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rmong findings were the. following: teachers with tasponsibility at

of _ persenal acconplishnent° ‘when the “other" catego;y of servicé

"but ‘also highest on the measure of personal accomplishment; teachets :

of hearing impaired, followed closely- by those of ‘emotionally - -'ﬁﬁ

d¥sturbed and gifted studeuts, indicated the greatast fregoency of

enotional ‘exhaustion: younger teachers expressed. more emotional
exhuastion and depersonaliza*tion and less persomnal Ecconplishlént
than oiaer teaehers- namber of years of teaching expetience 1n

eno*lonsi exﬁuastton. aepersonai*zafior. and person&i acconpl&sﬁnenfi

and teachers? ratings of the support from their adnintstrators."*
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fellow teachers, and parents did appear related to the ‘three ‘burnout. '
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| | L Special Education Burn-out

A cond1t10n labeled burn-out has rece1ved much attentlon recently 1n

/ .
both the popular press and profess1onal journals Publ1cat1ons as d1verse as

Exceptlonal Ch11dren,and the Hall Street Journa] have devoted space to th1s -

Syndrome among workers in the "he1p1ng profess1ons" The burn out syndrome
' ‘-
has been def1ned as exhaust1on due. to the excess1ve demands on a person’'s

. energs, strénﬁth or resources (Freudenberger, 1977) Masiach (1978) be11ev

1ntense1y 1nvo]ved W1th other peop]e present1ng psyehologlcal, soc1a1, andior

‘phys1 %) problams, are at risk for exper1enc1ng the condltlons of the syndrome.

- Lately, attent1on has been g1ven to burn-out amohg teachers, 1nc]ud1ng

{li ’tho>e in spec1a1 educatlon The number of teachers with twentv or more years
Qf experrence nas decreased by ha]f in the last 15 years and there 1s,ev1dence:

) -~

that}many teachers wou]d not choose the profeSS1on if they were start1ng over :
apd}do not plan to remasn in the f1e1d until retirement (McGulre, 1979)
_Whether or ot factors assoc1ated w1th burn-out have contrlbuted to thls :
Js1tuatlon is st111 unc]ear The bu]k of the literature dea11no with the |
-syndrome among teachers has - been largely conaecture, based upon generallza-
tions from research with other populat1ons. Mdst of the avallable 11terature
has focused on Ways for dea11ng with presumed causes of the syndrome rather .
i,than attempt1ng to define and descrxbe the cond1tlon 1tse1f Because of the
popularlty of the syndrome and because spec1a1 educat1on teachers were
expre551ng fee11ngs of be1ng “burned out", the authors dec1ded to xamine

'sex1st1ng 11terature 1nvolving otner profess1ons to dev1se an exploratory :




R | ~ Special Educatien Burn=out -
.l ‘s V ’ . .‘Il . . ) : ‘ : é . .

Masiach; and associates have reported the results ‘of a- number of stud1es X

1nvolv1ng pol1ee off1cers (Maslach & Jackson. 1979) day care workers (Maslach '

.‘s Snome Ma lach states that the syndrome 1nvolves three poss1ble factors:

“the f1rst faetor 1s character1zed by 1ncreased feelings of emot1onal exhaus-

the1r cl1entsﬂand the 1nst1tut1ons in wh1ch they work The feelnngs are v .
3 often aecompanied by 1nd1cators of personal stress such as phys1cal exhaus-
'tlon, 1llness, excesslve usé of drugs and alcohol, mar1tal and fam1ly con=-
'--fl1cts, and psycholog1cal problems These cond1t1ons, in turn ean lead to
'd1s+ancing from cl1ents, d1m1nished work performance, 1mcreased aBsentee1sm g
and nigh Job turnover; In~th1s research, a var1ety of factors 1nclud1ng |
client Joad, amount of direct involvement w1th el1ents, length of work week o
' opportun1t1es for time away from cl1ents and work, amount of edueat1on, |

ff%1n1ng, exper1ence and percept1ons of support from others were found to be” i

. 1mportant Some - attentlon "has been glven to how these factors m1ght be ‘l

.
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,"'Welskopf 1980; Zabel &Zabel 1980) N
The present study was . 1ntended to be' exploratory ln nature - f1rst to:

‘determine if the coneept of burnout is relevant to'teachers ox exceptlonal

O T
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that could bé exam1ned in- »uture studleé' Spec1f1ca11y, the authors wished
to determlne if the age level de11very model, and type of ch11dren served
are re1ated to the exper1ence of burn-out We alsg- w1shed to exam1ne the

re |t1onsh1p of certa1n other factors (1nc1ud1ng age, exper1ence educat1on,

sex, mar1ta1 status, size of case lpad - amount of work1ng‘t1me,‘amount of t1me | .

away from students, and percept1ons of support form co]]eagues, adm1n1strators
and,parents). ' ' ; "
v . : - .

