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RS | six yeaﬂ old female tq}or vas. trained to gaci;;tate
soclal co“versation ‘between two male age mates (selected for -their.
*nfreQuent level of. social in+eractions§ during daily play ‘sessions.

~ Tatoring HE peer *nitia*ions occurred- ¢n a small room ‘adjacent to the

main classrcom. The peers were tutored to request information (RI)

and tequest behavior (RB) from each other. The tutor was tfained to

- use two teaching techniques, modeling- and'prompting, to get - one child

to verbally initiaste to.the other. & within subdect multiple. baseiine
aeeiqn was employed. In*ervention occurred across two target ]
behaviors ana tvo children. Criterion for phase change vas based on

Criterion was set at five or more +arget behaviors compiied vitﬁ for s

four of five consecutive sessions. Both target children . met this:

criterion for RI's but not for RBs. However, total RBs increased

+eacher before play session was effective in promoting spontaneousff
tutorihg behavior during *he play seseion.,During training; the tntor f

" substantially from. basel*ne +o intervention.. Training of the tutor by

‘had an ‘average of 10 opportunities.to practice conversation

facilitation skills; The average number of ~tutér prompts or fiodels

* per play session ‘'was 7.7. The average namber of teacher directions

. helning the tutor teach her peers aaé 3 2 per session..(kuthor/BBi
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_2;7: - Péér Tutoring of Cpnversatiunal Skills:
"j\% B A M1ni Facilitatar in the Preschoo] Classraom
! L .Z . :

The purpose of this study was to determ1ne the effects of train1ng a

rkindergarten age child tu be a peer tf\ l

’ peer tutor1ng'has Benef1ts for the tutee (Feldman, DéV1n-Sheehan & Allen. :
1976; Long & Madsen, 1975) and the tutor (taycock & Schwarzberg. Notel) as

we]l as the teacher and classroom-students in generai (Eﬁ1y ) tarsen. 1977'

1976). Participat1on of classroom stuaents as tuters.aITews teachers to f
;ut111ze preV1eus1y untapped teach1ng resources wﬁ1cﬁ'§é;tﬁrﬁ affard;” hem
'add1tiona1 p1ann1ng t1me and epportun1ty to carry out moré é??éEtiVE» :
~11nd1v1dua11zed 1nstruct1ona1 programs (Stra1n et a1.. 1973)
appropr1ateness of peer tutors for mod1fy1ng the sociai ana language
? .behav1ors of age-mates (Gerber & Kaufﬁhn, in. press. Gura1n1ck in press.
Long & Madsen. 1975. tovitt. tovitt. Eaton, & Kirkwood 1973. Hahler. 1967)
_tater. Long and Hadsen (1975) trainea Eindergarten ch11dren to. recdrd appro-
pr1ate story Tisten1ng behavior of~fhree year olds and: aistribute tokens as ;"

a consequenge. Other resea rchers have examined the effect of training peer -

)
.
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.:Qauthors described a series of studies ia wh"h non-handieapped and handi-u
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confederatés-(Hendricﬁson, Strain,; Tremb]ay. & Shores the 2) These
. ( "

A

)

' 1nteractions with withdrawn children. The confederates were trained and .

»successfu]ly 1nit1ated verba1 interaction. sharingf and other behavior that

.

-led to cooperative play.% In all, it appears tﬁat ‘even young peer tutors can _
' -implement and consequate behavior management strategiesﬁand modify the

'sociolinguistic Behav1or for both handicapped and. non-handicapped chijdren.“':.f

The extent and compiexity of social interactive behavior among young

chiidren has been studied with increasing 1nterest in recent years (Gar ey..f
;_1974 Gura1n1ck. in press, Mue]ler. 1972; Trower, 1979) For instanee. )
' Schacter et al. (1974) condueted a developmental study of conversation ';,

lbetween preschoolers. They noted that with increased age. conversation-,

Found that from age, 2 172 and o]der. children made verba] requests from each :
7 other:during p]ay, Bu$ that older ehildren Supported their requests w1th

morefﬁusti?iéation and eiplanation than youngerrchildren. Garvey (1974)

