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To the nmnylsuuloum we have raughe during
our professional associcion with Indiana Uni-
versity ac South Bend, We have proficed greatly
through che exchange of ideas wich these seu-
deaes, and we hope chae some of them are en-

riching cheir inscruction chrough the use of che

tield crip.
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CHAPTER | »
USING FIELD TRIPS

+

Fredd trip have ke vared mems aver dwe yvears, ranging Tiom
fhee mwore eracioional eours of Jocal indusiries, "senior iips,” aid wilking
trips 1o help ehibdren beconw berrer aopuantead with sheir neighboihoods,
o Eips crmsing continents. They hve sl inehiked ripa during simmer
vaeations, over weekerndy, and-in s Gise - o fhe cntire school year.

- They Bave wied all types ot geanyportation, tram school bus il privige
mremohile o sirplanes, ships, wnd vven mules. Theonly limivacions on
their wse have been choe tmposed Dy e imaggmatinn s resonrcelilness
oF ehe teacher. As " Auncie Mame” reqoarked To e hephew i the play
Matme; \ : ‘

Qhy my Tieele Jove, your Auntie Mame is going 1o unlovk doors
tor you, What .ulvcnlul'uu(\w'rv poing 1o have togerher!
]

Open i new window,

Open anew door,

Travel a new highway i
That's never been orfed before L ) (Lawrence: 136)

TERMINOLOG Y .

* Research of the licerature reveals chae the tcrminnli)gy describing
this type of educational experience has changed over the years trom che
carly wricers' “schodl excursions,” “school jodrneys,” and “Jaunes and
jourricys” to today's “educational rours,” “educational erips,” “tickd
observation visies,” "fickl trips,” and “scudy tours," A recene defi-
nitiot of the field crip reads as follows:

A trip um.\ngcd“ by che school angl undertaken for educaciona!
purposés, in which sfudents. go to places where the marerials of
instruction may be observed and studied direcly iy cheir func-
tional seteing; for example, a trip to d factory, a city watcrworks,
a library, a museum, etc. Syn. instructional trip, school excuf- -

sion; school journey; see plant tour., (Good: 239) \
For the purposes of this publication, we will use the term Sield
trip in its broadest sense. - ) .
7
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HINTORY ol HHEERY ERITEN

R TR P | N Y T /TS N I TR TR TN TR TPR T TR I aib e wzoy wivn
s ab that peosd rocoginrecd the hercat Glucaiionad werth ar iras el
whis hovsnally Wollawed che cosnplona e sl scloadiingg aind was o
Ay e al fub i il the e an ol prestiain hadendcaeoven earbier gages
Pyl A le anch Sonpaie s vosmsiiad ihe valie st veay obaa aivchi aiindd
SNTICHISIINS

The wdweatiomal bl pipowa we b i vaday niigiigial g
Fappe with the dovelapaeie o the osoniatnn an s Piveiapy ol Jeng
e Sy modied i b cidarged by ey i ke o s micgial paie
ol the ol sarenhime Fooy thow ey, the el gy hes e
sl ey o i with e reachigg of subpoc e waeier i e eduedtional
progtran ad the mvvement apread thiongghont Enrope amd Asi.

Mg i N Aend i Necedy e 190 Dow s desepibed i English
sevnindary ool mpter some 10 yeary earlier who, when discussing pla-
ciery with by geogiaphy clisa, became aware that none of then, studenis
o selt, had ever seen a ghoer, This nameless visionary encouraged
“his hoys” o save o hieele money vach week with the goal of tking a
erip o Swrtzethand foseew glacwers Aveordingly, ac the endd ot the sehool
yeear, sonte 00 hoys wid cheir masters ook e month's educationsd excur-
sion o Switeerlind, marking the beginning of th*- “Contimental Svhool
Journey," avcordings to the chronicler (Downs: S0,

' Lo anocher issue of Sebaod aud Saciety in the spme year, an unnamed
correspondent for the Ladon Timer veferred to the universal nuture of
educational excursions t the Jupanese educational system ot that e,
noting that children ok great many journeys during the lase two yeurs

ot the elementary program (Corvespondent: 300). "The beliel was thae
every enildis a stranger in the workd; thus icis the function of education
to introduce the child o Iniman and material sueroundings, During this
perind the widespread use of the educational excursion was apparent in
Belgium, Denmagk, France, Germany, Holland, and Russia. Twenty
years lafer, categorizing journeys as domestic trips taken during term
time as well as trips abroad Hallb described excursions ranging from an
airplane fight from Birnvingham to London and back to seudy geagraphy,
to research expeditions to Lapland, Iceland, and Bricish Cotumbia (Hall:
151=93). ‘

- The use of the field trip in the schools of the United States is of
fairly recent origin, McKown and Roberts reporepd that schools in this
counery have always used trips to a limitcd’cxtcn(t. but noted that they

v | ’
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L\'w\“i‘n‘h [ETSET S ATSETY BN PR cup ooy o s he sl Vi hes R TSN SR
vl Kotio ine n

W Vi an [ReREN \‘ Mo, [NOTE R o TR oo by oo el e
vl iba Lic et (TR R STINES [FPRTE R TRIVUN I IRERTRTIN Phes aboies pavt g s
T T TR R TRTE TN e b T Ba vonhoe o B bt IERTEEERRTON RS}
l“i»b-i‘-«i.\ii-ul [ TR I Vi it v visa bt uu|l\l|uH-m~niv IETINTEI
by ivac b aed oy MO Ny T 1 Mibivwaa bt oy icbaian, P
NIRRT RIRT SETYAN Wb b dvivtiin v porveeianiy diay el TR YIS TN
W o e b b oo st ax thie Bandy ol Cuii v d it e 1o
Wy sl aoinaty he (s by P o Py ity e ol e sy
vt teac b Beanmine cvponvie o aoabble o vdos deis b ey L
Aalh ok the w hood vaid dind R ITTRTRYE) FRNONTIONTY PSR PR viay da
BN ATIEEIRE] llhlhnin Vi m..m.l-m vHs ey tha voeb bl v o annabed i

witthl cbiowlhoutl "

EALCE o iy ERIY

AMihovgth wavonbier ol valies s annharad s el b, deen
e obiectve oo pienade leamng drough e epenicm e i s
of the commumny o resaiees pernnes the By pamion of the lasarionm
to i hede dhe cntre waorld o gl pupl Whe el B b liboraton
wWhich enables teachers e brndie the gap BEaween the chassinon sl 1
world ontvide the schonl

Among the vadues garned trom thede excumtons e the provision
of ecurate tinsthand antoroanon, the prgmocon ot heteer atzenshap,
the opportumiey tor social tewming, the cnlowragement of love o travel,
the tormuatton of w connecting hink hetween communey aid school, and
the creation ol sncerest (Curtis: 200,

Fiekl teips increase student Knowledge of w particalar subject,
but, even more importantly, they may increase the desire for knowledge
They add realisn o a unic of study. Fiekl trips help develop reading
skills as pupils and teacher plan an outline of what they will do and see,

S They hedp seadenes develop mapeeading skills both during the planning
stage and during the oip itselt. They supply material tor building a
writing program, including repores and leteers, They stimulaee discus-
sions, They r'csiuilc_ the use of mathematics w determine erip coses, sup-
plics needed, and distance traveled.

Y
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cdpe and developimg saennte atotades rather than tor lustrating or

H

: 11 -

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

T .

. P : PR
S i :
b k {
Ve i
Vo cdemd
R [ I 4 [N

[N Ry - v .
P . . ,
RN [P 1 . LI SRR i L . '
e L < Facd e i .

PEER H Vv PN . . . fr. .

. fen b ! b i b o o v S, H
Proees e . . - . . , s .
T O B o o OO NPT R I N T
ard ferepans L B R 1 T T T T e T UE PR T

L S O S YT T SR N O PINE S Ve p Y iy [N I
LR I T L P T RE JEY P R S E SN SUTS P S S PR SN
§‘<i0;“"l~ﬁ:l[;lqlent R T R T L R T I A F O TR T Y YU I U T PO P
R S T T R TRTRCITAN I 0 I PR SRS 51 S IOTRINY TR R
L T Y S T T IS 3 1 70 1 B

Avabn e ety hoadoeg sl i [REIL U VETS RO S R N

bab tivy jread ity e B b XA T R RT KT Y FYY epieransie by e EE IR,

[ PSRN TUUPIN PORNEY ann‘-‘-“‘gﬁ»! TR N O P TT U T O v O B PR S TR S §

¢

T T B T 1 7 S N N T e T BT Vivewa itiid A

T PP PO I O S A ¥ T VT DU,

Piaiabiy Ay sapre gl
!,\lt!‘n'ﬂlu" tas Jkl.;u»;.u b R R 1 !'ui [ IS TR BN iuf-f lu! [RRTITS SO TN
viatwe s 'R ITE TR ST I ARG e [CRTTS IVTTCRNNT L PR | Hn‘.uu:( e ey ay
I I I I T T T R [T S | AT by faes iy iii“i;\ ieh
l!.l‘s‘.«‘: stikgrse i ;Hn'\ u-“iu-‘nbiinx [N ETTY uvl;muuu-l kxg Pr s aits -h.n- K
xt,ul\ R T TSN A rtwl;h’ iy of in{‘rihty tiar disihe vanngiirine) Qgixi biat
ol didegaidiig woi Laadase oesd boacdung By iwarches staisd il
enivnnine abibidiose woas e by 1o Wb \-!'-‘» vevbeay the sl aigien
preovidod tavornabl condiions . ciadng an stroesphon cnoend g da
fise od catlOnEy dovenaicrs Ay iy )

Avrhe proccdiop staddeey b s e Heopd fog s b vaslbigesd
oo ol iy *.‘.’Hl!!"ﬂ"l!l!! e hoaroase Fhios tha IR RO () R PITS

Ao wnd conduct of the e B cesure st bane it st

‘\'Q"\.

dents froos thee Ghacataaad expupintee boas boen dowmnaergted

. i

| Y



O

ERIC

Aruitoxt provided by Eic:

SCHOOL BOARD POLICIES

The school board establishes policies coir_cring'thc operation of the
schools. These policies offer general stacements of principle to adminis-
cracors and staff relative to the cenduct of the mstrmnpn.xl program.
From these policies administrative procedures evolve. 1t is the duey of
the superintendent of schools to implement the policies through admin-
iserative: procedures thae witl enable " the professional staft’ o function
etfecavely within the framework established by che board.

Despite an almost total ek of scate stacuees dealing wich field
trips -and their educationd value, there are in existence school -board
policies and procedures covering the conduct of tield trips. Recenc re-

= search studies have revealed she following informacion:

L \lusq school dlstmts have policices, elthcr written or unwrit-
<
ten. which permit che use of the cdu-..rmm.nl field crip by, thcxr
instructional staff. : <

2. In most cases the rtsp()nSll)lllt) for dctcrmmm;, the accepta-

- bility~af fickd trip sites rests with the individual building

U principal and/or tc.ldw ..Many times this is p shared respon-
' slblht\' . .

