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\ ~ . , | ABSTRACT : - -

In order to 1earn children’nmst practice the desired skill. This
is even mare true for spec1a1 ch11dwen J\o may have many deficits. In
.this study. the.on-task behavior af _1ggt learning d)sah]ed second and

" third grade students was increased by the implementation of several
: <

.classroom procedures:“ane1uding, 1) modification. .of the env1r menta]

arrangement of the classroom; 2)‘chang)ng the method of curr1cu1um
presentation and teaching strateqy; and 3) implementation of a classroom
token econom]. . Data co]lected by a time sampling recording procedure

indicate that study behavior increased for a11 elght children. "Written’

statements from the cbassroom teacher show a subjective, anecdota]

improvement in genera1 c]assroom functioninq as well. In addition to

increases in study behavjor for all children, other changes observed
= f - .

- included, children speaking more quietly, answering when spoken to,
smiling more often, being more polite to others. ta1kjgg to éach other
more frequently and more appropriately, and increasingfﬂ%curacy'in

seatwork.
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.'Response'Critéria

INTRODUCTION '
Providing the prgpe? classroon atmoﬁphcre.conduciQe to learning is
essential for all children, egpec1a11y-for Tearning disabled chiidron.
Inc]uQed in. this atmd%ghere.of‘1earning are such things‘as environmental

~

design, curriculum instruction, on-task behaviors, and a workable classroom
] : - ' '
management system.

Axe]rgd, Hall, and Tams, 1579. demonsgrated that the arrangemént bf
tables and desks in the classroom could direct]y affect the amount of talk-
outs and disruptive behaviorT Rapport and Bostow, 1976, improved the on-
task ‘performance of children's complefion of assignments by making recreational
activities contingept on percent of assignments completed. Chadw%ok and |
Day, 1971, increased the percent of time children spent wd;kihg, the amount
of acgdemic outpul..énd the acﬁuracy of assignments by ehp]oying 2 poiﬁt

/ | : . ) !
system and social reinforcers. .. ’ :

‘%

- The burpose of,fhis particular stud} was to dimplement simple classroom
procedufes that wdu]d_increase the on-task behavior of eight second and
third grade LD studqhts. |

METHOD

Subjects and §pt£{n§_

A simple classroom procedure, designed to incredse both on-task behavior.
and the amount of work comp]eted,.was'imp1emented in a Learning Disabled
Nen
classroom at Fairfax School, an inner-city g]emontary school in Kansas City,

-

Kansas. The classroom consisted of eight black, second and third -grade
4 ‘ .
students, (2 second-graders and 6 third graders), whose ages ranged from 7

to 9 years. All eight children participated in the program.

L " :
_.The.définition of on-task behavior included the following:
! N

--- sitting on or.standing beside one's assigned seat,

[
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makerials, such as book, paper, blackboard, |

--- attempting to do the SS‘ gﬁéd task at the appropriate time,

~-=~ answering the tgacher ;;“Eigssroom helper when appropriate,
~--- raising one’s hand and ﬂ@jting quietiy for assistance,
--- moving about the Classrép@ if given permission or told to do so
(e.g. sharpening pentiT;}%énqing paper on bu]]etin.board, ge}ting
N .
bpoks br.flashcafds, etc.), - _ . /
--- checking wark fo?der'or Tist of woré for the day, and
-—- ddiné any task assignéd by the teacher or classroom helper.
No attempt was made to include children working quietly as a prerequisité

for on-task behavior. If a child was in the appropriate seat and doing the ;|

assigned task while humming or making noises, the child was scored as on-task.

