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In the fall of 1977 -the Committee on Literature in
_the Elementary Language Arts met to consider
their charge from NCTE to develop materials to
help early childhood teachers see literarure as cen-
tral to theccurriculum. This book is a result of our
deliberations over a three-year period. At first we
“considered compiling a booklist of childien’s
books suitable for integrating into ‘curricular
areas. That approach would have helped teachers
who wantcd to supplement their instruction with
literature. vut our charge from NCTE went fur-
ther than that. What about teachers who wanted
to make litérature central to their entire cur-
riculum, not just a frill tacked on as an after-
thought? More and more teachers okyoung chil-
‘dren-are seeing that isolated mnstruction in basic
skills does not bring with it the interest, ex.ite-
ment, and learni;lg that she‘;ring literature in
meaningful contexts generates. More teachers are

seeking alterfiatives to rigid insiruction from bas- -

als.” This book “provides an alternative. Teachers
.seeking to put more meaning into their cur-
riculum can begin gradually by bringing more lit-
erature into their instruction. The ulumate goal,
Fowever, is a completely integrated curriculum
+with literature as its base. ’ .

As our committee planned this book, we re-
“jected the “readings” approach where each author
writes a chapter and there 1s little continuity from
dne-topic to another. If we seek to help early
childhood teachers yntegrate (‘urru'ulx?n;our ap-
proach needs to be well organized, {ogical. and
comprehensive, for although teachers arce often
encouraged to share literature with young chil-
dren in the instructional setting. few guidehnes
are available for using Ii(em‘ure as the core of the
curriculvm. This often results in a lit€ratme-qur-
riculum that is spotty, nadental, and ill defined
This text presents the point of view that lterature
can b€ the core of an early ¢hildiood curreulum,
a place to start, not Just a pleasant addition to a

theme of study or 4 way to Aill in slots of time

4
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We begin with theors. The first chapter pre-
sents our rationale for making literature an inte-
gral part of the early childhood curriculum. We
present some goals tor the appreciation; com-
prehension, and extension of hterature in the cur-
riculum. fos

The second 4 hapter rhoves from theory to prae-
tic=. The first thing a teacher must do to integrate
hieragure 1mto the curriculum 1s to create a
lite-ature-rich clagsroom environnient. A reading
orner can be far more than acollecnon of books.
In odditon, it is importaift to provide a broad
collection of props to enhance the literature cur-
riculum. Young children need muluple encoun-
ters with the same story (through puppets, fla:-
nelboards, dress-ups, and the like) in order to
ingernalize the story stiefcture, language. and con-
tent!

Once the teacher has created a stimulating en-
viromnent, teaching strategies must be emploved
to expose children adequately to literature AlY
though there are igpoks available on storytelling,
few early childhood teachers actually tell stories to
their classes 'on a regular basis. For that 12asnn.
concise directions are given i chapter three for
storytelling and choral speaking. In many class-
10oms voung children oceasionally encounter lit-
erature, but typicallv the only routine with litera-
turc is the teacher reading aloud, The hterature
habif can be fostered by other classroom hterature
routines, such as SSR (Sustamed Silent Readng).
At the end of this chapter a “dassroom lterature’
routine inventory’” allows the teacher to stand

" Thack and assess the degree 40 which hterature 15

routmely encountered in his or her room.

The fourth chapter takes one literature
routine, reading aloud, which has repeatedly been
shown to have a substantial impact upon young

+ childien. and thoroughly explores this impact.
Lap reading with one child s seen to be essential
to a good cailv childhood dlassroom. Lap reading
s such 4 anncal techniquee for helpmg culdien

.
>
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learn what reading 1s all about that 1t behooves
teachers of young children to recrunt other adnhts
or older children to sit down individually yith
prereaders and beginming readers to share htera-
ture together. The “reading aloud to children
scale™ at the end of the chapter provides a second
self-asséssinent for teachers. They can check on
their abihties to present hterature oraily in a man-
ner in which children are not onh entertamed,
but also mnformally’ taughl

Each curricular area is briefly exp‘med tor ht-
erature opportun.ties in chapter five. The bibhog-
raphies accompanying each section should be
especially helpful to teachers. This chapter con-
tains the central theme of the book—that litera-
ture can be an integral part of all curricular areas
Specific examples of how eight tec.ners have ac-
complished this are found in chapter six. -~

Chapters seven and eight suggest resources that
can enhance thé literature LUlll(llllln] First,
human resources are discussed. To provide indi-

vidual attention for each child plus a rich and

rolalmg reperl()lrc of encounters with lll(‘rdlLlT(
volumeers are needed in the dassroom. Further,
the .classxwm teacher can accofphsh-only a him-

ied amount with each child. If parents work with-

teachers. however, learming is greatly enhanced
S'his s ‘espeaially true in the aree of hteratuie,
where lifelong hiterature habits are so greath de-
termined by the home ‘environment.

