs are here.' 'Yes!*®

o




1.4 PERSONAL PRONOUNS

Personal prorcrou'.s' (1, you,

he, she, etc.) have two forms in Chichewa:

an agreement subject prefix and an emphatic form.

L}

The agreement prefix for personal proncuns is attached to the verd stem
in the manmer of the agreement prefixes of the noun classes. .

Pronoun Agreement

- *‘Prefix Verb Phrase
Ndi- + -l buino = Ndils bwino. -
T 'be well' 'T am well.'
- + U twino = Ali Puino.
"he/she’ "be well' 'He/she is well.'

Compare with ‘The child is well':

ANoun Agreement Verb Phrase

Prefix

muana a- '+ <-libwino = Muana ali bwino.

'child’ 'r.e/she' 'be well' '‘The chiid (he/she) is well.'
Pronoun Agreement Verb . .

Prefix * phrase ("It Rwino)
ddi- ‘1’ + -1i bwino = HNdili bwino. 'I am well.'
U- 'you' + -li buino = Uli bwino. 'You are well.'

('you' = singular, informal)
A- 'he, she' + -1i bwino = Ali lwino. 'He/she is well,'
Ti- ‘'we' + 14 bwino = Tili bwino. ‘We are well.'
Mu-  'you' + -1i bwino = Muli bwino. 'You are well.'
(‘you' = formal, plural)
A- '“hey' + Il bwino = Ali bwino. 'They are well.'
——
o5




The emphatic forms of the personal pronouns are never used as subject ’
prefixes. They precede the subject prefix to emphasize the identity
of the subject, but they are optional:

Emphatic Pronoun Prefix + -1i pano

Ine 'l, me' ndi- + -1i pano = (Ine), ndili pano.
, 'As for me, I am here.'

Ive ‘you' . -1t pano = (Iwe), uli
: 'As for you, you are here.'

Iye 'he, she, -1% pano = (Iye), ali pano.
him, her' 'As for him/her, he/she is here.'

'we, us' 3 -11 pano = (Ife), tili pano.
) ‘As for us, we are here.'

'you' -11 paro = (Inu), muli p@o.
'As for you, you are here.'

'they, them' -li pano = (Iwo), ali pano.
'As for them, they are here.'

A

In addition to being used emphatically, these pronouns occur with the
verb ndi 'be', with prepositions, and in brief questions such as a
inu? _'1 don't know (about) you.' These functions will be discusse
Tn the next Tesson.

The second person singular pronoun u- 'you' is used mainly in referring
informaliy to a very close friend, an inferior, or a young child. The
secord person plural pronoun mu- is much more commonly used, referring
not only to more than one person but also to an individual with respect
and politeness. The same usage distinction holds for iye and iwo with
thﬁ result that iwo is more common and is used for ')p?gWe' as well as
'they’.

Notice that the agreement prefix for both 'he/she’ and 'they' is g-.
Context will help determine which is intended.

-

Exercises ;\

A. Give the appropria'{e persoral pronoun agreement prefix for the
following pronouns.

1. 1 _ 6. He .

2. They 7. You

3. e 8. 1

4. MWe 5 o 9. They |
5

. You v 10. We ' 1
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[ ]
. B. Combine the following personal pronoun agreement prefixes witn the
3 verb phrase -1i bwino ‘be well':

Example: u~\ - Uli bwino. 'You are well.'
1. a- \\ 6. u-
2. mu- A 7. mu- -
3. ti- \ 8. a-
4. ndi- 9. ti-
5.

a- \ 10: ndi-

N\

\

C Repeat the above exercise addipg the appropriate emphatic pronoun
to the sentence to emphasize tl e\subject:

Example: u- -+ Iwe, uli bm:na\}\\ '‘As for you, you are well.'

\

D. Translate the following sentences into\Chicheda:
N\
Example: She is well. > Ali bwino\

I am well.

They are there. v I am here.

You are here. (informal) He 1is i&{'e.
We are well. She is her

You are here. (informal) 10. They are there.

You ‘a{'e well. (formal)

N & W N =
. L] - L] ‘e
tD 0 ~N O

E. Answer the question with 'yes' and an affirmative stat&ent. The
teacher should ask the que' tions the first time this exercise is
performed. Note the rising intonation, <imilar to that of English
when asking questions in which the word order remains the same.
Then do this exercise again, wivi the students ask.ng the questions.

Example: Ali uko? *Eee/Inde, ali uko.
'Is she there?’ 'Yes, she's there.'
Muli bwino? Eee/Inde, ndili bwino.
'Are you well?’ ‘Yes, I'm well.'
1. Muli bwino? 6. Ali uko? (she)
2. Mu'i pano? 7. Muli bwino? (you, plural) .
3. Al uko? (he) 8. Ali pano? (she) \
4. Ali pano? (they) - 9. Tili bwino?
A . 5. Muli pano? 10. Ali uko? ({they) '

*You will hear gge very often as a response meaning ‘yes'.

57




105

A. Change the following nouns from the singular into the plural.

SUMMARY EXERCISES

Example: mtengo -+ mitengo

mwana -
galu
mlendo
mwala
msewu

Tl W N -

Combine the following nouns with the possessive stem -athu ‘our':

Example: alendo -+ alendo athu

gogo
mipeni
agatu
anthu
munda

N W N e

Combine the following nouns and pronouns with the verb phrase -1t

pano 'be here':

10.

10.

6
7.
8.
9

6
7.
8.
9

mnyamata
mayi

ka tundu
mphaka
munda

fodya
ana
abambo
mitengo
midzi

Example: anyamata - Anyamata ali pano.

Ndi-

Agogo anga
Mu-

Katundu
Miyala yawo

&S W N e

»

6.
7.
8.
9.
10.

Ti-
Alendo anu
Mpeni
Bambo wake
Misewu
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D. Substitute the following words into the model expression, making
all necessary chang.> in agreement which each new substitution

requires:
Example: Model: Ana awo ali bwino
'Their children are well.'
Substitution: amayi
'mother’
New model: Amayi awo ali bwino.
'Their mother is well.'
1. mlendo 6. pano
2. -ake 7. =-anu
3. abambo 8. mitengo
4, -anga 9., -athu
5. mudzi 10. msewu

E. Translate the following sentences into English:
Example: Azungu ali pano. + 'The Europeans are here.'

Mkazi wanga ali bwino.
Miyala i11 uko.

Ana awo ali pano.
Mlendo wake ali bwino.
Msewu uli bwino.
Amuna awo ali pano.
Mwana wako ali uko.
Amayi anu ali bwino.
Fodya ali pano.
Anyamata ali uko.

W 0 N, OB WM -
*« & & T e & & s« =& o

p—t
o
.
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ey

Across Down

3. You carry it from the 1. A child belonging to us
airport 2. Smoking substance
6. Male spouses: 4. Aloof pets
8. A very young person 5. Human being
1& Creen thing in which 7. Female children
birds sing 8. Male child”
11. People live in these 9. Your pargnts’' parents are
12. Your mother's mother or your
father is your . 10. Cutting tools

13. Small rocks

Note: The aspiration marker is not considered a separate letter.
Thus, kh, ph or th take only one box in the puzzle.

60



1.6 PRONUNCIATION EXERCISES
A. Syllabic m-

Syllabic m- should be pronounced as a 'short hum' ('mmm’'); however,
this is only a single sound, so don't hold it too long or add a vowel
before the consonant which follows it. Word-initial m may be syllabic;
this means it forms a syllable on its own. In all the words you've
had so far with an initial m, this is a syllabic m. We'l]l see later
that initial m is not syllabic when it occurs before the labials b,
%@. £, and v.” (Mphunsitsi is an exception to this rule, since its m

3 . :

syllabic.)
mkasi (m-ka-zi) mphmazitsi (m-phu-nzi-tsi) mmyamata
masungu  (m-zu-ngu) mpeni (m-pe-ni) (m-nya-ma-ta)
mtengo (m-te-ngo) mlendc (m-le-ndo) (note: ny- stands

for one sound)

B. Aépirated ph and th vs. Unaspirated p and t

The letter & after p and t indicates that a puff of air follows these
consonants when they are pronounced. The corresponding unaspirated
consonants, which don't have this special puff, are written without the
h: p and t. (See the Introduction for more on the difference between
the two sets of sounds.Y In practicing these sounds, place the palm of
your hand in front of your mouth. You should feel the puff of air when
you say ph or th, but not when you say p or t. Don't confuse the English
sounds represented by th (as in the or thigh] with the Chicheha th.

They are very different. Listen to the following words as your teacher
says them and then repeat:

Aspirated ph and th Unaspirated p and ¢
phunsziro mpaka 'until’
mphaka / amphaka mpeni / mipeni
munthu " mtengo
anthu mnyamata '
wathu ' / anyamata
yathu . katundu

athu | akatundu




C. landr

A\

Both I and r are written in Chichewa for what is essentially the same
sound. This sound has two variants. Before 7 or ¢, either I or r are
pronounced as the 1 sound in English leap. Before u, o, or a, either
L or r is pronounced similarly to the 7 in English Tuck, but with the
tongue somewhat more 'bunched' in the back (or velar) region of the
mouth.

The important things to keep in mind are these:

1) There is no sound in Chicheka at all such as the English-r.

2) Whether the letter used to write the sound is I or r has no effect
on its pronunciation. Rather, what counts is th2 vowel which follows
the 7 or r symbol.

Prqgounce the following, making an effort to imitate the pronunciation
of your teacher:

Before 7 or e Before u, o, Or a Before both types
- of vowels

kwambiri 'very' galu )

alt bwino tambala 'unit of money' lero 'today'

ndili bwino sukulu ‘'school’

mchere 'salt’ chipatala ‘hospital’

muli bwanji? -tandala ‘spend’

deresi 'dress’
D. Implosive b/d

When b and d appear between two vowels or followed by w or y they are
pronounced implosively (air sucked in). When b and d are preceded by a
nasal (n, m) or appear in a borrowed word, they are pronounced explosive-
ly (air expelled out). A1l b's and d's in English are explosive:

b/ d (implosive) b/ d (explosive)
bambo bambo

bino | minda

fodya abambo

bwangi? 'how' kuwambiri

banja ‘'family' " buledi 'bread’

Note: dz in such words as mudzi 'village' or dsina 'name' is a single
sour]\d \:ﬁTch is a combination of two English sounds dand z. It is
explosive. ‘
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@ 1.7 TONE EXERCISES

A. The following pairs of words differ in tone, the single feature which
keeps them apart in meaning. Tone is a feature of relative pitch
(be sure you've read the discussion on tone in the Introduction).
There are two distinctive tores in Chichewa: high and low (that is,
relative high contrasts with relative low). There is also a risiny
tone which is a variant of low tone. High-toned syllables will be
marked with a (°) and low-toned syllable will have no mark at all.
Therefore, mtengo ‘tree' is m-té-ngo with the middle syllable high
in tone, but the first and final syllables low in tone.

Listen to your teacher's pronunciation of the following pairs and
try to identify the difference in tonal pattern. Then try to produce
the pairs yourself, with the correct tonal pattern.

mtengo  'tree' méana 'back’
mtengo ‘price’ meana '‘daylight between 10-3'
khimgu  'blindness' changa  ‘'my/mine’

. khungu *skin’ changa ‘a lemur'
chikuku ‘'measles’ mphasa  'twins’
chikuku 'a pram (baby carriage)’ mphasa 'a mat'
thumba '‘mound’ chilére ‘'a groundnut field'
thumba 'pocket’ chilere ‘'a type of snake'
nyenje '‘cicada (type of insect)’ mbala 'a thief'
nyenje ‘grass torch' mbala 'a burn from scorching’
chitete 'type of basket' mphanda  ‘a branch’
chitete 'grasshopper' mphanda  'a hole in a tree'

B. Two and Three Syllable Words

1. Listen to the following pairs of words. If the tone is the same
in both say ‘same'; if the tone is different in both say ‘different’:

Example: bwino - ife (same)
akazi - mtengo
) mayi - mnthu
amna - alendcv
inu - 1ife
. mlendo - Chicheia
aga - ndili
mtengo - amayi
mudsi - bwanji
Q bambo - ndili

(]
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2. Listen to the following three words; two have the same tonal
pattern and one is different. Indicate the 'different' word
by saying '1' if the first word is different, '2' if the ,
second word is different, and '3' if the third word is differ-
ent. (Or show fingers to keep the noise level down.)

Example: wanu - gogo - inu (3)
bwino - bambo - buwanji
amna - alendo - mitengo
akazi - amayi - Chichewa
bvino - inu - anga
ife - gogo - bwanji
abambo - ndilipo - bwinonso
tealani- kwambiri - pepani
mayi - anu - ndili
zikomo - pitani - chabwiro

can have various combinations of
the high (H) and low (L) tones. Here are some words grouped
according to tonal characteristics. Listen well to your
teachers and try to match the tones they produce:

3. Two and three syllable words

L H LLL
ndili 'l am' mayi ‘'woman/mother'  abambo 'sir/father'
bwino ‘'well’ anga 'my/mine’ pitani ‘'go’
bambc 'father'  buanji? 'how?'
inu  ‘'you' wanu 'your, yours' LHL
ife  'we, us'  gogo 'grandparent' T
ine 'I, me' akazi ‘wives'

mudai ‘village' anfyi ' women'-

midsi ‘villages' mtettgo ' tree’

munthu ‘person’ mitengo 'trees'
mogmuna  ‘'man, husband'

bwinonso 'also well'

LHH
alendo ‘travelers, guests' ndilipo ‘'l am there(all right)'
mlendo 'traveler, guest' Pep&ili 'sorry’
Chichéa 'language of Malawi' tealani ‘stay’
pang'ono 'a little, slowly'
HLL
sikomo  'thanks' HHL
chabwino 'fine, 0.K.' kaambizi ‘much, a lot'
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<:.In Context

The previous exercise: have introduced the tone of individual words in
jsolation. However, the characteristic tone of a word may change when
the word appears in context. For example, observe what haprens to tone
when ndili 'l am', bwino ‘well’, and -nso 'also' are combined:

ndili + bwinc = ndili buino. / Ndili bwino + -ng6 = Ndili bwindnso.
'I am also well.'

