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The project’ described in this :eport was designed as a pilot study
L] Ll ’
‘o of handicapped students and the SAT. Its purpose -was' ambitious._ to '

disability e-g., b1indness) factprs sudh as the severity aég}durstioun u't\ i ¢

hcondit:l.ons. Ohe pervasive.handicap, however, was %ommoﬁ with stndenﬁs f_ “‘ N

These activities of the projecc are described in Chapcer fI. . : ‘ B

assess the concerns of, handicapped students abouo standardized testing §- N

e L]

in 3eneral and the ngs in parcicular, to idencify problems specific " o

.

. o

to cercain disabilities or common across disabilicies, o alert the *~

' M r:'.a‘" s

College Board and ETS about the findings, and to Pake.suggestiqns .

3 . .- P L]

. ’ - . .
» N v *

or recommendations for futute work. . . . . -
. R ‘ . . ’ » . f,'

tA . . y
The project was activated, in March, 1979 and was funded in two 6 -
-

phases. Phase 1 consistéd of a‘Iiterature search, a. telephon& survey”
of educational institutions, and the dovqiopment ‘and’ field—testing . .

' . \ Lo L8 A
of instruments for the major data collection activitiesg. Phase 2 ] N

involved interviewing scudenﬁs'and administrators in 6 major ingtitutions ’- ct

J I} ".\ N L S
where large populations of handicapped students were in’ attendanqg. Lo .o
! - .

] P
+

One of’ the first things to begome apparent was, that '\the handifappedtr e
3

3 . [
/ T oe e ay

did not hold*cogether a8 a group. Even’ _among students with the same L P

" .~ 1 . ;¥

4 g ' - ..‘

of the handicap, the age at onset, the progression Qf the disability, and. ! zf_f-“
f » - |. 1‘,"? ‘n'.

the individual’s adaptation combined to create a.wide _Tange of.hangicapping _’,f! k

] - Ve

. " 5 . :.("‘ ""

across many disabilities: the attitlide' of fhe public toward the hsndicsppg& :

An overview of the disabilities and handicaps eﬁcountered dn ;he study is e -

. B 4 . J AR .* B s
. N . L ~ . ¥
given in Chapter I11. - - ' ;: L t e T e
L ‘ . - - N * P " . .
* Pl I -
wo a

A major fodus of the study vas on -the: conditions hnder which AT

‘ . o J" N L)
handiqapﬁed’students took the SATs. Surprisingly, almost»haIE bf ﬁhh '
' v - ' e "f\| - ) ' A
. . v » . At f'( s, . , 2 ".rs . . E
. . s . . R N ., _a_.“ . -\".” .n‘\-f. i . \
. & . R : : -t o, '.....‘“’ B vl "_\ .
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.:aoré pcint. A gpﬁ&ew of,handicapped-atadenta' cpiniona on the SAT are .

w ¢ .'.. " Y ' .‘o'

ﬁhanditapped'htudents had been tested in atandard admihistrations of the

-SAT rqther than in & apecial adminiatration- For some students this was

a deliberate choice But for most it was lack of avareness of a1ternatives-u

They aimply did not know abOut the poagibility of & apecial.admipiat;aéfuﬁ"'ﬂﬂ”

Ml—‘“-.
. —
t e

Additionally handicapped atudents reported ‘some interperaonal problems

- .

between them391vea and othera in the teating aituation- This was not

generaliY,true, but it was reported more ofEen"than one would like to

hear. Finally, maﬁy,handfcappednatudents reported on tiﬁe and space -

reatrictiona-which they felt were an-éﬁditibnal handicap. A review of the

s 3 e
) handicapped-atudentg opiniona on tﬁe conditions of testing is given in,

Chapter IV. ~ :53' ¢ ) . ]
‘.' ) . s . + . : l‘

«. Disabled students were also asked abop;—tge\:AT ftself. Several

. ) 2 L S ¥ LI

areas of concern becamé aﬁbarent; For atudenta‘w th visual impairment

»

and for students with motof impairment cf the“dpper extremetiea, the
] \. - -1 . .
answer aheet poaed greaﬁ difficulty. within the ‘test itaelf, there were

¢ Bowd . .

da

apeﬁific concérna related to Bpecific handicapa~ The ﬂéaille and cassette

ra
:veraion, for instance, contained queationa involving grapha or tabular -

L] -

. preaentationa Qf data which were reported not to translate well into

Braille or onto tape. The vocabulary level ‘of the SATs appeared to

céqfouﬁd‘many-deaf aﬂadenta. For most students takirng the- SATs in.a

W

qon-ataqdard,admdniatration,atheldiacuaaion of scdre interpretation was a

13

* N
< \

-

gdven inSChapter V.

. The uature of fﬁe data;cnllected in this study and the gize of

Kl

‘thq aqaple precluded the usde of statistical analysis. The datz reported
I

in Cbappers IV and V,aréﬂﬂargely anecdotal. An attemptr has been made to

e * e Co. . »

-




-

c N

.contained in Chapter vI.

organize and-report as accurately as possible those things which most

influenced QEE perceptions of the author, but also to include all major

comments made by students for transmission to ETS and.the College Board.
This study concludes with & number of suggestions and specific. '’

#*

recommendations b&sed on the inform&tion obtained. Related to. the

- L]

problems discussed under the conditions of teating (Chapter Iv) are-

recommendations designed to {1) close the communications gap among

EIS, the handicapped students and their’ families, and counselors or test

1

‘adminiStrators, (2) develop an information s?stem which would lead to a

‘better understanding of testing conditions and provide.a dita base for

validity and re}iability rese for handicapped students, and (3) solve
gome of the time and space probl ws through modularizatiOn of sfqndardized
tests. Related to the problems conceining the SAT itself- (Chapter ),

are considerations designed to he1p (})'provide an inexpensive alternative

answer sheet for use‘by the visualiy handicapped‘or‘mobility impaired,

-

(2)‘point out the need ﬁor‘frém‘analyses, re1iabi1ity and validity
A

studtes within sub-populations of the handicapped and (3) provide‘!etter

/ '
feedback for score interpretation. To coordinate the to!al range of

A fu
l..--u""" i

activities surrounding the handicapped, a recommendation is made that- &
person be appofhted with overall respdﬂsibility_for'the handicapped.'

- ‘ 'y - --; Ct . LI . ey ® ) _\\\\ ‘. M '__\ . )
These recommendations together with suggegtions for further research are

Faa -
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'tests to the handicapped. ; S : -

“to handicapped students c:}wo:ke:s» ‘The’ expectatiqn vas that parts of

’ J - Y . . -
) ' g s
™ » - ,
, v - -4.- ) . I3 )
i .
i - . . . M . u
PR . JChapte: II1. ' . ..
- 1] » - .
.“ Activities of the Project , ‘ \

" *
. . ]
..

Phase 1 of theﬂgtudy involved a literature sea:ch, a telephone

T - 3

'aurVey, the development and fieldetesting of interview fo:ms, and the

- > .t

production of -an”interim :epc:t including a revised research, design for.

Phase,zo Phase 2 invclved site visits to. several educatidnal institutions. ' -

« " . -

Pl

An overview of the schedule of activities is given'in'Figu:e 1,. The

remainder of this chapter wiir be divided into four sections covering the
B . _-,‘ ] ‘. . . . '
three major activities of Phase 1 and the data collection actitivies of

-

Ll . -

Phase 2% o ‘ . .
- .
’ - The Literature Review ’ ot o
Purpose and Scope . . . R 4 )

3

Infitially, & search was made fo: studies .dealing specifically with
testing engi;onnents, to learn whethec adaptations had been mide that " e \

proved p:actical: beneficial and-peychcnet:ically'scund qu'handicapped

[3 - .t

. l‘ + 4
- students in the teat-taking situation. - The inveatiganion‘aought*atudiea .

both of: diffe:ential procedu:ea effective with apecific handicaps and of

genetai methqu useful ln coping with ¢ dmmon problems in adninistezing - N o

’
L]

R ot . B ,
LY L

Since this linfted quest proved. mainly futile, tHe sea:ch was

q

eatendeﬁ“t? cover educational and vacational testg, both-g:oup and
N o . ’

individnal,:in hoth p:actical and theo:etical contexta, aa they applied

atudied‘mighq ﬁave p:oddced findingﬂ pertinent to the p:oblem of teating» C :

.envi:odments- o N ; I S ‘ -
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e R R L
- ¢ This search therefore also involved inSp;cting test manua].s of .. D
PR instruments developed especially for the handicapped or adapted for * ’

o“‘. . ¥ L -y

" their ,E_se. The expectation was that these manuale would tomment on <

: " + + L

tech'niq.‘ués found,'suitable fot the test adninistration--i.e., special
A T ' . ‘ ’ . . ,*-i . - . . 1 *
i - » . . [

o _cppnlunication.mthods, test matefials_,‘/.pra.ctic.e tests, rest periods,

audiov'isu.;]; 'de\rices , the ugp of avanuenses and interpreters, etc. -°.
- T ] : % * . ) Y . - ’ . ' . * ] - ! ?

Pr.oce'ss . RS o R SRR S o v

. ﬁ L - —_1 -

< Computer 8earches of ERIC and o.t' Psychqlogical Abstracts were made

I3

+ - for literature produced duriag the perigd 1966-19?-9- Fifty-four usable

¢ articles and eaeveral books Vere thus ideﬁtifj.ed,f read,‘,and abstracted. ‘
¥ .. m [ ¥ I3
The ETS Test Collection wasl used for the test thanuals and bibliographies

- ’

;o
3 e it shelves: Some teiephoﬁing was also carried out in an effort to extend .

“a L
our bibliographic range by,\ consulting sch&lars and authoritative practi- -
t,:l.oners in 4he field 6f handicapped and "exceptional" hhildren and '
Tt i' [ - T
aduIts. A listing of /articles and books 1is given in Appelidfx A.

1} : . ., L . . . . C . Yo ’ ) f-
! . _‘ . -2 R ) * . ' e
- Results' ; X . -

¥ -
. , ioo- VR Lo T m
iy ’ ) ‘I‘here inl uni’versal:acknowledgement of t.he" prohlems encountered in
A - ¥ L .
. administering tests to the handicapped unde#@&same *highly controlled ;

1

~

N 1 - Lad - kil - s
) conditiuns required with non-handicapped test takers- We found hpwever,

LI i

little eerious research on, hour to provide uniform test:bﬁg conditions’ for

M -

- either group or individual testing of the hdndigapped.. On the other

Ay
-

/ a hand, there is a considerable lit’eratui'e of practical aavic'e of how to

cafry out testiné yithouj; exceeeaive distortions of"the purposes of the

"

" .tests and without inflioting 3usticés or humiliations of mental and
' ] . Bromy - - e
- "-‘. i : X .
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physical'pain on handicapped'test:takers. Nevertheles§; we found little

scientific informatibn on the difference in results coming from any'’ i

one msthod or: combination of meﬁhods of test application. o, )

e he literature also universally acknowlsdges the absence of ‘tests T

'\.‘ L b .

devised for the distinctive psychological environments of.the separate‘ ' '

LI

handichps QX normed for the‘uniQue life experiences of the handicapped.

,' i, o .

RV Since go few tests exist that have been devéloped specifically for uge: ’

.

- " N . o F) N e . - . . . .
\’t'ing and related fesearch carried on by the Off‘.l.ce of Démogra’phic

_calls were contemplated, one to a. largo university, one to"a’ éwyear . .

Qg;;eﬁe,cuige.fdr’Studgnts-with Disahilities- _ L s - T

. - -
with the handicapped and since the bulk of tests used with this population

L]

are adaptationp of tests normed on the nonhandicapped it’ is distressing

to learn that there is not yet much information on the effects on the -

. »

- measurement of such modification of standardized .tests. T . )

. -
i ) =

- 4 y . L &
_Probably the soundest work now being done is that of the achievement -

‘ -

Studiés at Gallﬁudet College apd the vocational testing devised ando o

qeported by Hargaret Backman (now ac the q§%le§e Boardj and her formqr ’ . i
colleagues at the ICD Rehabilitation and Researgh[Center, ol - j;. o ':
! . -.... ‘ . B . ‘\-‘ . " tt ] ‘ . . f
.o . . [The Telephone Survey ) s ¥;

. ¥
. . . . . .
4 N - ' . » )
. .

fhe initial plan for'the telephéne survey‘included calling at least ,a' i

“one educational institution in each of the 48 states (omittingvﬂawaii and - -

- L] * ( - - . = .
Alaska)° In more .populated’ states such as New York and californis tt§ree - T,

t‘. ] el

institution, and one to a 2-year inatitution. The ﬁelecbion of the

M ,v -

schooIs to be. surveyed was based on, the largest populations of han&icapped '

-
.

students reported by educationaf.institutions from each state in thef
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) 6'alidity studies wege referred to the regearch p'ersonnel‘;' dg: to the ,

X

L] t

It qt;ickls became clear that i(1) admis'sions.'.officers d:ld'nét g‘enerally

know much about handicapped students, (2) the answers we vere seeking

e

vere not 3enerally available fron any one source=-w-if tﬂoy were lwailable -
. ¢ v

at all,‘and (3). the nunbers oﬁ, handicapped s'tud§s reportetl in tﬁ/ o

- L o4 ~’\ .7

r - li.' .

3enerally overestimeted Yo

Coll_ge Guide for Studenta with Disabilities w&

A reviged telephone interviL form was prepared which al\.lowed us o

4 -\I

record the names and phone. numbe,rs of the several persons we wdpld,
. A

int:er:w.riemr and which clustered the questions such that th‘ey ‘couid be.
*
answered by several kinds of persons. A copy of the Telephone Interview

Form: Admissions f'ersonneﬂ.-"is.given in Appendix B. Qu:l.te typically,

L

. questions on admissions requirements were' handled‘by admissious officers.

L

Questions on thé, nunber of handicapped students were referred to the &e

“the coun‘aelor_ or testing personn 1 in smaller schools or, ko 3 pereiop in
a ) )

- o b " - o

charge of handicapped gtudents in larger irls‘ti'tt‘tions. Ques‘tions abont- oy

3
4 . ., - - .

testing staffﬁ any referral at all:'was'msde. ’ ‘\; - .

- L}

* Since-there was a neéd for evera.'l: telephone contacts at each i o
N @ ..‘.‘ _}3‘ A
institution, the number of insti utions té be'contagted. wyeducea.

~_ o - '\"'
From the CoLlege Guide for Stude ts with Disabilit:[ee"r;; those J.nstitu-’

4 -

)

LES

. .k o

’ students. . Several other instit ions vere cont,acted on the basis of—. .

PR
. -

' sources. Community colleges vere notvcontacted after pre,l:l:minary work




o«

i

- gite selettion.‘

0

>

Three actiJities remained° defining areas for study in Pﬂas

perséﬂs«in educationaL organizétions.

the schools which wer% contacted and ‘the information which

v . - . *
a e . .& . . ., S
. L] N 1" L] » ] .
[ “x SN . ) -
. - o
[ ] / " o R4 ' y M y r
. . .
P e . .
[ ” ‘ w oot ngu- . '
- . k] e
.t - P LA -] n -~ '
- - B 9 . - - [ 4
Fl "

. CIearly, the nelephone survey became'a fishing expedition to locate

. - N
%

e R v

contacted.~ Institutione with,large populations of handicappe

v @

-k__.J- -

-

-Overall, more than thirty institutions were surveyed-i l3 states

and the Dist:ict of Co?umhia.

More than 80 phone ‘contacts were made with

Table 1 centains an pperylew of ¢
. .
s used for’

te s

The‘rationale for stte selettion is present®d ifn the

LY 4y L]
description of the acaﬁii;ies in Phage 2. T :
ki - ) b » -7 .‘ ) ¥ . - .
- ] vy " L . . ,‘
- '\ Ihstrument Development P
* . ' . - -t LI '|I .

o -

The lﬁteracure search ami telephone survey described ,ab hve -hel(p,fed
. AT

“in Locating sources of information and acquiring knowledge ap the‘%éﬁ?e K

[ ] N R - ‘
of the prdb;e;*ﬁrtﬁg Eo the development of instruments for’ data collection.

(‘ L

. . g*- Yoy ; '

the instruménts, and Tield~testing the student interview fo v we
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State . Inetitution . «+ 35 HE " &% ‘sa, S8 ® § Participacion
) R ; . « .
o '». ., ) . ‘f' . . -
’ Alabama U. of Alabama »~ Ho . ¢, - . |
©  California East L& College Ho X x x x - - ., N
! = Cal, State: . . . ) ) . . &
Hotthrid JYes *x x x . T« Yes Interview gite: FPhase 2
San Diego State-U, s x x X & x Ygs Intervigw site: Phase 2*
Stanford 8 : : "
*, Plorida U. of" Fla. - Yég ¢+ - * . 3 fies -
Illincis U. of Illinois Req, " x x x x Yes Interview gicer Fhase 2 .
Rentucky U. of Kentucky ;. _Ho . . - ;
. Massachusetts U. of Maps.: Harbor Yes X .* X Tox x Yes Interview eite: FPhase 2 o
> Wellealey (:ol.l.ege Yes v, -~ x Yes B
* ' Tufes® Yes ot - s
' Curry .Yes . x - + Vieited in Phase 2, !
‘- . Brandeis - Yes ) . - oL *
Michig, . of Mich,’ «% . Reg' X, x x _ X - Yes . .-
Hew J@iPey Princeton | » Req. -, "
o ., .Rider College . . Yes - ’ - N . 8
Hercer County’ CC Ho - . . - T,
Middlesex County Ho - T - - e
Rutgers/Heuark . Yes x ' x, x ? . Yes . Phase 1 field-testing site
. Hew York (Teachers College) ! * . . .- N . . Visited 13 Ph . .
. {Lexingcon School” = L ) - 7 Fhase 2
o R for tha Deaf).. . s ) -, T : . -, - /
C . . Syracuse U. Req. , x x Y ox X Yes o
. 7« QueensCoilegg | No . x ‘X x X Yes Phasd 1 fisld-testing site -
. » Ohdo Kingsborough'€G . - L ’ 38 & 4 .. .
o - A, M. “Cleveland State ' No  'x x' x ) .- fon * .
. - . UJ aof Ohio . Reqg, x X . x., . * Yes . . L
-, . Oregon - Uoof Orégon * .. Yes. ¢ - ] . ¢ Yes . " .
:‘_ﬁ? Petlnsy].vani.‘a U of Pen.n st Yes T . x Yes N y o
- e vf<2b11a‘del.p * . Ho o T x .t + " Yed S
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Defining Areas of Study-

Information gathering generated more questions than i¢ answered.
The questions seeued to concentrate around 4 major areas -qfe iuquirx.
— *

categories of handicapped students, SAT testing’ conditions, test and_izem___

F) a
difficulties, and th questions of standakdization and validity. R
A

Categories. T:F following.general categories of students were® v’ '

e identified for incl sion in the study. " ' K L. e .
T Blind or wisually d.mpair%d‘ . : .
. / " Deaf or hearing impaired . ) . /.
; Mobility impaired . : ) 2K v .

- o ( " Learning disabled .o

*

- -

i~ It was* recognized hat within any one category there was a wide range
i 1, x e L
of degree of disa licy and that there were “students whose multipl&
= e r
digabilities feli to more than one-catégoly. Somejdisahilitieg&h -

-

|
r

v >

one of the 4 cat,egories- Nevertheless t was decided that &n attempt ¥

would be made at'Le,ach institution to .‘interv’ W .one or more studeats .

frbm each of the\d éategories as’well as students with othet’ disahilities.,

‘.,

. If was: deemed important to sfudy whatever handicapping conditions wece :
. 3 .

=

found in ,the educational institufions selected for the study. The

breadth of . exposure aﬂsured the bropdest *base of infbrmation upon vhich

Y % L] . [ N
- . '
to make recommenhations for future research, N . .

v‘. »

TEsting conditions. The ETS GuideiineB;for Compliance with the

Section 504 ReguiAtion recognize thatuspéqmdi editiohs of tests are

] 1 . N

g

appropriac.e p.arti larly for visually handicapped students aud cdn be

produced in Brsil e, large type, and’ Eassette form. JBpon Yhat basis do

. s , §

]I va . .. .

. I ’ . N L1 . [ . =, =
1
|
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disabilities? .

‘non-standard administration?

.- Instrument Development ’ . . RV APRTON

_ Interview Form for Admissions Personnel have already been covered. The

f-12-

L] - '

visually'handieapped students select one form over another? Are those

fbrms suitable for students with other disabilities?“,Are there other

<

)
conditions of testing which differentially affect students with specific

L™ ‘

d . -

, i - &
Test and item difficulties. .Do students with differing.disabdlities

have specific problems with the SAT unique to their disabilities? Are. _—

certain types of'items more difft&u}t”f&t students with specific dissbilities.

Standardization and validitz. Do most students with handicaps take

the SAI in a non-standard administratﬁon? What is the effect on,students

’ [}

of a non-standard administration? How can oné deal with validity with a

“Amidst the background of -the aktivities a1ready mentioned, two ::
interview forms were.developed. the Telephone Interview: Form for’,
\ - ' T * .

’ Admissions Personnel and the Student InterView Porm- Both were.less than,

] ) " - N
optimally succeasful on the first try Problems with the Telephone .

-

1 d d

P . ; ., . v
vaised form*was Buccessfuliy used .to recor the information we felt was

Y - ' A “ . 1

_necessary to gain background on handicapped students and to help make a .

- 1 ¥

selection of schools for (1) field-testing the Student Interview Form and -

(2) eollecting data in Phase 2 of the study.; Copies of all forms are id

"Appendjcx B. . L ' . e . e __’ - ’._ ”( ...

_:l‘
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e T ‘Field Tesc;gg:che SCudenc InCerview Form ' - 2
‘ ‘ Developmoni of 'a Student Interview Form was the core of Phase 1
“_ '5" . }. "

. F
sinee t,he- dad:a ‘.collection acgivicies of Phase 2 were 8o dependesc on it.

R

Two ~veraions of tite

Rutgeys in Newenk,-ni Js; the revised questigonnaire was tried at Queens

L3

4

dnCefbiewa and a 3roup inCerview-

-
by

I

“f

I

A

-

©

]

+

T

yy’;antqmenc were field-tested. The first was tried at.

R 4 )
Collegé'in New York. Two modes of interviewing were tried: individual

ndividuak interviews.

B
.