As was mentioned previously, voung children

e

Crespond positnel to mujople exposwies to the

same prece of Inc.tnuu Chapter eight ginvts
teachers numerous outlets for enhanang thew hie-
e e carrchum llm)ugh mechia

The summary chapter restates the purpose of
the book and presents an example of how many

Caurniaelar areas can be “webbed” around one

hgok Whether teachers choose to imtegrate mam
books mto a theme or let the themes evolve from
a book, as v done here, hterature achieves a status
it 1s not aurrenth bemg accorded m basic skiils
classrooms. Assessing a child’s progress via a
siandardized te3t is a very rarrow and hmied
practice. The book coaditdes hv asserting the im-
portance of documenting childien’s progress ™
hgerature cuvpiculum in tar more meanmngtul
wavs than mereh admmistering tests

By the end ot the book, teachers will have had
the opportumty 1o estabhish goals, <reate a
sumulating hiterature enviromment, pertect their
teachiing st ategies. provide a vaniety of resoutces,
and evaluate the reqults of their htgrature pro-
grtam Teachers who have explored hterature m
such great depth will have a hard ume g
thewrr mstruction to basals  They will de the least
supplement basal prograims and at the inost teach
basic shills through a meamngtul mregranon of

those skitls mtothe hterane auniculum Iois the

hope of the authors that our readers will become
aware ot the potenual of hterature as a natural
mtegrator of content and proceass

-
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. Vivian E. L. Cox AN
University of Arizona

1
Why a Literatare Curriculum for Young
Children? .
Bringing books and children together 1s part of
our cultural heritage. It is a tracition which begins
in the cradle through the sharing of nursery
rhymes, lullabies, bedtime stories, fingerplags, ard
poems. The stort told, the verse reated, the book
shared—all are part of the child’s first hterature
curriculum. It 1s a cnriculum 1ich with pleasant
associations: a soft lap, a warm bath, a-snuggly
bed-+delightful sounds, memorable lamguage.
meldious rhythms—intriguing i(,‘harnclers, mys-
terious settings, magical happenings—familiar
themes, varying moods, and aifering styles. This
initial Iterature curnculum makes possible the
impossible, uses common words in uncommon
ways. titillates the senses, nurtures curiosities,
stretches the memory, and triggers the imaginar
tion. The seeds of literary appreciation sprout as
voung children and lterature come togethet!
« There are many children who come to school
with the benefit of a rich literature background.
However, other voungsters come to their first
classroom lacking ‘these warm, rich lileram(c\g‘-’.
periences. Some children have Been deprived o
books at home. Television, outdooy play,” games,
visiting, and accon.panymng a parepi on errands
may have asurped the place of Fooks for* these

B

just the oc asional réading of a book
Earlv literature experiences are as basic to chil-
dren’s development as any other type of nourish-
ment. I'hrough theseggexperiences chudrer’s
knowledge of the lore and language of literptire
begins to develop. Children's acquaintancé with
Mother Goose, “The Three Bears,” and “Red Rid-
ing Hood" prepares’ them -to meet Curious
George, Winnie the Pooh, and many ether literary
characters. A sense of story begins to emerge. The
:ar is attunéd to the khymes and rhythms of liter-
ary language. Children become famihar with .
books—the way pages turn, how print moves from
left to right-and then skips back to left again, what
_a written word 1s, how to recognize key words in
the storv, and some basic sight wordi.ni;* postre to
literature provides experiences that énhance read-
ing readiness, (1) developing a_knowledge of hter- |
ature, (2) character development, (3) a sense of !
story, ‘@) language development, and (5) begin-
ning régghing skills that help children acquire a
hterary storehouse. Children will develop
“metalinguistic awareness,” or a sense of what
printed language 15 all about. Withont “metalin-
_guisgic awareness” or litebary storehonse, all the
“basic skills instruction m the world will not-make
.any sense. Reading and writng skills will be
inemorized, but they will not be understood and .
apphed. Our central concern, then. s to help the

children. While jhese other experiences can be . teacher . bringdchildren’s literature into the

wholesome and necessary activities, thev necessi-
tate scheduhing of reading ©mes which many
tamilies don't provide. For chiiddren-from+these
fanuhies i particular, the early childhood teacher
must provide a planned hteratumre curriculum, ne