When the low-toned ndili is combined with the low-toned bwino, the low
tofles are maintained throughout. With the addition of the high-toned
-ngo, the second syllable of bwino (bwi-no) becomes high and -ngo becomes
"ow in its sentence final nosition. Similar changes in tonal pattern |
ocgur when ndili 'l am' is combined with -po 'there, all right' and -nso
‘also':

ndili + -p6 = Ndilipo. / Ndilipo + -nsd = Ndiliponso.
'T am also all right.'

By adding .the high-toned suffix -po to the low-toned ndili, -1t becomes
high and -po_begomes low in sentence final position. “And the addition

of -nso to ndilipo causes a shift of the high tone from -Z:i to -po before
the word final low tone of -nso.

These tone changes illustrate thé importance of learning tone as it occurs
in context, not just in individual words. .

1. Listen to your teacher and ask the question Muli ii? 'How are you?'
and answer it with Ndili bwino. Practice asking and answer this

guestion with the proper tone, first with the .teacher and then with
another student. )

Teacher: Muli bwanji? Student: Ndili bwino.
Student: Muli bwanji? Student: Ndili bwino.

a) Vary the pronoun subject of the question and answer:

Ali bwanji? Ali bwino.
Muli bwanji? Tili bwino.
Uli bwanji? Ndili bwino.
b) Vary the answer by replacing bwino with -po 'there/all right':
Muli bwanji? Ndi1ipo.
Ali bwanji? Alipo.
Muli bwanji? Tilipo.

Uli bwanji? Ndi1ipo.




2.

c) Vary-the answer by adding -nso to both -po and bwino:

d) Add sikomo 'thanks' to your gﬂfwer:

Muli bwanji? Ndiliponso.
Ali bwanji? Ali bwindnso.
Muli bwanji? Tiliponso.

etc.

A

Ndiliponso. Zikomo.
Ali bwino. Zikomo.
Titipo. Zikamo.

Muli bwanji?
AT bwinji?
Muli bwinji?
etc.

Comment upon someone's well-being with chabwino 'fine':

" Ndiliponso. Zikomo. - Chabwino.
Ali bwino.- Chabwino.-
Tiliponso. Chabwino.

L
r ,!
. v

i

—

/I
.




-57-

1.5- GRAMMATICAL PATTERNS LEARNED
. ° 7 . ’

'The child is wefl/here/there.’ -

-

’ Class fioun  Agreement . )
Prefix * Stem  Prefix * "1t bwino/pano/uko
mo- -ana a-& =l bwino/pano/uko

= Muana ali bwino/pano/kuno.

'their chairs'

~e /\ —anf,

Class. Nan Agreement Possessive
Prefix Stem Prafix Stem

| M- -pando t- -auo = mipando Yawo

A
.
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LESSON 1B
(Phunziro Loyamba)

1.1 MONI!

abanda: Mrai abzamboi
John: Moni zbambo!
aBanda. Muli bwanji?
John: Ndili bwino. Kaya inu?
aBanda: Ndili bwinénso. Zfikomo. =~
John:* Zikomo kwambiri.
aBanda: Dzina lanu ndani?
John: Dzina langa ndine John Gréen.*

1.2 VOCABULARY NOTES.

moni - ‘Hello'. This is one of the most common gre-tings in Chicheva.
It is used with anyone at any time of the day. 1ne express1on
is derived from muone (mu-one) meaning 'you may see' or 'you
) should see'. Therefore, in greeting someone, you are asking ¢
them to 'see you.

abambo -~ (C1. 2) ‘sir'. Abambo is a respectful form of address for
a man, equivalent to calling him 'sir'. Bambo also means
'father', but it may refer to any man. You may also hear
fa)bwana for 'sir' as well as (a)dona for 'madam' (bwana is
from Swahili and dbna is from Portuguese).

buanji? - ‘how?'
' kaya - ‘What about..., And...?, I don't know...'

-nso - 'too, also'. This suffix (e.g. word ending) can be attached to
many werds, inclvding nouns, adverbs, pronouns, conjunctions,
etc.

* Note that tone is marked in this and subsequent dialogues and m>i.logues
included in the 'B' lesson. High tones on syllables are indic. . by (°)
and low tones are unmarked. Use these tone markings (in addition tv the
models provided by your teachers and the cassette tapes) to aid you in your
pronunciation.

\
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aitkomo - 'thank you', 'excuse me', 'hella...'. This versatile expressicn
ranges in meaning from an equivalent of moni to an expression of
thanks. It may be derived from the word for ‘entrance' khoro
(a visitor is expected to announce his/her presence at the
entrance to someone's home), although some think it is related
to the verb -koma 'to be agreeable'. Whatever its origin, it
is the word ynu'11 hear most often in Chichewa as a general
"filler' to show solidarity as well as for its other meanings.

kwambiri - {adverb) 'very much', 'a lot...'

dzina lanu ndani - 'What's your name?'

daina - (C1. 5) 'name’

lanu - (1i + anu) 'your'

ndant - 'who?'

)

daina langa ndi... _ 'My name is...°

langa - (17 + anga) 'my’

rdi - 'is

.....

(A=

707 mayn NOT ANA




-6~

. 1.3 USAGE NOTES

;, 1.3,.1 Respect

Demonstrating respect to persons who have a high status in the society
can be done by using certain prefixes or forms of address.

The Class 2 plural prefix a- is frequently used as a sign of respect
when addressing an individual. Abambo 'sir' or 'father' and amari
) 'ma'am' or 'mother' would be more respectful forms of address than may:

) and bambo.. Similarly, to be respectful to a guest, wife, or husband,
you would again use the plural a- forms: alendo, akazi, gmuno. A- may
also be used before actual names, first and last, with the same respect-
ful effect (aBill, aMary, aSmith). A dialectal variation combines the
plural prefix a- and » prefix -;Z- meaning 'big' to indicate respect:
agimayt, azibambo.

k]

Using plural pronouns also conveys respect to someone. The second
person plural pronoun mu- 'you' is used more often than u- ('you'
singular) because of the former's respectful connotation. Muli Q%gg%i?
'How are you?' then is appropriate for a group or individual. And the
response Ndili bwino 'l am well' can as well be in the plural T<i¢
bwino 'we are well'. However, this plural response is mainly used by
older people with the implication that you are speaking for those in
your househnld or group as well.

1.3,2 Other Resp;:nses

Another way of responding to mul: i2? is simply to say ndiliro
(Viterally: ndi 'I', 1i 'be', po "here) 'I'm here'. Instead o%
actually saying that you are we%T, your statement that you are 'here’
is less positive. The plural, polite form of this construction is
tilipo 'we are here'. .

Sti11 another response is Ndili bwino chomcho 'I'm fine a little'.
Choncho has slightly different transTations, depending on the context
in wnich it is used; it can also mean 'just Tike that'.

1.3.3 Kaya

Kaya means 'l don't know (about)'. It is often used as a device to

repeat a question which has already been asked. In the dialogue,

kaya inu? 'l don't know (about) you?' implies a repetition of the .
. question mul: bz._m,ﬁl_? 'how are you?' But it can be used to respond

l ]

N

to a question as well as to ask one, meaning 'I don't know'.

IC | 71 e
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5E¢na lanu ndani? is literally 'name-your-who?' Whereas in English we
wouNd ask 'what’ a person's name is, in Chichewa asking about a person's
name\is equivalent to asking 'who' he is so ndani is used.

1.3.4 Dzina lanu ndani? ‘

Ndani 1s actually a contraction of ndi 'is' and yani 'who' (and yani is
the form\of 'what?' applied to Class 1 nouns--i.e., individual persons ).

\

1.4 cuu\u{AL NOTES

AN
1.4.1 Gre\etmg\s

\
Greetings are an ingzbra1 part of daily life in Malawi. Personal rela-
tionships are prized ang cultivated through conversation, and appropriate
greetings are an initial‘step in establishing friendship. The American
expediency of a wave or a mere 'hi!'; without taking the time to inquire
further about someone's wellxbeing would seem rude and inadequate.

Chema etiquette requires that a\host initiate greetings with a guest.

In neutral territory, the person\Qpproached (on a street, perhaps) begins
the greeting with the person who approaches. In a neutral situation
where the host-guest, approached-approacher relationships are not clear,
the younger or inferior status persoﬁ\Q::Qsometimes begin the greetings.

Chefa etiquette also requires that both hands be presented when greeting
someone. This is usually accomplished by Yrasping the wrist of your

right hand with your left hand as you shake omeone's hand. =Sometimes
the hands are lightly clapped together as whemolder men greet one another:

A: Moni, wawa / Moni, bambo.
B: Zikomo. :

Similarly, in thanking someone/by saying ztkomo, one'd. own hands are
often gently clasped together. This practice stems from a more violent
period in the past when the presentation of hands would assure those
conversing that no harm was intended.

1.4.2 General Forms of Address . N

It is compon just to refer to someone by bambo or <. Although tg:\\\
primary meaning of pabo and mayr 1is 'father’ und 'mother', they can AN
refer generally to any man or woman. Young girls and women are often AN
called chemwali/achemwali, the Yao words for 'sister/sisters', and

young men and boys are calleu menimuene/ .chimwene, the Yao words for
'brother/brothers’.
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. 1.4.3 Names

A Chea person usually has several names, often as many as four: a given
name, a father's name, a family name, and a clan name. For example:

Given Father's Family Clan
Hexten Richard Chimkono Mbewe
Harmock Yamikant Mateche Banda
Catherine Elias Ntajirt Nkhoma

Although the above name will be someone's legal name, not all of the
names are appropriate as terms of address in all situations.

Outside of the family, the given name is rarely used except among young
children or very close friends. It is more likely that you would be
called by your family name (Chimkono) or clan name (Mbewe). It is more
common in the North for people to use their clan names (some common

. oras are Phiri, Banda, Mwale). The family name or clan name will usual-
1y be prefaced by the honorific a- (aChimkono, aMbewe) to show respect.
With the clan name, aBanda will imply ‘'Mr. Banda'. To refer to a woman
according to the family in which she was born, ng- is prefixed to the
name: NaBanda. To refer to a woman as 'Mrs.', either of these forms
is used: (a)mayi Banda, akazi a Banda. In this case, Banda is her
husband's family ‘name. , ,

Within the home, the husband will call his wife by her given name, but
she will probably call him by his family name (with or witbout a-).

Or a husband may call his wife 'mother of...' and she may call him
'father of...'

abambo a NaBanda 'Father of NaBanda' (a gir!)
amayi a Banda ‘Mother of Banda' (a boy)

1.4.4 Choosing a Name

Choosing the name of a child is rarely the concern of only the parents.
Other members of the family (brothers, sisters, uncles, aunts, etc.)
may end up naming the child. In one tradition, the name of the first
born child is given by the husband's side of the family; the name of the
second born will be given by the wife's side of the family; and the
third born (and subsequent others) can be named by either side of the
family. The father decides who should name the child. Usually this
person gives thé father two names after the baby is born and the father
selects one. This perSon who names the baby is called a wa daina
‘friend of the name' and he/she is expected to give a gigt *o the baby
’ as an infant and then also to pay special attention to the baby as it
. grows (rather 1ike a godfather or godmother).
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1.4,5 What’s in a Name ?

Although the use of Christian names is widespread, traditional Maiawian
names still abound and in fact are becoming increasingly popular. Many
of the traditional names have meanings; however, this is not so unusual
since even our Christian names have meanings in English (Faith, Constance,
Hope) or in their source language (Hebrew, Greek, or Latin). Some of

the Chewa names are descriptive and others make a commentary on personal
history or previous events.

Some of the descriptive names which are appropriate for both girls and
boys are:

Chikondi - 'Love' Ufulu ~- 'Freedom'
Chimuemwe - 'Happiness' Mphatso - 'Gift'
Mtendere - 'Peace'’ Mavuto - 'Trouble'

Other names may comment upon family histofy. For example, paiants who
have lost a number of childiren at birth might choose a name that reflects
that situation. In a spirit of pleading, they might name the child:
Lekeleni - 'leave this one for me'
Or in exasperation they might choose the name:
Nditani - 'what (more) shall I do?' “

Or in def.ance, they might choose a name that mocks death:

Chidothi - 'soil’
Nyamayapansi - 'meat of the earth’ - f“s

Although it is not common for peopie to name themselves, trad{tional
doctors have been known to choose their own names to show their power:-

Puludzu - 'I don't feel beaten'

Ukaziputa limba - 'If you provoke (me), you'd better be strong'
# Bololosakondg/madai - 'The one who can walk-on water'

1.4.6 Nicknames

Chewa nicknames are given in the manner of mist nicknames--in recognition
of some distinctive physical feature, habit, quality, talent, etc.

Here are a few eramples:

Kamagalast 'glasses' (for someone who wears them)
Mavu 'wasp' (for someone very thin, wasp-waisted)
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Mwamvetsa 'Have you understood?' (This name was given to a teacher
who repeated this phrase excessively when he was teaching.)

