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Instructional Strategies that Challenge Black €ollege Students’
o . in the Area of Exceptional Child Education

— o Co ¢

spee1f1e tra1n1ng needs fer B]acks in teach1ng and h1gher dec1s1on mak1ng pos1-

\
t1ons in spec1a1 educat1on : Not1ceab1e prob]ems in' the preparation of Black:

spec1a1 educators 1nc1ude (1) high attr1t1on rate among Black college students'

\

- wh1ch may “be assoc1ated with be1ng turned off by tra1n1ng programs that are .

.~1napporpr1ate with their 1earn1ng styles, (2) demeaning label that some Blacks
assoe1ate w1th spec1a1 edueat1on, (3) fa11ure te cert1fy for a teach1ng pos1t1on

\

because of 1ow NTE scores, and (4) prob]ems in procurjng key pos1t1ons of em=.
p]oymeht 7. |

Ref]ect1ng on the first prob1em area, it s reasonable to feel that teacher
tra1n1ng programs shou]d g1ve attent1on to.what tra1n1ng is best su1ted for what

persons: For examp]e, it 1s thaught that d1st1ngu1sh1ng 1earn1ng character1st1es.'

of d1sadvantaged students are (1) physical and vi dal ratheri,”ah auraT, (2) .

ab111ty to express feelings of emotion, (3). ability te7imﬁrév§5'.wfth conimon= -

 place materials; aha,(4}‘bféﬁ1ém-aéﬁféééa rather than abstr t;Eaéi Eéa;. Tow

effective1y:work-with disadvahtaged college studehtsstea”?ers must make the cur-
riculum reflect on social changes -and other phenomena of interest to them, offer-
ing the most sensitive and a1éff kind, of guidance béssibié e
| The purpose of this pr s 'tat1on is to delineate some teach1ng strateg1es

A wh1ch cha]]enge Black ce]]ege trainees in the area oﬁ except1ona1 ch11d educatron;

While it 1s felt that all teach1ng strateg1es should stress the deve]opment of

‘\ fundamental teacher eempetene1§s, the add1t1ona1.eeneernrhere is with those

\

4

\ strategies that appeal to’ the cultural uniquehess and learning styles of Blacks.
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'BeFO'e pre nt1ng 1nformat1on on spec1 1c1nstruct1ona1Strat891éS attent1on
is g1ven to (1) the status of B]ack profess1

and (2) 1earn1ng styTes common]y exemp11f1ed by Black co]]ege students Data for

the paper arelbased -on a rev1ew of re]ated ] terature, observat1ons, 1nformat1on

thered by c nducting surve?s, and the resu?ts of a more forma] research study

T S

Status Of B'létk P-rbféSSiUhé]S in Specia] Education

: Sl ' ‘
Al sharp contrast exists BétWeen the,number of B?acks 1n spec1a1 educat1on

"C1aSS'S in the pub11c schools and the number of B]ack spec1a1 educators 1n key

pos1'1ons in thefteach1ng profe551on In essence there are many B]aek students :

'\s,

~in spéeia1 classes and few Black spec1a1 educators ?ﬁékey pos1t1ons The d1s-

5

'oBta1n1ng an educat1on commensurate ”ith h eir wh1te counterparts -Other pro-

N x
" plems. that 1mpede B]acks from earn1ng an educat1on which ex1sted 1n the past and v-'

st111 ex1st are (J} requ1red scores on standard1zed tests for program entry and

o

iprogram graduatnon, and (2) 1ack of adequate career counse11ng in the schoo]s

It 1s fe]t that Blacks: often fa11 to e]ect spee1a1 edueat1on as a f1e1d of

.
LN :
‘

- study-because of its poor appea]. One educator stated that "being Black is one

strike against yoU'andlstudying in special education would only make‘the»second”'

(

strike aga1nst you

-
o

Many Blacks who went into spec1a1 educat1on did not. deve]op into good role
mode]s ‘to attract other Blacks to the field. They are often not adequate]y re-

~presented in key decision mak1ng-pos1t1ons; on national conference agenda; and
“among textbook writers and scholarly researchers.
It.has been documented that 'n1vers1t1es are not tra1n1ng m1nor1ty individuals

> P
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= for 1eadersh1p ro]es in adm1n1strat1on in suff1c1ent numbers (VanEe'and;Howe;

. T9f4) This is s1gn1f1cant 1n view of a concurrent finding that 28.9 percent of
b .

