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SRR .+ INTRODUCTION '

I
*ﬁ 4, - ﬁuring the past quarter century, increased concern with_minority education
R ) _ R ) A
L ' : has yielded significant changes in education. Advocates and opponents of

4

school desegregatlon ‘have engaged 1n‘many hard- fought battles, massive funds

/have been allocated.for compensatory.education programs, and countless
Y A ‘ ¢
ot /’1nnovat10ns aimed- at enhancing the quality of minority education ha e been
ut RN / 1mpleméntedn. Perhaps the most serious problem assoc1ated'with the education

/

of minorlty students has res1sted solution. A strong‘l%gk still’e ists

AR B becween students soclal or1g1ns and their academic performance, and little
o progress has ‘been made toward the development of strategies to ameliorate
o ;o 1 ) L/ E .

fthis situation. The purpose of this research is to contribute to.the

1

3 B e .

.formulatipn of educational po gleies aimed at reducing the cognitive

, inequalities between social groups. While the study deals with the academic

A achlevement of black students, we, believe its findings are relevantsto other

~— L -

¢ fﬁgroups of’children who do not have high achievement in,school. -t IR

A S © _
Yoe . ' . ) . .
' ey . 4 N . ¢ i .
N 3 - . . N . . .
L AT . , . .

¢

‘exists between racial'groups arises'fromfthe'attention which iS'cu:iently
] , :ﬂ;fbelng g1ven to students level of basic skills. A back—to—basics m Ement,

‘"whlch has galned impetus from the- widely publicized decline in 'stand rdized

B + .D
- °y ool

test scores as Well as the publlc s growing perception that high sch'ol
' fp,?'a "graduates are/not equipped w1th the: basic skills necessary to functi

v

effectively in society, has become a strong force in American educati n.
. 2 V5 ¢ *
RN . B ’. /’ -

-Probably the most significant manifestation of this movement has been the

o advent of minimum competency testing Already two thirds of ‘the state have
. \ -
N mandated some form of competency testing, and the remaining states hav

(W)
e .

One reason to be acutely concerned with the gap in academic perform'nce.that '



8-

. educatlonal performance of minority students.

. . . . .
- . . . N Lo . . |

K legfglation‘pending or~f:zsibility es in progresstzf As thelresults of 1

these studies are reported, a disi LD n is materializing-=- minority
L . v B LT ' ) ’/ T A
bers. In florida,.for'example,_

]
: ’

‘-77/ of black hi school@juniorsafa .:, 2 éthematiESfsectionﬁ;fﬁthe _ jf'

competency am administered in Octobe 7. Only 24% of the white ‘;.
junior falled the same test. Black studen.s fared a little better in 1978

PY 4

) t o o L 3 o L \ﬂ .,
. o® ) .‘ . » . o . . o . . P
Another-reason to focus attention on the difference in academic-performance,
" .‘ . ’ « . v\\
levels across soc1al populatlons stems from a belief that the “per istent
: . . ~ Y -
presence of a substantial black/white achievement gap reflects a lack of *

\
(

,access to-equal educational opportunitles for minority'students,. One-

possible definitionvof‘equalityiof educational opportunity focuses naﬁrowly',b'
k . . ) e . o ) . ' K : . e
on the extent. to which school resources'are distributed equally among all o }'

\

'students; The bas1c argument against defining equality of educational

opportunity exclusively in terms of equal inputs to different schools is that

: chlldren enter public schools w1th a large discrepancy in abilities due to

,vlndividual background and that, exposure to ‘equal school resources may merely

' N R '
\ - . ~

serve to perpetuate these initial differences. If the American system of

publlc educatlon.i:h;espons1ble for creating change rn students, then studies
. . I T v

are needed ih which efforts are made to change the educational outcomes

ach1eved by students.i In the case of equaL opportunlty; this.would imply

i 4 ‘

that stud1es are needed which enquire 1nto methods which might raise the
Y . .' L) ' i

» —
‘
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St At the present time, the transﬁer of students from one school to anotherﬁis a
h . ’ i . ‘ 5 ’ ' i ~
'qommon-occurrence‘in urban,school systems. - This situation can be traced to .