Q
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* matastream of the carriculum so that ¢ach stu-

dent will acqyre not only a love for lerature, but
also a storchouse of terature-related imdormation
"that will provide a sohd foundition tor future
learning, .
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2 Pearnang to Love Lateratun

Goals of a Literature Curriculum .

A lterature curnculum provides a base of atfec-
tuve as well as cogmune (le\(*lolnnem Children
naturally learn mam things while enjoving this
multhtaceted, mulumedia resource. Books, filmy,
recordings, as well as other persons, serve as ave-
nues tor diterary sharmg and eaplorguon. If the
Iiterature currrculum 15 viewed as the totalit, of
children’s experiences with literatare rather than
a course of study, honyons are expanded that
allow children to truly’become “involved™ with
hooks
General goals of an carly childhood lieracure
carricufum mclude the tollowing (1) provision o1
«Medsure, (2) noursshment ot the imagination, (3)
promotion of creative expression, (4) develop-
11ent of nnagery, (3) presentation and exploration
-of ananet of sivles and forms for the communi-
cation of ideas, (6) awareness of the tuncnons of
language, and (7) acquisiion of metalinguistic
awareness. These goals permit children to mmplc
taste, devour, or repect hterary offermgs, wiile a
the same time to learn an incrédible amount 4hnul
the world we live in
Within the earlv childhood hiterature cur-
riculum, these goals are integrated-withm thiee
areas: (1) appreaaton, (2) comprchension. and
(3) extension  These goa! arcas are mterdepend-
ent, Jequirmg a halance of unphasm that 15 best
achieved by pldnnul experiences” with hterature
Planned cxperiences with hteratine for voung
children begin with an awareness of the porential
ot literatwie asga source for both atfecive and
cognitne developrient Literary resout ces become
the mstruchonal core, not a supplement to et
materials  knsuring opportunities for hiterary ex-
perrences requiees ssstene planming to make
selections and develop activinies that center upon
cotitent as well as process tor the.achtevement of
partcular curricular goals  The end result of such
planting s inguistic and literary richness—a
marvelous legacy for Children to biing to thie win-
g and reading arts “ldealls, duldren will hase
many experiences with stories and poems read o
told to them durmg the tme they are learming 1o
heé mdependent wrrers and readers 1 the ex-
pen.aes are pleasurable andaf hteratire s made
it nn,xm‘lm and natural part of therr enmvinon-
ment; 1t i likely that children will estabhshe posr-
thve athtudes towards 1eading and hterature tha
will remam with them thronghout then ey
(Sins, 1977}

ippreciation

Appreaats s the tist and most importare goal
area of an caly dhvddhood merature carnculum.
Apprecaton, methis imstance,
the senstne awarencess of chddren 1o those tea-
tures of the hterary experiens ¢ that personally
appeal to them  Apprecation 1, _based upon en-
jovment of the experience as duidren sharpen
then disannmanng perceptions i terms ot con-
tent .uul lntmn Atisty Whether ar be just the
“tun” of the c\p(-ncmc the beauns of Mustration
or language, a fascination with ‘the world of fan-
tast, the solvink of a problein. o1 some other mo-
e, children must dosie 1o be part ot the lllcmrv
sharing, The seeils of hterary apprecaton ;,crml-'
aate in the vears betore school tor many children.
l.b,c' i-school Tterature curnculum: should con-
tnee to nerture this appreagnon and help those
who have not vet acquied a love of literature de-
velop st .
“Children appreaate books for many reasons,

R(.ulmg books tor some (mldien has alwavs been
a picasmnable experience ey will antiapate con-

means developing

Hnung Nterars experiences that ate pledsant.
Sharing books 1 a warm, supportive situation s
ruaal to helping chldien “feel good™ about the
natenial shased  1hus, the ume and the setting as