' thound that by age 7 hnldren are a]so adept at taking turns during a con-

versationt, Eharlesworth and’Hartup (1976) have commented on the reinforcing

'; effect of conversation beﬁﬁeen peers. having obServed that chn]dren w1th S

'high rates of sending and responding to conversational 1n1tiations tend

to have ‘high sociometric status: Several investigators (Fﬁnkin. Braukman.;

Qgﬁinkin Timbers Timbers. Fiisen, Phii]ips. ‘s Wolf, 1976. Hue]ier. 1972)

3ji'have pointed out that questions are ‘a“high level soc1a1 ski]] eritical to .

B successfu1 social 1nteraction and conversation. In shortt;tyo essentia]

features of young children s conversation inc]ude making requests (giving

: directions) and asking questions.

,
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The ree1procal pattern of soci 1a d conversationaT'behavior among-"

:;;; young ch1ldren (Argyle. 1976) lends credence to the notion that teaching

"f‘may help fac1litate the establ1shment of rudimentary conversat1onal behavior. ﬂ

' pravide the bas1s for cont1nued 1nteract1on. and thus lead to the development

' .‘o? increaslngly sophist1cated social compentencies. Utilizing a same-age

tutor to teach conversat1onal Behavlor. as’ carriea out 1n this study, provides' 5

: an opportunlty to examine the extent to wh1ch young. same-age peers can help

in tﬁe prOGESs oﬁ teach1ng 1nteract1ve skills; Often. tutoring effect1veness '}.
has been v1ewed as a ?unct1on of tﬁe age difference between tutors and tutees ‘
(Feldman ei al., 1976 Hartup. 1976) There is some evldence. however. to

support the effect1veness of same age peer tutor1ng.i For instance. Hamblin

llfand Hamblin (i972) and Bakland and W1lliams (1975) demonstrated that same- o

" age elementary school ch1ldren can tutor read1ng effect1vely. H1lliams and
Sherman (1973) found S1m1lar results for math tutor1ng |

}n the present study. a peer tutor was taught‘to help age/%ates

i [y

1n1t1ate twbd 1mportant conversat1onal sk1ll Request1ng Information (RTS; i}
subsum1ng several categor1es of quest1on ask1ng behav1or. and Request1ng
BehaV1or (RB). -a category of mand1ng behav1or. The frequency w1th wh1ch

the tutored ch1ld made verbal 1n1t1at1ons and the other child responded

to these\injt1ations jn a free play settfng;was;examfned as well.

A ,_-: - \{ "12‘-4. ‘ : ' ;,: _ ; " o ‘_' ‘ : ) o
f \ .t, o o N -',j~ft' ,ﬂETHBB: 7;':'>;: o .;ff;‘ -
N RS ) o . .\\’\ /: ' ] ) :.‘:., A . - ;.;. . | | ; »f | “
7 o ;\'\\. oo c .‘ L ' ) . ’ 7 ﬁ
Su@;ects and Sett1ng \\;f: fﬁ."-; . vl A

_ Three children the peér tutor. 71 months, and two target ch1ldren.
64 and 76 months part1c1pated in. this study. am children attended a .

N
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university-based kindergarten serving m1ddle SES. bTacR parents The peer:
tutor was selected based on teacher judgment that her Tanguage and social

sk1115 were super1or to her classn tes.,*The two target subjects (tutees)

e were seﬁected based on teacher 3udgment and observations which confinmed .
1 interaction compared to their-classmates..

-

na 2:0 m X 4 0 m carpeted well- 11ghted o
y

N du’- The study was conducted
- room. adaacent to the main, c{ﬁs PTay/éessions ﬁere her foor to ?ive;‘,, ﬁ
L -times per- week; fgom 16 30 a.m: to ii Hai{m. The. playroom was equipped ‘ : /
"',with bTocks and other const ction t‘" typically found in a preschool ;
© classroom. B L ZV;~ __;. e o f.
. Behavioral Detinition JEodes . . s |
82 Four behavwor categor1es were observed during tutor training s
'i:”‘ T*acher mode] (M). Teacher verbaT model of a request for 1nformat;on
':{or;behav1or;- ;_ .i;f ;: v.{,nﬁ .‘f:.' ‘ -~'7 S .f :
s Peer tutor reh arsaT (R). Peer tutor 's. rehearsal of a. part1cu1ar