N 4

factors’such'as legal decisions‘related £o. school desegregation, voluntary.*x'

. ' . . H [
3 .o . .

desegregation programs, school utilization problems, and the manipulation of
.:*’

P

attendance areas- to accommodate changing rESidential patterns. The exisbence

]

, e
~

of.these transfer programs led.us to ask'whether the relocation programs

Y Y . \ .
+ T . .. . . 2 [

m1ght be,used to. increase academ1c achievement as well as solve problems of

integratlon and school utllization. In particular, the objective of the
. . Coe 2 ' : ’ ’
;.‘research is to determ1ne how pupll relocatlon polfzﬁes ,might be used to'

- g .

1mprove the academ1c achievement of black students at the same time thatf

relocation takes place. _We-turned to anvoluminous,literature’on-.school -
) - [T . Ce : S , IR
effects"’for guidance as to what factors might -be useful in.raising the

LR

'

achievement of m1nority students. The research endeavor isfstill'in*its

1nfancy 4 Only fourteen years have elapsed since the Office of Edt cation

4 :
sponsored a report entitled Eguality of Educational Opportunigy,5 which-wasl

groundbreaking research in th1s field Since the:;/en”rmous methodological
obstacles have had ¢o be discovered~and‘then overcome to-enablemadvances to

“be made.6. The maJor difficult1es have been in separating -the effects of

| schools from the effects of the individual 8 background Also, the quality

of-much data haS'been poor. There has been an absence of pupil—specific data

and -in such of the'prg::ous\research the effects of changing schoofll ;

A .
research which.

| . * : ¢

. environments-had to be estimated with statistical piicedures rather’than -
) observed-directiy. 'Most important, nearly all of th
to another did so without studying actual movement ‘of pupils. In this.study,

- /

estimated the effects of moviﬁg a student from one kind of school environment.

: . .
‘ thé longltudlnal nature of our data permlttéd the d1rect invest1gation of the'

i academic effects that result from changes in educational environments Thus,_

.-

e
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<% |5 the research can inform educational policymakers asg to the relative’

\ c T

S L S . s ' S - : . .
2| epffectiveness of different intervention strategies |concerned.with eliminating
‘v.. ’ . L ,.~‘ .I . o . _. - N u._i f‘ . :‘ . R ) . , e . . " . ‘ c '

o the academic inequaljty which exists between diffe:
e b e, e » B A , ' S . .‘ .

e

ent populations_of - IR

" students. S N B
i D : R

e e L iaa e aew

S . st THE STUDYAND ITS FINDING

),E:; , i ".
.624_black stuﬁsnts' :
. TheSe'students'were i

, L
o 1L transierred trom one schoolwio another as. the res lt of administrative ))

e gre—

. I . _-'_ . . . . . . - . o . ,
.iz' L dccisions? One part of the sample was composed of Students;who were ' B A

A 1qbelled “transpor6ed for overcrowding at Che home school " Another part

s 2_:: con51sted of students whd changed sc%ﬁols as’ the result of permissi%e

°transfers, whlch are transfers requested by #arents and granted‘by the St.-
. , , P T i '
l“_. é‘ N B v g

"-Louis Board of Education only if they Qﬁﬁﬁme in the reduction of racial

o,

-

1solation at bqth the s%nding and receiving schools. The data covers: the

v", 7

: - years 1976 'to 1978 *and weré collected from studEnts in grades three through S
- : ‘w G ‘ ) R e - ' o R .o . .-:
/ . l. elgh‘t 1ncl&’e{‘ } ’- ,' - : N ) . _' . "*,' * B ' &'- »‘ - . :
o T v :¥> " . ; a -
Lo . . . . ,. gk' . i = Ce .. . . ) \—_\ . ’ : ]

'*._ : B o N . N o d. B “ . -
'The available data base included three types of measures. Flrst, it

»

- o

ontained irigrmation particular to’each student such as age, race, and

-

. academic achievement level. 'Second, measures of each-student’s-olassroom

: environment were available; for example- measures of classroom racial L “
‘. .
compositlon and the average academic levels of each- classroom. Finally, .

measures of school characterlstics were’ﬁv;ilable f T analys1s such as school

. . . . . v
- .

size,and average level‘of'teacher educationvand‘ex eriencef" - —

’ . - AN .