““well as the Iteray chorce all (mmlhlnc to the

value of the expenence

Hunr i as a Basts of Appeaation

\pfnc( 1atian of many hooks hegims wath the tun
of the tale Humor s the hook that catches Chil
dien, that mrakes them parnapate i the literary
expertence. and won't ler them stop unnl the ex-
{u-xu-nu' s complete ,

Humot s readily found collections of 1id-
dles, conundrums, and other bram teasers
Cunthna Basil's Nailheads ami Patato Fyes presents
clementars niddles that use parts of the body, with
dual mean, »q./ffs’ the answets The fun of this
bhook i m the gnessing-+a self-imtiated test
which children take grear dehght Faamples of
other hooks mnvolving hamorouns language ma-
mpulaaon tor the voung are Ghastly Ghostly Riddles
by Gloria D Miklowiuts and Peter Deshbery and The
Sov-Mollion-Dolisir Cucumber by B Richand Charch-
il

Poated verstons of tolk songs and tolktales s,me
npl(u- with humorous madents © Anow an “Old
Fady tn Rose Bonne s aprunt version ot the folk
song mvolving an old woman who swallowed an




’ t
unusual collection of ammalein her stomach 1 an
effort to catch “the spider that wiggled and wrig-
gled and jiggled inside her ™ Other books using
folk songs as humarqus bases are Go Tell Aunt
Rhody, Clementine, and She'll Be Comin’ 'round -the
Mountain, all by Robert Quackenbush. Yankee Doo-
dle by Edward Bangs and illustrated by Steven
Kellogg and Old MacDonald illustrated by Robert
Quackenbush also provide = hurorous base for
appreciation. These books and others are ap-
preciated by children for one major reason
They're fuan!

Imagery as a Basis of Appreciaiion )

Language which conjures up mental images Ilelps ’

children to visuahze both the known and the un-

_known. Such language paints pictures with words,

.

.in the mind”

There is an’appeal to the auditory senses that de-
velops listeming skills rangmg from the perception
of sound to comprehension of imagery W hether
childrerr have made underwater, exploraunns or
not, they are still able to understand and 10 vis-
ualize the sights of the ocean depths when the
language of Swimmy is shared.

. a lobster who walked ahout hke a wMNer-moving

machme .

. a forest of sea weeds gr(mmg trom sugar (gndy

r()cks
an ecl whose tal was .xlmml too ta away 1O Te-
membet
by Leo Lionmt R
. from Swimm )

Considér the mental images that could emerge
from the following descnipuon

The w.nd howled over Alfalta Hill It nipped cisp
_leaves from the whippmg trees Anc hutled them
“craZilbvocranlhy They aadked and saraped and nes-
tled. corverg the forest Hoor Quiet, griet w dihied
down Whiper Hour diter how n’ivll

‘F)\ Peter Painall
from Alfalfa Hil

Additional references ualizing prm(xative lan-
guage that lends itself to the “creation of images
incdlude The Temten and the I+ by

. Aswrid Lindgren, The Moon [umpers by Janice Mav

Udry, ‘and The Fire Bird by Toma Bogdanovic.

Format as a Basis ot Appreaanon

Children often appreciate books that “work™ mn

E
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ditferent wavs. 'he format of the book itself often
lends 1tselt to pushing, putling, turming, matching,
or providing the nussing pece. T Zoo City by

Q .
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Stephen Lewis, voung children are ashed to meich
machinery commonly tound within the ao with
200 ammals In thas spht book tormat. the top halt
nas the machmery and the bottom halt *hie am-
mal As duldren look through the book, they at-
wmpt to matai the pans, such as a steant shovel
with a girafte. In Howses Keep the Weather Out by
Jeame Soble, dnldren take a tour ot houses
aroutd the world, visiting 1gloos, castles, tents, et
1 hen they are mvited to complete the book by
ceither drawing o1 cutting aud pasting a prtuie of
the partcular house inentioned  Otber books that
use intnguing tormats are .4 See Parade by Robyvn
Supraner and My Feny Fust Book of Colors by B
Caile.