This form of data colleo%ion provided

deCagled information from one perspective.

s

For example, one ;ncerview _

’ ‘ 1
was with 2 young -man, almost 22 who was finishinglhis second year ac - ’
Queens College. He had been visually handie;ﬁped since the age of 7, and

was 1ega11y blind. He c“ﬁhd reag large print with difficulcy using a-

*In high echool chere was an . . ;

magnifying glass or a video-magnifier (60%).
- . » &

- . 3 - ‘. . i - .

. itinerant teacher who saw to it that most of.his tests Were available' in

- - s y o <
He took the SAT (and the

" * large print. Sometimes he had a reader.

£

o

Reéencs) inslarge print versions.

'He had "Cime-and-a-half-or mdre; '

‘ " . - . -

‘ * nghody much cared abouc che time," Co cOmpleCe the SAT- He adpitted

y .
He "always" .,

, walking into every .test scaeed--che SAT as well as ochers.

- %
chonghc he woul& goICo cnllege; he: had had lots of_encouragemenr from his
- ) " _His SAT scores. "were not that good" apd in his " Te w,

v- 13 L e .I /-

ochér-"

Resding coqprebension wept a'ioc

e [
L) L -

Thete 8 & lot to read and comprehend id readﬁng comprehension. . '

his'own ords, :gsch was easy enough.

- " ' 8 lowe'.l.' .

. J‘If io's read to pe, I-miss a,lot. Then'when chere 8 a,loc‘of quescions..

- . - . [T |
ot . 1

© a resherghae to read cne,whole passage over 'and you lose a lot o£~c;me- ' .
& = . - - [

-




‘ uhere rhe diree)or reads them and vrites the dnawers. ?Bur” he. 3ays, "1.\ o

. -
e, . oo ‘a
L) . " LR
=14 , h
l‘qs JER I et
.
. P v
: * . ¥ R .
! : + ‘ Ll :. x . Yo ' * ‘
] s FoL W AT . 9
"“f o}

With viaion-fﬁu'can glance to the right place. 15 1-03& a nagnifying glaaa N

i’ b v

or thé machine, that goea slowly, too--a word Qnﬁgﬁo at 8 time.' I tead '

.
Py 2 v .

.‘,',a. [ cet f

ﬂorda, not phrases; and the place is hdkd -ty ldEateu” He enteredfa h ",

. ' . " X
v - » .y N 4

communiny college whereethe SAT- waa hot required and upOn graduation oo -
entered Queena. Now he bringa his teata tor the Officewfbr the Handicapped .

) .<qn} * 1

it.

' L.k
dont get a chance to_cheat lrke a normal student. In dw -

claae lata of people are cheating and getting A or:A-. I get B* or B- ) <
He mentioned that he, would be taking-the'GREs nexq qemester and hopea he -

“ « - ©
. LN *

unuld-be getting extta time. Hos much extra ‘time?; g whoie lot," he : 0

<, . P

s Tﬁe recording of the interaction, however, alowed down. The group"? Tl v

“ '{, Group intervie# The group intervi allohed £or the interaction of

e
- L
* ¢ v

"replied- ﬂhen I mentioned that everybody want& wmore time,*'- he ‘thought a .

- . - ten

bit.: "It’s hard to say howénuch nore rime 1 need. Different auhtesta e

. ¢ . . LIRS SV -
" need different amounta- ‘1 gueaa enough extra time depende'pn the teat .
.t | ad . L A
and fhe disability. For me it depends on the. amount of'feeding'"

©
. - .

f" T -
i

4

LI . a LS

. ideaa and gave atgdents a~chance to compar and contraatfperceptiona.‘-“
. - » ,v"’l *

' intcrview é&a conducted with all the students’ who happened rb “be "hanging
£y 4 1‘. L]

. out" at ‘the Office for the Eandicapped at the time. Studenta in the o .

0‘ . fb{ L Y . .. - N".‘

gronp included three legqllg blind studenta (pigmental degeneracy, aevere 4 "‘ L
Py S
myopia,- and glaucqma), ane with cerebral palay, two oéhera wirh neurological

. ihpdirmant, and one,psychologically handicapped. The interview provoked, ‘...2 )

* -~ ' . 2

diacuaaion and interactibn among the handicapped students. -For example, .

a',

the three visually handicapped Gtudenta reported on the typea of SAT *

-
f A

questiona rhat were eapecially difficult for pjrsona wiuh their‘ , Lo .o

. L &

. .. ’
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’ A : ! , B

'hﬁndicaps: reading passages and g}stract math. Reading passages are

. -

difficul: they all agreed. but difficult for different reaéons. '"Tﬁe}x

L4 - P

(largp type versions) ‘take a long time to read amd if you have to reread .
that takes even more time." "There are lots of questions and to go back .
and forth takes a lqng,time-finding your place." '"Readers cqgf.a lot

(;ot all of which islcoéered) énd théy take a lot of time. 6rg1 reading ‘
is a lot -glower. than silent-reading,.yod kﬁpw-" About symbolic o? ' ro ::
abstr§ct math qpestions-iespecially.geometry, analf%ic geometfy, and o .

- . .

graphs-—students with visugf handicaps'disagfeed. Ote had no difficulty . |

ang_repérted being able to "see patterns in numbers, " while others found .
' 1 * '

‘abstraction more difficult. {Could .this be related to severity of..
_blindnesg?) Listening to the visuallylhandicapped,stddents_ibntqadlpting"

; oné another, one felt they were just'like'éightéd students with a’' normal

Ny . ~
I - -

distribution of mathematical abilities. : -

'. . . !
’ Group inlerviews of no more than three persons with similar disabilities

4 - n o

combined with individual interviews of students with the same or siﬁilar . oo,

disability was proposed fdr Fhase 2 It was hoped tha; thé’ combination ’ '

‘ . % . e

of modes would maximi?e the opportunities for learning. . o
J. . . - N i * i .
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. ) . : ] Phase 2 . - o : o,
v o roi " ' . . . o

' The activities of Phase ®2 included site selection, scheduling ‘and - '
i ’ ’ ) ‘ . ! i ' '
“gite visith. ) v L

‘ay . P D

f J PR ] i =,
! L]
* . . +

N Sit:e Selecrion S . ) . . ‘ \-j'
From t:he educat:ional institutions listed in Table l we éhose sig: 0]

- whip‘h (1) used or : required the . SAT, (2) had a large varied popularioi of | .
[ - . o ' . -
handicappeﬂ stud?ﬁts or spécializef in one t:ype of hendicapped studeht:, o "
. ‘. i
(3) represent:e various geo}raphic areas of the Unit:ed St:at:es pnd (4) L, ” 1
¢ [N

" had expresse Ainterest in parficipgting in. t:he st:udy. 'I’hey includgd

. R ¢, - 's
[ -
. .

Univérsit:y of Hassachuse‘t:t:s, Rarbor Campus Bost:o]}
Queens College, New York (Phasb Do,

_ BRutgers ‘University, Newark, New Jersey (Phase 1)
Temple Univetsit:y, Philadelpﬁia Pennsylv[dnia .

-

a "

Y

L , University of ‘Illinois, Ur'bani » 7] .
- - [l - -
¥ ¥ University of ’réxas, Aust:in h ¢ .. ST
. 4 R ) o .. .
, : . Galiforuia St:at:e, Nort:'ﬁridge oL
C L R San Diego State Universit:y - o
"’ 1] ‘.‘ .‘: L) . '™ . .’i‘ . - . . L] . ;'
T - vlnv'ai_t_ion,, the following: locations,vere visiteg: 7 d j
..r‘ ; # ‘- ot * :’ : l: T - : ’ \
. & ! . ' Tt -y N r ' )
, Hr . ’reachers College, Colum!;‘ia. He at:t:ended a meet:ing_ of Project: »
) , Resources for- the Handi—cqpped and acquired a copy of Disabilit:x
' .Qur Challenge . . . I _
- . * i . . T . 4 1' M
s . Gallaudat: College' They do mot use the SAT but: have t:heir ot
| .« '+ ' Mmigsions Testing Program. . . .
. . ¥ P * . . - , '»l‘
‘ o , Gurzy College- They have a special program fo'i' t:he learning disabled.
L] , I T ) . R \ . *
' = ’ ’ R » ’ —u . A, "
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Temple Uﬁiversicy and Teachers College, Columbia Univeraity. Th maceiial.
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Erom Temple Uﬁivetaity describes physieal disabiliciea and, offered
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whiehria pervasive across all disabiIitiea. o Vot
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Blindnees tefeps to.a total 1aek of aight* with a11 oc er W
.degrees of visual loss eonaidered as. visuil fmpairtent. '

-

Some teachertﬁt y‘pave difficulty in"underacanding How a
blind stydent can’meet all course requirements. However, blind;! .
ngss is‘one of the, Easiest disabilities for a person: to adjusf .
a life. ‘style around. The'blind individual most often has a high -, -
e level of determination to accomplish everyday work that will lead = - .,
) to persongl goals. | This, determination of the blind petson is his
or her stronggst topl, and should be used ‘to help find equitable
- alcernaCiVea where eeesaary to meet -course requirenenta.

Some general auggeqciona for teachers of blind aCudenpazv j\

5
.o
‘

. ’ 1. Maké sure that chéfbiind perabn knows the course requirenencg. -
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6. Use visual aids as much posaible, 1ncluding the blackboard
prepared outlineés for yo?%”c asses, scripts for movies,
etc.

N .

7. Make ‘§ure that the deaf student is not left out when vital 4
1nfo;é::10n is presented. Write ocut any changes in meeting
:1?93, special arrangements, additional instructions.

8. If you are having difficulty getting an idea across,

- N _rephraae the thought and restate the sentence, rather
‘ than repeating exactly the same sentence.
" . - L} ;

¥."1f other srudents ask questions from the back of the
room, repeat them so that the deaf student can "hear . ;
) "+ the question too. ‘

10. Some deaf students must rely upon an 1ntegpreter to assist
in class. If you hdve an interpreter in class, we make
“the following suggestions:

as look at and direct all communications to the deaf
person, not the interpreter;

L4

b. face’the deaf person with the interpreter next to - 5
. <you and slightly behind you: s
c. allow for a time lag ¥ communication! the interbreter - h]

1s sometimes tWo or three sentences behind the speaker
and may have to use more digns to communicate the message
than English words spoken;

d. do not allow the interpreter to answer for, or to
take control of the situation - deaf people are just as s
able as hearing people to think and express jdeas,
and . C I

e. do not engage the 1nterpreter in cgnveraation - regtrict
compunication to the gervices be}ng provided to the
deaf student.

(From the Faculty Handbook for
Teaching the Disabled, "
Temple University) y

Q2

- -

Nine deaf students were interviewed for the studyeth institutions in’

Washington, D. C., Pennsylvania, Illinois and California. Six of the

L

QN
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. Fourteen students wi_ vigsual 1mpairgéﬁl wéye 1nterv1eweq for
T. 4 .-: f -

o . this stydy in six educational fnstifhtiqns in Ha&fachusetts, New York,

Pennsylvania, Illincis, Texas, and California. The segé?ity of thelr

a3 LI .
S " disabilities ranged from blind in one eye, to legally blind, to tetally
. - . -
) blind from Q%fih. Some had travel vision; otHers ugéd a cane or a guide,
d?g. The Braille version of the SAT was used by students blind from .
*

birth or early.chiidhoodj otherwise most visually impaired stuéents did
net reah Braille. Some used a ;eader, gome used the 1arg?—pr1nt version,
;nd gome used the regular ;ersion of gﬁe éAT. Thése uging .the fegular
SAT were given more time, large diag;ams, and/or the use of a t;kewriter
io‘record answers. None of our respondents reported using the cassette
‘J;ersion of the SAT. Only one viqually-tmpaired student ~ blind in one
e;e~— took the SAT 1;-a standard adﬁinistration. Angiher stuéent had
taken.thé SA£ b;fore he was Qrinded.
Iﬁterésting 1nformaiion was gfven‘hs by one young man whoséqklindness
. . . - .
was progressive. He had tak;n the PSAT and SAT in large print, but hoped
to;Eake‘the GRE with ; reader. Agdther young man was Slinded in an
ac?ident and repdrtgd on his difficulties adjusting to blindness and
relying on readers and tape.. "It takes me longer to gét 1t fgad‘and to
- write now that I functiﬁn in another mehium than print.” ’

The National Federation for the Bl;nd.and the State Commisgion _',‘

. ) ' ,
for the Blind were frequently mentioned by blind students as providing

/ . ) -, , . .
services for the blind appeared to be reasonaﬁlyﬁll organized in the .

. » .
&E;lp and suppoit. Perhaps because of the efforts of such organizations,

%
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* ifstitutions in this study with provisions made for Brallle textbooks,

readers and other services to the visually handicapped.

L .

Deafness

-

There are varying degrees and classifications of deafness.
The deaf person 18 cut off from the normal)means of acquiring "
and transiitting language. Communicat at all levels 1s affected.
Even where a_deaf person has laarned to speak, his/her speech
is usually "odd." -

Students who have hearing 1mpairment§rdo not usually* have
problems with math and sclence courses since they make use of
visual and tactile sense. However, English courses present enormous
. problems to profoundly deaf persons. The following statement by Dr.
J. L. Madachy, Chalrman of the English Department of Gallaudet
College, best sums up what we may expect from deaf students trying
to learn English: -

"You may assume your faculty that the problems faced by deaf
individuals tryiﬁg to learn English are enormous. AR analogoéus
slituation would be created if you or I pried to learn.Ruasslan
through written communication only. We also ask these students
to learn sufficlent English to appear to be native users of the
“ language; for any second language learner, natlve usage is a

w lifelong efforc."

Because of the serious and complex nature of this problem, in
some cases 1t may be necessary to waive courses for the pre-

lingually deaf student. For further Interpretation, please contac
the Office for the Disabled. Here are some other recommendatiops’;

1. Make sure thdt you have the deaf person”s attentlon before
you speak. ) '

2. Speak slowly and clearly, but without, exaggeration or
distortion of the lips. HNot all deaf persons can lip-read,
and even 1f they can, only about 26% of speech is visible on .

the lips. . . - .

-

3. Seat the deaf student 80 that he/she can see you.

4. Where pdssible, look directly ét the perébn. Also be
careful to avold obscurilng your face when you speak.

] . P
If - ’5. Use pahtomlme, body language, and gesture as much as
¢ possible to enhance the meaning of your words.
. ]
A *

“




)

S (__ J “ . —
6. Use visual alds as much possible, 1ne1uding the blackboard
prepared outlinés for you® classes, scripts for movies,
etc. :
’\-‘H 4 .f
7. Make ‘§ure that the deaf student is not left out when vital .
infopmation”is presented. ¥rite out any changes in meeting
t 1me , aépeclal arrangements, additional instructions.

8. Iﬁ.you are having difficulty getting an idea across,
v ,rtephrase the thought and restate the sentence, rather
* than repeating exactly the same sentence.

¥. 1f other Btudents ask questions from the back of the
room, repeat them so that the deaf student can "hear
“ - the question too.

10. Some deaf students must rely upon an 1ntegpreter to assist
in class. If yot hdve an interpreter in class, we make
"the following suggestions: .

a. look at and direct all communications to the deaf
person, not the interpreter;

r

b. face the deaf person with the interpreter next to i

<you and slightly behind you;

c. allow for a time lag 1h commynication! the 1nterbreter
18 sometimes tWo or three sentences behind the speaker
and may have to use more digns to communicate the message
than English words spoken;

. .

d. do not allow the interpreter to answer for, or to
take control of the gituation - deaf people are just as
able as hearing people to think and express jdeas,
and . I

- -2

e. do not engage the 1nterpreter in conversation - regtrict
communication to the services being provided to the
deaf student.

(From the Faculty Handbook for

Teaching the Disabled,
Temple University) .

L

Nine deaf students were interviewed for the studyeth institutions in

Waahington, D. C., Pennsylvania, Illinois and California. Six of the

-
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students took standard administratiqns of the SAT, twq had special

a8

administrations and one did not take the $AT. One profoundly deaf

student who had "done okay" on a standard.administration of the SAT was

also doing well in cgilege. 'She was a determined young woman with a goal
. B . :

for her life. 3he wanted to contact every hospital in her area--and
b .

eventually throughout the United States—-in 4 campaign to ifMist thap all
babies be tested fq%ﬁﬁearing at birth. She is determined and "not
afrgid" to push for the early diagnosis of deafness.

' Another'proﬁounxly deaf young woman who was the only deaf.member of
her f;mily was extigﬁely verbal through the use of sign language. T

She took the SAT ;ﬁ sign language from an inferpreter-in a nop-standard

administration. She gave us the single largest number of "bits" of

information of all the students we interviewed. She reported, "When I
I~ )

L% _ .
take standardized jésts my scores are always low. If people would look
e

at my work--my grades, or notes, or reading--they could judge me better"

Even s%udents with legs severe hearing impairment have difficulty.

One student, who had'mumps at the ige of 2 and suffered a moderate .
" * |

hearing loss, was not diagnosed as having a problem until the age of |8

* and not fitted with awhearing aid until the age of 16, She took the|SAT

. oy . |
in-a standard administration. "I don't always make a connection betd{%n/

L

words as they sound and as they are written. Probably my vocabulary

. , ) . . .
suffers as a result. My scores seem to indicate I can’t read or write.," >

A fourth deaf student took tﬁé SAT with unlimited time in the verbal

portion but stahd&rd conditions in mqthematics- Additionsl tim;/is not
. - 4 .

the aolution, however, since the problem is one ¢of understanding. He

2 .

' - -
[

e,

Q ‘ ( ™ N 3 J
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explained the difficult les he was. having 1n college even with an Inter-

- -

- . ! .
. preter, fn the classroom. 'From the moment when you gej,confused, it’sa

impossible from then on. 1It°s a three-way problem. If the interpreter

doesn”t understand what the professor is saying, the (deaf) student

»

surely can’tc.”

' "Mobility Impaiged
Spinal cord injury, cerebral palay, or any pnumber of problems
. including tempofary problems such as bgoken bones can result in °

a person requiring a whaelthalr, crutches or special braces.
Whenever physical mobllity 18 restricted for one of your students,
you may be helpful in the followlng ways:

4

1. Atert the guard in the building that a student in your class
may require regular help in gaining access to the bullding.

2v Help-the student obtaln any special elevator keys necessary.
? -
' 3. If there is*difficulty in carrylng, help the student
® "make arrangements to have materfal brought to him/her.

4, Have Sther students assist where neceasary witﬁ doors A

" or moving chalrs to accommodate the wheelchalr.

The Dffice for the Disabled may be able to help the student
find volunteers., Encourage him/her to ask for such aild.

-~

Pl

(From the Faculty Handbook for

4 Teaching the Disabled, Temple
- Universicy)
4 . )
Cerebral Pals ' .

results in a variety of disahilicies, particularly lack of control

of the voluntary muscles, resulting in difficulty in walking,
» writing, and speaking. A person suffering from cerebral palsy way

or may not also suffer Erom convulsions.

Cerebral Palsf‘gefers_tg perwanent damage to the brain. It

h]
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i X ' v
The following suggestions are offered:

1. Persons suffering from cergbral palsy may have great diffi-
vculty in exp:essing themselves, even when they know what they want
to sdy or write, ‘#hd the faculty should have patience with this,

~.

2. Because of these difficulties, such students may require
special examinationms. i ;t?

(From the Faculty Handbook for
- . Teaching the Disabled, Temple University)

-

Mobility-impaired is not a true category of disab{lily. Rather

it is & category for students characterized by the use of transportation
aids such-as wheelchairs, crutches, or braces. logically, ca;es and

. guide dogs for the blind are also transportation aids, but the blind dre

not included. The category of mobility-impaired includes students with a

’

wide range of congenital or adventitious disabilitles. Within each

. of the disabilities there is a range of severity from mild and, non-observ-
e
able forms Lo extremely severe forms. _we'interviewed three paraplegics, .,

Eodg quadriplegics, one student with anthro=-gryposis, three post-polio

‘ﬁﬁkgfﬁ&Eﬂt%Tﬂens‘with spﬁta bifida, two with muscular dystrophy, threge with

~
multiple sclerosis and eleven with cerebral palsy.
. H
One of the most inspiring'students was a male quadripleglc with an
' 4

2rm brace and an electric wheelchair. Hurt ig an accident the summer

QL S

before his senior year ia high school, he had studied his schoolwork with
the help of classmﬁtes along rwith taking physisgi therapy at the hospital.

k
He returngd to high school ia time to make up his work and graduate

>
with his class. ("I didn’t want to graduate with the juniors. ™ He
immediately preﬁared for college wihere he majored ina bilology. He planned

on.goding to law school and working in the area of environﬁ7ﬁtal law.

+
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The most difficdlt interview we had was with a lovely young cerebral

%

palsied student. 5She was in a motorized wheel chaff which she operated
with her chin. She had a great deél of trouble with communication .

because her speech was ‘hard to understand and her spastic arm movements
) .

mﬁde it difficult to decipher the words she was trying,to spéll from the
alphabet chart in front of her. iu.waQ\{:disquieting interview;

I felt unequal to the task. Yet when we finally did communicate, her

" !
face 11t pp beautifully and she seemed as pleased ag I felt. The inter-

view lasted 50 minutes and was emotionally exhausting. How frustrating

it tust be to have an intelligent mind t{apped in 2 body that can’t

1

communicate well., .

D exi

Dyslexia 18 the name that has been applie&\to seflous reading
difficulty for which there 1s no obvious cause (such as a vision
problem). Persons who are dyslexic experience problems with printed

__. material and generally have difficulty with spelling. The student

' ghould be asked to clarify the exact nature of his disability

and the degree to which it might interfere with normal requirements
of study. Arrangements may have to be made 'O have textbook .
material recorded and the student may also need to tape record
classroom lectutes. 1In order to qualify for these: special consider-
ations, the student must have clinical verification of his disability.
Temple s Reading Clinic may be used in this regard.

{From the Fac®lty ‘Handbook for
Teaching the Disabled, Temple
University)

- ..
——

Five learning disabled sgudé%zs were formally 1ntprv1ewed for
the study. In addition“contact was made with 10 or 12 more students in a
special program at Curry College in Milton, Massachusetts. Curry

uses the WAIS to identify students for admission to the P.A.L. program -
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(Programs of Assistance in Learning.) Peaks and valleys in fhe .