Wovuta ™ 'the troublesome one' (for someone who asks too many
questions)

Kavuluvulu ‘whirlwind' (for someone who is very fast; a synonym would

be to call that person Mphenzi 'lightning')

1.5 EXERCISES

1.5.1 Practice greeting each-other with Moni and an appropriate form
of address: ’

Ist student: Moni

‘(abambo, amayi, 2 (name), etc.)
2nd student: Moni .
(abambo, amayi, a (name), etc.)

1.5.2 Practice asking and answering the question Muli buwanji?
Ist student: Muli bwanji?

2nd student: (Ndili bwino, tili bwino, ndilipo.
etc.)
5 (Kaya inu, Muli bwanji, etc.)
1st student: ' (Inenso, ndili bwino, zikomo,

ndilipo, ndili bwino choncho, etc.)

1.5.3 Practice asking and answering Dzina lanu ndani? ‘'What's your
name?' )

1st student: Dzina lanu nqani?
2nd student: Dzina langa ndi . (name)

Vary the pattern by asking:

Dzina lake ndani? 'What's his/her name?'
Dzina lake ndi . 'His/her name is




1.5,4 Using the vocabulary you have learned so far, ask one another
'how something/someone is' -17 bwanji? Answer with the
expression -1 bwino 'be well, o.k., all right’.

Example: 1st: Abambo anu ali bwanji?  'How is your father?'
2nd: Abambo anga ali bwino. 'My father is well.’
Continue:
1st: -1i bwanji?
2nd: -1i bwino.

1.5.5 Ask how other people/things are with the construction: Xaya

? (Kaya inu? 'l don't know (about) you?'). The first
studen:i asks a -1i bwanji question and the resporident answers,

- then asks a similar question using kaya ?

Example: 1st: Amayi anu ali bwanji?
2nd: Ali bwino. Kaya (amayi) anu?
1st: Ali bwinonso.

1st: -1i bwanji?
2nd: -1i bwino. Kaya ?
1st: . .

1.5.6 Perform the introductory dialogue with students alternating role
A and B. -

Vary the dialogue by substituting appropriate forms of address,
questions, and responses. ' ’

2

1.5.7 Carry on the following conversations in Chichewa:

A: Hello, Mary.
B: Hello, Rosie. How are you?
‘ . A: I'm here. I don't know (about) you?
B: Me too, I'm here. . Thanks.
e 9 9 e Jr 9 v I I
A: Hello, traveller.
B: Hello, ma'am. How are you?
A: I'm fine. How are you?
B: We're fine too. Thank you.
A: Thank you very much.

]
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Can you understand the following informal conversation:

A: Moni Joni.

B: Zikomo. Muli bwanji?
~ A: Ndili gwa.* Kaya iwe?

B: Inénsd, ndilipo.

*Gwa is called an ideophone. Such words (and we have some in
English) occur frequently in Bantu languages, such as Chichewa.
Ideophones sound 1ike the meanings they represent in some way.
gua means ‘strong’, its sounds convey the meaning in this way:
as a sound made toward the back of the mouth has strength
n its resonance, and -g as a low vowel made with the mouth quite
open sounds ‘full’ or 'strong’.
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1.6 SURVIVAL VOCABULARY ‘

Pepani! - 'Sorry!' An exclamatory expression of regret.
Ndapita - '1'm going.' This is said when you are taking leave of someone.
Ndi '1' + q 'perfect prefix’
pita - 'go’
Tealani bwino - 'Stay well/Good-bye' This expression js often coupled
with the preceding one as you depart
teala / ni / bwino
stay (you) well

Pitani bwino - 'Go well/Good-bye' This expression is the response to
the preceding 'farewell', spoken to the person who is
going away.

pita / ni / bwino
a go (you) well
Sindidzida - '1 don't know'
g1 / ndi / dziva
° not 1 know

Sindikumva - '1 don't understand’

8l / ndi / ku / mva
not I (present) understand

Munenenaé\gang'ono pang'ono - ‘Say it again slowly'

mu / nemle / nso / pang'ono pang'ono B
(you) say again slowly

Ndikulankhula Chichetia pang'ono - 'l only speak Chichefa a little'

ndi / ku / lankhula / Chicheda / pang'cno
I (present) speak Chichewa 2 little

Mverani bwino! - 'Listen well/carefully!’

moera / ni / bwino  (note that my- stands for a single sound)
listen (you) well .

Mumachokera kuti? - 'Where do you come from?'

m« / ma / chokera / kuti?
you (habitual) come from where?

Ndimachokera ku Ameleka - 'l come from America’

ndi / ma / chokera / ku Ameleka
I (habitual) come from at America

Tsegulani mabuku anu! - 'Open yo.r books!'

teegula / ni / mabuku / anu
open you. books your

’§
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. Tsekani mabuku anu! - 'Shut your books!'

tseka / ni / mabuku / anu
shut you books your
Bwerezani! - 'Repeat!’

bweresza / ni

° repeat you

. 1.7 SUPPLEMENTARY DIALOGUES

aPhi Moni abambo.

aB# Moni. Muli bwanji?
Ndi1{po, kaya inu?

aBi11: Ndiliponso, zikomo.

aPhiri: Dz{na lanu ndani?

aBiYﬁ? Dzfna langa ndine Bill.

aPhiri: Mumachokéra kuti?

aBi11: Pepani. Sindikumva.
Munenénso pang'ono pang'ono.

aPhiri: Mimachokéra kuti?

aBi1l: Ndfmachokéra ku Améleka.

aPhiri: Z{komo. Pitani-bwino.

aBill: Tsalani bwino.

*RhRkk Rt ik

Moni abambo.
Z{komc .
Muli bwaaji?
: Ndili bwino, kaya inu?
:_ Ndi1i bwino pang'onv.
Pepani!
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2.1 NEW VOCABULARY

CLAsse§’§/4 ‘

msika/misika

CLasses 5/6

buku/mabuku
dengu/madengu
tebulo/matebulo
dzina/maina
dzanja/manja
dzira/mazira
tsiku/masiku
phiri/mapiri
khasu/makasu
khomo/ma komo
thumba/matumba
1iu/mau
duwa/maluwa

CLAéses 7/8

chinthu/zinthu

chi tseko/zi tseko
chitsime/zitsime
chimbudzi/zimbudzi
chlpatso/zipatso

chipinda/zipinda
chakudya/zakudya

-7
chaka/zaka

chithunzi/zithunzi

LESSON 2 A

(Phunziro .Lachiwiri)

/

-

'market/markets’

\%
'book/bodks’
'basket/baskets’
'table/tables'’
'name/names’

"hand/hands '

'egg/eggs’

'day/days'
'mountain/mouptains’
"hoe/hoes'’
'entrance/entrances’
'pocket/pockets. bag/bags’
'word/words’
'flower/flowers'

*'thing/things’

*door/doors’ .

'well/wells'

'toilet/toilet§, latri e/latrings’
"fruit/fruit' (plural, i.e. 'many pieces

of fruit')
' room/rooms’ y
'food/food' (plural, i.e. 'many kinds of
. ‘ ‘ food')
'year/years', S .

'picture/pictures’

-7- o .
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CLasses 16/17/18 (LocATIVES) ‘
' pa- o ] ‘at/on’ (a specific location)

ku- L , 'to/at’ (a general location)

mu- { - '*in/insida' (an interior location)

paliJku]i/muli ‘there is/there are'

palibe/kulibe/mulibe '‘there isn't/there aren't’

VERBS '

~11 ‘ L- [ bel

ndi 'be’
-1i ndi ‘ ‘ 'have'

VERanzenxes AND SUFFIXES

»

si- 'be not, not'
-be . : 'be without, not' ('not have')

OTHER EXPRESSIONS

-1i ndi njala 'be hungry' (literally: 'have hunger')
“=11 ndi ludzu 'be thirsty' (literally: ‘'nave thirst')
=11 ndi mwayi 'be lucky' (1iterally: ‘have luck')

Ane Yeka 'America’’

Mulanje (a mountain in southern Malawi)

Zomba, Blantyre, Lilongwe i

(towns in Malawi)
Livingstonia




»
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2,2 NOUN CLASSES
2.2.1 Classes 5/6 (Li/Ma)

Nouns in Classes 5/6 are diverse in form ard meaning. There are several
di fferent forms of the class prgfix for Class 5. Some nouns take li-

(Ziu 'word'), some ds- (dzina 'Bame'), some di- (diso 'eye') and

some te- (tsiku 'day'), for example. But the most rommon class prefix
for CTass 5 1s zero; .nat is, there is nothing before the noun stem
(tebulo 'table'). And wiile all classes have some words borrowed from
EngTish, there is an esrecially large number of such loans in Classes 5/6,
such as tebulc/mtebulo. Class 5 nouns, however, do show regularity
regarding the AP* (agreement prefix): all C]gss 5 nouns take li-.

’
Class Noun AP + Possessive
Prefix Stem (Agreement Prefix) Stem
'} + =buku [ + -arya = buku langa
(11 + a = la)
'book’ ‘my' 'y book'
dz- + -ina - 1t- + -ake = dzina lake
'name’ 'his/her’ 'hissher name'
.Class Noun - AP ‘
Prefix T Stem (Agreement Prefix) ¥ very
g+ -tebulo  li- + -li pmo = Tebulo 1ili pano.
'table’ . 'is here' 'A table ‘s here.'
L
g
N

i )

*From now on, AP will be wed to abbreviate agreement prefix. -
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These Class 5 nouns form their plurals with the Class 6 plural prefix
ma-. The Class 6 AP (agreement prefix) is a-. [n addition to the
plurals of Class 5 nouns, certain mass nouns (mafuta '0il') and abstract
nouns {matenda 'sickness') which don't occur as singular/plural pairs
are also in Class 6. As a set, then, Classes 5/6 are known as the
1i/ma classes.

When adding the Class 6 plural prefix ma-, some Ctass 5 nouns go through
sound inges. Some general rul-s for these changes are:

1) Some nouns with dz- as a class prefix retain part of that prefix
when adding ma-:

daira 'egq’ ma- + dzira + mazira 'eggs’

2) Nouns Qith ta- as a class prefix retain s- when adding ma-:
tsiku 'day’ ma- + fsiku + masiku ‘days'

3) HMNouns with a zero Class 5 prefix, but which have nominal stems
beginning with aspirated consonants {ph, th, kh),* change those
cons~nants to their non-aspirated counterparts when adding the
Class 6 prefix ma-. (Aspiration is the 'extra puff of air' which
accompanies some counds in Chichewa and also other languages, < :h
as English. Notice that puff of air with initial p- in Englis’

'pill' . Compare that p- with the non-aspirated p- in English
'spill'.) Whene.er p, t, or k are written in Chichewa without a
following h-, they are non-aspirated.

thumba 'pocket/bag’ ma- + tHumba + matymba 'pockets/bag-’
phiri 'mountain’ ma- + phiw ~+ mapiri ‘mountains’
khasu 'noe ma- + kHasu - makasu 'hoes'

4) Most other nouvns take the ma- plural prefix without change:
(Class prefix = g) denq 'basket'  ma- + dengu + madengu 'baskets'
(Class prefix = g) buku 'book' ma- + buku -+ mabuku 'books'
(Class prefix = dz) dzanja hand' ma- + -anja # manjc  'hands’

"A few Class 5/6 nouns show more radical sound crunges. For example,

dua 'flowsr' has as its plural maluda 'flowers' (initial d becomes
7 after ma-).

[

, Class . j

Class # Prefix AP Exaples
g4, li-, da-, daina langa 'my name'
5 ta-, di-, li-
etc. Khasu lanu lilt pano.
"vour hoe is here.'
6 ma- a- maina gnga  'my names'
Makasu anu ali pano. '

'L X 'Your hoes are here.'




Exercises

A. Give the plural form of the following Class 5 nouns:

3 Example: dengu + madengu

1. dzira 6. dzanja
2. tebulo 7. tebulo
3. tsiku 8. dengu
4. Kkhasu 9. tsiku
5. phiri 10. dzina

B. Combine the singula ‘ours in the preceding exercise:-with the
possessive -ake 'his/ner' making statements, 'his/her is
there'. (For Class 5, 'ic there' = lili uko.)

Example:

Example:

substitution: Dengu

new model:

dengu + Dengu lake iili uko.

1. =-anga 6.
2. khasu 7.
3. makasu 8.
‘ ' 4. -ake 9.
5. tebulo 10.

'His/her basket is there.'’

S

C. Combine the following words or phrases with other phrases you already
know to make complete sentences. For example: Matebulo ake "his/her
tables'; your sentence: Matebulo ake ali bwino / ali pano / ali uko
'His/her tables are fine / are here / are there.'

1. Mabuku anga 6. Madengu anu
2. Makasu athu 7. Mapiri
3. Manja anga 8. Manja ake
4. Makasu athu 9. Matebulo
5. Maina awo 10. Mabuku ake
[). Substitute the following expressions into the mod:1 sentence:

‘model: ‘Madengu anu ali pano.

Dengu lanu 111 pano.

buku
mabuku
-athu
dzira
mazira




E. Translate the following sentences into Chichewa:

Example: Some books are here. - Mabuku ali pano.

Some eggs are all rigr\t.
My table is there.

His hands are all right.
Their hoes are here.

My pccket is here.

g W N -

2.2.2 Classes #/8 (Chi/Zi) (Vi)

Classes 7/8 are probably the easiest classes to recognize because of
their characteristic class prefixes chi- and zi- which also seive as
APs (agreement prefixes). Class 8 (3Z-) is the plural of Class 7 (chi-),
birt a diaiectal variant of the zi- class is vi-. The examples and

. exercises in this bcok will feature the zi cTass prefix. Recognize,
however, that in us.ng eithcr 2i- or gg;“?brms, uniformity is important.