PROCEDURE .
Environment
The arrangement of the.classroom before any changes were made:can be ﬁ,

seen in the top half of Figure 1. Note that children and learning centers

__were dispersed throughout the classroom with the teacher's desk in the middle

1
i

f of the room. Each child's desk had a cqrdboard‘cuﬁicle setting on top, making,

it 1mbos§ib1e forxthe teacher to obServe the child's work without standing

directly behind the child's chair. The child was unable to look around the
~classroom without moving the cubiclé or moving the éhair back. The teacher
‘wasire?uired to walk around the classroom to contact indiyidua]‘studén%s. '
Likewise, a student had to walk to various parts of the classroom to get to
each of the 1earning centers or to get to the teacher. In’shért; both the

teacher and students were spending a.great deal of time walking around the

~
1
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classroom. .
o The changes in the environmental design are showh\in the bottom half of
Figure 1. This.arrangement‘made 1t possjble for the teacher to stay in a
fairly small area an ‘étill be able to contact individual children. ‘Shé was
now able to observe what:each child was working on and the children were able
~\\\to see what was going on around them. Movement around the classroom was
;fnimized By movingvthe learning centers closer to the children's desks.
- Children were requ}red to sit near one anofher, thereby apprnximatinq more
closely a reg&]ar classroom environment. (The free-time area of the class-
réom will be discussed further in the behavior managehent section.) -

\

Curriculum

During Baseline, children were given a written list of assignments to
comp]epe during the day. (See Appendix A.) The assighments included seatwork
) b
and various learning center tasks.. Many of the worksheets were explained

v

with written’instructions the children could, not read by themselves. Some
children were also unable to read\the work to be done on the daily list of
assignments. Most of the work at\the learning centers did not require any
written response. Therefore, it was difficult to assess how much work )
children actually did accomp]ish while at eacﬁ center. Frequently, the
teacher would tell a child to sit begide her desk and wait for her. This
one-to-one session wasldeéigned to help individual children Qith difficulties
in reading. However, the child would pften sit beside the Eeaéher's desk
while the teaé&er_attended to the other children. Sometimes the child would
wait 15 minutes while the teacher took care of children exhibiting inap-

propriate behavior. After 15 or 20 minutes of waiting, the child would

either get up and go back to their own ‘desk or begin to engage in inappropriate

> ;
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behavior.

Occasionﬁlly. the iehcher would take'a small group of chiidren, three
or four, and have-a reading or math lesson. These small qroups were very |
difficu]t to conduct since none of the children were able to work independ-
ent]y. The other ch11dren,.who were supposed to be doing scatwork, usually
actea inappropriately, dﬁstrdcting‘both the children in the small group and
the téacher; '

After the treatment proceddres ‘were 1mp1emented 'the teacher was instruc-
ted to write the dai]y 1ist of ass1gnments in“such a way that the ch1]dren
could read them without help. Initially, all worksheets which needed specia]
fnstructions or help from the tgacher were not used.” Children were supposed
to be able to read t;eir own list of assignhents and do each task without
assisténce. Emphasis was placed on behavior at this.point, not oﬁ academfc
work. Later on, the emphésis wés chanéed and more difficult wo;k was included.
The small grouﬁ sessions the teacher had conducted during Basé]ine were not
conducted during the lreatment phase. The emphasis was placed on shaping the

children to work independently without teacher assistance. In order to do

this, the teacher had to be free to reinforce children for working.

Behavior Management  /

Puring Baseline, the teacher used various methods of discipline. If a
child was especially disruptive in.class, the teacher would write the child's

‘name on the blackboard. Each subsequent episode of disruptive behavior earned

—
v

+ the child a checkmark placed beside the name on the board. These checkmarks
resulted in the loss of the entire .or specified amounts of time from recess.

When a child repeatedly disrupted the class or flagrantly refused to obey
‘ . . i ) ) > \’7':
the teacher, she would take the child to the pr1nc1p@? who would either talk
. . , \
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to or spank- the child. As school progressed, the teacher threatened the

childreh.more frequently and talked in a very 1oud'voice hhenever the noise

level increased. The teacher Qas not allowed to keep any student after

'schoo] since they all rode.the schooT‘bus. Limited cooperation with parents.

made a home-school program difficult to atrange. '

The treatment procedure 1nvolved the imp]ementat1on of a token system
in /the classroom. €Tach child received a point card (see. Appendix B)_ each
day. Children were given points.(initials) for exhibiting a vartety of
appropriate behaviors. Children Spent their points for free-time, extra

tnlps to the bathroom, extra drinks, snacks, small toys, and access to the

free-time area. The_free-time akea was at the back of the classroom. The .