-

WALS profile~-low Performance and high Verbal scores or h}gh Performance

and low Verbal acores or compa;able Verbaliand Performance scores with ,
low Sequencing and ﬁig}t §pan1;he1p to ldentify the le%rning-disabled./

Curry also interviews the stident before admission to identify those

with severe emotional probléms, to obtalin a wriﬁlng sample)and.to,begﬁn

: ) P

planning a program of support. ~

Béﬂﬂi%;ﬂﬁf

Handlcaps are sometimes differentiated from disabilities as belng

- ]

1

characteristics of the environment rather than the person. Such handicaps
may be physical or psychological: the physical handicapg_involve such

2
things as communication and accessibility while the psychological handicaps

*

involve attitudes. While some people with digabilities harbor actitddinél
. handicaps, all disabled students to some degree are handicapped by the
o

attitudes of other people toward disabilities. These attitudes are

- -

explalned eloquently by a professor of English at Franklin and Marshall -~

. -

College: . (r‘

Now, to be handicapped simply means to be limited, not able to
do everything. ¥No human being ig able to do everything, so to be
human 18 to be limited. Most people, however, when they first meet
me think that I am an oddity, because in sddition to the usual set
of human locapacities, I cammnot see. I am stuck with that, or '
rather with both of those things. I am stuck both with my blindness
and with other people’s reaction to it. They are separate things,
but combined they make a pretty marvelous mess fto deal with. They
constitute a rather special degree ofi1imitation or handicap.
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I aminot about to stand up here and ask you ‘towvbelieve the
ptous and hercoic lie that oy blindness has not been, is not now, and
will not continue to be a most constant, profound, and infernal
muisance, Because of oy blindness I cannot, enjoy the beauty of the
world at a distance. I do not know what oy wife or’ oy children leook
likg. 1 cannot e8 oy colleagues regularly do, plck up a book and
read it.. I cannot gracefully pass the salt to a guest at oy dinner
table. I conslder these gerious and very terrible deprivatioms.
What is worse is that they force me inte a dependence on other
people, and I resent those dependencies; but I have to3garn to live '//"'J
with theo as gracefully as I can, teo accept thew, as I must learn to
live with the fact that I camnnot watch the cardinal feeding its ,
young in the nest just outside our bathroom window. So, oy U&indness
causes De a lot of personal distress.

. ‘A annoying as this distress 13. it {g not cooparable to other
peSple’s cornception of how blindness must limit me. Since 1 cannmot
see, they assume that I am either sub or superhuman. Whether
sub or super, the result for fme is exactly the same. I cannot be
commynicatgd with., I am outside the pale. I do not belong.

»

Pecple geparate me from the waro brotherhood of mankind, either
by excessive plty or exceasive adoiration, and by either emotion
they show that I am closed out of any possibility of ordinary
relationships with them. In Paris, in London, in Sarajevo, in
Stockholwm, and in Watertown, New York, the yaitress says to oy
conpanion, '"Does he take sugar in his coffee?" 1If she were to’ ,
think about it, which she does not (nobody does), she would have to
explain that I seem to her like -some marvelously trained dog, who
has learned how to sit up and eat at the table and drink gloost ldke
& person, and cen only be communicated with through oy trainer.

Now, am I angry? Yes. I8 my anger & solution or-a small step
toward solving the problem? WNo. A joke might be, something or
other that-would suggest that I actually share lots of feelings with
her. Something like, ''I like oy coffee just exactly the way you like
yours, Sweetle." Then maybe she oight giggle and go on to say to my
master. "'Isn’t-he wonderful?" With the word "wonderful" she has
flipped me over from the sub to the super. Which is no progrss

for me, but it is at legst & change. She has flipped me into

. ‘that same box, at the other end of the spectrum, into which I

am tossed by prospective employers.

1 have applied for feaching jobsrin every reaspectable four~year
fnstitution in the United States. I send off a description of my
background. qualificatibns, publications, and all that, and the i
reply comes back with "Dgar ¥r. Russell, you’re obviously just an
amazing person. It’s incredible what you“ve done. Yale. Oxford,
those fellowships, won an international competition, all .those:
books. .those stories, those articlés you've written, and all those

£
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years of -chairmanship with that big English Department, why, you're
‘Just miraculous that‘s all. Just miraculous, that’s all I can say.
As to this job, we just don"t see how _you could poasibly manage it,
there are people to see, and well, we're just really sorry, we're
sure you understand. " With cordial admiration” and-then the signature.
Oh, I understand all right. Angry? Very. Solution? WNo more than
vith the waitress. Should I write back to this dean or president and
point but’ the logical contradictions between his praise and his
rejection? He is no dummy. He understands the contradictions as
well as I do. He just does not want me around, that is all. And he
does not because he thinks I am different. That would make hie
uneasy.. Because it would make him and everybody else uneasy, it is
IR more simple just to writeyme off. ' So, what might help? What might
) help is almost always impossible. What might help would be to get
him out for a cup of coffee or a drigk. Or lunch. To talk. 1In
that talk we might get ocur ideas colliding, our values engaging
. each with the other“s, and at the end of. an hour, maybe two, he
pight feel, “Ves, while there are differences, they arer superficial.
But more important, there are basic similarities--concerns that
— we share,. sensibilities and attitudes. ' Above all, the things that
we share are far more imporgant than the differences that appear to
separate us." '

(From Robert Russell, Liberal Education
. for the Handicapped in J. P. Hourihan's

9 Digability:" our Challenge) .
N i

*

Fl

On the wall of the han&icapped students” office at Temple University
was a poster obtained from HEW in:Canada. A copy of the poster is included
as Figure 2. It makes the same point that Rsbert Russell delineates:

our attitudes toward the disabled can be their biggest handicap.

(o
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TAKE THIS SIMPLE TEST -
, T0 SEE
WHETHER YOU ARE A HANDICAP TO THE DISABLED

-

(Try to be ‘as honest with yourself as you can.)
P ,ﬁﬁi ' o o

L

-
%

Do you ever feel awkward in the-presence of a disabled
student?  w: )

»

L] - -

- ’

‘Do your actions ever indicate to a disabled studént that
you' consider them mentally disabled as well?

!

Would you or your company employ a disabled person?
(How many are on your staff currently?)

-
-

Are fqu unaware of the problems some disabled people have
in using public transportation, gaining access to many
+, public buildings or using public conveniences?

¥
1

D¢ you ever catch yourself treating disabled persons as
less then normal people?

If a disabled person were attending a social gathering would
you avpid that person? Would yoy pay that person extra
special attentionmn?

If you honestly answered Yes to one or more of the questions, think about why
Lo ‘you did. But, for your own sake, don't feel terribly guilty. Given our back-

grounds and our soclety, it's almost predictable that most of us would not
feel totally open and free in our attitudes toward the disabled.
- not to say we can't change or don't want to change.

But that's
OUR ATTITUDE TOHARDS'TH§ DISABLED CAN BE'THEIR ﬁracasr HANDICAP.
Figure 2, Wall Poster from HEW, Canada
' ) ’
f .. 37 ” .
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Chapter IV

Handicapped Students’ and the BAT:
A The Conditions of Testing

e

In this chapter and the next comments from students and administratots
about the testing of the disabled will be presented. In this chapter the

conditions surrounding standardized testing will be covered and in the

. \
next chapter the SAT itself will be discussed.
. i .
Most comments from students and admnistrators about the conditions
, 3 _
of testing gseemed to group themselves into three categories: a lack of

knowledge of alternatives to a standard administraiien, interpersonai

*

problems in test administration, and time and space Gonsiderations.

Sections of this chapter will be devoted to each of the three categories.

Lack of Knowledge of Alterhatives

Most %f the disabled students interviewed for this project had taken

the SATs. A few had been able to avoid taking the SATa by going to a:

-
.

community college and tranhferring to a 4-year institution. One such
! .

student, legally blind and bitter about her educational experience, reported:

«++I was held in ghe school of the handicapped for more than

. eight years and learned little or nothing. "They're the main reason
I am so far behind now. I was never even allowed to take the SATs
because they thought I would fail. .

Two other students from hospital schools had taken the SATs and described
how important they were to disabled. students confined in institutions:

-««For the hahdicapped, college 1is often the only way out of the

hospital school. Scores on the SAT or ACT are yitally important
because being handicdpped means needing college more.

*
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. . ¢
« s At the achool for the disabled we were taugpt to accept one

another and get along -- npt to accept one another, get along,
and compete. Yet college was the onﬁ-way. out.

-

N ]

Even those disgbled students who lived at ﬁomg referred to the 1mportance

“of the college admissions testy in their lives:

- L]

.e.The*only way for a handicapped student to leave home and be on

his own 18 to go ‘away to school. You need good SATs or ACTs. y
./

Shrprisingly, many of the disabled students interviewed in thi;//

study tgopk the SATs in a standard administration. (See Appendix C

1

for a complete listing of "disabled students in standard and non-gtandard

test administrations of the SAT). Alqost half of the students/in this

study had taken the SATs in a standard administration but, ¢f those who

did, most felt théy would have done better in a nan-stan§érd administration.
. B / r
Although some disabled students acknowledged knowing apout non-standard

administrations but preferring to coumpete In a standéard-administration,
more often the reverse was true. Many students qﬁﬂnowledged their
1gnorancelof altérnatives to a standard test édﬁinistrﬁtion although;

they might have preferred it. ‘ .
/ ;
Table 2 presents notes and quotes from disabled students rq?eiring

to their lack of knowledge of alternativea to a standard adminiBtration

of the SAT. That the alternatives exist ia.not a matter of dispuie; that

T

their exiatence 18 not readily kndﬁn and undergtood 1s a matter &f
. o

concern. School counaelora and teat administratora seem to be
& LS

differenéially aware of the needs of the disab}ed students and @he

poaaibilities for qﬁapting’the SAT administration to thoae needs.

: i

-
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\ - Table 2 ' '
/... P . b )
5 - Lack of Knowledge of Alternatives
' . . ) “ . * . 4:‘
Quotes and Notes from Students : - .
¥ ST 1 [ w LI v

S1 . (Wheelchpir) "If 1 had known I could have taken the test on campus --
given by the director of Handicapped Students Affairs,
I would have." .

Sy (Learning "You need to send.materials to high schools sdying Af

bisabled) you have a disability send for materials."

33 (Post Polio) "1 would have been more confortable if I copld have

. had somebody to mark my dnswer gheet. I djdn't know
that was possihle.” _ y .
34 (Legally Counselors should be informed of the large-print
blind) . version.” } . v

S5 - (Partially, "It's not readily known that thefe are altlernate ‘

sighted) versions."
* d .
36 * (Deaf) "I took the.test with the rest of the class. I didn't ‘
know I could ask for wore time." (Deaf in ome ear; B
hearing aid in other ear. Reads lips.) '
37 (Cerebral "I was in a standard administration--I didn't know of
Palsy) . ahy other way.‘_COmmuniéE:e what's availablen"

Sg (Legally "I should have been able to take the test parts of
blind) 2 days. But I didn't know." "

S9 {Cerebral "Increasa publicity about nonrstandard administrations
Palsy) . at the high schools. Only if you work .hard can you >

find out about them."

-
-

: Quotes and Notés from Administrators

., - § )
- . L} G
Al (Commission for Students from urban-districts Eﬁp Texas) have resource -
the Blind) teachers and advisors who are aware of what ig avail-
able, Away from urban areas, they may not be so
knowledgeable.

’ \

B ) »
20 .
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At Temple Univeréity we intervigwed the-parent of a student with a’

-
-

learning disability. He told us of ghe difficulty he had had finding out —

about the possibility of Eollege admission for hfs 86n who paerfprmed
% -, . . , .
below average academically but was gifted architecturally. The standard
- . “ a ]
adminigtration of the SATs Seemed to be an impossfgle barrier for admigsion
» !

to colleges with goéd progtamsbin architecture. The possibility of a

. non-stﬁl;ldard administration of the SAT, which he had learned about ong

the day beforg the interview, seemed to offer a measure of hope1

The/bonditionS_under which the SATs are taken 'are largely dependent

.. ’ :
on the test administrator so it is not surprising that many. comments we
received concerned interpersonal problems in communicatiop between the,

disdbled student and the test administrator. =~ . -

3

oo .
Interpersonal Problets in T st/Administrépion
- &

Earlier in this report we learned that one overriding handicap faced

by the'disabied is the attitude of the able-bodied toward people with’

4 “

. disabilities. Since this is a cultural phenomenon that is wide-spread in

\,‘

cur society, it igrnot surpfising that some ‘evidence of its existence is
- [ S -
. .
found between handicapped gtiMents and test administrators. Some of

theﬂf problems are Biven'//frable 3. ‘ s L

. It would be wrong to asgume that most test administrators present_r

¥
|¢. -

problehs to disabled SAT candidates or tHat most disabled candidates

IEE T . . » ¥ — . »

pregent problems to test administrators. . Most teas administrators ¢
"‘"\-\ . a o+ . . a /

encounter disabled students celatively infrequently and, until tecently,

—

x . .
only infequedtly did handicapped student& take the BATs¢ As more and -

b ]

more di?abIed'studentg‘tﬁke advantage of the opportunities provided by

R

*

*
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Table 3 o A

3 s s '
Interpersonal Problems-in Test Administration . !
: : ) P

Quotes or Notes from Students N . ) i

L

(Cerebral Palsy) Student with crutches took standard administra-

. . tion at a catholic school. '"The teacher (test '’ A
. , admin.) was uncomfortable with my disabilitcy. ,
. . o .He kept asking me questions like ...did' I know
SR * e . what I was there for and did I reallze the im-
o . . portanée of thé tgst, etc, I felt he l
questioning my mental ability."

- ;Sz kLegallx blind) "People expect us to be whizzes or slow; they
4 ‘ \ . . asgume we can't be normal. They either don't
' . . beljgve in .the handicap or they treat you as
o - ‘ .- ‘* spec and make lifé too easy.

I fough&vto take SATB. They said there was no .
; . * { ) . large print version! A guidance counselqr gave
3 * . | the test to me orally; she was aggravated when .
. ) \ I had to ask her to repeat. I would like to have **
i . taken the test with somebody who believed I would
\ ‘ pass."” - ,
- ) . —
(Blinq) ' g ,"I took the SAT alone with reader-teacher for
! : 9-1/2 hours. With my type of blindness, after a
| . while gy vision blurs and I have to rest. I tried ¥
. to be meticulous taking the test, I had one break.
' ! (besides frequent rest periods) and then my teacher-
® . accompanied me to the bathroom and back--as though
shé'didn't trust ke not to cheat. My brain was * .,
sgrambled after 9-1/2 hours, and isolation inten-
gifies the interrogation process.” ¢ . . .
(Legally deaf) "A specialist in handicapped students should be in
) charge pf testing.” . er-,

- 3 . - » . . i
'S (Lé;gliy'blind) "My teachers didh't believe I had a problem--or :
o~ LT ) « didn't do anything to help. I got all Dg or F¢
C “until my senior year when new laws came into .
. ) - effect.. Then-my gocial worker got large point books, .
. fﬁ‘ magnifying glasses and readers for me, I got all As
K ' and Bs éxcept a C in math." .

, .
“:T‘ . ."‘ ‘s . .
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. . ) Table 3, ~ continued ' . )
. ' 8
SG (Quadriplegicl "The test admini'trator was flaky." * p
S, {Legally blind) "Writers (amanuenses) some times inhibit you be-
T ’ cause they keep waiting for an answer, Tape )
) recorders might be okay.' <
] _ R
S8 (Deaf in 1 ear, "When a test administrator walks around, it is .
hearing aid in hard to hear what he is saying. T try;..then I
¢ other) . read directions again: I lose tihe."
Sg' (Cerebraf Palsy) "Communicate what's available inform test adm .
. - istrators abOut conditions fofﬁtgsting the hqﬁE -
capped ” e
‘810 (Moderately "Giwe instructions orally--but clearly,‘s““ﬁi and
, . deaf) distinctly, 1 always haVe to read them again awd
St » and that makes me slower." -
S (Quadriplegic) "The test administiator kept coming in to gee if
11 f -
N 1 was finished yet." .o . s
S12 (Legallégijtﬁd) “The testing conditions were unfavorable, There *
™ were frequent’ interruptions and a lot of preéssure
to finish."
513. (Cerebral Palsy- "It would have been easier if there-had been nobody
‘severe) there."

e ¢
i ' .

Quotes or Notes from Administrators

7

A The Handicapped Student Advisor told of gn,MCAT exam where the, accessible . .,
door. was locked, holding up the start .of the exam, and during break the .
! accessible bathroom was locked causing additional delay. Test admin-
istrators need to be aware of and ready for the possibility of disabled#
students taking standardized tests, Reaction to disabled gtudents is -
.often hard-line or soft-line; geldom typical, direct, matter-of-fact,

The most important'thiné with regard to testing the Eandicappgd is to
have’'a compatible person do the testing. We have one person who is
handitapped who can deal candidly with the disabled. "My feelings of
inadequacy would make me tense--so I wouldn't be a good examiner, I
feel inadequate.' ! ) )

. \ - y

B Y,




"+ Tdble 3 - cogtinued
8
' A3 "Information about giving tests to the handicapped is hard to
find. Iiknow it must be buried somewhere."

4 "It is imé\btant to check on test supervisors peribdicallfl~and :
that is especially true as regards their sensitivity with handicapped
candidates. How often has ETS met with its testers?"

&
*

Ag "We' need,'specific guidelines~*the same for all tests.” .
- » ,-)- . .
A "Setting’ up'the proper testing environment is important. You must

‘ 61 be .sensitive to the needs of the disabled and they must be allowed
to set breaks according to, their own stamina.*
|
Ay  "Two things arg especially important for testing thg disabled: the
7“determination of an extended length of time for taking the test and
setting.up €He proper testing environment. The test administrator
néeds to be ensitive to the disabled student. Talk over the
situation. "Do not test too long af one time."

.
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recent legislation, test adminstrators may galn wore awareness of and more
1

experience with disabled students. Even now, many of the handicapped

students feported_com{ortable conditions within the testing situation.

“They treated me nicely," were remarks frequently heard by the interviewers.
¥ - ’ )

And we heard of many cases where extraordinary effort was made by many
people to meet the needs’of a han&icapped individual. .

"« .« .Students here must take an English Placement Exam. It was a
large hassle but we finally got 1t put into Braille. It took 3

Sreaders and proofers and much time before the job was done because
the neirest: sighted brailler lived 45 miles away... We were supposed
to return thatltest but no way! We spent days and nights on 1t and
we doq't want it to leave our office. .

Along with improved interpersonal relationships, disabled students

often mentioned,tf@e and space considerations in the testing situation.

Time and Space Considerations

E

one of the most common aspects of a non-standard SAT administration

. .
1s the increased time permitted for taking. the test. It.1s hard to

disentagle time from the pressure students feel to finish the test and do

well. Some of the comments on time made by students and administrators

18 given in Table 4. Space and other considerations are covered in Table S.
Time -and space considerations fade 1nto one another when one considérs

[ . L}
' the length of the test and.the physical capacity of disabled students to

, v meas up. The time- for takilig the test needs.to be intergpersed with
- ")Zf::aij reat. Most able-bodie; stgdents are-tested between 9 and 12 in
the morning. The time is extended for disabled students but this means
that less able-bodied students (the handicapped) have to hold up longer
under the physically exhaustiné.conditibns of the teéting situation.

»
. Spaces between testing tiites could help alleviate the problem.

4

r-
J




Quotes and Notes from Students
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Table &

Time Considerations

*

o+

(Legally blind)
(Legally blind)

(Legally blind-
Nervous cond./
passes out occ.)

(Polio)

(Cerebral Palsy)

(Severe Cerebral

‘Palsy)
J

r

(Advenkitiously
blind)

"Time pressure on the SATs keep a lot of handi-
capped kids out of college.'

"I was read to. She went fast—-I didn't have

unlimited time." )
, i) 4

e

"1 was tested for 9-1/2 hours in 1 day--1 should

have had parts of 2 days."

“with all that time pressure, I can't think. You
shouldn't do that to anyone--not just the handi-
capped. I need large print and more time."

I”Main problem is speed in writing. Professors

give me extra time--2 hours = 2 hours, 45 minutes.
I got extra time for SAT and did better than I
deserved (690+)."

+

"I need double time on math or reading. I did
poorly

L

"“Time and pressure most difficult. It would have
been easier if no one had been there. Speaking
personally, time limits are stupid. I need one
day for math, one for verbal."”

"It takes me longer, to get it read and to write now
that I function in another medium than print.”

[y
[
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Table 4 - continued !

P

0

Quotes and Notes from Administrators .

A, "An'epileptic student had a seizure under the pressure of the test
. administration." :

.,
Az "Reading aloud generally takes twice as long as reading silently.”

A3 "Why timed?! Concept Mastery Test is not timed and it has been
used by the Graduate School at Indiana.,”

*

A4 "Testing of the atypical student is more important than the test-
ing of the typical student, Don't give handicapped gtudents the
additional handicap of time pressure.”

. ﬁ;iq

Ag "Doub}e’f&me is enough time," : .

V4 .
A Some mobility impaired students have difficulty with standardized
! tests because of the length of timd they have to sit and the position
they have to maintain, They need more resting time,
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; Table 5 " T

Space and Other Considerations

-

Quotes and Notes from Students

S1 (Quadriplegic- “®"l'yeed a place to put the papers-—-a tafle, so
with hand splint) that my wheelchair f£its and I have spdce for
papers."”
) 52 (Limited use of - "The size of the test was difficult to work with..
: limbs) . How about a loose-leaf book with pockets so people
could handle the- pages easier* Like one-at-a-
' ) time,"

53 {Post Polio) "Special tables are needed. Space to work 1s a ‘
real problem,"

5, {Quadriplegic) “"Could you split tests up into parts?“

r i L}

55 (?isually - "Florescent lights are difficult for the visually

impaired) 1mpaired "

S6 (Spina Bifida) "Take test alone with more time. Sh&féen the test.
Take test on different days. A special answer sheet
would be helpful. You need longer breaks during the
test,” ‘

S} (Cerebral . "Length of test a difficult factor. When you're slow

' Palsy-medium you see other people completing. You hear pages turn- *
: severity) ing? It's bad for your morale, But one on one can be -
difficult depending on the person, Sometimes there's
. a feeling of not being trusted--and that's.a downer.
Trust is necessary. Special consideration for the ’
disabled is not trying to get an edge oh somebody else.”
!
38 (Blind) "It was long. I was really worn out.” MR
&
[ Tt
y Quotes and Notes from Administrators
' Ai No room on campus is suitable for testing,
A "Measurement and Evaluation Department agreed to supply a reader if okayed

2

by ETS for a blind student., It took'me (the Director) two hours on the
phone with ETS to get. approval.”

