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. L2 INTRODUCT JON |

MORE (Minimal Objectives for Reading Essentials) in English and Korean is
argantéed hy levels for Lhe purpase of diagnostic testing and fnstruction for
Pimtted English proficient Kovean students fn bilingual apd/or English as a
Sacand Language classvaams.  Thia does not wean that a student should ha | fwfted
Lo working on any thnutIv& at d particular leval - the student should progress
Lhrough the sequence as he/she {3 able. 1his diagnusaic progeam 14 miuimdl.
not developmental , -~

this program suggests that the development of English veading skilis hf
Timtted tnglish proticient students should be based on childrens' fiest language
in terms of trnnsfarahllity‘uf veading skilly In the areas of audlto}y/vfaua\
discrimbnat ton, phoneme/grapheme corvespondence, structural analysts, vocabulary,
literal and Interprative comprehenston,
1. Transferring Reading Skills

Research related to reading instruction in bilinqual education has bastcally
centered on the inftial 1anguage. the child's first lanquage, to be used. *_From '
a theoretical perspectivé, learning to read In one's home language will be
easier than learning to read a secgnd language, particularly an unfamiliar one.
'The learner brings to the task of learning to read his/her native lanquage a
syptactic and semantic Knowledge of the language which makes it possible to
predict the meaning.of the written form.

Three major assumptions have dominated curricular suggestion in biljngual
literacy programs. One common assumption guiding the instruction has been
that before cﬁildren can learn to read, they must have oral proficiency in the
language to be used.f This suggestg that children should be taught either to

read in their native language or that before bilingual children are introduced
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A : : o .
to English reading, thé}Amust have oral command of English. Teaching English
as 4 Second Language shauld definitely begin with aral language development
and thareforae, befove bilingual ahtldran can learn to read English, thay wust
be ablae to understend and apeak it effactgdelya If the child yses his/har
netiva language at home, woadind'snoutd be &aught (n that language. And inten-
sive pral lenquagd trninlnu (n the second language 1s reeemm@nded hafore teach-
ing reddlng In that lanqque

A Bﬁhoﬂd nuﬁumpctun ahout, randtuq tnstruuctun In a language other Lhen
English, pqrticularly Korean, Is that since {t has regular grapheme~phonmue
correspondence. it 1y easjer for the child to Tearn td-read initially 1nfthe
nativae languade by introducing the ralationshtp betwann-sound and letters using
phonfcs as the basic focus. This view grows from the tmplicit belfaf that
literacy in ulphdpatlcally written language ds mainiyxlearn1ng the latter-sound
or phoneme~grnphed§xrelationships. Netfther Chinese nor Japanese has corres- ; |
pondence on a phonede«graphemedlevol to the spelling system of the lanquage. )
However, people can tdieeaﬁe a great deal of orthographic complexity in reading
because syntactic and sémantic factors mih1mlze the dependency on the ortho-
graphy. | ‘ ' ‘ .

Spelling English'is complex but that has litfle to do with the difficulty
of reading it. The.greater “regularity" in correspondence between sound and
spelling in other languages does not make themeeasier to learn to read. Read-
ing probiems are not unique to reading English. ' |

A third assumption is related to the sound, the decoding fallacy. It is

~ based on an unexamined view of the reading process. Few writers of bilingual

&

reading programs address themselves to how the reading process works except in

responding to print with speech this p =1s mislabeled "decoding " This
idea 1s linked with the second assumption to\Eonclude that the degree of re-
gularity of the relationship between sounds and 1ptters will determine the way

literacy is acquired. 4

9



Many methods 1n the teaching of Viteracy 1n English tnclude tngentous
and complex devices tQ»Sﬁuu the underlying system In o wettten language that
iy titricate and often times tevegular.  The Kovean willing system, on Lhe
ather hand, has velatively uncumniquted phineme- graphepie carvespondance with
few treagularitias,  The tmpltcation for veading Instructian and Qlllugual
aducation 1s that many of the methadalogies employed to teach |iteracy in
Engliah do not apply ta the tunuﬁlng af that skill in Kovean.

Some languayes are easfer Lo learn to yvead than others. Ihe greater the
phonet i¢ uurvdspondénce between the weltten symbol Qud the sounds, the easter
Lhe language 15 to decode and consequently to read. Decoding skills are
taster Lo learn in Spanish and Navajo because the Spanish and Navajo written
cuch are phonetically consistent with the oral language. There Is not re-
search cvddéncu to support the fdea that a lanquage with a more (nuulnr
orthography Is ecasler to learn to read, Nor {5 there any research evidence
to support the more deng?al assumption that one lanquaqge 15 easier to learn
to read th&n another, that the reading process s different in dlfferent tan-
guugés. or that different methods are more appropriate for teaching literacy
in one language rather than another.

For practicai purposes and on the dbuve assumptions this book gives minimal
objectives for reading essentials in English and Korean. for the purpose of
diagnostic testing and instruciton in bilingual education at the primary level
(Grades 1-3).

2. Issues on Transferring Reading Skills

The building of English reading skills upon a child's previously developed

skills in Korean depends on the contrastive analysis of linquistic differences

between the Korean language and English. These differences should be part of

‘ 10
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gach bilingual educatbiun tealher's Lhéafettcgi Background Vigurder Lhat they

be practically applied tu the viassruam fu test wan:rcram'\;tty af feadtiy
shilla Sueh cuitrastive analyata shuuld be relavant specifioal by tu Engliah
as a4 Seiaidd Latiguaye T Uhe sernye thal it ficuyssaa vy auch cantvasts as

might pose prolilems apecifloatly fur the Kovean «hild learnlpng veadbig skilis

b English as a Secand Language.  As auch, 10 leavey oul of accaunt such voi
trasts as might constitute problom areas for nattive apdakers of Euylish fearn:
Ty Karedn as a furetgn or secund language . In thils sense an anlaysts should
he unt Jdivect tanal, nat bi d!r;u[lunal. Plaving of these chtldran tnta Karvean
reading classes tn arder that they flyst aoqutre redadtng skills tn thely
stronger language, s the most stgndticant goal of bitingual educatton. ln.
this sense, biltngual educatfon is a form of Individual tzed fnstructfon bedause
tt gtves ihn Leacher an appovtunity to capitalize on student strengths . leadhers
“should fdenttfy and use each child's Tearning strengths to el fminate educational
deficits.  In this sense, a more dominant language s a learning styrength or
in%truutlnnal tool. ' .

The process of Integrating cognitive skl development with 1nnquaqc.n«qu1”
sttton {5 less diff{cult than 1t may appear. Utilizing a cognitively-based
approucﬁ or a4 teacher-made approach, will vesult {n the implementation of a
‘transferabil ity model that i more sound and more uuu;uuﬂful becausne the child.
ren. will be acqu‘rfng reading skills and trdngferrinq.ukil‘s from their cogni.
‘tively stronger language. Children with stronger cégnttive abflities or pro-
ficiencies in Korean and those to whom we refer in the definition of bilingda!
education, provision of dominant language instruction to non and limited English
proficient students. %hereﬁore, the stronger language should be identified in

order to answer the basic question, "who are the children to be served by bilin-

gual education?" In this way we may link the accurate 1dén£1f1cation and selection

o
[,
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af targstl sludedls with the stouitus tay of pragramy that tedlade a sk1tl Gitlented

wadel Fue Cranaferelog readiog abi s Foum rarean (u bnglish

Uhg of Lhe awial tmparlant aapectia wf Lt lngual educat lun, fui Jdevelujmisnt uf
veadlang skillz i daminant iangsugc and thei In tllglllqh‘ [ H;c Jegioe Lo wiitah
tngtlab as a Secand {anguage (191 ) ptrdygeam I3 a key ta the syentual as adamt. '
sueaza af nai o Plmited bauglish prafle tent students Le eal b danduited
o oa cudidinaled effurt wiih The Bilingual o fassvanm fegfige | Lhe ts—:m:rf:s iy
af veading skills foam b ean 1n(nf:ngl tah will 'fie an enhan ed pvacess A
vamgehenzive 3 component of a4 B tagual educal bon pragram shogbd peomsie an
caster transfesablilty of developmental veading Shitls by tobiodue ey e
vavatuwitary words w‘hh hooan be used to promofe The Transferabril 10y oF phos
shibls fram busean ta toaglish An bl vomponent shoubd alzo develop the Crads
ttonally adibreszod oval Language communtiation skilis in fnglish and velnforoe
it cap!‘«m‘lly baved vontent avesa tnstrucfton after 30 1o FHyat ;;l(luirhfns' i
Faorean pavticalarly at the ltower Grade levels

. w .

EEoan tsSl component provides this aid to transferald b ity and van al-o he
plavded In a way which enables 11 (o refnfure developmental concepts as they
are tntroduced in karean, part hul.n"l‘y at the primary lt-'v‘crl o the ESE companent
wiil Hmr“ alsa promote the transferring of applied rogn# fve '.kil!". from Korean
tnto Inglish

[

H!t};‘[)il ingual teachers should determine the degres to which g reading okills
transferability problem 1o o aused by language or r'mdhh,)\ ira‘umutamw;; They
should also understand the puycholinguistics of reading and De aware of the
notions attached to reading as a tangquage process and language as -4 communicat ton
process The bilingual teacher working wf?h tr.mir.‘f'ei-mm%Hy ot tvder s amd '

‘redding as a visual nnd‘p&rtvptual task, thinkinﬁ as well as rvad}nq as personal,

‘ e-
emotional and social communication.

\‘1 4. sy
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If biiinguahgchiidren are to participate in reading transferabiiity activi-

‘ties ‘which capitalize on their earliest congitive deveiopment in Korean and

' are appropriate to their individuai needs, primary ievei biiinguai ciassroom

_-teachers Must be reading speciaiists to a certain degree They must have a

:comprehensive understanding of reading and the degree to,which a chiid s Engiish

: reading difficuities are due to reading and/or language’ deficits If a teacher

vis aware of other signs associated with pr1mary<%eading difficuities (e.g.

inappropriate posture, difficuity with manipuiations, lack of abiiity to organize

'detaiis, etc.) he/she will realize the p{obiem is-one Gf reading rather than

language and will provide’ remedies in_Korean to allow the transference into

English to come from strength rather than weakness

The chiidren are affected by the 1anguage rules of their native ianguage

and tend to transpose many of the 1anguage ruies and concepts into the English

'1anguage A bilingual teacher working cioseiy with an ESL comppnent can o

Py

capitaiize on the structural differepces of the two 1anguages and utiiize them

as instructionai tools rather than iinguistic interferences. If biiinguai‘{9

teachers .become more aware of the degree-to which. these contrasts interfere with

- a smooth transition they can use the differences in their teaching rather than

respond to the differences as hurdies With awareness of the contrastive anaiys1<

f’

between the two languages in a program, teachers will fully understand reasoﬁs

for errors in oral Engiish confusion in English silent reading, techniques fpr

¥

making a more accurate transition into Engiish speaking and hierarchies with \

-which to present students an understanding of the language differences.

3.  Phonological Contrasts .

‘We will discuss phonological comparison bet%een_Engiish and Korean, espeﬁiaiiy

as they relate to (1) individual sounds,{or phonemes), (2) sounds (or phonemes)

in sequence, and (3) stress and intonation.

We need to attach the foiiowing expo-

[ 2
¢ O



sitory notes Firstiy, we wiii use the superscr1pt h to indicate that the sound

“in question is aspirated (e g. ph, th, kh, chh). Secondly,-We wii] use a fortis
g]ottaTized' consonant (e.g. pp, tt, kk, chch). Thirdiy, we wi11 use a piain =
cbnsonant symboi to indicate that the obstruent) consonant is an unaspirated -
lenis variety (e g. p t,k,ch). Fourthly, we wi]i use ae to indicate the vowel

in question is roughiy equivalent to the Engiish vowei as in 'bad’ or 'bag

)
< .

w‘3.] Individual Sounds |

3.1.1 Voiceless 'vs. Voiced Obstruents The,Engiish consonants, except for

nasals‘and 1iouids, are cailed obstruents. The Engiish obstruents come in pairs, -
4
where each pair consists of a voiceless obstruent and its vowel counterpart Thus

English has "such pairs as p/b 't/d, k/g, Ch/J, s/z, etc

On the other hand, Korean does not have corresponding obstruent pairs; In-
stead, Korean has triads or ‘triplets of voiceless obstruents, where eaCh triplet

i\consists\of a 1enis (soft) voice1ess obstruent its aspirated counterpart and

its fortis (hard) 'glottalized' counterpart Thus Korean has such triplets as
p/ph/pp, t/th/tt k/kh/kk, and ch/chh/chch. The only exception here is the pair
s/ss, where there -is no aspirated version of the obstruent in question.

Ne may -say that the lenis obstruent in Korean is the closest to the voiced
obstruent in Eng]ish while the aspirated’ obstruent in Korean is the closest to
the voiceless obstruent in Eng]ish.‘ As an example, let us consider the triplet
p/ph/pp in Korean and the pair p/b in English. Here the Korean p is the closest
to the English b while the Korean ph is the closest to the English p.

As a result, Korean learners often use 1enis:ohstruents in Korean from voiced
obstruents in Enoiish. Also they.often'use-aSpirated obstruents in Korean for
voiceless obstruents in English. Thus they often make mistakes by saying 'tik’ .n

for 'dig;F 'tok' for 'dog,' 'kot' for 'god,' and so on.
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<= problem for Korean’iearners liesrin_their tendency to aspirate all voiceless

3

Korean iearners tend to automaticaiiy transfer aspirated Korean obstruents

¥

for voiceiess Engiish dbstruents - We may'note that the Engiish p, t, and K °

e

are typicaiiy aspirated immediateiy‘before a stressed vowei whilé they are not »
[

or! very weak]y aspirated eiseﬁhere They are typicaiiy unaspirated immediately

)

“after 's' as in ‘star,' ' spin,' _or,'skin.' This being the situation, the main

stops in Engiish regardiess of theip position Thus'they often make mistakes -

by aspirating their t's, p's, and k's even where they shquld not be aspirated
for example even after 'S as in speak ' 'steam, and ! kate

3.1.2. 'p' 'f' English has the p/f distinction‘Whiie Korean does not.

‘As a consequence Korean learners often have difficuity in hearing the difference’

between these two Engiish sounds. - Thus they often find it hard»to discriminate -
between ‘'pine' andﬁ'fine,' 'pile' and 'fiie,';']eap' and 'leaf,' 'pat' and 'fat;?
'Tap' and 'iaugh,' 'cup' and 'cuff,' and so on.

Since Korean does not have 'f' and-since 'ph‘ happens to be the closest thing

- that Korean has to the English 'f,' Korean learners often u?g\the Korean ph for

the English f. Thus they often'say 'pine' for 'fine,' 'pile' for 'file,’ 'pound”’,
for 'found,' 'pour' for 'four,' 'pin' for 'fin,' 'pani'for 'fan,' 'ieap' for
'leaf,' 'pat' for 'fat,' "lap' for 'iaugh,; 'cup‘ for 'cuff,' 'opt' for 'oft;'fw'
and so on. | | A

Since they often transfer ph.for the Engiish'p‘aiso, the p/f contrast is
often lost entirely in their English. |

3.1.3. 'b' vs 'v' English has the‘b/ distinction whiie'Korean does not.

“As a resuit korean learners often have difficuity in hearing the difference

between these ‘two Engiish sounds. Thus they often find it hard to discriminate

between 'ban' and 'van! ' bow* and 'vow,' 'bat' and 'vat,' 'bet and vet,'

‘curb’ and 'curve,! 'robe' and 'rove,' and so on.
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<

_s' “Since Korean does‘not have 'b' and since 'p' is the closest thing Korean
has to the Eng]ishlb, Korean learners often use the Korean p.for the English
b. Thds‘they often sayh‘pan' for 'han,;,'packY for"back,','prick' fdri'brick.'
‘cap' for 'cab,' lfcdup' for 'cub,' .and so on. |

Since Korean 1earners'often use the Korean p for both b and v “in English,

4

. the b/v contrast is often lost 1n,their English.