3o In thc lduntmmtmn of criteria for determining che acccpm-"'"_'
lafht\' of field trip sites, the most frequenely indicated-¢riterion -

o

W s"chat the field trip must. be cducauumlly sq.,mf'cnnt and

suttable. Other criteria cited were distance (.1cccssnb|l|ty) ad-
ministrator or teacher judgment, rcl.xtlonshlp to matunty level
- ot pupils, and s.ntct) Lo W y

s . ¥ . .
b(hool Buses, public tr.mspormuon. and - walkmé, were the

_mose trc‘qucntl) mdnmtcd .uccpmbk means of tmnspbrt.ltmn'

“for use in ficld mps (l\rcpcl and DuV: dl; and l\rcpd)

n

{

In most schml (||Stl’l((h,[h( (cachcr handbook pmvxdcs mf()rm..\-
tion regarding bmrd~po|u) .md administrative procedures re lared to- thc
conduct of field trips. Many of “these h.mdlux)l\s deal extcnswcly with the: &
topic. In other districts sepagacd publu.uums covering only the, subfectx :
of field trips are (lv.ul.xblc In any cse, icis usually advisable fot tcachcrs
to check wich their. principadt regarding .ulmmmmtwc proccdurts mv-

- ering these mstruumn.nl veneures. ‘

v
=5




TEACHER LIABILITY e —

Coelt 1s\mport1nt thac teachers be aware of their legal responsibilities
during field crips.. Conditions outside the classroom may increase the
.element of danger to pupits: +Children mzy expect more freedom away
from che school environment, thn in rei 1I|ty some field crips may ne-
cessicace greater reserictions than chose normally required in che regular
classroom. Consequently, more careful - (c.\chcr suptrvusmn m‘\y be ap-

propriace. - ' g

In particular, che cransporeation of studcnts to and tmm the sice
of the field trip may be a cause_of concern. Questions regarding “theé use
of school buses and other vehicles, including public transporeation and
privately-dwned automobiles, have arisen.” Some schools may not, and in

-certain cases cannot, provide transportacion, thus creating problems for

teachers wishing to use the field trip as an instructional aid.

A study of reacher Iiabilit’;v by the authors surveying all scate
superintendents of public instruction, accorneys general, and legal officers
of the several stace, Lduc.mon associations examined state laws and court
cases. les conclusu)ns were as follows:

. ThVFn(llng,s concerning the existence of spcuﬂ state laws
.dealing with teacher responsibility and liability in che mateer of
tield e 1Zs,d|scloscd that such laws are tew in number. Only three
Sl'.ll'(.S( California, [llinois, and l\cntucky) had laws which could
clearly be identified in chis category.

Of the court decisions conccrnmb field trip rcsponsublllry
and liabilicy, only one case, whlch arose’in California, was récent
~—. enough.to-be classﬂ' ed as a positive response:-Several-other states
* 7 noted either opinions ‘of legal or administrative officers or earlier
S u)urt deusnons the relevance of;which was discussed.

L Many comments were received from the- respondents.
Most fr(.quently stared was the | opinion that the legal standard of

-t reasonable care is the same on a field crip as. s, in_the regular
classroom Of course, the teacher should exercise that*degree of

. care that a normally prudent person would exercise: uqdcr similar.

. * circumstances. This “prudence” may’ well*mean that a higher
degree of care would be exercised on a field trip, umler circum-
“stances prcvzulmz., in the bIV(:n situation, than would n()rmally be -
cxputed in"the "protected cnvnronmcnt "of the classroom. Thus,
the teacher is subject to no grmtcr tort liability on a field trip

» than when p«.rformm&, duties. in rhe classroom if reasonable care,
md foresight are cxcrclsed (DuVall and Krcpcl 1978 24) f

~

xS

~ '.)
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An earlier study of the'same stace offices reported-similar findings.
In addition, it noted that in many states liability insurance is available
to teachers through governmental agencies and/or membership in profes-
sional organizations (DuVall and Krepel 1972: 648).

Because of challenges to the school district's eraditional immu-
nity from tore liabilicy—an immunity based on that of che king of Eng-
land in 1765—teachers and other school officials today may be sued and
may be held liable for injuries to pupils not only in the conduct of ficld
trips but at any time." In many cases state governments have climinated
sovereign immunity as a protective device for school districes with the
enactment of “save harmless™ laws by approximately one-third of the
states. For qumple the New York statute requires the board of education
to “indemnify all ics cmpl())ces against financial loss for acts of negligence

‘committed in che line of duty” (Wertterer: 530). Such laws differ from
smré to state, some, permitting and others requiring the school districe
to reimburse employees who are held Imblc for injuries resulting from
negligence. .

" Liability for an accident may be found when negligence is in-
volved. One criterion often used to determine negligent conduce is fore-
secability. For i lnstance, if a reasonably prudent person could have foreseeii
the consequences of: an act or would have acted differently under the
circumstances and the teacher failed in this respect, then the laceer may '

have becn negligent, On che other hand, a teacher is usually free ofbhme
if an injury is caused by an unavondable or unforeseeable accident. _

Some state statutes requife or permic school districts to carry
liability-insurance—~Grieve described a pertinent- example invol rnvolvmg both -
the “save harmless™ clause and lmbrhty insurance. In this case; a teaaE——
and his student passengers en route to.a music fesnval in a school station’
wagon were all killed in an accident. Subsequent htlgatlon revealed neg-
ligence on the part of the driver. *Due’ to'the state’s “save harmiless”
statute, the school district was held responsible for the action of the -
teacher. However, .the liability insurancé carried by the discrice was in- .
sufficient to cover the enormous claims. Consequently, the district in-
creased the tax rate for séveral years to settle che claims resulting - from
the traé,edy (Grieve: 86). -

Professional organizations often provnde liability insurance through
g.,roup plans for all ' members. Such coverage may be available for a small
fee or it may be a benefit of m;mbershxp It may include payment of all
atcorney fees and ocher costs. as well as payment. of judgments wichin’

-maximum limits, depending upon the group conract.
o - . .
Yo . 14
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To ensure student safety and to avoid teachet Tiability, “the*foi*-*—-
" lowing areas merit special atrention:

’

1: Supervision of students. Inadequate super vision, in the e event_of
an injury, may be a factor in determining teacher ncghgence -
The court may rule that the presence of a teacher may have
prevented the accident. Therefore, it is usually recommended
that a teacher not leave a classroom or playground unsuper-
vised. It is expected that teachers will provide reasonable su-
pervision, but theXourts do not require constant scrutiny.

- Transporting students to and from activities away from the school
site. Some states have specific statutes authorizing school dis-
tricts to provide.transportation for such activities. Some states
also allow school districts to purchase liahility insurance for
{" - transportation purposes only, an indication that districes are
‘ gconcerned about accidents while transporting students.

123
. The use of [mmtely owned automobiles for transporting students. The
’ teacher or owner may be found liable for injuries to students
riding in such vehicles (Howard 413) " i '

4. Permission slips. Although requlred for ‘field trlps such forms
signed by a parent or guardian do not relieve teachers of re-
spogsioility for pupils, as both Phlegar and Howard empha-

' ' sized. They simply inform the parent or guardian of the trlp&

" or-indicare _parental permission for the pupil to engage in the *

educauonal acnvnty (Phlegar: 22; Howard: 413)

The next chapter dnscusses these topics-in greater detail. ST
“ To conclude, then, regardless of- “'save harmless laws and lia-
. bility insurance, a study of the literature reveals the need for teachers 0]
\take exta-precautions while involved with students on. field trips. A~
consnderanon of the matunty, age, and physical condition of students,
together with careful planmng° and adcquate supervision, ‘will serye not.
only'to ensure reasonable care but to promote maximum student learnmg
and en;oyment dunng }hese educauonal acuvmcs away from school
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\  CHAPTER 2+ .,

\CONDUCTING FIELD TRIPS"

The. fOl'ebOlnL,.dl..CuSSlOﬂ of the_leg1l aspects oFﬁeld £rips should
not discourgge teichers hom td]\lng pupils outsnde the “safe” confines
of the classroom. It was intended-to mcrease teacher awareness of le;_.,al
lmbuhty Field crips are |nstrucuonally accept:: I:le As, prevxously nored
most boards of cdumtlbn approve of them as’ "a means “of acqumng
dcsucd divérsity in the educationil ; program. Adopt(.d board polluls offer’ .
concrete proof. of this acceptabulnty 5 . *s .

« . In addirion to bO.ll'd policy, man)? schools | have specnﬂc procedurqs
for conduc'mg field trips, usually conwmed in the teacher's handbook, -
- Most familiar among these procedures are the form for teacher completnon _
to obtain admlnlsttatlve approval for the erip and® the prcscrlbcd parental‘
pcrmussuon slip” provided by many districs. The existencé of commu-

» nity resources h.mdbook’k or recommended lists of placestsulfalzlé for class g

visitation: offcts furthier evidence of school dlStrlCt apptoval i e

4
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) 9
The field trip is treated separately from those educational expe-
riences which take place on a dag-to-day basis because it normally takes
place outside the classroom. Teachers often believe they have more re-
sponsibilities while conducting a field trip chan when conducting a lesson
» in'their regular classroom, but this bélief is not true. The responsibilities
differ in kind, not in degree, from those encountered in the classroom.
Because the wclturc of the pupileis always the prmup.xl concern, teachers
.are sub]cct ton d(u.trmc of prudence.or reasonableness in che condugt of
all their classes. On a field trip the only difference is chat inscruction is
taking place in a lgss protected environment. The following guidelines
are intended to_help teachers prepare for and conduct field crips, safely
and in .m«.duc.ltmn.llly meaningful manner.
: .
o ‘(\DI\IINISFRAIIVE SUPPORF : o
’\ ' Dw.uss. in d&t.ul, any nr()noscd field mp with the principfll The
first ‘mcti most important .consideration to discuss is the educarional value
of the wrip. Once'thef&lucational justificacion is established, the remain-
ing degails will follow <vith relative ease. It is probably a good idea to
write out objecrives in order to f'lcxlxmte communication with the prin-
cipal, and later Wlth the host and stiidents. In 1ddmon these objectives
will lacer focus the post-trip evaluation upon dcsnrcd outcomes.

. Become acquainted with school board polmes and/or administra-
tive ;?r(xealures covering the conduce of field erips’ These may -include
such items as the detcrmlmnon of site .1cupt1b|l|ty. scheduling limica-
tions (muscd by ‘bus schedule quunrements). and many other details. ..

Another matrer to- determmc during this equy planning stage is
the . .W'ul.lblhty or existencé “df liabilify insuranfe. Thi¥ item may be-
covered by an insurz.sce”policy carried by the board, a policy camed on
the bus which lncludes proyision for field-eeips, the teacher’s or dlStl“lCt s
liability contrace, or thc purchase of a,rider (usually aca nommal cost)

to.an- alre: uly existing lnmmnce pohcy o )

. - 3 / ) . "
. I PLANNING THE 'IRLP ) c
" Three Lsscntnl ms,rcdu.nts required o pldn any field trip. dl"C the
followmg., A1) the host, who must be involved carly in the process;
(2) the puplls Who miust be mvolvcd U)ntmuously bccause it is cheir
tnp;’and (3) the teq 1chcr who must act as a uml‘ym a;,cnt throug,hout
* ¢the process,- constantly Loordlmtmg, all aspects o tnp as wcll as
- td'\lnb care of thc myrmd loglstlcal deails which arise.