¥

coat closets ran along th&~hack wall with a sink and drinking fountain beside

]
them. Shelves along the wall conta‘ined the games, toys, puzzles, records,

etc. that the children could play with. | There were several, 1arge rugs spread

on the flodr.—The~row of desks and dividers that separated the free time
‘area from the work area had art . materials on them. In terms of space, the
work space area encompassed two thirds of the classroom and the free- t1me
area was the remaining one third of“the total clnssroom Initially, children
received points for appropriate behavior and were ignored when exhibiting
inappropriate behavior. -After the program had been implemented for, two weeks,
the children were fined for major in/ppropriate behavior. Physical abuse
resulted in the loss of 10 tokens fJi each occurrence and included behaviors.
such as, hitting, kicking, slapping, punching, tripping, spitting, pulling
o’r,tearing clothing. pd]]ing hair, & hittin another nerson with' an gbject.
yerbal abuse, which cost 5 tokens, included name-calling, threatening,
insu]ting, screaming, Shouting answering "No" to the teacher's instructions,

;
!
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uback-talk.ﬁ and lying. Behavibrs whlch‘dld not result in a token lOss:
but'were considered inappropriate, were talklng‘with‘%nother student when it
;was time to work, whispering, tattling, humming or singing while working,
.working out loud, cry1ng unless hurt, “meddling" with anothpr child, "stlcklng
' your nose" into someone else's business, and 1nst1gat1ng trouble. Chlldten.
were promted or reminded to/stop these behaviors or not to start them, but

~
no other consequence was appl1ed Children lost 5 tokons for each episode
of property abuse. Examples og property abuse included breaking penc1ls or
crayons, tear1ng up papers or paq\s of a book, slamming furnlture into a
:wall or a desk, writing on a desk, in a book, or on the wall, throwing an
object, crumpling up work papers, and any gross, deliberate misuse of any
ooject.' Children were told to turn the record player or radio down if the
volume got too loud and warned to not cause the machines to "nhine“ loudly,
but were not fined for3e1ther behavior.

Data were collected by using a time sampling at a point n time recording
procedure. (See Appendix C. ) Intervals were 30 seconds and data were

ollected for 30 minutes dur1ng the seatwork time in the morning. 0ccas1onally,
data were collected in the afternoon during the large group activity, i.e.,
language arts, story,‘speech, etc., and on several days, data were collected

for longer than 30 m1nutes .

Rel1ab1l1ty data were collected by the second author who sat seyeral
feet away from the pr1mary observer. ‘One observer would Signal when the
stop watches should be started. 0ccas1onally thie observers-were not able to
score all eight children in the 30 secend interval. when;this happened, the

observers simp‘y skipped‘the next interval and waited until the subsequent

~ .
interval before scoring-again. Neither observer interacted with the chjldren



during ?hp time data were being collected.
RESULTS

Reliability S

Inter—obser{gr agreement data were collected for cach child individually
on-4 occasions during Baseline, 11 occasiong during Treatment, and on 3
occasions during Post-Checks. |

Percent of agreement was computed hy‘divihing,thé number of intérva1s in
which data were obtained for each ch%]d by the numhe} of intervals in which
both observers aqreed on the occurrence or nonoccdrrence of on-task behavior
for that child. Agreement rdnged from 80% to 100% with a-mean of 94~ durihg-
Baseline. The range of agreement during Tregtment was 61{ to 100% with a
mean of 84%. During the Post-Checks, percent of agreement ranged from 93%

to 100% with a mean of 97%.