3;f.4 's' vs. 'z' English has the s/z distinction while Korean does not.

a4

However, Korean learners do not seem to have difficulty hearing the difference

- between the two”sounds probably because one is distinctly voiced while the other
A ‘ X

-is dqstéﬁtt1y voiceless. . - o . J , 3
. ,

“Since Korean does not have fz,"s1nce the.Korean s is pre empted for the
Eng11sh~s and s1nce ch' is- the c1osest thing 1eft to 'z,r Korean 1earners

often transfer the Korean ¢h for the . Engllsh z.' As a resu1t they often say

P

ch1pper for 21pper, 'chest'. for 'zest,' 'chew for: zoo, and so on,

Note here that the Korean ch is often transferred “for the Eng11sh J, too.

Kl

fhe resu1t 1s that Korean learners often make no d1st1nct1on between 'z' and
'3' in English. In other words, the z/j contrast is often lost in/their*Englfsh.

;315 "t ys, 'y English has the 1/r contrast‘whi]e Korean does not.

)

The result is that Korean learners often have difficulty in'hearing the difference
. N : s

between these two English sounds. Thus they often ffnd it difficult to discrimi-
nate 'light' from 'right,’ '‘load' from,'road,' 'lead' from {read;F '1id’ from
'rid,' 'led' from 'red,' 'low' from 'row,' 'lay’ from 'ray,';{tloud" from 'crowd,’

and so on.

Since Korean has one sound that is at the same time simtlar to the Eng11sh /'
6/ :
1 and r, Korean 1earners often transfer this in-between sound for both 1 and r

.

in English. The result is that the 1/r d1st1nct1on is often lost or mixed up in

their English.
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3.1.6° 'th' The Engiish th, either voiced.or VOiceiess, is non- existent
in Korean. As such, it is often difficult for Korean learners %o learn to use.
.Sinoe 's' is the closest thing Korean has to the English voiceless th,
Korean learners often use the Korean s for the voiceless Engiish th. Thus}
they oftenrmake mistakes” by saying 'sin‘ for 'thin,i 'sing' for 'thing,' 'sree'I
for 'three,' 'srow' for 'throw,_ 'sief' for 'thief, ‘and so on. ;
It is interestingkthat they aiso often have difficuity in hearing the
difference between ! '?and the\yoiceless 'th' inl%ngiish Thus they often
find it hard to,tei] 1sicic' from 'thick,’ 'sin from 'th1n. sigh' from -
'thigh,' and s0 on. o ’*'_ | ;

Since 't' is the closest thing Korean has. to the voiced Engiish th, Korean

'iearners often use their t for’ the voiced Engiish tH Thus they often,make
< ‘\a O

-Tmistakes by saying 'tis for ‘this, rten for 'then, ,'tem;fori'them,* 'tat'wl
for 'that, 'tey' for 'they. and S0 on -'\' Lo s T ;5'F
"It is interesting that they aiso often find. it- hard to hear: the difference

L

,‘v,

,between the voiced th and d which they often identify w1th the Korean t. ThUS?‘

they often have difficulty in discriminating between ' den’ and !then,’ 'does'. .

'and 'thus,' and so on

3.1, 7 Short vs. Lo;g di' The contrast between the short and long i.1s

Tost in some dialects.of Korean and is fast disappearing in most diaiects of

*Korean On the other hand, the contrast between the long and short i hs Tg
fairiy Dproductive' in English, as is atgzsted to by such word pairs as 'beat/
bit ! 'heat/hit ' seat/sit, 'eat/it,' 'lead/1id,' 'heed/hid, "and so on. °

s d

Korean 1earners, in’ whose diaiects of ,Korean the ggntrast between the iong K

and short i is iost find it difficuit to Hhear the difference between the two

varieties of 1 in Engiish They also find it hard to produce’ the two varieties ;

of i in Engiish correctiy . L o s

4

A
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' Thus. they often find it hard to.hear'the difference between 'beat' and’

'bit,' 'heat' and 'hit,’ 'reach‘ and 'vrich," and so on. They a1so»find it
hard to correct1y pronounce IbeatI as opposed to 'bit,'tfeat'.as opposed to
'it,' 'read’ as opposed to 'rid,' and so on. o | '

3.1.8 Short vs. Long 'u' 'Like the distinction between the iong and short .

. ’
i, the distinction between the - iong and short u is iost in most dialects oﬁ

3 Korean. 0n the other han;>\this distinction is aiive and weii' in Engiish

As a result, Korean 1earners often have difficuity in hearing the difference
between the shorit and- iong u in Englﬁsh Thus they often find it hard to tell
. 'Luke' from 'look.' They aiso often faii to productively discriminate between ;
the iond and short u. Thus in their pronounciation of Engiish no difference
is d150ernib1e between 'LUke and '1ook ' for exampie

3.1.9 1_e_77 vs."[ae 7 The 'ontrast between e! (as in ‘et ) and 'ae

-(as in mat ) is lost in many of

: e dialects spoken in South’Korea today Thus
Korean 1earners often find it dif; cuf} to hear the difference between these
, 'two sounds An Engiish They aiso find 1t hard to productiveTy discriminate
between these two sounds when they speak Engiish . . e - .
Thus they often have difficuity in teiiing 'bed from Ibad ! 'set' from -d.Au
'sat,' 'peck' from pack, 'bét' from 'bat,’ pet' from 'pat, ' and so on.

3.1.10  Open:and Closed 'o' Engiish makes thé distinction between the opened

and closed 'o' (i.e. between 'o' as in 'bought' and"o' as in 'boat'). No com-
. // . . i
'parable/distinction is found in. Korean " Thus Korean Tearners often find- it

hard

gar the difference between the two’ voweis or to productively discrimi-
“nate between the two voweis ?n other words, they often find it difficult te
discriminate, both productive]y and receptiveiy, between 'coat' and 'caught v

”

'boat' and 'bought,' and.so on.
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3.27 Sound in Sequehce .

o _ ’ - |
3.2,1 Consonant Clusters English abounds in consonant clusters On the

other hand, Korean allows only a few consonant clusters. Korean allows no word-
. . < H
initial consonant clusters while 1t allows a limited number of clusters word-

“medially and word-finally. Of the allowed clusters, those that occur word-

Ffinally appear to’be-on;the way out. | _
' The Korean learners often have difficulty with\gngliSh consonant clusters;f

especiallyfahen they occur word-initially'or word-finally. When they produce a

consonant cluster, they often insert a b&rredfi'(or $) between thekconsonants

in the cluster.’ In other words, they tend to use the barred i to ‘'de-cluster’

~ the cluster. ‘Thus_they often say sitay for stay, s#tirike for ‘'strike,’

' 'misdt’ for 'mist,’ and so on. R i _ d -

| Note here that this insertion of 4 here is only natural. This 1 because

: the standard (= canonical) syllable in Korean takes the form of (C) vV (€) and

because the least salient vowel in“Korean is 4. Note that (C) V (c) liere means

that a, standard Korean syllable consists of an optional initial consonant an 4;5v

X
obligatory vowel, and an optional final consonant ,::LZ,

Thus we may say that Korean learners often. restructure the English consonant
.clusters in/such a way as to make them conform ‘to standard Korean syllable Struc-

ture- by using the” least salient Korean vowel.

'3.2.2 'n' +'1" Sequencef In Korean, 'n' becomes R when it is followed i
1immediately by an"l : Korean learners often transfer this to English Thus -
they often mispronounce only as 'olly,' manly as mally, 'keenly' as 'kelly,;-
.and so on. Recall that the Korean 1 1is similar to both l andir in English This;v
may explatn why Korean learnerz often mispronounce the English ‘n o+ r sequence_ |
as something 1ike 41, i, why they often mispronounce 'Henry' as 'Helly,'
“'weaponry' as 'ueapolly,j'”green robe' as 'greel lobe,' 'cotton‘robeftas'cottol

lobe,' and so on.

.
Yo
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3.2.3 f tp/t/k' + ‘m/n’ Sequence In Korean; p/ph/pp, t/th/tt, and’ k/kh/kk -

becomem;'nﬁ and resgfctively, when they are fo]lowed 1mmed1ate1y by m or n.

1

~ Korean leanners often transfer this nasalization ru]e to English Thus they

often m1spronounce ‘Kick Mary as \Knng Mary.' 'Take me with you' as 'Tayng
i _ &
me- with you, 'Hug me' as 'Hung me, 'I dig ‘music' as 'I ding music, 'Beat

-~

R Mary as 'ékan Mary,ia'l cut myself' as 'I cun mysekf 'He hit me'” _'Hee

“—k in me," “'He bade me go' as 'Hé bane me go,' "'Keep me company as 'Keem'me

’ company,"'Deep'mines' as 'Deem minES, 'Don t rub my ha1r as”'Don t rum.my
\hfir,"?Rob'Mike‘.as tRom Mike,' and so on. R

3.2.4‘ ‘m/ﬂ' ! Sequence In -Korean, 1 b2comes n when it 1mmed1ate1y ‘

fo]]ows either m org We may recall that the Korean 1 is similar. ‘to both the ,
Eng]ish 1 and the Eng]ish r. Korean 1earners@often apply th1s‘nasalization .
rule‘when_they speak English. Thus they often mfspronounce 'Hamlet' as fHamnet;'
'king1y' as:‘kinony;"home run' as.fhome nun,' 'Tong run' as '1ong}nun,"'Kibg
Lear' as 'king Near:' 'the .same 1ady' as"the séhe nady, ' and so on

Sometimes ] becomes n 1mmed1ate1y after n, that 1s, 1n Korean Thus -
Korean learners often transfer this to English wh1ch 1s shown 1n the1r m1spro- o
nbunciation of 'on]y as 'onny, ¥ 'queen]yl as Xqueenny, 'Henry as 'Henny,w

'weaponry' as weaponny, and so-on.

3. 2 5 'n' Insertion In Korean, 'n' is often 1nserted between two words

if the first word ends in p/ph/pp, t/th/tt k/k /kk m, n, or ) and if the
second word begins with 1 or y.. Korean 1earners often transfer th1s rule,on

n- 1nsertion when they speak English. Thus they often mispronounce 'Keep your
fingers crossed' as 'Keem nyoun fingers crossed ' ‘K1ck your dog' as 'King
nyour dog,' 'Get your gun as. 'Gen nyour. gun,' 'Sing your, song as 'Sing nyour-;

‘song;' 3 have become your friend‘ as 'l have become nyour friend ! and so.on.
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322.61 'n/s' + '1' Sequence Ianorean, n and s become palatalized when |

they are fol]owed‘immediately by . In other words, when followed by 1, s
becomes ‘sh,' as in ‘shy,' while n becomes the kind of n that we have in the
second syflable of such Enq11sh words as 'onion,' 'canyon,'-'Bunyan,' etc.

| Korean Tearners often transfer this rile ofipalatalization-when they,soeak
EngTish Thus they often misoronouncé 'sin' as 'sh1n,"'s1t' as 'shit,' 'sick'

as sh1ck ' 's1p as 'ship,' 'animal’ as }andmal ' 'many' as 'many,' 'any' as

~'any', and so- on. The symbol 1 designates that palatized n such as that we

ffind in the secorrd syllable of ‘ondon.' | ) ?q ﬁ<::‘”f“\—

343.2.7 'w' + 'u' Sequence The’ Eng]ish sequence 'wu,' as in 'woman' or =
T R ' . o S
'would ' does ndt exist 1n'Korean. The simple' u without the preceding w

~is the closest th1ng Korean has to the English sequence in question Thus

‘a

"Korean learners often transfer this simple u for the Eng]ish sequence Wwu. S
E As -a result they often m1spronounce woman' as uman or ooman,' ! u]d'
.kas ud' or ood "'wool' 'd 1' Al o 1 ' 'woo as ‘u' or oo, and so0 on.

Since Korean does not have the wu/u "1st1nction of Eng]ish Korean learners

~y—

"often f1nd it hard” to hear. theadifference between Wwu and u 1Q~529]15h Thus

they often have d1ff1cu1ty 1n telling"woos “from .‘ooze,' 'swoon ' from 'soon,'

. and S0 on.

"3.2. 8 U ! Sequence The English sequence 'y as in ‘yeast' or
y

yield ' does not exisﬁyin Karean. The simple i without the preceding y is
the closest th1n Korean has to the English yi. Thus Korean learners often
transfer this sizlle i fon,the'English.yi. As a result, they often mispronounce-,
'yeast' as 'east, ' 'yield'.as 'eer,' 've' as "ee,’ ‘and so on. ; ¢
“Since Korean does not have the yi/i distinction of English; Korean learners

often have d1ff1cu1ty in hearing the difference between yi and i. .Thus they

have trouble teiling '‘yeast' from 'east.' for exanple.

21
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3.3 Stress and Intonation
3.3.1 Stress English ts a stress-timed language in the sense that the
- time an English. utterdnce takes depends upon the number of stressed sy11ab1es
in the utterance An question Thus the following expressions, desp1te differences
jin length, take about the same amount of time to utter.
a. It's Bob. - 7
. b. It's Elizabeth. '
c. It's Pennsylvania.
"d.” It's North Carolina. . | . e
On the.other hand, Korean ‘s a syl1dble-timed 1anguage 1n the sensthhat
the time that a Korean utterance takes is determ1ned by $he number of sy11ab1es
1n the utterance 1n question. ‘In this respect Korean is vFry much like Japanese,
rSpanish; or Portugese Thus the fo11ow1ng Korean utterances take different
amounts of tfme to utter because they contain d1fferent numbers of sy11ab1es
' .e.> Kaja ‘Let's go.' -j' ‘ ,
of. ppa111kaja"Let's.go early.'
g. ppallichibirokaja 'Let's go home early.'
h. ppa111pos1ton4rokaja 'Let! s go to Boston early.'
Note that every syllable in a sy11ab1e timed language is about evenly stressed
while only certain syllables are stressed in a stress timed 1anguage Thus cer-
ta1n sy11ab1es in a stress-timed 1anguage are unstressed or. very weakly stressed
A.consequence of Korean being a sy11ab1e-t1med language is that Korean
learners often transfer their syllable-timing habit to English. Thus they
often assign even stress to every sy1]ab1e in an English utterance. This gives

rise to the singseng-sty1e English often spoken by Korean learners. A
\ -
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| 3.3.2 Stressed vs. Unstressed Vowels in English In.English, stressed
vowels are quite clearly and prominently enunciated while unstressed vowels
are blurred or)very faint1y pronounced. Unstressed vowels in English are

typically reduced to the barred i (i e. 4) or schwa. -

In contrast, there is no d1stinction in Korean between stressed and un-
stressed voweis because "every vowel in an utterance receives about“Jhe same

amount of stress As a consequence, every,vowei in a Korean utterance is '

uttered rather clearly and prominently.

t

Because of this native-language background, Korean learners often fail to
blur or reduce the barred i or schwa, an unstressed vowel ‘when they speak English.
3. 3 3 Intonation Probab]y because of sy11ab1e timing, i.e. because of the
fact that every sy11ab1e is evenly stressed Korean intonation is 'monotonous.'
In normal speech, there is little or no noteworthy rise and fall in pitchsin
theﬂmiddie of a Korean utterance. The only significant rise and fall in pitch
" comes at the very end of an utterance. The general rule is that th:éjoice rises

at the end of a yes/no question, while it falls at the end of a senténce of a

%
k]

different type.

—Because of this native-language background; Korean 1earners often use a
monotonous or singsong intonation when they’speak English. This kind’of mon-
otonous intonation may jar on the ears of native speakers of Engiish.