.

E[{I(j..: : .-::,.. :",,i' | . :;; R ,‘;‘_’ i ‘.,%y . T
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Thls study descrlbes the effects of environmental changes that accompany Reh

n N . . . 'M‘
locatlon to a.new school rather than the effects of changes in ‘educational -

settlngs that studcnts mlght ehperlence while attending a single school The

o methods _sed to dettrmine the effects of ghanging school environments was. to
. ‘ o

eompare cuch student's acudcmlc,galn'(or'growth‘rate) in the‘year prior to

N —

, N .
EﬁpcaLlon wigh thclr growth ratt 1n the year following relocatlon and |
. - '

subsequuntly to de Lcct whtthcr/ccrLaln types of moves were assoclated w1th o :
» ) chqugcs in academic growth rates. Academig growth'rate is achievement at-",

time 2, less achievement at time 1. ‘We have three points in timg, and can
N dcompute the growth rate in 2. years, one before and one after the move.
:Changes in academic growth rate thus refer to differences in rafe of growth.
. . o ’Q ] . )

. . .
}

For example, d student who gains 9 months I\ the sending school and 8 months
. LA ! L . (l

" 'in the receiving,schoo chang his_rate of groﬁéh by —limonth. : o ’

.~ -

- ' Five major findin s emanated from the statistical'énalysis.7 Following is‘a‘; S

v

poSitive impact ok hlackfstudents. academ1c growth patterns. When the

R ' effects of grade level 1n1tial achievement level and changes in clasSroom .
. . . . , i . N l
ion were controlled moves : [An’ which the average ach1evement :

' 7

racial'composi

O "

’_.level o} the rece1v1ng classroom exceeded that of the sending classroom by
more than one grade equ1valent were assoc1ated w1th an 1mprovement in .

n v

o L academlq growth rates of almost two months per sohool year.~ This means'that
3tudents academ1c ga1ns in thelr recelving classroom tended to be two—tenthsv

_ of a grade equivalent greater than what would have been expected given. their

e
»

'f.ach;evement gains in their’sending classroom%.> Conversely;'moves thatf ' ,' s

!

Aruitoxt provided by Eic:
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S

‘by a llttle more than a month

-send1ng classrooms.'_ : S . ‘ S

resulted in gains of less than one grade equivalent in classmates' mean

a

. . ) . < Lo ' T . : -
<ichievement lev%} tended 'to slow academic growth rates by a little more than . -

two months pér school year. In.short, moving students to environments where

tlieit peers' performance is higher, raises their rate of acddemic growth.
efidlT p gher, _thei 4 8

Y e

~ - v

N

2) “In the presence of statistical controls for. grade -level, initial' E !

nbhievement level, and changes in peers' ‘mean achievement level, students

v . - . .

'orlglnatlng in predomlnantly black sending classrooms (957 or more black)

r 4
benefit academlcally from moves 1nto maJorlty black classrooms (between 50/

~and 954 blacR) buL suffer from moves 1nto maJorlty white classrooms (less

than 50% Ulack). Moves to maJorlty black classrooms*1mproved academlc growth

ntes by almost four" months per school year, while moves to majority white

classrooms depressed academic érowth rates by six months per school yéar. 'In

addltlon, the effects of mov1ng from\phedominantly black sending classrooms
to. classrooms of 81m11ar racial . composition appeared to have moderately

'positive effect. A move of this nature resulted in an average academic gain

in the rece1v1ng school that exceeded the academic gain in ‘the sending school

3) The opt1mal type of .move. for a black student or1g1nating in a’ i

(-

predog?hantly black classroom was - found to be one in which the réteiving

classroom was between 507 and 95% black and could be characterized as’ having

v

a higher level of academic performance than the sending classroom. This was

N

one of the most powerful findings of the research ,A move ‘of this nature was'