H

s
o
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In this chapter we have covered comments by students and administrators

about the conditions of testing: the lack of knowledge of alternatives

_to standard administration, interpersonal problems in the testing

situation, and time and spacé considerfitions. 1In the following chapters

we ghall cover comments relative to the SAT itself.
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Chapter V

Handicapped Students and the SAT:
The Test }tself ' ‘

’

”~

In Chapter 4 the conditions under which disabled students took the

SATS were the focus for commentsé. In thisechapter disabled students and
administrators speak to the test itself. Three areas of concern are
covered: the answer sheet, the SAT s gubtests and ltems, and the r.est'

lnterptetation.

» i ’ o
’ 14: Answer Sheet , . ,

The single moat consistent complaint from the visually handicapped

and the mobllity impaired 1gpludfhg those with cerebral palsy was the

separa:e answer shegt. Comttents about the answyer sheets from students

- and administrators are pré%ented in Table g- The physical 1nab111ty‘ofl
man§ students to conform to the requirements of the machine-scannable
answer shee:-need_pot present the problem it sometimes has. There are
alternat%ves=‘,some students write or type thelr answers; on?ers'have an

amanuensis. An amanuensis, however, may cause a different prob;eﬁ as

- . *

indicated by student Sizo K relatively stralght-forward solution was

shared Qith us by administrator Az and 18 presented in Figure 3.

The Magliéhe answer sheet 1s flexible enough to be adapted by him and
i

oth?rs for use in all kinds of sEandardized testing situations. Even

I - severely ?pastic students have been’ able to use therMaglione answer sheet
without requiring an amanuensis except to transfer the answers Eé the *
official answer sheeta This measure of londependence has meant a great

w

deal to handicapped students. f,

- . %
. -
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Table 6

The Answer Sheet

L

Quotes and Notes from Students . ,e

51

13

(Polio)
(Leafhing
disabled)

{Cerebral
Palsy)

(Legally
blind)

(Legally
blind)

(Visually
impaired)

(Arthro-

gryposis)

(Visually
impaired)

(Cerebral
Palsy-medium)

'(Quadfiplegic

with hand-

_splint)

{Cerebral
Palsy-severe)

(Quadriplegic)

(Cerebral
Palsy)

)

"The answer sheet frustrated me."
’J ]

» -

"1 brought my typewriter; somebody else twansferred
scores."

"Filling in those little spaces is difficult.”

“Seeing the'spaceEQih the answer sheet is hard."

. S .
X

"Blue mimeos are difficult; so are those answer %7
sheets.é'

"If I had had somebody to mark my answer sheet, I
would have been more comfortable.'

“"Filling.in those little holes was very hard. How
about puntching out holes--1like a ballot? .Making
the mark really dark was difficult.”

"Those little circles are hard to see. 1'd like to
matk my own test not the answer sheet.”

"One matk is better than £illing in circles.”
Y

"1'd rather bubble in the answers mygelf than have ’
someone do it for me; I'd fegl they were judging me.”

*

"The answer sheet was impossible. I wrote the

answers."

"Math is difficult for me. It's the ability to write
{that is the heart of the problem.] When you talk

the .answers the whole test~taking situation is different.
1f you don't know the andwer right away you think‘ '
the amanuensis thinks you're a jerk."

"The scantron with parallel lines is easier to yse than
the bubbles." . .

*

.

91 .
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-

//Guotes and Notes from Students

Slﬁ (Cerebral "If boxes {on answer sheet) were larger, that would
Palsy) be a big help. Bigger pencils would help too. I'd
1ike to take it alome with a large answer sheet.'

{Severely disabled cerebral palsied student who \\
_ cannot f£ill inm bubbles.)
i

.
.
va

Quotes and Notes from Administrators

A Answer sheet Tg difficult--not used by legally blind.

A

5 Appended as.Figure 7 is a copy of.the Maglio

25 answer sheet for dis-
abled students: a legal size sheet of paperawith space for 10 answers
to be marked. It is especially suitable for cerebral palsied or

visually handicapped students or those who have difficulty with answer
sheets,

"We mark this general answer sheet to correspond to the test, then

~ transfer the answers to the regular answer sheet after the testing
\ is over."
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Besides the answer sheets, disabled students mentioned prdblems

related to the subteéts and items of the SAT..

L

The SAT: Subtests and Items
/

Broader evén than comments on the gubt®sts and items of the SAT were
' (
couments from ‘gome handacapped Students about the relevance of the SAT itself.

. '

-

...Studentsuwho are-handicapped from birth have a different
! Jframe of reference because of lack of exposure to "normal
situations.” .

/.4 »
«+.Handicapped students often do not get a chance to social-

ize 'like others or gain experiences like others. So perhaps
the test questions are less relevant. )

* K K

ever most handicapged gtudents recogniéed the need for the SAT. In @™~

conversation two ma gtudents--one with cerebral palsy, the other a
. . - X R
quadriplegic-—-discussed college entrance exams: , T

.
o

(Cerebral Palsy) ...Do we have to weasure up to somebody
else’s standards? We fight with ourselves everyday to perform. .

-~ . = R ,
. ! &

(Quadriplegic) ...But tests have to be standardized. 1It’s
got to be the same forweverybody. But you need to be able ¢o
adapt them for people wifh disabilities so the disability doesn’ t

' affecu the scores.' . .
- bl

Couments from studentq and admiﬁistrators about the SAT, its subfests and
items, are presented im Table 7. Additibnal materials, concerned solely
with the relevance of standardized tests for the profoundly deaf, are

.contained in Appendix D. Questions of the relevance of the SAT for

*, LY -
spﬁgific groups of handicapped students are related to Quﬁstions of .

validity and/or the norwing of tests for specific populat%?g;“of handicapped
.- X4

° students. Frouw.the perspective of some students - and administrations -

-

it,comes down to the queshion of test interpretation.

Cn
SN

. ] - /
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) s o . Table 7 - > $ e h . g
- . T ' - ; ‘- 13 . - Y
The, SAT: Subtests and Items ’ vt
& - - : ’ . . ‘ & .
Quotée,and Notes from Students ' . . oo ¥ . . . “ J
Sy (Dyslexia) "Vocabulary subtest: "My auditory recognition of words

is better than my visual--the medium 1s better for me.

¢

¢ . I'd do better on vocabulary 1f T heard the word spoken.
. 82 (Hearing T "Vocabulary is hard...and Reading Comprehension.”
. Impaired) . s . ) .
: . 83 (Learning ' YT have better recall orally. . Cassette -plus written .
h ) Digabled/ material would help. I couldn't finish reading. . t
»D¥slexiad . comprehersion. You should separate speed ¢f. reading .
’ , N and reading comprehensid// . ’
.S&' (Blind) " " " peed the raised line drawing kit for math--1t should
. . be maadatory. 1-did better than.I expected." "I had
" « to get into law school without. .the LSAT." ) .
) ’ - N ’ ) .
' S¢ (Cerebral "I need to hear words and see wocabulary.”
° .7 % Palsy) 7 . o~ '
R S . ‘ \ ) - ] .
86 {(Profoundly . "When I také standardized tests my scores ard always )
©  deaf) o low. Many of the qué¢stions are ambiguous .o me. ~
. ’ Hultiple choice answers are difficult for me because
’ ’ . _some sentences/answers were very similar. True-false ~.
' . ) questions are hard becausg of the language difficulty-
‘ t [, _¥" P never learned howto answer tricky questions., When -
h g . .S people look at my work, ‘they can. judge me' better. ETS ‘+
. ', should become afiare of deaf people's language level ,
.o . . . and the problems it can create before giving them a g
) ' test, I would like to have an interpreter with fie
. - - becQusejsometimes I don't understand the question."
3 ] S? (Moderately "I don't always make connection between wordé as '
4 deaf) Q" sounds and words as*written. Probably my vocabulary
suffe% ’ E
) \ _SB' - (Blind) - . B MIE 1g %ortant to have :l.nstructor there for the
b , o braille test In math. There are different ways €f
: ; writdng math in braille. Sopetimes I couldn't Tead
. - the problem {(in braille) a needed an instructor who
(i£ ) e _© could refer to the printed copy."
(\ S9 (Quadriplegie) . 'Test forms are mighty crammel. It's easy for me to
- ' \ © . get confused under pressure compared to when I was -

P . ¢ n6rmal." C . g
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, & _*  Table 7 - continued - o '
SlO‘ {Ledally blind) "Math ie most difficult. The print isn't large -
. enough and the contrast is a problem." ’
. . . . ’ . y s
: ) ' 1 . A
* Quotes amd Notet from Administrators - .
’ s ] - L} -
- . .. - , . - . .
A "Certain kinds of test items are very difficult for blind (or visually

* 5 handicapped) students becaus€ they require .the student -to'hold a
number of choices in mind while making a decision. These difficult
items include long matching questiong-and questions of the form-- a
and_ b but'mot ¢ ‘and d, etc. Questions involving dilagrams, graphs or
¢ , pictures can be very difficult. If und¥rstanding graphs is a necessary
part of course work, we suggest working with a raised 1ine;drawing kit
available in the Disabled Student Center."

"4

<A, "To explain a chart or graph to a blind person is a traumatic experience.
We can provide good support services but we can't overcome inappropri~

. ate test format." 1

A3 "In the cassette version, the mathematics test is appalling--simply
awful. It has' to be simplified.?
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Test Interpretation ? .. o

-

LI

For many of the disaﬁled gtudents we®talked to, the only benefit to
' : t

taking the SAT was fulfilling the requirements for college admission.
. - ”

But for some students that was not enough.
-

themselves in terms of everybody else. They wanted to §ssﬁre themselves ’

They ‘wdnted to measire

that they measured ub to others. For those students the score report did
v F

L]
not help. Their comments appear .in Table 8.
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o - . Table 8 S N

. ", Test Interpretation >
.‘:’ N m—— -,
Quotes and Notes from Students
S, {Heaning * . "I wasn't reaig gute how to interpret the / ’
, impaired) i SAT., I felt really good about the ACT but- the
<0 'SAT gave such a funny interpretation, I couldn't
L2 . © tell a thing." : >
\52 ‘. (Legally. " The National Federatior for the Blind at its
blind) - = last meeting recommended- for standardized testing:
§ (1) triformation braille system {25,000 braille- " . ]
. T terminal with ‘braille printout) , o '
J (2)’, staud_ards for live read,ers
' '(3)" acturate. scoring <{ojgjection to disclaimer) ot i
S:; (Cerebral ' The candidate was very bitter.  ...'Why take a test :
Palsy) ., when the results can't be interpreted?" ' |
. ) .‘ o : . ! .
) ‘ - , :f“ q
Quotes and Notes from Administratore' . : L '
A "You're an outfit that me p money. "You're not concerned with strange i
. cases. ' You want to aveid extra cost. S€udents pay money, také tests
and then get a disclaimer. They'd be bettet, of £ not tak'ing them." (He
cﬂsplayed a copy of a disclaimer more than 10 years oxd!) i
A2 "There is no value to Students now. Taking & SAT is a useless T e
tite. Collect data in categories...ask proctors the right qdestions .
You'll get the data you need for interpretation. K . . IR
- ' ) : L
‘\ ‘. :
. - } *
i . - { -

»
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Chapter VI ' g .
L r\ rl '
-Congiderations and Recommendations t

L
*

After interviewlng students who have made it 1nto college deapite

digabilities and handicapa, after talking with knowledgeable people about

specific disabilities (e.g., deafness, dyslexia, etc.), and after talking
?}th administrators of speclal programs for the'hanéiqggfed, it is easy
to think of many waya in which standardized testing might bé.édaptgd to
meet the needa "of disabled atudenta more adequately. But a caution 1; ln
order. The concenna aet *forth in this chapter arane-aided;‘they are
Jmi.fereq as auggeationa/recommeﬂdationa from & fi®ld pérsP'ecEi;:e without

, the benef;t of review from thoge responafble for test_administraﬁ?on,

.test security, test reliability and validity, score reporting and the

4
wﬂoie hoat:o% issuea aﬁd'procedurea aurroundiné\any testing program. The
auééeat%pn; follow from comments ;eported in earlier chaﬁtera and ére |
arranged in three major sectioms: the co;:lldition,a of testing, the test '
itﬁelf, and further considerations/recommendations.

. The SAT Administration: Conditiong of Testing
AN
Although the College Board and ETS have donme much to meet the nee&a <

of the diaabled :egarding atandardized testing, there appear to be

i
aeVeral afeas for concern. There appears to be a communications gap

]

" in the information linka among ETIS, céunaelora, parents, students,

!

aﬁi test édminiatratora. fdnditiona of tést adminlatrationa have sometimes
. + ’ #

been leaa than satiafactory_fo: the needs of the diaab and the needs
. ' - . '
-of a teating organization, that problem wight be able to be aoLved by

A

ayatemization. And time and space conaiderationa with regard to the

L

teat}ngrof the ﬂiaabled mave not yet been faced aquarely.,,- \
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¥ .
Somebody in the field made mention of 8 humanistic development of

1

stsndardized testing, implying that s:udenés needed to develop healthy 4
hﬁg}g attituded toward testing from good information snd'from good experiences
r
with stsndsrdized tests.. That goal is laudable for all students, but for

' the handicapped it is especially necesssry.\ Parents, counselors, students

‘ - v !
and test administrators all need to work from the ssme information base to

J""‘.

provide optimal testing conditions for disabled s:udents.' There sre

-
-

three considerations-I would put forth.” »

Information to students. Information about college admissions for

hand%capped Ptuden:s,could Be'brpviﬂed to students either through the
high school counselors or, more directly,-through the mail. Public

service advertising‘q}gh: even be used to make the public swsre of the

*

M exisFence of the materials for the handicapped. The gpecial materials

might contain: ) . : “

LS

(1) Specific information about the alternatives to the standard
adoinistration of the SAT, e.g. -

A}ierna:ive versions of the SAT:” bréiile

. i cegsette
Foos . large type
) ) - stsndesrd, with reader, etc.
» T
Alternative modes of response: . stsndard answer sheet
- ' ' © alternqte answer sheet
' ¢ amanuensia

type responses: braille
regulsr type
write response, etc.
Alternatives related to time snd spsce: sccessibility
’ . -~ eltended time
more than 1 sitting tsble
to work st )
sdequate rest periocds, etec.

. o A A \

-
-

(e
-,
T
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"Alternative locstions: regulsr high school
college csmpus
test centers in esch atste which

specislize in test sdministrations
for the handicapped, ete.

(2) Forthr{ght informstion on the consequences of & non-stsndard
sdministrstion -(validity, score reporting, etc.).

(j) fnfotmszion_from dissbled students who have made it 1into
college about the difficulties and rewards of the admiasigns
procedures.

(4} & checklist of "“dps and don”ts" and a telephone number for

»

further information. [

*

Information from students. I would consider sn (optiomal) disability

L

swsreness form requesting informstion on the student’s dissbility, its
seﬁerity snd durstion, and any speciai considerations which ﬁsy be
necessary to accomm@féte to the dissbility. The law_stsags thst it 1is
not necesssry to pr;;ldé.informatigh about dissbilities.to the college -
but many colieges say they have the need to know in order to provide the
proper Qppport services. The sdvsntsges snd dissdvantsges of providing .
such information might be Btsted clesrly snd then the student could make-
his own decision sbout sending the informstion to colleges slong with
scores. Masntime ETS needs information agbout dissbilities and their
setfrity in order to do vslidity studies or‘bo norm tests on specific
populstions. The dissbility swsrehess form could be psrt of the
gﬁgistrstion procedure for.s ;pecisl sdainistration but 1t would remsin
the student”s decision whether or not thst information would be forwsrded
to colleges. ‘ )
.
Information for counselors sndf/or test sdministrstors. All of ys

need to becéme more gensitized to the problems of the handicspped but
counselors snd test sdaministrators sre ;K’;;\Bbpecislly important ?6sition.

-

./"‘\\
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From students we heard about persons who were insensitlve and others who
were too senmsitive. From test administrators We heard statements about
"thelr-own deficiencles and feelings. of discomfort with the handicappqd.'

It would help to get information out in the open not only with regard to

alternatives 1In testing the disabled but also with regard to attitudes.

Facts about the physical and emotional {supportive) needs of the handi-
E

Fl

capped should also be avallable. .
All of E&e materials discussed thus far‘are initial stepe in ' )
developing a system or get of prbcedureé that would optimize the students”

chances of good testing conditions and ETS‘s'chances of providing the

best gervices to its.clients--both students and institutions.

P
L]

Deﬁelopggnt of a sYgtem: From a field perspective the present system has

done a lot to provide disgbled students with the teqting condlitione which
ailow them to cowmpete for éollege adonission. Some of the communications
gap might be pfhgged by materiais suggested In the previous se;tion, but
other’gaps could be plugged by a codprehensive éet of procedures. The
geal of such a system would be to assure the best possible testing
con&itions for handicapped students conslstent with the requirements of
standardized testing. 'Procedures;in such a systém afght Include the
following:

| 1. Make use of the materials described 1in the previocus section
to alert handlcapped students, counselors, test administrators and othérs

L]

of the system for non-standard test adeinlstrations fﬁr the disabled.

2. Assyre that the handicapped student and the test adwinistratoer

have had a pretest interview before the day(s) of testing, and that they

5
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-

have discussed needs and options. 1f necessary the pretest interview b

might be done by phone but a personal idtenyiew might be preferable in
order to assure that no surprises occur on the day(s) of testing. The
interview might cover such topicé as accessibility, time and space

considerations, lighting, geating, rest periods, etc.

3. Record the infdrmation obtained from registration and/or
the pretest interview and/or the disability awareness form mentioned
earlier onh machine-scannable forms so that all data relevant for norming

or validity studies of disabled students can be quickly stored and

re;géeved. . \ ;
4. Provide students with ‘postcards to mail back to ETS after al
test administration has been completed. The bostcard could provide

L3

feedback infprmation on the conditions of testing: . vhether or not they
: -
were satisfactory, why,<and how ggfy might haée been improved. Without
feedback from disabled students it would be difficult to improve the system
for them. The"feedback might also help ETS to identify test centers
within each state which might specialize in testing the;handicapped.

5. Provide the test administrator with a machine-scannable
form for recording the conditions of testing. The form might indicate
whichlalternatives the student had selected from amgng:those offered; '«
start and stop tiqeé'for each of the fubtests, the category of disability

together with.informatton necessary for norming, validity studies, or’

research on the handicapped.

’-\

Time and gpace considergtions: 'Systematiz@ng non-standard administra-

tions.of the SAT should result in legs confusion about tesfigg conditions
~ . s - A ’ +
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for the handicapped and, therefore, a more uniform approach tb the
N ‘ .

testing‘situation.‘ On the other hand, the disabled individual may

preseni a unique set of requirements énd; therefote, the need for a wmore
flexible approach to testing. This combination of needs--the need for a
more flexible test administration for the disaﬂled combined with the need

to systematize test administration for the purpose of validation researéh

leads one to suggest the modularization of the SATs for handicapped

]

students.

Modularization might wmean spiittihg the SAT into two sections-—-
verbal and mathematical--or it might mean offering the SAT in subteats.
Time and space cpnsiderations suggest that modularization would be a

decided advantage to certain groups of the disabled such ag the partially .

J [

sighted, the cerebral-palsied, and those with mobility impairment of/yhe

upper extremeties. It would allow test administrations spanning two

mornings (or more) without problems of subtest security. It would allow
for Tunch breaks or breaks where students could rest or leave the premises

between Wubtest administrations. It would allow maximum flexibility

while assuring the security of items in later parts of the test, Disablqd

students would not have to stretch their physical endurance beyond that

L3
-

required-of. their able-bodied counterparts.
L SRR

The SAT Aduministration: The Test Itagelf

———

The pﬁeceding pages of this chapier have been concerned with '
improvements in th¢ conditfnaf of testing handicapped students. The -
) I

following section is concerned with the SAT itself and covers three areas

of concern: the answer sheet; the test, subtests, and items; and aqe::

reporting. ’ .

€1 -~
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The Answer Sheet

Many handicapped studénts have difficulty with the standard answer
gheet. The totaily blind cannot yge them and the partially sighted have

difficulty; cerebral palsied gtudents with spastic arum movements cannot

use them and those with 1ﬁpairment of the upper extremetles have great '
difficulty. An amanuensis 1is one golution. Handicapped students may

write or type responses to he transferred to the standard answer sheet.

i
-

In one location in the field the Maglione answer sheet has proven over
. [
the years to be a practical alternative. It seems a silmple solution to a

q;problem which has bothered many disabled studepts. Perhaps it could

become one of the alternatives in the systematic approach tg testifig the

“h -

handicapped. . . - -

>

The Test, Subtests, and Items

Disabled students "and administrators have reportéd testing difficulties
with the SAT differenti&lly for specifib disabilities:

The blind or visually lmpaired. Blind students are glad of. the

existence of ; braille version of the SAT. In fact we heard more cqmplainté
from blind studenta~gbout the testing programs which do not have a

braille version than we heard about problems with the braille version of

‘the SAT. We dii hear, however, of the trauma of not understanding she
question ieiizpe of i¢p complexity. If such complex questions arg‘reallé
nedéssary for'ihe brsille version of the SAT, then we recommend tﬁey be
placed st the end of each gubtest. Graphs, for exsmple, may include a
page of 1nstrucg}ons, a page with an overall description pf the problem,’

i

two pages bf,graphs, and one or two pages of questions about .the graphs.
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A question that is 5 or 6 pages long, requiring the blind person to move

forward and back across® several pages to locate information which, all
too often, 1s dn a forwat the blind person has.never encountered, is
quite likely to cause great test anxiety, inhibit the student’s performance

for the rest of the test, or cause the student to break down in utter

frustration. For the sighted it is éasy to‘skib problems that look
. ‘ .
complicated and get back to them if time allows. To the person reading

braille the only option is to keep trying to understand the problem. The

3

"example cited here was a real one although 1t was not an example from the

SAT. We heard abput complicated mathematics problems often enough to
begin to feel the frustration felt by the blind.. One girl said, "that'g

the reason 1 could never go back to school: I could not pubject ayself

to the punishﬁknt of taking thattkind of test ever‘agéin}" 1f those

questions are considered.necessan§ lare they%), at least put them at the

-

ws

‘Epd of the subtest. ' ' t L e \3

The caése;le'version pf“tﬁe SAT: contains many ‘of the sdme problems

-~

with regard to mathematics that the bratlle Versioﬁ does. ihe same
. T ) . . i N /
recommendation applies. .For further thought, let me raise a few questions.