Procedure . S " . - .

: samgie L1st1ngs of a]] cert1f1ed spec1a1 educatIon teachers 1n the

state of KansaS\uere obta1ned form the State Department of Educat1on In

,,,,,,,,,,,

U

1 ’n1ng d1sab111t1es (LD), educable mentally retarded (EMR), tra1nab1e ;

. méntally retarded (TMR), emet1ona11y d1sturbed or personal and soc1a1 adJust--

hear1ng impaired (HI), and v1sua11y'1mpa1red (VI) A random sampie of 199
<
teachers 1n each of the larger categor1es of except1onal1tyh(LD EMR; TMR;

PSA G, and’ teachers 1n 1nter-re1ated programs), together W1th a]] of the

teachers in lower 1ncldence categorles (conta1n1ng fewer than 100 teachers),

were seiected for inciusion in the mailing list: In March 1989 quest1on-

naires were sent to a total of 765 spec1a1 educat1on teachers. '

. \ o

g

Measutes, The quest1onnaire 1nc1uded 1tems related to character1st1cs

) spiglal education teach1ng exper1ence, and cert1ficat1on status) and cendl- '

s of their jebs (e. .g. . age leve] of students, del very model of program; '

)abeﬂ of students, as we11 as- number of students, length of work week amount




| o of t1me worEjng*aﬁrectly w1tﬁ students, number of personal and profess1onal

*;'load1ngs for.the frequency d1mension accounted for sl1ghtly more of the

LA R o , .
. A -7;‘.7' . B . F—

JQ

Rl

leave days, t1me for adm1n1strat1ve tasks and rat1ngs of support from

- admin1strators, colleagues, and parents) - C _,'w‘}, :

_,,,{._- R ' Special Education Burn-out |

- A add1t3ooal 22 ntems were uséd to measure, respondents express1ons of
* - S o
factors 1nvol§éd ln bur, ut. _The’ X

'L

‘questionnaire designed to meas ire factors involved 1n the experrence of

o

o burn-out was also selected for use n this.stud7 The MBI JUC]Udes 1temsj"

' wr1tten 1n the formiof statements about personal f l1ngs pr att1tudes

~s’f;repo'ted to 1nd1cate emotlonal exhaustlon depersonal1zat1on or personal

""aacomphshmen?(See Maslacﬁ & Jackson for d1scuss1on of development of the '
a

, 1nstrument— r bllwty, and Valqd1ty) This 1nstrument had been ut1l1zed 1n
'-a numBer of earl1er stud1es to measure both frequency and 1ntens1ty of such

feelings -and att1tudes. ‘For purposes of thla study, only one mod1f1cat1on

“"['w equ1ed. the Wcrd “students" was used in place of "rec1p1ents"

o Teachers were asked to respond to n1ne statements c0mpr1s1ng the emo-

 tional exﬁaust1on factor (e g.,.”I feel gmotionally drained from my work“),

P

_f1ve statements compr1s1ng the depersonal1zatfon factor (e g., "I feel I -
" treat somé students as 1f they were 1mpersonal obJects"), and elght sfate-
' ments compr151ng the factor of personal accompllshment (e g.,;"I can eas1ly

) understand how my students feel about th1ngs") Res sponses w re 1nd1cated

' on a 7 point L1kert-type scale\in terms of the frequency with which a respon- :

, dent experlenced the stated att1tudes or feelings (O-never, B-every day)

The frequency scale only was ut1l1zed s1nce it had been found to be h1gh{y :

correlated wltﬁ 1ntens1ty rat1ngs, and because in fiost’ cases the factor R

”

7jvar1ance in factor analysis of the 1tems. Maslach and Jackson report that '

"ventory (MBI),- ER

2
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;the emotlonal exhaustion and depersonal1zat1on scales, wh1le not measuring
the "sam 1k!feelings and attitudes, were found to correlate pos1t1ve1y w1th ene