S ',‘eé;'
. modellprompt des1gned to e11cit a request for 1nf6nnation or behavfor from
"f,NE§ The teacher; speaking.‘

;'} the puppet (peer- 1n1t1ator)
Hﬂf{ 3 Puppet comp11ance or_non
for the puppet represent1ng the peer 1nitiator. either comp11ed eith tﬁe

peer tutor'by emitting a request for 1nformat1on or behav1or. or refused to
, i |

.
» ‘ SN .
. N 7.

Ceomply. . .
) Teacher;praise;(ﬂ); The teacher verbally praises the peer/tutor

f . :for an accurate rehearsal of a modellprompt S
';::' ?"gijvbe 'ior categor1es were. observed during the children s free play
P . o L : . ) 7

-, session:.

..
)
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,verBa11zat1on and cmmmands to talk e. g 3 “What d1d you do last n1ght?"'
~ '

:r-“You sa1d you stayed at ﬁome 2 "Tell me: more about it -

\

Any dnrect1on given By the 1n1t1at1ng

' give me that block." "Let s pTay army." "EOme ﬁere
. 3, Comoliahce (c) If the child to whom an initiation &as maae

“~Fé§ﬁ66&ed to an RIor RB unth1n five secondsi a RI or RB was coded as an

}_RIC or:RBC.‘ Th1s sign1?1ed comp11ance to the spec1fie 1n1t1at1on e - & J;

| r}.',; 3. “If a target ch11d initiated an RI or RB and

"the other ch11d d1d not respond verbally or motor1calTy w1thin f1ve second;.

‘ 'a non- comp11ance "(RINC or RBNC) was recorded An RINC was also recorded i .

" thevrespond1ng ch11& em1tted an,1nappropr1ate response to an RQ If the

N

alb{reSpondin rget ch11d gave a- verBa1 refusal or a contrary motor1c behavior.

— g ——

%these were a1so recorded as non-compiiant behav1or "T%,;*

Y Tutor model]prompt (M) Any d1rect1on by the tutor suggest1ng to

i

) theg 1mt1atmg chﬂd that he request part1eu1ar 'lnfonuatwn or a part'rcular

' behavior froh the non-target peer - For examplq. “aoe. teii § " to give you .

_'a toy _*'_ '«” SR ' ;"" . : L
| 6‘;' Teacher direction (D) Any verbal connent by the teacher to the

| .peer tutor 1nstruct1ng her how to get the target child to.request 1nforwzt1on

for behav1or. e g.; Toni ask h1m nice%y." or "Hait - TOni.a91Ve him a chance

b
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Two tra1n1ng procedures were employed one for traininglthe tutor and

another which the peer tutor used to teach Subjects 1 and*2 to 1nntiate

35; | requests . S L L

" Tuter fiéiningeprocedures. Ten minutes pridr to the play 595510" des-

cribed below the peer tutor rehearsed ways to tutor conversational behaviors )
with a trainer. Role playing and puppets were used duri g tutor training tK/}
simulate the play session in uhieh tdtoring was to occur. The trainer y

manipulated a puppet which rEpresented the target subjeet to be tutored o
P

" The trainer alqo role played the second subJect to whom requests were made.
g The trainer modeled requests. gave instructions or prbmpts. anﬂ praised the
tutor as heéessary. Hore specifically. the following steps were used to.