Compare thase examples:

*

Chitseko  ‘'door’

Chitseko changa chili pano. '‘My door is here.'
‘door' ‘'my' ‘'is' ‘'here'
Zitseko ‘doors’
Zitsako zanga zili pano. '‘My doors are here.'

‘doors' 'my' 'are' 'here'
Vitseko  'doors’

Vitseko vanga vili pano. 'My doors are here.'
'doors' ‘'my' ‘'are' ‘'here’

The zi- and yi- should not be mixed:

Ve tM incorrect)

g

86
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Here are other examples of Classes 7/8 nouns and their appropriate

agreament. (Note that cki- and 2i- merge with stems beginning with
-a to produce cha- or za- respectively.): .
Class |{Class ’ ‘
#  |ererix | A | Examples
7 chi- | chi- | Chinthu chanu chili uko. 'Your thing is there.'
(chi + a = cha)
thing / your / is / there
Chitsime chili pano. 'A well is here.'
well / is / here
Chakudya chili bwino. ‘Some food is all right.'
food / is / all right
8 zi- i | Zinthu zanu 2zili uko. ‘'Your things are there.'
(vi-) |(vi-) (21 + ¢ = za)

things / your / are / there
(Vinthu vanu vili uko.)

Ziteime zili pano.  'Some wells are here.’
wells / are / here

(Vitgime vili pano.)

Zakudya 2ili bwino. 'Some foods are all right.'
foods / are / all right

(Vakudya uili bwino.)
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Exercises .

A. Change the following nouns vrom the singular into the plural or

from the plural into the singular:

Examples: chithunai ‘picture' -+ zithunzi ‘pictures’
2imbudzi  'toilets' -+ chimbudzi 'toilet’

1. chitseko 6. chakudya
2. chipatso 7. zimbudzi .
3. zinthu 8. zaka
4. chaka 9. chipatso
5. chitsime 10. zitseko
- K .

Combine the nouns in the preceding exercise with the possessive
stem -gnu 'your' .

Example: chithunzi - chithunzi chanu 'your picture’
zimbudzi + ~imbudzi zanu  'your toilets’

Combine the nouns in the preceding exercise with the verb phrase
-11 uko 'be there': " ‘

Example: chithunzi + chithunzi chili uko. 'A picture is there.’
* 4 > zimbudzi zili uko. ‘Some toilets are there.'

&l A
Translate the following sentences into Chichewa:
Example: His food is all right. -+ Chakudya chake chili bwino.

His things are all right.
Their pictures are here.

Some fruit is hera2.

My things are all right.
Your #ell is all right. A toilet is there.

A doo~ is there. Her fruit is here.

Our food is here. 10. My food is all rinht. >

N W N
O 00 ~N O
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‘ E. Using the nouns and verb phrases (-ii bwino, -li pano, 1% uko)
you have already learned, point to and make true and false state-
ments about objects and people in the classroofi. If a statement

N is true, the other students should say inde 'yes'. If a statement

. is false, students should respond with iyayz ‘no’'.

Examples: Chitaime chili pano. - Iyayt.
'A well is here.' 'No.'

Mabuku awo ali uko. - Inde.
'Their books are gpere.' 'Yes. '

Mphunzitsi wathu ali bwino. Irde.
'Our teacher is well.’ 'Yes.'

Lad

,"7';',\
l//,/,(f/l/ ‘
g hed

«/y / ;
/A
77
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2.3 VERB -li/ndi ‘Be’

2.3.1 -li ‘be’ ’

In English, the same forms of the verb 'be' are used to indicate 'being'
whether in regard to lqgation, state, quality, identity or possession.
However, in Chichewa these senses of 'being' are divided between two
forms of the same verb. You will see later in this lesson how the two
forms combine for the sense of 'have'. This is not surprising since
'ha;e' has an underlying semantic relation to 'be' in its sense of ‘'be
with'. :

As we have already seen, -li means 'be' when location and state is
involved. -Ii takes the AP (agreement prefix) of its ncun and pronoun
subjects:

Ali bwino. 'He/she is well.' (state)

Mabuku anu ali pano. 'Your books are here.' (location)
The verb -1 is made negative by adding si- before the agreement prefix.
Before an AP beginning with a consonant, si- is unchanged {gi + ndili =

sindili 'I am not'). .lowever before an AP beginning with a vowel, the
Z of gi- drops* (gi + ali = sali 'he is not'):

“Examples:

Ndili buino. - Sindili bwino.  'I'm not well.'

Tili bwino. - Sitili bwino. 'We aren't well.'
Uli bwino. - Suli bwino. 'You-aren't well.'
Muli bwino. - Stmuli bwino. 'You aren't well.'
Ali bwino. - Sali bwino. 'He/she isn't well.'/'They aren't well.'

. /
Akazi anga ali pano. - Akazi anga sali pano. ‘My wife isn't here.'

Bambo wake ali bwino. - Bambo wake sali, bwino.
'His/her father isn't well.'

Mtengo uli pano. - Mténgo suli pano. 'A tree isn't here.’

Mitengo ili uko. - Mitemgo 8ili uko. 'Some trees aren't there.'
Khasu lanu lili pano. - Khasu lanu 8ilili pano. 'Yeur hoe isn't here.'
Makasu amu ali uko. - Makasu anu sali uko. 'Your hoes aren't there.'
Chakudya chili bwino. - Chakudya eichili buino. 'Some food isn't. all

Zakudya 2ili bwinc. - Lakudya eisili bwino. right.
2 ‘Some foods aren't all right.'

*The drobping of ¢ when £ + g come together at the boundary of two meaning-
ful elements (morpheme boundary) is a regular process operating in Chichewa.
We saw it already with the Class 5, 7 and 8 APs (agreement prefizes) before

a possessive proroun stem: % (%;_u +(£.ng%) ;n}z hegd;;r_g%;;;indq
1 r 3a 21 + athu) .'ou .

chathu (chi + athu) 'our room';

30
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Exercises

A. Change the following sentences from the affirmative into the negative:

Example: Mudzi uli pano. ~+ Mudzi suli pano.
'The village isn't here.'
Chipatso chili bwino.
Dengu lanu 1i1i pano.
Ana ake ali uko.
Mazira ali bwino.
Zimbudzi z114 uko.

N S W N -

Change the following sentences from the negative into the afvirmative:

Example: Mipeni sili uko. * Mipeni ili uko.
'The knives aren't there.'
Mabuku anga sali pano.
Chakudya chathu sichili bwino.
Fodya wanu sali uko.
Simul’ bwino.
Munda wawo suli pano.

SN W N -

Answer the questions as the teacher asks them, with 'yes' and an
affirmative statement or 'no' and a negative statement, according
to the true existence of the items in the classroom. Then repeat
the exercise with the students asking the questions.

Example: Mipeni ili pano? ° 'Are some knives here?’

Iyayi, mipeni sili pano. 'No, some knives aren't here.’

Inde, mipeni ili pano. 'Yes, some knives are here.'
1. Mabuku ali pano? 6. (Inu), Muli bwino?
2. (Mwana), Ali bwino? 7. Chipatso chili bwino?
3. Fodya ali pano? 8. Chitseko chili pano?
4. Chakudya chili bwinc? 9. Chimbudzi chili uko?
5.

Bambo wake ali uko? 10. Matebulo ali bwiho?

Es in the preceding exercise, ask and answer questiors about the '
well-being or presence cf items.

J1 -

LS
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The ndi form of the verb 'be' is used to indicate identity, possession,
and quality. Ndi is unusual because it takes no agreement prefix (AP)
with a noun subject:

"%azi wanga ndi mphunzitei. 'My wife is a teacher.’ (identity) " -
wife / my / is / teacher .

Mipeni ndi yanu.*  ‘The knives are yours.' (possession) S
knives / are/ yours '

With a pronoun subject, ndi requires a subject marker. The forms you
learned as emphatic pronouns serve this purpose: ndi + ine 'l am'.
The two parts of this construction often merge: ndi + ine = ndine.
Note that these forms follow ndi (as a suffix) in this construction.
With -1» forms, vou remember the emphatic pronouns precede (Ine ndili
bwino "As for me, I'm fine'):

Examples:(ﬁ
Ndine mlendo. 'l am a traveler.'
Ndive mwana. 'You're a child.'

Ndiye mphunzitsi./

Ndi mphunaitei.** 'He/she 1s a teacher.’

Wdife ana anu. : 'We are children.'’
Ndimu Azungu. ‘ 'You are Europeans.'
Ndivo agogo anga. ‘They are my grandparents.’/

‘He/she is my grandparent.' (respectful)

Ndi may also appear without any subject at all, with the meaning
Tt is...': .

Ndi chipatso. ‘It's fruit.'
Ndi Mzurgu. ‘It's a European.'
Ndine. 'It's me.'

*The possessive pronouns can also ~tand alone, provided their ante-
cedents (the nouns they refer to) are understood or previously mentioned:
Ndi chipinda changa. 'It's my room.'
Ndi changa. 'It's mine.'

**\ith thir' person singular subjects (‘'he' or ‘she'), the use of ndi
by itself is more common. For example:

Ndi mphunaitei. ‘'He/she is a teacher.'

90 ' B
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The négative form of ndi 'be' is si 'be not' when there is a noun subject:

Mkazifwanga ndi mphunzitst. Mkazi wanga 81 mphunzitsti.

'My wife is a teachér.' 'My wife isn't a teacher.’
Zipatso ndi zake. Zipatso si zake.
‘Some fruits are his.' ‘Some *fruits aren't his.'

When ndi is combined with a pronoun subject rather than a noun, there
are two possible negative forms of the expression, with a slight
¢ifference in meaning. -In the first form, note that si- is a prefix
meaning 'not'. But it does not replace ndi .or the meaning of 'be' as
it did with a noun subject:

>
i

Sindine mphunzitsi wanu. 'I'm not your teacher.'
(8i- + ndi + ine = 8indine)
not / be / 1
Sindinu Azungu. 'You aren't Europeans.'
Sindiye mlendo wathu. 'He's not our guest.'

The above pattern is a simple negation. However, in a stronger state-
ment of denial, si replaces ndi for a meaning of 'be not' and the
emphatic pronoun occurs in its uncontracted form:

§£.§§g_mphunzitsi wanu. 'I'm not your teacher.'
St inu Azungu. 'You're not Europeans.'
Si iye mlendo wathu. 'He's not our guest.'

Similarly to ndi, si car appear without any subject at all, with a meaning
'it is not...'

St chitseko. *‘It's not a door.'

2.3.3 Contractions with ndi ‘be’

-

: b’
In fluent speech, words are frequently contracted; this happens in Chichewa,
and the contractions which result are both spoken and written.

New spelling rules recommend that ndi 'be' and gi '(be) not' should be
written conjunctively (together) with the words that follow them in a

sentence:

. Examples: Mipeni ndiyake. "'Some knives are his.’

Mipeni siyake. 'Some knives aren't his.'

But for teaching purposes, the lessons and exercises in this book present
ndi and ai disjunctively (separately) from the words that follew. But ’
you should remember . the practice of writing them ogether.

3 ; Y
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Ndi is often changed in association with the words which follow-it.
For example, we have seen the contracted form when ndi is followed
by the personal pronoun (ndi 'be' + ine 'I' = ndine 'it's me',

‘1 am'). Ndi can be reduced further to n:

Chipinda ndi changa ~ Chipinda nchanga ‘A room is mine'
Ndi can ‘also merge with thé initial sound of the following words:

Munda ndivanu + ngwau* . 'A fieid is yours'
Mitengo ndiyanga ~+ njanga* -'Some trees are mine'

And ndi can become m before p, b, m:
Mulanje ndiphir’. -+ mphiri* 'Mulanje is a mountain’

Just as the contraction of will not to won't can cause confusion for
learners of English, so can contractions like ndi wanga to ngwanga
cause conflusion for learners of Chichewa. Make yourselves aware of
- these contiractions for you'l1l hear them often in Chicheta. A more
extensive {iscussion of contractions appwars in Lesson 12.

\

*Note in all of these sound changes that ndi- first reduces to »n and
then charges to a sound which is made in the same position in the mouth
as the sound which follows it. This means that the sound represented
by the letter n before a g (in ggy%gg)is produced toward the back of
the mouth (in the same velar position as the g). Similarly, the sound
represented by n before j (in njanga) is produced toward the middle of
the mouth (in the same palatal position as the j). And when n becomes
m before the sounds p, b, and m,.this is simply another case of n being

produced in the sare position as the sound which follows (The sounds
p, b, and m are all made with both 1ips.).

3 -

?