._another at moderate levels, whlle correlat1ng negatlvely at relattvely low -

levels with the personal accompllshment scale. :
S B - . , '

lf'; Bf the 765 teachers sent a questlonnalre, 601 (78 6 percent) returned

' .;completed surveys These serve as. the sample 1n fh1s study Respondents
_.worked with students at all levels, functloned if all of the dellvery models,
and served all types of except1onal ch1ldren. They were‘pr1mar1ly female

. (86 9 percent), Caucas1an (96 percent) and marrted (64 7 percent) Males"
'accounted for 12 6 percent of the sample, s1ngle persons, 23.8 percent
divorcedf 9 percent' and other mar1tal status not lndlcated 2 5 percent*

'Only four\pereent of the’ sample was Black otber, or not 1nd1cated The - '

o

¢

o samP] Was l ) relatively young--44 6 percent betﬁeen 21-2? years of age; - RS

,,,,,

,'~60 69 The respondents were hewever, h1ghly'educated There were 40.4

percent "with bachelor 3 degrees and a mean number of 17 8 graduate cred1t , '

";-: hourg,beyond the degree, 57 8 percent had ma:*er s degrees ’th a mean of 15 9 _

l:é"él ""”dl and labels L i

major concern of th1s study was to exam@pe relationshlps between the‘” N

N

'.
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of students (learnlng d1sabled, educable mentally retarded tra1nable

- ;dependent measures of emot1onal exhaustion, depersgpal1zat10n, and personal-

-ﬁsat1sfact1on Table 2 prov1des a breakdown of dellvery*models, levels, and

y

lahels of respondents teach1ng respons1b1lit1es K
‘Level Tables 3 4 and 5 include mean reSponses and ranklngs of the factors
: of emot1onal exhaust1on depersonal1zat1on, and personal accompl1shment |

accord1ng to Tevel. Teachers with respon51b1l1ty at the 3unlor hlgh level

and were also lowes Aon the measure of personal accompl1shment lntermednate'

| teaehers, on the otheg hand, ranked lowest on the emot ional exhaust1on and

;depersonal1zat1on scales, wh1le rank1ng second . from the top for personal

. accomplishment Preschool teachers ranked h1ghest for personal accomplish=

l"

\ -
: An aqalys1s of var1ance on these means 1nd1cated no 51gn1f1cant d1ffer~

éﬁéés among the responses for teachers at’ the d1fferent levels for gither the

":emot1onal exhaust1on or personal accompllshment scales. Teachers at the

'intermed1ate level did obtain a depersonallzat1on score that was 51gn1f1cantly

i

lower than those of the other groups. ', S ‘: Lok

~ Model .- Mean responses are ranked accordlng to serv1ce dellvery model of

.

faction in—Tables 6, 7 and 8 Hhen the “other" category 1s om1tted from

conslderat1on consult1ng teachers ranked h1ghest on "both - emotlonal exﬁaustlon;

0

and depersonal1zat1on They also, howeVEr, did rank relat1vely h1gh on the -

measure of personal accompllshment It1nerant teachers ranked lowest on

L ]
&

L



Byl 0w ”_\.:.,,:t A. : . “ S
N o Lo : .
.7

-'emotional exhaustion and depersonalization, Wlth institutional teachers

o lower than teachers in the ‘other models on personal accomplishment. T

results were statistically Significant o L '.-;

_ tabel Tables 9 10, and 11 contain the rankings of mean responses according
;:to label of\students1served Teachers of hearing impaired followed closely
by those of PSA (emotionally disturbed) and gifted students indicatgd the
gre test frequency of feelings of emotional exhaustion Teachers of trainable
A"mentally handicapped and: multiple and severely handicapped students on the
other ﬁand ranked lowest on this measure. According to results of anlaysis
.of variance of these means none reached statistical Significance.
Results werge more dramatic for depersonalization. Teachers of PSA

students obtained the highest ‘score, and it was Sighifiantly higher than the

others. Teachers of multiple and severely hand+ capped children and trainable

mentally retarded students again were low on the measure of depersonalization.;A: 3

Q..

Their mean depersonalization scores were Significantly lower than the others. .

) ~ranked low on. emotional exhaustion and depersonalization, they also ranked:
7

lowest on the personal achmplishment scale, while the mean for teachers of

gifted students was Significantly higher than those of the other. groups.

Bther,Eactors. In addition to the analyses of effect . of level, model,

Kl

-and label reported above, the effects of a number of additional variables

: have also been analyzed.

' _Jl_.; As seen in Tables 12, 13 and 14 age appears to.be an- important .