Are item-level responses for :He braille version of the SAT accessible?

. . : f
Has an item analysis been dode of the responses on braille versioms of .

A + .

£he SAT? 1Is it feasible? What about the cassette version? ' Hive we
serioué;m addressed the problems of reliability im braille versions of
. : . : o

thé SAT? Do we have plans for validity studies? Aie we cbnsidering

norwlng the SATs on the blingd population? | ; ' : )

The deaf or hgaring‘igpéired; Is the SAT an appropriate admissions

test for the pfoﬁqundly\deaf? From the information we acquired in the
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fleld, we doubt it. Our attitudes changed from the naive--"well as long
. . )

ag there is an interpreter to give the instructions in sign language and

a gystem, to cue the deaf about time constraints, the deaf cught to be

}

able to manage in a standard administration"--to a more informed doubt

about the appsopriatenesa of the SAT for the population of studencs for
whom language acquisition was so different than from the genéfal population.
Again, we need to be able to léok cleosely at the data to answer maéy of
our guestions. Systematic dat; collection and analysis can provide us

with the answers we need. There 18 a relatively gooa data base 1in a

P college with a fairly large population of deaf students and students with

i
)

+ other disabilities. Cal.State,'Northridge and Gallaudat both have
indicated a willingness to work with us on vaildity §tqdig§ on the
p;ofoundly deaf. ﬁeantime, are wve keeping deaf séudenfs oﬁ£ of college
because of low scorea on admissions tests which are in;ppropriate? The
th;ught makes me a litcle uncomﬁortable.

The mobility impaired. This group of students contains subgroups
—

with various handicaps and wide;ranging levels of disability. Por some

paraplegics, for instance, accessibility seémed to be the oni§ issue. If
B | - ‘ .
'they could get to a gtandard administration, and get to the bathroom

1

during the break, thgﬁ was enough. 1F'or quadriplegics igﬂ};he more severe |

- . Co
cages’ of cerebral palsy, on the other hand, many more difficulties arose.

Most of those difficulties- could be overcome with becter communication,

the development of a system for flexible non-standard administrations,

‘aﬁd developpent of a betier data base to answer questions about reliabflity,

validicy and norms.
L I! (
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The learning disabled. Apparently many, learning disabled studeats ,

can imptove their academic skills and their academic performance whens .

allowed to hear what they are reading along with seeing it. Both

-

mod4lities may be required simultaneously for optimal performance. The

use .of the cassette version Of the SAT together with the standari}Frinted

.
»

, copy appeared to many of those we interviewed to be appropriate for

students with learning disabilities. We suggest that this option be one

. . \
"of the alternatives clearly stated in information to students and test

administrators. The need for some documentation of ﬁhe %earning disability

L]

at the time of fegistration seemed to be'appropriate to studeﬁts with the

handicap. ;
@

L]

it is up to us, they feel, t

Score Reporting

Tﬁe need for porms for students with disabiiities is apparent to

[N

many of the disabled students and college'administrators with whom we

tdlked, fhe anti-testing chairman of the Health Sciences Department at

one of thg universities, said: ,

<

M ’ ]

ETS .could providd more information about testing)-
the philesophy, the purpose and the process. I~
think the PR is necessary. And the lack of norms for
handicapped students is a real ptoblem.

Statistical préblgms of restricted range or small sample size are of

little concern in the field. We have "all the data there are" on

handicapped students and w§ have been testing the handicapped for years.

practice our'statistical magic - or whatever =

and come up with the answer on how, disabled students are pe:?prming. The
coﬁplexity of that hqgignment does not preclude the expectatfion of its.

accomplishment nor the feeling'of immediate need for the informatigﬂ..

€3 -
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The suggestiops already made for s'yste,matj,zing n‘?n-stahdard tésé
- P . .
administration préocedures wiﬁ help” to assure a data base capable of .
- > . — 1A . .

answering some of the qt.w.-slti.a::'nsa raised by students and institutions abopt

[

=

the erfo'rmance of handicapped s uden-ts. N ) ’ )
., the performan andicapped sguden , N 4
) p‘ . - , h - - - - .
. . . Fuz(her Cons1derationg/Recommendations .
- + .. - \ "

- + - L
. o :
Im~the final sectidn of this chglntm:‘"° we go’a step %rther th\an
suggestians tq the College Board and B;S‘ regarding the SAT, although
, - T A L S
j‘tha;, of courtse, is the main thrudt. _ This section covers two main . .
5 - % . . [ " .

4-

topleca: a recomment_iation that ETS andﬂtﬁe te'sting.brograms set up' an

. . ‘ . — . . .
umbrella office at ETS to handle all' ggsting of the 'ﬁ-:;ldiFappe& and
? ‘,-’3‘ - " ‘ ’ N }

specific suggestions Yor follow-up ‘work on the handi.cappen} &nd the SAT. i

Y st . C ,
The Recommendation - . '{\- o - ; ' ’.
/ . o H‘ : ) ’ ’ . b L3
’ ‘L will phrage the recomﬁendau@ ip its bgoadest\aﬁpli atlen first,
then tailor it to f1it. College .-Boé;:cL concerns. .;Eﬁmmgndation is to )

.c - . "

establish an umbrella -office at ETS to handle/all testing of the disabled,

This 1is not t'o gay that all testin:;m\mis\wu;d have to present .

uniform services ~ although that might certainly be a goal tgward which’
» . B
to strive. Rather it u'é:uld mean that sa?ne small group at ETS would know
’ . . F e- ;
about &11 the teating programs and the;alvrnatives to, standard test

administpations %¥hich might be’;éiléble to disabled stl‘;dentd' Sut&n " i
. 9 . . .

office could serve A8 a central resourge for all disabled studedts.

) k3 v

v, e .
‘ The ‘responsibil tied of su’c?an pffice might include .the following:
B ) . - .ﬁ ' ’ tarsies. - ’ ’
. * (1) to“serve as a central st‘{rehousl of informatipn on the
I o * ' (

ap‘gd and, eapecially, of knowledge about the problems/
) * +

g “ ons syrroPﬁding "tbe testing of the disabled.

R | N
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, (2) to improve *he ?low of communicaqiop about alrternatives in
standardized.teaﬁ}ng,-the conditions of testing, and other’ ‘
. P -— . o I
A issues in order that we might improve our products and services.
(3) to systematically build # Qa;g.base capable of ansﬁéfipg
& many of the questions raised in the wake of legislatfon for the
handicapped. ' - > .
- ¥ -
! (4) to develop a program of research on the handicapped cutring
: across.all programs. - .
A less ambit rogram -~ though not by much - might reduce the number
of testing programs involved in the office for the h;ndicapped,to teating
programs associated with the College Board.
An increasing number of students with disabilities should be moving
intq colleges and UQXLersities in the wake of néw legislation. An office e
for the haﬁgicapped could work toward incréasing the numbers of handicapped
k) . o .
- students tested In uniform but flexible test.administrations. The market
for madularized versions of the PSAT and SAT in speciai achool setrings
| S . might make such versions cost-effective. More importantlygit is

eduéatiﬁnally Appropyiate for ETS and the College Board to work*together
with disabled persons and qucational ingtitutions to prévide the best

Service of ‘'vhich we are E@pable. ’ g
L . .
3 3 . - ) - //

Specific Suggestions for Follow-Up Work

. < - r »
4 1. Begin as soon as possible the development of a system for the

collection and retenti“at data which is specific to handic’apped
. S . ) .
students and necessary for valddity or normgﬁg studies. Develop‘mqgh}ue

. scannable forms which will makelihe data readily accessible.’ . E} ‘
t oL -
. . . ' A o
ot » .
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Consollidate the dagf on the haﬁdicapped students and the special
administration with the test sceres of the students in bréer to devel;p a
good data base on the handicapped.
2. Assess the data already collected on handicapped students.

Forms which indicate the version of test used--braille, large type,

cassette, or regular—--and the number of minutes allowed for %ﬁfh subtest
P ",
have never been keypunched. Somefhavq been sent to records retention;

forms for 1979 may still be available. They shquld be keypunched and =~ .

corresponding test scores should be retrieved. The data base from that '
fendeavor woﬁld provide a quick indica€ion of the distributidn of scores

aggotlated with different versions of the test, would be helpful in the ° . ;
rd

development of the new data base for disabled students; and wight be '

™

helpful in determining futurs. programs of research on the Hapdicapped.

3. Asggessg the lnformation already in existence }egarding,the'use of

" the SAT for profoundly deaf students. 'From what we have learned éfﬂ,

-~

Gallaudet and California State, Northridge, pe0p1q who ought-to kmnow

L]
5

don’t believe the. SAT 1s valld for profbundly‘deaf students add:gg . '
beliéve that SAT scores fpr the profoundly deaf are not a éood 1nd1c§£10n. :
of-collége-level ability. If the S§I, the GRE,‘or other ETS tes;;iégg ‘ '2

~ blased against the profoundly deaf, we shou?q regommend they not be_uséﬂf:

*

The Gallaudet Admissions Testing Program makgs heavy uge pf ghe Coo? 1. ;

‘ - ‘
Battery along with other tests, Thelr data basé 1s extensive. There

¥

might be a possibility for ETS to work.with the Director of Admissions at
. i . .

Gallaudet to work out a8 college agmissionl‘tésﬁing progran for the 4 L
Gwing up on that ﬁoss}bility: i‘g;:?\éu
‘ ¥ " > :-:.0' .
[N .
¥ - w4

~J
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.

‘.o

Follow up on the possibility of doing validity studies 1in

L]

conjunction with sbm;kof‘Qpe_colleges.and universitigs which have expressedy

intertst. Some of them alréhudy 91av_e good dats bases on students with

. specific disabilities such as the hear impaired. Many universities

have indicated they would pe pleased to wor th us on further research

on the handicapped. Cal. State, Northridge 1§ interested in participation

with BIS on validity studies involving the dedf and possibly other

handicapping conditions, A data base on the learning disabled as well gas

eble~bodied students could be made available’ to ue through Gertrude Webb

3

at Curry Gollege, who 18 an excellent resource person for information on’

the learning disabled. We récommend following up on that lead.

5. The present study was involved with handicapped students who ¢had

made 1t. They were fdﬁctioning in fhe college setting witen we talke& to

them. That may be only the tip of the iceberg. How many dissbled are .

afrakﬂ to take the SATs, discouraged from taking the S%Ts, or prevented

.. r

from taking the SATs’ Do disabled pre-college students differ in their B

attitudes and experiences with the PSATs and SATs according to whether

l}hey attend private schools, hohpital schools, schools for students with

specific disabilities, or the local high school elther in special education

or ma;n-strehﬁe¢ainto the regular p}ogram?

¥

We have heard from the

A future study'might focus on

. y o . . R
* ‘the gtoup for w the test 1is'a current consideration.

~F
{2
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: TELEPHONE INTERVIEW FO}{:‘. ADMISSTONS PERSOMNEL
‘ 1 . v . . LA
INSTITUTION: ' ‘ PHONE:
\
NAME: . ) Phone: /
- L] fj
fITLE: /"
NAME : : Phone: /
. . /
TITLE: . ' /
NAME : L : Phone! -
TITLE: ) . /
f}
NAME : , *  Phone: !
TITLE: ’ ' / )
Sumbers of Handicapped: Tocral:
Blind: Deaf: Physically Disabled: Learning Disabled:
’
v L

Admissions .

4 ¥

- ]

What part (if any) does the SAT play in admissions requirements for students with
disabilitiis? (Blind, deaf, physically disabled, learning disabled, ‘.él:c.)

Do you use a different range of acceptable scores for handicapped students?

What adiustments have been made in the admissions Jprocedures?

b
— ,/‘
. ‘ 7
1 /
* I
Is there anybody else I should talk to abgut handicanped.studenl:s?‘ .
- P/J 142.56
80 ' May 7, 1979

-
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TELEPHONE INTERVIEW FORM: ADMISSIONS PERSONNEL ’ (2)

L

.
-

Intervigw'Request: Numbers right?

What adjustments have had to be made as a resull of admitting handicapped students?

Ve

Do you have a system available whereby handicapped students might be contatted” for
interviews? (System?) -

\ ¢ ' P -
b

Would you be willing to have ETS personnel make a visit to talk with you further and
interview handicapped studeants about he SAT? ’

“a

-

Do you have anybody at your institution who might be concerned with a vélidity study
of the SAT or who might administer ability tests to handicapped students? .

-
1

Have you made any study to determine the relationship of SAT scores. to college
performance for handicapped students?

¢
L}
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) ___STUDENT INTERVIEW. FORM o <
: ; '
1. Disability{Seveni??Tﬁ;te of Handicap
) . _ . .
‘ - b . ' ' ‘

~

-

™ 4 - -

. . - -

2. What difficulties.in school redult from your handicap? What adjustments were made in
s high s8hool? .

-

o 7

L]

3. when did vou first chink of going to college? From whom did you-get gncouraéenentl .
Did you worry about collége aduission? b e —— { .
i\ L .
- . [{ . . .
! ' i Ty .
. v . 18 j s
+ s 'C"
- * -
' 1 - L]
] - -

. L

-:-. ' * -

L] ! ~
T
+

4. What cest(s) did you take? Under what conditions? Were you comfortaﬁle with the -
testing conditions? . .

v . 8"} _" . . - . ) . '

MR P/J 142-56
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’ 5\

Do you-think the test gave a reasgnable indication of your ability?~ Was the .test

ynderstandable? Were

certain types of questions especially difficulc for somebedy -

.

5§

with your handicap?
. .
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6. " Now chat you are in college, gﬁat adjustments have bqlh nade for your disa?ili:y’...ﬂith
ﬁgegard “to testing’ ) ) " .
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For non-stand'&'r& administrations of standardjzed tests:

l‘

i .
’

Can you describe ghe §ffective conditions of testing
~effects of testing on handicapped stugenCs?"

-

Do you feel che tesc results would be comparable 501 standard adminis-

cration for-non-handicapped stcudents?

4

under the test-faking céhdicions?

student's disabilicy?

*

z;;.-‘a

c;g the physical's

’
»

il

Do you think students are able to demonstrate thei’r'maximu.ml capabilities

a

- Does the forwm of the, test and the condition of test-taking match the

Do you havedany suggestions for improvément,of the forms of the test or
the tegt-taking conditions for students with specific handicapsh
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. INTERVIEN SCHEDULE
.. ‘ ’ » '
SCHOOL: *_ . «  PHONE!}
PO e, .
l‘ A D-( )
T A}
o . . Y, LI
TAM to AM Introductory Meeting
Name:® ) -
b ] '
. . 'y -
L ) Resedrch Person
4 - R . ‘e Fi U, - !
% Name: : ,
- ' ' ) f
M to M Testing Person’ '
1 ’ ]
' s " Name: '\5
[}

v *
M
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-
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DATE OF" VISIT: ___,{‘__
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. Plpasé Yetygn one’ (1) copy tot Ms. Gina Wilson’- Room T-186 .
S *. . Educational Testing.fervice . © . ", ” .
. e T Princeton, N.J, 08§41 - .
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. (Cerebral Palsy/
crytches)

. (Wheelchair)

(Congenital
paralysis/
paraplegic
wheelchair),

. (Limited use o

of limbs)

.-(Parapleg1c3
no use of
lower limbs)

« (Hearing
T fapaTred)

.
. (Dysléxia)

\“féuscglar

ﬁ?strophyf

, moTe time or g writer,"

"1 just needed access.

" béEter on the "ACT.”

. adminiatgation

{

Disabled. Students hniétaqdara & Non-Standard Administrations

b N . !‘\ L]
Standaid * °
* .

/

"1 took it with the able-bodied.”

"1 did. okav--but tHey were rfiot pleas-

ant conditions.

"I took the s:anJZrd administraéion with

other handicapped students 'from my
school. No extra time." .

"I took the test in a gym. I needid

went to a community,follege.) .
But I was
exhausted when it was over."

"1 took the SAT and the ACT.. I did

"I spok the ACTs and SATs to show my.
ability t learn, 1 performed better
on the ¥t was the standard

I didn't know of any
other way. \ )
"Standard. 1t was diffilult sitting
for a long time but'I was able to do
it.
the Handicapped Office facili:ated my
admission anyway.' K

L3

(Did poorly;-

\ N '

My CPA and SAT scores were lqw but

o

.(Polio)

.(ﬁegally

blind) -

.{Cerebral

?alsy?

.(Legalily

blind)‘

.(Légally‘

h1lind)

.(Learning -
, disabled)

.(Polio)

.(Dyslexia)

.fLegalli
blind)

"Hoé:l& read to her

91 t&ok large-type and had extra: time.

a .
! - - . r

. p Non'-Standard . P

"1 took it at U.
t.
}

Mass: Disabled Student Center.”

v L ,
;_ Librarian typed nambers *
in large print. <
"Sunday morning 9-12 with poot scores. Numbers
10”’ "o

’

"I was tested over a period of 9-1/2 hours with
bathroom byeak." (Reader)

"I bought a typewriter.

me'l!

Answer sheet frustrated

1
==}
¥

"ETS" responsibility to assess how the disability

affects test scores.~ I _brought a typewriter.

"I requested and received more time.
tive and ask for what I need.®
school for the handicapped,)
better than I deserved."

I'm asger-

"Made me look, .

Tapesg
may have helped."

"I had. a special.adminiStration of the large
print version with extra time. I was
comfortable.”

LS

(Went té privateé




PR

. (Multiple
Sclerosis
and blind
1 eye)

(Mederate

hearing
; impair-

ment)

. *(Dyslexia)®

{(Muscular
Dystrophy/
J birth)
(Profoundly
deaf since
birth)

. {Spina
Bifida)

L {Cerebral

Palsy)

Y
ECergbra{

Paisy—

medium

1 severity)
ﬂd_a..

)

L

. "Took the' SAT and ALY.

in hifgh school.

\ (
o Disabled Students in Standard & Non-Standard Administrations - cont'd 5
b "I \
Standard Non-Standard

"I knew I could have had more time but I
wanted to take the standard exam. I
didn't have enough time though. I
really didn't know much about getting
into college. I'm 27 and had been wotking
as a secretary before my M.S. .episodes."”

"I took it a couple of tfmes——in a standard
administration. The vocabulary part is
awful." -

LK ‘

"It was not understandabie--like take, a
guess: The Reading Comprehension was
hard. Math was the pits. I'm scared to
death to ever take another standardized
test."

!

"I took exam with.EOO others, Time

pressure was terrible."
L

"I didn't know- there was aﬁy other'way to
take the tegt.'" (At gollege she uses a
notetaker and a translator)

o - ———— e e

"1 was in the handicdpped program in high.
school- byt was mainstreamed. I didn't
know about special administrations of the:
SAT. I did poorly because of time."

‘& had a standard aqministration. Con-
ditions were like a cattle car. I did
ckay." ‘ -

It hurt me a 1ipt
on the Englieh part. I didn't know I could
have a.special administration.'" (Had been
in a handicapped c¢lass but was integrated

Gets extra time in-'college.)

. (Legally
blind)

(Deaf)

L]

. (Blind)

.. {Cerebral
Palsy -

.

"I had a special administration &f the large
print version with extra time. I was comfort-
able." ) .
“I had unlimjted ‘time in verbal portfon of the
SAT but the -math was timg." .

The

"Braille vetsion. The graphs were awful.

English was fine.'.

"F} had uniimited tiﬁe. I have trouble T can't
write'" - (and she couldn't speak clearly ei&her)

mpst severe

case--almost

t

unintelligible) -
(Cerebral 'A took the SAT lasg_January--after I had been’}
Palay- admitted -to rcollege and 22 years after I left
severe) ¥igh school. I was alone and somebody wrote

) my answers. It was a comfortable situation.

They were very nice to me."

(Profound- "I had an interpreter ‘and took the test alone."
Ly deaf) )
{Quadgi- "I took the SATs in a standard’administratigh;
plegic) then a special administration. Special wa?

. {Cerebral

Palsy)

betrer."

p]
"I took the large print version of the SAT in a
special administration. I felt pressured--but

I came back the second moraing on my own."

{Quadri-
plegic)

(Cerebral
Palsy)

I

"I took the SAT in the Handicapped §tudents
Affairs office. I had more time because it takes
longer to, talk the answers."

"1 took ACT with large print with extra tdme.
Took SAT--regular print, extra time. I did better
[

on the ACT." ' . o

1

oy




. (Cerebral
Palsy-

mild)

. {(5pinal
muscular
atrophy-
wheelchair)

(Hdderag&
hearing
loss)

. {(Cerebral
Palsy-
mild)

(Para-
plegic)

e o r—

" mumps at age 2.

bisalbled Students in Standard & Non-Stagdard Administrations - cont'd

,
Standard ' \

"1 took SAT in a standard administra- °

tion. I didn't kndw any better. I guess

I like being judged with everybody else.”’’
(Gets extra time in college but”less

chance to cheat.) . -,

"The SATs were exhausting. Two sessions would
have been better. Fatigue is a problem as¥
well as accessibility. The SATs in the base-
ment were a problem. I had a bit of diffi-

‘qulty getting there."

"I have had a hearing-loss since I had

But we didn't kno¥ about ~
it until I was B and I didn't get héaring
aids until age 16, 1 would have taken the
SATs with more time had" I knowm. My scores
implied I couldn't read or write."

"1 was pressured for time but I did okay."

"A1ll I need is access.™

» (Brin

oo Non-5tandard

(Quadri-  "Took PSAT with class. Took SAT alone with
plegic/ unlimited time." (Has hand splint) \
spimal

injury) .~

e - -
"l took SAT 1a ghe braille version in a small
room in the high. school liprary. I waspreally
worn out.” {PSAT/ACT/SAT) [

¢ .
. [Peri- "I took.the PSAT and SAT large print versions
pheral with frequent interruptions and pressure (o
vision finish." . N . ?
»anly) ’ : ‘
%
. (Blind "I took SAT before accident in a standard admin-
after istration, I just tdok GRE with eader in a-
aceident) In a conference room. I took 6 Tours ?nd needed.l
all of it." ®
r ’ \? ‘
{Cerebral "I took the SAT in a separate room with somebody
Palsy~ else to mark answers. I did poorly. 1 did
birth; ¥better on the ACT. The ACT tests concepts
severe)  better; the SAT is practical and more difficulc.”

« \‘,-\' . {/
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GalAaudet _Admissions’Fall 1979 " . .