'_ teach the peer tutor how to teach her peers requests.for behavior (RB)‘and
\ Fr N ,
\ .

requests for information (RI)

i;' The teacher explained the purpose of;soéial~§Eills'tiajhin§1ahd
Cs N '

rev1ewed post tutoring performance. e
2.{ The teacher promptea and modelled‘the«behav1ors the tutor should

'use, €.9., "Tami, tell Joe to ‘ask Sam what he di& last night." The tutor
then repeated this to the puppet~(wh1ch was f1ll1ng the role of ‘the child ';,'
B who was to 1n1t1ate a request) After the second training session, thé
-’ tutor was given a list of possible requests uhieh she . could use to prompt _ ; :
the puppet. Most social conversation interventions used by the tutor during
training were taken from thlS list The peer tutor prompted the puppet to

- make 10 requests during each training session.
. H

.
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ir,;for a; behavior or. 1nformation. or did not comply if thf puppet did not

“\-

'f;yﬁé trainer prompted the tutor to continue initia 1ng until the : ;,i

?'training se551on..-' ,;"""" j~”;r-;- ;;‘j'{
i; The tutor was praised for correct behavior'throughopt the session R

| at a 1:2 ratio of praise to correct tutoring Eehaviors._ The dutor also j;.,
wl ’

received a gold star,to stickeon a chart at the end of each training session.: o

provided she had succeeded at making the puppet initiate requests.,
P ;- Requests for information. The tutor began j'f

j_tutoring the use of requests for infonmation by modeling appropriate requests
. and prompting the peer tg initiate them. For example. the tutor could say.
t'"Sam ask Joe what he had for supper last nﬂght.-, If Sim repeated this/and

| 1;Joe answered the peer tutor would go on to the next model and prompt either

o oy selecting one: from‘her list recalling one from memory. making one up. ‘or o

répeating 6ﬁe the teacher suggested .~',. o ;v; hg'j ia S};- 835

H

tutoring instruction and wait until the tutee responded Depending on the

R tutee s response. the trainer might 1nterveqe hy instructing the peer tutor

B assists toxthe tutor during the play Sessions consisted mostly o? Brief

;directions aimed at reiining the tutor S approach and rite of modeling.
D)

o rather than explaining what to model For instance. if the tutor spoke

na o -

too quickly or softly, the teacher wouldﬁgsk her to request what she said
,:more distinctly. or if the tutorLfould not get a tutee s attention

,

5(‘

4 - B . . - - . .
. q - Y _ } i . r . e . °
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verbally. the teacher WDuld tellkher to tap the tdtee on the sﬁoolder At .
theeend of the sess1on. if the tutor maneged to gét the tutee to complete ks
fiye requests for’ in?ormatpon. she rece1ved 3‘gold star to put on herychart.hz"r

S rs were cashed in for smallotoys aﬁd scﬁool supp]ies. e —

S e Peer tutor1ng procedureuﬂ—Reguestseforeﬁéhavlor, This 1ntervention was'

[ - SO

identwcal in form to the peer tutor1ng procedure used wlth requests for

1nformation except that the target behavlors were request§ for behav1or.

Afser the fourth sess1on pf th1s 1nterventlon. the: peer tutor also disp d -

toRens to SubJect 2 for complying to Suhject 1 s requestsefor behav1or. She‘ ;;

¢ :
gavé out a ‘maximum of: three tokens,per session. The tokens were traded for _

. 0 -

edibles and school.suppl1es, S - ;:§;_ \: : 'fw .

-~

BeSJgn and Analys1s ‘ | | |

/// A multlpie ba%el1ne des1gn across two subaects was used to evaluate the_f'f

effects of tutor1ng 1nterventaons (Cooper. 1974) There were three phases
- basel1ne, RI intervent1on. and’ RB 1ntervent1on Ehn-square cont1ngency

testsi(Matheson Bruce, & Beauchamp. 1970) were run on two sets of data to.

vo” 0

further explore the extent to wh1ch peer requests were effﬁgtive 1n

elicit1ng tutee requests and the extent of which qutee requests were o

i eff*et1ve Jn el1cf§1ng.peer compl1ance o i ;' vﬁ‘i S Sl

o ~ Baseline. 0ur1ng basel1ne SubJect 1 and Squéct 2 were 1nstructed to
g o play together appropr1ately by their teacher. e. g.; "Play nicely with the i
| bloFkS. Do not make 8 b1g mess and do ot fight. W Baseline cont1nued forejl"

. o N
six sess1ons. Each play sesswon lasted approximately 10 minutes. Four

Y
minutes of data were taken on eacﬁ squect during that period

3
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fntervention 1: Req_ests for infonmationr After baseiine. the tutor

i enterea the p]ay session to begin tutoring Subaect 1 to*make requests for
‘iinformation. Thisiﬁeriod continued for seven days. Subaect 2 was not EREE
lftrained Tutoringsof SubJect 1 continuea until he was abie to gain fiVe

ompiianoﬁﬁajor four out oi five days;, Once criter}on was reached tutoring v

**"Séna'via‘*r’; Foiiowing lnferve"t“" 1-;

Subjeot 1 begon tutoring re .ues for behavior. F1Ve aays after SubJect 1

. {".