—

The effects of the Treatméht procedures can be seen in Fiéures 7 through
9, fhg data for Subjec{ 1, Ernie, are shown in Fiqure 2. During Baseline,
Ernfe was on-task an avefaée of 45% of the time in which the observers
collected d&ta. After the New Classroom Procedures had been instituted,
Ernie's level of on-task behavior jncreased to a mean of 79%.  Post-Check
data points show a mean on-task level ofy68%. Subject 2, Tommy, was on-task
an average of 40% dﬁring Baseline. Tomny'; level of on-task behavior in-
creased to a meanlof 80% when the New Classroom Prdcedures were in effect,
The mean level o% on-task behavior during the Post-Checks was 77%. During
Baselihe, Teddy; Subject‘j, was on-task an averaqe of 28i of the time in

which the observers collected data. Institution of the New Classroom

Procedures increased Teddy's on-task-behanor to a mean of 81%. Post-Check

-
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data indicate a meah on-task Jevel of 677, CharTeﬁ, Subject 4, has a mc;n
level of HSﬂlod—task hohhvior/during Baseline, dfhis‘incrnasos to an averaqe
of 59%\during the time the New C]ass#hom-Prqcoduros'wcrv operating.  During
Post-Che‘cks, (‘.limrloi's scaored 65'Y._'<1n—ltask behavior during the time the
observers were collecting data, The data for Subfoct 5, Michael, show the
average Base]inc,]evo]_of'on~task hehavipr to be 57%, After thé/Now Classroqm
Procedures had been-staﬁted,'Midhaél's Tevel of on-task behavior increased to
a mean.of 70%, Post-Check data points show an average of 72% on-task
behavior. Subject 6, Lennie, has a Baseline average of 44% on-task behavior.
H1§ level éf on-task behavior increased to a mean of 63% during the New
Classroom Proecdures condition. .Lennie's Rost-Check data indicated an average
of 50% on;}ask behav ior. Andx, Subject 7, has a Baseline average of 41% on-
task'behavior. On-task beha?ﬁor rose to a mean level of 81% after the New

o
Classroom Prbcegures had been implemented. Andy's level of on-task behavior
during the Pgst-Checks Was én average of 80%. Subject 8, Roxanne, was on-
task durfng Baseline an average of 59% of the time the_observers collected
. the data. Her level of on-task hehavior incrgased to a mean of 87% during
the New Classroom phase. Roxanne's Post-Check data yielded an

average of 78% on-task behavior.
k DISCUSSTON
Rearranding theVclassroomnénvironment, altering teaching strafeqies,
and implementing a.token economy, iﬁc;eased the on-task behavior §f~a11 eight
children in a Learning Disabilities' classroom. Although these procgdures-
were relatively simple to institute, an extremely large amou;t of time‘was Y,

required to teach the CngerOm teacher to implement the package. The first

two authors spent 5 entire days in the classroom assisting the teacher in the

’
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initial staqges ot'institutino'the token SyStemZ- After this first_week: the i

authors visited the classroom every day.for approximate]y -3 hours., The |

visits werc gradually faded-to every other day and then to twice a week.

Throughout this time, whenever the authors were in the classroom, they

functioned as c]assroom aides After severa] weeks, < the authors only collected
s

data and ta]ked with the children and teacher dur1ng the1x visits to the class-

room and did not function as claserOm aides. The on-task behavior -of the

-

cht]dren remained _high during this fad1ng The total number of jn-classroom

hours spent on this project was 81 hours h o
Whenever the authors were fn the classroom, they gave suggestions and
encouragement to.the teacher ‘ Frequently, the authors would 'model a technique
for the teacher and then have her try to 1mitate it. -Had\‘of these techniques .

were new to the teacher and often the ch11dren d1d not respond compliantly.
The teacher needed lots of support when she -began to implement the new“'
procedures by herse]f. | |

In addition to the inerease in study behavior. other changes were observed
in the chi]drenta The authors noted that the children began to'spéak more
quietly, were more DQ}ite,“smiled more, spoke to_each other moré frequently
and nore appropriately, and appeared-to be happiéer than before the rew

-

procedures had been instituted. Children seemed to be more 1nterestod in:
their seatwork and in oeneral “acted like they enJoyed schoo] more. Dur1nq
this t1me the tedcher was even able to have the ch11dren work together on
f]ashcards Most of the time, the chlldren behaved very well’ wh11e work1n%
with. each other and began to 1earn the1r math facts rapidly.

One of the most dramatic changes‘observed in the children was their
abi]%ty to ignore inappropriate behavior from_other ehi1dren. Although no

data were collected on this behavior, the authors noted its increasing

- ‘i X BFaY ,' . ~__



» occurrence almost daily.