»




. Working with the Host .
Hosts have much to offer. It is therefore prudent to involve chem
in the planning stage to benefit: from their ideas and suggestions as well
as from those of teacher and pupils. An opportunity should exist, for host
and teacher to meet before the visit to share ideas and plaps, dxscussmg
such matters as guide arrangements, safety rules and rcguhtlons use of
cameras, food and drink regulations, and provisions for handicapped stu-
dents. The teacher may also wish ta invite the host to visit the classroom
for planning the trip, or as pare of the follmvup activities, : ’
Ie is suggested that the ceacher make ché inivial contqge with the
host. -Although pupil involvement in planning is certainly recommended,
the %nicial Qncact should be entrusted to someone who can make com-
mitments for the group, and usually that person is the teacher. It is well
“to have several possible, dates available, _in . the—event that “the first sug-
gested date is not acceptablé to the host. If the class is to visit several
sites on the same crip, then it will be necessary to work out logistical
“problems in cooperacion with: the several hosts, lncludmé, a tentative
timetable taking into accoynt driving or walking distances, traffic con-
ditions, and other details. ; !
Consider the provlsmns for taking handicapped puplls in che
~group on field erips. Rather, than exclude 2 handlc.xpped pupil, plan the
~trip with this special sieeds pupil in mind. The requirements to be met
. by host msututlons will vary with ‘the type of hdndicapping. condition
‘to be served. For i lnsmnce, stadents in, wheelchairs require ramps. If they .
are not 1va1lab‘le at a tnp site; then schedule an ﬂternauvc location. Ino
many cases the parent will be happy to 1cc0mpany_ the chlld and <o -
provide any needed assistance. : "_‘ H .o
After the planmng visit, confirm in"writing to the hOSt the day,
date, and timé of cthe trip, and any other necessary details. Such a letcer -
s reassures the host of teacher interes: ang provides- teacher and srudengs .
. an opportumty to ask additional questions. It. also guards’ against the
pOSSlblllt)’ of thc group wal\mb in and saymg‘ "Surprlse' We'ré’
herelt!” <. .. :

v . -

¢

e Puprl Teacher Plfnmg

® - 3 j=.2 o

o Schedulc adequatc planmn‘;_.l sess:,ons-wnth pupils so that chey may

&¥be active partmpant‘s in this_educarional activity. While working with
the host, involye the chss Encourage students to collect addmonal data “

- prior to the trip and to formulate questions to be’ answe(ed at thé‘fSlte
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The gi:ou'p may choose to.use audiovisual aids such as slides andVyideotapes
to aid these planning efforts. Special reports and class-conductey research
may be pare of the process. Ocher decisions directl'y concernifg pupils
are those related to pictures and the use of cameras, note-taking proce:
dures (e.g., different ccams mighe share the rcb[)()nblblllty for an md of
expertise), and safeey | precautions.

In other words, involve the class in all-decisions not in u)nﬂut
with the safety or overall scheduling requirgments of the trip. Such de-"
cisions should also be consistene wich board policy, school pmccdurC.. and
sound pedagogical practice, since the final responsibility for the success
or failure of chis educational activity is and must be the eacher's. .

Table 1 presents a schema for instructional organization and class . -
involvement, an educational process which may be accomplished in o

“FABLE 1

Comparison of Three Organized Patterns of Instruction®

' - / . Possible Possible
. Teacher Role.  Student Role Advantages - Disadvancagés
TEACHER- (@) Scleets the 5 () Follows - (@) More detailed (@) Runge of =
ORIENTED  problem, - ~ “directions and obsetvations observation
" objectives, records data possible limited
and concepts, ;0 Csuggeseed by because - largely o
“ () Direces | /’ techer. teacher selects teacher's
v student Ab) Anialyzes data ideal - abilicy to
! observation, 7'+ and draws specimens tor |, select ‘items. %
: ' ’ and data  ; ° conclusions. stud) (b) Liccle
4 . gachering / ' ’ (b Much of trial upportunicy |
persomally. /' L © . and error of for scudenes
() -dssigns - " learning o to selece” )
- .o ,rupnnsnlnl- y » climinated. relevang, | ‘
.on fties for’ ° ’ = More effictent | objects and /E'
. - u)mpl;un_n of . . ’ from . mh)rm.\mm e
Ctasks Ty . smndpmn( qf dand reject
: “ccording to : time and irrelevancigs.
Yo knowledge of o T amount of (©) Largespypil-- =/
o ' igdividug! - material -+ teacher ratio.
: N 7 ditferences. ) ‘covered . | J} h Spnnt.mmus .
: : v / CLn ] (() More wnup(s and .o
N - ) . R steyealed in .‘-' unpl.mnul
s o e Qqucnu.xl = learnjng less, .
Lo PR * fashion, 7 . likely to :
o C . 5 oceur. g ‘~
3 " — T
- - x e e P .
. - A . ) . - ! .ot
o P | lr()mv" conducring a Field Trip: ;Organizational *Paceerns {or. lnsrruumn by,

(htfonl E. vi\n.lpp Reproduced wich, pcrmmmn from. S‘ueme and. “hildren,, SSepeember ’
19/ y (_Qp) ru,h( 1970 hy che u".mnn.\l SL ience: 10.1(hcrs' Assouumn 1742 Connecticut

T AL N AW, \Vds!um.mn. 1_),( 20009, - T e e AT .
ey T > C e S
.7 : :,.v» IR P .- . .
v o G L & N
/ : . oy T ) °
e/ s . ~ * ¢ 3 . 41 . . R ~‘;\ ..l e
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/[‘eacher Role ** Seudent Role

Ed

Advantages

Possible /
Disadvantages

Possible

MQDH']'{D {a) Selects (@) Selects and (a)
important observes
characteristics dppropriate

E _ for ) specimens for
observation by observacion.

constructing a (b).Records daca.
data sheet. (¢) Demonstraces
(b) Divides the maturity and
class into selt-discipling
stall groups in meeting

(b

(a) Studenss may
not select the
best specimen
examples for
examination.
(b) Students may
~ encounter
problems
which the
" teacher is

Students may
cooperatively
solve problem
and -henefic
from varied
abilities of
group
members.
Students may
work e their

IS

and Jdesignared own pace. unable to
~stablishes task . : )ﬁ"(‘) The teachen assise in
physical dan ) provide solving, )
boundaries tor / more (<) Some students
- investigation, . individual may not
S () Anticipates < accention”in function well
‘ learning identifying in"self-
barriers and and solving directed
arempts o student A learning
, prepare the . problems. situations, ~—
« students in .
W classroom for v )
! . solving
? problem and )
meeting .
objective. ‘
(d) Circulates .
among groups 2
. and facilitares
- _ learning, . ‘
STUDENT- () Establishes,  (a) Clarifics task, ) Provides for  (a) Effectiveness
ORIENTED  boundaries of © establishes a ‘maximum "is dependent
T Cos time, | plan for application of upon the ™
’ . location, and problem creative ability and
: . student solution and thinking and -~ motivation of
behavior. meets humarn group - the group
(b) Mortivires interaction’ involvement ‘ participants.
. students and - “ situations that situations.s (b) Difficult to
! presents’ may hinder  (b) Students can’ excture if all.
preparation group pursue aspects stidents are’
and follow-up cftectiveness. ~of the expected to
B - activities. (b) Plans to_ - problem adopr this
C : _ 7 communicate which interest pattern
' B tindings to them Crapidly. |
. class. .

number of ways. The schcm.x outlines three poss:ble approaches ranging
from stron&,ly teacher-oriented to fully student-priented (Knapp: 27). The
‘approach ta “be used is a. de{usxon to be made by the teacher directly

involved in thc"ﬁeld trip. ’
. ‘A student’ te1che[ m'ly also be a- member of the

g -
‘instmqtiondl
téam.”

If this is- the: case, he/she should, participate “in planning from

O
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the beginning. In fact, the supervising teacher, although ultimately fe.-
sponsible, may assign much of the planning to the student teacher, in
rder to provide experience in this area of instruction. For dertailed pro-
sedures of student teacher involvement with field trip planning and ex-
xcution, see the arcicle “Field Trips and the Scmn‘d.lry Student Teacher”
in The Teacher Educator (Krepel: 27-30).

Teacher Responsibilities

The teacher should know exactly. what educational benefits are

wailable to pupils from a visit to a particalar organization or site. In

sther words, it is the teacher’s professional and ethical responsibility ro
se sure that the crip will be a wise expenditure of valuable class time.

While previewing the site and (discussing the fortlicoming visit -

vith t.he host, it may be helpful to take notes. Such notés may take forms
rther than the traditional pad-and-pencil-type. One very éffective way to
ud recall is by g‘akmg slides or snapshors. Slides are recommended because

hey can be easily used wich the entire class. Prints, if needed, can then

»e made from slides at a relatively low cost. Another form of note-taking
s through the pse of the video transcription recorder (VTR), a meth
vhich has been used with success for this purpose (DuVall: 279-80).

- The followmg is a list of teacher responsibilities dunms prelim-

nary planmng : . - o

1. Inform the hosr of the. educatloml oblecnves Write orQ‘:\\}e

students write, a letcer contamm;_., spechc questions.

»

2. Discuss time limitations with the host. These constraints may
-~ occur because of the nature of the tour, bus avmhbllxty. school
schcdule, and bther planned visits. - oo v
3. Identify potential danbers (sce “Safet)") v,

4. Note special clothing requirements. This problem may be tied
ke
in with the existence of porcntmL dangers. One' examplﬁ?s the

~wear|ng, of loose, sloppy Llothmg when visiting a phnt con-‘ '

taining moving chhmery in which clothing may become
enmngled’ : ‘ '

5. -Check regulations Lonccrnmg food and drink. On a tnp taken:
Lt several years ago by -one of the authors when the _host an-

. nounced that the canteen was avulable o the class to purchase’

soft drinks and c1ndy the tour 1mmedntely lost much of its

[..22 o
. L]
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6.

‘with one or more

- prerogatiye. If the hobt schedules. more than one’ 8o

educational value as students became more interested in mak-
ing-purchases than in‘ the host's presentation. To ayoid this
problem, schedule a “rest break” whichmay include a can-
teen stop. Fatigue may be more of a factor on a field trip chan
in the classroom; therefore such breaks are necessary.

Arrange for restroom ‘stops. Public accommodations are usu-
ally best; a telephone call to the p.xrk deparement will confirm
their availability. Because some park restrooms may be closed
at various times of the day or during certain seasons, chis
procedure is strongly recommended. If public facilities are not
available, the teacher may be able to make arrangements with
a host. In such cases, an examination of restroom tacilities is
advisable, -both for cleanliness and for a check on scheduling.

For example, the scheduling of a student restroom break at

the same time as the planc coffee break” would greatly . -
inconvenience both students and workers. A lictle attention

to the plant schedule can avoid this type of situation. As a

final resort, the teagher may be able to make arrangements
jfasoline service station operators along the
route. Keep in mind that not all service station proprictors
view the descent of a busload of eager pupils upon their rest-

- rooms as a bJessmg For this reason it is a good ldea to.make

prior arrangements

: Check to determlne if the host. has more than one group sched-

uled for..a visit/at the same timé- Such .planning is the hosrs

ever, students are svmetimes more interested in tal
their peers from other schools® than in the conduck of their

w own trip. Staggéred - schedulmg can avond many porent‘lal‘

problems of this mature. L _ "

k4

8! Consnder thes 'necessuy of eating méals on a long trip. lf the

-

L6

g

garbage and for pdplls who becdme bus snck

- grodp decndes to carry sack. lunches; suggest to parents that-
students not’bring along easily spoiled foods unless facilicies
for refrigeration_are available. Coolmg facilities will be nec-
essary for milk, for example. (One or two portable ice chests

/

Wil tsually suffice.) To.dvoid the possibility of pset “stom-

achs,«substltute water or @ bland drink for m|IL n addmon

S - "o

i
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9. Be sure o have a first aid kit available on the trip, and to be
acquainted with the basic principles of first aid. If the group
is going mto a4 region known to be inhabited by poisonous
snakes. then also HoTude a snakebite kit, While the danger
of snukes is remote in certain parts of the country, ic can be
a reahiry i others. Indeed, California law covering fickd trips
contains i provision requiring that snakehite kits be .1l\u1 an
all such toips.