L

associated wish an average 1ncrease 1n students"academic growth ratqs of

«

seven months when comparidg students academic gains in their.receiving_and

& - '. ' -

s

b



1
A
I

~gains in their receiving schools. than in their sending schools. - Lew

-

! v
-

. ’ . ) '-" ) . . ! ’ . " . ) v ) . ) ‘- )
4) In pengral hlg{vachieving students tend to experience larger academit -~
. , . [ “r ’ , . \ RN

'achieving-studénts experience smaller as}iévement gains in their receiving

K

schools than in their sending schools. -However, the sub—group of low

.aéhie@érs whose moves increased the academic performance level of their peers

did’perform better in their new classrooms than.they did in their old"

' clagsrooms. : - . . . ' : - ; h

5) Changes in the.characteristics-of'sd%ool.environments that can be -

DY

‘Qdirectly purchased,‘including pupil/teacher ragios, level of teachers'

education and'level of teachers' experlence, ‘do~ not appear to be strongly

'related to the acddemlc growth rates of black students in}this study

.

: However the data upon which this concl sio is based vere gathered at the

school level, which'probably’resulted in an underestimation of the effects of

=~ ST o .

this set of indices. Hence, no precise statement with.respect to this set of
, ; e _ Cok o T

\
N ’

schoolvinputs can be madeﬁ
INTERPRETING THE FINDINGS
/' -

S

..fThis study clearly”did not investigate,the effects of,what might bé\;ermed O

m1crocharacterist1cs of schools ——-such as teaching styles,'leadersh P styles} o

of school prlncipals, and the like. -Instead it was directed_at school

' policymakers who must allocate resources and formulate student assignment

strategies without much detailed knowledge of what actually occurs insidg QV

”used to draw inf'rences regarding the mean1ng of - the findings. ¢

I . . . 4 \‘ ~‘f
ind1V1dual schools. However, an examlnation of related literature )




‘ Ldmond s work prov1dcs some 1ns1ght into the finding that increases in peer

\‘ | T -4 .
group achlevement levels pos1t1vely affect a student s -owh level of

achlevement. Edmond finds that higher achieving schools are often

fcharacterlzed by prlnclpalé with strong leadership styles and teachers who .-

1

-.possess the feellng that they can exert an, imporfant influence on thelr

o student!} Other research suggests that it 1s the students classmates -

N

) ' . o L 8 5 g
: thcmselves who are responsible for the pos1t1ve effect. For example,

o - _ s L E
Colemanband his associates (1966) found a significant relationshipibetween

" the 500141 context of the school and student performance. In addition,

.

WLlson (1967) and Nchll et. al.

~ . :
10 (1969) concur with Coleman s conclusions

.

concernlng the 1nflucntial nature of a school’ s social context.x Generally,

research efforts whlch establlsh the existence of contextual effects assigt

/ t . LR

thaL exposure to more motivated peers is beneficial for disadvantaged

chlldrenﬁ_ e o
P ~,-{

T

‘Recently conducted research‘by R.ist11 sheds some light on the finding that a

.-

© sblack student s academic performance is negatively affected when hé/she is

"‘ mpved from a. predominantly black school 1nto a majoritx white school Rist

’

| argues that .the behav1or of white teachers -which are typically found in.

lapt to glve rise té a. selfqulfilllng prophecy12.,

‘predomlnantly white schools ‘is a factor responsible for depressing black

'achlevement., While observ1ng a. majorlty white, but desegregated, school in

»

. Oregon Rlst noted that Whlte teachers perceive black students to be inferior

2 o
to thelr white. counterparts. Hence, even the brightest black s;udents were

v

put in the lowest level reading groups, which is bound to exert. an adverse

s

: academlc impact. Also the teachers‘ negative image of the black student is i'

v
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'neducational outcomesﬁhhould be~con51dered flrst. There are goals of f_?

_ of~changih§’3chool environments on such ﬁhings as students'_level oflf

. Reliance_on.achievement tests might be questioned for another reason.

