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INTRODUCTION

- . Few will argue with the thesis that correct spelling improves
written communication and is a status symbol in some educational circles.
Convincing reasons exist for including spelling instruction in the school
curriculum. There are, however, numerous points of view regarding the
best method for developing good spellers.

In this century much research has been done in the area of spell-
lng but all too often recommendations about spelling based on that
research have not been implemented into actual classroom practice. A

. major reason for this is that publishers of spelling programs have ignored
these recommendations when constructing their materials and most
school systems rely primarily upon such published programs. While it
is true that many students are learning to spell with the present curric-
ulum, there are other effective methods that teachers can implement .to
improve the spelling abilities of scudents.

Goals of a spelling program include developing in'dependeﬁt'spcll-
ers who can spell many words and developing writers who will edit their
written communications The question is “How do we develop indepen-
dent spellers who edit what they write?" Students should be given ,

“opportunities to do lots of writing and should be provided with many
editing opportunities; alone, with peers and with teachers.

In most elementary schools, teachers use a set of spelling text-
books for a given grade level. These programs usuaily provide word lists,
actiyities for students, and suggestions for teachers. Some school districts
and many state~ dictate a set number of minutes per day or,week for
spelling instruction. Using the limited materials and the suggested time
guidelines, teachers develop spelling programs for their students.. What
teachers decide to do in developing a spelling curriculum is a reflection
of their knowledge of learning theory and their beliefs in how the lan-
guage arts are best learned.

What can teachers do to improve instructional practices? The first
step is to examine current practices and ask if they are consistent with
what is known about the best ways to teach spelling. After comparing
instructionial practices with recommendations from authorities in spell-
ing, teachers can make decisions about continuing the practices or chang-
ing them. In this publication alternative spelling views are presented to
~assist teachers in making these instructional decisions.
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Conflicting views exist regarding these questions: ‘(1) Should
spelling be t.ulght'mformally throughout the curriculum or should in-
struction be presented formally? (2) What should be the format of infor-
mal or formal spelling lessons? The first two sections focus upon these
issues. ) -

. Included in this publication are the following: (1) a brief summary
of recommendations based on views of selected authorities in spelling,
(2) alternatives to traditional spelling programs, (3) spelling acriyities’,v '
(4) an annotated bibliography, and (5) word lists.

| (4] 6 .
. ERIC K -

Aruitoxt provided by Eic:




PART I
RECOMMENDED INSTRUCTIONAL

PRACTICES IN SPELLING
- BASED ON VIEWS OF SELECTED
AUTHORITIES

Ideas given by selected authorities in the area of §pelling can be
classified as they apply to either informal or formal procedures.

g "> INFORMAL SPELLING PROCEDURES

3 In an informal approach, students learn to spell as a part of their
writing and reading activities. As Zuceel®® suggests, children are en-
couraged “to read and write extensively, and to test, evaluate, and revise,
if necessary, their developing theories of how the spelling system
5’; works.” Suggestions for effective informal spelling instruction include
' the following: :

Accept the developmental quality of students’ spelling. The studies of
Read,* Beers and Henderson,® and Zuttell®® suggest that learning to
spell is a developmental process. Beers and Henderson* say that children
proceed through different pattern sequences at different rates; however,
the steps seem to be similar. They provide the following levels of devel-
opment in spelling: '

Level 1. Letter—name strategy. Children rely on articulatory fea-
tures to determine the most appropriate letter for a par-
ticular sound. They substitute long vowels for short
vowels.

Level 2. Vowel spellings refiped. Children appear to refine their
vowel spellings as they seek letters which represent
sounds closest to the sounds in words they attempt to
spell. They appear to add orthographic knowledge based
on their observation that letters are chief symbols for
sounds.
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Level 3. Assimilation of various funds of information. Children
assimilate various funds of information beyond purely
phonetic ones as thev =nell. They increase their cogni-
zance of the relationst.., “wtween syntactic, phonemic,
and " morphophoemic constraints as they influence and
direct English orthography.

L3 »
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If teachers accept thé developmental aspects of students® writing,
.young children can brt: encouraged to write freely, “inventing” their
spelling s they do so. When teachers closely examine such invented
' spclling\,“thcy will discover the logical anu developmental aspects of each
: child'svgﬁf‘l'ling. Later, perhaps in fourth grade, as Templeton® suggests,
((.';lCh(:l’é«'?l]'.\ wish 10 help scudents realize the syntactic and semantic
. st rucruﬂﬂj oSl nji thr\i\ticsﬁ\)ﬂ words.

M Cad 1 .
) ¥ .
; Read 1o mném often and encourage them to read. Zuteel™ suggests

that reading and l{)cmg read to will help students increase their word
knowledge. He notéd that this increased word knowledge should help
~themn improve their abilities to spell. Teachers need to make sure that
they are giving students time to do recreational reading and that the
reading materials are interesting, appropriate, and available. Addition-

ally, teachers should read to students on a regular basis.

Realize the orthographic regularity of the English speiling system. Chom-
sky® states “the conventional spelling of words corresponds moge closely
t an underlying abstract level of representation within the sound system
of the language, than it does to the surtace phonetic form thac the words
assume in the written language.” While two words may be phonetically
different, their spelling and meaning may be similar such as nation and
_nateonally, Chomsky gocs on to say that English spelling dees make sense,
if viewed from an orthographic viewpoint rather than from a purely
phonetie standpoint.
What does this mean to the teacher of spelling? Chomsky® sug-
: . gests that teachers should help students to recognize and use the regu-
lartcies that do exist. Students ean be helped to make connections between
the spelling of words such.as eriticrze and eritral in order to spell criticize
~Twith a ¢ racher cthan an 5.
Encourage childven 10 do a great deal of writing. Chomsky? says that
“if the child writes first, the written word grows out of his own con-
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sciousness and belongs to him.” In the beginning children will invent
their own spellings for familiar words. Chomsky® repores that teachers
must expect children’s spellings “‘to reflect their own pronuncidtion and
linguistic_judgments, not che aduld’s.”™ As children develop, if they are
given opportunities to write frequently, their spellings of words will
become more conventioral. Teachers foster chis development when they
¢reate environments giving students the time and encouragement o write
on a regular basis.