Safety
The pr.xi;ncc of prior planady cannot be overemphasized when
satety 1s involved. Teacher-pupil planning can help, students understand
that their safety is of N\(m imporgance not only to the teacher, but
also to themselvest A few Wustracions will explain this concern, and at
the same ume suggest appropriate mechods for handling. ic.
. Although teachers are responsible for the accounting of pupils,
a method of accomplishing this accounting may be a maccer for group

plannnng First, the teacher should stress the importance of pupxls staying

together. Then, the class may consider the buddy system or proceeding

as an intact group. In the buddy system each person has a partner and™.

the ewo students stay together throughout the trip. For ease of checking,
pupils may wish to have ussngncd seats on the bus, and for fairness they
should alternate window seats on a predetermined schedule. Ic is advisable
that’ partners be of the same sex so that, for safety reasons, they may go
to che restroom together. o S e .
Discuss frankly wnth students thc propet way to hindle advances

from deviates in public restrooms. Do not ignore the problem; racher,

discuss it_in the nonchreatening .\tmospherc of the classreom prior o
dcpar(ure One ‘mechod of controlling potential problems: s to'stress that
pupils never g0 to restrooms alone, only with their "buddy.” Instruct
students not to talk- to strangers, and to withdraw immediately from che

reStroom if dppr().lth(d by ar unﬁmllmr pcrson rcpornng such behavior

to the adule in charge.
... During thé conduct of ‘the tour at the host xhsntutmn it ma), be

signed groups (by color cade,. type of hat worn. or numbers such. as odd-
even or 1-10, 11220, and 21 plu\) make this a snmple matter on site.

With younger pupils, it may be advisablé to have cven closer control .

than ‘with older ones. One method, uses a clothesline knotted every’ three
feet wnh a knot assngncd to each’ child. Thus it is possnblc to haw: 25

L . T o :

.ldv.mmé,eous to subdivide the,class into sm.\llcr groups. Previously as- -
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‘children_following one leader wich hetle ditficuley and o maximunye of
conernl. ,

Another concern oy cossing strcets The teacher may wsh to ask
chelp from the loaal police o sheol crossimg guands. a1 rran \c,l‘ﬁn-g
puptls 1o help with chis most smportant tsk B gtn sufficrent ome o
process the requtst and wreange schedales, the ol police are normaliy
muost cooperative I G hd s condunted by thie aathors the ial pedace
asatted nany omes Inone wstance, aamatormG ] offioer was assaaned
o ampany the tap On othoe trps pateod caes o otteers locatad at
dithrcult croming ey wsnted the teacher The valy ragueciment s
was o provade the police departsient an atineran arddan rdea ot ke
APPIONIMALe e the asivta e way needed

In plannmge walkoge s, ase adewaths where avalise, aven

it this means takng 4 fess direar route Potential daagers whale w.siium: '
nclude parking lot entrances @0 supermarkets aad shopping. plazas, des
hivery \iud\s_ and eatrances e alleys and privace garages and drveways
I the walking erip requires crossing privace property. such s gomng o
“aficld tor nature study, be sure o obtan written peranssion tfrom the
Jowner Prior o the tnip, go over the route speaifically lookimg, for bogs.
hazardous prcupms, and other narurad dangers .

The use ot buses or other torms of publi rr.mspnn.umn eneom-
© passes another st of safety factors. Choose o peedetermined place for
buarding and disembarking trom o bus, ‘Special bus parking can be ar-
rm;xd at the site. fn many ses the hose will take care of these arange.
rents. while 1n others the teacher my. \ush to contact the loval pulu v
deparement to have parking Space resery ed an the sereer.” Otten the puh(c
will place Nv P .u'lun‘g signs dong che airb or cover ;urkm* mctcrs weth
in advance of the arrval of the bus :

A matter of special concern sn the use of hus transporcation is the

- differene pateern of sateey behavior ru;ulrcd by pup:ls when using public

tr.u)spnrr.u’wn. Mose stutes require all eradfic o hate wheh students board

ar leave's school Bas. In no ase s eraffic required to Kale when thcy use

pubhn transportation. Thus the teachier will have o mstruce childrenfin

"an entirely” dlthn 0t pateeen of hch wioral- mspunsn \\!wh usma public ..

B

tmmpon.nrmn ’ y : ’

The ase of shool or public tr.msp(m.mnn 3 u‘mmmcndcd for .
field erips. Insurance Loverdge .\ts{} driver licensing requireinetits for buth
school and: puhlu buses are dL.SI‘Lﬂt'd to ensurg, \.\k"trm{pmtmnn for
Iary: numbers of persons. e s difficult o dcrcimmc tlw%ppmpmw

amaunt of liability msuranee Lu\cmgc n:qmwd lur privacely (mncd w:
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hiclés used in field trip transportacion. In addition, drivers. of privacely
owned vehicles seldom have the type of driver's license required to trans- =
pore pupijs on such crips. Both of these factors are potential ‘sources of -~
difficuley. '
Encourage students o drvclnp basic rules of conducc, ty follow
during the fickd trip. By means’ of teacher-pupil pl‘ummg., the cllss can
consider all aspects of discipline problems_and determine .uupmblc
maodes of behavior. These rules should encompass school board policies
;ind"huilding procedures, as well as any safety precautions which the hose
institution” expects o be observed. After the teacher explains the con-
traints under which the group will be operating, it is: the students'
respansibility to determine the coursé of action desired, operating within
-thesé Constraints. As, with most- aspects of group planning, the decisions
reached may require’ compromises. ] )
~ The safety precautions to be observéd on the site of the visit are
usually well defined by the hose. (If che host docg"m)t broach the subject
during the pre-visit, the teacher should bring it up.) The nature of the:
site. may well determine such factors as the type of clothing worn and
the size of the group. For example, if the site has a large number of
machines, the host may forbid the w aring of loose, flowing clothing.
This rule might prevent pupils from drusln; in shawl-type sweaters,
neckties, loose shires and blouses. Céfeain types of shoes, such as those

with extremely high heels or platform 9()lcs may cnnsmutc another safery

hazard. The host may also wish 0 have students subdivided into smaller
groups for the tour. In such cases, the teacher should arrange for addi-
tional adult supervisory help so that cach studenc group il be accom-
panied by one adult from the school as well as the host's guide. These
aides should be involved in the traintng and pl.mnmg_scmonsvwell in
advance of the trip. B
" If we appear to have, nvcr:.mph15md safety, we believe this con-
¢ern is warraneédd. ‘We have cited specific examples of safety precautions
not because a greater degree of caution must be exercised on the field
trip than in the regular classroom, but rather o point out the kind of
precautions to be taken. The classroom acmosphere is more familiar than
that encountered on the field trip. One mighe argue that in the’normal -
classroom the precaiitions necessary -to ensure against a pupil being hit
by a truck are'minimal while on che field trip the danger-is more real”
and present. But if a teacher removes a rudent from the classtoom because
of un.uupmbh behavior, requiring het/him to stand- unsupcrvlsed in the
hall; there may be a risk of which the teacher is not aware. In other
Nry . R

L'.
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‘or &unrdlan s signature and the date)

4 . . .
. Voo, . O .
words, whethey in che classroom or outside of 1, during the school day

it is rthe rcuchd{s rcsp()nsnblllty to ke .ululu.uc precaurions to ensure
the safery of ﬁru\lcm\
. Supervisory Ai'sis‘tancc

Additional supervisory helpers mny include teacher aides, parents,
other teachers (p.lrglml.lrly resource teachers whose spu:l.llry may be in-
“volved), the prlnCnpaI. or members of the custodial staff. The number
and type of such hclpcrs needed depend upon the nature of the field trip.
In many cases the host may make suggestions or may supply additional
supervisiry assistanceon the site. But the provision of adequate super-
Visory help is the teacher's responsibility. Common sense'is a guide in
“this matter: As previously mentioned, one adule supervisor should ac-
company cach subgroup) on the.entire trip.

Be surg that the\additional supervisors ‘receive adequate ‘training,
as necessary, to familiatize them with the educational objectives and
implementation of the tip. One way o accnmpllsh this is to involve
them ‘in- the entire pl.mm\ g process. Such involvement will give them
a sense of their value in the undertaking; it will also accustom students
to their presence and participation in all phases of the trip.

P Ym al Permission

"The permission slip of consent form is a statement that the pupll
(specified by name) has pcrm\\ssmn from a parent or guardian to_ parti-
cipate-in the field trip. (See the' sample form at the end of this chapter.)
In addition to giving specifics of the trip, the form should contain the
name and télephone number of the person to -contact in the event of an
cmergcnéy._as well as permissiop for emergency medical treatment. It
should also include directions froin the parent ‘or guardian regatding ¢
" use of any necessary prescription d\ gs. While rhe need for this last type
of information- seldom. develops, i gives a sense of security to have it
1va||ablc Therefore we recommend\that the te'lchcr carry the permission
*slips on the trip. Finally, the form $hould corft'un a space for the parent

A permission slip signed by i parent or guardian should be re-
quiired of each student for. each field ttip. No pupil should be permitced
to participate in a field trip unless a\signed permission slip'is in the
teacher’s possession before Ie"ii/ing, the school building ar the time of the
trip. -Verbal authorization—Dby telephone or in person—should never be
accepted Although the: sn&md form in np way rchevcs the teacher of any
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rcspmmhllnt) tor the studcnt while on thg trip, it is important because
it 15 a way of ensuring that the parent s awiare that the student will be
away from the school ae the time designated and will be ac the plac(s)
indicated. : .

The permission slip should be accompanied by a cover’ letrer ex-
plaining to parents the nature of the field trip—its educacional purpose,
the complete itinerary (including approxinate times for arrival and de-
parture from each site), any costs involved, clothing and spcc_inl' require-
ments, and a suggestion concerning the amount of spending money (based
on a group decision made during the teacher-pupil planning).

If the pc;,uission statement is appended to che deseriptive leceer,
students should detach ic and retuen i to the ceacher. Parents miay retain

‘the cover leteer for information purposes. The signed permission slip

assures the teacher (insofur as ic is practically possible) char che crip--
information is in the hands of cthe joerent. lo says that the parenc, in
ctteee, approves of the educational purposes and supports chis venture.

The courts have viewed the use of a signed permission slip as one example
of the teacher’s exercise of sound judgment and competence,. but not as
a waiver of responsibilicy.

Some students may not receive permission from cheir parents to
accompany the group on the field trip; others may- forget their signed
slips. These students should ot be permitted o make the trip; they-
should be lefe behind with another teacher. As mentioned ‘before, under

-no circumstances should the teacher accepr verbal permission or author-

ization. If a large number of students muse be left behind, then consider
requesting the services of a substitute teacher or L.lﬂtt‘“ln& the trip be-
cause of Tack of interest.

THE TRIP : -

~ The trip should be rewarding to all parncnpants The planmnb

that involved host, pupils. teacher, and supervisory assistants should now
result.in a meaningful educational experience based upon the originally
stated objectives. On the d lay of the trip final details include checking .
the list of participants prior to deparcure, ‘reminding students of the rules

of conduct previously agreed upon, and ‘conducting an inventory of food

.md equipment. Also, be sure to have the school's telephone number -
readily available. Afer reaching the site, the host becomes responsible -
for the tour itself. But the teacher must be available to help when neg-
essary and to keep the tour on schedule.

28 ey
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During the trip students should have the opportunicy to ask ques-
tions and make notes, and, when appropriate, to take pictures and obeain
brochures or licerature, Notes taken by means of a portable midio or video
tape recorder will assist the followup classroom discussion.

In th¢ evenr of an emergency during che erip, the advance prep-
arations will prove invaluable—especially the permission.slips wich emer-
geney sinstructions, che first aid ki, the preseripive drug information,

~and the extra aides. : : !