A

' the persons tra1ned in spec1a1 educat1on adm:n1strat1on procured emp]oyment in

"9c011ege and un1vers1ty teach1ng p051t10ns When such comb1nat1ons are put to-

-Lf1s Compounded ':. o F__”j“)_ _' S :

. How B]acks are treated in the un1vers1ty sett1n§ is also a factor in their

: pursu1ng ahd comp]et1ng a profess1ona1-program of study Moore 61974X\charged
dthat the ”take 1t or 1ea%e 1t" po]1cy empioyed by un1versxt1es Yin tra1n1ng d1s-
advantaged 1nd1v1duals produces ser1ous problems enly a few can take 1t and too

. mariy,of the 1ess mot1vated leave. the scene w1thout obta1n1ng~an educat1on Néw

po]1c1es must be adopted to 1nc1ude mod1f1cat1on of the curr1cu1um apd 1nstruc- :

~tional strateg1es to meet the needs of B]ack d1sadvantaged youths This 1s

<

éspec1a11y true when, for examp]e a re]at1ve large predom1nate1y B]ack un1ver§
'satx has e1ghty (89)'percent_of its enro]]ment to qua11fy~for federa]»f1nanc1a1
L b : _ . ' 0

assistance.

,,,,,

P

Learn1ng sty]e is viewed as a,phenomenon that varies among 1nd1v1dua]s, is
1dent1f1ab1e and requ1res comp]ementary 1nstruct1ona1 methodo]ogy or teach1ng

.sters (Dunn and et. a1**‘1977)* It cons1sts of d1st1nct1ve behav1ors which

: serve as - -indicators of how a person 1earns from and adapts to h1s env1ronment

(Gregori, 1979)- - ot
caﬁgiaé’fasié attention has focused on ﬁaw p'éamé learn. Charles ( 1976} "

_ (conservat1ve/gamb11ng focusers) Gardner (1eve11ng/sharpen1ng) Gu11ford (con-

vergent/d1vergent), Kagan (1mpuls1ve/ref1ect1ve) W1tk1n (f1e1d-dependént/?ie1d-

\ . .
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indépéndént)r Runnér (styles of 11fe/act1on%g Torrance (freedom/control oriented),
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~_and Coop.and"Brown (ana]yt1c/non*analyt1c) ‘He put the cognitive' styles togethéri' .
i teacher recognizeable oatterns as-(1§ adyenfurers;j(é) ponderers, and;(é
' drifters. The 1earnfng sty]es (patterns) are further d1scussed 1n reference to

4’

confort cond1t1ons wh1ch afford the’ 1earner spec1a1 sat1sfact1on and feedback '

lresponses wh1ch he 1p the 1earner to 1mprove It was postulated that t%ach1ng ;_-
.'strateg1es (e g open exper1ence, 1nd1v1dua11zed, struetured 1nd1v1dua11zed and :
;group ﬁnstruct1onl are needed for students based on the1r 1earn1ng sty]e, confort
| cond1t1ons, and hecessary feedback : o j TR %}
Presenting "styles’ s hyaathétieai'eahstrueég"fa explain the teaching-
1earn1ng‘process, Fischer and~F1scher (?979) suggested ten 1earn1ng sty]es and
§ix teach1ng sty]es The 1earn1ng sty]es are (1) 1ncrementa1 Tearner; (é) :
.1ntu1t1ve-1earner; (35 sensory spec1a11st’7(4) sensory genera11st (§)~ éma;:,e
_'_tionai1y invoiyed; (6) emotiona]]y neutra] (7) exp11c1t1y structured v(éi
_open-ended Structure; (é) damaged 1earner, and (10) -ec]ect1c 1earner A des-
cr1pt1on/pf each was given w1th suggest1ons re]atiye to the best learning en~v
vironment for each type. The teach1ng styles wh1ch d1ffer from a method of
instruction,are: < (1) task-oriented, (25” cooperative planner; (35’ chiTd cen-