FORMAL SPELLING PROCEDURES

In a formal approach to spelling, students study lists of words
and take tests on those words to determune if spelling mastery has been
achieved. Some teachers conduce their formal spelling inseruction in a
traditional fashion, having all students in the class study the same lists
of words and take tests on a weekly basis. Other teachers, realizing the
great range of spelling abilities in each classroom, may use a formal
spelling program bue individualize assignments and procedures. In the
1950's, Tyler* and Horn and C:t0' described the vast range in stu-
dents’ spelling abilities at all grade levels. These findings hold true
today, and the span of the difference increases with cach progressive grade
lével. Imporeane findings of individualized formal speliing programs in-
clude readiness, time, sources for words, rules, test-study -tese mechod,
and self-correcting test method.

Bégin a formal spelling program only when a hild 15 ready to spell.
both intellectually and emotionally. Read, Allred, and Baird® suggest that
before beginning a formal spelling program students should:

1. Have a mental age of about 74 years.

o

. Be able w0 enunciate words clearly.

See that words are composed of different leteers.

9

4. Have a beginning phonetic sense and recognize the common
letter=sound correspondence.

5. Have the ability to write and mame all the letters of the
alphabet correctly.

6. Be able to ¢opy words correctly.
Be able to write their own names without copying.

8. Be reading at a minimum of second grade level.

9
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Thomas Horn
sumulating and attending to children'’s writing. However, he points out
that research shows direct instruction with the high-frequency words is
needed, While there are many suggested substitutes for the formal word
lists, as Hern repores, many children need direct instruction with high-
frequency words. ¢

Most formal spelling series published in recent years have utilized
lugh-frequency words in thegr word lists. Spelling series vary in the way
that lessons are constructed and in the number of words presented. Words
from a spelling series can be a good source for a word list. In the section
pn indwvidnalizing programs, we will describe a plan for the use of spell-
’ ing series. word lists as a pare of an individualized program.

Be able to write a few simple words from memory.

Ask for words they need in weiting and be able to express
a few thoughts in writing.

Derhonserate an interest in learning to spell.

If charactenstics of individual children are not considered before
saarting a formal spelling program and the entire class is started in a
spelling program,-scudents may develop poor attitudes toward spelling
which are difficult w change. If this list of criteria were carefully adhered
to fn the primary grades, some second graders and even some third graders
would not recerve formal instruction in spelling. Teachers can work with
, colleagues, administrators, and parents to. gain support for beginning
: . formal spelling instruction at different times for different scudents.

¢

Implement short, highly motivating lessons rather than longer sessions
since long perwods of wstruction each week do not increase spelling competence.
Sume people have been encouraging fonger periods of spelling instruction
ume; however, Jarvis
than longer ones. He suggests it may not be necessary to spend 75
minutes per week. Sessions need to be shore and highly motivating be-
cause long sesstons tend to become boring and less effective. The key to
“the number of mnutes students spend on spelling should be the interest

Y reports that short sessions are more beneficial

they exhibit. .

. Use high-frequency words and the child's own writing as sources for
7 spellang instruction . Lists of spelling words often come from research seudies
: of high-frequency words used by children. The better known of these
- studies include: Allen,' Dolch," Rinsland,** Horn'* and Fitzgerald!!,

% notes that spelling is probably improved most by

11
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In addition to spelling series, there are rumerous other word lisis
available. Lists and references to lists are included ia the Appendix and
’ the sinnotated Bibliography. Suggestions for the use of these word lists are .

“ also given in the section on individualizing. |
A

Teach only a few rules and use the recommended prai.ices for teaching
L} those rules. Conflicting views exist about'what rules to present and how
[A to present rules. Published spelling pregrams vary: some include many
rules, othets have a minimum number. -

Seudents should not be asked te memorize rules, and time should |
not be wasted on rules if the student already can spell the words. If it |
is Jeemed necessary to teach a rule, ‘ic sheuld be done inductively rather |
than deductively. A meaningful time for teaching a rule-is in a teacher—
student conference setting when proofreading is occurring. A shore ‘dis-
cussion of the words like the one misspelled, allowing the students thém-
selves to discover the generalization, is far better than teaching rules
when the students do not see the need for a nule. ’

In 1934 Foran'® gave the following suggestions regarding rules
and many people feel they still apply:

I. Teach only a few rules and include only those that have no or
few exeeptions.

e

2. Teach a rule only when there is a need for ic.

3. Teach rules inductively rather than deductively. 9 .

3
Davis? suggests these phonics rules are applicable 100 percent of
the time jn spelling:

I. When ¢ and b are next to each other,,they make only ore
sound. (torch)

2. When the letter ¢ is followed by o or @, the sound of 4 is
. likely to be heard. (vacant) )
i 3. When ght is seen in a word, gh is silent. (ight)

4. When,a word begins r. the £ is silent. (bnee)

g

’ - 5. When',a word begins with wr, the w is silent. (wreck)
: 6. When a word ends in ck. it has the sound as in Jook. (truck)

7. When ture is the final syllable in a word, it is unaccented.
(venture)

>
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13.
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Additionally, Davis reports that these generalizations are appli-
cable in spelling 77 to 99 percent of the time:

(%)

< 9.