Exercises
A. Translate the ‘ollowing sentences into English:

Example: Ndine mphunzitsi wanu. ~ 'l1'm your teacher. '

1. Si munda wanga. 6. Ndi dzina langa.

2. Chipatso ndi chakudya. 7. Zitsime si zimbudzi.

3. Ndi mlendo. 8. Si mwala.

4. Makasu ndi awo. ' 9. Livingstonia ndi mudzi.
5.- Ana si aphunzitsi. 10, Si yake.

949 ’~
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.' B. Change the following sentences from the affirmative into the negative:
Example: Mudbng;‘ndi ake. - Mudengu st ake. .
- . "The haskets aren't his. -
. ~ 1. Ndine mlendo. 6. Ndi mkazi 'wanga.
2. Ndinu ana anga 7. Mipeni ndi\}anu.
3. Aphunzitsi anga ndi Azungu. 8. Mwamuna wake_ ndi mphunzitsi.
\ {4. Buku ndi langa. 9. Ndi alendo.' ‘
5. Ndi chipatso. 10. Mulanje ndi phari.
. : o
C. Change the following sentences from %ﬁe negative into. the affirmative:
Example: Si-imu alendo. ~+ Ndinu alendo. 'You a;e a guest.'
1.\aEﬁipinQa si changa. 6. Matebulo si awo.
2. Sindife ana anu. . 7. Sindiye mnyamata wathu.
3. Si mtengo. . 8. /2Z:n si mwaggna wanga.
4. Mary si mkazi wake. 9../Si zake.
. 5. Agalu si anthu. . 10. Siana.
. ) - i
[, Practlce uff1rm1ng and denying by answering the te@cher s questions.
Example: Nd;nq mphunzmts.7 'Are you & teacher?'.
» ‘. Iyayt, smdtne mphunzitsi. 'No, I'm not a teacher‘
, , g - Inde, ndine mphunzztaz " Yes,,I'm-a teacher.'
. 1. Ndini.abambo? ¢ .
2. Ndi chake?
3. Chakudya ndi chapu? )
4. Mabuku ndi’ ake? o
5. Ndi Mzungu?
Zinthu_ndi zake’
d 6. ANdiwe mwana? "> - Lo -
7. Ndi agogo anu? - o ﬂ
8. Mkazi wanu ndi mphunzitsi? . =~ ’
9. Ndi gwamuna wanu? . T ,51/4{"‘§~
‘ 10. Mwana wanu ndi mnyamata? T s 7 -
“II’ ‘ , N .
~ -, E. Ask each other, questions,.as in t.g above exercises, which requ1(£ 4
" affirmation dr denial. - y e

e . (




2.5 LOCATIVES: Pa/Ku/Mu (NOUN CLASSES 16/17/18)

2.4,1 Locatives

H

To indicate the location of something or someone, there are a group of
class prefixes which appear before a place name or a noun indicating a
place. The prefixes (pa-, ku-, mu-) and their place names are considered
together to be nouns in Classes 16, 17, and 18. These locative classes
have no singular or plural aspects as do the cther noun classes we have
studied. Note that the locative noun (locative class prefix + noun stem)
includes meanings of location, such as 'in' or 'to' which are conveyed

in English by separate prepositions.

The locative class prefixes pa-/ku-/mu- each refer to different types
of locations although there is some overlap in their English trans-
lations.

pa = 'at, on' (a specific location)

ku = 'to, at' (a general location)

mu = 'in, inside' (an interior locaticn)
Examples: -

pakhomo 'at the entrance/outside’ (specific)

patebulo '‘on the tzble' (specific)

kwnmudzt v 'to/at the village' (general, somewhere in the vicinity)
ku Blantyre* 'to/at Blantyre' (general, somewhere in the vicinity)
mu aw'fchipinda 'in the rcom'
mu (m')dengu 'in the basket'

The locative mu- may be reduced to m’ before nouns beginning with any

consonant except syllabic m (mumtengo 'in the tree'). Mu may not be
reduced to m' before vowels or semg-voyels (w, y).

*Note that before proper nouns (names of places and the like), the class
prefix for locative class nouns is written separately (disjunctively)
from the noun. For all other nouns, the prefix is writte with the noun,
_according to the latest spelling rules. In older books, you may see the
Eﬂ@ss prefix written separately fqpm its noun.

93\\




‘ You remember that to indicate that 'something/someone is somewhere'
the -1i form of the verb 'be' is used. The sentence pattern with a
locative .un will be: -

v oot
S, Locative
Noun AP+ .‘-lz Class Prefix _f/ Place Noun
Chakudya ehi + =li pa "« tebulo .
'‘food' . 'is' ‘on' 'table'

Chakydya chili patebulo. 'The food is on the table.'

Notice that locative-class prefixes are, in effect, pre-prefixes, Since
the nouns which take them already have a ciass prefix. Any noun standing
for an object can be changed into a noun of location by the addition of

a locative:class prefix. .

\
Other examples:

'I'm in the room.'
'You're at the entrance/outside.’
'He's at Lilongwe.'

Ndili m'chipinda.
Muli pakhomo,
Ali ku Lilonguwe.

Murthu ali m'chitsime. 'The person is in a well.'

Akazi‘anga ali kumsika.
Muala uli patebulo.
Mitengo tli paphirti.

‘My wife is at a market.'
'The rock is on a table.'
'The trees are on a mountain.'




Exercises

* A

A. Combine the following-noun subjects and pronoun subjects with the
phrase -17 m'chipinda 'be in the room', using the appropriate AP . .
where relevant:

- Example: Mkazi wake -+ Mkazi wake ali m'chipinda.
. ‘ 'His wife is in a room.'
1. Mlendo wanu 8. Madengu anga ‘
2. Chinthu chanu . 9. Aphunzitsi awo * -
3. Mipeni yake ©10. Mwala
4. Alendo awo 11. Ndi-
5. Tebulo 12. Zipatso zawo
6. Atsikana awo 13. Khasu langa
) 7. Mpando wake 14. Mu-

15. Chakudya chathu

B. Repeat the above exercise using -1i pakhomo ‘be outside’:

Example: Mﬁazi wake -+ Mkasi wake ali pakhomo.
'His wife is outside.'

C. Perform the following substitutions and make the necessary modifi-
cations to the model expression:
Example: model: Mipeni ili patebulo.
substitution: m'dengu
. L new,model: Mipeni i1 m'dengu.
substitution: mpeni
new mo@el: Mpeni uli m'dengu.

m'chipinda 9. abambo ake

1.

2. munthu ’ ' . 10. pamsewu ]
3. anthu 11.. miyala

4. kumsika 12. chinthu

5. mtsikana . 13. mtenyo

6. kumidzi, . 14. zinthu zang:
7. agogo ) 15. ndi-

8. alendo
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‘ D. Translate the following sentences into Chichewa:

N

£xample: A European is at the market. -+ Maungu ali kumsike.

Some things are in the basket. - .
My children are in the room.

A market is at the village.

Some tables are outside.

He's in the field. .

The boys are in Lilongwe.

Your dogs are on a road.

The fruit is on a table.

His wife is in Blantyre.

Some trees are on a mountair.

y

W 0O N O U B W RN =
.........
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"E. Answer the questions with 'Yes' and an affirmative statement or
'No' and a negative statement.

Example: Mlendo ali kumsika? Inde, mlendo ali kumsika.
Iyayi, mlendo sali kumsika.
Chakudya chili patebulo?
Miyala 111 pamsewu?
Buku 1i11 pampando?
Amuna ali pamudzi?
Galu ali pamsewu?
Zinthu zi11 m'chitsime?
Abambo anu ali kumsika? -
Ana ake ali m'chipinda?
Khasu lanu 1111 m'munda?
Mabuku awo 114 patebulo?

W O ~N O 0 & W N r
e e e e s s e s s
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242 Pali/Kuli/Muli ‘There is/There are’ ‘

As do other nouns, tke locatives have agreement with their modifiers
and verbs. When the locatives appear with the verb -1 'be', they
form 'there is/there are' constructions, with pa-, ku-, or mu- as the

- AP. The resulting forms ggli/kuli muli use the locative AP which
corresponds to the type of location elther expressed or implied. The
,locative noun may either precede or follow the verb with little differ-
ence in meaning: . .

Kuli anthu kumsika. 'There are people at a market.'

Kumsika kuli anthu. 'At a market there are people.’
- ™~ Other examples:

p&li = 'there is/there are'. (a specific location)

Patebulo pali dengu.  'On the table there is a basket.'

Paii mlendo pakhomo. ‘There is a traveler outside.’
xuli = ‘'there is/there are' (a general location)

Ku Zomba kuli meika. 'At Zomba there's a market.'
Kuli anthu kumsika.: ‘There are people at a village.'

muli = 'there is/there are' (an interior lbcatioﬁ)

-— A

M'aipinda muli mipeni. 'In rooms there are knives.'
Muli chakudya m'munda. 'There's food in a field.’

In the above examples, the verbs take their AP from the locatives. When
the locative phrase is followed by a modifier such as a possessive pro-
noun, the modifier may take the AP of either the locative or the class
of the place noun with no difference in meaning. But it is more common
for the modifier to agree with the locative noun:

Examples:
Patebulo parga 'On my tadle’ (pa- + -anga = panga)
Patebulo langa 'On my table’

1u)
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Here is a table of the locative classes, their prefixés-and examples:

" Class
Class # Prefix AP. | Examples
16 pa- pa- .| Patebulo panga pali mpeni.
~'On the tatle there's a knife.’
17 ku-- ku- | Kuli chipatso kumsika kwawo.
: (ku- + a = kwa)

'There"s fruit at their market.' _

18 mu~ mu- | Muli ana m'chipinda moanu.
(mu- + a = mia)

'‘There are children in your room.'

- . "

Fe 3
—

Possessive proncuns with locative Agsmingﬁcate one's home:

-

Locative + St

ku-  + -athu = kwathu 'our home' similarly: pathu/miathu
(1iterally: ‘'to/at our (place)')

~ ku- + -qu = kwanu "your home' similarly: panu/mocnmu
(1iterally: . ‘'to/at your (place)')

Ky~ + -qwo = kwao ‘their home' similarly: pawo/muawo
(11terally: ‘to/at their (place)')

In referring to home you should always refer to it in the plural:
Kwathu ndi ku Bostonm. ‘*(My) Our home is in Boston.'

Your home is considered more of a possession than a location: therefore,
the form ndi 'be' is used instead of the -li form.

Similarly, other locations which are considered as possess‘{ons will take
the ndi form of 'be’'. This will be the case when locations refer to »
locative nouns: '

Pa Zomba ndi paro. ‘At Zomba is nere.'
Contrast such a form with a location used with a non-locative noun. Now
the location is considered as only a location, not a possession (and
therefore =77 fuiictions for the meaning 'be’):

Mlendo ali pano. ‘A traveler is here.'

101




/ Exercises T ‘

A. Change the following sentences into 'there is/there are'
constructions using the appropriate lccatives and agreements:
Example: Mlendc ali pakhomo. -+ 'A traveler is at the door.'
Pali mlendo pakhomo. ‘There is a traveler at :the door.'
Pakhomo rali mlendo.

Zinthu zi1i m'dengu.
Mkazi wanga ali m'chipihda.
Msika'ul{ kumudzi.
" Matebulo ali pakhomo.
‘Anthu ali kumunda.
Mphaka wanu ali pamsewu. R
Chakudya chili patebulo.
Amuna awo ali ku Blantyre.
Mitengo 11i paphiri.
Mwa]a’uli m'chitsime.

WO o0 N Oy s W N -
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B. Translate the following sentences into Chichewa:

Example: There's a tree on the mountain.
Pali mtengo paphiri.

1. There are people at a market.
v 2. In a well, there are stones.

3. There's somé fruit in a basket. .
4. There are some children in a road. ' o
5. There's a toilet in a room. H
6. There's a market in a village.
7. There are men in some fields.
8. Outside theres are travelers.

" 9. There are cune things in your room.

10. On a road there are trees.
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C. Using the vocabulary provided elow, make 'there is/there are ' statements in the pattern:

103

Example: 'L°°:;1v° + -l noun Lgﬁ::;:e (locative AP + noun)
Pa- + -l1i  buku  pampando = Pali buku pampando. 'There's a book on the table.'
Loiggive Verb Nouns Lo:::ive Nouns Posg::;;ve

Pa -l muana/ana pa- runda/minda -anga

Ku munthu/anthu ku- mudsai/midsi -ako

Mu mlendo/alendo mu- meika/misika -ake .
mayti/ahayi mgewu/misewu -athu ¢
mtaikana/atsikana khomo /makomo -anu
muala/miyala chipinda/sipinda -awo
mpuni/mipeni chiteime/sitsime
buku/mabuku  « mpando /mipando
tebulo/matebulp dengu/madengu
khasu/makasu phiri/mapiri .
dengu/madengu Blantyre
. ohakudya/sakudya Zomba
ohipatso/sipatso Lilongwe
ohtmtisy/ sinthu
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_To express 'there isn't/aren't', a negative suffix -be is attached to
11, kuli, muli (kuli 'there is/are': kulibe 'there isn't/aren't').
ou remember that you've been using gi- "not' with non-locative subjects

.bf both -1¢ and ndi: S
Mkaai wanga sali pano. " 'My wife isn't here.' (si +a + li = salt)
N ——— Q -
Mkasi uake-si mphunzitsi. ‘His Wife fsn't a teacher.' v
- (ndi 'be'; si 'be not')

While -be also means "not’, its mea'ning is clightly different from si
and"that is why it is used with locative nouns. -be means more ‘'be
without' than just 'be not', which is the sense of gi: ’

“bampando pali mphaka. 'On ;h*cr:air;there is a cat.'
Pampando palibe mphaka. ‘On the chair there isn't a cat.'
(sense: 'On the chair (the place) is without a cat.')

~ Other examples: - . . , : /-

Kumudzi Eulibe anthu. 'In the village there aren't any people.’
Palibe chipatso- patebulo. 'There isn'f any fruit on a tavle. "
- M'chitgime mulibe miyala. - 'In a well there areWones. '\
L:‘.): : . . ' ‘ .
Exercises : . o~ .

. A; Change the fo]-]owin‘g sentences from the affirmative into the ne§at1ve:

Example: Paphiri pali mudsi. - ﬁghinﬁ palibe mudsi. -
’ 'On the mountain there isn't a village.'
M'dzanja langa muli mpeni. -
Pali mpando pakhomo.

M'chipinda muli chitseko.

Kuli ana kumsika.

Pamsewu pali ixlendo.

M'munda muli mitengo.

Pali mabuku patebulo.’

M'dengu muli chipatso.

Ku Zomba kuli Azungu.