Probably'the_most widely'argued criticism of standardized testing surroun_'

‘performance of 1nd1viduals from a different population.. Applying the c'nceptl

students.residing.in the St. houis Public Schools.o Since the'study;islbaSed
" on changes 1n rates of growth on the test, this argument loses much if not 1; A

_all ‘its 'force. . ' . E "‘l: o

"Another broad llmitatlon of th1s research stems from the omlssion of‘many

aspects of. student 5 school env1ronments from the statistical analysis

()'.b .o O ' i

‘ ‘ : N
. . L i . ’ R
_LIMI'lA'l‘IONS OF THE RESEARCH R |

A . \ . T T L . R

. .t . ) ey
Lln;examiningySDm ge nexal caveats associated with xnterpf§@1ng the results*of oo
. . - ) * a

this research, the exclus1ve rellance on achievemenGStest data to represent S
: . ‘7 3 . .‘ . )

.

schooling other thdn the promotlon of ucademic performance and they are ;ph' ' -
LI - . *‘ '

ignorud_in‘this study.'ﬂForfexample,-this study did not examine'the,effectsﬁ

>

N

»sutisfuction with school, students' sclf contept or social relations between

students. rhcst tthgs, however, can be consldered as 1mportant precurSors

[
5

foxvacademlc dchLQchent, as well as chirable outcomes themselves.

'

the-issuedof.sampling bias. Put simply, sampling bias occurs when a tes.

normed or standardlzed on -one population and then used to evaluate the.

-

of sampling bias to this research in particular, it might be hypothes1 '

. .u,
the norms of white middle class students,,may not adequately represent th
.trueifchlevement,level of the typ1cally low socio—economic stitus of-blackf

<

-

.
o

. . ’ . R . B 4
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= - . , 2 k
» o T . . A .
oA e M — ” ., e
l contained in this,research.. For example,kthé measures of {eacher E -
- . . . - : ‘ LI \ . ) . |
characterlstlcs nse@ 1n thls study ﬂo noL 1nclude variables of’ a S
[ A - [} . .y '
S psycholoblcal natu L\SUCh ds’ personallty and teaching style, and no measure
. . i o ) ) ]
- to" account for how.’ students are actually spending the1r time 1n school are'
. ? '." . . . .“‘ \ . . o
1ncluded in thls-lnvestlgatlon. As a consequence of these Omissions pne can
. dnly speculate abOut the odltural cause of the research findings.' s
"l(" ) .. ' . : ‘:.t N ..." " bj '. L' Do -‘~ 6" ' ‘
e In addition, ‘a methodological'issue“deSErves some.attention,‘ Because this

P . . . . -
T \

-rebearth was not conducted/as a controlled‘exp riment, it was. n0t possible tor

bystematlcally manlpulate lcvels of schoolwchar cteristlcs constant in an

K

effort to assess’ the impact of changeslin specific school factorg-on

" students’ academip,growth.rates.~ As a.substitute §tat1stical techniques had

. o

to be used to detect whdt typss of - changes 1n school environments*are v

- , : - X _ o
associated with accelerated rates of achievement,growth. =Causal‘inferences ’
C deriqfd.from this type of research are tenuous. S s 4 o
e g T . ' A o
R four limltatlons of a more spec1f1c nature should be/considered. Three of
s L .these are Llnked d1rectly to the Qature of the sample utilized in this study

o iland can be characteflzed as threats to the generalizability of ‘the. results

L

whlle the fourth inVolves the relatlvely short duration of time for which

data were gathered.'
~ e

. . . ’ . . S . [
) o S . . .. St . ) ...‘~
. . . , . . . oo

: First, the sample ut&lized in, th1s study contained only 624 students. This'

.

'irelatlvely small samrle size raises the possibillty that the research
’f1ndings mlght not. be perfectly repllcated 1n a s1m11ar study utilizing a
Lo e : RN : T

dlfferent Sample of students ,. ST

. . . N
i - . . .
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;Third -the'students included in this stud were'not part. of a com'rehensive
y p1

'overcrowdrng_and school &

' which typicnlly acce

R

o ‘ "‘

'Second, the sample was composed exclusivel) of black students in. the St.