When tion is the final syllable in a word, it is unaccented.
(election)

When the first vowel element in a word is followed by b, ch.
or sh. these symbols are not broken when the word is divided
into syllables and may go with either the first or second syl-

lable. (feathers)

If the only vowel letter is at the end of a word, the letter
usually stands for a long sound. (spy)

The r gives the preceding vowel a sound that 1s neither long
nor short. (rbit)

Words having double e usually have the long ¢ sound. (veerh)
In ay the y is silent and gives 4 its long sound. (display)

When y is the final letter in a syllable it usually has the
sound of long 7. (cycle)

When a is followed by r and final e, we expect to hear the
sound heard in care. (share)

Ch is usually pronounced as it is in kitchen, catch, and chair.
not like sh. (merchant)

When ¢ is followed by e or i, the sound of s is likely to be
hard. (crease)

The letter g often has a sound similar to that of 7 in jump
when it precedes the letter 7 or e. (age)

In most two-syllable words, the first syllable is accented.
(quarter)

If a, in. re. ex. de. or be is the ﬁr&\s\'\gyllablc in a word, it is
usually uraccentcd “(decide) e

In most two-syllable words that end in a consonant followed
by y. the first syllable is accented and the last is unaccented.
(candy)”

If the first vowel sound in a word is followed by a smg,lc
consonant, that consonant usually bcglns the second syllable.
{esger)

"
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14. When there is one e in a word that ends in a consonant, the
¢ usually has a short sound. (zesz)

15. When the last syllable is the sound r, it is unaccented. (under)

Use the test=study—test method which is proven to be most effective with
ivtermediate grade children and the Preview~test —stucly —test method m' the pri-
mary grades. Fitzgerald'®, Thomas Horn'", and Sherwin® report that in-
termediate students should use a test—study—test method and that pri-
mary students should use a preview—test=study —test metchod. Translated
into practice chis means chat intermediate studenes should be tested on
a list of words and then practice or study only those words that they
misspell. After study, they again are tested. Both tests should be im-
mediately corrected by the students themselves.

In the primary grades, the method is the same excepe for the
preview step. Before students are tested, they look at or preview the
words. Other parts of the book provide suggestions for alternative study
methods and testing procedures.

Ask students to corvect their oun tests. E, Horn"™ and T. Horn'®
reported several decades ago thae having scudents correct their own tests
is an effective way to improve spelling. Some teachers express concern
that some students will not check their words honestly or accurately.
This problem may be minimized if teachers give special assistance to less
mdcpcndcnt students and help chem learn to correct their tests accurately.
Some students might be tested by the teacher ac sample intervals.




PART II
ALTERNATIVES TO TRADITIONAL
SPELLING PROGRAMS

-A vartety of spelling methods exises, allowing for alternacives as
spellmg nstruction is planned for students. Informal and formal ap-
proaches are discussed in chis section.

INFORMAL APPROACH TO SPELLING

An aleernatve to 2 formal spelling program is the informal ap-
proach o spelling msteruction in which spelling permeates the entire
wirrreulim. The resources used are inexpensive and relacively simple to
assemble, and the acvities are informal. The role of the teacher in the
mtormal approach changes from the tradivional caller of word lists to that
of covperative edor.

What Is Necessary?

Most of the resources needed are already in most classrooms: word
hsts, mdividual student word lists, dictionaries, spelling games, and
writing matenals. We have included several lists in the Appendix for
reference, however, other word lists are readily available. These lists can
be presented moa spelling center i numerous ways, such as on the wall,
on cards. attached to A ring. i a notebook. They provide casy reference
for students m therr spelling and writing. This method departs from the
trachittonal use of the lise where all scudents were assigned specific lists
with prescribed expectations for maseery. Individual student lists may be
construceed by the student, by teachers in cooperation with the student,
or by pairs of students. The lists may mclude words the student knows
how to spell, words the student has difficalty in spelling. or both. In
the mital stages of spelling study, we recommend using words the stu-
dent already can spell, however, as the students progress in their spelling,
they should be given a choice as to which types of words will be most
benefical to them. Suceessful ways of using the students’ own words as
the source for cheir spelling instruction include:

My Du‘nmmr)—Bo'oklcts are made for each child h;' smpling/to-
gether at least 26 pages with a simple construction paper cover.
Children keep their own dictionaries with cheir other books
and matertals and add words thae they misspell o the booklet.




The child adds misspelled words during proofreading sessions.
At the teacher's suggestion, a reasonable number of high-
. frequencey words for study may be added also.

My Word Box—Small boxes are obtained for cach duld. Each
identified word s printed by the teacher or the ¢hild on a
small card such as a 3X5 index card, and 1 1 used 1 a
sentence For words that name things, the child can draw or

" paint to illustrate the word or use a prare found . a mag-
azine. The words m the box can be used for direct spelling
instruction.

Word Wall—An idea suggested by R. Vaa Allen® is the word
wall. Students put words on the wall (word cards fastened to
the wail, or written on paper or poster board). The words
might be categorized as time words, color words, naming
words, etc.

Ring of Wordi—A variation of the word dictionary or word box
is the ring of words. Use a large meaal ring to collect word
cards wirich have holes punched in the corner. ‘The cards can

: be made in the shape of keys. The child writes on the cards

words he/she finds interesting or has recently misspelled. The
ring of words then becosaes a source for spelling words.

Dictionaries
- Dictionaries appropriate for the developmental levels of the stu-
denes are included in the spelling center, Because of the range of stu-
denes” spelling abiliues, preture dictionaries and seadent dicuonaries are
needed in most classrooms to provide for the editing needs of all scudents.
Glossaries and thesauruses should be incduded 1n intermediate and muddie
school level spelling centers.

* Spelling Activities

The spelling center can contain a collection of activities—com-
mercial, teacher—made. and student -pade. Examples are puezes.
“Scrabble for Juniors,” alphabet blocks, and spelling games. Ideas for
these activities are provided in the Spelling Activities section Hf this
publication.