Pampando pali mabuku anu. . -

4
R L
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243 Paltbe/Kulibe/Mulibe. ‘There isn't/There arent’ @
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‘ B," Change the following sentences from the negative into the affim‘ative:

- Example: -Palibe mbeawu paphiri. =+ Pali mqewu paphiri.
' '‘There's.a roar. on a mountain.'

——

1. Mulibe chipatso mumitengo.
2. Pakhowo palibe alendo. L .
3. Kulibe zitsime kumudzi. ’
4. M'dengu mulibe fodya.
5. Patebulo palibe chakudya.
6
7
8
9

>

7

. /HLchipinda muli_be katundu. o
Palibe aphunzitsi pano. -
Mulibe miyala m'munda.

Ku Ameleka kulibe mapiri.
10. M'manja mwake mulibe mpeni. - .

" €. Answer the questions with 'yes' and an affirmative statementor ‘no’
and a negative statement. i ' \r
Example: Palibe meeuu paphiri? 'ls there a road on a mountain?'

/' : Inde, pali meewu paphiri. -'Yes, there's a road on a .
mountain.’

4
/ .

Patebulo paii buku? - . i
Pampando pali mwamura?

M'chipinda muli akazi?,

Kumsika kuli zakudya?

Paphiri pali mitengo? .~

M'mudzi muli gogo? N\ h ‘ Y

Alendo anu ali m'chipinda? . A
Aga ake ali m'mudzi? /

M mudzi muli msewu?

M'munda muli mipeni yawo? , ~

© ®~w oo ate v =

p—t
o
.
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D. Make true apd false statements in the form 'there is/are; there isn't/
en't' about a picture, the classroom, or any shared information.

he other members’of the class will say inde if the stdtement is true,
or iyayi if the statement is falise. .

' ‘o ] S~

. Example: Fachithunsi pali anthu. . 'IKayi.‘ |

. '‘In this picture there are people.’ ‘No.' ™ . |
(1it.: ‘'on this picture...' ™

' - Ku Zomba kuli mapiri. v Inde.
ERIC '"In Zomba there are mountains.’ 'Yes. '

Y T i L, ‘I




2.5 VERB: -lindi ‘HAVF’ - . \
\f . . 4 P ‘o
'Have' is expressed in Chichewa by combining the two forms which you have
learned for the verb ‘be': -1li + ndi. 1hink of this combination as having
- the meaning 'have' in the semse of 'be with'.
Examples:
~ o
K Tili ndi mabuku athu. 'We have our books.'

Muli ndi khasu. * 'You have a hoe.'
Ali ndi mpeni wanga. 'He has my knife.' RN v
Akasi anga ali ndi masira. 'My wife has some eggs.'
Midsi yawo ili ndi aiteime. 'Their villages have wells.’
Khomo 1ili ndi chitseko. _ 'An entrance has a door.’

'Have' is expressed negatively by dropping ndi and adding the suffix -be
to -1i (ali ndi 'he has'*+ alibe 'he doesn't have'. Notice that -be is
the same negative suffix used with -1¢ with.the negative of the locative
\  constructions pali, kuli, muli (kuli ~ kulibe). Remember the -be suffix
implies 'be without': Ndilt ndi ana 'l have children' » Ndilibe ana 'l
am without children'.).

Examples:
Tilibe mabuku athu. '‘We don't have our books.'
Mulibe khasu. ‘ 'You don't have a hoe.'
Alibe mpeni wanga. 'He doesn't have my knife.'
Akazi anga alibe mazira. 'My wife doesn't have an} eggs. '
Midai yawo ilibe zitsime. 'Their villages don't have any wells.'
Khomo lilibe chitaeko. _'The entrance doesn't have any door.’

In Chichewa there are certain common expressions employing the -1i ndi
construction, which translates as 'have', whose English equivalents use

the verb 'be'. For example, in English, one would say 'l am 25 years

old' whereas in Chichewa one would say 'I have 25 years' (Ndili ndi zaka 25.).
Other examples: ‘

* -1¢ ndi njala = 'be hungry' (literally 'have hunger')
-1 ndi ludsu = 'be thirsty' (1it. 'have thirst')
-1% ndi moayi = 'be lucky' (1it. 'have luck')
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Exercises

Combine the following nouns and pronouns with the verb phrase -1i
ndi chakucdya 'have food', using appropriate APs where necessary: _
Example: U + -1 ndi chakudya. + Uli ndi chakudya.
'You have some food.'
1. A- * 6. Anyamata )
2. Mkazi wake 7. Ti-
3. Atsikana T 8. Mzungu
4. Mu- \ 9. Mwamuna wanu }
5. Mphunzitsi 10. Ndi- -
Combine the nouns and pronound of the preceding exercise with the
phrase -libe khasu 'don't/doesn’'t have a hoe', again using appropriate
APs. : N
Example: U- + Ulibe khasu. 'You don't have a hae.’
Translate the following sentences intg Chicheda:
Example: I have some fruit. + Ndili ndi chipateo.
1. She doesn't have any eggs. g
2. The villages don't have a market. S /
3. The road doesn't have any stones. :
4, They are hungry.
5. The boys have knives. - T~
6. I don't have a name.
7. The room doesn't have any doors.
8. He doesn't have any guests. L .
9. They have a field. .
10. The dogs don't have any food. ' p
Make comments about the people in the classroom using -1i ndi according
to objects they actual)ly possess.
Example: Al ndi buku. 'She has a book.'
Ali ndi ara. 'He has children.'
~ Mphunzitei ali ndi mpando. 'The teacher has a chair.
etc. )
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SUMMARY EXERCISES

Change the following nouns from the singuler into the plural or from

the plural in*o the singular:

Example: masiku 'days' - taiku 'day’

-

1. chinthu 6. chipatso
2. buku 7. tebulo
3. zakudya 8. khasu

4. mipando 9. mazira

5. dengu 10. zinthu

_C;imb!ne the nouns in the preceding exercise with the possessive
stem -anu ‘your':

Example: - matna 'names' - maina anu ‘your names’

Combine the following nouns and pronouns with the verb phrase -1i
m'mudzt 'be in a village':

Example: ohithunsi ohaiu -+ Chithunsi ohanu chili m'mudai.
'Your picture is in a village.'

1. Ti- 6. A-

2. Aphenzitsi athu 7. Mipando
3. Buku lake 8. Dzira
4, Mwara 9. Zipatso
5. Agalu p . 10. Makasu

Substitute the following expressions into the model sentences:

Ekample: Model: Pali dengu .
'There's a hasket outside.'
Substitution: tebulo

New Model: Pali tebulo .
'There's a table outside.'’

\ chitsime 6. mazira
-be 7. -be / mipeni
chimbudzi 8. zinthu
pali mabuku 9. chakudya
pafo.bulo ) 10. chipatso
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! . E. Change the following sentences From affirmative to negative:

Example: Al ku Blantyre. = Sali ku Blantyre.
'He isn't at Blantyre.'
1. Zinthu zi1i pampando. ' /
M'dzanja langa muli mpeni. f
3. Ndili ndi buku lanu.
Ndiwo agago anga.
Pamsewu pali anthu.
M'chipinda mwanga muli atsikana.
Til1 ndi mazira.
Mumtengo muli chipatso.
.. Abambo ake ndi aphunzitsi awo.
10. Alv ndi ludau.

g

N,

F. Translate the following sentences from Chichewa into English.

7 Example: Khasu lame-1ili pano. + 'Your hoe is here.'

1. Manja anga ali t i

2. Mwana wanga sali ow..0.

3. Ndine mlendo.

4. Zlinthu ndi zake.

5. Si mtengo.

6. Mwala uli patebilo.

7. KXu Zomba kulibe msika.

8. Pabuku panga pali dengu.
9. M'chipinda mulibe: katundu.
10. Ana ali ndi njala.




G. Crossword Puzzle
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ACROSS

' desks without drawers
.. not night

outhouses

not a vegetable

not people

edibles

open air food stores

365 days

an area of cultivation

many areas of cultivation )
big paths /
kids -

1];

£

¥ OWN

1. a pedagogue

4. cubicles in a house
7. 730 days

8. portals

9. 1t accompanies 1 across -
10. not a person

12. a trunk, suitcase, etc.
14. a collection of houses
16. not a woman
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-2,7 PRONUNCIATION EXERCISES

Aspirated teh vs. Unaspirated ch
The sound represented by ch in Chicheda doesn't occur at all in English.

It's confusing, but the ch sound in English is represented by tch in
Chiche®a. To pronounce Chichewa tch, just try to produce English ch.
This sound is aspirated, meaning that it is preceded by an extra puff

of air whea it is said. What is represented by ch in Chichewa is un-
aspirated; therefore, it doesn't have that same puff of air. To produce
Chichefia ch, 'think d' (but oti.erwise approximate English ch). The
unaspirated ch is more common in Chicheda than the aspirated tch. Listen

to your teacher say these words and then repeat them:

Aspirated toh ‘ Unaspirated ch
‘ntohito ‘work' Chicheua
tohalitehi ‘church’ chinthu ' thing'
ntchentche 'fly' . chitseko 'doer'
-ot_qha‘ ‘to roast’ chagka ‘year'

\ chakudya ' food'

chimbudai  ‘'latrine’

2

Aspirated kh vs. Unaspirated k

The letter k stands for the unaspirated counterpart of kh. Remember that
is pronounced as k in English when it occurs as the first sound in a
rd. To pronounce the letter X in Chichewa, 'think g' but pronounce k.
Listen to the following words and repeat them after your teacher:

Aspirated kh Non-aspirated k

khoswe ‘rat’ kalulu 'rabbit'

khomo ‘'entrance’ mkulu ‘elder brother'
'‘hoe' = = = = e = = = = = makasu 'hoes'

khate ‘'leprosy’ kalata ‘'letter'

kigitu ‘'ear' - -~ --<--- makutu ‘'ears’

@Zb 'ancestor'
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Single sounds but two letters: ts- and dz-

. —The letter combinaticns ts- and ds- each stand for a single sound. Think
of the sound represented by ts as an English t merged with an English s.
Think of dz in the same way--as an English d said at the same time as an
English z. Listen to the following words and repeat them after your

teacher:

litsiro 'dirt' mtedsa 'ground nut (peanut)’
teiku ‘day’ ‘ chimbudzi ‘latrine’
chipatso 'fruit' daenje ‘'hole, pit'

teamba ' leaf’ dzina ‘'name'

utsi 'smoke' dsiko ‘country’

Consonant clusters with w-

A number of consonants form a cluster with w; that is, the consonant and
w are each pronounced individually, but they form a single syllable along
with the vowel which follows the w. Such clusters should give you no

special problems, but listen to the following words and repeat them after

your teacher:

mxana (moa-na) ‘child’ ~gairizana (qui-ri-za-na) ‘agree’
moesi (moe-zi) ‘'month, moon' -quiritsa (gui-ri-tea) 'hold firmly'
khoswe (kho-swe) 'rat' wwati (u-lwa-ti) 'marriage’
-bwereka (bwe-re-ka) ‘borrow'  kuaya (kwa-ya) ‘take'

buensi (buwe-nsi) 'friend' -pweteka (pwe-te-ka) 'hurt’
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2,8 TONE EXERCISES

The following listening exercises are designed to make you aware of tone
so that you will be able to recognize tonal differences and to make them in-
your speech.

A. TWo AND THREE SYLLABLE WORDS

1. Listen to the following pairs of words said in their 'citation
forms’. If the tonal patterns of the words are the same, say 'same'. If
they are different, say ‘'different':

Example: -
shinthu 'thing' - dengu 'basket' (same)
daina 'name’ -/ mudz1i ‘village'
tetku 'day’ 4 zinthu ‘things’
maina "names ' - chipinda 'room'
khasu 'hoe’ - daira ‘egg’
chimbudzi 'latrine’ - - -ohitgeko 'door'
buka 'book' = - dengu ['basket'
masiku 'days’ - mectka '‘market’
dengu 'basket’ - T buku ' book'
mudai 'village’ - tethku 'day’

i -

2. Listen to the following three words; two have the same tonal
pattern and one is different. Indicate the 'different' word by saying
'"1' if the first word is different, '2' if the second word is different,
and '3' if the third word is different. (or show fingers to keep the
noise level down). v

Example:

ohinhu  ‘'thing' -  buku 'book' = . teiku  ‘'day' (1)
maika ‘market' - mgpiri  'mountains'- chipatso ‘fruit'
khasu 'hoe’ - mudsf 'village' - dengu 'basket’
munthu ‘person’ . -  daina 'name’ - teiku 'day'
ghipinda  ‘room' -  chimbudsi ‘lacirine' - chitseko ‘door'
sinthu "things' - Dbuku 'book’ - mudsi 'village'
maina '‘names' -  chipatso 'fruit' - chipinda 'room'
dsira 'egg’ - dengu 'basket' - dsina  'name’
mapiri 'mountains’- madengu  'baskets' - mazira  'eggs'
metka ‘market' - makasu 'hoes' 1 14- siteeko 'doors'

o . ) y 4——-_‘




to their characteristic tonal pattemms.