4. . Lexical cdntrasts‘ _ |

| The lexicon is the most idiosyncratic part of any 1anguage It a1so com-
prises more constituent elements than does any other 1inguistic ‘level. For
reasons such as these, languages may be expected to display more contrasts on
the 1exica1 level than on any other level. In fact, there are so many lexical
contrasts between any two languages ‘that it is extremely difficult or next to

impossible to study them exhaustiveiy; Thus the 1ist of lexical ccntrastsuto

be given below is bound to be highly fragmentary.

go]
Qo
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4.1 Korean Words with' More than One English Equiyalent

4.1.1 /nakta[,vs. ‘eat,' 'drink,' and 'smoke' The Korean verb /makta/ is

ordinarily used in the sense of 'eat.' However, many Koreans use this verb in
the sense of 'drink' or even in the sense:of 'smoke.' For the;e'Koreans,’it is
perfectly natural to say such things as /kophilil + makta/ 'to eat coffee' or
/tampel41 + makta/ 'to eat a cigarette.' |

This may help exp1atn why many Korean learners produce ;uch un-English
,verb phrases as 'eat w1ne, ‘eat water,"'eat juice,' 'eat a coke,' 'eat a
cigar, eat a cigarette, 'eat marijuana,' and SO on; | |

"~ 4.1.2 /hopak/ vS. ‘pumpkin,' 'squash,' and 'zucchini' The Korean noun

./hopak/ has three English equivalents as shown above. In the light of this,

‘1t may not ‘be so surprising that Korean 1earners‘often find it hard to dis-

‘tinguish among the three English equ1va1ents ‘

'Pumpkin' is 'the most common of the three equivalents here.' Thus most

Korean Tearners. 1earn this word before they do the other two words and associate
it with the Korean /hopak/. Until and unless thdy learn the other two wdrds,

\.they are bound‘to use 'pumpkin' tb refer to a squash or-zucchini. This should

help explain whyvmany Korean learners refer to a squash or a zucchini as a

- pumpkin.

4.1.3 /chha/-vs;"car,]wj§tat1ep wagon,'-'sedan,"'pick qg,';fvan!; and
"truck.' The Korean noun /chha/ has many English equivalents as shown here.
Thns.Korean learners often find it diﬁficult‘to distinguish am9n§ the gany
English equivalents of their /chha/. |

'Car' is the most commOn of the English equivalents of /chha/. Thus Korean
learners tend to learn this equ1va1ent before they do the rest of the equivalents,

and get to associate it.with the Korean /chha/. The result is that, until and
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unless they learn to use the other equivalents here, the?#are}]ike]y to ﬁse
}cﬁf; to refer to all of fhe many equivalents of /chha/. This should explain
why K&rean learners often refer to all sorts of vehicles as simp{}\a car.

4.f;4 /titta/ vs. 'hear' and 'listen.' The Korean verb /titta/ has two

ey e

“English éguiva1ents as shown here.x;Thus Korean learners often have diffich]ty
in discriéinating between the two‘Eng1ish equivalents of /titta/. .
'Hear* s the more common of the two words here so that Koréahr1earnérs iend
to learn it before they do the other word and associate it with the Korean /titta/.

Thus until and unless they learn the other word, they are likely to use 'hear'
for 'hear' asZWe11 as for 'listen.' This should explain why Korean learners -tend

to say 'I hearlthe recorded message' and 'I listened to the recorded message'

interchangeably, for example.

4.1.5 /pota/ vs. 'see' and 'look' The Korean verb/pota/ has two English
equivalents és shown here. Thus Korean learners often have aifficu1ty in using
»fhe two Ehg1jsh equivalents here with a proper sense.of discrimination.

'See' beiﬁg the more commoh'of the two equiva]enfs of /pota/, it is likely
that Kprean'fearners Tearn this word before they do the other word and associate
it with the Korean /pota/. Thus until and un]ess they learn to use 'look’ as
well, they ar; 1ikely to use 'see' for both ;see' as well as for 'look.' This
should exp]afﬁlwby Korean learners are sometimes heard to say 'You saw her' when

what they feai]y want to say 1§ 'You looked at her,' for example.

4.1.6 4¢Hhachta[ vs. 'find' and 'look for" The Korean verb /chhachta/ has
two Eng]ish.éﬁuiva]énts as shown here. Thus Korean learners often have difficulty-
in discriminating between the two English equivalents in question.
| 'Find' is thé more common of the two words here so that Korean learners tend

y

to Tearn it before they do the other word and associate it with the Korean

/chhachta/. Thus until and unless they learn to use 'look for' as well, they

L
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are 11ke1y-to'usé "find' for both 'find' and '100% for.' This shou]d explain
why Korean Iearne%s sémetimes say “They found Johnfvwhen'what tﬁéy really mean
to say is 'They, looked for John,' for example. . ‘ N

4.1.7 /ppalli/ vs. 'early' and 'quickly' The Korean adverb /ppalli/ has

tyo'EngliSh equivé1ent5’as shown here. Thus Kprean learners often find it

hard to discriminate between the two English equivalehts. This shcu]d;explain

.

why they often use 'early' for 'quickly/fast' and vice versa. Lo

4.1.8 /ttuita/vs. 'jump,' 'skip,' 'hop,' and 'leap' The Korean verb /ttuita/
has many equiva]ents as shown here. ' Thus Korean learners often have difficulty

1n discriminating between the variéus English equivalents of /ttuita/
i

Since 'jump,' is the most co of the English equiva]ents here, Korean

learners are likely to learn i e they do the other equiva]ents and asso-
ciate it with the Korean /ttuit$>. us'untii“and unless they learn the other
J equivélentsmaSVWe11, they arellikely to uﬁe 'jump' for the other equivalents as
well. This should explain the tendency among K5$ ;W%ﬁg?ners to use 'jump' for

all the English equivalents of /ftuita/
4. 2 English Words with More than One Korean Eduiy%]ent

‘§,4 2.1 ‘'put on' vs /ipta/ [sinta/ /kkita/, /ssita/ /chhata/ The English

,Kyerb 'put on' or 'wear' (as’ 1n'f§ut;on_your.coat‘ or 'Wear.your shoes' ) has
five Korean équiva]ents as shoWn“heFé In Korean, whlch of the five verbs is
‘chosen depends on the referent of the object noun that follows the verb. Korean///’”‘_‘
learners must get used to the fact that English uses one and only one verb 'put
' (or 'wear:) regardless of the referent 6f'the object noun tha%hfo11ows the

verb in question

4, 2‘ wash' VS. /ppa]ta/l/ssisstq[, and /takkta/ The English verb -'wash' :

has ihree Korean equivalents as shown here. Which of the three Korean equiva-

1g;ts is used depends on the referent of the object noun that follows the verb.

/’ P
- il
-

on







22 L | | | e

Korean learners must get accustomed to the fact that English uses one and only/\

one verb regardless of the referent of the object noun 1in question..

4.2.3 ‘'wall' vs, /tam/ and /piak/ The English noun ‘'wall’ has two Korean:
| equivalents as shown here. /pisk/ refers to the wall of -a room or a hall '. p
while /tam/’refers to a different type of wall. Korean learners must get used
to. the fact that Englhsh does not make this dlstlnctlon between different types
of walls. '

| 4.2.4 'brotherl vs.f/toasag/ and /hloa-/('The_anllszlword 'brother' has .
“two Korean equivalents as shown here. /toysaey/ used. to refer to a younger
;brother while /hloq/ is used to refer to an elderﬁgrother. _Korean learners
must get used to the fact that Engllsh does not make this dlstlnctlon lexlcally

although it does. make the distinction phrasally, {.e. 'younger brother' vs.

™
LY .

'elder brother.

4.2.5 'brother-ln Taw' vs. /chhjLnam/ [toysa/, /maehlagj /maeche/ /his
and’ (chenagﬁ The English wor

! shown.here. /chhanam/ refér

'brother-in'law' has many Korean equivalents
:ﬂypne s wlfe s brother /toasa/ refers to one’'s

- wife's slster s husband; /maepia}/ refers to one's elder s1ster s husband where

one is male, /maeche/ refers o one's younger slster S husband where one is :
male; /hlzgpu/ refers to gn 's h‘der slster S husband where one is female, i
/chenay/ refers to one's younger slster s husband, where one is female.
Korean learners must get used ‘to the fact that Engllsh does not make this
hlnd of distlnctlon at all at Teast lexlcally. vaery other "{n-Taw' word 1in
‘ English has more than one equlvalent 1nixorean. In that sense; every other -
'in-law' word poses.a potentlal>learn1ng problem for korean Tearners. |
4.3 Korean Words with Polysemlc English Equlvalents
Here we will be deallng with 1nstances where one Korean word has an English
,equlvalent w1th more than one meanlng, only one of whlch is the same as the mean-

Alng of the Korean word in questlon

ax’ ) " ‘ 27 . /‘.
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. e4.3.i [safcha/ vs. 'box! The Korean word /sajcha/ has the meaning of a ‘box
as a container: On the other hand, the English word 'box"may mean not only'a
container but also a theater compartment, an embarrassing or perpiexing situa-
tion, or the like. o |

Korean learners tend to find it easier to learn to use the Enéxishé'box' in
1ts sense as a oontainer _than in its other senses. The reason for this may be
that (1) the sense of 'box' as a container is the closest to the meaning -of the
Korean /sa cha/ and (2) this sense of 'box‘fgs the most common of its many
senses. ' |

AN

4.3.2 /pay/ vs. 'room' - The Kdrean word /pay/ has the meaning of a room

as in 'This is my bedroom.' On the other hand, the English word 'room'imeans
‘not only a room as part of a house but also room as scope or space (as in
'There is room for improvement'). |

Korean learners tend to find it easier to use 'room’' 1in its sense as a
part of a house than to its other senses. The reason for this may be that (1)
this sense of 'room' 1s closest to the meaning of the Korean /pa§/ and (2) this
is the commonest sense of 'room.' ‘ ’ o C |

4.3.3 /son/ vs. 'hand' \Jhe Korean word /son/ has the meaning of a hand as

" the part of the human arm beyond the wrist. On the other hand, the English
word 'hand' means notvjust the.oart ot the human arm beyond the wrist but also |
a pointer on the dial of a watch, a person who does‘something, or.the Tike.

Korean learne;s tend to find it easier}to use 'hand' in the sense of the.

«part of the human arm beyond the wrigt than in its other senses. The reason

-for this may be that (1) this sense is closest to the meaning of the Korean

word /son/ and (2) this,sense is the most common of the many senses of 'hand.'

4.3.4 /hakkio/ vs. 'school' The Korean word /hakkio/ has the meaning of a
school as a place of 1earning; On the other hand, the English word 'school’

refers not just to a place of learning but also a group of fish, a group of

28
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scholars who fol\ow a certaih leudar. or the)11ke. |
Korean learnars tend to find 1t easier to use school' in {he sense of a
placa of learning than in 1ts other senses. The reason for th1s_may be that
(1) this sense 1s the closest to the meaning of the Korean word /hakkio/ and
(2) this sense is fhe:most common of the many senses of 'school.’
5. . Syntactic Contrasts '
5 1 Expletive"lt' and 'There' o '
The English languageifrequently uses the so-called expletives It' and 'There'
while Korean does not Thus Korean learners tend to find it rather difficult to
' learn to use expressions that contain one of the expletin“b Thus they have
difficulty in learning to use such expressions as the following
a. I like 1§_here.
b. It was cold ]astswinter. ' | j
c. - It is important that I pass this test. <
d. It is kind of you to come.
'-_mej_—heﬂmade it clear that he would conme.
f. It's co}dlenough;for’ghggg to be ice on the window.
g. Ihgggfwas not a single book in his room. .
5.2 'Yes/No' to Negative Questions
In response to English negative questions such as ‘are you not hungry?' we
say 5N0.when'we went‘to answer it in the negative while we say YES when we want
to answer it in the affirmative. On the other hand, in response to negativebeues-
tions in Korea, we say YES when ne want to answer it 1nethe negative_while we Sa&
- NO nhen we want to-answer it in the affirmative. That 1s, YES 1in Korean means -
'No, I‘an'not hungry,' and NO means 'Yes, I am hungry.

Yes and No are used to mean 'What you've said is correct' anq"what you've

saidiis incorrect.' So if you state a question'in a negative way, the Korean
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. answer turns out to be opposite of English YES and NO, which affirm or deny the
FACT rathar than the STATEMENT of the facts. R
Let un take the Korean question/ankgssipnikka/ 'Did you not go?' as an
axample. A Korean wiH say /ye ankasst¢pnita/ 'Yes. 1 did not go' if he wa(nts
- to answer the question negatively; he will say /anio kass#pnita/ 'No I'Went' if
" he wants to answer the same question affirmatively,
~ Korean learners often transfer this Korean habit of responding to negative
““duestions when they speak English.‘ Thus they often use YES'and NO the‘wrong way
when they answer negative questions in English. For examnle. the negutive ques- -
tion 'Didn't you do it?' is 1ikely to eltdit‘either 'Yes (, I didn't do it)' or,
'No (, I did it)." | | | o B
5.3. The_Construction 'Verb + AdJectival.Complementf or 'Verb + Object +
AdJectival Complement.' ,
“Many English verbs take adjectival complements. Among such verbs argu'fee1‘
(as in 'l feel happy ), ! appear’ (as in 'She appears (to be) happ%;).'iéem'.Zas
in 'She seems (to be) nappy'). 'Took' (as in 'She looks happy'), ' mellf (as‘in'
'It smells good'), 'sound' (as in 'It sounds good'), and 'taste' (as in 'It -
‘tastes good') | .

Many English verbs take an object followed by an adjectival complement. Among
such verbs are 'consider'- (as in 'l consider him (to be) great'), 'think' (as in
'1 thjnk~h1m.(to'be) good'), 'regard'- (as in 'I regard him as good'), 'make' (as
in 'l make tﬁém igger')."render' (as in 'This will render him powerless').‘etc.

" With such veﬁgs\as\ge have mentioned above. Korean also uses comb1ements. .
However, Korean uses 'adverbial’ complements. rather than adjectival complements,

Thus ' feel happy would come out in Korean as something 1ike 'I feel happily.
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This should explain why Korean learners often make mistakes by using .
advarbial (instead of adjectival) complements for the English verbs of the
kind we have been diséussing here. For 11)dstrat10n. let us consider the
following sentences.
| a.'.It tastes nice.
~ b. It smells nice.
‘c. . It Tooks niﬁg.
d. It sounds nice. -
e. It appeérs.(to be) nice.
f. It seems (to‘be)‘nicéu
g. Makg him happy.
h. Render hiqépowerlgss.
i. It causes me to be happy.
J; I reéard him as honest.
a&. I.cohsidEr him (to be) honest.
T. 1 deem it important.
Korean learners dften render these sentences wrongly as follows.
a'. It tastes nicély.
- b'. It sme$\§fgice1y. | >
c'.=It 1qoks-n1ce1y.
d'. It sounds nicely.
e'. It appears nicely. | "\
- ', It seems nicely.
g'. Make him happily.
h*. Render him powerlessly.:

i'. It causes me tq be happily.
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_nouns as the following. for example.

:J‘ B8 rooard him as honestly.
k'l consider him honut%‘t ‘ |
- 1'. T deem 1t importantly. = . ‘ . ,
5.4 Countable vs. Uncountabid Nouns |
‘English mnﬁns the'distinctionizgtweencoontabie and uncountable nouns. )

the other hend Korean does not meke a similar distinction. Grammatically,

' every Korean noun may be used as a cBuntabIe noun.