At the end of each visic while still ar the site, we recommend o
session for questions, answers, and discussion. At this time the host can
offer final explanittions and clarifications. Finally, .this is also -the time
for the group to express appreciation and personal thanks for the host's
coneributions, : -

‘FOLLOWUP ACTIVITIES

Upon returning to school, teachers have an opportunity to rein-

force the learning experience of the field trip by means of followup ac- .
tivities. Among the many different forms of such activities are the fol-

lowing:

I. Discussions. The teacher may initiate a discussion of the sites

~visited on the bus as the pupils travel from one site to the
next, or on the recurn trip following the lase visit. On a
walking trip, the discussion may take place on site as well as
whije walking between sites. -

2. Cameras. Instanc types, in particular, will enhance immediate
discussion activities. Subsequent sharing of pictures from
other cameras will help recall che experiences of the trip over
the next several weeks. To aid this sharing pupils can post’
their snapshots on the bulletin board where chese mementos
of the trip will stimulate spontaneous discussion.

3. Video tz(pé recorders (VTR). If the teacher has used the VTR

" unit to record the trip in adygnce, or has raken it along on
the trip, he/she may replay ghe rape for reinforcement. An
interesting activity is to gofpare snapshots taken by s'{udénts
“with the VTR pictures 5 illustrate. what teacher and stirdents
* - viewed as imporcant. ' ' !

4. Formal writing assignwents. Students may choose the site or
activity which most impressed them and. write a brief descrip-

N
’
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~experience.. Questions that -may be asked include-the- followmé,

tion vf it. Then they selecr several of these papers to include
with the thank you letter to the host. '

S. Bulletin board displays. Using the most Vinu-rcsrinﬁ’ memorabilia
acquired in the course of fthe trip—including brochures and
other materials provided by che host—such displays are useful
learning activigies. If, as occasionally happens, a seudent “ac-
quires” w souvenir of value to the host, teacher and student
shoultl recurn the “souvenir'™ with appropriate apologies.
Such ‘an incident can serve as an opportunity for teaching
values concerning the property righes of others.

6. Thank you lenters. This is another opportunity for the class to
engage in a useful writing activity., All' pupils need not write
~ lecters; but if theysdo, send only the bese ones to the hose.

EVALUATING THE TRIP

' N . : i

* The final step of che field trip is an honest appraisal of its edu-
mn()n.ll value, winch includes a listing of strengehs, weaknesses, and
sm,g,csuons for improvements The evaluacion should be based on the

“educational objectives formulaced during the planning stage. These ab-

jedrives provide an excellent means of judging the effectiveness of thc '

Did the trip accomplish its objectives?
- Were all pupil questions answered?
Was additional unantic¢ipated information gained?
If I knew then what | know now, would I ke the same crip
again?

It is hoped that the answers o such questions will be yes. If not, th(.r) :

one more question should be asked:

- What- could I have done to make the field mp a success‘ v
(,nnsndc r any suggested mprovcmcnts before initiating the next mp

, A written evaluation of the field erip should become part of the
teacher’s msrrucnon.ll file. It should be shyred with students (who helped

prepare for the trip), "with the host (who helped plan it), and with the

~building principal (who initially approved it). If changes are necessary,
“the evaluation ‘will indicate the improvements.sniceded for fucure trips.

Honest evaluations will lead to improved crips and’ ultimately to im-
proved education. .
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CCHECKLIST AND SAMPLE FORM

Finally,. amidse all che “shabes” and “shaly noes,” remember
~that che field trip is.an educational experience, Tt provides an opportunity
for firschand, l:yl,& than vicarious, learning,

Teaches, adminiseracors, and boards of education have developed
numerous cheeklists o help make erips true learning experiences. Any
such list—with variationsymade to suit individual’ needs—may help avoid
unnecessary problems andWlelays. The following checklise and sample
consent form are preseneed for information purposes, Teachers may re-
produce them without secking release from the copyright holder.

R

FIELD TRIP CHECKLIST

— Educational Objectives icentified
— Tentative date set

. — Administrative approval obtained
— Host contacted

— Preview site visit by teacher

Discussion with host and pupils concerning:

Host Pupils  ltem
— . Educational objectives
_ — Safety rules
— —_ Pupil conduct ‘
T — - Usc of cameras, VTR, etc.
— —  Food and drink regulations
—_ E— Special clothing
— — Guide arrangements and authority
— — Provision for handicapped pupils
— Confirmarion letter to host’ .
— Confirmation letter received from host
<—"Supervisory helpers identified -
— Restroom reservations completed
— Eating arrangements completed
" — Bus arrangements completed .- .
=, Insurance clearance. completed S ’
* — Route cleared (police assistance as needed) * )

~
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Cover letter to parent contiing: i

i
¢

e Purposie - Haying provisions

—— ltinerary — Spcc’fulm cloches reguired
Consent form contains: : '
- ;
— Ditte of trip A e Breterred physician
— Deparcure cime — Prescription drug information
— Reéturn time — Ocher medical informacion N
— Host*information — Bmergency telephone numbers
— Cost — Emergency medical aid release
— Mode of cravel — Space for signature and dace .

— Consent slips recurned (all signed)

— Money collécted” -

—_ Advance admissions and bus paid

— Supervisory helpers trained .

— Provision made for nonparticipating pupils
- — Cafeteria informeéd (fewer pupils eating)

— Orcher teachers informed (schedule chanpes)

— Class rosters prepared and distributed

— Principal clear on arrangements ﬁ “

— Bags for garbage and illness ’

— First aid kit

— Take trip and enjoy day

— Followup activities®

— Evaluacion completed

"FIELD TRIP CONSENT FORM

__(Ildllle'afl;llpi/) has my permnssnon to partlupate ina Feld trlp under
the supervision and direction of  (name of. Ieac/)er) on the followmg
-dqte(s) (fill in appropriately) . The pupils will’ be leaving the school
' buxldlng at approximacely __ (time) and will return at approxnmately
.__(time) . The pupils will be traveling by gmade} . During this ed--
ucational field trip the pupils will visic ___(/ist-all sites) . The total cost
of this field crip will be gamaum') pcr pupll of which you are respon-

sible for prowdlng gmmmnl)

Signature of parent or gl@ardian o Date

O
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v

SPECIAL INSTRUCTIONS

Preterred physician's name and relephone number; -

'

Preseription (m‘ms: : ‘ L

Ocher mwdical intormation: - :

Mg' home-telephone numbers
/ o
My business eelephone gumber:

Name and relephone numhcr of person o contact m the event | cannor
be reached:

EMERGENCY TREATMENT RELEASE ,
As a parent or g,‘uamli'.m. authorize the creacment of the , person named
above by a qu.\ itied and licensed medical doceor in the evene of a medical
emergency. This authoricy is granted only after a reasonable effore has
been made o reach me. | agree to assume responsibility for expenses
incurred in the handling of this emergency

Signature : Date

REFERENCES

DuVall, Charles R. “Video 'lr.msmptmn and the Field Trip.” bmml L{Imalmn 38:279-
80; March 1974. -

Knapp, Clifford E. "Conducting a hcld Tnp, Organizational P.lmrns for Instruceion. ™
Science and Children. 8:26~28; September 1970.

Krepel, Wayne J. “Field Trips and the Second.lry Student. Teacher.” Teacher Educator
8:27-30; Autumn 1972. ’ :
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CHAPTER 3
IDEAS AND STRATEGILS

%

‘ '
The idea of utilizing community resources for inseructional’ purs
poses is not new, Long betore society developed a syseem of formalized
elueation, the u)mmumty was the sole sowee of cducation, with each
tamily responsible for rearing ics thlercn within the cribal pattern, Fache
ers taughe their sons” to hune and fsh and care for the family, while
mothers aughe their daughters to perform the many houschold tasks so
essential for survival. Operating wichin chis syscem the entige tribe or
social unit alsa assumed some degree of responsibilicy. for the training
wnd rearing of the young. Thus che survival of the-tribe depended upon
the total .se of u)mmumty resources in the educational process. Even
tadidy, sowie primitive cultures follow these basic educacional pateerns,
With increasing social complexity and interdependence, miich of
the resporsibility for educating or training the young has. been delegaced
to -institutional agencids. Today the school is the ugency cHarged with
tae major zesponsibility for chis task. Beginning in tht home with pre-
school exj eriences, the educational process continues with klndcrg\rtcn.
clementary, junior high or middle school, senior high school, college,
trade schoo!, ind various forms of adule education. Thesc insticutions are
creations of the society they serve, designed to perpetuate the society.

A USING' COMMUNITY RESOURCES

Over the years, an artificial separation has grown up between the
schools and the community (society). The expression, used by both teachers
.nd parents, *Wait until you get out into the ‘real world’ and find out what .
it's really I’ke” best illustrates this gap. Communication exists, but it
needs reirfor-ement. The ficld trip is one method of strengthening the
existing ties between the commumty and the school program.

T~xtbooks and other teaching materials often treat ‘historical and
social events and ideas in such a way that pupils cannot relate them to

_their own experiences. Students need examples from personal experiences

to velate the issues and processes of the classroom msrrucuonal program
te :heir day-to-lives as they are living them. They need Concrete evidence
that. texts and materials are relevant and of, value. They need to*come to
know- that all persons are products of their past-—of their traditions,
customs, values, and social mores. They need to become aware of the
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influences of anvestors and of thase who are presently shaping lifeseyles,
Thus the teacher's job becomes one of relating the community-—local
and world—to what is happening borly inside aned ourside the classroom,
The feld ceip offers w unique educagional opportunity to demonserate, in
it cmerete manner, the relationship berweenyheyschool and the “oursie
workl. " Tt helps o make educadon a rvlcvué\t process wirthin (Iwn miin-
serewm of che communiey and an integral pare of the lives of all persons,

-
[

Locating Community Resources

In order. to use mmmunity resources tor field erips effectively and
to have knowledgeable persons visit the classroom, the teacher muse be
able to locate these resources and match them to che needs of the instruc-
tional program, Several methods are possible. Individual teachers may .
compile their own resource |is‘t\l. Schools or school districes may L\N)O%C ‘
to maineain common lises. Teachers enrolled in certain workshops may !
Ldevelop aren-wide lises as a cooperative venture within Jehese programs,

We recommend thae teachers withiga school Huilding or within
an encire school diserice pool cheir etfores and crtrasepie type ofmmmqn
listing. One resule .of such pl.mncd cooperation is to present the eduga-
tional program to thg community as united racher than fragmenced in

~cffores to usé local resources. Another advantage was discoyered by a
" school dnstnct that placed all the resources available to it on the compuyeer,
Revision of the lise was much casier and changes were possible almose
*instantaneously (DuVall and Truex: 102-6). »
’ //
SUBJECT-ORIENTED TRIPS

The following descriptions of teachers' ideas and examples of
field trips have been drawn from the available literature. The§4: sugges-
tions are presented to share the ideas of others. The listing is merely
illustrative; |t is certainly not intended to be comprehensive. The only
limitation on the number \ﬁd variety of field-trips is that/lmposed by
the innovative practlccs of the classrpom teacher. '

As indicated earlier, field trips should. bring about a renewed and
continuing interest in moving the school and the community closer to-

. gether in their shared goal of better education. These dlversy; .activities
should therefore result in‘more meanmgful experiences for students "en-
- rolled in the educational program. . :

An organizational device to help:pupils become acquamted with
the rGuee they will be traveling on a field ctrip is the trip board. This
mstrument can be tailored for any type of-trip, from walking to long

™
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distunce travel, and it an e acapred for almost any grade level or subject
marter. Zeite deseribed deoas s device thae helps define the ronre andd
ROMS OF the iy 1E consises ol one oF more maps, pertinent questions
coneerning e sice, space forillusteations @en, and exera space for
doodling on - the recurn e, One map, wsaally adapred from a highway
of city sereer map, gives the main ouce, Ochee maps may he of parcculae
sites visited such s o !'m'mry or specitic section(s) of @ museum or an
aquarium. Questions rdlared 1o the sice may be included on the same
Page with the map or liseed onseparite pages, AH pages are chen stapled
(0 a picce of heavy cunlLuur«l to give the student a hard surfice on which'
to wrircﬁwrrincm observations and answers o specitic questions, Extra
sheers should always be inchuded for additional notes or doodling on the
way home (Zeitz: 72, 74),