_began RB training Interve tion 2 beran with Subaect 2 On the fifth day

requests for behav1or.» Deii' ry of tokens continued throughout the rest of

'SubJeot 1's intervention. e 7¢~ B TN

Bt . . ' -"7 - ' - _ ) v

-’Oﬁéf ste

R

- ;fﬁgﬁih;‘and the-free piay se551on._ . _4", ST _v‘ R :pif-‘lﬁ

Tutor training,se351bn.. A checkiist was used,by tBe troiﬁér to structure

, the training sequenoe and coiiect dato on trainer. tutor. and puppet beﬁav1ors.

Y

j?% . 3Four types of behav1or were tp occur in sequence trainer modei or prompt

;.

.of 2 request tutor rehearsai of the request. compiiance (or non compiiance)

£

?ai éééh of the 16 training tri 1 -'Each row was divi

d i to boxes. 1a5eied -

troiner mode1 tutor rehearsai compiiance to request. and teacher praise.;:‘

As the trainer emitted or observed each category he checkeu the ippropriate .

'

__‘box. A circie was piaced around_the check mark if a given behavior occurredf
\ : .

< T . o, _ . - : .
z . B . - - - . . o

=
| o)
Mo
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_':. I?f; ReTiab111ty was determined by compar1ng check]ists of the trainer and"
,ég aide., Each box - was co s d red an agreement or d1sagreement.;;: :_;;:;_;g,;;,_[:,

P]ay session. As noted. six behaviors were coded dur1ng the p1ay ses--

s1on. quests for 1nformat1on (RI). requests for behaV1or (RB). comp11ances '

Q(E). non-comp11ances (Nc) peer tutor modeI]prompts and teacher d1rections

..

.vtA continuous observation system Was used A cassette tape pTayer was’ used to%}
”‘3éue the beginning o? each IB-second interv (These 1nterva15 were used ?or5}f
.ca1cu1ating re]iab111ty on1y ) Two observers Iistened to- the tape via o
earphones wh11e seated 1m apart. They u5ed special]y prepared cod1ng
' sheets to record tutor 1n1tiations. peer‘responses. and teacher direct1ons. .
: 'Behaviors wh1ch 1asted more than one ten-secOnd 1nterva1 ﬁere coded as one .
":occurrence. If there was a pause of three or more seconds between the 7i

-do??set of a behavior and its renccur(ence. the behavior was coded 38 two L
7. . ,

G

. ,"separate occurrences. | 7

‘fhe two observers pract1ced cod1ng durxng pre-ba 1’ne p]ay sess1ons

-} ’ ~
,,,,,

’ re11a5111ty est1mates greater than 80 Re11ab111ty was ca]cu1ated v1a
y rd

- . the standard fonmula (Number of agreements/number of agreements p1us T >

' d1sagreements) X 100*‘ The two days dur1ng wh1ch cr1ter1op re11ab111ty was

. v;;_ met were 1nc1uded in the base11ne data.j!". ¢ R
» .. ~ . K o -',-‘- o . . . 7'. - —7.-
e11ab111tx T o A - ."f:\‘ﬂj,'~

Th1rty-three percent of a11 p1ay sess1ons were observed for re]iability jl~

f\@:-'pdrposeSs Four checks occurred dur1ng base11ne.,thrée during Intervention 1

I . - R - S
. R - L

. -
e
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and one during Intervention 2. . The average reliability for RIC/NC and RBC/NG
-~ was 95 percent (range- 7§% ='100%). The average reliability for. _peer tutor

:models was 92% (range 77% <-100%). Tab]e 1 contains the average reliiBiiity

per category. AT] re1ia5111ty coeff1e1ents were W1th1n-an acceptab]e range, -

l'—.fjexcept for teacher d1rections wh1ch averaged 69% (range' 67% - 79%)

Gnly two reliab111ty checks were taken during t&tor train1ng. however. .