This may help explain why Korean learners often have trouble using uncount-
able nouns or making the.required Adis§inction between countable and uncountable
nouns 1n. English This may also help ekplain why Korean léarners often countize
uncountable English nouns such as news.' 'information.' ‘evidence, 'testimony.

and 'intelligence.' Korean learners ofteh‘countize uncountable English'nouns

‘o

and say such grotesQue things as 'many news.' 'one evidence,' 'a few testimonies,'

'several informetions.' 'an information."'intelligences.' or the 11ike.
- ) ?
English often uses gne and the same noun sometimes countable and sometimes

uncounteble. For~ ample. pine' is countable when it refers to a tree or trees

e

while it is uncountable when it refers to the wood that is obtdained from the

n

-tree that goes by that name. . B o ) % o

» %

Korean learners quite frequently fail to make this distinction between the

countable use.and the uncountable use of one and thp same’noun in English. Thus

-they often fail to see the difference in meaning between the two uses of such

)
te
S

Nouns ‘ Countable Use _;§‘Uncantab1e‘Use
dog | an animal i‘ ;7meat from the animal
chicken o | a fowl | . *meat from the fowl
1amb o an animai. }1 megt f:om the animal
]Tkey L . a fowi; L ,d meet from‘the fowl
. oak L . a treefﬂ _'7 'f' woodﬁfnomjthe tree
o 7 ﬁ. Tk vm‘t ‘

b @, BRI
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ﬂvino_ o a trun - ~ wood fVOMqﬁQ! tree
birch i a trqn. _ wood from the tree
charry. © ' atrae - " ‘iood from the tree

It may be noted here that Koriah lcarnors'bfton countiia luch nouna‘&i=
these when they should be used uncountablo. Thua thcy often giy '1 had a
chicken for breakfast' instead of 'I had chicken for brodtfnat.,‘ '

6.5 Pradicativo vs. Attributivg Adjectives 7 |

According to the position where it occurs, an adjective ma&kbt predicative,
attributive. or both.. If!an.aQchtive’may occur .only as a vtrbal tomplement.<
then it {is predicative. If an adjective may occur as a pre-nominal modifier
~only, then it 1s‘atttiggigve. If an adjective may occur in either position,

then 1t 1s both prqdicative anq;att}tbutive. - |

A1 Korean adjectives may be used efther attrﬁbutively or predicatively.

On the other hand. we may think of English adjectives as breaking down into
the following three types. - Firstly. some English adJectives are used only
pradicatively. 'Afraid' is a case. in point. We may say 'I saw a boy who

was afraid.' ‘but we may not say, 'I saw an afraid boy.' Secondly, ;ome English
adJectives may be usedlonly attributively. 'Main 1s a case in point., We

may say. 'This is the main reason," but not 'This is the reason that is main.'
Thirdly and finally, most English adjectives may be used either attributively
or predicativg]y. “Sick' 1s a -case 1q point. We may say efther: 'I know a man
who. s sick,' or 'I know a sick man. "

We may note here that the first two types of English adjectiveswdo n&t have
their counterpart in Korean while the third type does. Thus we may say that
the first‘two types, but not the third, pose potential léarning groblgms fot‘

Korean learners. ’

o
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Korean learnars nay use prud1c6t1vc-onlylﬁhpliah ad&nct1vou attributively.
Thlt !l. they may prhduco such wnird phrasns Qr ‘aflame house,' 'ablaze moun-
teinl.' 'adri ft hoats. or the like.
Korean learners mayvuse attribut1ve-only Enq!ilh adjectives predicativaly,
That is, they may produce such weird sentences il '"This reason 18 main,’
'The ‘problem s anor.‘J'The prelident is formnru' 'The administration {s

' prev1ous.' or the 1ike,
5 6 The Definite and ;ndefinite Articles

In most\of the1r uses~ the English articles ('the,’ 'a,' and 'an') do not

o #
"have their coun °W§’rt’

“pn Korean. Thus Korean learners often find it extremely
difficult to learn"to ]J he Eng\ish article correctly. They often either mix
up one artic\e with anoth#r or Teave out an article where they shou\d use one,
Below we will cite a ﬂew/eihmples. where Korean learners often commit the
sin of omission‘ﬂy fa11 nd?to use an artic\e where 1t .should be used.

5.6.1 'the' lgza Set Name\ When a set consists of more than one member such

_that a member m‘} be cal\ X. the set is often referred to in Eng\ish as 'the

et

focky Mountains,' 'the Rockies,'" 'the Philippine Is\ands.

b

'the Ph111ppfnes;' 'the Three Rs,' 'the R months."'the Caro\inas.' 'the Americas.
'the Certersﬂgapd gt

Xs.' Thus we have 'the

f on. Korean Tearners often drop the 'the' in such set

J“|-'-

names as these (oft h along with the p\ura\-markfhg -s).

5 6.2 'Korean' s.“'the Korean Language' An Eng\ish proper noun may often

be rewritten as ‘the + proper adjective + the common nouq.,- Thus 'Korean.
'Christianity,' 'France,' and 'Rome’ may be rewritten as 'the Korean language,'
'the Christian Faith,' 'the French Republic,' and 'the Roman Emp1re respectively.
Korean learners often leave out the 'the' in the construction under discussion,

i.e. the construction of 'the ¥'proper adjective + oommon noun.'

e



Whan an English noun phrase

takes the form of ‘adjective + plural numeral - plura1 nodn.‘ 1t 15 preceded by
an article, either definite or indefinite, as the cqﬁa may be. Thus we may have
such English noun phrases as 'an aeven ten dollars,' 'a whopping fiva billion
dollars,' 'the usual 100%,' 'the customary two dollars,’ ‘tﬁa required 85%, and
$0 on, Korean laarngrs often cémm1t=tha arrar of ommiting the article from noun
phrases of the sort under discussion.

6.6.4. 'the' in Proper Names Cartain proper names such as names of rivers

or hoteIs ar% frequently preceded by the definite article ('the') 1in English.
Thus wa hﬁve such proper names as 'the Potomac,' 'the Potom;c River,' 'the v
Nile,' 'the Nile River,' 'the Sheraton,' 'ghe Sheraton Hotel,' 'the Imperial
Hotel,' etc. vKorean learners often commit the error of omitting the definite
article from such proper names as these.

5.6.5. 'the + adjective' 1In English 'the + adjective' is frequently used

as a noun phrase that refefs to either a set or group of certain things or a -
certain quality. Thus 'the beautiful' may be used as a noun phrase that refers,
depending on context, to either a set bf beautiful persons or the quality of béing
beautiful (i.e. beauty). Korean learners often find it hard to learn to use \
“this type of noun-phrase construcfion in English. They also seem to find it hékd
to assign the correct meaning to a construction of this type:%

5.7 Relative Pronouhs |

Relative pronouns and relative clauses of English do not have their equivalents
in Korean. Korean lacks relative pronouns.',Relative clauses precede their head
nouns directly, without being preceded or followed by relative pronouns or con-
Junctions. For exaﬁ;le,/melika ssin phancinin cemiitta/ 1s rendered 'Mary writes -
*;letters interesting 1s; in Engiish; As a consequence, Korean learners often ex-
perience difficulty iﬁ learning io use relative pronouns and relative clauses‘ :

of English.
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5.8 gander EngHih makes the distinction batween masculine and feminine

“qnndor in {ts third<peérson sinﬁular pronnuné.h‘Tn be more precise, English

also /ma neuter gentlar hare. Thus 'she' and ‘her' are feminine, 't} and

“ 'mf are neutaer, and 'ha,’' 'him' and 'his' ara masculine, On the othay
';‘hand. Korean does not make a similar distinction of géuder;

ff‘ Tpu: the gqndar‘d1st1nct10n in the third-person sihgular‘pronouns of Engltsh
often po:iu-iomuthing of s problem for Korean learners, In many {nstances,
they mix up a‘mnscullna pronoun with a, feminine pronoun. They‘oftan use
. masculine pronouns when thaey should usé fominiﬁa pronouns. This {s perhaps
attributable to the fact that mascu!lne pronouns are more commonly -used or
more dominant then their feminine counterparts

5.9 Number Agreement between Subject :and erb In English, the subject of

a sentence must agree in number with the main verb of the sentence. In Korean.
however, a similar agreement does not seem to be operative although the subject
of a sentence has to agree in number with the subjective comp]ement if the
su?Jective complement is a noun. This may'eiplain why the phenomenon of

number agreement between subject and verb in English {is often a'problem for

. / . \ -
5.10 ‘Pre-Modification vs. Post-Modification The modifier of a noun in

Korean learngrs.

Englisﬁ may either precede or follow the noun that it modjfies. ‘Thus we
may have~e1ther"a valuable book' or ;a book of value.' 1In Korean, on the
other hand, a noun,m?difierzmust precede thelnoun that it modifies. Thus
'a valuable book' has its equivalent in Korean while 'a book of value' does
not | » A \

This suggésts that Korean learners may find Englfsh post-modification
something of a }problem. In othgr words, ‘'a book‘of value' or "a book which is.

valuable' may be rather difficult for Korean learners while 'a valuable book'
+ ' , - -

TN
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should nat be too difficult for them, \ ' '
It may bhe métqd at this paint that English sometimes requiras post-modifica~

tion, not allowing pre-modification. For example, .this 1s the case whanl an
'udjacuv;(phmu) modifies such 'indefinite’ pronouns as 'something,' ‘ac'amabady.“
v“somcond.'.'nothinq.' ‘nobady,' ‘no one,’' 'anything,' 'anybody,' ‘anyone,'

by using pre-modification, understandably andugh. even in these cases where

only post-modification is allowed. In other words, they often produce unqru\m-

mgtica1 English strings such as 'good something' (instead of ‘something good'),

"important something' (instead of ‘something important').

5.11 Subject-Verb Inverstion \ ,
SubJ-et~V|rb inversion often occurs in English when a statemont 13 td:ﬂqd
into a question. For example, subject and verb change places wnpn‘wo transform,

'Professor Jones will teach somebody' into efther 'Who will Professor Jones |
teach?"or '‘Wil1 Professor Jones teach somebody?’

On the other hand, this phenomenon of sﬁbject~verb 1nversibn s not found
in Korean. This may help explain why Roraan learners often faif to follow
the English rule ;?‘sub&ect-verb 1nvers}on, producing such un-English sent;nces
as 'Who Profassor Jones will teach?' (instead of the grammatical 'Who will
.Professdr Jones teach?'), for example. | ' '

5.12 Irregular Verbs, Noﬁns. Adjectives, and Adverbs

Many English verbs are irregular in éhat their past-tenge/past participle
forms are formed 1rregular]y. Many English nouns aEe 1rregufar in that their
plural forms are formed 1(regu1ar1y. Many adjectives aé& adverbs are irregular
in th&t their coﬁparaQ}&ﬁﬁg;a superlqtive-forms are formed irregularly..
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0n the other hand, Korean verbs, nouns; adjectives, and adverbs are by and
large rdq&iarg Thus the irregular verbs, nouns, adjectives, and adverbs of
Enqlisﬁ*da nat have @hqiﬁ counterparts tn Kovean.

This coupled with the general human tendency to regularize what ts lrreyular,
Miy oxplatn why Korsan learners often make mistakes by regularizing irvagular
English forms, Korean ladrn»ré often produce such un-English forms as ‘goed’
(Instead of the correct ‘went' or ‘gone'), 'gooses’ (Instead of thy‘ggrrucg
‘gease'), 'goodar' or ‘more guud‘i(lnstaad of the correct 'better'), n; "llar'

(Instead of the correct ‘worse').



Part [1: Mintmal Objectives: English and Korean
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1. Primary (1?g?gﬁﬁ4iﬁtiviﬁ
LEVEL OME FOR GRADE V-
Ao Ayt

MY diven o Tetter fallowed by thres tqc@qrgi the atudent petchen Ideigicg!
- eARISA) and lower case letters.

A/2 Given & word followed by thies wards, the atident matches Ydentival wards .

Ny a:‘:m threa plctures, the student fdentifies the pairs ary geoups af wirds
that rhywe. * .

mamnwmﬁmmwumm“mMmMmmmmmmwﬁ
differenges In the sounds of (nfglal consgnants.

A/b “Given two words orally, he student yhows he hegry yimilgraties and
differances 1n the soundy of finel consenanta™

B.  Phoneme/drapheme Correspondence 4,(‘:»19.@1119;!_[&;15&3&

B/ Given three lcttgft. he atugent tdentdfies capttp) and lower-vase letters
by nama. N .

-~

\

/2 Given Tettar followed ty\thrad letters, the student ass0ciates capital
lettery with their lower caie forms. ' .

,3/3; Given a picture fol\éwpd by three letters, the student nggglggggmlﬁjgxgy .
consonant sounds with their printed symbols. . Ly

B/4 Given a picture followed hy three consonant letters, the s&hdant,gﬁgé&jgtégk
fina) consonant sounds with their printed symbols. -

, l .
B/8 Given a word followed by three words or pictures, the student substitutes
fnitial congongnty (n words.

B/6 Given a word followed by three words or pictures, the student substitutes
final consonants in words.

C.- Structural Analysis: ¢

C/1 Given a set of singular and®plura) words, the student will be able to
identify singular and plural words.

D. Vocabulary: _ .

D/\ Given a picture followed by three words, the student associates the obhject
pictured with the appropriate printed symbol.

.E. Literal Comprehension:

E/1 Given a set of directions, the student follows-each directfon.

E/2 Given four pictures, the student groups and categorizes those pictures.

- . .
# !
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36/ * MORE -
: ‘ Primary (1-3) Objectives "

LEVEL THO FOR GRADE 2 e . / - {
A. , | -

Auditory/Visual Discrimination:

A/6 Given two words orally, éhe student shows he hears similarities and
differences in their initial blends and digraiﬁ .

s

fA/7 Given two words orally, the- §fudent shows he hears similarities and
' \differences in the sounds -of their final blends and digraphs.

A/8 Given two words\:;ally. the tudent shows he discriminates between long
o, and short vowel “sounds.

A/9 Given two pictures, the student identifies long_and short vowel sounds.

3 =

B. Phoneme[Grapheme Correspondence (Sound/Letter):

B/7 Given three consonant digraphs or blends and an oral stimulus word, ‘ the
student associates the sounds of initial digraphs or blends with their
printed symbols.

B/8 Given three final consonant digraphs or blends and an oral stimulus word,
; - the student associates the final dig;aphs or blends with their printed
symbols.

C. Structural Analysis-

C/2 Given a word or group of words, the student identifies base words with the
inflectional endings of "s" and "es".

C/3 Given a word,or group of words, the student identifies base words.with the
“inflectional ending__of “d", "ed", and "ing".

C/4 Given a group of words, the student shows he understands the. principles B
‘relating to compound word formation.

D. Vocabulary: . o v E e

D/2 Given a picture followed by three phrases, the student associates the
object pictured with the appropriate phrase.

.
€

D/3 Given an incomplete sentence the student completes the sentence using
context clues. _ v e

E. -Literal Comprehension:

‘E/3 Given a story, the student recalls specific facts. N

E/4 Given a story, the student recalls the sequence of events.

F. ‘Interpretive Comprehension:

F/l Given a statement the student shows he makes inferences.

F/2 Given a story, the student shows he infers motive and feelings of story
characters . ; _ 4 1




LEVEL THREE FOR GRADE 3

MORE ¢
Primary (1-3) Objectives :

A. Auditory/Visual Discrimination-

A/10 Given a word followed by three numerals the student shows he hears the
number of syllables in a word.

A/11 Given a word followed by three letters, the student recognizes the silent
letter in-a word.

A2 Giuen two words orally, the student shows he hears similarities and
differences in the sounds of vowels with "r".

A/13 Given two words orally, the student shows he hears similaraties and
differences in the sounds of vowel diphthongs.

-

B. Phoneme/Grapheme Correspondence (Sound/Letter):

'w‘ B/9 Given ‘three words, the student associates the sounds of vowels with "r"

and "1" with their printed symbols

B/10 Given three pairs of vowels, the student associates the sound of vowel
digraphs with their printed symbols. :

-

B/1 Given three pairs of vowels, the student‘associate$ the sound of vowel
dipthongs with their printed symbols.

B/12 Given’five vowel letters, the student associates the sounds of long and
short vowels.

|

Stchtural Analysis

p-

C/5 Given a group of ‘words or endings, the student identifies and forms words
with comparative endings.

C/6 Given a group of words, the student shows he understands the principles
“+  relating to contractions. "

C/7 -Given a group of words or sentences, the student shows he understands the
principles: relating to the possessive "s".

- D. Vocabulary:

D/4 Given a picture followed by three sentences, the studentﬁassociates the
object,pictured with the appropriate sentence.

'E.. Literal Comprehension )

"E/5 Given a story, the student shows he understands the main idea by
identifying the correct title.