Activities are used for studying the words. In an informal ap-
proach, che activities could be used on a student self-seleceion basis. In
a more formal approach, teachers contrace with students, haying them

' Q C 15 ,
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.
do a certam number of spellmg acavites during a given lengeh of time
An example of a contract 1s to list five spelling activiaes ard to contract
with the student to complete twe of the acnwities during a one-week
period. o

Writing Materials

The spelling center contains all of the items necessary for writing
such as paper and pencils, materaals necessary to make dictionaries, word
rings, book covers. and the ke, The material§ should be casily accessible
for student use.

Reading and Writing Promote Spelling

Much reading and wring oceur n classrooms when an informal
spellig approach s used. Moftete and Wagner®! suggest that students
develop visual images of both”regular and irregular words chrough read-
ing. and this strengehens cheir spelling. They also believe that much
writing practice 1s neeessary for developing @,nml spcllcrs As students are
encouraged to write and students who are really extending their com-
posing abilites make guessés at spelling as they expresy their creative

thoughes, penalties for misspelling muse be removed.

Editing

Editing can take several forms. There is self—correcting, peer—
editing and teacher—student editing. The goal of each is o develop
independent spellers who edit cheir own writing. To reach this goal. set
aside a place in the classroom for students to edit togeeher and for teachers
and students o edie cooperatvely. In the primary grades, there will be
a greater dependence upon the teacher for editing. In meermediate and
middle schools, students can consule cach other more often than che
teacher. : .

A Problem

The one’ problem that often arises in classroors where teachers
utthize an nformal approach is grading. Grading presents a challenge
hecause there are no weekly lists with number grades and regular daily
acavities for all students m a dassroom. There are no easy solutions
this problem, and this difficulty does prevent many ceachers from using
the approach. 1e may be possible for teachers to funcdion wich an informal
approach in spelling throughout the entire curriculum and sull comply
with the school policy by having a short traditional spelling period and

<16 i
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spelling tests. Teachers dedicated to using an informal approach m che
teaching of spelling must come to grips with chis serious 1ssue and find
-~ a method that works for them in their schools.

Spelling in the Content Areas

Spelling words can be taught to intermediace and middle school
students through wnrent areas. Much of the spelling instruction in the
congene areas is done in an indirece manner. When voaabulary words are
being presented for new coneepts. the words are asually presented
some Visual manner, such as on the chalkboard. Students are- usually
involved in writing the new words as they complete learning actnities
on the new concepes. Students can be assisted in spelling the new words
cither by verbally helping them, by providing lists of words, or by as-
sisting students in the we of reference matertals that concun the correce
spelling,

Content area teachers can also help scudenes wich therr spelling
by requiring much reading and writing. Besides the writing, students’
work can be improved chrough self-editing, peer—edinng, and teacher-
student editing. Another procedure teachers use is making dictionaries
and glossaries readily available for students to use in_che cditing process,
As content area teachers assist students in developing reading skulls. they

> should assist in developing spelting skills, too.

INDIVIDUALIZED APPROACH TO FORMAL SPELLING

Teachers can develop their own formal individualized spelling
programs which can reflece recommendagions of spefling authoricies and
enable chem o operate within the constraines of therr own teaching
situations. kdeas offered here regarding the use of word lists and student
contraces provide both structure and opporcunities for individualizacion.

Using Word Lists

In developing a spelling program with word lists, :eachers may
use the following steps: (1) develop the necessary word lists, (2) assemble
spelling practice activities, (3) implemeny the teacher—made spelling pro-
gram, (4) evaluate program for constant improvement.

There is ng one right way tw individualize spelling programs.
Since teachers and Studenes differ in the way they 'work and eachi lc.lrnln;,
seeeing is different. ceachers can try one way and continue to modify
«t0 meet the particular class or situacion,

»
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Step 1 Dervelop the Necevary Word Livt

Word lists can be developed from two major sources. The tirst
source, probably the most boneticral and also the most mmpIL to man-
age. s nusspelled words from andnidual seudent’s work The second
souree 1 hists that have already been developed i a spelling series A
good procedure 15 to combine the two, usimg a4 hist of words i combi-
natton with words misspelled by the student,

The student's oun words. Use a vanety of ways to collect astudent’s
own problem words  Words that students use and need to spell will
emerge as they engage mfuncoonal or creatne writing. Students can
kheep a list of these words as they discover the need o master them: Some
children will find dhis casy to do while others may need constane ro-
minding.

Word Inn. Word hists that are already developed come from sev-
cral sources. One source 1s pubhications like chis one. Many language arts
books contan word hists which may be organized in different ways:
(1) words with similanities (word families), (2) graded hists (easy to more
ditficule), (3) spelling demons (words chat are ditficule w spell). Another
method o use in developing o word list is choosing words from any
spelling senes, '

Makmg the Ints wady for vudent e, There are many ways to
organize fists for student use. Short lists on index cards st up in kats can
be very uscetul. Some teachers find chat oy prng the words with a primary
typenrieer as th most legible method. but others simply prine the woreds
with markers or pens. YWhen the hise 1s a graded one like chose found in
spelling series. the cards can be filed i a box from easiest to most
itficule

Stepr 2. Avsewble Spelling Practice Activities

The teacher chen assembles practice geonvities to help students
learn 1o spell words. Activities can be tahen from language ares books,
other wdea books, and artacles from professional journals  Numerous ac-
tvities are Disted in Part I of chis book.

After acavity adeas are colleceed, they can be put on cards with
Jirections explaming cherr use to the seudent 1t che information is writ-
ten at the student’s reading level wnd the directions are dear, the student
wn do the acenaey wichout the help of the tcuhc Lanmunating the
acuvity cards inereases their longevity:.