M

Louis Public Elementary Schools. Because the sample‘%bntains students

concentrdtcd in a single ge@LLaphic lOLdthﬂ, questlons can be posed

ql
[

concerning the population to which the-research.results can be generalized.

It is'unclear,whether the findings of'this-study are applicable to black-
' ‘ . . . Lo N . . ~

~

.children'residing in every urban-school systemu‘Replication is.in order

PRSI "_'\-‘-‘_ - . I3 .
. -

I3

R

: 3
LOUlt ordered dc§égregatiod program, rather they were transferred primarily

-ds the uesu]t of relatively‘small scale administrative decisions related ‘to

- - .

.s1ngs. Hence, the w1despread political conflict

jes broigfgphbol desegregation programs was\not

Jﬂ . e

'may’have an 1mpact on pupil perfOrmance in the rﬁceiv1ng school questions

1
school systems in the midst of 1mplementing m;ssive pupil relocation .
) L - . o N ’ . . L
programs. R o S : , L | '

% s C Co ‘

- [ . ’
i} :'.ﬁ~ ) coe . c Y

-

Pinally, in this research, pupils academic progress Was monitoned for only

~

Yoo

'this relatively short tiFe spanh this study necessarily examined the .

.short term effects of changing school enviiqﬂments, which may be quite

different from the longer term effects.-
T - - . L2

'POLICY RELEVANCE

- LY

'

v&must be ra1sed as to wl the f1ndings of this research are a licable to
,r PP

“one. year befo‘re and é{ter thei'r relocation to a-new school. 'As a result of N

-experiend 3“ Because 1ntense political conflict in the surrounding community

k]
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Although the factors mentloned ingthe prev1ous pages suggest that - caution
? [ O )

must be exercised when - translat1ng the results of this research dhto policy

L ) ) - a . : . Lo ¢
G0 X . . N ' - . . .
i B \ v S ’ ’

recommendatlons, two very basic 1mpllcations for educat10nal pplicy clearly
i .1 . o
emanate from this study To begin,. perhaps the most 1mportant contribution

to, school poulcymakers is to-refute the notlon that black .students’

educatlonal experlences have llttle impact on thelr academ1c performunce

patterns” Thls rescatch demonstratqg that changes in the characterlstics of

school an1ronments do play- an 1mportant role in the determ1natlon of black

, L .
studont51,dcadc

) .

:outcomes, wiich suygests that 1f educational settings are

R

1

manlpulated correctly, the strdng ‘link Whlch exlsts between the students

1nd1v1dual backgrounds and thelr academic performance can be severed - The

&

fludlngs of thlsﬁresearch also have -broad impllcations for - school officials.

l -
B re

' charged Wlth the resPons1b111ty of formulating pupil assignment strategies. =

. - s . ) v
Because dlfferent types of moves do have’ dramatically different efﬁects on'

-y

- . \ o -

 student- achlevement patterns, officials should take into consideration tbe

. educational quality of school desegregatln plans along with the more commOn .

\'-.

- . \.7

: concerns pertalnlng to constitutlonal complicance, political feasibility” and

“With respect to the formulation of more specific policy recommendations, -

N -

eP

economic v1abllity. To be sure, the satisfactioq#pf court(orders the
m1t1gatlon of community confllct, and the easing of financial stra1n are“

1mportant aspects.of pupll relocatlon programs, but the potential'academic

returnb which m1ght accrue to varlous pupil reass1gnment strategies must also

. &
i ) L .