Iustrations as a Basis of Appredation

Apprecation can stem trom the beauty and
umqueness of illustrations. For voung children, -
lustrations help develop visual lieracy. Fuctures
are as essential to the development of the dnld’s
visual magmatton as words are to the deelop-
ment of verbal unagimation Pictures can setve as d
basis for pictoral storvteling Quahty llustratons
possess a power of their own to transport children
to places famihar and untamiliar. In The Corcis by
Brian Wildsmuth, - colorful illustrations bimg the
spell of the sawdust 1mg to voung readers o1 hs-
teners as the successton ot acts loved by children
are pjesented  Page atter page, children are -
vited to enlarge and c\p.md thetr viston of the
ancus through the magie of the illustrator’s brush
Paul Goble-uses brilliant pamungs that sweep
across the page to allustiate The Gl Who Loved
Wild Horses The bold suT?'bd illustrations tell the
story and the detals mvite dn{(h(n to agan .md
agam “journey with the gl andythe vald horses
+In Snow White In the Brothdrs Grmm, allus-
trated by Ttina Schart Hymah, the struggle be-
tween good and evil s vividly portraved  The
magnetsm of the illustrations ivares childien to
raise many questions, Why s she domg that
What 1s happenmg here® 1s that the wav dwarls
really look® Why does the frame of the imtro
change* How did the queen (h%;,ulsc herself to
fool Snow White* What 15 a bier? Thede and ather
questions evolve as children respond to the pieto-
rial umages created  The drama of this tale comes
to hite through illustianons thatg e as enchanting
for (luldren as the qtory itself. .
Marthn Schwentzar uses photogi .lphs to bring
ammal tracks m the desert o duldren m Byid
Bavlow'y We Walk i Sandy Places 1 hese dlustia-
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invite chlldren to “read the tracks”

4 Learming to i.ove Literature
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tons subtly reveal the evidence of hfe i the
desert by telltale tracks. The photo-artstry of
Schweitzer results in warm brown illustrations that
like one r1eads
a story.’ '

Other books in which illustratons present the
same magnetic appeal indade:

Anansi tne Sprder by Gerald McDermott

Why Mosquitoes Buzz . People’s Ears by Veina
Aardema, illus. by Leo and Diane Dilon

The Wave by Margaret. Hodges
Wake Up, Jeremiah by Ronald Hamler

I Stood upon a Mountain by Aileep Fisher, illus
by Blair Lent

Ox-Cart Man by Dohald Hali illus. by Bdrh.n.r
Cooney. i

- .

Imagination as a Basis of Apprecia(ion

Another mode of appreciatioh that attracts chil-
dren to literature is represented by those books in
which the improbable is rendered probable. The
setting of such books is a2 world where mag
works, unicorns and other imagined creatures re-
ally exist, and around the next corner you actually
meet a witch or a dragon. Children are caught by
the adventure, the conquest, and the excitement
that can be <heirs in this fantasy, workd. The only
key intp this world is that which unlocks the
child’s imagination.

In literature even a house can challenge the
imagination, especially one like Baba Yaga's. Baba
Yaga; a traditional figure in Russian folktales,
lives in a most unusual house that moves through
the woods on chicken legs and responds to the
commands of its mistress:

“Izbusnka, lsbushka, lower yvour door to me”
The chicken legs of the hut, calle.l izbushka, bent to
the ground and Baba Yaga dimbed mside

by Ernest Small and Blar Lent
trom Baba Yaga b

“In another situation, children are introduced to
a peace{ul town in the counigy named Calabria.
There they are introduced -to an old ladv called
“Strega Nona,” which is fine until they are told
this means “Grandma Witch.” Then thev finther
discover:

Although all the people m town talked abous her i

whispers, theyv all went to see her af they had tou-
bles kven the priest and the sistets of the copvent

.
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went, becanse Strega Norcdia have womage tonch

by Tonue de Paola
from Steea Nona

I such an mnagmative world g she-dragon may
seek a blacksnmth's help i devising awan to lue a
voung bov 1o shore to be snatched and carnied
()i‘ - B

[he she diagon saw that she conld do nothmg, so

she went o the blacksiith “Snuth, Soath, forge me

avore as fine as the vouce of Ivanko s mother ™ And
the blacksmuh forged one  The she-dragon went to
the shore and began calhing And Ivanko

thought, “Now that's mv dear mother bringivg e

food'™ So he paddled to share The she-dragon

quickhy sitatched Inm from the boat and off she car-
tied him

by Manie Halun Bloch
trom lvanko and the Dragon %

T he trachuonal farry tales of magic and adventure
such as Cinderella, Sleeping Beauty, Hunsel and Gret-
el. and Jack and the Beanstalk are m this mode.