'd;tered; (4) subject centered—'(S)r learping centered, and (b) emot1ona11y ex-

_ citing and its»aauhtéraartf The authors stated that the sty]es are not ent1re1y
'exc1us1ve of each other e.qg. the visual 1earner can benef1t from 1ecturers and

.both 1earn1ng and teaching sty]es can be mod1f1ed The assoc1at1on of 1nte111gence :

» 3w1th a part1cu1ar sty]e of 1earn1ng was v1ewed as a m1sconcept1on

"“1’ducatianai_bhiiasaahy; (2) student preferences; (3) instruc-

tional plannind, (4)\studént groubinés, (5) room des1gn, (6) teach1ng ‘environ=

‘ ment, (7) tpaching charac@ristics, (8) teaching methods,’ and (9) evaluation
techniques: I L ;
‘Limited attention has been given to the development of instruments to assess

—
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‘}nd1v1dua1s' 1earn1ng sty]"s Bunn and ot a] (1977) dévefepéd an'fnstrument;
the Learn1ng Sty]e Inventory'(LSI),&based on’ research data that y1e1ded 18 géte-

gor1es which suggest that 1earners are affected by the1r (1) 1mmed1ate environ=

.ment (sound temperature 1Lght and des1gn) (2) emot1ona]1ty (mot1vat1on,

respons1b111ty, pers1stence, and structure) (3) soc1o1og1ca1 needs (self,
pa1rs, peers teams, adult, and/or var1ed), and (4) phys1ca1 needs (perceptua]

~strengths and/or weaknesses, time of day, 1ntake of food and f1u1ds, and mob111ty)

rrrrrrrr -

The LSI is va11d and re11ab1e for grades 3- 12 the PEPS - Product1v1ty
Env1ronmenta1 Preference Sca]e, 1s being tested for adu]ts 7

‘Raving d1scoursed on 1earn1yg and - teach1ng sty]es as a genera] concept we
have come to the point of mak1ng 1nferences re]at1ve to Blacks and/or the dis

) advantaged R1essman (1966) gave the fo]]ow1ng character1st1cs as typical of the
depr1ved ch11d s 1earn1ng sty]e ] , ; 7 , LR -
o ) *
physical and v1sua1 rather than aura]
content- centered rather than:form-centered
éxternally oriented rather than introspective
problem-centered rather than abstract- centered

inductive rather than deductive
spatial rather’than tempora] o s -
slow, careful, pat1ent persever1ng (1n areas’of importance),

NOYOU B WIN—
. . K-v..- .

— e —

Gregor1 (1979) recogn1zed that—some people operate best in concrete s1tuat1ons,
others in abstract s1tuat1ons, and some perform we]] in both The same k1nd off'-
d1vers1ty ex1sts with preference for sequent1a1 order1ng versus nonseqyentIal and

funct1on1ng 1ndependent1b versus with a group -

Extreme caution should be used_mn labeling certain groups of people as hav-

1ng spec fic Tearning 5fy1és— Great7diversity is sure to. eiiSt* , Howevers;..
-~ Almanza and Mos]ey (1980) d1scussed 1nd1v1dua1 tra1ts or 1earn1ng styles with
1mp11cat1ons re]at1ve to" race and ethn1€1ty; The sty]e, movement reperto1re
"re1ates to act1ve/pass1ve behav1or It was reported that B]ack ch11dren tend to
possess a r1cher movement repérto1re than\Euro Amer1can children. Th1s type of
5 hehav1or tends not to sat1sfy normat1ve standards '
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‘The otfier pattern was perceptuat styié*("’Td'debeﬁdéﬁt aéfsus,fjé1a ifidependence)
t}and cogn{tiVé\styie (ref]ect1v1ty versus 1mpu]s1v1ty) It Was repdrted'that\the

“*f1e]d dependent/1mpu]s1ve character1st1cs often prof1]e the except1ena1]y cul- -

__.‘ e - P - R - ;) .

tura]]y d1VErse ch11d ,;} S L E L *ﬁ#

-sty]es Among them are 1mpnoved menta] hea]th ée]f understand1ng, andffr

‘ (Gregor1, ]979) P It has been said that when taught through methods tha

.

the1r 1earn1ng sty]es, success w1]] be rea11zed and there w1]1 ex1st a human1st1c,

car1ng, nurtur1ng atmosphere. - b’r

-

Instructional Strateg1es that Appea] to B]acks

An over]y S1mp]i ied response to this tdpic ceu]d be very m1s]ead1ng It

‘i'shou]d be kept in *iﬁd th"t ﬁ” h var1ab1]1ty ex1sts w1th B]acks,1n terms o? learning

sty]es and the kinds of 1nstruct1ona1 strateg needed vary accord1ngly These

_ premis s are to be kept 1n m1nd as the t0D1Cv1S expounded upon.