F. Interpretive Comprehension:
‘

F/3 Given a story, the student shows he predicts outcomes . Y

F/4 Given a setfof clues, the student shows he draws l;gical conclusions
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Al

A.la

A.2

A.3

A.3a

2.1,

LI
¢

Given a letter followed by three

letters, the student matches
identical capital and lower case
letters.

Given a letter followed by three
letters, the student matches
fdentical letters

Given a word followed by three
words, the student matches
identical words. ,
Given three pictures, the student
identifies the pairs or groups

of words that rhyme '

Given three pictures the student
identifies the pairs or groups

- of words that end with the same

A.4

A.5

syllable.

Given two words orally, the
student - shows he hears simi-
larities and differences in the ~
sounds of initial consonants.

Given two- words orally, the
student shows he hears simi-
larities and differences in the
sounds of f1na1 consonants.

Given three letters. the student
identifies capital and lower-case
letters by name.

. FIRST GRADE 0B JECTIVES :

English specific
objective

3

"Korean obJective.
similar to English

’§ame.

English_sbec1f1C<
objective

Korean obJective
simij ar to Engl 1sh

i,

AN i

*Siﬁg

oo

Same

English specific
objective

~——y

ENGLISH. AND KOREAN CEMPARISON‘

3% g 52 942 doig 1etg el My e

Adt a s e 3 te 33
EaRat X

1 $aex i3 "'=t%°l "h&
AB g 5 28 DR #1 2t

as Mg 32 stdew oz § Fe G’.'lz a8
i °I| 4°H1 .

4 &% .L°l41 sty y otelg 2 MAgol
et ety date gt '-
X :l.°|n SM28 delg 2
* ot tg olateh g
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FIRST GRADE: continuation

&

B.1a Given the name of a letter Korean objective olg S0 g elof
orally followed by three . _ similar to English :# '.‘i & -"41 o2t }‘li 4 #*-'ﬂ*'
letters, the student L e 33§ FohH a4,
identifies the letter named. ' : 4

B.2 Given a letter followed by three - English specific (

~letters, the student associates objective not
capital letters with lower ' applicable to .
case forms. ' : Korean %

B.2a Given a letter followed by three Koreén objective g% 2 %Noy 1
‘words, the student associates ¢ e 2 3s tlg 2%l Mye

. the letter with the word | O 2C1E 3 3§ Je Selg 2 pe
containing the identical letter. ‘ _ '

B.2b Given a word orally followed by  Korean objective  FHo) 9ttg ol oja 3. o x etojg Mya cho

.~ three words, the student :
1dent11’:‘1,es the matching word. Az 44 e Sy o B ‘

B.3 Giveia picture followed by three Same 219 32 Moy 2 oon A |
Tettgs,” the student associates - % ‘:V‘l - .;'o; o} 1"13"' v:}g, . ¢
‘initial ‘copsonant sounds with 8 | 2200 e SH AAg ¢ A,

: e e ) ¢ '

their -printed symbols... ... ... .. - R I T AT < B

B.4 Given a picture followed by three Same x ..
consonant letters, the student - _l :’:‘: $2 "':3'3': tlg 2g ol Ml Mg
associates final consonant sounds ' 2 2 2% gl = : 2 ejgp,
" with their printed symbols. ; | e '_\9.] @8 e = =

D7 ords or plctunes che Jromey  Same 2 e 22 Bold Atgg 4z Mx w2
"substitutes initial consonants : : . g %Mo w eog %o 28 Mz oM Sha g
in words. . ] . Mopu A she, . _
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- FIRST GRADE:

Continuation

B.6 Given a word followed by three

.1

. words or pictures, the student

substitutes final consonants
in words. .

Given a set of singular and
plural words, the student will
be able to identify singular
and plural -words.

- C.la Given a picture followed by two

words, the student identifies
the appropriate counter

C.1b Given a picture followed by two

D.1

words, the student {dentifies
the appropriate subject particle

Given a picture followed by three

- words, the student associates the

object pictured with the appropri-

- ~ate printed symbol

Given a set of directions, the
student follows each direction

Given four pictures, the student
groups and categorizes those
pictures.

A}

Sl g 52 eld grae 4r Me M3,
S $d2r elg geld 2@ AN e D
Bopue st

Same

'English spe¢ific

objective not
applicable to Korean

JMo 2 doig aqg o Mye o §
A A Fe opopdm g
dax
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A6

A.&

A.7

-fA.7a

A.8

-A.Ba

fa

2.2. SECOND GRADE OBJECTIVES:

&

Given two words drally, the
student shows he hears simi-
larities and differences in
their initial blends and

_digrapsh

Given two words orally, they
student shows he hears simi<

larities and differences in

their initial digraphsf

Given two words orally, the
student shows he hears simi-
®larities ‘and differences in
the sounds of their final
blend§ and digraphs.

Given twd‘inflected‘words,
orally, the student shows

"he hears similarities and

differences in the sounds . -
of their fina] blends and
digraphs.

Given two wbrds orally, the
student shows he discriminates
between long and short vowel

. sounds.

Given two words orally, the
student shows he discriminates
between two different lengths
of identical vowel sounds.

English specific
objective

Korean 6bject1ve

~ similar to English

English specific
objective

* Korean objective

similar to English

English specific
objective not
applicable to
Korean

Korean specific
objective not
applicable to
English

ENGLISH AND KOREAN COMPARISON
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SECOND GRADE OBJECTIVES:

A. 9

A.%

B.7

Given two pictures, the student
identifies long and short vowel
soinds 3

Given two pictures, the student

identifies two different lengths

of identical vowel sounds.

S

- Given three consonant digraphs f

- or blends and an oral stimulus

word, ‘the student associates
the sounds of inftial digraphs

"~ or blends with their printed
- symbols. . ;

B.7a

© B.7b

B.8

&

Given three consonant digraphs ‘.
and an oral stimulus word, the

student associates.the sounds '
of initial digraphs with their
printed symbols. .

Given two words wi
"0" the student assocfates the
silent "0" with its printed
symbols.

Given ‘three final consonant
digraphs or blends and an oral
stimulus word, the student
associates the final digraphs
or blends with their printed
symbols

continuatfon:

jKorean‘bbjective
. similar to English

.ijective

| T SRR |
bj" n spects It g A2 o *Mil&ﬂlu 7o

/objective no - ehe},
" applicable to - o

_ English ~

- English specific

- objective

’
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English specific

objective not

applicable to
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'SECOND GRADE OBJECTIVES: continuation

B.8a Given three final consonant
digraphs or blends followed
by a vowel initial syllable
and an oral stimulus word,
the student associates the
final digraphs or blends
with their printed symbols.

C.2 Given a-word or group of words,
the student identifies base
words with the inflectional
endings of "s" and "es."

C.2a Given a phrase or sentence
the student shows he under-

, principles relating
to the objactive particle,
“u]N and H] ]'H )

&
C.3 Given a word or group of
words, the student identifies
* base words with the inflec-
tional endings of "d," "ed,"
and "ing."

C.3a Given a phrase or sentence,
the student identiffés base
words with particles, "un",
"nun-“

C.4 Given a group of words, the
student shows he understands
the principles relating to
compound word information.

. T

f

Korean objective  4tubalo] ol g Neo] xgox Alzst g NG oot

similar to EngHsh' Hg ol daz 1 uag #“ !”:‘.‘3—!;%'13'
My BHSAFA B B,
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applicable to

Korean ‘ _ B A
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scCou‘o GRADE OBJECTIVES: conﬂnuation

D. 2

Given a picture followed hy
three phrases, the student

. associates the object Rictured

D.3

E.3

;“;;;45;4

F.:]

F.2

with the appropriate phrase.

Given an incomplete sentence.
the student tompletes the sen-

~ tence using context clues.

Given a story, the student
recalls specific facts.

“Given a story, the student
recalls the sequence of
events.

Given a statement, the
student shows he makes
{nferences.

Given a story. the student

shows he infers motives and
. fee]ings of story characters

Same

Same

Same -

Same
Same

Same
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K8 A}IIa

Az

A.13

B.9

2 3 !ﬂ RD QBAQ QQQECTIVE :

aivnn a word fbllowed b thvee

numerals, the student shows he
_hears the number of syllables: 1n

a word.

Given a word fbllowed by three

letters, the student recognizes
the silent letter in a word

Given a‘'syllable with blends 1n

a word followed by three conso-

nants, ‘the student recognizes
the s1iding consonant to the
following syllable '

Given two words orally, the
student shows he hears simi-

larities and differerices in

the §ounds of vowels with "r".

Given two words orally, the
student shows he hears simi-.
larities and differences in

the sounds of vowel diphthongs.

Given.three wordé. the student
associates the sounds of vowels
with "r" and "% with their

. printed symbols -

B9

Given a word, the student
-associates the sounds of its

~ final blends with its printed

symbol

Sama

‘Sqme

. Korean specific
.objective, not

applicable to -

_English

English specific
objective not
applicable to
Korean -

Same

English specific
objective not
applicable to
Korean

Korean specific
objective not. .
applicable to
English :

[}
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- THIRD GRADE OBJECTIVES: continuation

8,10 Given three pairs of vowels,

i

the student assaciates the
sound of vowel digraphs with
their printed symbols.

B.11 Given three pairs of vowéis.

the student atBociates ‘the
sounds of vowe! dtphthonos

- With their printed symbo

B.12 “Given five vawel 1ettaers, the

B.12a Given an -inflected word orally -

C.5

student associates the sounds
of lonq and short vowels.

followed by two words, the

.~ student identifies the correct

mrd ' ©
Given a group of words or
endings, the student identifies

and forms words with comparative

endings.

c 5a. Given a group of words, the

C.6

student identifies and forms

words with comparative adverbials

Given a group of words, the
student shows he understands

the principles relating to -~

contractions.

glish wecitic
‘ppl10&ble to

oroan

Sama,

‘applichble to
Korean

Korean specific
objective not
applicable to

" English

English: spefatio : o
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i. ',Tmnn GRADE oa.mcnvsx cont1nuat fon

c 6a Given a aroup of verba. the
student shows he understands
the 1nfl¢ct1onal endings.

C.7 @iven a group of words or
sentences, the student shows
he understands the principles
relating to the possessive "S",

C.7a Given a group of words or
sentences, the student shows
~he understands the principles
relating to the possessive
particle, "ui",

D.4 Given a picture followe
three sentences, the stu
associates the object pi
with the appropriate sentence.

E.5 Given a story, the student
shows he understands the mai
idea by identifying the -
correct title.

F.3 Given a story, the stud
shows he predicts outgome.
F.4 Given a set of clues, the
student shows he dra ‘
~ logical conclusioMs.,

mhnnapuiﬂc}

objactive

English spacific
Jective not

.app 1cub1e to

rean specific
objective not
applicable to
English

Same
Same

Same

Same
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Part III; Testing Instruments: English:
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" 1. Guide to Administering Tests
The minimal objectives for reading objectives cover the following skill
areas:
A/1 through A/13
8/1 through B/12
C/1 through C/7
D/1 through 074
~ E/1 through E/5
F/1 through F/4

£

Auditory/Visual Discreimination i

Y

Phonéma/araphama Correspondence

4

Structural Analys

Vocabulary

£

L1teral Comprehension

i

Interpraetive Comprehension

The Inventory at -each level has two fdentical formsa - pre-test to be given

at the beginning otx\he school\xaar. and post- test to be given at the end

! of the school year.
&5

Eaéﬂ level has fifteen objectives (seventeen for grade one and sixteen
for grade two in Korean) and a corresponding Inventory with directions.
Each objective has five test items. These Inventories are designed speci—'f

fically to test objectives.

i}

Administration and scorihg of the pre and post Inventories is the responsi-
bility of the classroom teacher. If i{s also the teacher's responsibility to
maintain the Individual and Class Profi]e sheets. The results of these
diagnostic Inventories should be used for 1dent1fy1ng a student's ski11 need,

for determining remediation programs, and for organizing skill groupings.

The mzintenance of the Primarty Individual Profile and Class Profile sheets

i{s the ;esponsibility of the classroom teacher. Skills are considered
_achieved when 80% of the five test items per objective of the MORE Inventories
ére answered correctly.. The s&mbol (+) indicates (0-1 érror) or 80% or

above; (-) indicates (2-5'errors) or below 80%.




MORE |
3. DIRECTIONS FOR INVENTORY - LEVEL ONE

W

. Matches Letters

We are qpind‘ﬁo”find Tetters that ook alike,

Find the
Now look
1ika the

Find the
Now look

" ke the

Find the
Now look

‘11ke the

Find the
Now Took

11ke the
Find the

Now look
Tike the

picture of the 3. Look at the letter next to the apple,
at the aother letters in the row.
Tettar naxt to the apple,

plcture of the house.
at the other latters in the row.
Teattar naxt to the housae,

picture of the %e!}. Look at the Yetter next to tha bell.
at the other latters in the row.

letter next to the ball,
picture of the car. Look at the letter next to the car,

at the othar letters in the row.
letter next to the car.

Look at the letter next to the balloon.
Circle the letter that looks

picture of the 9%11ooq.
at the other letters in the row.
Tetter next to the balloon.

Matches Words

/2 |

We are going to find words that look alike.

Find the
Now look
1ike the

Find the
Now look
1ike the

Find the

‘Noy look

Tike the

Find the
Now look
1ike the

Find the
Now 1ook
11ke the

picture of the flower.
at the other words in the row.
word next to the flower.

Circle the word that looks

picture of the hand. Look at the word next to the hand.
at the other words in the row. Circle the word that looks
word next to the hand.

picture of the horse. Look at the word next to the horse.
at the other words in the row. Circle the word that looks
werd next to the horse.

picture of the girl. Look at the word next to the girl
at the other words in the row. Circle the word that looks
word next to the girl. :

picture of the chair. Look at the word next to the chair,
at the other words in the row. Circle the word that looks
owrd next to the chair.

Circle the Tatter that looks
Look at the'letter néxt to the house.
Cirolg the latter that looks

Clrcle tha letter that looks

Circle the letter that looks

Look at the word next to the flower.




MORE
DIRECTIONS FQR lNViNTO?’ = LEVEL ONE

1)

IE

Hears.-¥nymes

HQ are qoing to ltstun for words that whymgi cat and tg* rhyma.

Find tha vihﬁura of the bicycle, lLook at the vow of pictures next to
the bicycla, The pictures are Qﬁg plug, chy Two of these words
rhyme, Circle the plctures of the two words that rhyma, ‘Listen, Bug,

Plug. Ghalr. .

Find the pictura of the ball, Look at the vow of plotures next to the
ball, The Elcturoa ara t a8, king, ring. Circle the picturas of the
two words that rhyme, sten. Tree, 1ng Ring.

Find the picture of the bed, Look at the row of pictures next to the
bed. The pictures are dish, brugh, figh. Circle the pictures of the
two wordy that rhyme, [Ts tan, }_“h. Efggh. Fish,

Find the plcture of the umbrells. Look at the row of pictures next to
tha umbrella, The pictures are moon, mouse, house, Circle the plctures
of the two' words that rhyme. Llstan. Moon. Mouse. House.

Find the picture of the sun. Look at the row of pictures next to the

sun. The pictures are hat, can, bat. Circle the pictures of the two
words that rhyme. Listen. Hat. Can. Bat.

Turn to page 63.

A/4

Hears fnitia] Consonants

X (s st

We are gaoing to listen for beginning sounds. The beginning sound of
a word 1s the first sound you hear in the word.

Find the picture of the hat. Next to the hat are the words yes and no.
Listen. Soap. Sink. If soap and sink have the same sound at the \
beginning, ¢ rcle ye yes. If they have a different sound at the beginning,
circle no. Listen. Soap. Sink.

Find the'picture of the moon. “Listen. Coal. Pinch. If the two words
have the same sound at the beginning, circle yes. 1f they have a differ-
ent sound at the beginning, circle no. Listen.. Coal. Pinch.