Art

Alchough crafts compete for considerable are time in cthe elemen-
tary classroom, painting and skeeching can provide an exciting series of
experiences that often resule in an ineeresting product to take home, to
show, and to explain. A good example is a field erip used as an intro-
ductory activity to the teaching of art. In chis case a fourth grade teacher
rcpurt‘cd taking Q0 students, accompanied by several other teachers, stu-
dent ceachers, and Other supervisors, to a park.on the outskires of the
city where the adults conducted some of the children on smitll group
tours of a farmhouse, an adjacent summer kicchen, and a smokehouse,
While the small groups were on their tours, other scudents skeeched what
they saw, The nexe day, after returning to school, the children were asked
to skerch whae they remembered and to enliven their drawings by adding
dogs, cats, chickens, and cows to the scenes. In_addition to working from
memory, children referred to the sketches made on the field trip. The
are. work was extended further by introducing students to the use of
tempera_paint, applied_with either brush or sponge (Lyon: 33). o

Viikelich reported an innovative use of the field trip for young
children. She took her group of preschoolers to a local ceramics laboratory
where they made plaster of paris casts of their own hands. The most
important feature of the visit was the children's use of several cameras
to film the entire event. The children's pictures gave an added dimension

“to their experience, providing a different view of the trip and permitting .

many interesting followup activities, both from the perspective of clay
modeling and plaster hand cases (Vukelich: 384 —-86). ' "

w4
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Are teachers aned scenee eahiers shonbd nor overlook dhe wlvan-
s OF Cooperanive PREmg o wse aee a s movatonal ool i e sty
of watronomy aod vice versa: Observation of the sky and stam 15 0 naooral
wily 1o teach childeen atronomy. Such observation may absa be waed an
MOEvaOn e are denvities For many o coday's papily wh hive
urhan areas where pollution hisles wll bue the brigheese stars, conatella-
dons renin much of o mystery. Writing of s concern tor ea hers
uiable to ke stdents out of the ey inro the countryside o view e
heavons and the "great masterpieces” of the constellations, Bondueane
propased a planetarium visit as an aceeptable abiecnarive, Such visits can
inspire studenrs to crente aetwork eelated o apaces They can alsor help
students related one subject arcn 1o another and understand tha many
masters of painting and other form of artistic espression found inspira-
tion in the nacara® workd around and over themy (Bondurant; 3231,

A group of secondary are students made wotrip o sugar bush
locacions near Potsdam, New York, The studenes bad planned the erip
for some time, bt becanse of the often-changing climacic condicions in
the north counery chey were able to selece adate only one day in advancee,
Since this was an are class, consisting of watercolorists and photographers,
pare of the preparacions revolved around seadenes’ individual projeces,
including their observacions and their ability o adape their projects to
the fiekd trip site. During the trip some seudents were able to complete
several paintings as well as chumbnail skeeches, while others were not so
productive. Thus individual differences in skitl and motivation were most
apparent as o result of this expericnce (Smith: 19).

Carcer Education

lnuncdl.ltcl) tollowing the closing of schuol on Memorial l).ny.
a group of agricultural students spent four days touring the staté” of
Oklahoma visiting farms, plants, and companies. Since the main purpose
was to familiarize participants with specific careers, studencs were able
to talk -with persons actually doing the jobs in which they had a particular
interest. In addition to achieving its main objective, the trip had sup-
plementary values. Among these, it crmtcd unity among the FFA (Future

Farmers of America) chy ipter members, ‘who engaged in _cooperative plan-

ning, fundraising, and organizing (Applegate and Hampton: 278-79).
One of the most frequently leveled criticisms of career education

s that it tends to be slanted toward the trades and the most popular
professions giving httle accention to the Lollq.,c work needed to prepare
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Handicapped

Beamon teported ontwo el trps - one i the Ldl and one o
the wineer - to help her clasy ot deat daddeen develop therr binguage
skilly The tall trp, an overmght visie 10w cabin o the Inlls, preceded
by shore trp o ctaentand asmall cown, was desigtied o bakd concepas
of distance, seasonal change, and hustory - Since all ehe seadents were deat
and peeded concrete experiences as well as nstructon i seltexpression,
the objective was 1o develop dher anderstanding and use of Luguage.
Betore thas fiest avermighe m'p, students marked the route, mchuding all
therr rest and observiation stops, on 4 stare nap o renforce therr map-
reading skatls Imunediately wheer recurming trom the trip, they began
preparavions for therr winter excursion In February the “snow enp”
used che same cabi as ain che fall, bue tor five days. Agan, the preplan-
ming paid off. No acadents occurred., few problems developed, and seu-
denes had w vaduable language fearning experience. While Bennon's
activity deale wich che handicapped, 1o certainly 1s applicable w all pupils,
just as most of. thy field trips described i thus publication are equally
applicable o all special needs pupils (Bennion: 70-7 1)

Home Economics

For the home economics teacher a field topto a museum can be
4 source of many creative experiences for a'class. Museum displays can’
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Industnal Ars

Av 4 mcthuad vd observation. the fichd tnp takes the tvmhﬂ'&,{ o
concepts out of the theoretial dlasmronm made amd brings o o the aome
vrete level i the actual situaton The opprarrin o mabe diecr un.
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Teachees who wish to. aneroduce and reinforce concepts of mass
prmhuruu/xwm.mun assermbly-line techniques, interchange able pares;
conveyor fystems, quality control, and plant Lavour. and to observe work-
ers pertormung tasks and machine wols in operanion, should consider a
trip to the appropriate site. Other possibilities to consider include visits
o hrulgc construceion sites, open pit mines (for removal of raw material), -
and new buildings under construction lm.lll) Tu achers of woodworking
mighe find u furniture ¢ company., i ty company. or a packing company
of interest. l)f.ltmu, classes mighe consider visits o a blueprinting and
enlaning operation, an architect's t.luluv. a m.lpm.du.r. or rhc munt) :
surveyor's nﬂ e Mullu 27-29),

©

Language Arts/English .
Combining the ummumn.ll areas of reading, language ares. and
scienge intd a bield trip- s, arg um:rclnuplm.u), approach thac should be
considered. Olson repoteed stich an example, including che steps taken
o mvolve students in planning and developing their own instructional
program. In_this cise fifth graders made an”all-day trip o the lndmn.x
Dums to obiserve evolution in, action as cxcmpllhcd at the lakeshore. It
was the culminaton of severil shorter walking trips in which pupils -
ll(‘\’(.'lﬂptd their abservational and note- taking skills. Prcp.xr.mons began -
i the. fall svich a reading exercise, a teacher-written story, “Natare's
Tiene Machine,” which explained the evolution of naturad communities
and deseribed how northward movement.of the lakeshore has left @ se-
quetee of ¢ x.unplu of cach stage-in this process. As pupils used the story
to plan an outline of what w look for on their trip, their reading. skills
developed. They also distened ta weather forecasts and learned to evaluate
whi at they heard, for ifinclement we wher appeared imminent, (lu.) must
reschedule the erip. Betore starting on any park trails, scutlents had 1o
wdentify chear objeetive and their own position on their map. Thcrcforc
sthey seveloped mapreading skills as they learned to use the map-s a -
Luu,‘c in che p.u'k When students have had the opportunity o work
m‘utlu r.oas in this experience, fatigue, accention. span, and group bg”
havior become less croublesome. Beginning” with shore trips, gradually '
ncreastag i lengeh, che teacher can c\nm.m. the uulur.mu- level of the
class In addirion, both teacher and \mduus can develop many changg-
ufs ywu.- actvities to help inerase the endurance level (Olson: 26— 28).
j.lu«lﬂfrlﬁ’lﬁ\‘s in the high school, where courses ®e de-
p.lrum-m.lluul can present many problems. One department s solved thls '
dilermma for the school by creating a course called “Field Inps wluy.'h
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was taught by members of the English faculty. lﬁtcrd\sciplinar) in na- -

ture, the’ course required research on a v.mety of topics by each student.

~Io seressed. the interrelatedness of the “school programi and its many

courses, and established-and strengthened these relationships by the crips

taken. Not only was the entire faculty aware of the erips apd. the days on
“which their schedules would be changed, but the students were also aware

of their responsibility to “keep up” with their course work-in classes

missed while raking the trips (Workman: 283-85),

M; uhemams

The final rcmmdcr from any te; nchcr o studentd taking a field .

“erip should ber "Take along your meters.” In other words. each young-

ster should be equipped with 4 meter measuring strip. Ropa ug,g.,csud
that “the basic item is self-adhesive paper dr vinyl which is_quite inex-
penswc ... Most br.mds have a measurement grid on the backlhg paper
to aid in cumng meter smps of equal wideh. Cur cnough stripsiso cach
pupil has one. Do not remove the backing paper.” (Or muhcrs might
prefer to make measuring strips from heavy ‘cord or clorhcshdc) As
Ropa's trip .progressed, students fiest estimated  differenc objects—
"sh()‘i'u-r than "4 meter,” “longer than a meter,’ “or cxacrly on& me-
ter.” Then they cunﬁrmcd these’ estimates by measuring. Ten vplun-
teers, holding their meters end to end, became one dekameter. la the
park the heccometer became a reality, followed by shouts of “Let's mca{»-
ure a kilometer!™ And so the learning progressed, without using con-
versions, but actually experiencing the metric measuring system (RopA

,

:78—79) . a

_ Music : i
Wessinger described a program she developed in Honolulu which
involved working cooperatively with_the high school band director. Her

‘Kndergaredispupils had " been lcarmng, the rudiments of sound -and
“through this dtvclopmcnml process had “discovered” the different
~ sounds made by the various musical instruments, Beginning: thcnr srudy‘

with noise and variations of audio-stimulation around thc home- (ty.xfh(.-

* noises, babies erying, doors slammming), they pro;,rcssed to the concepe |

that vibrations produce sound. Next they learned abdut vocal chorcls.\

" both their own and others, and the way in which sound is produced.:

Then they crmucd their own. S|mplc musical instruments (stringed boxes, \
pnmmw tom-toms. water-filled ;,Insscs rubbed sticks), after which they' '

“formed their own band and realized that they needed a conductor to keep



them together. This sicuation led to the field crip in which ‘cach child
“had-the opportunity o lead the high school band in practice. Firse they
lined the-wall of the rehearsal room and heard the band in . .practice,
“feeling™ the vibracion of the sounds created by talented older students.
Then they had the opportunity to “lead” the band. Finally, :hey min-
gled wirh che players and handled the inscrumencs. Throwgh chese activ- -
ities the children developed a deeper sense of appreciacion for music and
for the talent and work necessary to make these specialized sounds (Wes-
singer: 31-32). . _ .
According-to Finn, the integration of the community in the cotal
school insecructional program can be achieved by, introducing local re-
source people to students. In the music program it can be accomplished
by bringing in local musicians to play in the school orchesera as guest
artists. Studenes-can also be taken on field crips to hear tocal symphony
orchestras or other musical performances. The strong association pateern
of school- wmmumty involvement can be strengehened when students see
their “guese arcises” pc.rformmé, in the symphony or with other local
-groups.” In addition, students can“talk with persons Ln&a&cd in music-
“relaced careers abou the care and” mMaintenance of thclr inscruments. If
thege are musical instrument factories nearby, trips can be arranged o
«crmit students to see the actual manufacturing process (Finn: 44).