At appeared tﬁat tﬁe train?ng procedure\fgs—followed aeeurately with few nr :

f no deviations from the standard procedure. .

¢ lnsert Table 1 about here

=

1 and 2 show the effects of a peer tutpr on two types ot/yEfBal

Effect,of Tutar1ng on Peer Interactien :

F1gures'

:7Seét 1 and SubJect 2 are presented ‘below. The data 1nd1cated
that peer tutor1ng Ied to a substant1a1 1ncrease in beth requests for informa-
| 't16n (RI) and requests for behav1pr (RB) Comp11ance to requests for
infpnnat1on was cené‘?tent]y h1gh across . bpth subaects. Comp11ance to re-
quest for behavior var1ed between subaects and was notfcpmparable to
s requests for 1nfprmation until toRens were 1ntroduced WL&Q subject 2.

Requests for 1nformatipn4£Rl§; Figure 1 shows that $up;ett 1 1n1tiated

e ——

T'sign1?1cant1y higher rate of requestp for 1nformation during interventien

than during baseline, During 1ntervention the average rate\of R%§5per~iay
was 6.9 (R=3- 10); compared t0 0.8 (R=0 - 3) ‘during baselihe. The .

rate ef Rls also dropped of f ﬁﬁen tﬁe 1ntervent1on was 1t idrawn.

g



<. . Conversational Skills

1z

the other for four of five consecutive sessions.

74,53. Requests for' behaviur. Subaect 1 substantially increased hish' 3

requests for behavior as a result of the peer tutoring interventiun (see'—

Lot
RN
n o

-

Figure 1) ? During intervention. the average rate per session for requests

v for behavior was 4. dR=3-7); canpared to 1.6 (R=1-3) during . base- -
”._.4 l1ne; Squect 2. also increased his rate per sess ion of request for 5\\;
,3 behavior. from_4 8 (R S; -6) during intervention. compared to Q 8 N

(R =0 =3) during baseline (see~Figure‘2) Neither squect met the ,‘ﬂ
: criterion for requests for behaVior responded to by the other suBSict. 3~:'
_;:""_ Complianceetocrequests. “A chi square test (Matheson. Bruces B UChamPi -

970) was’used to compare to frequency of compliance to both request fer =

information and requests ‘for’ behavior from’ Baseline to intervention. across’

' both subaects. No Significant difference in compliance rates was found

between phases for requests for information. During baseline. the compliancei

rate was .91, compared t6 <77 aufing inteFVéntion., K significant difference .
‘wWas found for requests for behavior across phases (X2 (1) = 6 15 p( l'b5)
Buring baseline. the compliance rate for requests for behavior was 84,.~

compared to a drop to .47 during intervention. .

— . , .

»
I"iépiﬁg effecilVEHESS“ 'A contingeney analySis used to determine

’

if requests followed tutor interventions at -a level greater than chance. or {

alternatively. ‘whether subaects emitted requests independent of tutor inter- ’

ventions. The analysis was ignifitant (x2 (1) = 5:5; p&: 025).- Altogether.
69% of 211 tutor models led to 2 subject requests, while 88% of all subject

LI

=
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o '.,the extent te uhic‘h the tutor understands the purpose of tTte tutoring process-.