@

order consistent with the 1og1c of the subJect matter and psycho]og1ca] nature
: ef the student Materjal 15 best ]earned in stages, over a perJod of t1meg ) v R
through'an enlargement on or an assimilation of previcusly gaingd information '

(tampley, ]979)

R )

R1esman (]966) provided samé general principles for teaching deprived children. '

They are: : T , - ' ‘ S
J . ' B

. Al]@h_@e(eft]meffgr mastering material. - e ‘Tg

. Present sufficient examp]es to enable getting the po1nt

Work-to strengthen verbal expressien and use of formal language

| Make use of “performance activities, ro]e p]ay1ng, use of physical and
concrete expressions_ 77“;é§- _ ~ -2 )
. Allow warm-up periods in study1ng : . :

WP —

5
. 6. Pin abstractions to the immediate, the Sensory,;_ the top1ca1
7. Let external st1mu]at1og precede the 'Ager deve]epment
8

- - v

: Make many act1v1t1es 1nto d game form t

. N I 2



9. Make use of teach1ngfmach1nes -

- 10. Use experience - centered learning. attuned to the pace of the chljd
T]the T1ve1y - "win the ch11dren tor]earn1ng o S

e The rest of th1s presentat1on 1s T1m1ted to a survey and research study

- ,..4.

"}onducted on coTTege students in a predom1nant]y B]ack un1vers1ty

- The authors observed some bas1c pract1ces empToyed in tra1n1ng teachers in s
I - \ . nd
a preparat1on programt- Ident1f1ed were 16 major: Tearn1ng activities.

A semant1c d1fferent1a1 approach was used to determ1ne the. exten& toZWthh

; the 1earn1ng act1v1t1es appealed to students The n1neteen (19) subaects were g
]

study1ng at the master S level in the f1er of spec1a1 educat1on ma1n1y femaTe,
and,predom1nant]y_BTack Ten sets of adJect1ves, express1ng the pos1t1ve and

negative (extremes oh a seven po1nt scale, were 1ncorporated on the survey‘form for
each learning activity:

The survey Form-was aam%ﬁiéféféa to the- students with. the 1nstruct1ons:-i

. l
each adJect1ve»andAa,mean for each ]earn1ng act1y1tyu The Tatter mean was used in

: rank1ng the Tearn1ng act1v1t1es from h1ghest (ﬁumpér T) to»Towest numbe%;dﬁ

. ’

appeal. TabTeT conta1ns the act1v1t1es, mean ratwng, and rank;order of the means
) J! . ) . N ’.:_‘ gkv s . ;
H ‘ ‘.‘ . I '.— 7 )7: - .:,}; . .. .a’ﬁ:. [— .:..
» L L o S _ T
- . L R . : oS
.+ . - Insert Table 1 about here o
N o0 o : .
, By rank order, the Tearn1ng aet1v1t1es that appeaTed\most to the students»

. - ¥ , :
wére~(1) teach ch11dren, (2) tutor a ch1Td (3) demonstrate teach1ng strateg1es,

: 'T“H‘i -
©.and C4) take f1kjdtr1ps, respe§t1ve1y Learn1ng act1v1t1es with the .Teast appeaT 1
were (16) view charts; graphs; (15) use T1brar1es, (14) conduct.interudews;‘and
(13) view fﬂms‘,—‘frespectiveTy.‘ T e e
. 7' \.é . } ;