bcnencc

Th.mks to. the. Amcrlc.m Cetacean Socicty (ACS), Southcrn Cali-
tornia pupils were provided a unique opportunity several years ago. Dur-
ing thé months of December, January, and February, traveling very-clos¢
to the continent, che gray whale, Eschrichtius gibbosus, migrates in small
groups from the Bering Sea and Arctic Qcean to the warm southerly
lagoons. of Mexico, where the females give birth to single calves. Then
in March, April, and May, the herd begins its norchward migration. An
ACS-initiated program took pupils ranging from fourth grade chrough
high school on half- day cruises co obscrve the whales. One of the program
objectives was to develop a sense of conservation in students. We mention -
this venture as an example of che viability of using locally available
resources “to achieve educaticnally sound objectives.  Each localicy
throughout the nation has its particular phenomena which can be used
e the cdm.mon.ll advantage of the instructional prograrn. This example
.llso illustrates how good community-school cooperation can provide P
umquc educational c\pcrlcncc (Lande: 521). [_; e
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Resourceful teachers will relate all \‘facéts of the field crip to the
educational objectives, including, making cffccuve use of the time spent
on the bus. Teacher- or student-devised blng,() cards used for a science -
class, but adaptable to all subject areas, ar¢ an illustration. Developing
such cards for class use can be a part of thc{ planning phase. In addicion
to providing a valuable learning experienge, the task is an activity in
using rescarch skills. For che science class t:jlc cells of each card contained
pictures or words-—cut from old texts, dickionaries, or free print mate-
rials—to encourage students to use severalisenses or (mly one sense. To
provide variety to the game, the various cells shoild of course be change
around. Cards were Jaminated for reuse by subsequent’ ‘classes and smufl
adhesive labels were attached to the corner of each cell for marking du //ng.,
one use, to be removed or rcplaccd before she nexe use: To play the Y game
students marked their own' c.mls as. they ,dnscovcred the. mdw:du.xl items
(Rathbone: 134). C / , /

~ Roberes described a 12-day gfip taken by a group | n{ 26 middle
school students in Minneapolis to museums and fossil mcs in six statds.
The students, who were cnroll:g/m a paleontology class entitled “Can
You Dig It returned from ghe trip with. qoreb(x)ks crammed with
“exuberant journal notes” as cII as many new and/-xcmn&, discoveries.
Anderson, the teacher, began preparations nearly & year beforchand. They
included extra readm@,s and classwork, local practice digs, making camp--'
“site reservations, filing permission sips, and obraining the use of a school
bus for the trip. En route to Mammoth Cave in Kentucky, their eventual
destination, the students visited Chicago's . Field Museum of 'Natural
History. They also stopped at road cuts and designated fossil search sites,

" and limestone quarries in southern Indiana. Most of their discoveries were
trilobites, the segmented, beetle- like marine animals which appeared on
earth about GOO million years ago. The success of the trip encouraged

the teacher to plan for a 5|m|lar excursion |n the futurc (Roberts: 8()—
86)

When the annual May "vaifntion fever" struck one teacher’s..
‘class, he capitalized on' it to reinforce the teaching of physics by taking
his students to an amusement park,«where they related scientific physical

 principles to the park rides. -First, the teacher developed a c.nrefully de-
fined set of educational objectives to accomplish ¢his task. He spent two
Sundays muasuring and estimating distances, heights, and difiensions,
.and carefully timing rides. and a thlrd afternoon’ acquiring.the necessary

- electrical information with the help of p.nrl\ personnel.’ Then-he- pupared

.\
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stddent booklees which included rules of conduct, a map of the amuse-
mene park, and information on the terminal goal—to conduce research

-on two rides and to complece che seaced performance objectives of chose’
- rides. The booklets also contained a page of formulas and’ necessary con-

version factors and a set_of ten projece sheees, each of which ‘inr'rodlvlced.
one or two' rides and lisced specific performance objectives. Then, it was
off to.che amusement, park for a fult day of fun, measuring, and caj’m_-
lating. Followup sessions in class were a final aspece of the projece (Kus
czma:. 20-21). _ o B

Baer, a Massachuscees ceacher, described ‘the use: of nacional
parks—in this instarice Acadia National Park, Maine~—as a tield crip sice.

o . . N . i P ‘o
-All members, of his biology . classes were permitted co apply for this fall
trip. Because of vehicle and - sponsor shortages, however, all scudents

o . . * . ! ) ~
could not participate. Therefore, chose believed mose likely to profic from
the experience were chosen. The selection process consisted of a”wricten.

* application with several questions specifically adapeed co- chis particular

experience. Students selected: were responsible for obtaining assignments*
and keeping up with work they missed in other classes. On che trip they
did populacion studies, made wildlife skecches, examined symmetries in
organisms, and noted the impace of the many courisces who visited the

-_park each year. In addition, each student was requiréd to submic a mini-
project which was used to illustrate the educacional benefits of che field

trip to parents. commutiicy members, and other interested individuals
(Bacr: 98-101).. - o . :
A technique used for biology. by a Kansas teacher can be i’}ldﬂpt(:d‘
for a varicty of field trip sites.In chis case. the teacher offered srud:cn'ts
the opportunity co concentrace cheir effores on two topics of cheir choice

(e.g., 'soils, reptiles, rodents, wacer, wildlife photography, and forestry),

Six field trip-sessions of uppro?{mat_bly")(‘) Mminutes each were held con-

currently by several instruceors| ‘Each group wis limited to 20 scudents

from a cotal enrollment of 75. |Fe llowing the collection of samples and
exhibits, the seudenes ace sack \lunches and thangathcrc.d to compare
their daea, take pictures of live specime s, discuss correce collecting tech-
niques, and summarize  cheir ﬁnd\i.hgs. These reports, shared chroughout
the semester, gave studencs h._nckg,\rpund data_and experience, and made
the' texebook topics come alive. Pictures,. data, ihd slides made during

the' field erip augmented classroom instruccion throughout .che -year

(Highfill: 48-49). - , '
Wiper used the museam as"thesite for a final examinacion for
his human biology. course, a practical course intended for noncollege-:
. - N . " . .
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-bound studenes. A school policy required a ewo-hour final examinacion.

In order to comply with this requirement and to provide students an
experience that would give them the maximum educational benefics, the

teacher made arrangements for them to take the examination in the Mu-

seum of_Science i Boston. Before the ex amination Wiper visited che

‘museum gnd became thoroughly acquainted wich the exhibits relaced to
“the course. Then he constructed the tese questions based upon che course

content and exhibits on human reproduction,” nutrition - che respiratory
and circulatory systems, medical history, a medical operation, and the
“transparent”’ woman. On che day of the examination he gave each
student a clipboard, several open-end questions, and a map of che. mu-
;cum identifying the exhibies. Earlier he had encouraged . students o

‘bring their class data books and offered them the option of working wnh-

a friend. During che examination, che instructor as well as museum aides
were visible and aviilable to help students it requested. As a resule of his
success with chis process, the teacher had plans to repeat. the trip and to
expand che idea o other units of seudy (Wiper: 322), . _
~ Wurzelbacher reported a 28-day field: trip to scudy’ the environ-
ment—camping for credie—covering 12 states and ewo Canadian prov-
inces. The itinerary included such cities as Boston, Montreal, New York,
Philadelphia, Quebec, and Washington, D.C; Acadia and Fundy na-

_tional parks; and places of special ecological significance. Tt also included

an outst.mdmg three-day canoe trip arranged by che €anadian Depare-
‘meént of Youeh and Tourism. On chis tour studenes learned the vilue of

“teamwork and group resporisibility chrough actual experiences. They also

observed the relacionship of people ¢ their natural and created environ-
ment. Wurzelbacher's article contains an outline of the trip's budget
(which would have to be drastically adjusted for inflacion), lists of sug-

~geseed personal and -group camping equipment, and seleceed studéne

obscrvations of the experience. Ie also gives suggestions for a “‘shake-

‘down™ camping. experience as a pare of the preplanning and orientation

sessions. This type of ceip is an excellent idea for the adventurous teacher
who wanes.to add excitement and imaginacion co che Lurruulum (\Vur-
zelbacher: %1!—43+) o =
//‘ B
¢ IR T
Social Studies

Cemeteries, particularly chose that have tombstones relacing to

“the historic past, can bewused to motivate children to study the history

of their community. An Ohio teacher prepared herself for such a projece
by becoming familiar with the history of che local community and of the

» - . s
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cemerery chosen for a field trip. As a pare of the planning, the children
“established rules of conduct for visiting the cemetery. On the crip they
developed cheir obscrv.ltmn.nl skills by noting dates of birth and death,
tamily groupings, graves of war dead, and other aspeces of life and death
conveyed by che combstones. In addition to developing learnings in his-
tory, they used mathematical skills. co caleulace lifespan. Les arnings ex-
tended to the health curriculum wich a srudy of epidemigs, stcrmmcd
by noting chat many deaths occurred during che same time pcru)d Then,™
upon feturning to school, the class visited the cafeteria o discuss food
handling -procedires with che personnel. As a resule, srudents looked at
the food handling permits and interpreted them as society's way of con- |
trolling che spread of discases. Also, pupils were cncourubcd to talk ac
_home with their parents abouc life and deach so chat parenes would have
che opportumty 0, share cheir chotghts on~the maceer—Thus;- explormg—‘-»
the pase, as detailed on tombstones, can add new dimension and meaning -
to the everyday lives of the children involved in the experience (anscrt' ’
94-96). ' . =
A ceaching unit b) O'Dowd gkiiuscd upon the architecture of the

many historic houses in the ncq.,hborhoml of the school in which she
taughe on Staten Island. This is an excelient “example of taking che com-
mon sights that children pass every day en routg’-to schook and raking
them a pare of cheir learning experiences. E.th ‘morning., before the
regular classes bq.,.m one teacher met with recent non-English- -speaking
arrivals from Sanco l)()mlng_o Colombia, Cuba, and India, as well as che
other pupils in che. class, to scudy the history and architeceure of the -
homes. Some children were the sons and daughters of business and profes-
sional p«.oplc college professors, and civie leaders, while others ‘were
mcmbcrs of toster tamilies. All che children shared the common experi-
ence of seeing and learning more about the culeural past of the community -
in which they lived. Resource persons visited the class. The children .
made special erips” o a nearby vocational scheol where the teacher and’ _
his scudenes gave an illuscraced alk on construction. Finally, an architect
accompanied the class on a combination walking-bus tour of the area,
During this excursion, ong homeowner welcomed the group with a per-
sonally conducted tour and an account of the house's long history. Class-

room activities took the form of discussions and’ rescarch, as well as
nmkmg, notebooks of pertinent macerial, illuserating .lthltthuml features -
of homes viewed on field crips, drawing pictures, taking photographs,
preparing displays for bulletin boards,- ‘making Victorian mansion col:
lages, and reliving che, historic period of the homcs thrmq.,h creative
writing (O Dowd: 137=39), o

. ,\. o U ’ "
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Walking trips ofter opportunities early in the school curriculum

to relate the school and community to th¢ social scudies program. In

~ Waterbury, (_onnumut, a walking trip at the beginning of the year
acquainted the children. bf one school with the history of their commu-.
nity. It also helped them develop a spoken language facility since many
studenes in the school had fanguage and word d(.vcl(:puunt deficiencies.

e served, too, as a means of teaching basic mapreading skills as the

thlldrcn explored che nei g,hborhood Teachers planned the project for a
five- day (one school week) cycle, dividing the time as follows:

st Du) Teacher planning—deciding area of concentration for the
week
2d Day: Children's orientation—including i dlscussmn of basic
concepts, an exchange of information, a mappmg acivity,
- and the writing of key words and phrases in cheir journals
3d Day: Walking tng—m.tkmg the trip with ch:ldrcn Tollowm&,
the route marked on cthe map

. 4th Day: Followup activities—displaying all samplcs sh.mng, ex-

pcm nces and observacions *

5th D‘n “Pulling together”—repeating the walking tour, ask- -

mg children o skecch cheir favorite site, and further shar-
ing and recording the experience through a variety of
expressions such as speaking, reading, writing, drawing,
tape recording, labeling, and displaying (Vitone: 27).