Step 3. Implement the Ueacher ~made Spelling Program

After selecang or developing a spelling hist or assembling actiy -
wes and Dist, the program s ready for implementation The role of
teachers 1 this program is new to some. No longer wiil they stand in
front of the room pronouncing spelling words. Trme ts spent on confer-
encing with seudents on work that has been completed, proofreading
work, and encouraggng. Some ame may be spent pronouncing or diceae-
myg words, but not with large groups. Most work s done with pairs or
indviduals and only on a periodic basis. Moving from student to student
or pair to pair, the teachers guide students to become more independent
and proficient spellers.

- 3

Guides for luplementation

Guide 1. Assign appropriate spelling lists to students ‘ -

Guide 2. Pair students for instruction.

Guide 3. Develop a place and a system for students o record -
their progress on tests and activines.,

o Guide 4. Set up testing procedures. -

\ Guude 5. Spot—test and confer with individual students.

Guide 1. Ldentify student’s needs and assign to appropriate list. Stu-
dents should work 1n the kit at levels where they can suceeed. If the list
15 2 graded one, a pre-test can be developed to place students appropriacely
by sdecting a few werds from vartous lists and developing level tests.
Once students are placed, teacher observation can give dues about the
appropriateness of placement. If many words are nussed consistendly, the
placement 1s probably to high, and the studene should be placed at a
lower level. On the other hand, 1f the student is missing no words,
placement is probably too low, and the student should be placed at a
higher level or should quickly proceed chrough che lists until more ap-
propriate lists are reached. ,

. Ginde 2. Pav: students for mstraction. There are several different
“methods of organtzing pair learning. The teacher can examune and try
different ones o see what will work bese for each student. Some metlods
of paring medude, (1 self-selection, (2) sociogram selection, (3) mixed

achievement level parring, b equal achievement level pairing.

Sclf-selection methods allow students to choose the person witch
whom they want to work in spelling. They remain paired as l()nog as they
wish or as long as the teacher determines chat it s a suceessful parring. |

<
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‘L Soctogram selection 1s 4 more formal type of paring where stu-
dents are asked o write cherr lst, 2nd, and 3ed chorees of other seudents

with whom they would like o work. The teacher then pars students
honorimg as many st choices as possible and trying to pair cich student
: with at least lus/her 2nd or 3rd chowees. just as wich mformal self-selec-
tion, there may be students who are not seleceed, and 1t then becomes
necessary o make assignments.
) Mixed achievement paining nvolves pairing studenes together
who have different achievement levels in spelling. Some teachers Tike this
: because they téel the beteer speller can help the poorer speller. .
: Equal achievement level pairing pairs students who are at the
same level in speliing. Some teachers like this because they feel chese
studer:s can challenge one another and progress at optimum speed.

How do we begin with pair—learning and avoid problems? Try
beginning wich just a few students, perhaps the higher-achieving or more
' independent learers. The number of students paired can increase as the

system gees under way. Some teachers institute the enare spelling pro-

gram through pairing while others utilize pair-learning along with some

group activities Since pair —learming, or any torm of organization where
« students a-e inceracting wich one another, ts noster than traditional spell-
ing instruction in which only the teacher speaks as she or he pronounces
words to students. it is necessary to maintain an orderly learning envi-
ronment. Students learn to work together because pair—learning 1s an
Effective wey to help individualize spelling. Students can help one another
ac their levels, and self-coneepts of students may be improved through
helping others. Through chis interaction. motisation for spelling can be
y enhanced. Simply stated, pair—learning works!

Gurde 3. Develup u pl ae and a system for students to vecard therr progr.oss
mr tests and adtivitier, Use a entral location (1 desk, counter wop, table)
for indmidual student folders contarning assigned spelling activaties, rec-
ords of studenes” progress, and samples of students” work. In this same
area. place the formal word lists in kic form,

Records in spelling are of two types. teachers’ records and stu-
‘ deney” records. We do not advise teachers to cli.sopl.l) pubiicly the resules
of students” work with systems such as starred chares for perfeee spellers
or bar graphs informing observers who are the good spellers and poor
spellers. Rather, teachers can have students record therr own progress, .
and thereby chart cheir own spelling growth.

No one form is better than another. Several forms are included

f . . - -~
so that teachers may deude which will work bese in therr own sicnations. -
“"k;::-
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N
FORM 1
' MY SPELLING WORK .
Card (.’omplc;tcd Day My Score
s
- FORM 2
Stut.lc;lt Name
Praciice Number Test Partner
List No. Acuvity No,  Correet Date Scere Initial

FFORM 3

«SPELLING RECORD

Name

Lisc No. Number Correct on pre-test

Number Correct on post-test .

Signature of Partner

2
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FORM 4

INDIVIDUAL SPELLING PROFILE R

3

Coded o match the 36 units found in most grade level spelling
texts with the leteers representing spelling tests across grade levels. Stu-
dune checks or writes in the date in each eell when each level is mastered.

Name
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Guide 4. Set up testing procecure. Studenes admisger pre—teses of
appropriate word lists to their pareners. If mastery 1s demonserated, the
student proceeds to the nexe list. If mastery is not shown, the student
practices until the st is given again. The pair determines when the
student is ready to ke the st again. What is mastery? Mastery of a
word ist means to spell /! the words correcely. However, if a student
consiseendy misspells a parcicular word or two on . list, she or he should
be allowed 0 move on w0 the nexe lise and continue to review those
misspelled words until maseery is achieved,

Guide 5. Spot—test and wnfer. Sometimes it is necessary to spot
test some or ali of the students. Spot—testing, is testing a student over
a list of words selected from the lises che scudent has completed. This
could be done as the need arises, such as when a student scems to be
progressing through lists faster chan the teacher thinks is reasonable.
Spot—testing can also be done on 2 systematic basis; students mughte be
regularly spot—tested after they have completed cen lises of words.