-l

: o"‘k.‘t
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- Table 1
A o .
L o ‘.'ﬁ Learning Act1v1t1es '
B - And The1r Appea] to B]ack Co]]ege Students L
b R , o
’ L:i'_éarning’ Acti'viti'e:;: . : Mééﬁé - R’éﬁi;is .
1. Oral reports < - - - 5.2 | ) RS
¥ wr1tten reperts 5.7 G l.é'
| 3. V1eW1ng charts, graphs, 4.6 .} 16
4, Fje]dtr1ps(- 5.9 4
. 5. Condicting interviews 5.03 14
6. ﬁa?ticipatingi'in_ sérﬁina?é '5;541 10
?_i; Use 11brar1es | S.Oii ;15
| ;8.»Reaq profess1ona1 Jou;na1s , S;BQ '.é”
9. Vi filis ' FRAT 3
{TO.AUse test 1nstruments : E}mﬁz | il
C 1 Part1c1pate éf pract1ca 5.2 o
> - o o L
I Demonstraxe teach1ng stratégiés - 5.93 3
13.. Evaluate teaching effectiveness 5.71° 5
14. Make Tearning centers .- 5,68 A
15. Tutor a child '~ 5.13. 2
16. Teach children , L 6.34 e
e
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‘ :1owest 1n terms of be1ng "tense " The f1nd1ngs a]so have SOme 1mp]1cat1ons for

. LT;Tons g1ven in the 11terature re]at1ve to the 1earn1ng sty]es oF B]acks ‘;gff

Mean rat1ngs were a1so COmPUEed for each 6?'th n adJect1ve Sets.

For exampT he Tearning aCt‘V1ty "teach ch11dren" Was rated on the h1gh S1de o

‘as good, sharp, 11ve]y, warm, and fr1end1y Lowest rat1ngs for the act1v1ty

were tense and sgd (see Tab]e 2 *The 1earn1n9 act1v1ty "v1ew charts, graphs, ‘

!

Insert Table 2 about here , .

L v ' o V) i
- T Ve . v r— " R U

and etc,” which was;viewed as having the overall-lowest appeal'to the students,

Tle i _ : o, -

was rated'on'the high side as good, sweet, and warm.. Lowest ratings For the

i

act1v1ty were du11 and bor1ng

.

Based on the f1nd1ngs from th1s p11ot survey, the maJOr specu]at1ons are

"c?i.h 1ack co]]ege students (1) prefer ]earnwng act1v1t1es that are c]ose]y

o

* -associ ated w1th the1r career cho1ce - 1n this. s1tuat1qn,,teaeh1ng and {2y they

LU

'v rate the fundamenta] 1earn1ng actﬂv1t1es h1ghest in terms of be1ng "good" and

k

'r\r . Py .;'

e — iy

Dn a more forma1 research study Gentry and Wen (In press) 1nvest1gated the

effect1veness of ‘a des1gned teach1ng strategy used w1th B]ack co]]ege students

_ o [

; A descr1pt1on and the resu]tsrof the study are prov1ded

It had been observed that co]]ege students in spec1a1 educat1on and re]ated

’

';ﬂstant1ve matter presented in an appea11ng manner So the purpose of the study

was to compare student precept1ons of two 1nstruct1ona1 approaches, competency

P

N
'-based teacher educat1on (CBTE) and a dev Sed approach competency based human1st1c

h R

, educat1on (CBHE), relative to the extent to wh1ch the methods enta11ed competency

s

'bas d and human1st1c teach1ng character1st1cs

.

The authors 1ncorporated character1st1cs of behav1or1sm and human1sm and

_in1t1ated the 1nstruct1ona1 strategy wh1ch was arb1trar11y ent1t]ed competency |

based huménisticreducation (CBHE) . Characte§1st1cs of ex1st1ng CBTE approaches |

9 au
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ST .7 Adjective Means for “"Teach Children" _ .