. be assigned a high prlor1ty v o f-4- - b ' ‘ I

1y
b4 PR . X ) e
/ - ~ ‘.» L .
interpretations of the results become more complex. . On the surface, ic -

. '

appears that the research f1ndings c'an be directly tFanslated Lnto particular

pupil relocatlon policies. For example, the findings suggest that the
' RS .- o ) J

(AN

-
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'Nevertheless these flndings do suggest that school administrators take into

- K L : ) T . ‘ . /
- . .
a : .
i 3 S . , . - .
4 o

transfer of black students coul@ serve 'to increase the- academic performance'
. v ‘v

lcvel of thelr peers ahd that the moves of black students or1ginat1ng in

segregntcd Cldsbloomb should result in moderate as opposed to sharp changes
< . - Mo . ' . ) . i J{;

in the racial composltlon of the1r classmates. ST ' e -

LN . - R ?, . S . . ';
, . -~ ve P

-

waever, pOlle 1ecommendatlons of Such a spec1fic nature are tenuous since

L“k lcacerh dld not prov1de an expLJhatlon for observed results, { It is

quite poss1ble for example that the reason moves of b}!ck stude ts who

3

v

origlnated in predomlnaQS;y black classrooms and en d.in ma;arity white

classrooms were associat with lowered rates of growth ‘because teachers in

maJorlty white classrooms were not adequately trained to teach minority
rd

s

students.v There is nothing in'the research that.disconfirms the proposition’

- T

. . . . . . . o

that special staff'training:programs‘could not'reverse'theﬁnegative_effects,

A ]
o

account both changes in classroom achievement levels and changes in classroom

rac1al composition when formulating\pupil assignment strategies. For this to -

hd N RS

ocour, the 1n1tial steps whlch must be taken are for school districts to

:g regularly collect comprehensive racial composition and achieVement data aﬁdw

\

)

ERIC
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to create a dhta management system which can mahipulate these data with
facllity.'ﬂv o oo ' .. ."" ’ N .

&
~

Urban areas. which are experiencing flight of the middle classes, both black
-\

and white are hardly in a position to raise the- academic performanca level

v ~

Yo v

of students who are moved. Over time,‘such districts, which are pr:jibly

e number

c0mmon in America s urban areas’, must be experlencing a decline in

o

' . . .' - ’ . L



. of high‘achieving students who are available. to raise.the academic

‘ class parents to w1thdraw from the systeme may dra1n the schools of "the

_ vdcsegrcgatiqn\along ach1evement bases than along racial lines. el

‘Conversely, the research findings-lead to thefconclusion that'urban .

lclassmates'gabilitY'levels;-' - Sy

Finally, beCause‘intra—district‘desegregation plans in‘many:urban-school

-; d1str1cts would lead to a school system characterized by maJority black B

ol - - . . . JEEE \

{ ' ’ \_ .' .-.' X
v' ] v ‘ .l‘ . . " - o R .

o

achievement of transferring students. o C e Coa

vForced dcsegregatlon, by contr1but1ng to tTe 1nstability which causes mi dle -

: academlc ‘talent that is needcd to obta1n the»academlc goals of. desegregation.v

,&Jan a’ ChOlCL, our data sugyessaghat moré-emphasls ought to be placed on. 'v " //

¢ -
e

o ) . ) . ] “

. .-
.-

. v

-11ntrd d1str1ct school desegregatlon programs are an academically viable means

of: beg1nn1ng the process of desegregating America s public schoolB, The\‘

"'rtyplcal policy in urban school desegregation plans is to transfer stud)ntsA

~ -
t

between schools so that the racial composition of each individual school

mirrors that of the entire district. And as black students compose the

ot

maJorlty in many urban school d1stricts, transfers from predominantly black

, N o~ _
"~ schools usually result in relatively moderate changes in classroom racial
\j . . (5. “ LA e b N
compos1tlon.\ Moreover, ‘as whlte students ‘tend to achieve at higher levels .

'
~a.

than black;students; these moves,probablv,alSo result_ln increases in,

o

-~ . - . « S . . e f ’ te e
L L

A , .
schools, it is common to suggest that a cautious ‘or gradual approach to

-;intra—district school desegregation be undertaken - one which seeks to avoid
white flight and concomitant desegregation. In“addition, fears of White

. ffllght often generate pressure for metropolitan remedies for school

- e
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scgregnqion. Here ‘the argumtnt is that there would be little incentive for
J \ > " y
whlte famllles to flee the inner- c1ty 1n order to dodge participation in
A :
school desegregatlon plans. However the findings of this research bring

1nto questlon the academ1c s1gn1f1cance of white flight and its use. tp

Justlfy metrbpolitan desegregation strateg1es. Because black student in
- \ o
thls sample appear to perform best in maJorlty black classrooms_.whit flight
|’ .