Find the picture of the shoe. Listen. Rock. Gate. If the two words
have the same sound at the beginning, circTe yes. If they have a differ-
ent sound at the beginning, circle no. Listen. Rock. Gate.

F1nd the picture of the boy. Listen. Dance. Desk. If the two words
have the same sound at the beginning, circle yes. If they have a differ-
ent sound at the beginning, circle no. Listen. Dance. Desk.

Find the picture of the flower. Listen. Man. Milk. If the two words
have the same beginning sound, circle yes.” If they have a different
sound at the beginning, circle no. Listen. Man. Milk.

3
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MORE '
OIRECTIONS FOR INVENTORY - LEVEL ONE

Hears Fimel lomsowants

lrr

e % # A T

the Yast sound you hear In the ward,

Find the piature of the glawn. Listen to the endings of these words,
v S v 1F the twd words end with tha'same sound, éircle yas.
thay end with different sounds, cir¢le no, Listen. Heat. Sight,

Pind the picture of the bed. Listen. Fake. v 1f the words ond

with the same sound, circle yas. 1f they end with diffarant sounds.
circle no, Listen. Fake. Lage.

Find the plcture of the hand. Listen. Cab. Rops. If the words and
with the same sound, circll yos. [f they and w different sounds,

circle no. Listen. Cab. Rope
Find the picture of the bt

¥

cycle. Listen. Love., Ofve. If the wordi
end with the same sound, c?%%*n yes. If thdyx%nd with difrerent sounds,
circle no. Listen, Lova. Dive.

Find the picture of the ygjlg$ﬂ, Listean. Comb, Q‘”R' If the words
and with the same sound, clrcle yes. 1If thay end with different sounds,

circle no. Listen, Comb. Orum.

.
-—

Identifies Capital and Lower

i

Case Eetters

We are going to look for the capital letters and small lettars that .
I name. - .

Find the picture of the doll. Look at the letters in that row. Find

the small d. Oraw a circle around the small d.

Find the picture of the star. Look at the letters in that row.
Circle the capital E. '

Find the picture of the house. Look at the letters in that row.’
Circle the small r. .

Find the picture of the chair. Look at the letters in that row.

Circle the small {. \

Find the picture of the kite. Look at the letters in that row.
Circle the capital M.

Turn to page 64. : ¢

We are !oina 50 Visten Yor ending sounds. The ending sound af a werd 13
]

R T €+ oo et R e G2 R A S AR 03,

U7



WORE |
DIRECTIONS FOR ENVENTORY - LEVEL OME

L]

3

Associates Initial Consonant Sounds

Let's see 1F you can match some capital 1Q§EﬁF§>!ilh the small lettars

_sound in the word kite.

g Py

that hava the same name,

‘ /
Look at the capital letter nest to Lhe

Find the picture of the g%;!,
all lottar in the vaw that has the same Pame.

giel, New cirele the sma

¢ \)

i

Find the picture "thqfx L. Look at the capital lattar naxt to the cat,

Circle the small letter Th the row thet has the same neme,

Find the plcture of the'bay. Laok at the small letter next to the boy.
Clrcle the capital letter In the row that has the same name.

Find the picture of the hat. Look at the amall letter next to the hat
Clrcle the capital letter Tn the row that has the same name,

»
Find the plicture of the ng%é
rabbit. Circle the smgl?

1

Look at the capital letter next to the

{t.
%tﬁ? n tha row that has the sameé name.

'~

We are going to lek tor letters whigh stand for the beginning sounds
of words, Listen. Mouse, Which_lefttar stands for the beginning sound
of mouse? Yes, M 1s the letter. - : ‘

Find the picture of the sun. Next to the sun is a plcture of a bell,
Look at the letters in the row. Circle the latter tant stands for the
beginning sound In the word bell. o :

Find the picture of the car. Next to the car {s a picture of a maon,
Look at the latters In the row. Circle the latter that stands for the
beginning sound in the word moon. .

)

.......

at the letters Tn the row. Clrcle theVletter that stands for the
beginning sound In the word horse. AR :

©

Find the balloon. Next to the balloon, fs a plcture of a horse. Look

Find the book. Next to the book {s.a picture of a kite. Look at the
letters in the row. Circle the letter that stands for the beginning

hd

Find the flower. Next to the flower is a‘bicture of a seal, .Look at S

the letters In the row. Circle the letter that stands for the beginning
sound in the word seal. ' , : ’ ‘

!.

L) Co s | | }/\ .
vy
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~ MORE ‘ ‘
omscnons 'FOR INVENTORY - LEVEL ONE

E-3

B/ Now we"are going to 1isten for the ending sounds of words. - Listen. C(at.

——————

Which letter stands for the ending sound of cat? VYes, T is the letter.

F1nd the picture Of the hand. Look at the picture of the leaf. Next to
the leaf are letters. One of the letters stands for the sound you hear

at the end of the wgrd leaf. Circle the letter that stands for the ending
. sound of leaf. ' ’ .

* Find the balloon. Listen to the word train Circ1e the letter that
stands for the sound you hear at the en nd of the word train

Find the chair L1sten to the word stove. Circﬂe the letter that stands §
for the sound you hear at the end of the word stove R , i

i

. Find the car. Listen to the word crib. Circ]e the letter t at stands f
for the sound you hear at the end of the word crib. I

Associates Final Consonant Sounds..

Find the star. Listen to the word book. Circle the 1etter that stands’
for the sound you hear at ‘the end of the word book. -

Turn to page 665.

#

“B/5| We can trade letters in words just 1ike we can trade baseball.cards.
Think of the word man. If we trade the letter m for an f, the word man
becomes fan. LetYs trade letters and make new words.

. Find the bicgcle Look at the word r rip. If you take the Tetter r away
from rip, an trade»it for the letter n, you ‘have a new word.  Look at
 the words in the row. Circ]e the new word

*Find the ball. Look at' the word sad. ..If you take the 1etter S away
from sad and trade ‘it for the 1etter b 'you will have a new word Circle
;he new word . i
<fr" “v{ ,
b ﬁd the house. Look at the word cat. If you take the 1etter [ away
“#rom cat, and trade it for the letter h, you will have a new word
C rcle the picture of the new word.

- Find the sun. Look at the word fish. If you té
fish, and trade it for the letter d, you will ‘have®y new word. ~ Circle:
the picture of the new word : ¥

'Q<Substitutes‘1nitia1 Consonants

| . Find the bed. Look at the word top. If you take ‘the. letter t ayay
from the word top, and trade it for the letter m, you will have a new
wpord. Circle the picture of the new word.




- MORE
DIRECTIONS FOR INVENTORY - LEVEL ONE

a

2Y

B/6 Now let's trade some letters at the end of the words. Think of the word
can. If you trade the letter n for the letter t, the new word is cat.

Find the moon. Look at the word rub. If you trade the 1etter b for an
n, you have a new word. Circle the new word.

Find the shoe. Look at the word feet. If you trade the 1etter t for
~a d, you have a new word. Circle the new word. :

Find the bell. Look at the word boom. If you trade the letter m for
a k, you have a new word. Circle the picture of the new word.

Find the goat. Look at the word seat. If you trade the letter 't for
an 1, you have a new word. -Circle the picture of the new word.

Find the flower. Look at the word tug. If you trade the letter g for
a.b, you have a new word. Circle the picture of the new word.

Substitutes Final Consonants

We are going to talk about how we make words mean more than one. If we

cN
T\ d an -s to the word star, we have the word stars. ,
) ‘ ' ' :
T Find the balloon. Look at the picture of the book. Next to the picture
2 of the book are two words. Circle the word that means one book.
,?E Find the chair. Look at the picture of the ships. Next to the picture
i; of the ships are two words. Circle the word that means more than one ship.
2 Find the dol]l. Look at the picture of the map. Next to the picture of
© the map are two words. Circle’'the word that means one map.
=
-S Find the cat. Look at the picture of the ¢ ugs Next to the picture of
2 the cups are two words Circle the word that means more than one cup.
‘: Find the car. Look at the picture of the hat. Next to the picture of
ég_ the hat are:two words. Circ]e the word that means one hat.
. E%: " Turn tofpaggf 66;
=, [ /
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 MORE «
DIRECTIONS FOR INVENTORY - LEVEL ONE

i

D

~
el

.Associates. Pictures with Words

{
We are going to match pictures with words.

Find the car.  Nextito the car is a.picture of a bird. Look at the
three words in the row. Circle the word that names the picture.

Find the flower. Next to the flower is a picture of a sun. Circle the
word in the row that names the picture.

Find the hand. Next to the hand}ﬁs a picture of a girl. Circle the word
in" the row that names the picture.

Find the dog. Next to the dog is a picture of a house. Circle the word
in' the row that names the picture. ,

Find the bell. Next to the bell is a picture of a coat. Circle the
word in the row that names the picture. _ .

{ : g

E/

&

Follows Difections

—

We are going to 1isten carefully and follow diregtions.

Find the picture of the apple. Next to the apple you see pictures of
boys. Draw a circle around the boy with his hands behind his back.
)

Find the picture of the house. There you see a_book, a pencil, and a
paper. Draw a circle between the pencil and the paper.

Find the moon. There you see a piecerf pie, a piece of cake, some ‘
cookigs and milk. Draw a line from the cake to the milk. :

_ Find the witch. Look at the pictures of the flowers. Put an X on the

tallest flower.

Find the kite. Look at the picture of fhe banana, the orange, and the
watermelon. Draw a line above the orange. ‘

71
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/

Groups and Categorizes

) ; \.“/"/
Now we are going to taTk about things that' belong together.

Find the picture of the balloon. Next to the balloon are pictures of
a fish, a bird, a plane, and a kite. Circle the picture that does not

be10ng with the others.

LA
@ chair. Next to the chair are pictures of a bicycle, a television,
;vand a bus. Circle all the pictures of things that can roll,

Find the bicxéle Next to the bicycle are pictures of a spoon, a fork,
a knife, and a_ onkex Circle the picture that does not belong with |

- the others.

Find the bed. Next to the bed are pictures of a house, an apartment
building, a sun, and a trailer. Circle the picture that does not belong
with the others.

Find the ball. Next to the ball are pictures of a flower, a tree, a
1r1 and a telephone. Circle the pictures of all the things that are
ving. Listen. Circle the pictures of all the things that are 1iving.

BN
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bird

bed
sun

. bee

run

seed

good

boy

girl

hill -

house
~ hat

g w =
€~ 0L

bat
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A/6

Hears Initial Blends and Digraphs

We are going to listen to beginning sounds.

Find numeral one. Listen. Truck. Blow. If the two words have the
same sound at the beginning, circle yes. If they have a different
sound at the beginning, circle no. Listen again. Truck. Blow.

Find numeral two. Listen. White. Wheel. If the two words have the
same beginning sound, circle yes. If they have a different beginning
sound, circle no. Listen again. White. Wheel.

Find numeral three. Listen. Clap. Climb. If the two words have the
same beginning sound, circle yes. If they have a different beglnning
sound, circle no. Listen again. Clap. Climb.

Find numeral four. Listen. F1ag Frog. If the two words have the
same\beginning sound, circle yes. If they have a different beginning
sound, circle no. Listen again. Flag. Frog.

Find numeral five. Listen. Shell. Chain. If the two words have the
same beginning sound, circle yes. IF¥ they have a different beginning
sound, circle no. Listen again. Shell. Chain.

AT

- Find numeral nine. Listen. Felt. Film)

+ Hears Final Blends and Digraphs

We are going to listen to endi:3~:gynds. 5 .
Find numeral six. Next to numera six are the words yes and no. Listen.

Gulp. Bulb. “If the words end with the - same sound, circle yes. If the
words end with different sounds, circle no. L1sten again. Gulp. Bulb.

Find numeral seven. Listen. Trash. Crush. If the words end with the
same sound, circle yes. If they end with different sounds, circle no.
Listen again. Trash. Crush. '

Find numeral eight. Listen. Both. Path. If the words end with the

same sound, circle yes. If they end with a different sound, circle no.
Listen again. ,Both. Path.

If the words end with the .
same sound, circle yes.. If they end with a different sound circle no.
Listen again. Felt. Film. '

Find numeral ten. Listen Ghost. Dust. If the words end with the
same sound, circle yes. If they end w1th a d1fferent sound, circle no.
Listen again. Ghost. Dust. :
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A/8

-

"We are going to listen to vowels or middle sounds in words.

Hears Long and Short Vowels

Find numeral eleven. Listen to the middle sounds of these words. Late.
Lake. If they have the same vowel sound in the middle, circle yes. If
they have different vowel sounds in the middle, circle no. Listen

again. Late. Llake.

Find numeral twelve. Listen to these words. Cub.. Cube. If they have
the same vowel sound, circle yes. If they have d d1fferent vowel sounds,
circle no. Listen again. Cub. Cube.

Find numeral thirfeen.v Listen to these words. Rode. Hot. Circle yes
or no. Listen again. Rode. Hot.

Find numeral fourteen. Listen to these words. Bed. Mat. Circle yes
or no. Listen again. Bed. Mat.

Find numeral fifteen. Listen to these words. Twig. Spine. Circle yes
or no. Listen again. Twig. Spine.

Tuvn to page 77.

A

~
(te]

Identifies Long and Short Vowels |

We are going to listen for long and short vowel sounds in words.

Find numeral one. Look at the pictures of the cap and the cape.
Listen to the vowel sounds in cap and cape. Circle the picture that
has the 1ong vowel sound 1n its name. Y *

Find numeral two. Listen to the picture words. " Rod. Road. Circle

the picture that has the short vowel sound in its name.

Find numeral three. Listen. Cheek. Check. Circle the picture that
has the short vowel sound.

Find numeral four. Listen to the three p1cture words. Bike. Rose.
Pig. Circle the picture that has the short vowel sound in its name.
Listen again. Bike. Rose.- Pig.

Find numeral five. Listen. Rope. Gun. Lake. Circle the picture
that has the short vowel s%und in its name. Listen again. Rope.
Gun. Lake. ,
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B8/7

Associates Initial -Consonant
Digraphs and Blends

Whéen we read words, we look at the letters and think of the sounds that )
they stand for. Sometimes two, or even three, letters work together*at
the begi n1ng of a to make sounds.

Find numeral six. List \\ko the word I say. Grass. Circle the letters

. that stand for the sound at the beginning of the word grass.

Find numeral seven. Listen. Wheel. Circle the letters that stand for
the sound at the beginning of the word wheel.

Find the numera] eight. Listen. Scrape. Circle the letters that stand
for the sound at the beglnnlng of the word scrape.

Find, numeral nine. L1sten. Throw. Circle the letters that stand for
the sound at the beginning of the word throw.

Find numeral ten. Listen. Cheese. Circle the letters that stand for
the sound at the beginning of the word cheese.

B/8

Associates Final Consonant
Digraphs and Blends

We are going to find letters which stand for the sounds at.the end of

words.

Find numeral eleven. Next to it are three groups of letters. Listen
to thdgs word. Shrink. Circle the 1etters that stand for the sound at
the end of the word shrink.

Find numeral twe]ve. Listen. Lump. Circ]e the letters that stand
for the sound at the end of the word lump.

* Find numeral thirteen. Listen. Much. Circle the 1etters\§§;t stand

for the sound at the end of the word much.

Find numeral fourteen. Listen. Stick. Circle the letters that stapd
for the sound at the end of the wo rd stick.

Find numeral fifteen. Listen. Help. Circ]e the letters that stand
for the sound at the end of the wor help.

Turn to page 78. }

80
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c/2

Sometimes we add 's' or 'es' endings to base words. We say the base word
is the main part of the word.

Find numeral one. Look at the word rakes. Circle the main part of
the word rakes. '

Find numera1 two. Look at the word teaches. Circle the main part of '
the word teaches. '

Find numéral,three. Look at the word switches. There are three words
in the row next to the word switches. One of them is the main part of
the word. Circle the word that is the main part of the word switches

Find the numeral four. Look at the word boxes and the three wovds\next
to it. Circle the word that is the main part of the word boxes.