3.
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The following are two and three syllable nouns grouped zccording

your teacher:

L-L
chinthu
sinthu
mudzi
dengu

mnthu

L-L-L

meika

chimbudsi

simbudsi
chipinda
sipinda
madengu

chiteaeko
sitseko

-

'thing’
‘things’
'village’
'‘basket’
‘person’

‘'market'

‘latrine’

‘latrines’
' room’
' rooms *
‘baskets’
‘door"
‘doors’

buku

dsina
toiku
dsira

L-H-L
magiku
mapiri
maina

mizira

——— e—

chipatso
zipatso

Practice saying these words after

'book'
‘name’
' day'
‘egg
'hoe’

' days'
‘mountains’
'names’
‘eggs’
'hoes '
‘fruit’
'variaus kinds of fruit'

\_~




B. TONE IN CONTEXT

1. Possessives and Verb Phrases

The tone of a word in isolation may change when the word is used in
context. For example, nouns consisting of or ending in a L-L tonal pattern
remain low when they are followed by a pronoun and the verb phrase

-1i pano  'be here':
dengu 'basket’ Dengu langa lili pano. ‘'My basket is here'

Repeat the following examples of nouns ending in or consisting of a L-L
tonal pattern in similar contexts:

sinthu 'things' Zinthu sanga sili uko. '‘My things are here.'
abambo ' father' Mambo athu ali bwino.  ‘'Our father is well.'
mdsi  ‘village'  Mudsi wawo uli pano. 'Their village is here.'"
ohipinda 'room' Chipinda ohaké ohili uko. 'His room is there.'

a) Combine the following nouns consisting of or ending in the tonal
pattern L-L with the possessive pronoun -anu ‘your' and the verb phrase
-1{ pano. 'be here'. Listen to your teacher's pronunciation before saying
it yourself with the proper tonal pattern.

S
K]

o
Example:

Noun  Possessive Verb Phrase )
bambo Bambo wani ali pano - 'Your father is- here.'

mudai

ohipinda

dcngu ,\ ' 1,
siteeko

~madengu
ohimbudsi »

However, obcerve what happens to the tone of a noun ending in or
consisting of a H-L tonal pattern when it is followed by a possessive
pronouns and a verb phrase:

amayi ‘mbther’ mayi ani ali pano. 'Your mother is here.'’
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The effect 1s to rafse the tone of the final syllable of the noun to
a high one. Repeat the following examples of nouns ending in or consisting
of a H-L tonal pattern in similar contexts:

daina 'name’'  Dsina langa ndi Jim. ‘My name is Jim.'
masira ‘eggs’ -Masira awo ali uko. '"Their eggs are there.'
mkasi ‘wife'  -Mkasi wake ali bwino. '‘His wife is well.'

ohipateo 'fruit' -Chipatso chamu chili pano. ‘Your fruit is here.'

b) Combine the following nouns ending in or consisting of high-low
tones with the possessive pronoun -g'ga ‘my' and the phrase -1i uko
‘are there'. Listen to your teacher's pronunciation before saying the
sentence yourself with the proper tonal pattern. \

Example: “(L) HL
Example: mayi -Mayi wanga ali uko.

chipateo

c) Repeat exercises a M with different possessive pronouns
(-ake, -ako, -athu, -awo) 2nd the verbat phrase -1i bwino 'be well' where

appropriate.

2. Ask each other's name_with Dslna Lo ndani? ‘'What's your name?,
answering with Dsing langg ndi . My name is

 Dafna lanu ndani? Dasina langa ndi __
Vary the question with -gke:

_  Dsina lake ndani? Daina lake ndi
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3. Ask and dwer questions about each other's well-being in various ways
(-1i, -gona, -swera, -tandala) using the proper tonal patterns:

Muli bwanji? -
Maswera tuanji? -
Muatandala buanii? -
Muagona buanji? -

Ndili bwino.
Ndaswera bwino.
Ndatandala bwino.
Ndagona buino.

a) Vary your answer by adding pang'ono ‘'a little'.

Muli buanji? -
Mixswera buanji? -

Ndili bwino pang'ono.
Ndaswera burino pang'ono.

b) Comment upon the preceding answer with pepani ‘sorry.’

‘Muli bwanji? - Ndili bwino pang'omo. - Pepani.
Muagona buanji? - Ndagona bwino pang'ono.- Pepani.

411y
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2.9 GRAMMATICAL PATTERNS LEARNED

}__ ndi ‘have'
Subject
Prefix ' -linmdi  noun

ti~

-1t ndtl ana

™l ndi ana. 'We have children.'

Pali/Kuli/Muli 'there {s/there are'

Locative . Class
A vl Prefix T MOUM | T
Pa- -11 || mabuku tebulo | Pali mabuku patebulo.
'There are books on a
P §
~
Class Locative _, _
Prefix ¥ foun ap ol noun ™S e
Pa tebulo || pa- | -1i||mabuku | Patebulo pali mabuku.
: 'Op a table there are books.'

v

St- ‘not' ('not be')

-
v

\

<&

Negative _ Subject . _,.
Prefix ' Prefix ' Ut adverb ,
8- - <1 | bwimo | Simuli bwino. ‘'You aren't well.'
» !
Negativo'
Prefix noun
ot Si mphunsitei. 'It's not a teacher.'




-be ‘'not' ('not’have')

_libe 'not have' .

»

o Supdec:t . . Negative
Prefix ' "t * suffix  "OUN

= =i | -be khasu Alibe khasu.
'He doesn't have a hoe.'

. o \
-~ .
.

palibe/kulibe/milibe” 'there isn't/aren't ('the place does not have')

-~

Locative , " ,." > Negative
w7 LS Suffix noun

Pa- -l ~be anthu Palibe anthu. .
: 'There aren't any people.,

~

PN

Ty
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LESSON 2 B
(Phunziro Lachiwiri

2.1 MWAGONA BWANII?

aBanda: Moni abambo.
aChibwe: Zikomo
aBanda: Mwagona bwanji?
sChibwe: Ndagona bwino. Kaya inu?
aBands: Inenso ndagona bwino.
‘aChibwe: Kunyumba kuli bwanji? ,
aBanda: Kunyumba kuli bwino ndithu.
* Nanga mayi ndi ana ali bwanji?
aChibwe: Ali bwinonso onse. Zikomo.

"2.2- VOCABULARY NOTES

moagona buanji? - 'How are you?' (literally: ‘'How have you slept?')
maa - 'you have' (mu 'you' + g 'present perfect "have"' = m)
gona - 'sleep’ :

ndagong buwino - 'I'm well.' (1iterally: 'l have slept well.')
nda - '1 have' (ndi 'I' + g 'present perfect “have"' = nda)

mpmba (Class 9/10) - *house/houses’

ndithu - 'really, truly'

]

nanga - 'what about..., And...?'

ndi - 'and' This conjunction links words in a sentence.

onge - 'all’

- 122
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2.3 USAGE NOTES

(Ve

2.3.1 Other Greetings , :

" R greeting of moni does not aiuaxs require moni in response; you pay
respond with stkomo or even ege, a filler that means 'yes'. ¢ ,

In-the previous lesson you learned Muli ii? which is a general
expression for 'How are you?' that can be used at any time of the day.

[}

ii? has a similar connotation with specific reference to how
are you that morning (af:2r a night's sleep). Therefore this greeting T et
1s used only in the morning until about 10 o'clock. . - ‘ o

An equivalent expression 1. wadsuka M;g? {-dsika 'get uf:") ow have.
y?uhg?ttet‘\ ‘up‘)l' {agair with particular reference to the morning after a
night's sleep). ) . ,

A: Madmka boangi? o »
B: Ndadsuka bwino. . " - ) '

Later on in the day, you would be more likely to asl( gﬁ_n_a_ 124

(-swéra 'spend time') 'How have you spent (your day)? s greeting-

doesn't demand a rezounting of the day's events--it Simply asks 'How's

it going?’: ' . C..

A: Muaswera bwanji? * .

B: Ndasuera bwino. : ' o

An equivalrnt expression for -guera 18 -tandala. Miatandala bwanji?
would also be a late morning, afternoon or evening greeting: :

‘ ) .A:. igla bwanji?
‘ ) - B:: mla bwino.
2.3.2 Ndithu *really’

This adverb is used as an intensifier to add emphasis (something/someone
being 'really well'; ndi 'be’ + thu ‘really’ = ndithu):

~ M1 bwino ndithu,  ~‘We dre really well.' .,

.

-~ -we/are/wel1/redlly ' ' \ .
z ‘ [
Héthu c{:}g’d as an exclamatory filler to express agreement:

! thu! . 'Really!’ / 'I agree!’ )

) . .
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2.3.3 Ndi’ ‘and’
Adi serves as a conjunction (a joining word) between words and phrases: -

bénga mayi ndi ana? " 'How about your wife and children?'

However, to join sentences together, ndipo, which also means ‘and', is ..

mﬁd‘ [ ’ o RN .
NBdili ndi mkadi ndipo ali buino. 'l have a wife and she is well.'
.ol . ) T et » ’
*Note that we hive had four different uses of ndi:
1) ndi - '1'. pronominal.subject prefix.
, Ndili bwino. 'I'm fine.'

2) ndi - 'be'- (with complement--which follows--of identity,
pessession, oOr quality):

_ .Rosi ndi dokotala. 'Rosi is a doctor.':

3) ndi ~ 'with' (also 'have’ in the combination -1i ndi)
Ali ndi masi. 'He is with a wife' = 'He has a wife.’
4) ndi - ‘and”

Nanga mayz ndi ana alt bwan.zz’
'What about\(xour) wife and the children, how are they?'

e >
i 4 10
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2.4 CULTURAL NOTES
~ 2.4.1 Extended - Greetings | ‘ \

£

In Chefa society, greetings areﬁ characterized by their extensive nature.
In greeting someone, you not only inquire about hisyher health but also
about the state of his/her family, friends, and even job. ° N

It is common- for someone to ask about your village (if it is known that
you've been there recently): \ ’

J
- ‘ Kimudzi luli buwanji? }
Or about your work:’ ) ’ ~
_ Kuntchito ilaqendwbquji? : 'How are things at work?'
Or: Ntchito ikugysnda boanii? ‘How is the work going?'

More specifically, you may ask about the members of the famhly:

Nanga mayi ndi ana? 'What about (your) wife ami ch'ﬂdren?'
Nanga akasi aw ali bhuanji? 'And how is your wife?’

IQ?' is a respectful term of address for women, and .it is often used in
referring to someone's wife. - However, if one's wife and mother are-both
present in the household, there could be momentary confusion about whose
well-being one is inquiring about.

" 2.4,2 Borrowing ;

A1l languages are in-a constant state of change and expansion, and one
such means of expanston {s through borrowing words and expressions from
other ganguages. (The English language is greatly enriched from its
rrowihgs from Greek, Latin, French, and the Scandinavian languages.)
e of the lejacies of British colonialism was the introduction of -
thhsngnsh language in Maladi. After Independence, it remained the
offirial language alongside Chichefa. The recent ahd intimate contact
btween Chichefa and English has caused-some borrowing of English words
into ChicheRd. Words have also been borrowed from other cultures with

_ whigh Maladtans have had contact (or still do); for exiiple, some loan

words have come from Rortuguese (from Mozambique) or from other African
languages in Southern Africa. Borrowed words include mainly words (such
as technical and modern terms) for which there were no equivalents in : '
Chichea but also words for which such equivalents already existed. .

These Bbrmd words went through orthographic (spelling).and phonological

H‘\\(sound) changes to 'Chefaize' them. One aspect of 'Chewaization' is to

add_vowels at the end of syllables since nearly all svllables in Chichewa
end in.vowels. Vowels too are changed since Chichefa has only five sounds
compared-with the dozen or more in Eng]is& o - .

.. Y]
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' Here are some exawples of borrowed nouns (either in Class 5/6 or 9/10)
] which have been so changed:
book -  buku
g table - tebulo
,' school -  sukulu
* conductor - kondakitala
driver - dilaivala

tea - tit
March - malicht
store - gitolo

Names, too, are increasily being affected by a similar spirit of 'Chewa-
jzation', a spirit which emphasizes pride in one's language and culture.
Traditional names are being used more than in recent past, and Christian
names are being modified (as the borrowed nouns were) although the change
is mainly oral, not written. For example, 'John’' might be pronounced
"Joni', 'James’ might become 'Jemusi' and Eunice might become 'Yunisi’'.
sziclizal}y,, however, the names will still be written ‘John’, '‘James '

and 'Eunice’. '

2.5 EXERCISES

2.5.1 Practice asking and answering the questions,‘magona bwanji?,
Muadsuka buanji?, Mwaswera bwanji?, and Mwatandala bwanji?

1st student: Mwadzuka bwanji?

-gona . '
-swera
-tandala
2n1 student:
Kaya inu?
1st student: _ . .

2.5.2 ?sk each other questions about the state of one's family, village,
ob, etc. ‘ . ' )

1st student: Ku-__ kuli bwino?

4 . (n_udzi, nyumba, ntchito, sukulu, etc.)
§ . 2nd student:




2.5.3

2.5.4

2.5.6

Ask each other questions about family work, etc. wfth Nanga...? .

1st student: Nanga

(mayi, ana, mkazi, agogo, abambo,
mayi ndi ana, etc )

2nd student: ‘ . Zikomo.

Perform ne introductory diaiogue with students alternating
roles A and B. Vary the dialogue by substituting appropriate
forms of address, questions, and responses. 7

Respond in the negative to questions about the state of one's
health, family, job, etc.

1st student: Muli bwanji? 'How are you?'
2nd student: Sindili bwino. ‘I'm not well.'
1st student: ?

2nd student: Si- .

Ist student: Nanga _ | 7

2nd student: , Si-

Using the vocabulary in Lessons 1A and 2A, one student should
make sentences using -1i/ndi 'be' and -lz ndi 'have' and another
should give its negative form:

1st: Ndine mphunzitsi. (mlendo, mzungu, mnyamata,.mwana...) -

2nd: Sindink mphunzitsi.

1st: Ndili ndi mphaka. (galu, fodya, katundu, mggni...)
2nd: Ndilibe mphaka.

1st: Tilf pasukulu. (khomo, sitolo, ntchito, munda...)
2nd: Sitili pasukulu.