This year a total of lhaﬂ‘studenhs‘enrolleﬁ. Last year-1503 enrolled.

. ‘ < -
Undergraduafe Admissions T : -

A total of 1076 appiied for edﬁission in 1979.. - o
. . ' "‘-
= This is 92 less than in- 1978, & decrease of about 8&1

5 . : -

0f this number 515 or 48% wqﬁg_aqcepted for admission. .

-

pf acceptance. This includes 41 studepts who were accepted last year as .

juniors on the basis of the Gallaudet Yunior Diagnostic Test and most of whom

enrolled this year after successfully complefing their senior -year in high school :

They constitute 8% of those accépted: |\ . -~

Cf those admitted, most were accepted on the basis of the Gallaudet Emtrange

. Examination. A few {12) were admitted on the basis of hlgh scores on the SAT SN

or ACT. A total of 136 appfied from other colleges (last year it was 151). of

this number 77 were accepted hgd 51 enrolled. Host of these are from colleges

.deaf "including 13 from NTID:

= This is 55 less. than in 1978 an8 represants a decrease of 1% in the rate

with special programs \g;e the

A total of 282 studsnts enrolled, SB% of those accepted for regular under-
graduate admission.* |n addition 14 special hearing students have registered fTr
one semester or more. [Fifteen more hearing' students have eprolled in the
Associate of Arts Program in Interpreting.], New'undergraduate enrollment totqlled
311, adrop from last-year's 358.%+. . | , -
; ? ’ E i
Of those enrolting,.19] (68%3’Want_ered ehe eparatory program; 91 (32%)
received. Freskman or advanced pldceme f

\

4
1

%
- 41% enrolled as Freshmen- in\l9?8 Acks
i

Of the total .enrolled, 135 are m?le and 11,? a
J
Residential schools account for 158 (56%) ﬁqt
high schools.and other colleges.

female. Y .
L ’ \\ . .’
124 (44%),. coming from public

+

L

Z

L

«  ~lIn- 19?8 54% were f;om resudennal schools, in 1977, 57%; in 1976, 60%;

, in 19?5, 63% and in 1974,” 67%. . .
. - Ty

% . LASt year 59% of accepted students enrolled. L
- »’ . : . . —

% The Tollow?ng statiftics cpver only new deaf undergraduates.

- .-& 1 v

: . The decrease this year is large!y attrtbutable Jo the chang} » .

’ -English placement test requurements .
Q.G , N

. Q f ) ' £ J . ) .
ERIC & . / |
[Aruirox providea oy emic L . M i .t .
. . - » - L
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Twenty-elght percent (25) of those 9oing into the freshnan:ciass were from
re5|denttal schools. .

: - In 1978 it vhs 32%; in 1977, 27%; in 1976, 32% and in 1975, 35%. .

Thirteen percent of the entering students have one or more deaf parents,
(19% in 1977 and 15% in 1978). Seventy-nine percent of these students attended-
residential schools. Ten of the entering 3tudents indicdted an additional
handicapping condition as compared with )9 last vyear. . .
Y
- The median age of the students entering this year is 19 as it was last year.
Five of this year's entrants were over 30,

. * L
1

Geographical Distribution

Northeastern States 57 20%°
Southeastern States 36 3%
North Central States 81  29%

" South Central States 23 8%
- MWestern States 43 15%

Foreign - Canada 27 10%

Other Foreign 15 5%

States individually contributing 5% of " the class or more are california lfy,
III;nous, 6%; and New York, 6%.

No students entered this year from Alaska, Delaware, Nevada, New Hampshire,

New Mexico, Oklahoma and qulng » S .
) : #

Of the 28 Canadian students accepted, 27 enrolled. Fifteen of the students
accepted from other countries were able to come: 2 each from India, South Africa and
Sweden and one each from Australia, Bermuda, Englaﬁd Ethiopia, Holland, Hong
kong, J#an, Kenya, and Nigeria. !

B

Hearing Loss

Sixty-four percent of the entering class have 3 hearing loss of greater
than 90 decibels 150, and 27 percent have 3 loss of from 30 to 70 decibels.
The remaining 9 percent have losses below 69 decibels.

- The corresponding figures 4n 1978 were 52% in the 90+ range, 33% in the
. 90-70 range and 15% in. theYesser Yoss area. Thus it would seém that a
greater proportion of st 5 with sévere hearing losses haverenrolled this year. .
Most of the students ardf ear)y'onsef cases. Ninety~three were born deaf

or became deal before school age. .
~ . o . '

-
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APPENDIX A - Comparative Information Dver A Period of Years

The following table shows for the past 5 years the mean entrance
exgmination scores on.tests with national norms of those admltted and
thoke not admitted. (The nbrms are percentiles; for 9th grade in,
algkbra and science, -12th grade for other Jtests. )

.o . ' < j g.

. T975%% 1976%% | 1977 1978 1979
’ Adm. Rej. {Adm. Rej. |Adm. Rej. Adm. Rej. | Adm. Rej.
N=300 N=311{N=314 N=309 | N=428 N=520 | N=36]‘ N=525 | ®=345 N=520

¢oop Read irg Voc 177 b5 b o oy oy Wb

Coop Reading Level 24 '? 20, 5 20 5 ! 20 5 19 4
Coop Reading Speed Aot I7F1 33 Nx {5334 Il*f 35; R 32% 'Il* .
Coop Science 35 13| % 9 | 3. 8‘1’;! 1 3 o 35 1z
Coop Algebra R ST 81 3 8 33 g L3 7 52 l, 7
Cattell NV i1Q 09 99 ,Jo7 96 | 109’ z 07 .96 | 109 - 97

i ) . f ’ .t

Increased time limits

_ *% These numbers are from the February testing. Those ,
. who took the examination af a latgr make-up session
» are not included. ) o,

LT
+

v -

o H
Hearing Loss and Age Jf Onset
;".r

MeduanﬁtOss fn Decibels (Better Ear Average) ISO
o f and Age of Onsét

1967 1968, lgﬁ 1970 197V 1972 1973 ;.!19?& 1975 1976 .1977 1978 1979

!

]

Better N I . _‘ i ]
Ear Avg. 95 9% 98 95 9% 93 92 . 92 l95 o9 L 92 93 95

_ Age of
Onset Median Age of Onset since 1967: Birth




“17% in 1975. j
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Appendix'B - Admitted Students Who Did Not Matriculate
' _, * i o TN - oy,

Pl
LY

Two hundred and nineteen br 443 of those gwanted admission failed to

matriculate. . . ) \

. s’ .
~ In 1978 the comparable figure was 41%; in 1977 it was 43%; in 1976

it was 44% and in 1975 it was 41%.-

in terms of.audioiogical information, this group does not differ
significantly from the group-entesring Gallaudet. The median age of onsef ig
birth for both groups. The median. better ear average is 94 db compared to

96 for Gallaudet.

. Sixty-seven percent (]h?).of those who did not enrol} are from residential
schools; the corresponding figure for those who did enroli is 158 (56%).

The median age for those who did not.enroll is 20; for Gallaudet ;:}rants,
it is 19., Fifty-two percent of the enrolled group and 50% of the non- .
matr;fqla*:ng groups were female.

We have partial |nformatron about what |nd|v1duals have decided to_ﬁo P
instead oi-attend|<f Gallaudet. _ .

4
- Thirty-six percent (79) matriculated 'at NTID.Y (it was 2?% in 1978; 35%

.in"1977; 38% in 1976; and 37% for the "previous two years. ) -

- Twenty percent;(hﬁ) have informed us of thelr intention to attend other post-
secondary |nst|tut|on@ ' These consist of 33 different co}leges, most with
special programs for ‘the deaf.
Twenty-one per¢;nt sg notified us in 1978; 29% in 1977; 30% in. 1976; and

o

f ~ Seven percept:(lS) have 90ne‘to work. Thirteen percent weti t to‘wprk in fﬂ?ﬂr
9% in 1977; 11% in 1976y and 16% in 1975. f\ M

. 1

The remainder (81 or 37%) are continuing in high gzhool or have not informed
us of their plans.’ ' .

T
-

£ ‘ N
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The 79 students enrolllng in NTID have ‘scores consnderably 1ower tﬁ
those enrolling at Ga}laudet .0n most language ‘tests and hugher performaf
in math . . i

{compared rlth 56% of the Gallaudét group)

The NTID group has '3 median age of 20. “Thirty-séven pércent pre female
compared to 52% of the Gallaudet group-and 60% of the otherf co)lege groug.

from fihe Northeast
bs€antial ',
and the,Sodth.

previous years.-'As before there is a marked preponderanc
as compared to Galldudet (39% to 24%). However, this yedr a su
number enrolled sfrom the West (18% compared to last year/s 8%)
Central “States (lhz compared to [as! year's 6%) i

-

- *

P continues to be:

‘i"

>~ . [
In summary, the NTID group compared to the Gallauflet grp
- weaker in language
"strong%r in mathematics
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Enrollees at Other {olleges

"
* . . L4

The 44 students enrolling in other colleges have somewhat higher scores:
in all language tests and substantially lower scores in mathematics than
thdse enrolling at Gallaudet,

The median age of onset for this group is birth and the better ear average
is 9% db, ‘ ] -

X .
Sixty~six percent of this group ‘came from reslden(ual schools. (compared
with 563 of the Gallaudet students and 75% of the NTID enrol lees). ’

The other collgge group has a median age of 2 Sixty percent of this
group rare female compared to 52% enrolling at Ga1laudet and 37% of the NTID
group, ] . .

As to. geographical distribution, thns group has a larger proport:on
from the West (34% to 18%) than Gallaudet and a smaller proportion from

-the Northeast (11% to 24%) and Southeast (5% to 15%}%

f

* ExcluJing,ballaydet's foreign students.! . a
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. Graduate Admissions

Y

This year 278 gradiates enrolled ‘191" as full-time students {4 of whom
_ are interpational intern students), ‘29 part-time studgnts and 58 special
nonﬂdegree gradUate stqdents .. This is 2 fewer than last year.

, A total of 338 appljed “for regular graduate admission; 144 or 43% were
accepted. Seventy-four appllcants were hearlng |mpa|red 39 or 53% were
accepted v * .

x '
4

) Last year 403 appl:ed and 169 or 2% were accepted
applucants were hearing |mpa1red 57 or 50% were accepted.

e of the 220 degree students enrolEfng this year, 103 were new graduate
students,-:ncludung 31" deaf.’

L
-

The breakdown by-departmeht is as follows: '

One hundred fourteen .:

"Applied Accepted Enrolled Male Female Deaf
oy i .
Audiology ‘|- 25 2 . .6 N
Counsel ing " 88 . *38 3 9 22 8 ’
Educat ion 1750 . 72 50 8 42 12
Psychology 28 14 10, 3 7 5 ’
Business 9° 7 5 2 o3 5
_Admin. ’
Ph .. 13 . W 2 | ) v
Total 1338 - fak 103 24 79 31
# gy ? ./ \
- . ‘3 .
¢ ) - - &
f N ]
v (UL
t” L .
0 L3 ! , *
} “«/'f; .,:f" g
¢ ST g
. :-?I.- J.._-ﬁ': ’ . , .
a. '/' ”
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R . ADM 1SS 1ONS, N '
Adm.issions. Polic'Y - ] | . o

- R N 1
-

Gallaudet College selects for-admlssTon any deaf appllcant who shows evidence.
-of academic‘ability and motivation. ' .

L1 a N !

Rationale and Procedures
indivuduals who have 3 .severe hearlng loss from an ear!y age suffer a life-

long communlcatuon problem. This is not, however, thé most serious consequence

of their 'disability. Their_primary Tmpairménf.is'rather in the area of language

development. The early onset deaf must developllangudge artificially--even the

concept of language must be ‘tearned. The vocabuldry, grammar and "sentence

, structere that the hearing child absorbs naturally firom his environment has to

be laboriously acquired by the deaf.. It can be asséerted Ahat no individual
with profound early onset .deafness escapes language impairment relative to his
héaring peers. - That is, although the deaf have the same range of native -

inte] ligence as  the hear:ng population, every deaf high school graduate willi

have poorer verbal functioning than his intellectual counterpart among the hearing.
> fFor this reason, standardrzed verbal tests normed on hearing populations to
pradict scholastic aptitude®™ do not glve accurate pred;ct:ons for the deaf. On

sthe sother hand tests designéd to measure academic skills {e.q., teading abui:ty)
do accurately measure the actual ach|evement of .the deaf in these argas.

. - At Gallaudet in our admissions program, we have the problem of striking a
balance between academic dptitude {i.e., intelligence) and the possession of
academic skills. Years of experience in educating the heargng impaired have

shown that both are needed--we can educate individuals withs somewhat depresséd
academic skills provided that they have good potential: on the other hénd aptltude
in the abfence of a usable level of skill results only in failure. t

In order to measure both skills and aptitude, we have constructed a broady

battery of instruments. Most of these have been specially designed and normed

for use with the deaf; a few are commercial instruments to provide anchor points
with the general populatlon All have been validated for use in pred;ctlng ., .
success at Gallaudet. We do not use the battery t0‘screeﬁ appjicants out; we o
use it rather to screen them in. That is, in a population generally characterized
_by profound academic disabilities we are looking for individuals who show some
strengths The wide variety of tests we use .are. designed to provide the appllcant
~maximum opportunity toy demons trate any strengths he nay have Qur policy is to '
admit every applicant who has ] reasonable chante of succeeding with our program >

In considering appllcants for ‘admission we look first at flve areas of
- academic skills which have been determined to be related to such success: aplllty
to comprehend written material, knovledge of vocabulary, ability to tonstruct
sentences, knowledge of formal grammar, and matg:matical ability. There dre
no passing points on individual tests. Rather the pattern of &' student's function-*
ing in these areas is examined. Weaknesses in some areas May be compensated for

*As the term {s used in the Scholastic Aptitude Test of the Educational
Testing Service N )

104
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by strengths in others. Individuals whose ability to handle out curriculum
remains in doubt after review of their performance in these skill areas ‘are
given more intensive scrutiny, This amounts to looking closely at their
performance. on a number of tests of aptitudei and of special skill aréas stch
as science; for these students, especially, significant weight is given to
academic motivation as evaluated.by their secondary ‘schools.

1

M 5 M . .
buting this review process applicants are classified into six groups:

Group 1 - applicants performing at or above the normal (20% of accepted
college bound high school graduate level in . students)
all 5 basic skill areas

Group 2 - applicants performing at ‘or above the normal (5% of accepted
high school graduate level in 4 of the basic students)
skill areas; typically the area of deficiency
of this group is jn mathematics
Group 3 - applicants having a usable level of skili? (407, of accepted
in at least 4 of the skill areds . students) .
- Group 4 - applicants having a usabljaggvel of skill. {29% of- accepted
: in 2 or 3 of the skill areas » students}
( Group 5 - applicants Having a usable level of skill (5% of abcepted -
in one of the skill areas - ) . students) -
Ll , . -
Group 6 - applicants without a usable level of skill {1% of accepted

in any area, .

- students)
Applicants” ip Groups 1, 2 and'ﬁlére granted admission subject to demonstration

of heafing loss. Agplicants in Group & may be admitted if they demonstrate an

special aptitudes ok skills or if they are highly motivated. Applicants in Group 5,

.if they demonstrate hptitude, special skills, or fliotivation, may be e‘mitted provision=-

ally or encouraged to apply the following year. Students in Groups 3, 4% and 5 who

are admitted must genérally take remedial work before ‘undertaking the regular college

program. Y ' ’ :

v

Fl

, !

We do not require applicants to present certatn mandatory high school courses.
The reason fOor this is that we have found that deficits in knowledge &re comparatively
easy to repair if adequate academic skills and scholastic aptitude are present. Nor .

do we attach much important to high«school grades. These, we have discovered, are-of

!

]

LI

- T These include the Cattell Culture Fair Intelligence Tests Parts I11 ard
v of our, Composition Test; Part 11l of our Vocabulary Test.

2 Based on longitudinal validity data of tests. ' . )

R - L

-
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little value in predlctlng success in a liberal arts program among, deaf applicants.
. This is true in part because deaf appllcants‘come from a wide variety of secondary. .
school curricyla and in part because grading|.standardy for these -students are more
~ than usually erratic. For example, deaf stuflents atteénding public school classes may
be graded in'strict competition with their hearlng cljssmates or may, conversely,, be
given ''charity'' grades; grades received in schools fof the deaf are not comparablé to
those attained in a hearing setting. We have, therefore, found it more effectrveJFnd

xeqU|table to apply a common yardstick to alP appilcan e : i
I

. The admissions process results in a student body with academic aptitude well
above that of the student bodies of the avefage institution in the United States
(reported in a study by the U.S. Civil Service Commission, using non-verbal measures .

.of apt|tude) but whose average skill level requires remediation before a college -
program can be undertaken with full success-vusually about a quarter of each
. enterlng class can begin a full FreShman program immediately. -

Elass-Placement

Placement is in either the Freshman or Preparatory program or a-c¢ombination
of both programs. Designatidon is made in one of the foliowing ways:
i 2
1. Qutright freshman placement is given to.applicants who score at the
very highest level on the Entrance Exam:naséon, particularly in the
language areas. Some students wi th very high language achlevement
but with deficiencies in math are required, to take Prep math.

- 2. Students who have received very high scores on the Junior.Diagnostic
Tests also are given direct freshman placement on satisfactory .
. completion of their high school program. If they have not had Algebra Il
and Geometry, they are required to take these ¢courses at Gallaudet. .

* r .

3. Transfer students-who have completed a successful year in another
accredi ted lnstltutlon of higher education are given freshman placement.
Deficiencies in math must be made up and 3 student who fails to pass
the Engllsh placement test is reqr:red to take remedial Engllsh

k. A1) other students are given preparatory placement. However, satisfabtory
performance on math- placement tests .earr exemption from preparatory math
and permlts the students to take certain freshman courses, .

-,

-

Transfer Students ' .

In the past five years the number of transfer student applications has increased
substantially. This is inm part a result of the growth of post-secondary institutions
with programs for the deaf. All transfer applicants are required to take our
Entrance Examination or present adequate scores on other entrance tests. Me tend to
accept about 60-70% of the transfer students who apply. In general we give freshmaq_
placement to these students, although we require that deficiencies in math be made
up and that remedlal Englrsh be taken by those who do not pass the Engl:sh placement

‘ test.
- ) L -
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One’ problem is the asSessment of courses acceptéd for. transfer credit. _In
general thls is done by the appropriate department or by the 0ffice of Admissions
and Records based on guLde]nnes from the academic departments. Although we
endeavor to accept the maximum credit possible, we limit this generally to
academic courses which are the equivalent of our own. Because of the var1¢1y of
.admissions standards, curricula and gradlng systems in other institukions, we
tend to be somewhat conservativg in the courses we accept. We encourage
potential transfer students to take courses which correspond substantially.to those
offered at Gallaudet. These are likely to be accepted by Ballaudet and will thus |
permit Students to gradyate in the shortest possible time. .

Prelnmnnary evidence is that transfer students tend to do well., We hope
to' complete a transfer student’ study in order to obtair significant data on. their
performance.

. . -

Foreign Students .-

. . L]
. - L]

As the only ‘college far the deaf which is international in scope, Gallaudet,
admits a small number of foreign students each year. In addition to Canadian
students who are accepted by the same criteria as U.S. students (inasmuch as theip
educational programs are very similar to 0ur-own), we accept-students from many

. countries overseas. Since it {s particularly difficult and expens:ue for most
foreign students to attend school .in th& United States, we accept only the 'most
highly qualitied to ensure as far as possible against academic failure.: These
students must be fluent in reading and writing English._In view of the highly
selective admission of these students, it is not surprising to note that their
rate of survivak is nearly 80%. . . - -,

- i

Junior Diagnostic Testing | . ! .,/

students and their secondary schpols with achievement information about these
students one year before graduation. The tests are given to high school juniors
in schools throughout the United States. Eath student is sent 3 profile of his
performance and the-school receives both a copy of the individual profile and data
about the st¥idents 3s a group. This gives the school the opportunity to structure
senior year curricula to respond to student needs and it informs the student of
his likelihood of obtaining admittance to Gallaudet. In. addition,’ group perform-
ance gives the schoo) some indication of general strengths and weaknesses of its
educational program n comparison to other schools preparing deaf sﬁﬁﬁents for

. college. 1n 1975 about 800 juniors tpok the tests and ih 1976 almost 1000 have

. dope so. - ) ’ C o -
- b 4

. .
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In 1975 Gallaudet inaugurated a new te}ting program intended to provide
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. Measyging College Potential of Language
. . A Handicapped Students .

L]

Until rather recentlf the-adﬁissions process in most colleges in

the United States consisted essentiallf of recruiting the best possible proup
' . - o b i )
of applicants and granting ‘admission to a sufffciepc number of the begt of

L]

L

cthese to meet the goals of the institution. "Best" has been variously defined -

b} ‘

-

-

o

sometimes it incorporates notions of well-roundedness: frequently it embraces

e;celleﬂﬁe in achlecic sEciviﬁ;es; but .most often it boils down to predicfing -
who will gef the best grades in college.,
& - .

"But now, however, a new concepk has entered the admisaisns picture -- a
¢riterion of social necessity which states "1f there {s in society a group who

[}

for one reason or another are substsncially less vell prepared for college work
I -

than the norm and are cherefore largely efcluded from attending college, it is
. ——
in che besl\interests of society to make ppecial proviaion for giving them access

to higher education.”" This new critetion haa left many admissions officers

aﬂ‘

bereft of metho&oloéy. Only an over—courted handful of the various deprived - J

. R 1 r
winoritiea comes within shonting diatance of the old SCandardsu "1t is evident
LY - . 1 ‘- N N |

-

that a'different approach’ is negded. *

Atid it is here that GallaﬁdetUCollege has something to offer.. Gallsudet

. is an'agpredifed liberal arts college for the hearing handicapped, founded more

N

than a céntury ago. To the layman whOse on1y~funcscc with deafneas has been
chrough some octogenarian ancestor, the educational problemg of.the early onset

deaf may seem far remuved‘from the problems of the economically deprived. But
] » - . .
closer examination reveals some fundamental identities, grounded a% common
- e ) 'fy [
isolation from the mainstream of ‘our Western Qulture. ' . ,g .