Look at the word wants and the three words next

to 1t.' Circ1e‘> e word that is the main part of the word wants. -

c/3

row that is the main part of the word singing.

' "Find numeral ten: Look at the word gulled Circle the word iﬁ the

Sometimes we make new words by adding "d", "ed", or "ing" endings. This
changes the way the word looks, and also what the word means. - You are
going to look for the main parts of words.

Find numeral six. Look at the word danced. Circle the main part of
the word danced. ' o '

/

Find numeral seven. Look at the word washed. Circle the main part
of the word washed.
A

F%nd numeral eight. Look at the word singing. _Circ]e the word in the

Find numeral nine. Lobk at the word chased. Circfe the word in the
row that is the main part of the word cﬁased .

row that is the main part of the word pul]ed 1

[
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c/4

Understands Compounds

Sometimes we put two wordg together to ‘nig
change any part of the two words, we cally
When we put the words fire and man togg; :
fireman. i

A
4l

;%" word a compound word.
}‘havgggﬁl@ﬂbmpound word

a_new word. When we do not

Find numeral eleven. Next to nudera1 eleven is the word Tunchbox . Look
at the three small words next to the word lunchbox. Circle the two small

words that make up the compound word 1unch55

- Find numeral twe1ve. Next to the numeral twelve is the hord outs1de.

Look at the three small words next to the word outside. Circle the two
small words that make up the compound word outside.

Find numeral thirteen. Next to numeral thirteen are three words
balloon, -badly. Circle the word that is a compound word.

Find numeral fourteen. Next to numeral fourteen are three words :
maybe, and morning. Circle the word that is a’compound word. :

Find numeral fifteen. Next to numeral fifteen are three words: gquessing,

greener, grandfather. Circle the word that is a compound word.

Turn to page 79. - “a\\m

-

/2

Associates Picture with Phrases

We are going to}hatch p1ctures with groups of words Groups of words
are called phrases\ ;

Find numeral one. Look at the picture next to the numeral one. Next
to the picture are three groups of words or phrases 01rc1e the phrase
that tells about the picture.

Find numera1 two. Look at the picture next to the numeral two. Next
to the picture are three phrases Circle the phrase that :tells about
the picture. . : ‘ N '

Find numeral three. Look at the p{cture\next to the numerdl three.
Next to the picture are three phrases. Circle the phrase that tells
pabout the picture. ' A

Find ‘numeral four. Look at the picture next to numera1 four.
Next to the picture are three phrases. Circle the phrase that. te11s. '
about the picture. ' '

Find numeral five. " Look at the picture next to the numeral f1ve .
Next 'to the picture are three phrases. Circle the phrase that te11s
about the picture. T -

-
- ey

:\ .

g
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D/3 Sometimes when we cannot read one, worsxﬁn a sentenceg the rest of the
sentence can help us guess what the word might. be. F i 'example, 1f we

—

e Y )‘\ . .“.,." . q' ;'!‘.)

e r‘ead this sentence: The dog wagyed his .~ v, but dp' not know the
: st word,’ we can guess what WOrd would maEe ood sens?m Tail. The
oo og wagged his tagi N , o W, _ /
1 Find” numera1 six Lopk at the lpictures of thq breHa, bicycle, and _ /
3,§4;-; moon., C1rc1e"fh'e picture thaﬂt makes sense at t e end. of this sentence. .
4 Nﬁen It ra1ns, I carr,y my A -«, / - . /
[ R . . R
g’" .,

3

glass. %CircTe the picturé that makes: sense va’t E
ence. David poured some mﬂk into a,.

an

&

Fi( .numera] seven, -Look at the p1ctures of the
en

-t LR | i ) ~
-é Ftnd numeral eight. Look at the. pictures Q‘f th_e matches,« te]ephon/e, and
b 8 letter. . CircTe the picture @ré‘t makes sense"at’i h? end of* th'ls/sentencer
o | M fr1end caHedfme on the o G
BT R G
Find numera]“’ni’ne Look at . the p'ict e ofr-the@mduse,,‘tab’le, and book
" Circle the picture"Q\at make@ sense - th"a end:of this _sentgnce.
Joseph was reading g‘ 4 ST .
S IR E‘lnd numera] ten Look at the p1cture of the for v aﬂ boat and 1r91ane
o Cincle the:picture that- makes sense, at d "this sentence.’ o
.On “our vacationq, we ftrave‘l ed ogeq@he" : . L .

i

3 You are go4ng to “hear a .
.. | somé ‘questions abodt 1t

o qListen'to thg, story.’ a_:;' .
A  "Thex@ “are nfany"@ﬁrs‘ei%a-, big c1ty'.ftf -Somet imes it seems. 11ke

‘they'Fe all on the streets with their-horns blowing. On a °

‘ rainy day, the cars seem bare]y "to. move at al®." .
-~ " . a" ﬂ “T

i

3 Look at the words nextb;uto nUmeral el even They a“reﬁhorns, shouting, and - ‘b
:"3 hammering C1rc1e the‘gword that t 11s what sound the story talks about I
L0 Look at the words next” to numera] twelve They are cleart day, rainy
_ ¥ |-day, and sunny day. Circle the words that teH the k'lndq/of day 'it is
9 when cars seem barely to move o .
: : Listen very carefuﬂy to th1s story '
Nl J "In the distance you could: hear the drums The parade was .
C -about to:begin. _ F1rst the.clowns came by, followed by
§ ,  the e]ephants " ‘
. . C
- Look at the words next to numera] thirteen. .They are horns, c1app1ng,
!~ | anddrums. Ciréle the answer that tells what sodnd cou‘ld be heard in -
1 el the distance. ;- . T

'y e -
Look at the words next to numeral fourteen.’ They are e]ephants clowns,
and monkez Circle the answer that te||s who was first- 1n the parade

, (Conbfinued on neXt page ) S | | " .
e St ST~ B
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Listen to this,story.< ‘ .

: Reca]Ts Sequence of Events

E/3
"On a d]ear. windy day, John was flying his kite in the park.
Soon his friends Joined h1m with their kites."
‘Look at the words next to the numera] fifteen. They are on-a hill, at
the beach, and in a park. Circ]e ‘the answer that tells wﬁere John fTlew
his kite. , . '
, - ., : - : N
. Turn to page 80. ) v S
. . .‘!-‘f ”‘F
4 . . . 0
E/4 You are going to listen to some s¢aries. After I read each story I will
: ask you to tell when things happened in the story--first--]ast--or in
the mjddle of the story. - , , i
f Find numera]-gng and 1isten."

, "Before Margaret went swimming, she checked * the.temperature
to see if the watér was warm enough Then she put on her
bathing cap."

- Circle the picture that shows what Margaret d1d first

, . #g’,ﬁ 1“? ) & 4‘1 R :
Find numeral two and 1isten ' A W s

-

"A dark cloud came over the sky. It rained a TittTe} then

everything was still. When the tornado hit, the house .. - **-

. ¢ flew into the air." -
Circ]e the p1cture that shows what happened 1ast 1n the story,t
Pl

Find numera ‘threé and Tisten. .

" "Jack planted a sma]] seed from his pumpkin. The next year
a' pumpkin grew.right in his own yard He made it into a
Jack-0~Lantern." - -
Circ]e the p1cture that shows what happened first in the story.

Find numeral: four and listen.- o
"Mark got a spec1 1 birthday present. 'It was a model "airplane.
He put it together “al] by himself. Then he went outside to
f]y it." o e
Circ]e the picture that shows what Mark did 1ast .

Find numeral five and listen.

¢

w@,' - "one'snbwy day, Tony made a-snowball. It grew larger as

’ he rolled it over the snow. Then he made a perfect snowman."

Circ]e the picture that shows what Tony didilast
.4{.'

.-

Lo ’ 'y
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F/1

Makes Igferences_

. ';:3%‘ ' .
We are going to play a riddle game. I will give you some-clues, and then
1'11 ask you to solve the riddle. _ Lo

g

Find numeral,six. There are pictures of a cloud, plane, and kite. ™

Listen to these clues. Ken saw something in the sky. It was Tong '

and silver and it left a white trail behind. Circle the picture that
_shows what Ken saw.

v .
¢

'Find numeral seJ@ﬁ} There are pictures of'a do ‘1n a yard, dog ih a
bed, and dog n a cage, Listen to these clues.: The dog dug a big

hole in the ground to bury his bone. Circle the plcture that shows
where the dog 1is. - — . < ,

Find numeral eight. ‘There are pictures of a dentist's office, school-

| yard, and supermarket. Listen to these clues. "Please let me go, t00,"

said Sarah. "I want to ride in the car and help pjick the fool."

1. Circle the picture that shows where Sarah wants tg go.

Find numeral nine. There are pictures of a winter day, summer day, and
fall day. Listen to these clues. The air 1s colld and the ground is
frozen.. Mark is thinking of his sled and snowmgn. Circle the picture
that shows what seasqgn of the year it is.

. R O S v '

" Find numeral ten. There are pictures of Hallopeen, Thanksgiving, and
Valentine's Day. Listen to.these'cldes. David put his Jack-O-Lentern
on the front porch. Then -he sat and waited for the door bell to ring. -
Circle-the picture that shows what special day it is. - .+ '

CEm. o

iR e

Turn' to page 81.
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F/2 We are going to talk about how people feel. . If you uhdefstand ggl o
somebody in a story does something, you will understand ‘the story better e

f_gharécters‘

¥
i

J o

Find humera] one“ “Listen to the story I tell you and then answer the' '
quest1on by drawing a circle around the correct 1etter Listen .

“"The o;her boys in the neighborhood would never play with
ABruce ‘EVery time he asked them, they always said he was -
too young. ne day Bruce saw a baseball that -had been hit,
over the fence. It belonged to the big boys. He quickly
picked 1t up and threw it in a garbage can." B

/.

'_answer _ Y | »
Find- qumera1 two; “Listen to the story ' ’

L ;' "T rrégﬁﬁi\bell raqg. apd a1T the'ch11dren 11ned ‘up at
: 1 tha-dqors= A11 except Ninﬁ “She sat very quiet with her -
‘TT??S';,;haade@,\ ) desk eyes closed, pretending she was

J _jﬂh~zh sen e ] 7£rué?' Cirtle ‘the 1etter begiﬁ% the correct
T answ ; L - o
N f: o T B
ngﬁd mu ;\ 2 dg“( *gi.‘\FO'thf§ gtory
Kl] r1c/t, r.gar ed Mrs. *Brown. "There were two cook1es
' on thi's d h "now ‘thege “is- only one. ""Who took it?" She

1ooke¢ Ar und‘a .'ey ¢11dren ‘Susan's face was h1dden and
b was com ng --““<hen ace 2

f\

! 43
A

Z;spés1de %he\correct answer.

Ay . G
5N -‘" Wy
X s hopk* ﬂe always - Wa1ked
as;;oom and ye "ﬂmm &l g hxs seqt

;;d ‘bheﬂ eachén: wou
é? : \ynd he’wQﬂ]@;)ﬁ

‘ ?
N -, N & ; ’Z\\J
etter bes1de the cor ectnanswer
) ' .
. ; ¢Awi:~4/ .

ACY sand c'11ed,,"Georgé, it s_iqme for you to go.to bed."
"'vpon as Georgk heqrd hls mpther c&T] he ran beh1nd the

'ﬁdﬁﬁage where he a

Y‘

»

| “Why, diq Bruce throw away the ball? Circle the 1etter beside the correct

1

w
LY B
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A : MORE .
& . LEVEL TWO INVENTORY
! KEY
w : i \ ]
SV, 2 ke .
‘teaches
2 oy .
+ v ' . . F
3 switches wit switch @ - witches
. 3 . :
l boxes box boxe .  oxes
3 il
5, wants wan wanted want
- : ~ .
/3 6. danced ol ,1“ N
' 2 T ) PO "
h. 7 RE
/. L ‘ washed ’
) ! bt ' N U, “
'8, singing . song ' sing. sang
. . ~ 9 X - -
. o | S
9, ' chased.  H™'| chasing’ " ¢ choose chase
#"f?.;t"~‘.,,,' . . ' y ' Y o 1..' : 3 [ .
\J“',‘;t . — W J: . . Ca . L8
- 10, pulled ‘:‘4 ¢ ‘pull - pulling = = puil - Bt
/4 11, | . Tunchbox J\ v]éfe box .
o~ g‘{(' * : ’ . .I . :"5:.
12 SR outside™ mside out
; Ly‘ .‘ . ) / . ‘ o "\‘ .. .l“ -
15, baseball baltooi ;
14, b © .| mother” ™ i ’ma‘yb_e" vmhr’j}jng‘
g . - ) ' ‘ T iy
15, | ~.|. guessing greendt . grandfather.
L) . "5"_ -
. . A'J":;
: T 0 q
* RURY \
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et e e - .

3 e ot s g
1]

D2 1, ‘ - in a hoat under a boat  on a hoat

2, by a-horse  on 65’%}*'9(& off a horse
o under LT

3 _ @ : | on a table in .a‘table a table

by a Take  on a lake

g — :gn alake
: ' , ) el o |
5 “ E” | g"f,ga‘gﬁ »in a house on a house ’

e ' . q .
N P N =
'\7 96 L ) . L - e
10, / A % =
‘£/3‘ k“_horns shouting hammering
{/ ’12 | ""4.*:; ‘{'clealr da:y' r’aih)_{ day -sunny day
| s e ' | ’ 4 -
13. : horns .clapping drums
R . 4' elephants clowns monkeys
15. _ , on a hill at the beach in a park
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a, He didn't 1ike baseball,
b. He was mad at” the big boys.
. [e. He didn't knaw whose {1t was.
]
F21 1.
a. She had many friends in school. v
b. She didn't want to play with them.®
Ll W P c. She has many borthers and sisters.
. Y . .
. 2- -
[a- She didn't Tike cookies, . flws®
b. She was afraid of Mrs. Brown.
' c. Mrs. Brown .hit her.
3, - -
" [a. He was always playing tricks.
'OY‘%{?‘,&: ¢ ' .
R | ‘|b. He was very smart.
b ot c. He was very shy . 5t
4,
‘ la. He Hkéd to play "Hide and Seek".
. b He was very sleepy.
c. He didn't Tike to, go to bed.
| 4
5. o
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A0

Hears Mumber of Syllables

Wa are ?aing to Yisten for parts or syllables of words, Some words
have only ane syl\ab]a, Others have more than one syl1ahle.
Find numeral one. rhe word next to oné 1% mo ntg;h;_q]¢1nk how' mnhy i

party you heav in the word mountain, Circle the nufwesl fu the row
that tells how many parts you hear in the wor

Find numa,&l two. ’L1sten to tha WOrd SUCCOSS
that tells how many parts you hear in “h”'wor, sgccegﬁﬂgm~

Find numeral three. Listen. Like. turcle the numeral that tells how
many parts you hear in the wora“ Tike,

Find numeral four. Listen. Wondering. Circle the correct numeral.
Wondering. a

Find numeral five. Listen. Teacher. Circle the correct numeral.
Teacher. .

A/

U T

Recognizes Silent Letters< -,

Sometimes there are letters in a word that do not stand for any sound,

These are called silent letters. Silent letters are seen, but not heard.

Find numerdl s The word next to numeral six is lamb. Look at the ~
letters in the w “Ohe of the*letters is seen.in the word lamb, but

- not heard. Circ1e the letter that is silent 1n thw word 1amb

Find numera1 seven. The word next to numeral seven is ghos Circle
the letter that 1s silent in the word ghost

Find numeral el ht. ‘The word 1s Tisten.. the letter that'is
silent in the listen. - i

Find ‘numera) nﬁne The word™is sign. C1rc1e the si]gnt letter ih}the‘)

word sfgn. % &8
Find numeral ten. The word is calf. Circle the Si]eﬁt'Tétfér‘?ﬁmfhE?
word calf. : ' '

.