‘7; ‘ 7777'

-

. Adjectives L -, Mean Ratings' < g -+

Good/bad v e 6.53

% sharp/ull S 647

L :J?ﬁ ?$6ur/§?é¢t.. R ;:'?: e
Csadfbamy ot L1606
vznféériﬂgfinterestingl : ;“'7 B ,‘l ;',"61391_
ey 64
..'Eﬂear/Cpnfu§16§.-- | A ;?[ ?5}3811
Relaxed/Tense . s
*Cold/Marn L C e
o Friendiy/nfriendly Coear

= v p N
° - -

. -*Inverted order was-adjusted in mean computation.
t : ’ ( :'.‘;' ._-. i . : . R ‘ - H .
-';; ) 4

t
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can'he'summar?iédfas.(Tj exp11c1t1y de?1ned 1earn1ng competencies; (2) (/

nd1v1dua11zed ass1stance available to the 1earner, (3) pre-estab11shed

teacher-d1rected 1nstruct1on. The CBHE approach was structured to include the
‘first three factors above, plus (1) alternative competencies from which students

could choose; (2) student cho1ce in selection of competenc1es, and’ (3) student-

\

?ac111tated 1nstruct1on (a]] s1tt1ng in circle and students encouraged to
free]y part1c1pate in d1scuss1on)~ .

SubJects cons1sted of students in two spec1a1 educat1on c]asses at the

o K
. graduate 1eve1r:-0ne c]ass was randomly assigned as the exper1menta1 group

and. taught by the\EBHE approach and the other class served'as the control

Agroup w1th CBTE as-the method of 1nstruct1on Both méthads‘éantainéu common
‘ competency features w1th CBHE posseSS1ng add1t1ona1 features cons1dered to be

s

human1st1c Pre- and post assessments were made on. student perceptions. It
.was found that fhe CBHE group_ perce1ved their method as m/re favorab]y
éxpausihg humanistic as we11 as competency character1st1cs when compared to
perceptions of the CETE group ’
Based'on,the study it seemed reasonable to conclude that college teaching

can be competency based and humanistic in.approach, and 1n effect, be more
readily viewed as such by the students than other conventional approaches.
Also noteworthy were the facts that students in the CBHE group expressed

' greatgr enthus1aSm about the1r Tearning atmosphere and made higher grades as

a-group. than the CBTE group :
It has been observed that e1then CBTE or a humanistic approach emphas1zedv
'1rli?olated tends to ha 'e ’e”e'e 11m1tat1ons | The convent1ona1 CBTE approach
_1s often v1ewed as "co]d natured" and barren in respect to certain 1nd1v1dua1
needs. Educat1on which is basically humanjst1c in’ nature frequent1y Teads

o TR
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to an outcry from facets of the popu]at1on for attention to the basic funda-
menta]s of know]edge CB%E as de11neated in the present study merges the two
&\\appreaches, thereby, cap1ta]1z1ngron the strengths of bot{ It accentuates
| an academ1c env1ronment which encompasses skills and edmpetenc1es relevant to the

needs and 1nterests of 1earners« If further deve]oped and adequate]y executed

"»

— . ‘
~ 1t 1s fe]t that CBHE could become a beacon in. higher edueat1dn, turn1ng learners

on as they master skills geared to their profess1ona] asp1rat1ons and turn1ng

\
educators on as they fulfill their accountab111ty expeetat1ens to students and
‘the institution of which they are employed:

$
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Summary and Conclusions : - : 7 ;

A rationale was put forth for recruiting more Black college students.in
the field of special education and for meeting tﬁé?F}UH?dUé educational needs-
Attention was also given to teaching and learning styles with particular

1mp]1cat1ons for B]acks It was not estab]1shed that a]] Blacks exemp]1? ed a

"L

. =
eart1cu1ar 1earn1ng sty]e nér was 1t estab]:shed that a]] B]acks respond .

equally as. well to a part1cu1ar teaching- sty]e; The p051t10n of the authors

" is that learning and teachifg styles should be studied in terms of their
e??éﬁtiveﬁééé in training Black Eé]]éée studies. g

It was speculated from the results of a survey that Blacks tend to
tfhd ]éafhihg activities closest associated with théif career gda] most ahhéai-
ioh. Perﬁahs.a key Factdr to remember 1n training Blacks s curriculum ‘and

aet1v1ty re]evance Teachers sheu]d be ab]e to demonstrate and pe1nt out

how various instructions 1mpact on the teaching careeﬁ that Biaéké have
- ehosen. ¢
- T .o . S S
’ Current emphasis is on addressing the issue of éﬁTtdFa] diversity in our
, society. It is therefore. incumbent upon university personnel to identify and
employ instructional strategies that have appeal and at the same time meet the

educational needs of Black college students.

!
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