-

may not havc a delcterlous 1mpact on black academlc performance. Moreover,

i the rcsearch f1nd1ngs suggest that metropolitan solutions to school

L

3

.

v -

dcsOgregatlon whlch would result 1n black sthdents becoming a m1nority within
('

Jj/\hltc mAJorlty should be approached w1th a great’ deal of caution. This3is

) R - oo v

. v

not ncthssarlly toasay that moves of- this nature cannot under any

c1rcumstances work to 1mprove the academic performance of minority 6tudents,

~ - " LIS -u . -

” (. .
“by,whiteratudents. Therefore cbns1deraoion should be given to developin

’ .
. ‘_) .‘ . PR ' -

strategieb'to overcome factors such as: these before formulatfhg"Fupli

»

Ve

relocatlon pollcles which result 1n sharp changes in classroom composition.

.

buL rather to advocate that this type of desegreg&&ion proéram must be - 5%?5
Prepared carefully prlor to 1mple€szation.in order to‘minimize the effects‘ f'
of theffactors whlch serve to depress blacklachievement. “Two - very plausible
hypot eées as to why black students perform'poorly in ma;qrity white ”'f:a .

' classfooms afe that t/achers who have had, little exposureJto black children’ﬂlﬂ
encounte d.difficulties when teaching them for the first time, and ;hat f:?ﬂé;i
black stZient exper1ence culture shock" when place in classrooms dominated i
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.. Notes- .y
R P EqmanS'(l979) offers an ex%éllgnt summary af thié_problem; aﬂdfdisbuSéeéi
e :éhe"Vital nged for creating effective school environments for minority

' Y Stu¢ents;'c : oo ' . . : PR

[ \ L

.. 2. -Adetailed discussion of the minimum competency movement can be fourd in |
A - .\ (Pipho,. 1978). . = T L . e ' .
-'., . . Lo .- . ) o \
ngiLv New York Times, 11 January 1979. | ' .; SR j3"
4. . Averch et. al. (1974) ‘and Bridge et. al. (1979) provide an in depth
survey of previously corducted studies of school effects, : -
': S.If.In 1966 Ehe U.S. Office of Education funded.é.reséé:ch,efﬁort conducted
. by James Coleman and his associates, which attempted to identify the
.correlates of student achievement. e | ’ T
6;‘.'Spady’s (1974) review of the_litepature'contéinéia description of the
_ .. ‘mosf basic methpdological‘p%oblems confronting school effects )
S :  researchers. - e ' : ' R !
.~ 7+, A complete report of t?} analysis is found in. Frelich (1981). ; .
. - | J ' - w . : ] e ’ R . A
' ' 8. " Edfonds, op..eit. = o o ' ‘k)
9 . ent prepared by ;he‘U,SQ_Commission'on'Civil Rights,-Wilsbn .
¥ " - finds a’correlation between racial and social isolation and poor
T - ‘achievenent. ' ' B ’ : = -
[ ‘ R ' . B . PR - Ll
e 10.'5McDill,e;;,al,ﬁ(l969) demonstrates that school' learning environments_as'-jh_
T defined by such tQ}ngs as the\galue iysgsm.whiqh pervades theé classropm; R
~.are related to levels of student performance. - By o o .
Do ‘flll*‘1n4a“§?ﬁd§*o£;25 black innérébiEy eiémehtéry'school_puﬁils”in Pbrtland
| \ - who_were bused to am uppoer-middle class school, Risc_iden;ifies_various .-
... 7. factors which serve to depregs.the performancé of black students in :
T desegregated schools. * oL oL o
’ ) ’ u > 7 T vy

“i"f_ 12, Rosenthal and JacdbSob (1§68f devélop'the.theory that childrén assume the

o " behavioral role that meets with the teacher's expectations 'of them. _
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