- '5;;variable4 While there were no Significant differences based upon analySis

Y

;:fof variance among the several age groups for either emotional exhaustion or

personal satisfaction there were statistically significant linear effects,'

'l' A - : . v

Special ‘Education Burn-out -

N

'.1_'TInterestingly,k%lthough teachers of- multiple “and severely handicapped students -

L3S

T



sonal1zation.- ‘, S S

sucﬁ that younger teachers expressed more emot1onal exhaust1on and deper-

sonalizat1on and less personal accompl1shment than older teachers.» In

add1tion, the analys1s ofxvar1ance 1ndicated stat1st1cally s1gn1f1cant

_differences between the mean scores of -the varlous age groups for deper-

. Y

Pearson correlatlon coef?ic1ents were tabulated for the meaSures of

: ; emotional exhaUStioni depersonal1zat1on, and a personal accompl1shment w1th a

Vnumber of add1t1onal var1ables. As Table 15 1llustrates, most of these

- correlations were low, but several were statist1cally 51gn1f1cant

—t 4 _l l

Ex Eerience. Number of years of teachlng experlence 1n regular educatlon

| of t1me to attend conferences and in=-

: zat1on, and personal accompllshment Years of spec1al educat1on experlence

: was negatlvely correlated w1th depersonallzatlon only .;Apparently, the more

"Use‘of t1me. Several add1tlonal quest1ons concerned the ways teachers

~

'ut1l1zed time. A s1gn1f1cant p051t1ve correlatlon was. obta1ned between

teach1ng time (number of hours speat work1ng each week) and emotlonal exhaus-

~

tion. However, there were no 51gn1ficant correlat1ons between amount of t1me

teachers spent eacﬁ week w_.k1ng dlﬁeetly with. students, t ime. each day away

Tfrom students, amount of t1me provided. for adm1nlstrat1ve dut1es, ory /amount

P — /
ervice act1v1t1es . A\

]
. * ~—-

_§§§§§§§; Teachers rat1ngs of the sup'ort’from the1r adm1nlstrators, fellow

b*achers, and parerts did- appear &elated to the three burn out measures.

-

' Respondents rated support from each of thése sources on tikert-typ ale ‘

¢ ._.a

v

TR
=1

" Special Education Burn-out
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-1,(1-exce11ent 5=poor) Emotional exhaustion and depersonalizatlon scores

~were found to be stgnificantly,correlated with’ ratings of : support from all

u””three groups, Whlle personal accomplishment Was significantly correlateo n% h

A

‘fafinés of ‘parent support .; '_"7' SRR L ",j

r
4;/ .
. . Number of students. Teachers' percept1ons of the appropr1ateness of the '

i

h jons of emot1oha1

=

éihaustion though not with the other factors. B ad upon results of analys1s

o of variance, the mean emot1ona1 exhaustion scores for teachers who rated the

number of students as "about right" "too small", or’ "too large" were found ,

- to be 51gn1f1cant1y dlfferentf Tea he’s W’th "too.large" case loads ranked

”””” e ©a

in the same bui]d1ng were ot found to be signif1cant var1ab1es. -\ S

'aConclusions e | B ‘1

The resu]ts of th1s study 1nd1cate that the~subJect of burn-out among

4iteachers of except1ona1 ch11dren 1s one that is Worthy of examinatlon

: Certa1n1y the h1gh return rate. (near]y 89 percent of the teachers surveyedi

p01nts to substant1a1 intérest in the top1cﬁ in addltlon to quest1onnaire |

"esp’”ses a large proport1on of respondents prov1ded unso]1c1ted comments,- -

‘ descr1pt1ons of the1r sutuat1ons, and suggestlons for remedy Many apparently
" v1ewed the surVey as an opportun1ty to express their fee11ngs and voite .

‘_concerns on a topic that was close to them

Féom~the ana]gsis reported above, several conc]us1ons mlght be drawn. '

- . - . ) - an»’..
g : ’ . . - . . R
’ ) T v » B .
. Tl . - - " . Fooa
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;H; in their work.. Interestiﬁgly, teachers*of gifted students are apparently
311 nged by tﬁeir\students and experience relatively:high Jevels. of emo- -

o tional exhaustion.: They also, however, are partially-ebmpensated ﬁi h‘

R Lt

sy_greater sense of personal accomplishment The rewards are greiter} ,-~E4#%4~#f¥?+~44