When students repore they have mastered words and a teacher
finds they have'ni -, the teacher may quiedly but firmly tell the students
that these lists will not be recorded as mastered and that they must
continue o work on them until they are mastered. Spot—testing uncovers
students” ipaccurate reporting of mastery and enables the teacher to learn

.
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. who needs regular spot—testing and who can proceed without close at-

ention. P
. - Conferencing can®also be done o a scheduled or informal basis.

No mateer how good che spelling kit, the practice activities, the teacher’s
management, or the pair~learning are, students need personal contact
with teachers. Conferences achieve this. Students who are progressing
well need to know that we teachers are aware of cheir progros and we
\ encourage it. Students who are not progressing can be given encourage-
: ment uand reinforcement in the conference.
No rule governs the frequency or lengeh of the conferences. The -

_ume and frequency of conferences will be determined by variables such
as the number of students and cheir individual needs. Some conferences
may last three minutes, while others may last ten. Conferences can take
place during the language ares period or at any time the teacher finds

“appropriate. R

Step 4. Evaluate Program for Constant Iniprovement

Evaluation should be continuous. Individual reachers have differ-
v ene seyles, dand qualicy instruction can occur in different ways Teachers
. may ash themselves chese questions while working with a formal spetling
¥ progran:
L. Are students working on words that are at cheir levels?
2. Are students succeeding in the spelling program? ' ’
R - . .. . ° .
3. Are students developing positive attitudes toward spelling?
. 4. Are students transferring cheir abilities to spell the list words,
, to their writing? '
5. Am I devoting an adequate amount of time to spelling, [
ensuring success, and avoiding boredom? |
: 6. Am | careful with the rules [ present and the way that | i
. present them? ’
. Am | presenting words in oral and written contexts? ‘
. 8. Am I continually building the spelling resources availuble “
to students in my classroom? 1
N -
. 9. Am I continually extending my management ability so that
I can better meet the needs of more students?
T 10. Am I a model of one with a good attitude toward spelling?
O 24
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Students” attitudes toward spelling are very important, and the
suceess they feel in spelling influences these atttudes. While studenes
will not always relate Low they feel. an atttude mventory mighe give
some chues. Try using rhe following inventory or modify 1t and develop
youfr own: ) )

INVENTORY OF 3PELLING ATTITUDES

The bese ching about spelling 15

P know my teacher hkes spetling because

The hardest pare of spelling s

The tinng t do not Like about spelling 15

I woukl be a beteer speller if .

It 1s fun in spelling when

The best speller T know is

We have spelling in school because -

When you grow up you use spelling to

People who cannot spell are
v -

‘The ching thae helps me most in spetling is -

Student Contracts

Contracts may he used to involve students in making detisions
about what they are to do. how they will do e, and how they will
evaluate the outcomey. Student coneracts have different uses anad they o n
be employed along with teacher - developed word lists, commercal 5pcl|-
ing materials, or the ol curriculum approach.

Somie teachers may want to use a contract with only@ few stndents -
rather than an enare class. Several coneract forms are provided which
teachers can use of they wish to do’student coneracting i spglling.




SAMPLE CONTRACT

-1 0 -

- - ™~

Will do thie following spelling activity before

-

z

. Teacher s Student ) - \

e dpeas v edmy ey

&

FORM 2

RS

T - ’ SAMPLE CONTRACT :
5 Student Name — . K

Starting Date i Ending Date — /

w complete the following spelling before T
Activity Date Comipleted Evaluation .
. i N s
. L,
!
i . Student Signature
3 - Teacher Signature
5 . -~
1,
;.
il .




S

R T R S Py ey
& X r K

Gy

_-List or unit number

SaMPLE CONTRACT

|
|
Name : . .. R

Complete -activities number 1 and 2. -
Choose two additional activities from chis list to complete: e
1. Pronounce all words to a friend. . - L
Use all words in a sentence. Have a friend listen.

Write a short story using at least seven words from the list.

Write a short play using five of the words.

Write sentences wich ten of the words.

Look up the origin of three of the words.

Construct a crossword puzzle using five of thé words.

N oM

My Work Record

Activity Date Self-evaluation ~

Teacher . Stwdent
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Improved Use of Commercial Materials

The use of commercial materials can be’improved by having stu-
dents self-pace themselves in the commercial spelling books or by using
a commercially prepared spelling kit.

Self-pacing in the Commercial Spelling Books

A spelling kit can be made by cuteing up spelling texebooks. Cut
up two spelling textbooks at each level using several levels of a spelling
series. Two copies of each book are necessary because one side of each
page is covered when the page is mounted. The pages, once mounted,
can be placed in a box or plastic tube in a file order system from the

*castest level to the mose difficule. If students are asked to do the textbook
acuwvites suggested on the cards in addition to studying the words, make
teacher’s edittons with correct responses available so that students can
cl.eck their own work. Racher than removing the pages of the spelling
books, some teachers copy the words from cach unit on separate index
cards. All levels of the sertes should be utilized; but, if this is not possible,
usc books at least one grade level below and one grade level above, in
addition o the book at the grade level of the students.

When commercial spelling books are used to develop a spelling
kit the kit can be implemented 1 accordance with the suggestions given
in the section on using word lists.

- /*—*

Commercial Spelling Kits

Commeraal spelling kits have appeared on the market in recent
years. Their quality varies, and some are designed as a total spelling
program while others are supplemental o one specific series.

When considering the purchase of a commercial kit, teachers
should ask the following questions:

1. Does the kit include both spelling Tists and practice activities?

2. Is the kie multi-leveled and are the levels appropriate for my

students? .

3. Does the kit reflect spelling research?

4. Is the management system one that | can implement in my

N

classroom?
5. Does the kit include a recordkeeping system?