Leeson described a different approach to cighth quders srudy of

Portland (Oregon), a requirement of thae city's curmulum . The course
emphasized three aspects of che ciey with social implications: how city
people can expand friendships, fe acures created by people chat add or
detract from a metropolitan environment, and suggested improvements
for the future. Because chird gmdus also studied Portland, they were.
involved in che eigheh graders' project. ‘Boch student groups proficed

Arom che educational experience, learning with and from cach ocher.

Among the mutually beneficial activities—the older students prepared

‘maps and projeces which they prcscntc/.] to the younger children, and

they dcted as guides to the younger children on field erips. One chird.
grader’s Lummcnt probably best summed up the feelings of che entire
group: ,Thc reason 1 liked. going chis way is that ‘it gives me someone
to talk to and someone to ask questions of." (Leeson: 136).

A cthree-day erip thac used two buses and four campers was an
adventure in history shared by the eighth grade students taughe by Bun-
selmeier and Galloway. The purpose of the trip was to study the history

of the carly gold-mining areas of California and Nevada. Before embark-
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long hours

ing on ¢heir advencure, the studenes planned che erip for an entire year—

‘_xsrud)lnl., the history of the area and collecting facts. ThlS account is but

N
one example of using the history of the local area to motivare students,

to ake the subject live, and then of using the extended field erip as the
culminating activicy. One note of caution—when considering trips to
abandoned mines, teachers should be sure to check safery factors of sices
to be visited (Bunselmeter and Galloway: 52+). :

The skill of leteer writing can be combined with che scudy of

“history, as some Bennsylvania students discovered, skveral years ago.

’l'hrmq.,h corresponding with peers in Walpole, Massachusetts, students
trom Lancaster had che opportunity to learn firsthand about New England
history. All year the students, carefully m.mhtd by their teachers, ex-
changed [cttgrs. relacing fo cheir eigheh grade history course, The cul-
mination of all of the leteer wtiting was a visit by the Lancaster scudents

to theis Walpole pen pals for four full days. To finance this venture i~

cooperative learning, the Lancaster students and cheir parents spent many
aising the money required. The eighch graders’ study of -
United Statep history was truly enriched by the correspondence and-by
the erip chat closed the 400-mile gap and made histary comealive (Bla-
lusch: 39-41). _ )

Multidisciplinary Trips
, Glatthorn and Briskin reported on an alternacivé school program
in Philadelphia in which the school first rented and later purchased a
motor home. After the school established trip 1.,uu|cl|ms. interested

groups applicd tor the use of che moror home. A commiteee'set up for
the purpose then screened the requeses. The following are a few brief

» ducnptaons of some of the tours taken by different 1.,roups of srudcnts,

“parents,” and interested staff members. -

CArt Tour. Students and a staff-member toured New Eng-
land muséums, art schools, and art institutes. The 1.,roup obmmed

informartion about schools, enjoyed muny culcural experiences,

andl sketched and painced along the w.xy both to and from New-
England. '

Politics Tonr. Visiting \Var‘;hin[.,mn D.C., students amd
staft members met and tatked wich members of Congress and also
Ju\l som¢ lobbying. - B _

N, Language Towr. During this trip the Lroup stayed wich
French-Canadian timilics .uul teseed cheir abilicy in u)nvcrs.mondl
French in local restaurants. e -

Désign Tonr. Studeénts and smﬂ p.lrnup.xtul in the lntcr-

\ : " 48 e ' . ..
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.'Bmkm 44 -40). .

elderly. residents of a nursing home. The group prepared for its crip by
. discussing the problems of persons who can no longer take care of them-
“selves, and by rehearsing a musical program. Because the home had no
" piuno, the children took along a previously ‘recorded piano accompani- *

national Design Conference in Aspen, Colorado, vnsmng, many
_sites of interest on the way west and on the return crip.

Amang the points stressed on these trips Were the necessity for
good planning, early involvement of parents, establishment and enforce-
ment of rules (all trips were coed), and preplanning for Kissed class work
while on the road as well as planning for adcquutc study ¥mes. Needless

L to s'1y. all trnps h;ld to lmvc an Ldumtu)nal touns—and th&\entire group

hel vcd cople. lc‘lrn how to get alon with L‘dLh ()thcr (Glace
8 8

- Students can gain an understanding ()f the problems of the
icapped by visiting insticutions where these persons are housed. . Ber
gozzi described. the: experiences .of a third grade class that visited tl

>

ment which they used for practice as well as for their performance of
Christnas carols at the nursing home. When the children entered the
room and saw the. ¢lderly on crutches, wich canes, or-in wheelchairs, their
firse reaction was one of total awe. The auchor fele that the pupils gained.
a great deal from this experience and thae they provided the older people
with a welcgme reliet from cheir daily routine. On the ride back o
school, the children were quiet and contemplative. The understanding

. L e . ) y .
and compassion they” exhibited for. the problems of the elderly were dif-

ferene from: the responsés exhibited beforexthe visic. Their experience

reinforced the idea- that ‘there are many persons who are less fortunate-
“than others. Discussions were’ thercfore more meaningful following' the

experience of sharing their musu with the resulcnts of the nursing:home .
(Bernagozzi: 29).. " -
In the northern United Smtcs and Canada, winter is-a reality, and

“any teacher contemplating the usc of ficld trips as a pare of the instruc-
. tional program should be prcpdrcq to'deal wich this fact. Even so, winter
‘can be an enjoyable mnd educationally rewarding timé to plan and” take
Ta field trip. Serrin described ofe such excursion, an incerdisciplinary

.lcuwty for a group of fifth graders who spene all day outdoors in a park.

- Although its basic: thfust was cnvnronmcnml education, the activity in-

volved all areas of the Lurruulum For cx1mplc. it {ncorporated literature
with reading and poems focuscd on thc outdoors. Studcnts Ic.lrncd to.do
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research and to write reports on their observations as a pare of the language
program. Before the trip, the children received inscruction in practical
ways of coping with the winter environment, including building fires
and keeping them going. They also received instruction in skiing. Food
was limited to what each person could carry in a half-gallon milk con-
tainer. Once in the park, students practiced such skills learned in class
as finding an abandoned hermit’s shack by using compass directions and
starting a fire using a ‘maximum of three macches. Not all che children
experienced success and some occasionally needed help, bue all learned

" from the outdoor activiey. Wich appropriate planning and preparacions,
- winter can become a special time to combine the classroom and che field

trip o teach pupils needed skills and w0 m.l]\(.“k arning an enjoyable
experience (Serrin: 102 -4), g ' - -7 '

Visits to construction sites are another source of interest o stu- ,
dents. These activities have implications. for machematics, carcer educa-
tion, and other related classes. They muse be modified to meet the avail-
ability of local construction, however; and they must be lmplcmcnt(.d
when the teachable momenc is at hand—chat is, when ‘the consn’uctmn
is under way. Usually it is necessary to obeain special permission to make -
an on-site visit, and chis may-sometimes be difficule because of insurance
coverage and safecy rules ‘and fegulations. Sites can be observed from
public viewing places or from a distance, however. For instance, studenes
can view a bridge under construction-and make predictions abouc ics
heighe, lengeh, and date of completion. Such predictions can be a useful
way to teach estimation ratios and basic geometry. A later classroom visic
from the construction supervisor or the design engineer can serve to
establish the accuracy of seudent estimates (Zeitz: 76).

lntematio'nal Travel

- Te lChL‘l‘S u)ntcmpl.mné, travel wich scudents o foreign countries
must aceend to special edncerns noe faced by chose tr.wclmg, within che
continental United Seatés. In addition to the usual arrangements involved
in planning any field trip; there are matcers of finances, cransportacion
(both air and ground), selection of proper-type lodging-accommodations,
locally guided rours, baggage handling and weight limitatigns, passpore
and visa acquisition, health certificates and inoculations, and special
clothing requirments to consider (DiRiel). Thercfore it ‘is probably ad-
vls.lblc to seek the counsel of a profcssmmlly trained travel agenc who
can work with th(: group from the trip’ssinception to igs successful -

conclusion. .
;

\» s
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To make foreign travel as rewarding an educational sxperience as
possible, the teacher should begin to work with the group well in advance
of the trip. Preparations that help students develop an understanding of
culeural differences and local customs of the nation(s. o be visited will
not only make the trip more cn;oyable for all invol+.u—-visitors and hosts

alike—burt they will also help avoid misundesstandings due to lack of.

awareness of «ifferent cultural values. To s end, discussions, guest
speakers, the use of library facilities and - ther sources can be most helpful
(ChurChlll) : :

The following brief descri ions of several international trayel

pro&rams are examples of some of the tours that are available.

‘ A fairly new program, designed around a “floating classroom,”

offers student leaders the opportunity to spend 20 days aboard a shlp
visiting many different ports. One hundred students can enjoy the ex-
perience of travel and association with their peers from all over the United
States while visiting Mediterranedn and Atlantic ports of ‘call: They also
attend classes in le 1dersh|p skills:and study cultural and historical per-
spectives of the aréa visited (National Association of Secondary School

Principals:" 19). ' .

Friendship Amb.ms.ldors Foundation offers tmchcrs in the per-.
form:ng arts the opportunity <o sponsor internationa), £rips for. their stu-
ents.” This organization has .lrrané.,cd many varied and i lntcrcsung, “travel-
performance itineraries for student groups over the past qmrtcr of a

century (Friendship Ambassadors Foundation). :
f pecnle-to-people travel program, Strcssm&, the role of people

as z,,oodw ‘dors, is available for several arcas of international

study. Founavu m 19,6, the program is dedicated to world peace throuz,,h
international travel. Tt provides further evidence in support of the notion

“that teachers and organized student groups’ can profit’ cduc.mon.llly from

trips to other countries. Bryant described a-1975 tour of music teachers
during which dadrs to conservatories and academies that otherwise would -
never have beén available to participants were opened. The tour covered
Holland (Amsterdam), East Germany. (Leipzig/Dresden), Austria (Vi-
enna), the Soviet. Union (Kiev), Hung, ary (Budapcst), and Spain (B.\rcc
Ionn) (Bryant: 32-34)., “y———

SUMMARY.

One purpose of this publication has been to stress the existence
of a wide range-of instructional resources available to teachers, Fromt
walking to flying, the local community and the world offer unlimited
4 - . : - . N
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npportumms to teach by doing and vbserving firsthand ™ Because tex hers
are highly creative indwiduals, another purpose of this work has been to
foster chis creativity by suggesting tdeas tor broadening the scope of the
eduentional program. The foregoing examples of ficld trp experiences
represent only a diversiey of suggestions. ;

A final suggestion s to view energy problems as a.challenge for
greater statt cooperation racher than as a deterrent o the use of ththdA
trip. For example, while it may not be possible t eagage a 60-passenger *
bus tor one ¢lass, 1t may be possible for two classes to combine their
etfores and ‘double, the etfectiveness of che field orip. If school cranspor-
tation is no longer feadily available, the use of commercial sources-should
be considered. Furthermore, sites pr«.vmuslv bypassed as groups went to
more distant points: may now warrant ¢loser examination and use as
possibilities for walking or bicycling excursions. -

All forms of teaching and learning pmc challenges to the teacher.

- With creative teaching, the field trip can “be awaluable source to help

students, understand thae they are w parc of che Jocal u)mmunu) as well
as’of the communjry of nations.

v
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