%
********* i

ﬁﬁ*a l 's to the influence ofslevel of students, teachers at the i

fjunior /gh level appear to be highest rikk for experiencing,burn-out. Théy

L3 _

score highest both on emotional exhaustion and depérsonalization and lowest

~ on personal accomplishment This result ~too, 1s not. surprising. Early s:f'-

_; adolescence is Widely perceived as a difficult age level nith which to" S
A T I

worke e
ﬂlthough teachers of preschool children experience relatively high

| levels of emotional exhaustion, they also rank highest for their reports of e

4

person al a cbmplishment Wnrking with young exceptional children is demanding,
and yet the apparent gains of students at this level may appear greater “and
‘the future brighter than it does for older exceptional students.. For' as yet

undetermined reasons, teachers at the intermediate level scored relatively o "“;l;ﬁ

T low on the measures of. both emotieg\l exhaustion and depersonalizatlon, while -

R

o also"Feporting relatively high levels of personal accomplishment

»

Among the serVice delivery models; consulting teachers were f6und to . | ": -

experience the highest levels of Botﬁ emotional exhaustion and depersonaliza- - N
tion; Consulting teacbers frequently do find themselveSEin demanding Situa- " .
tions.‘ in Kansas, it is pOSSible to serve in, this role with no more- training . h

",or experience than teachers in other delivery models. Because of shortages
of fully trained personnel it is not uncommon particularly in rural areas ‘_

where the model is most Wld°]y used to ‘Find consulting teachers With - s




IR S

' regular or special education teaching experience, odiy minimal prOVlSlonal

. .
-

‘:certifieation in a single categorical area, and no training in consultation
. )A&ditidnalli, they typically are responsible for vast geographical territories,'
;large -numbers of students, and gust deal with the high expectations from ) ”i;',;
teachers and administrators It is interesting to note that teachers in the T
'Q_itinerant role fare much better, scoring lowest of all. models on emotional - |

ﬁ' ” exhaustion and depersonalization. " Unlike consulting teachers, they primarily .

work girectly with students;without th d’ ands of - providing serv1ces to
student, teachers, and administraiors'alike They also typica?ly have breaks

t

in their schedules ‘anq time_away from students as they travel from school to

school «'.%,_' n= o i

v - : » - .

_ TEachers in 1hstitutional programs presented an interesting pattern
’ -\Bespite often yorking longer days and year-round unliEe teachers in public
. 'séﬁool they dld not report the highest levels of emot fonal exhaustion and

ﬁfif,‘scored Tower" on-dépersonaidzation then . consulting teachers This may be due . "

vilgr T

W _.théy EXperience,?g: Ae . | | |
e ;»._L ‘Age and.eXﬁérfence of teachers appear to Be important factors §uhstan: é
=-;,,‘fial linear 'e]°t1°"5hlps uere obtained for age and all-three measures of

) ) Bueﬁ-aut The 6lder the teachers, th less en tional-exhaustion and deper-r
A sonalization and the greater sense- of personal accomplishment lt is unclear .
.i;'inf older teachers have developed better strategies for coping with stress

. —; than younger teachers or if their expectations have become more consistent
ﬁith‘the Fealities they encounter.’ It may also be that teachers who Have
féxperienced higher levels of emotiOnal exhaustion, depersonalization and

iouer Tevels of personal accomplishment have left the field
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'ana deoersqna|:~ation score{ Tpis pattern was not found for- personal accom=

':plishment however. Teachers wﬁth more regular experience also indicated 7

Tower - leve]s of personal accom lishment, pephaps due to greater awareness of

the discrepancies between- what they could accomplish with their spec1al

’ "]Students and nonexceptional students

Finally, it appears that perceptions of support from administrators,

jhf*llow teach ’s and parents are related to burn-out particularly for the

’.measures of emotional.exhaustion and depersonalization Teachers who per--

ceive external support for themselves and their programs experience less of

This study has dealt primarily Wlth what might be conSidered the "main '

effects“ of certain variables. At present the data are being analyzed in

.greater detail to determine more. precisely how the factors of level, model

‘ and label may be- interrelated Then. questions such as, "Do consulting

teachers of emotionally disturbed students at the junior high level experience

greatest emotional exhaustion?" and "If so, how is this related to~age,

factors not directly related. to conditions of the job also play a role in the

¥

isolate or to modify Hhen external factors involved in identifying teachers

of exceptional children who are a high or. low risk for experiencing burn=out

‘.are determined, perhaps approaches for dealing with those variables can be o=

déVélopéd Thén; the detrimental effects of burn-out can be minimized

/]
Cpat
W

i
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