. . 3 .
- Behavior had been such a problem in the classroom, that the token

system was desiqned to increase social behaviors, rather than to teach

;spécificﬂacedemjc skills. Children.were given tokens for working quietty \
on their aseighment but no tokens were delivered for accuracy or content.

: .Ihe teacher began to reinforce children for accuracy in their seatwork by
hanging perfect papers on the bulletim boards around the classroom. Children
were sometimeslgiren a sticker or a stamp on a paper that had been .completed
correcﬁly. "0On several eccasions chi]dren were allowed to take- the1r perfect
papers to the pr1nc1pa1 or to the school secretary. AN ch11dren seemed to
rea]]y ltke to have their papers on the bullet¥ n\,board and frequently asked
or rem1nded tPe teacher or authors that they had earned a rticPer or stamp

dTheserrqcedure) seemed-to be effective in gett1ng'the children to work
towares perfect papers..

In erper to teach children’to worb‘quickly, the teacher would allow the
~ first cpi1d.who hgd'ppmpleted the assignments for that day to act as a tutor
-for another chi%d who necded help ‘This was a very powerful motivator ‘and

had most of tho ch11dren work1ng to be the ”helper cach day. As a matter
lof fact, childrcn vere so any1ous to help each other. that'the teacher

\\ .
began to let rach child who completed their assignments help another child
or.do a job for her, such as sorting, stapling, or passing out papers, etc.

Jh1c pr0cedure functioned very effectively in motivating children to work
quick}yzf The authors aﬁso noted that peer interactions scemed to become
T more qppropriate and- friendly.as children learned to work with each other,
Shortl} after the treatment procepures had been in effect, a volunteer

Grandmother cahe jnto the classroom full-time. The teacher had "Grandma"

-rcdd Indtvidually with the children or work on flashcards. Grandma was able

¢
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- to give tokens for appropriate behavior and occasionally helped sMdpe

the class. Having an extra person/in the classroom allowed the chi to
have more one-to-one attent1oﬁ, bu; that too had its drawbacks. Occasionally.
Grandma dfd not follow the newly instituted procedures. She was hardly ever
able to ignore inappropriate behavior and often shouted at and argued with
the children. Repeafgd;feedback would help for a short time and then Grandma
wguld go back to her old behavior.

After the new procedures had been implemented for approximately one
month, two n;E children came into fhe classroom. Both children adapted to
the token system with ng;diff?cu]ty. The other children in the classroom
exhibited no addif?g;;; behavior problems and seemed to hardly notice the
new arrivals, :

Two children in the classroom occasfonally still exhibited disruptive
and/or aggressivé behavior. The teacher indicated that the token system
was effective except when these two children were "out of contrb]." A
separate Individual contract was arranged wiﬁh each child. For each half
hour of qood behavior, eagh child received an "X" on their point card. After

earning six "X's" or behaving for three hours, the child was allowed to
choose a small prize from a qrab bag. These contracts worked very well for
both children.

A concern for most teachers is whether or not the children in their
c]ﬁssroom_]ike them.  An intoreﬁtinq\phsnrvation made in thic cla<sroom
.concerned the recponcés of the children to the authors. Whenever the authors
entered the classroom, the children smiled, ran to huot them, hugged them,

began talking immediately, and, in qgeneral, seemed very habpy to see them,

Occasionally, the sudden appegrance of the,authors would serve as an apparent

LY
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reminder to a child who was doing something inappropriate. The child would
stop-doing the inappropriate behavior, sit down. and’ gegin to w0rk quietly
without the authors having to say a word. In short /the authors had initiated
fﬁ tight 6ontingency system and were beginning to shape the children into \
appropriate study behavior. Despite these ngw']imits and demands beihg'

placed on the children, théjr response to the authors was very positive anq
friendly, . -

When the—teacher contacted the authors requesting heﬁp. she was asked -

to write a statement of her current situatiﬁn, her feelings about her class-
.room, and the specific reasons she needed help.  Her iﬁitia] re;Fonse can be
seen in Appendix D. After the new classroom procedures had been implemented,
the teacher was again asked to write another -statement reqard1ng changes, im °
the classroom, the children, and herse]f Her response is in Appendix E‘[
‘After reading both statements ‘from the teacher, ltvis apparent that, in

’

addition:to the data §how1ng an improvemént in: her classroom, the teacher,
too, felt that things had gotted better. .