N »

To begin with, even before he goes to school, tﬁefdéaf_child”s experience
N : : .
of the world is circumscribed. He does not hear nursé}y rhymes; he is not read

£

L .‘

Presentation delivered at American Assoctatiorf of Collegiate Registrars and
Admisaiona Officers, St. Louis, Mo., April 29, 1971
., Bernard L. Greenberg, Director of Admiasiuns and Records, Gallaudet College

- - .
. .o \ ' . '

.
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fairy tales. No matter. what the socioaeconomic_status‘of his family, he is

- . * -
> . \ ' *

in much the same positign as the ghetto or Chicano child whose parents are R
. . : .

s L : ' . . i

.

often virtually illiterate and in any event are tdo preoccupied trving to ward

off starvation fo indulge in such middle class frills as ABC books and bedtime

y
storiesu The d&af child, then, like other deprived children, starts his education -

{
" with a built-in.culturhl deficit as vell as a language problem. At school the -

process‘a;belerates. Assuming equal teqching and innate intellect, learning rate

b
r

'is a'iunction of previously accumulated kﬁowledges and skills 4 child who is
achieving at 952 of the average in kindergarten brings a little less to first .
grade thsn thc'norm.‘ ‘By the’ end of first grade he. has aCQuired probably only

‘some 0% of the skills\and knowled;es typically gained in first grade. And 80

cnhcumulatively through the years. Tﬁis ‘aécounts for the weIlrdocumented fact

that the petformance of inner city children a& SI;;;H:; average in first grade.” ‘

Ll

but iz two, three and even more yearb behind the norm by senior high school.
. " . -
Exact ly the same phenomenon is observable among the deaf, what starts out as

M L

a simple communicat;pns ptoblem, year by year develops into a formidable deficit

of knowledges and abilities with an inadequacy of reading skills d?iving the

P

whole sorry machanism. *2 T ., -

D could go on at length detailing the areas:of similarity. Suffice 1t.
té say that cultural deprivation ag an-educational problem }ooks much the same

' o matter how it {s caused. For this reason it seems likely that Gallaudet's
expérience may be\of gome use to others who aréd now slso faced‘gith the task of
idenrifying'g:;dentﬂ rdth'college potential from among an undifferentiatéd group

..-

_of poorly prepared candidates. ™
Our admissions’ process is based on several assumptions:-
@ .o :

s

j Y
.
(o

-




1)

2)

1)
and finally, &)

. in basic skills are much more difficult.

":tndentgﬂto handle a colfege curriculum.

-107- N

©
Since the deaf ppPulatién is a virtually random selection from

the American population; drawn from all parts of the country, from
. ' . * &

all racial and ethnic groups, from all socio-economic classes, and

from both sexes, one must assume that the deaf population-is normallv
I L -

distributed in regard to innate intellectual capacity, and that it,

therefore, contains a subsrantial number of individuals who can profit

from advanced education. !

, - ) .- .
Ability to dd college-level work successfully depends Primarily on

1

inteilectual capacity and academie-sgille. "Both intelleetJand skills

, e

must be. present to a useful -degree. In other woﬁfs, even a genius-
- : : 1

level intellect will fail if he is seriously lacking in skills.

. &
The most essential academic skill is the ability to comprehend

a -

written material with tha ability to write compreﬁensibly follcwing
close behind. For students with scientifiq\or technical. dﬁpirations
mathematical skills are also eruiéfl. -

Deficits in knowledgea are comparatively eaey to repait; deficits,
Nevertheless, appropriate
remedial work in skill areas fan make it possible for gub-marginal

The limits of remedial.
programs have not been thorougnly tested; today tne amount of renedial
work offgred in m;at colleges is contingent primarily on econonice.

At Callaudet, for instance, we offer qne year of pre-~ college wdrk

and occasionarly two.

Neither we nor anyone else knows whether ~

total educationaf reconstruction of young'adults_ia possible. At

[

present it is not pracficable.
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As in other deprii!d populations, there are a'cercéiﬁuhumber of deaf who

for one reason or another havg not been educitionally'hlighted_by.their handicap. v..

- .‘?
These can easily be singlgﬁ out. They show up well on the ;i?ﬂgtional tééts‘ofﬁ P

»

. W - »
. // v
-

,L.

academic potentid}§ and are beynnd the scope of this pape
The problem is not how to spot tRese obyious nuggets. but how to find
b -

the hidden veins of gol&.' The usual verbal college aptitude tests do not seem ., .

to predict well either grades or attrition for our population and close analaﬁis /’
i
shows us why. Scores on such tests are pathetically- low and the scgre differehces

one finds among indivi@uals are latgely attributable to chance and error varisnce .
rather than to real differen;es in éBi}ity. For exsample, when verbai SAT scores

afe ranked in‘comparison to scores on two high;x predictiv; teats in our own batterf,
it takes an inc?easg of about 75 SAT boinés to produce ; reliasle increase in
ability on our tests, "snd even.thia increase of ability is extremely small. ~That

-

is if a cand{date has a verbal score of 275, it is problble that he is slightly
more able to handle_ college Ubrk than a candidate wiéh a sco:e of 200 and slightl;
less able than omne withﬁ’ gcore of 359. But it is impossible to demansqrate that
he is at all superior to a student with a score of 225 or weaker than one with

‘; score of 325. Futtﬁernore.‘if vgrb;l SAT spo;es are'd;viﬂ@d‘}nég/lo-po}nt
groupings (& range amounting to a thll fraction of a standard d;??ﬁfion on,
the SAT), the average disperaion of sacores on the preéictjve ballaudet teats in

| I ot ' ¢
égy One‘lO-poiqg SAT range exceads three standard deviations’. In other words, deaf

students with viréually identical SAY verbal scores sctually represent a wide range

3

of ability. T ) . ,

The Gallaudet adniasionl procedure is predicated on the assumption that
sbility will out. We believc that, *%hough deprivation can. and usually does,
. | . . - B )
wredk educational havoc, the individual with high innate capacity will, no matter

»

‘what hiq‘handicap& =+ within réason, of course <-- show elevated ability in some

- . -
s -

EKC . Y 8 ~ o

wll Toxt Provided by ERIC
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area. This argues nat for abahdoning testing as some have done but rather for

an extensive evaluatﬂ&ubattery covering__a many different skill areas in as

manx_different‘formata as practicable,-to give the candidate maximum ogportunity

to demonstrate his abilities. We lOok on our admissions screening as a talent

hunt, Our interest is not in cataloguing weaknesges - God knows that's easy

endugh - bu%,in femreting out strengths, always bearing in mind that some¢ minimum

L] “ Ry
level of the eaaential academic skills myst exist. We are in the business of
- 1 .o .

N " P
screening in not acreening out. .

/,n .. The battery we use. today contains 20 different measures administered over
9,
a two-day period. Apart from timing, the tests are self<administering. The
) directions have bé:h qritten simply with clear sample queationa to avoid apuriouslv

low scores resulting from' mfgunderatood instructions, a not uncommon problem

in disadvantaged populatdona. The acorea .on these 20 measures are later used

»

diagnostiCally in planning'temedial programa for accepted students but are

>

evaluated ‘in the ﬂollowing maﬁper in making admission determinationd. Ue group
thege measurea,first,intd brcad skill sreas. To the three méntioned aboyela-

reading, writing and math - we have added two others - vocabulary and grammar -

L3
13

T, which logicelly ateﬁggijidiary parts of reading and writing skills, but which

have proved to hrave an indepgndent predictiVe value warranting their being given
‘coordinate status: : "@ B
. . 1

Reading: We use twd'tesfs :; assess this skill and derive from them
’ LY : - . .

"

three scores.” ’ . ,‘ . -
o

l.. The first ia the Coap;rative Test of Reading Ccnprehenaion for senior

ihigh achool, from which we oHtain th@ uaual Speed and Level scores. The

¢ _  tontent of thia test is face valid for college uork, although it has a
. ¥ .

rather heavy emphagis &n literary-type passages rather than exposition.

-
-4
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The chief problenm we have with it is that it is rather highly speeded)--

deaf students tynicslly work. more slodly on written tests than average.

~

Iu is possible that all deprived groups are better measured bv tests

‘ with a° 1ow speed . tohponent.v In any éase this view ig taken by the

Commission on Tests of the CEEB. The excessive speed element seems to
reduce r&liability and thus dilures prediétive ralidity. We are now

- ) experimenting with ouch incﬁeased time allawances. It may make some

sense when dealing with fine readers to distingulsh between those who 3

# v

read rapidly and those who read more slouly, but when the students are
. » “

poor readers the speed dimension becomes ﬁesningless. . .
L . ’
2. Theﬁsecond reading test we employ is one prepared for our own uge, ;5

though we have developed some general high school norms for it. It

. 4 congists of 16 expository selecrions drawn directly from college text~

T

books, but slightly edited to make the test more independeﬁt of

vécabulary level. The.selections are drawn equally from the sciences,
¥

3 . - -

the humanities and the social sciences, and thus constitute what is

tantamount tqQ a Work-sample test for a libersl arts curricdlum.

! Writing: For this skill grouping, we define writing narrowly as the
: R - S
- ability to take ideas and put them into effective sentences. Other facets

of writing sklll are included in the battery, but we do not consider them
“4n thig grouping. - To measyre this. skill we use a single test of unique
'formAt,.prepared for-Gallaudet. It has 10 questigns, “edch consisting

of three simple sent{ﬁges,or ideas; the student is required to write a

[y L *

oy JICH ) : ’
single correct sentence incorporating all three ideas. A varlety of

.re{ationships are included: cause and effect, alternatives, description
and temporal sbquence, among others. Scoring keys have been prepared\

- ’

S §T

v )I'
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ee-ansver.qhestions to be sEored quichly and with’

]

almost complete objectivity. Despite the shortngss of the teac snd its

/
!. +

» 1t has consistently beeg f0unﬁ to be as»r%liable R

coefficients q&e typically in the .85 to .95 range, Of thef20améasﬁres‘_
$, B . - r

used, this test consistently is among the best two or thre? in predicting

! ’
!

four-year grade-point averagé. ' f

L - \ i

Grammary We define this skiii‘as grammhticalpusage. not/mechanics,f

*- though we do measure the latter in the battery as well. /We inclyde . /]
. \

two tesfs of usage, both prepared for Gallaudet. : v

(1) The first is a test of conventional grammar, including all the

-

. ’
standard bugbears - faulty reference, dangling participles, agreemen' ,
. i , .

errors, unparallel construction and the like.
(2) The second tegt is more interesiing - we refer go it as Deaf '? : =
- - s 'I"‘

Mistakes. The‘deafi like inner city residénts.,oraﬁhe Pennsylvania’

] LI -
Dutch, or Middle European immigrants, have characteristic locutions '

v . .
which 9ﬁ{not conform to standard English latigiage patterns. These are

-

noj grammatical errors in the same sense as‘those inhyha.first test, but

rather non~standard constructions.’ Because the Yocutions in this test

are unique to the daaf,‘the testcould not be uaea in its present form

with any other group. The C?Ppept an\hformat, however, could readily be

t_adapted to measuring ghetto candidates a@ility to recognize ghetto

locutions which are not—standard English usage. )

-

Vocébulagzt We regard this area af-cxucial since it underlies both of

" the' fundamental skills of reading and writing, and; inHeed)vochbularf




~112-~

tests are consistently .among the most predictive of callege success

o, .
for deaf students as well as for the hearing. ' We use four different

" measures, one a commercial test and the other three Hésigned especially

for our use.

¥

The first is the 60-item vocabulary éﬁction of the Cooperative
Reading Test. Fach question presents a word gnd a‘humber of suégestions
from among which the student is*to find a Syﬁonym. Like the other
portion of the, Cooperative Reading Test, we find the vocaﬁulary section
tob highl§ sp;eded for hdequat; reliabilify with our population.

Second, we use another test ®f gtandard vocabulary, but with a - .
‘different format, more nearly akin to the ﬁay words are used in the
w}ic%ng than In the reading:process. Anlidea is presented and the
student is to select from among séme.alfernacivés a word that conveys

‘ the desired meaning. ' __ ' ‘ o

" The thirdfvocabuLary test is more unusual; it tests kqoyledge of .

Ll

El

standard Englishkidiomi. Alcthough this area is rafely tested, weakness
o in it is an even ﬁo:e serious barrier to reading comprehemsion than

paucity of vogabulary. We know what such expressions as "hard put to it”
* ' v A .

* or "give rise to" mean, but the depri7ed student has not been exposEdACO .,

n

such loéucions es a matter of course and, unl;ke formal vocabulary, idioms

b

are vchuglly fievar tnug?; specifically. All writing is larded wi;h_
sunh'expressionsﬂ but théreiﬁl no. flag on the ma;grihl ‘to indicste that 7
a pa;ticulpr group of simple words canmot be taken ;iterally. Parég?sph
upon paraérqph in this way beéones hopelese gibberish éo many‘deprived

students. The interrelationship of scores on idiom vocabulary and

ordinaky vocabulary shows that for the deaf at least, the two areas are
. - " ) N
by no me identical. ;

B \ B -, . . -
Q o ‘_ " : llJ ' ‘ -

»
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: Fougch?andhfinaliy, we use a test of inferential vocabulary. Observa-
R . ‘ I -
tion of-good readers suggests that they are skillful in inferring the

N L -g. .
meaning of'unfamkif;},wO{ds,from the context in which they are found
! - g J

and- that in this way they build their vocabulary. This test measures this

infqreﬁtial ability. Each qﬁestion presents in a brief‘paragraph a;vocabu-

b ¢ - !

-« . lary“word. so difficult that it can be assumed to be beyond the know}edge
f

1 ]

*" of. all candidates. The task is to derive icé meaning from the parq%raph

L) »*

context. This, too, seems a measurably distinct verbal skilli

-
L]

Mathematics: We use two tests in this skill arég, both commercially

available, because the deaf closely resembﬁ;/their normal counterparts in
.mathematical ability an&mﬁo not Seem Lo requife speciall§ prepared tests.
" We obtain %rom‘these,cescs three gcore;; ) oy,

1 -

First, the Cobperative Algebra Test, 9th Grade Levél. Ve use a test

. . . . % . . . r
of elementary rather than advanced algebra'because of the limited high
N }chool curriculum offerings “available to the deaf.’ ‘

T
4 ?

_-su Second, the Calgsornia Hathe;atips' Test, Advanced Level. From this

- L}

the usual reasoning and_fundamentals scores aré derived.

Altogether then, these five basic skill areas -- Reading, Writing,

-

Grammar, Vocabu and Math -- account for 13 of the 20 measures used. The

renaining seve meisures, six tests and one rating, are used to indicate special

strengths. Thése seven measures are: 3 .

~ PR / . .
. u * L

1. The qéttell Culture Fair Non-Verbal Intelligence Test.=~a This test

»

has two érawbacks from the point of view of usé in’ admissions. Fi{st‘

it doés not measure the usual ¢riteria of college success; apparently it

is verbal intelligence which-is called for in college and no atfpunt of

.

nbn—vqrbal intqlleti can cqmpenséte for veqbal_inadequacies. Becondf the

I
\ '

& Ty
*

T SR 3 7 S
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test is prone to falae negatives -- individuals score in fhe. feeble minded

E LA

o .
range whose life histories clearly demonstrate this eiqlﬁ;ﬁion to be
' ' Yo T,

inaccurate. Accordingly, we pay attention only to high stores. These,

R

we find, do predict ability to master mathematics, éﬁ# may therefore,

identify mathematics:ﬁo:ential in individuals who have not been exposed .

to a mathematical curriculim.

- . ! -

2. A test of Concept Formulation -- This instrument was originally

prepéred to test the often heard asgertion that the deaf are unable to

-
. -

conceptualize - which incidentally proved a groundless stereotypé -
bpt sdnce the test proved to have predic;ive vaildity somewhat indepeﬁdent
of other measurea, it waa”inéluded in the admissions battery as well.
It consists of 20 quéstions, in each of which apé five words, four of
which are similar in éane underljing qualify. The'taéﬁ ia tor choose the

. dissimilar word. The vbcayula;y level is kept low, to reduce contamination ’

»

from VOC;bulary.ﬁuowledge aﬁd‘the words are arranged so a; to encourage
the quPulaiion of incorrect concepté which must-be‘tested andrdiscafded.

A premihm is thus_Plgced on mental agility. Thia test is the pnly one

.iq the battery uhié;*is ¢losely related to both erbaIngﬁd mafheﬁ;;ical
ability: = .. - - { '

3. Paragrapﬁ Arrangement -- This tesf,' <] prepareh for Gallaudét;é. ) /

’use, iu‘designed to neasur; a significant facef of writing skill -- thE

2 .

.gbilityito put thougﬁfs in logical, coherent order. Curiously, the rest
correl;tes poorly with’grades_for the pgmedial year - and w;a nearly
"alg,mdmle‘d vhen we began to validate the battery using first year grades
as. a cr?tqrtbu ~ but it proved to be quite psediciivé of four}yeaglcollege

grades. The éxplanation appears to be that during the remedial prograr

T f e
_ ‘
L
.

3
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the writing problems addressed are the basic ones of word'use and senterice

structure. It is only later in the student's educational career that

thé-importagce of cohe¥enee is given proper recognition. .
4., Punctuation -- Though prepared for Gallaudet, this is a conventional
" tegt of pugctuatibn and capitalization skills. \

5. Snelling -- Like the punEtuat;on,fés;, this is a tradigional measure
of ability to spell. e have arbitrarily excluded both of¥ these teqéq
from measurement under the basic Grammar skill, partly because of my
_judgment as a renegade-English professor that such meéhanics are of.
little importance In ‘the ;rt of writing. To ury embarassment, however,
they appear to be quite predictive of success in college. |

6. Ca;perhtive Science Test, Junior High School Level. -- This .test is
inciuded in our battery becauge most of our applicants ﬁave taken .very
little science. If th;}, nevertheless, have a high i;vel of knowied;e
about it, it might be reaséﬁaﬁly.inkerrgﬁ that they have a apecial

Ll

interest in the aré}.
. o

7. Rating of Motivation -- This is @ simple combination ‘of graphic

ratings on several aspects of motivation, furnished by the applicant’s'
- ‘ ;‘
secondary school. This rating is among our most predictive measures
B [ — L)

and has the added advanfage of ‘predicting mest effectiveiy in the mid~
'raﬁge ;rea. where ability difgérenées ate.extremély difficult fo .

‘d?séi;guish& but where thére 13‘5 great range in degree of success in
college. Tﬂe'ability of the motiﬁ;zion‘r;éing to pre%ict college” ‘
performance is largely: independent of cognitive m;aéur;a, and thus add; .

greatly to accuracy of predicfion. ‘p

N | _ I

J‘.‘S” . .1
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' Since none of these twenty measures overlaps wore than SO7 with any

other in the battery, it 13 probable than each is ‘contributing at least a .
little something -unique to our know ledge ‘about candidates. ‘with a few
' ol « T

exceptions each of the measures -is significantly’rélated to four-year grade-
point average and to remaining in college ti}l graduation.

How do we.set about digesting this large and heterogeneous mass of
information in order to make ddmissions decisions? Essentially, we catecorize .

-
¥ |

the applicént.population into six brqed groups, according to their tested

-

competence in the five major skill areas:

Lo , . . N
.Group I consists of applicants who are superior in all five skills. {

LI

This is the group who have not been geriously~-disadvantaged by th?{r o

- .

f
hendicgp.

Group II consists of those who dre superior in four of the five skills.

These are usually representatives of that familiar class of very able ) "

; s
) . individuals who are undone by mathematics. e -

Group III ig defined as those applicants who do not meet the criteria-

.

for the firgt two groups but who have at least & woderate level of gkill #n
all five basic areas. We define this minimum level pragmatically in

. terms of what our many years of experience tell us c¢an be accomplished in .
4 }‘
| )
& year of remedial work. :Beyond this minimum éompetence tequirement, .
) moreover, for inclusion iq Group I1I we require that the aleicant show
M -

aeveral areas of diatinct strengthﬁ ' &

b
Group IV }g mahe up of applicants who meetrthis moderdte gkill level
ot three or four of the bgsié‘hreas and who, in‘adﬂition, show strenkth‘

. , .
on a aumber of tests. The entire record of these applicants is scrutinized

- -

minutely, with apecial emphasis bn’m&tivatiéq. . : '

/ . * .
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Group U‘Fonsiscs of applicants who.meet none of the above standards pyt °

who show-some other sign of potential, for example, veré elevated

. k]

intelligence or science scérea, extremely favorable recommendations, or

v -

scores in the five p}imafy skill areas which approach’ those needed for

inclusion in Group TII.” The entire record of ‘those in Group ¥,.too, is
. reviewed with great Earét again with emphasis ofi motivation.

PR

o,

R ~ . ) : .
Croup VI are those who are performing at an extremely low level and who

L] -

have been unable to muster Qny evidence that they have the potential

. to handle -a college curriculum in cﬁe:reasonably near future.

All candidates are reviewed for suitability -- age, character, health and the

h.d

like -- before being granted admission. ' J e

Admission is 2enerally offered to afi members OF.Crouﬁs.I,-II; aéd‘IiI!'yHotafe
‘,ﬁcﬁerwi;: su . le: About two-thirds of Croup IV are'aq;icted and gﬁouca;ne-'
. - . . .
third of é;oup V. Those in Group V1 are not of fered ;dmiﬁsioq. In all, about
half of cﬁe applicant group are admitted each jear:‘ Extepc_fp; Gébpps I and II,
all-those,adpitgedlf about 80% of fLe total - are réquired‘cé éake a yesr of
rgdedial work pefore enceriné the colleée proper.. o ’

* Bringing professional judgment fo bear on esch candidate's cre@eﬁciels
L Ve

@
1

may be more time consuming'chan a simple futting point approach (though our

+

computer is programmed to do the initisl Eacegoriznclon of applicants into

the six basic groupé)} but it is less weseeful of student pocencial. -1t

L

appears tg be.highly valid: A

Those in Group I have three chances out of four of graduating and two

chances out of three of earning at least 2 B avérage.

L}

Those in Group II graduate in two out of three cases and have an even
. ) ' _
chance of earning a B average or better. ' T . : .

- " Those in Grbup II1 have a 50-50 chancé;of graduating and have one chance

in three of & ﬁ.avera e. . -
Q . -4 -123C)

", . . “«

IToxt Provided by ERI )




" . 18 that the deaf have extremely limited alternatives for higher education -~ .

virtually no chance of earﬁing a B average., ' o
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B . .
.

In Gropb IV only one of three who are accepted gradudtes and only 1 in’’

10 earns a B avéYage. \
'

Those accepted from Gyoup V have one chance in four of graduating and

It 1s clear from this progression that those in Group VI would have . . -

very little possibility of success if they were’ granted admission.
1 should perhaps point oyt that the reason we accept aﬁplicants from

¥ ’

the high risk Groups 1V and V, where the prediction wbuld be one of failure, - .