6. s the kit consumable?
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Some kits provide spelling practice activities as well as lists of
words. Good practice activities can provide students wich actractive ways
to learn words. An advantage of most commercial kits is chat they do
provide—in one box—a wide range of spelling words. The management
system of a kit needs to be examined to determine if it can be imple-
mented with ease. If teacher—aides or volunteers are required for suc-
cessful implementation, ‘the teacher should consider this before purchase.
The time required to implement the program and the in-service training
required must be considered also. Commercial kies should contain ap-
propriate recordkeeping systems, since students will keep some of therr
own records.

A FINAL NOTE

Most teachers have their pet peeves about instructional practices
in spelling, and we have ours. We believe the use of spelling bees and
the use of spelling wall charts with rows of gold $tars should be elimi-
nated. Nothing damages students” ultimace suceess in spelling as much
as siteing, for what scems like hours, after they have been eliminaced,
while others demonstrate their abilities in a spelling bee; or having a
large chare visible to the world which tells everyone thae certarn students
are poor spellers because they failed o ger gold sears or 100% by their
names.

We hope that through reading the ideas presented in this section
that teachers will examine their spelling programs and some will possibly
modify them. We hope other weachers will continue their practices be-
cause they find suppore for and success in what they are currently doing.
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PARTIII . . . =

SPELLING ACTIVITIES .-

The use of the numerous commercial and teacher—made spelling
activities available should be governed by the needs of the students and
the value the teacher places upon such activities. A few simple guidelines
to use in choosing and developing spelling games and activities are:

1.

’iw

7.

. All students

Keep, games simple. Often spelling games become so complex
that students lose sight of why they are playing cthe game.

the game.

Students should work on spelling activities or games in pairs
or small groups so they can capitalize on each other’s spelling
knowledge.

Students should write spelling words racher chan spell che
words orally. Writing helps students develop the correct visual
image.

Competitive games should only be played with students of
similar abilities. Only in children’s stories should rabbits and
turtles compete.,

" Checking for the correctness of the spelling should be a natural

part of any spelling activity.

Spelling activities should always be success-oriented.

Spelling can be fun and need not be painful for students. Games,
if self-selected and self-correcting, are usually a source of enjoyment.

While enjoyable and useful for many students, the following ac-
tivities are intended to serve only as guidelines for teachers and can be
modified in any way to meet the needs of che individual classroom and
teacher. A spelling resource file of activities helps to keep the activities
available to serve needs for a long period of time. This file of sctivities
can be placed in a spelling center for maximum utilization.

’ I

in a_small-group should-be -actively involved in




. Puzzles

' * Crossword puzzles and ocher word puzeles areavarlable from many
; sources. They appear in paperback books which can be tken apare and
: laminated. Puzzles can be found in students” weekly newspapers and
commercial Kits; these can be mounted on cardboard and I.um’n.ucd.
These puzzles contribute to building vocabularies, also.

Charades

Pairs of students and small groups can play spelling charades.
This involves telling che number of letters in the word to be spelled and
then acting out or pantomiming the word for the other team. In addition
to spelling “practice, students dramatize. nonverbally.

Affix Team Competition
Small groups of students or pairs ke a suffix, prefix, and/or root
word  Within a prescribed number of minutes they compile a list of all
" the words they can think of or that they can find-in_the dictiopary chae
include the affix or roor word. As with mose spelling acuwities, there is
vocabulary =building potential in this game also,

Homophone Fun

This game 1s played by an individual, pair, or small group. Stu-
dents search for words that sound alike bue are spelled differencly. Using
the dictionary and asking othérs for suggestions are legal and encouraged. i
The emphasis is on producing the list and not on originalicy.

3

Scrabble for Juniors “
This game has been published in very simple to very sophusticated
forms. Poor spellers often do not like Scrabble, especially when points
are given only for correctly spelled words. Teachers can allow students
to make up their own rules for Scrabble, the purpose of the game being K
the practice Many students, including the weaker spellers, enjoy the
game if they feel free to use the dictionary.

<
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. « Making Words from Words

Certarnly an old activity bue still a useful one is taking long
words and constructing numerous words from all of the combinations
: The long word can be one the students suggest, sometimes the name of
‘ an approaching hohday or new content area words. Have students work
in pairs checking the spelling of words together.

: . Media Spelling

Especially fun for primary age students is spelling words wich
paint, making them in clay, or writing in sand. This should not be drne
with large numbers of words but rather with a few words difficult for an
individual ¢hild.

Alphabet Macaroni
Have students spell words using letters made from such materials
as felt, wood, sandpaper, cte. Thi$ Kinesthetic approach is fun for all
students, not just the severely disabled.

————
—

Spelling Demon Games

e 0 .

Many commercial games are available to teach spelling demons
such as “their” and “there.” These games include board games and
card decks. Use these games only if they fit the suggested guidelines and

include high-frequency words.

Technological Devices
Many devices give students instane feedback on the spelling of
words, The best of these devices giye visual practice in recognizing the
correct spelling of the word.

v

Spelling in Context

Make enjoyable spelling activities by taking humorous short sto-
ries and poems and deleting oceasional words, leaving enough words for
students to comprehend the meaming. Shore fables and familiar nursery
thymes are good. Anrexample is, “Mary had a | - — — lamb.”

: Q 32"
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—misspell_over a shore period of time. Students are then asked to group
er & short perl
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Constructing Silly Stories

Rather than asking students to repeatedly write sentences with
a spelling list, ask them to write a silly story using all words on the list.
Often the humor will be clear only to the writer.

L3
Dramatizing Spelling Words
Students enjoy spontancous opportunities to dramatize words and

their meanings. When the words 10 be dramatized are printed on cards, ;
students develop visual memory of the words.

: Anagrams

An anagram is a word which is made by changing the letters of
another word. Some examples are. smile—miles, meat—team, pin—nip,
saw—was, and run—urn. Games based on such visual wordplay can be
motivating.