Tﬁe authors visited the classroom every other week to collect follow-up
data after the classroom procedures h;d been 1in effect for several months.
The follow-up data indicated that for five ofAthé eight children, the level
of on~task behavior was lower than duéing the implementation of the new
classroom ;iocedurés. Two of the eight children scored éﬁight]y higher on
the post-cﬁecks. while one child remained the same. One possible reason for
this decrease could be the fact that the teacher had hequn to relax and
change some of the procedurer the aufhors had ’ggﬁituted The arrangement

of the c]a sroom had beon altered; the teacher and c]a sroom alde were not.

giving tokens as,frequently as hefore; tokens delivered were not always
._qccompanied by behavior specific‘%raisé; small groups had been started again;

point cards were given much less emphasis; the new clas srogm aide had not

ol
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received any trainiﬁg;,cﬁilaren were not always spending their tokens; and
‘the authors weré no longer visiting the classroom on a }egu1ér basis. De-
spfte all of these changes, uﬁforeseen side effects began to deve]ob. ,The
children were coming under the‘contro1 of more natural ;;%ssroom rein-
forcers-~they were truly 1nter;§ted in how well they did their work and
enjoyed getting a perfect paper or knowing the right answer. The relatfon-
“ship Setween the teacher-and the children began tQ improve to the extent
that children didn't want to make the teacher mad or hurt her feelings-- /
they started to 11ke her! Théy followed her instructions mdrelreadily and
were, fn general, more compliant. ,jv

The %eacher was asked to writé a concluding statement the last week of
school. ngiﬁbsppnse can be seen #n Appendix F. Her feelings abéut the
children and her teaching changed dramatically over the school year.'

To summarize, the changes obgerved in the chi]drén and the teacher in
this LD classroom wére ﬁhenomena]! The teacher has become a better teacher
because of_her expe;iences this year and all of the children in her class-
room have benefitied‘great1y. The ;eécher and ch}]dren that were in this

.classroom in September, 1979 "are not the same people" who ended the school

year in the same classroom in May, 198n!
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PRE TREATMENT TEACFER CONCERN 9/28/}9
i

r

The situation which prompted me to seek help was that I felt that I was al-

- ready defeated by these children. I certainly found out very soon that I did not

have the skills or the peréona}ity to deal with. these inner city black children.
This was my first experience'working Qith this type of child, and it's been
q%ite é cultural shock. | ) ‘

. Even after being observed by my teaching supervisor, and expressing my con- .
cerns; I was told -that talking back and other dis?uptive behaviors were typical
of the inner city:black child, and the 'my' situation wasn't bad at all. (She
never really gaw them at their worst.) 1 was {Eally needing some support, sug-
gestions and techniques, and all I Qas told was to "Get Tough." L found this
all efog;;;;\frustrating to'the extent of thinking about quiting. "Why am I
a teacher? What was I doing?".,.etc.

I.had been unable to do any teaching because [ had to deal with sugh be-
havior pro§liﬁi]ﬂ5: fighting, cursing, talking back, yelling, temper fantrdms,
hitting, throwing objects, falling odt'of chairs, sliding on the floor, incom-
p{ete work, and the like. I've been dealing with these behaviors by -taking a-
way recess and calling parents. iI hsve faund no support fn the homes either.
(I've had 5 no shows out of 8 pgrentjconferences to give youra picture). I've
even tq&gn 2:of_the,chi1dr¢n to the principal for paddlings, and they still
acted out.\