2,5.7

£

2,5.3

\4

2,59

Practice the expression -nso 'too, also' with one student making
a statement and another student agreeing with it:

1st student: Ndili bwino. ‘I'm well.'
2nd student: Ndili bwinonso. 'I'n well too.'

1st student: Ine, ndadzuka bwino. (-swera, -tandala, etc.)
2nd student: Inenso, ndadzuka bwino.

1st student: Ndili ndi mkazi. (ana, mwamuna, mphaka, fodya...)
2nd student: ’

1

Practice the use of ndi ‘and’ by having one student make a
statement containing a noun and having a second student add
another noun to it using ndi...

1st: Al ndi galu. (mphaka, mkazi, dengu, tebulo...)

2nd: Ali ndi galu ndi_mphaka.

1st: Muli mnyamata m'nyumbamo. (mtsikana, mwana, mkazi...)
2nd: Muli mnyamata ndi mtsikana m'nyumbamo.

Using a piece of scrap paper, draw a picture according to the
directions of your teacher. For example, your teacher might
say:

Pali phiri. - ‘There's a mountain.'

Paphiri pali mitengo. . 'On the mountain there are trees.'

-Paphiri palibe nyumba. 'On the mountain there aren't any
houses. '

You would draw the mountain and the trees but omit the house.
At the end of the teacher's description, compare your pictures
to the teacher's original and to those of the other students.
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2.6 SURVIVAL VOCABULARY

Chabwino - 'Fine, 0.K., A1l right!' This exclamation indicates agreement
or acceptance.

Bagi - 'That's all/That's enough/Stop.' Also, 'just' as in khofi bast
’ 'just coffee.’

Rdilibe ndaiama - 'l don't have any money'
Choka! - 'Go away.!' Chokani! - 'Go away!' (more respectful) .
Khalani pansi - 'Sit down'

khala / ni / pansi
sit (you) down

kapena - ‘perhaps, or'
Buera lamo! - 'Come here!' Buerani kuno! - 'Come here!' (more respectful)
Palibe kanthu - 'It doesn't matter'/'It's 0.K.'/'No problem'

palibe /  kanthu
there isn't a small thing

Mundithandize - ‘Help me'

me / ndi / thandize
(you) me help

Plate nchiyani mu Chichepa? - 'What's ‘'plate’ in Chichewa?’
Rdalama zingati - 'How much mone_yf?h'

ndalama / zingati :
money how much?

Moaduiitsa - 'You've made it expensive'/'That's too much'

mia / - dulitsa
you have make expensive

dikirani - 'be patient, wait'
dikirgni pang'ono < 'wait a minute/a little'

Sindidsida ChicheDa kwenilweni - 'l don't know Chich. :a correctly.’
sindidsiva / Chichea / kwenilkweni
I don't know Chichewa correctly

2.7 SUPPLEMENTARY 'DIALOGUE

adudy: Moni abambo.
aMtenje: Moni amayi. Mwatandala bwanji?

adudy: Pepani. Sindidziwa Chichewa kwenfkweni.
aMtenje: Mwatandala bwanji?

adudy: Sindikumva. 129
aMtenje: Mwaswera bwanji?

adudy: Aaa. Ndaswera bwino.




2.8 PROVERBS

Proverbs form an important part of Chewa oral history and tradition.
They are frequently used (much more than proverbs in our society) in
speech to reinforce an idea, to argue a point, or even to instruct.
In the arbitration of disputes in traditional courts, proverbs are
used by both parties to bolster their cases. Parents may instruct
their children/in correct social behavior by quoting proverbs and
telling the ex l#natory story which often accompanies a proverb. And
aflead:r may use proverbs to justify a particular decision or course
of action. :

A well-chosen proverb used at an appropriate moment then can wield :
influence and exhibit the speaker's wisdom. Throughout these lessons
we'11 introduce proverbs that you as a learner may be able to use in
everyday speech. Try them and 'exhibit your wisdom!'

Here is one:

_ Puluwmira adadya gaga. (He who was in a hurry ate the husks.)
Discuss the imagery and meaning of this proverb. When would you use it?
In general this proverb means that if you are in too much of a hurry,

you will do foolish things such as eating grain before the husks have
been removed. In English we might say, 'Haste makes waste.'
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3.1

Cuasses 172
mlongo/alongo

mbale/abale
mlimi/alimi

CLASSES 1A/2

wophunzira/ophunzira

Casses 7/8
chimanga

’///—\\\\\\ shipatala/zipataTa_
. chitsulo/zitsulo
Casses 9/10

mbale -
 mphatso- —-
nkhuku
nyylba
ntchito
nyanja
njinga -
nsomba
nda lama
nyali
sukulu
sitolo
galimoto

LESSON 3 A
(Phunziro Lachitatu)

NEW VOCABULARY

'sister/sisters' or 'brother/brothers’ -
a sibling of the opposite sex of speaker

'brother/brothers
'farmer/farmers'’

'student/students’

‘maize' (corn)
'hospital/hospitals’
'tool/tools’

'plate/plates’
'‘gift/gifts’

" *chicken/chickens'

'house/houses ' : -
'work'

'lake/lakes'

‘bicycle/bicycles’

'fish (singular)/fish (plural)’
‘money (singular)/money (plural)’
'1ight/1ights’ ‘
'school/schools’

‘store/stores'

'car/cars’

-121- 132
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kamwana/tiana
kagalu/tiagulu
kadengu/timadengu
ka'q;eni/ timipeni
kansomba/tinsomba
kanthu/tinthu

QuesTion Worps
Kodi?

Ndani?

Yani?

Chiyani?

Kuti?

Pati?

Muti? -

LOCATIVE SUFFIXES

‘small child/small children'
‘small dog/small dogs'

‘small ‘basket/small baskets'
‘small knife/small knives'

'‘a small fish/some small fishes'

'a small thing, something/small things'

a question marker
'Who?’
'Whom? '
'What?’

" 'Where?'

these/those' (Class 10) ———- _

this (here)/that (there) (Class 16)
this (here)/that (there) (Class 17)

-po ‘at/on hgte/there‘
-ko ‘at here/there’
-Mo 'in here/there’
DEMONSTRATIVES 'NEAR' AND 'FAR’ ' '
uyu/uyo ‘the, this/that’ (Class 1 and la)
awa/awo (or awa/awo) ‘the, these/those' (Class 2)
uwu/uwo ‘the, this/that' (Class 3)
iyi/iyo ‘the, these/those' (Class 4)
114/110 'the, this/that' (Class 5)
awa/awo (or afa/afo) ‘the, these/those' (Class 6)
Achiftcho- 'yhe, this/that' (Class 7)
fzi/t20 \‘\‘\\“-\\'thclgghgge/those' (Class 8)
1yi/iyo 'the, this/that*—{Class 9)
izi/iz0 'the,
aka/ako ‘the, this/that' (Class 12)
iti/ito ‘the, these/thcse' (Class 13)
apa/apo 1 33 'the,
uku/uko 'the,
un/umo S 'the,

this (in here)/that (in there) (Class 18)




3,2 NOUN CLASSES o
. .
3.2.1 Classes 9/10 (VZi) * :

Classes 9 and 10 are unusual because the singular is identical to the
plural in form. For example, mpumba can mean either 'house’' or ‘'houses'.
However, the agreement in the rest of the sentence distinguishes the
two; t- is the singular AP for Class 9 and si- is the plural AP in

Class 10. Therefore, calling these classes I/Zi classes refers t

‘their agreement prefixes, and not any class prefixes: :

Exgiples: Nyumba yake ili pano. 'His house is here.' \

Nywiba sake 3ili pano. 'His houses are here.'

In these classes there are many words that have been borrowed and
adapted from English:

swkulic 'school/schools’
sitolo 'store/stores’
galimoto 'car/cars’ ’

You will aiso hear some speakers put these loan words in Classes 5/6;
for example, sukulu/masukulu.and sitolo/masitolo.

Not all nouns in Classes 9/10 have an overt class prefix; that is,
1ike some Class 5 nouns, they have a zero prefix. But those which

do have a class prefix present have some type of nasal sound (m-,

n-, ng-, ?_-) that appears with other sounds in combinations.

Because of these prefixes, some call these the 'N Classes'. There

are phonological rules that guide these combinations, and it may

be useful to know a few rules to help you to recognize the cumbina-
tions when they do occur. Some of these rules are at work in English.
For example, the negative prefix in- remains unchanged in 'indecisive’,
'insensitive’', etc. but it becomes im- tn 'impossible' and Timbalance’.

N-, a bilabial nasal sound uced at the 1ips, precedes other
bilabial sounds (b- and ph-). This m as well as the other Class
9/10 nasals, is never syllabic, so these nasals always form a
syllable with the consonant and vowel which follow:

mbale* (mba-le) 'plate/plates’

mphatso (mpha-tso) '‘gift/gifts’
R

alé ‘plate' is kept apart in meaning from mbale 'brother' by
d1f¥erences in pronunciation which are detailed later in this
Tesson in the pronunciation exercises.

<
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N-, a nasal sound produced in the alveolar (mid) region of the mouth
precedes the sounds d-, 8-, k-, g-» 3~ J-» tch-:

ndalama  (nda-la-ma) ‘money ' \5u~
nsomba_ (nso-mba) - ‘fish’

njinga’ (nji-nga) ~  ‘bicycle/bicycles’

ntchito (ntohi-to) 'work'

nkhudu  (nkhu-ku)

'chicken/chickens’

Q; » @ nasal sound produced with the tongue against the palata] region
the mouth-is the sound of ny in ‘canyon'. It appears in ChicheRa
followed by the vowels a-, e-, -, u-:
myumba  (myu-mba)
nyanja (nya-nja)

'house/houses'
'lake/1akes'

%g » & sound produced with the tongue in the velar (back) region,
s the sound of the first ng in ‘singing'. It will appear followed
by the vowel o-: ’

gg"ombe (ng 'o-mbe) © " 'cow/cows'

Noun stems beginning with other sounds and foreign loan words have
no class prefix (the prefix is realized as zero).

[ Prefix

Class # Class | pp

Examples

9

Sitolo zili ndi nsomba.
'Some stores have fish.'

Njira zili bwino.

M=y =y, | i- Njinga yanga ili m'myumba. (i +a = ya)
ny-, ‘My bike #s in a-house.' e,
14
ng's # Sitolo ili ndi nsomba, ,
. ‘A store has fish.'
Njira ili bwino. -
'A path 1s all right.'
. 10 m-, n-, | si- | Njinga sanga zili m'myumba. (3i + a = za)
ny-, ‘My bikes are in a house.'
ng'-, #

'Some paths are all right.'

2

-
J oy
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Exercise}"{

A. Change the Class 9/10 nouns in the following sentences from the
singular to plural or from the plural to the singular:

Example: Njira zili bwino. -+ Njira i11 bwino.

1. Nyumba ndi zathu.

2. Ali ndi njinga yanu.

3. Sitolo yake i1i pano.

4. Ng'ombe zanga zili m'munda.
5. Sukulu yathu i1i uko.

B. Answer the following questions, first in the affirmative
(essentially by repeating the sentence) and then go through
the exercise again, answering in the negative (by making the
sentence neﬂative). Note that kodi has no meaning other than
to signal that a question is being asked. It is optional with

questions.
Exampﬁe: . Kodi muli nsomba m'nyanja?
'Are there fish in the'lake?'

~.de, muli nsomba m'nyanja.
'Yes, there are fish in the lake.'

Iyayi, mulibe nsomba m'nyanja.
'No, there aren't fish in the lake.'
Kodi pa¥i mphatso patebylo?
Kodi mphunzitsi ali pasukulu?,/’// .
Kodi ali pantchTto?* ' ' )
Kodi ng'ombe zake zi1i kunyumba?
Kodi nyumba yake i1i ndi zitseko?
Kodi sitolo zili‘ pamudzi?
Kodi njinga i11 munjira?*
8. Kodi muli ndalama mumanja mwanu?
9. Kodi muli ndi nsomba?
10, Kodi mbale zili patebulo?

-~ OO N & W N -

) *Note tohito but mnjirg are commonly heard rather than other locative
ERIC prefixes with these nouns. 136 ‘
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C/\ Using your knowledge of Chichema to date, make a sentence with '
each word listed below (use the nouns 1n singular form), using
a plssessive pronoun such as yanga 'my’.

/ £Xample:' njinga +» njinga yanga 11i m'nyumba/kumudzi/etc.

R
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< 1. mbale - - 9. mphatso

% 2. nsomba . ) 10. njinga
3 3. ntchito 11. njira
i 4. sukulu 12. ndalama :
3 5. sitolo 13. ng'ombe
? 6. nyumba 14. galimoto
3 w 7. mialama 15. nkhuku
% 8. nyanja
- D. Repeat exercise C, this t1me using the nouns as plurals, mak1ng
3 a s8ntence for each, and using a possessive prcnoun such as

- aathLour’.

Example: Njinga sathu zili m'myumba. 'Our bicycles are in a house.'

£. Make true and false statements about a picture, the classroom,
_or any shared information. The other menbers of the class will

‘<7 ¥ say inde if the statement is true or iyay:i if the statement is
false. .
Example: Tili m'nyumba. Indr.
'We're in a house.' 'Yes'
Pali galimoto patebulo. Iyayt.
'‘There is a car ongigf table.' 'No'
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3.2.2 Classes 12/13 (Ka/Ti)

These classes are the 'diminutive' classes with the Class 12 singular
prefix ka- indicating a 'small person or thing' and the Class 13
plural prefix ti- indicating 'small people or things'. Theoretically,
any noun can become a member of this class by taking either the ka-
or t2- 