N These books offer expanding horizons and a

chance 1o denture mto places that do not exist,
Children grow m thewr abihiv to understand, en-
joy, and create such mmagimings throftgh the
power of the mind. For them, mvohement with
such literatuge 1esults m an educated imagination.

Othar h(x)ks to be constdered m the develop-
ment of lm.lgm.mvc powers cre Liza Lou and the
Yeller Betly Swamp by Mercer Maver. The Three
Robkers by Tomi Ungerer, and W here the Wild
Things Are by Maurice Sendik

Fmpathy as a Basis of Appreaanion

Some books are appreaated vecause they dedl
with a pmbl( m—cither 0.a¢ conamon o most ot us
or one particul, nl\ common m the Ines of voung
childien Most voung childien mabe nnstakes at
one ume ot another  ICs mmpo wnt for them to
discover that other people do this oo, The fac
that sometimes even mothers make mistakes 1s
comerved well by Jadith Viorst i the followmg
passage N

My omama savs there ssn?oany meon-evod monsta
with long s#my han andponty dlaves gomng sentchy-
scratch, serstchy ssentchy-soratch outsiac my windouw®

But vesterday iy o sard T eonldn't have sorne
cream cheese anomy sandwich, because, she sad,
there wasnt ane more And then 1 found the aeam
cheese under the tornce v back of the Jello So
SOMEMNes eve aimas niake mastabkos

v

by fudith Vienst
from My Mama S -
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*Or consider the chiidren who are called so mam
“pet™ names by different people. How comforting
it is to discover through a book such as My Lutle
Cabbage—Mon Petit Chou that children around the
world are fellow sutferers of such figurative en-
dearments: ’

I bve m the Untted States. but that 15 not all
My grandmg calls m"g* My httde monkev—'
My mother calls me "My Intle devil—

My father calls me My little lamb—
But this 1s the real me

by Susan Purdy
from My Luttle Cabbage—Mon Petit I hou

The children who discover If It Weren't for You by
Charlotte Zolotow or, My Brother Furte unth Me by
Ludille Clifton not only discover characters who
engage in wish-fulfillment regarding another sib-
ling bur also extend‘that discoverv in terms of
awareness of the possible consequences if one’s
wish is granted.

William also had a wish in William's Doll—a wish
not understood by, his father, hig brother, or the
boy next door. William wanted a doll. Wish-
fulfillment®in-this instance was made possible by
William's gtandmother with the gift of a doll and

“ her verv wise words: o

He needs it to hug and to cradle dand to take to the

park so that when tre's a1 father hike vou, he'll know

how to take ~are of his baby and feed hun and love
him and bring him the things he wants'like a dolk so
that he can pracuce being a father

by Charlotte 7olotow
trom Wuaam's Doll -,

: Oftentimes the child needs darification of per-
sonal feelings. [ st as frequentlv, help s needed
to understand other people’s feelings. A deeper
understanding of human motives is an outgrowth
of books such as Amige by Bvrd Baylor Schwentzer,
.and Much Bigger Than Martin and Can I Keep Him?
by Steven Kellogg. .

Other Sources of Appreciation
L e

Still other sources of hterary appreaation eirerge
from nvolvements with books thut sausty the
curiosity of the child, tie in with the sense of ad-
venture, provide mtorraton, challenge the mind,
or presenc 4 unigue hterary style. The options for
nurturance of literary appreciafion are &~ vaned
as the children themselves. As teachers share a
wwi(le variety of good books with.children expen-

ences with literature will develop children's tastes

ERI
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The Literaturs Curresniem A

Comprrehenion

A second goal of a hterature curnculun tor
voung children is comprehension Comprehen-
ston 1molves the wapaaty to understind what 18
heard and what 1 read Comprehension grows
into different levels Youngsters enjov hstenmg to
stortes and developing a host of comprehension
skills (sequenang, cause and eftect. main ide.,
etc ) that they will later apph when reading on
their own. .

Tow often young childien think of readmg as
utrering the sounds of words. Thev get absorbed
ir wo d calhing and forget there is content te a
story Steinbeck (1951) wrote' “The design of a
book 1 the pattern of a reahty controlled and
shaped by the nund of the writer.” We all have
our own worlds of reality So do voung children
They can onlv approximate the author’s con-
strufted world to the degree that their own world
of experience and that of the author o