These are.my{concerns~aﬁd frustrations. Luckily I have had previous teach-
ing experiences and eﬁough feedback to feel good about my teaching. In that
area I feeWconfident.» :I want to teach!" Juniper Gardens has really been a
life saver. \So;far, thg> are the 1st. people to listen %nd give support. I
can"t express what relief it is to know someone is goinq to help me learn some

new techniques of management so I ggg_teaéh. And thank you for letting me know

that it isn't all me, Le
' kD €lassroom Teacher.
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TEACHER'S ST/\TEME&L DURING TREATMENT +10/19/79

-
RN

After 3 wceks of the new program, I feel as though I have a different set
, ‘h’ ’
“of kids and a new outlook upon my situation. First of all, I['m finally developing

a "working" relationship with the kids. Before the pwgqgram beqgan, I really didn't

1ike or enjoy the children, and I'm sure that it was likewise for them. I'm be-
ginning to see some-very nice courteous behavior which was nonexistant b§fore,

i

both verbal and behavioral. Not only are they treating me better, hut each other

also, \

One aspect that the experiﬁenters ﬁade me aware of was that my cHi]dren real-

1y didn't know how to behave in the classroom; sit in-seats, work-i%dependently
on seatwork, or to wait one's turn. I understand now why my small groups A

4 v .

individual reading was failing miserably. Now what we are doing is shaping them
to sit in their seats and do séatwork instead of doing ;mall-groups. 'The others
could not handle sitting there without my direct attention. So far, the Jongest
time I HaVe been able to stand back without going to their desks was for 10 ’,
minutes. g ' | |
The numbeﬁ\] advantage thatﬂj see about the proqgram is t%atrit ié allowing
me to be positive. Being positive has a]]owpd me to feel qood-ahout .what I'm
doing and to feel good about myself as a teacher. 0f course it takes a lot
of energy to éo around the room and deliver points and_yerba] praise, but I
feel good at the. cnd of the day (;:Lally). I'ﬁlstarting té feel like myself
again.
I feel better ébout what I'm doing, it will rub off on the kfds, and we
will all be benefiting from it; and I feel we are! | s

\ .

LD CLASSROOM TEACHER

-
-
Lo
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Tll\(‘Hl R'S ‘3T/\T[M[NT I\FTLR‘TRH\TMENT :
AT THE LND OF . THE SCHQOOL YEAR 5/21/80

Now that I'm 1 the last week of tho school year, I am totally amazed how
~far my class has come. It angers me to think I had to come to an agency outside
of the school district to get some help with the behaviorsin my classroom. Of
- course at the beginning of the year when I, found myself with 8 inner-city black
children, I blamed the situation on their cu]ture and my middie class values,
I'm sure it's true tolan extent, but I honestly had no idea how to deal with
'échi]dren from that culture. I wish someone had at least pulled me aside and

“had giveh me a good idea to what I was about to encounter. Furthermore, at
© least give\me some- tools to work with unruly and unmot1v%ted children.

Now I feel that from the tools that Barbara and Mary Sue have given me,

"IN be able to step into my next c]assroom and- wh1p their behavior into shape

“in the first few months. I don t fee] that it matters whether the kids are

‘black, white or whatever, I fee] the system works and will work on any group

A
-

of children, ) e
: “/ uf’ '

=

When I see childrén who at the beginning of the year were ca]11ng me names
~Jump1ng on tables, throw1ng chalrs books, etc. and now they ta]k to me n1ce]y,

hdo what I ask and enjoy hugging me, I know that even the worst . situation can be

},

turned around [ Know that if I hadn t had the he]p gu1dance and pos1t1ve

.feedback from Mary Sue and Barbara [ would have never surv1ved this year ;Bf

a,

either would have quit from frustration or because I emot1ona11y rouldn't hand]ei;t

the abuse and 1ack of control and support. .
-1 usedto cry driv1ng home .and occassiona]ly on the p]ayground becau;: [
- would- get so upset ‘L]f:*lf_- fi;: 4 . f“'g_,‘u » o
It S SO neat that through the ;rogram not on1y have my kids.gotten gheir
behavior under control, but we have deve]oped a c]ose reLat1onsh1p We actually
like each other. g never thought,l d feel sad abouteleavtng them, but I'm
feeling.alot of sadness'since wéfvé come so far together:f

LD CLASSROOM TEACHER. FEREA.