-

Editing Activities '
Numerous editng activities are beneficial as spelling activities.
One activity is asking students to compile a list of all the words they

. ————— . .
the words 1o determine if they can gain insighcabout thc;pspcllxngof\\

©
words,
In another editing activity, students who have personal eopies of
dictionaries are asked to place a small dot by all words that they look up

) o . . /-
in the dictionary. The student then compiles a list of words looked up
more than twice. The list can be kepe in the dictionary for easy acecess i
whenever they note that they have looked up the word more than twice.
Many students enjoy cheir own personal spelling demon lise.
1
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Education Association, 1977. :
Presents spelling rescarch with implications for methods and approaches Also
discusses problems confronting spellers and teachers of spelling.

Boyd, Gererude A., and Talbere, E. Gene Spelling in the Elementary School  Columbus,
Ohio: Charles E. Merrill Publishing Company, 1971.
Reviews the history of spcllmz... including factors 1n learning to spell, reasons for
wnability to spell, and individual differences in spelling Su;.,;.,cs(s several activities
and games for teaching spelling.

Burling, Robbens, l’nxlub i Black and White. New York, Holt, Rinchart and Winsten,
1973.
Several pages on spelling relate problcms and solutions in the area of dialects and
spelling, and briefly discuss regularized sptllmg.,
Dolch, Edward W. Better Spellmg. Champaign: Garrard Press, 1960.
Discusses words to teach. spelling period, spelling generalizauons, and attitudes
and habits an learning to spell. Appendix lists the 2,000 commonest spelling
words.

Donoghue, Mildred R The Child and the English Language Arts Dubuque, Towa William

.C. Brown Company, Publishers, 1979.

Chapter on spelling contains information about psychology of spelling, snvented
spelling, and indwvidualized spelling, as well as suggestons for several spellieg
games.

Ferresra, NclI'y Ceres. “Spelling and Handwriting. ™ In Classroom-Relevant Research in the
Language Arts. pp. 119=25. Washington. D.C : Assocuation for Supervision and Curric-
ulum Der slopment, 1978
Provides a brief review of spelling rcscarch (partscularly 1n the seventies), sug-
gestions for smproving the teaching of spelling, and muscellaneous comments on
spelling.
Fiezgenald, James A. A Basie Life Spelling Vocabulary. Milwaukee. Bruce Publishing Com-
pany, 1951,
Provides 2,650 words most f'rcqucmly used tn chuld and adult writing. together
with suggestions for their use and an especially informative discussion about grade
placement of words. Text should be very helpful to teachers developing thesr own
graded word hists
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Frtzgenald, James A, The Teschng of Spellng Milwauker Bruce Publishing Company,
1951, 3
Suggests methods for teaching spelling and selecting words to study, as well as
several activities for learming to spell

Frith, Uta, ed Cogmitive Processes 1 Spelling. New York. Academi\Press. 1980.
Includes spelling wdeas and research of vanous contnibutors categorized into several
areas spelling nstruction and reforms, spelling and langusge, orthugraphic
awareness, spelling and word recogmition, spething strategies, spelling errors,
spelling and development, spelhing and language disorders, and spelling and
dyslexta. Also considers lustonical, hinguistic, and cogmtive approaches.

Henderson, Edmund H.. and Beers, James W, eds. Developmental and Cognitive Aspects
of Lesrning 1o Spell, Newark, Del , International Reading Assocation, 1980,
Contains chapters on such topies as diglect and spelling, relationship of cogmuve
development to spelling and reading abilities, and three steps to teaching begin.
mng readers to spell. N

Hlldmh . Gerteade  Teaching Spelling. New York. Henry Holt and Company, 1955
Provides an overview of the teaching of spelling with very interesting ¢ bapters on
the principles of learmng applied to spelling, and the begmmngs of spelling.
Contains a vocabulary hist of 2,996 words with teaching suggestions .md directions
{for dviding the total hist into graded hists,

Horn, Emest A Baste Writmg Vowabulary. lowa Ciuy: Unmiversity of lowa Press, 1926,
Reviews previous spelling vocabulary studies and descnibxes the author’s investi-
.gavon Includes hist of 10,000 words most commonly used in wdule writing, as
well as discussion and evaluation.

Moffett  James, and Wagner, Betty Jane Student-Centered Language Arts and Readig.
K-13. Boston: Houghton Mifflin Company, 1976
Several sections offer spelling rdeas involving phonis, games, and proofreading.
as well as ways to improve spelhing,

Peters, Margarer L Spelling, Caught or Taught2 New York, Humanites Press, 1967.
Discusses the spelling problem. determimants of competence in spelling, ap-
proathes to teaching spelling, and assessment of spelling.

Rinshind. Henry D. A Basic Vocahulary of Elemeniary School Children. New York. Mac-
millan Company, 1945,
Provides 1deas about & bastc vocabulary including the need for studying vocabu-
lanies. sources of material, uses of the word hist, and vanations 1n occurrence of
words Also includes the author’s word list.

Robinson, H. Alan, and Burrows, Alvina Treut. Teaher Effectiveness in Elementary Language
Arts A Progress Report Urbana, 111, Clearinghouse on Reading and Comenumication Skalls,
1974. ’
Section entitled “Teaching Behaviors 1n Spelling Instruction, Report of the Lit-
cerature Search™ concludes there has been no research to determane the effects of
teaching behaviors upon spelling achievement of students.
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Smith, E. Brooks, Goodman, Keaneth S., and Metedsth, Robert Language and Lhinking

in the Elementary School. New York: Hole, Rinchare and Winston, 1970. '
Several pages of this work discuss new views about spelling, spelling i context,
and dialeces and spelling.

Stauffer, Russell G. The Languags-Expertence Approach 1o the Teathing of Readmg. New
York: Harper-and Row, Publishers, 1970.
Several pages devoted to spelling in a language-expersence approach consider basw
prnciples, formal instruction, phonological development, tescarch, and spelling
consciousness.
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