J,andewhy he or: she has been given the tutor role. There is some evidence that~_

'(1938) reviewed research concerning chiidren s understanding of secial normgt

“ and ruies. and conciuded that young chi1dren can discriminate those events o ;;

‘ tutor gain understanding of the tutor role and be empioyed success?uiiy

" Conversational Skills -

v ,l ; . . ¥

requests were contingent on tutor modeis. ‘The data: indicate that tutor

models were significant predictors of a tutor request

Tutor training The number of tutor modeis per piay session ranged

} 5and 3.9 times during the 8 intervention. _-‘ '\_ ?;;' o -f' -

s DISCUSSION

'conversationai skiiis. particuiarly programs involving young ehiidren. is

<>

chiidren as young as 5 are abie to understand how their . behav1or inf]uences e

their peers and how another o Behavior may 1nf1uence a th;rd person g

(Cooney, 1978. Forbes. 1978 “Ho??ﬁan 1977 UrBerg & Bocherty. iéié) Tur1e1

[

-,

and béhaviors which can he]p others. and that this understanding my be
iearned through interacting with peers. The evidence presented in the

| “to faciiitate conversationai Behavior among iess conversationaiiy able 7’

l

péers.‘ Subsequent to.speC1fic tutor training sessions, which inv 1ved roie

- ' Vo

Al
ot



Conversational Skills

jplayihg and rehearsal a six-year o1d preschooler tutered tue age-mates

' and significantly increased the rate of two 1mportant conversat1§na1 skiiis}‘

| reiuests for infermatlon and’ requests for behav1or. Requests for 1nfbrmation
suBsuﬁed several categpries of question-asking. while . request for behavior
con51sted of mands for specified play behavaors The. results indicate

S ‘that tutor prdmpts 10 her peers consistentiy led to the peer a request

ifor 1nformation er behavior to, the other child. Further. these results

: suggest that/use of questions by preschooiers tend to evoke appropriate o

'lreplieating the results obtained by Mueiler (1974) Spilton and Lee
(1977). and Garvey (1977) Peer initiétions of requests for behavior*
N;however. did not lead to the level ef compliance that wus~observed-when a
. peerrequested infornation A p0551b1e explanatien fbr Téss compliances to
,requests;for behav1or than“FEquests\?or information nay be that the children!
| _'wereTQ{lfing to taik to eaeﬁ other, an. act which does ﬁdt disrupt their 1n- Z'
uuiueﬁentfin the1r own play with obaects and naterials 6r their personal 3
- control over these materéals on the‘bther hand; the requests for behav1or )

prompted by fhe‘peer;tut r may not have been creetive enpugh to compete with

the ongoing activities of the children:

Hh11e RBs did not lead to high levels of cdﬁpiiéﬁée; skill in initiating_
such behav1or and . eompliance to such requests may be of éiuél or gﬁéatEE value
than compliance to Rls. for young children For example ; other forms of sinple
coeperative behavior would appear to be predicted on concret n rpnmental
alnterai;1ons which may then be the foundation for higher Tevel conversa-

tional ehavipr. social competence, and 1ncreasing1y sophistieated cognitive

w
i,
4
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\ : o 0

ﬁérﬁ)rmance (Sm1 'lansk_y, 1968) Eeca’u’se of this; the tutor was ifistructed

to aiétFiB"’e kens to the target;ch1Td for compl ying. to requests for o

s g ———

behavior. “When tokens were .used; comp11ance increased dramat1ca11y and

a full ;ycie o? interactive behavior occurred

- learn to effect1ve1y carry out a number of tutorjng 1ntervent1ons aimed. at
faci]itating peer conversation with 1imited pre11 inary training ana little
airéct assistanee from an adult. The success and- enjoyment the peer tutpr

fsk111 training worth cons1der1ng Based on an extens1we review of the ;3

'11teretureJ£ezdin (1979) proposed that social skill def1c1ts espee1a11y
. in the doma1n of ipterpersonalxrelat1ons and fr1endsh1p—bu11@1ng. contri- ;}

_/ ‘;.\..

P .

. 'bute to the deve]opment of psychopatho1ogy. G1ven that therelns a- ;45 _i;'i;,!'
-relat1onsh1p between early §661a1 sk111 development and Tater psychopathoi éy

1t ﬁéy be cons1dered prevent1ve psychology to emp10y peer-tutoring processes :’

' WHich stress interpersonal skills and lead to competency in developing
friends. :1In short peer tutoring may have a secondary treatment effect,
the prevention of psychopathology. a goa 1 equally.as 1mportant as nbst

pr1mary educat1ona1 objectzves k;i | 7 .
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