AL o

a8

SRS D
o
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\

YaY:

Hears ¥owels with “r*

it L TR c r A A TR e R e P T B AT

We are going to 1istan to vowel sounds in words, Some words have the
same vowel sound in the middle, and some wnrda have different vowal
sounds In the middle. -

Find numarnl alaven, Listen to the middle sound of these words, Farm‘
Star Circla yas 1f they have the same vowal sound In the middhe,

“19 no {f thay have different vowel aounds in the widdle, Listen
again. Farm. Start,

Find numeral twelve, Listen to the middle’sound of these words. Fepn,
Short, Circle yes or no. Listen again, Fern. Short..

Find numeral thirtean, Listen to the midd]e sound of these words, Qirdi
Fork. Circle yes or no, Listen again. Bird. Fork.

Find numeral fourteen. Listen to the middle sound of thase words. Hurt..

Burst. Circle yés or no. Listen again, Hurt. Burst.

Find numeral fifteen., Listen to the middle sound of these words. ﬁart.
Jorn, Circle yes or no. Listen again. Cart.” Torn.

Turn to page 9.

ol

R
Hears Vowel Diphthongs

6

/.. they have a different m1dd1e sound Listen. Round. Mouse.

We are going to listen to words that have the same middle sound and words
that have different middle sounds.

;ﬁnd numeral one. Next to numeral one are the words yes and no. I will ~
say two words. Listen to the middle sound 1in each Howl. Soil. If

the words have the same middle sound, circle yes. ' If the words have
different middle sounds, circle no. Listen again. Howl. Soil.

Find numeral two. Listen to the middle sound 6f these words. Round.
Mouse. Circle yes 1f they have the same middle sound. Circle no 1f

Find numeral three Listen*gp the middle sound of these words ‘Toys.
Strewn. Circle yes or no. Listen again. Toys.. Strewn .

Find numeral four. Listen to the m1dd1e sounds of these words. . Joys.
Floyd. ' Circle !?é 6? no. Listen. Joys Floyd.

=
Find numeral,five Listen to the m1dd1e sound of these words. Moon.

ettty

Book. Cincle,xes or no.; Listen. Moon. Book | v : ~

Comy et ik

e
) 5‘;;,‘23‘;\>_‘J' I RN
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Assoctates Vowel Digrapns

<

word that has the “ar® sound n ft.

_Jurn to page 92. 5” 

. MORE
mm&wﬁs ma ruvmuﬂv - LEVEL THREE

s s st B Wﬂf,ww.n..um-a wwwww g bt

(Nota.‘ Feacnev do nat apell the vowel snund qtye ¥

Whan the latters “r" and “1" follow a vuwal h?
the vowel, For example;  €at. Cart. The g 1
sound .

ge the sound of
chanyes the vowel

Find numﬂrqllajﬁg Read the words in the vow to yourself, Clrcle the
word that has’ the "er" sound in 1,
Find numeral seven. Head the words fn thv row to yourself, Clrcle the
word that has’ the aw" sound iu i, '

) N »“ * "; .
Find numéeral uiﬂbﬁ Ruad the words 1n the row to yourself. Clre e
word that has t "ur" sound ln i, '

Find numeral nine, Read the wurdn in the row to yourself. Ciy

Find numaral ten. Read the words In the row to yuurault Clﬁﬁ‘-f,l
word that has the "or" sound In it. ' O R A

e e i

We are going to listen for some pairs ot letters that stand™y one sound .
Find numeral eleven. look at the three pairs of letters. Listen to

this word. Play. Clircle the pair of letters that stands for the ending
sound in the"word play. ‘

Find: numeral twelve Look™ at the three pairs of letters. Listen to
this word. Bead Circle the pair of letters that stands for the middle
sound in the word bead.

I
i

F nd numeral thlpgggp Look at the three pairs of letters, Listen to
ﬁ 1s word. Goat. Gircle the pair of letters that qtands for tho middlo
sound in the word goat. .

)

Findmnumeral fourteen M/ok at the three-pairs of letters. Listen to

«this word. Tree Circle the pair of letters ‘that stands for the middle

sound- in the word tree.

Find numeral fifteen. Look at the three pa1rs of ‘letters. L1sten to
this word. Train. Circle the pawr of letters that stands for the middle
sound in the word train.

-

Puunounce it llkd nrx"

i) A o o o e
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1

4 . . :
B/11 | MWe are Qﬁiﬂﬂ ta listen for some patrs of letters thal stand for one agund.

! et
b o A L S i R i T I TR v s b o st Loy s
" i

. Find numeral Qﬂg,' Thare ave three pairs of letters in the row.
4] Listen to this word Llnu . Circle the palr of lattav*a that stanils )
W for the middle sound in the word ¢lown. Lo

,Find-numural two Listen to this word. wa Clrcla the ;mlr of
lattars that standa for the middle sound 1n the ‘word.nolse.

L]

K4

hesocizies Vowe! Diphtsomgs

- ¥ N .
sthiy wargd, 1. CGircle the pqiv ur \
dle ﬁ‘mmd in the word crawl., ‘

Find numeral three,
letters that stands

Find numeral® four. Listen to tMu word: { . (.lm le the paty or e , v
\latters that stands for the middle sound in the w!d Joys.

Hnd numaral five, Listen to this }mrd Stood. Trcle the patr n“l'f

letters that stands fm’ Lha middie sound tn the word atuod _ -
'\\’ . ) ) N ¢
! o | . ) o
, | B/k2 ] You are goinu to 1sten for the long and short vowel sounds.

i <

$ Find numeral six. Listen to this word, %ock, Circle the leltu;r ;tm? '
£, +| the row that stands for the vowe,l_ sound in sock.
' Find numeral seven. Listen to this word, Cute. Circle the lettap that =
§ stands for ‘the vowel sound v cute. . ' — U
- ' .o A
% F{nd numeral eight. Listen to this wohd. ﬁglq}, Circle the Tetter that. .
. o ands far. the vowel.sound in heat. - - A o .
= R § : S
3 Find numeral nine, Listen to this wov'd Trick. Circle the letter thatd -
) stands for- the vawel sound in trick. o . : Lo
._,J . . . . . . a =
E Find numeral ten Listen to -this word. ‘Pain. Circle the letter that
o stands for the v vowel sound in pain N
< _ :
5 R : , -
P l/‘:\?‘;i
L4 - !
~ - ‘ .- z;:t& .
S
! 0 v ’ - . ) ; . Yoy
? * - (‘ ‘.» k] ] ’ rd
® v U()
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DIRECTIONS FOR INVENTORY - L/E,VEL THREE :
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Her "_ llest (11

Tdentifies Comparative Endings

We are going to look at Tetters we put at the ends of words when we
compare two or more things. - / - '

Find pumeral eleven. Look at the three words in the .row. Listen care-
fully and circTe the word I say. Ugliest. Ugliest. » :

Find numeral twelve. Look at the three words in the row. Listen care- -

‘and circle the word I say. Sad. Sad..

Find numeral thirteen. Look at the word high and the two endings. Circle
the ending you would add to the word high to make the word higher.

Find nﬁmeral fourteen. Look'aﬁ.the word strong and the two endings.
Circle the ending you would-add to the word strong to make the word

strongest. . . : N

Find numeral fifteen. Lookfﬁt the word loud and the two endihbs. Circle

. the endings you would add to the word loud to make the word louder.

/

Turn to page 93.

C/6

Understands Contractions

- . - .
We are going to talk/about.contractions.
Find numeral one. Next to numeral one is the word couldn't. ook at’
the -three small words next to the word couldn't. Circle the two words:
that were used to make the contraction couldn't. |

/ . ) ‘. o
Find numeral two. Next to numeral two is the word I've. Circle the .

‘two words that-were used to make the contraction I've.

Find numeral three. Next to numeral three are the words you and would.

Look at ‘the three contractions next to the words you and would. Circle
_the contraction that is made when you put the words you and would together.

Find numeré] four._'Next to numeral four.are the words are and not.
Circle the contraction that is made when you put the words are and not
together. ' ‘ '

Find numeral f1ve.f Next tohnymeral fivg are the words ha#s and not.
Circle the contraction that ’is made when you put the words has and not
together. ' ‘ ~ -

ey

€2
-3
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Understands Possessive “s*

" DIRECTIONS FOR InsgﬁTORV - LEVEL THREE
. 'A' - !
. aa ‘ *
1 €/7 | MWe show sqmething belongs to someone by add4ng an apostrophe and the
‘| letter "s" to theé base word. ) \

Find numeral six. Next to numeral six are two words. They bo%h say
friends. Circle the one you would use iu. this sentence: My friend's
house is pretty. ‘ ) b -

]

F1nd numeral seven. Next to numeral seven are two .words. They both

say books. Ci ircle the one you would .use in this sentence: I have three
books in mxgdesk o

Uy

F1nd numeral,ei ht. Read the sentence next to numéral eight Cirele
the correct wor o finish the sentence.

Find numeral nine. Read the question. Circle the-correct word.

Find numeral Egn.\.Read the sentence. Circle the correct word.

-

D

Associates Pictures with Sentences

~
-

We are going fb read sentences and find the matching pizfure

’Find numeral eleven. Look at the picture next to, numeral 11 Circle
"the letter of the sentence that matches the picture

Find numeral twelve. Look at the picture. Circle the lettei of the

sentences that matches the picture.

“'Find numeral thirteen.. .Look at the picture Circle the letter of the

sentence that matches the picture.

S -
Find numeral fourteen. Look at the picture Circle the letter of the

" sentence that matches the picture.

Y ’ \ / ’ . '
Find numeral fifteen. Look at the picture Circle the letter of the
sentence that matches the picture. . '

)

Turn to page 94, S | . :

m‘

N |
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.| E/B

-that tells the ma ma1n idea.

‘Understands Main Idea

We are going to read some stories and choose the t1t1e that te1ls the
main idea.

F{nd numeral one. Next to numera1 one 1s a story of three titles. Read
the story and circle the letter of the t1t1e that tells the main idea.

Find numera1 two. Read the story and circle the Tetter of the title
that tells the main idea. ’

Find numeral three. Read the story and circle the Jetter of the t1t1e
that tells the main idea.

Find numeral four. Read the story and c1rc1e the letter of the title

-

Find numeral five. .Read the story and circle the 1etter of the title

‘that tells the ma1n 1dea.

furn to page 95,

F/3

-

Predicts Outcomes

You are going to he1p me finish some stories. I'11 read a part of a story
to you. Then you w111 choose the way you think the sfory wi11 end.

Find numeral one. Listen to this story:
"It was Michael's birthday. There was “the birthday cake
with nine lighted candles. What will happen next?"
Look at the three answers. Circle the 1etter of the sentence that tells

. what will probab1y happen.

Find numeral two. Listen to this story :
"Mother got the meat and vegetables out of the refrigeratoh
After cleaning them, she put them into a pot on the stove and
turned on the flame. What will happen next?"

Circle the 1etter of the sentence that tells what *will probably happen.

- Find- numera1 three. Listen to this story:

"Margaret got a dish towel -and then went to the sink. -What
will Margaret, probably do?"
Circle the letter of the sentence that tells what will’ probab1y happen

Find numeral four. Listen to this story :
- "It was a rainy afternoon. Jack got out his paper and
crayons. What will Jack probably do next?"
Circle the Tetter of the sentence that tells what will _probably happen

Find numeral five. Listen to this story: .
"Bill's father said, "If ydbu clean up your room, you may go to the
movies." Bill sat and watched T.V. What will probab1y happen?"

=T C1rc1e the letter of the sentence that tells what w111 probably happen.

L Y

' — fi(]
. v
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Draws Logical-Conc1usi§hs

4

.-

al Find numera] seven, Listen to these clues

' | 3y
You are going to play detectivb. ' give you some clues. then you cdn

"solve the mystory by answering a question. , o
fF{Eg:EHmeral six. Listen’ to these cluqs-

{

"Miguel could speak only Spqnish, When he want to school

for the first time he wanted to be friendly with the other
students, What di Miguel do-when the students came up to

h1m?ll " R " Lo .

[

| Cird]e the Tetter of the correct answer S

) ' —
"It was Ha]loween Bob had to finish his d1nner before he
could go tr1ck-or-treat1ng whqt did Bob do?"

iC1rc1e the letter of the correct answer

F1nd numera] eight Listen to these c1ues

"Jadewanted to go skating w1th his friends. 6 Jake didn't
have any skates. What did Jake do7! S 1 .

01rc1e the 1etter of the correct answer.

Fing numeral nine. histen to these clues:’

“Sylvester the cat toved to chase mice. One day a rouse
wa]ked right by Syivester What did Sylvester do?" 'J

, Circle the letter oﬁ the correct answer.

Find numeral r ten. Listen to these c]ues

. "Mrs Brown choose Susan to be the pr1ncess in.the school
b p]ay Susan got the mumps. What did Mrs. Brown do?"

Circ]e the letter of the correct answer.

B

100
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KEY
(/6] 1. | coutdn't et could
2 ve | hqvey [ e
5. youwourd |1 you'l, Lo YOUINR YO
A ] arq not. aven't o _arn't .. arveno’t
; ( .
N /
5, has not haven 't hasn't - husan't
/7| 6. friend's friends .
/. . books " book's
' 7
) The ( bees, bee's. ) are in the hive.®
9 Is this ( Sues, Sue's ) coat?
‘ 10 Dan has a lot'of toy ( boat's. boats ).
a. The water is washing the street.
/4 b. The fireman is turning of§ the water.
a. The 1ittle girl is s]eeping in bed.
b. The 1ittle girl is looKing at T.V.
. ¢. The 1ittle girl is getting out of bed.
' a. The friends laughed at the funny joke.
b. The friends walked together.
> a. The boy opened the gift.
b. The boy fell with the gift.
14, The hoy carried’the gift.
a. The milkman is buying the milk.
' b. The milkman is bringing the milk.
15, . _The milkman is drinking the milk.
) |
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It snowed and snowed all day, d. Making a Snownan
Many people dtin't 11ke al) : ,
Lhat spow. Hut Tad was happy, h, A Happy Boy
Now he could use his new sled,
¢. A Ralny Day
.
LT T
Y| Marte could not hel feva her 4. Good Luck far Marte
. ayes,  Right there on the
*stdewalk was something grean. b.  Stdewalks in Qur Town
It was a dollar bil])
. ¢. Playtng Outside
) 5\

Sandy'had a loose tooth. She a. Sandy's Loouse Tooth

- pullediand pulled at.1t, but

o tt would not come out. One b. A Long Night
night the tooth came out all
by {tsel f. ¢. Gofng to the Dentist

' \\\\‘
3, | Ty
, - P | S .
The surprise was on 1ts way. a.  The Surprise
The children could hardly
wailt. At last it came. It -| b. Children I Like
. Was a new color television. _
c. The Best TV Show

4,
The alarm clock rang. Judy a. One Saturday Morning
Jumped up and began to get
dressed for school. Then b. Getting Dressed
she remembered 1t was Saturday.

Waking Up
. 5.

105
“oeud
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9,
h,
G,

Nichael will hiow aut the candles,
Michael will eyt £he ' cake,
Michas) will liqbiwthn candlas.

b,

Gy

d!

Muthar will uu ahnpplng
Mather will set the table.
Mother will get ready for bed,

a,
h.

G

b,
C,

‘ L]

‘Margaret will dry her halr.

Margaret will dry the dishes.,
Marqarat will sat the tub!e‘

T

Jatk wlll jo uut to p\ay
Jack will draw a picturae.
Jack will wqtch talevtsion

a.
b,
.

a
b
¢
a.
b
¢

coS or

u'l

Bill $ fathar wili go to the mav!ea
BI1L wil) g 0 the movtes,
l will go to thﬂ movius

T W | e U e g oty

He satd "hello” in English,

He didn't speak ‘to anyone.

He ate as slowly as he could.
He only ate his dessert,

He ate as qulckly as hu could,
He borrowed a pair of skates

He went without skates,

He borrowed a bike.

oo

. . He ran away from the mouse.

He chased his own tail.
He ran after the mouse. ~

c. He sald "hello" fn Spanish.

10,

oo

(o]

She cancezled the play.
She put o
She let another girl play the part.

the play without that part.
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