Gallaudet is the o?ly liberal arts.institution in the world ‘to serve their,
. i P o .

needs. Accordingly, we feel an obligation to give an oppertunity to anyone

who has a fighting chance of succeeding. .’

As I have mentioﬁed, Gallaudet requires’ 80 percent of each incoming
N - x _ - % .

Y

\

clags to take a year of remedial work. before attempting the édllege curriculum.

- These students are placed in classes of 15 or fewer in accordance with their

general level of language ability and their speéific deficiencies as diagnosed

by the qdmissioné tests.

General verbsl levelais determined by a weighted

combination of all verbal tests in the admissions battery. The weights used L

%

were derived, not from the textbook regression equatiom, but Judgmentally,

-

taking into aciount differences in standard deviations. We tried both judgma‘tal
and fegression weighting and found the judgmental method lese subject to

shrinkage from class to clags than the regression weights. After generai’vegbal T

level has beep determined, the student may be placed in a group Qboge members - : .

*

are all especially deficient in formal grammar, or in vpcabulary knowledge, or
in reading comprehension and soc on. Course content i1s talilored for the general
ability levei of the gf&up with emphasie on the areas of most severe deficit. . “.

Remedial mathematics, as we practice it, is more. traditional with classes in the. )
!

usual subject matter areas. ] _l;jl
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At the eeg of this preparatory year, students are retested. Whether
of not they are admitted to the college ﬁiopef depends primarily+on their

* ‘\r-\ ‘!
instructors' evaluatiooi of théir work and on what measuraple improvement they

have made on the tests. Since most of the students taking the remedial prograo‘

were several years hehind normal high school graduate achievement to begin with,

4
we cannof expec: them to make up the entire deficit in a stngle, year. Thus, most
j -
of ‘them enter their Freshman year still with weaker skills than the’ normal college
* [
student. But they are on the upswing. with good instruction and conftﬁLed

- a +

motivation, they move nearer and nearer to closing the gap, and a not. .

-

. 4. . L
inconsiderable numbet even .become honor,stdden&g. ' . -

In summary, then, at Gallaudet we believe, not in less testing of .

.educatioﬂally retarded applicants, but in more, Simoly Because‘sogswtroditional

. \.__ . .
measuring devices are too insensitive to record differences occurring among a

group of poorly equipped students is no reason to give up the effdrt to detect’

‘these differences, if'they are significant to performance -- and they are.

» [

. We have a multi-dimensional admissions battery which has proven capable »

of determining with é'Hfﬁh‘degree of ‘accuracy ;hich students from a disadvantaged

population can, with a reasonable remedial inveatment, do college-level work B

successfully. Scores on the adﬁissions tests can algso be umed diagnostically to

tailor remedial work‘ko individual needs. ’ -

L}

A

We helieﬁe ghat an adaptation of our approach would enable other in;titutions
to enroll diaadvantiged.etudents with considernbly more hope of guccgss than many

colleges have a: present. Even in situations wiiera it is impractical or impoli

-
>

‘to use admissions tests, the multi dimenaiOned battery approsch used for placement

in an individually designed remedial program Zan substantfelly improve a student's
. L

thances of graduating.

N » v ‘. . 1!);‘) . h \. —

-«
’
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OFFICE OF ADMISSIONS AND RECORDS . . } Jume 27, 1979
N .. - 4 . -
* ’ oot ; ) . . r
Gina Wilson . ‘ - .
T-131 ~ = - , . .

Educaticnal ,Testing Service

Princeten, New Jersey 08541

u

Dear Ms. Wilson:

In, respons’é to your telephone call lagt Thursday, I am providj.ng the infor-
mation you have requested. As I described in our conversation , the Scholastic
Aptituge Test or the American College Test is used in cambination with the high
school grade point average “(a figure derived ffom grades in all courses in the
tenth, eleventh, and twelfth vears excludmg phys:.cal educaga.m] to tﬁ:}.emﬂne

required

eligibility for admission. You will find an sion table giving

standards enclosed here. Applicants-with better  a 3.20 grade point average
in high school are admitted redardless of their test scores. They must, However,
takeoneofthete'sts. . © - . . nm

Steve Loving of the.Hamhchpped Students Office here has given me a break*
down of handicapped students by, dJ.sabll:.ty for the Fall, 1978 Semester. The fi-
gures are as follcsws )

V:Lsu!ally impaired/blind ) 42

.Hard of hearing/deaf 184 '

Wheelchair confined. i 36 ,

Mobility limitation’ (other than \nﬂwelc:han.r) 49 i . :
Speech lmpairment . - , 7 ‘ - ' g
Specific leammg dJ.sabJ.hty ‘ . 1l .
‘Temporary . 5

* . Other (Includes heart disease, diabetes, .. ‘
epilepsy, upper extremity amputation, em—
physema, nervous oondltim, alool'ol:.sm,

cgter) ] 137

I suggest t.hat #£ you have additional questims either now or in the fall you
should contact Mr. Lov:.ng H:.s ‘telephone number is 213—86,\869

Both Mr. Iovmg and I are quite mte:ested the regearch ‘that the E:Iucat.l.onal

" Testing Service has condugked concerming handi students. It would be appre-

ciated if you could send me a list of publicationg or a bibliography for this area

and how to obtain those works. Additionally, I kmow that CSUN has contracted with

ETS for validity studies of its first time freshman population in ‘the past. Is.it pos-
sible fox, these same studies to be*done for, a more select group smhashandicapped
students if we could givé you the appz:opr:.ate information? .

>




Ms. Gina Wilsm T a2 T Jme\zjr, 1979 *
- : . . \ )

P ]

I tham{you in advance for your cooperatlon Iet me know Af. you néed
ass:.st%noemthefuture .

-

Sincerely,

. - ﬁﬂﬂlw//{%

Michaal Olsson .
Ass:.stant Director

) Admissions and Records
LY ﬁ
o
MD:isd . - T
c¢: Steve loving, Handicapped Students Office o
. Ed Chambers, Admissions and Records '
! -
“ 4
3 - ~,
N ¥
"
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2.0 dre not eligible for admission.
. ' U X - '
. The minimum eligibility index for California Residents and California high school

Jradutes is: SAT = 3072 and ACT = 741.

The method used t compute scores
. T is as follows: . .

+ * *

. f Ve Multiply.the"grade point average by 800 and add it to the total SAT score; or
¢ Multiply the grade point average by 200 and add it to 10 times the cormposite

Y ,

4 ; ACT score.
L]
» ' 4 { )
. \ .
] . -ADMISSION TABLE . .
3 . ACT  SAT ACT. SAT ACT  SAT ACT  saT ACT  SAT
* GPA  Scom Score GPA Score Score GPA Score Score. CPA Xom Score  CPA Scomv Scow
i 1% 15 4 271 N0 904 147 25 W% 12 010
'Y 320 11 %12 7295 16 712 270 2t M2 246 25 1104 225 30 104
31911 520 294 16 70 268 N 92 245 % 112 220 31z
. . 318 1) S38 293 16 I8 268 21 928 14 26 NN 219 ¥ 10 .
N - AT 10 536 292 16 VM 267 21 9% 243 26 M6 218 13
. 516 11 544 29T 16 4 266 1 944 342 26 W36 217 %
315 12 s82 290 17 752 265 22 957 141 26 MM 216 31 134
. - 34T 12 %60 189 17 0 264 22 960 240 ¥ 1152 215 32 182
. 313° 12 568 288 17 76B 263 22 %68 23 ¥ 1D 214 32 130
. . 312 12 S7%6 2187 V7 YN 262 R We ‘138 ¥ 16 213 32 138
. ¥IO02 S84 285 - 17 7B 261 ‘ir 984 237 7 N6 212 32 1%
. . 310 13 592 28% 18 792 260 23 . 992 236 27 s n 17 M .
3Ih 13 600 284 18 GO0 259 23 000 235 28 1192 210 33 1w
300 13 608 283 18 B0 258 23 1008 .23 26 1200 09 3, W
. 307 13 616 282 8 816 257 B 1016 233 28 1108 208 33 14
; 306 13 624 281 18 B4 25 23 104 232 B 1216 207 33 1w
305 14 632 280 19 832 255 M 1032 "3 2B 174 206 3
304 14 640 279 19 BM0 254 M 1040 230 9 1232 205 34 1R
303 14 648 278 19 BAS 253 M 1048 1M B 1240 204 e
302 14 656 277 19 856 252 M 1056 228 1 1248 203 LI L
301 14 664 276 19 BG4 251 M 1064 227 19 1256 202 LI L
* - 300 15 672 275, M 872 25 25 1072 226 B 1264 200 A4 ol
. % 299 15 680 274 20 880 249 25 1080 225 M 1272 z.o‘ 35 W1t
298 1S BBB 273 20 B&B 248 25 1088 24 0 12800 ,°
197 15 6% 272 20 B% 2.3 Sa 1288
y . F .
- . See Ehgibaity Index wn the ADMISSION section ]
, £
Lo , . . .
1] ! §
~ .
- re
11
. ‘ .
’ - ' Ll
% bt . d
. . .
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RESOI.UI‘ION APPROVED BY CEASD P&”r SECONDARY EDUCATTON oawccm
e Y MAY 10, 1678 ° e

L
. - . [

-Whereas

Admission to ‘graduate spidy tradit:.onally places major a::phas:.s on student
scores on written tes;.s and -

I'Ihereas. "

L%

.’

‘Such tests have not’ beenft validated for a populat:.m of hearing inpa::.red
students and S

Whereas - . ' ) .{ .
. Y
Such tests as the Graduabe ReCord Examinat_.on have nat proved adequate &
predict a student's ability to perform successfully In Graduate School or
- in professional fields'@or whica the student has trained and
| ) v ) )
Whereas - : , .
'l*
Results of tests t:aken by hmd:.capped students are _reported to post- |
secondary institutiong to th.cn they are applying for admissions with -
~ the notation that tne t.was ''taken under special conditions' thus

identifying them as handlcapped and resulting in the pOSSlbll.‘Lty of an
adve:rse admss:.ons G.EC].S:I.OI'I

Whgreas : ‘“IL‘D'

The use of uve dnissions tests and testing procedures which
- identify a student as lcapped prior to the admissions decision for
adnission or non-admigsion are clear viplations of the Section 504 com-
. pliance guidelines . . .

Be it Therefore Resolved ) _ v
| . That the Conference ofmecucivgs of American Schools for the Deaf '
recamends that the use of the Gracduate Record.Examination and other

unvalidated admissions tests be discontimued in determining the ad-
missions of hearing impadyed stutients to graduate study and

BeitF\n'therResolved A

- Jnf 5‘“?"‘

0

That wntil such tme as validated,admissions tests are developed that
Graduate ' institutions may wish to consider one or more of the, following
citeria in determining the eligibility of hearing ;anaired students for

-adnission to graduat,e study ‘
(q) Grade poi.m:r average for previo.;%:olhge work,
‘(b) Recmmdatmns of professors \‘gich wham students have stadied.

(c) A personal interview ]:y a departmental or school adm.ssions \
comnittee. )

‘l_gau

DEBL

{la
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WESTERN MARYLAND COLLEGE
WESTMINSTER, MD. 21157

"

LI f .
DEPARTUENT OF -
FaYCHOLOAY

April 24, 1978 :

B - ' .
. T l Dro ' ’ . '- i 4

4

ChliforninStute Unive;gi%y, Northridge
’ Northridge, California 91324

- v

i

-

Dpur Dr. . ;

+ . v r

We have found GRE scores to be discriminatory ugu!nst deaf
students. They were not standardized on a deaf population. We
have substituted non-verbal measures such as the Ravens Progressive
Matrices.

#

L

¢ s Sincerely,

- i e

E

Professor of Psychology
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potinl mbent of Pblie tnatruciion &
and Direcior of Educaiton s * .
_ STATE OF CALIFORNIA )
C DEPABTMENT OF EDUCATI ON ,
- ' . STATE ED(ICATION{BUILD!NG 721 CAPITOL MALL. SACRAMENTO 95814 *
P ~ » . ]
\ . | o . ( .
May B8, 1978 ‘ . . . .
) v
Dr\ -
Center on Deafness - . ‘ ‘ ’
California State University | |
18111 Nordoff Street ‘ ot

Northridge, falifornia 91324
~ : : - %
Dear Ray: A . .

_Thank you for this opportupnity to share my thoughts with you regarding
v admissions standards ‘for deaf students, at both the undergraduate and

graduate levels. I continue to hope that Section 504 Regulat1ons of
the Rehabilitation Act of 1873, will work towards assuring equal
oppertunities to-all handicapped individuals in all act1V1t1es in

,,adEGSOC1ety I continue to believe in Joseph A. Califano's statement
regarding these regulations..."It will usher in a new era of equality

"« for handicapped individuals in which unfair barriers to self-sufficiency
and decent treatment will begin to fall before the force of law." i

&

Universities throughout the United States are beginning.to re-evaluate
admis$ions standerds and curriculums.’ The Unfversity of California

and Harvard have made news ‘lately because of their plans to implement
more rigid admissions standards and more relevant curriculums. While

I support the concept that has motivated this movement, 1 unequivocally
defend the rights-of handicapped individuals to part1C1pate‘1n the
educational 'process at all levels., To deny an jRdividual his rights

to an education at the undergraduate or graduate level solely on the
basis of a4 handicepping condition is, in addition to being in violation
of. Section 504, a violation of an individual's humap rights to develop
to his or her fullest potential. In studying new,d§m1551ons standards,
we myst be extreﬁﬁ&y sensitive to the needs of those individuals with
exceptional ngeds, and we must make certa’in thit these individuals are
given every opportunity possib1e to prove their abilities to succeed,.

.

I would encourage your co]]eagues to make ‘ap in-depth study of the use
of the Graduate Record Examination (GRE) as a heavi)y weighted criteria
for admission to your graduate program. My experience in workjng with
handicapped and non-handicapped individuals has revealed veriﬁ) .
questionable correlations between the results obtained on th

r o 128

GRE and
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 academic_performance. Also, I have serious reservations regarding .

the .use of the GRE as an insirument for determining admission to.
graduate prqQgrams on the basis of its potential for discriminating
against deaf students. 1 suggest that handicapped individuals were
not included*in the stamdardization sample of this instrument. Also,
the heavy weighting of-one particular instrument in determining the
capability of a sfudent with a serious handicapping condition, such

as deafness, in my opinion constitutes a violation.of Section 504.

Certainly there aré deaf individuals who, because of thidir poor
academic performance at the secondary or undergraduate levets, have
demdnstrated that they are not graduate material. These individuals
should be counseled out of the university program and,into a training
program in which they can succeed and learn to’be self—support)rg
adults. However, these decisions should be made by a committee
comprised of "regular" university faculty members and those with
backgrounds in Special Education, specifically in the area of the deaf.

—

In summary, I hope that your colleagues will devote serious thought

and time in planning strategies for giving gualifiable deaf individuals
an opportunity to determine whether or not they can succeed in a
university program. After all, isn't this the same opportunity that

is afforded non-handicapped students? Let us hope that when a deaf
individual iy refused admission to an undergraduate or graduate program
that, based-upon several factors, the individual has clearly demonstrated
an 1nab111ty to succeed at the post-secondary level. With specific-
consideration and assistance, we have seen innumerable deaf individuals
obtain undergraduate and graduate degrees and take their rightful places
in the hearing world.

Thank you very much for this opportunity to share with you my thinking
regarding this matter, 1 do not believe that your colleagues

intentionally discriminate against handicapped individuals. However,
1 feel that educators have the responsibility and the mandate to make
Section 504 a reality. We must work unrelentingly to assure that equal
opportunities are afforded to all handicapped 1£div1duals

incerely, .t ‘

-+

Y

Special Prodiams and Sapport Services , o

1

¢ . 1'” .
Aoy
v . '.
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the, rebabiluallon cenler

coHegenieducahon
the universily of arizona
tucson;-arizona - 85721

LY

May 1, 1978 ) - 4

‘Dro ] ' ’ " i ! u‘

. : L3
Center on Deafness : !

California State Wniversity. .
Northridde, California 91324 ) .

Dear

Sorry to be late In answering your Jletter of April 7 but I spent most
of the month of April out of the office attending meetings.

The guestion of Gradyate Record Examinatiopn scores doesn't seem to be

much of a problem on this campus at this time. We surveyed many other
departments last ycar to determine their admission piocedures and found
that very few are still insisting oh the GRE as one of the criteria for
admission to their programs. Most are making the decision based on

grade paint averages, demopstrated interest in the area of study, and
letrers of reference. Some require that the student‘appear for a per-
sonal Interview by members of the faculty. In the Rekabilitation Depark-
ment we gtill reguire the GRE or the MAT., however, these scores do not
prevent a deaf applicant from being admitted even though most deaf can-
didates have relatively low scores. The faculty is conversant enough
wlith deaf -persons to realize that a low test score Is not a true lndica-
tor of the student's abilities. We did have an -Interesting experience
with a deaf freshman'last semester. This student requested that an Inter-
preter pe avallable during tests. This request made Jdts way to the civil
rights officer on campus. GShe presented this to the campuswide committee
on handicapped students and one member, who should have been more know—
ledgable, requested that al! deaf students.be given preadmission screen-
ing tests to determine theisr ability to do college level work., Fortunate-
ly this was not acted uporn Because I think this would have led to a’law .
suit. The man making this suggestion has been instrumental in getting
some deaf graduate students enrolled in classes on campus and would seem
to have greater knowledge of the deaf than tO make such a reguest.,,

We allow MAT as an alternative to the GRE for admission to the Rehabllzta-

tion Department and expect a score of about 50 for, admission, We have

accepted deaf students however, with scores as low as 26, We have discus-

sed the possibilitly of dropping all entrance test requirements ‘which seems . L
to be a growing trend in other departments.

S/{?jcerelgi | 1 'JO

Professor®
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April 17, 1978 '

-

D1AECTOR OF ATMISSIONS AND RECORDS
TILEAUONE 202_44?-084":

Or. )
? . Yenter on Deafness

California State University

Northridge, Calif. 91324

. Dear

The positign taken by your colleagues .is *one that surfaces fFrom time

to time and is apparently basedjon a misunderstanding of the nature of
aptitude tests. 1t ls entirely inappropriate to establish arbitrary
-cut-off point? for phe deaf on aptitude tests normec For persons. with
normal hearing. We have found through extensive research that stand-
ardized tests of scholastic aptitude (SAT,.ACT), especjally if the same
cutting points are applied as to the hearing, have no validity for the
deaf. {Mathcratics scores seem to have some utility.) Conscquently,
we have developed our own entrance examipation battery which does
predict extremely well the success of deaf students. The success of
the students at Gallaudet as well as in employment after graduation and
in graduate school attests to the wisdom of specialized testing.

Graduate education presents a similar situation. Our studies indicate
that the GRE and MAT are alsoc invalid+~for the deaf graduate students
and we therefote yse other criteria (grades, recommendations and
motivational eviderie) as well as Qur undergraduate entrance battery.
. Again, "the success of ;0uC deaf graduate students both in college and
" in_employment confirm us‘un our decision.

Perhaps .the enclosed policy statement will provide some assistance.

Certalnly the requirements of 504 are a powerful factor in stating your
* c¢pse Since the tests and cutting scores CSUN would require are not

demonstrably valid for the deaf. Their use ‘is, therefore, illegal

until their validity can.be proven -~ and | doubt that that can be done.

| am a strong advocate of setting high standards and sticking to them --
but they must not be arbitrary. Using the same cutting points for the

i L]

. ..

K

13 | N\ '
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CSUN : . .
— deaf and the hearing Is just that, Growing advocacy pressure on the
) part of deaf groups will preclude the mistaken application of tests

standardized on hearing populations, in violation of the!law.’

| hope_this will be helpful -to CSUN in establishing graduate {and other)
admissions policy.

Sineprely yours, -
¥ . Q'//- .

Director of Admissions and Records

*




 AAsAMA

DESMARAIS, MARJORIE

~MA: CSUN-1974, ETP

Teacher, Alabama School for the
Deaf, Talladega

ARIZONA

- AMARN, FRANK ALLEN
MA: CSUN-1976, ETP
Teacher, Phoenix Day School for
the Deaf, PhoeniX

+ BUSBY, HOHARD R
KA CSUi 1973, HLTP
Superv150r, Arizona Schoot for
the Deaf, Tucson

" . KOYARIK, JUNE,
MA: CSUN-1973, TPP
Teacher, Phoenix PDay School for the
Deaf, Phoenix

- LOWGACRE, STEVEN
. MAACSUN-1978, TPP
* ‘'Teacher, Arizona State Schgol for

“Deaf and Blind, Tucson

. RARUS, HANHCY B
MA: CSUN-1974, NLTP
Supervisiang Teacner, Arizona State
School for thé Deaf, Tucson

REVELL, JAMES

MA: CSUN-197B, TPP

Teacher, Arizona State School for the
Peaf, Tucson -

WOMACK, BARBARA (LEHMAN)

. MA: CSUN-1973, TPP

Homemaker, Tucson {Former teacher,

" Kendall Demonstration Schoo!l,
Washington, 0.C.)

. WOMACK, JAMES R.
Ha: CSUN-1973, TPP .
eachery Arizona State School for
. PDeaf and Blind,” Tucson
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“ CURRENT EMPLOZMENT OF DEAF MA4 GRADUATES OF .
CALIFORNIA STATE UNIVERSITY, NORTHRIDGE*

April, 1979

CALIFORNIA
. ALEXANDER, DOUGLAS

" MA: CSUN-1975, TeP

Assistant Professor, Riverside City
College, Riverside _

- BAIM, WILLIAM A.
MA: CSUN-T973, TPP
- Teacher, California School for the Deaf,
Berkeley

~ BARBER, CARL
MA:"LSUN-1972, Administration/Supervision
Assistant Pr1nc1pal California School for
the Deaf, RIver51de

. BARBER, HELEN C. (ARBUTHNGT)

MA: CSUN -to75, ETP ‘
Teacher, Califorria Schoo1 for the Deaf
Berkeley ,

4

"+ | BATTAD, HESTER
[ MA: CSUN-1975, ETP
Teacher of the Handicapped, Los Ange]es
Trade*Technical College, Los Angeles

. » ¥
» BELDING, DON III | ot
MA: CS{UN-1972, ETP .
Teacher, R1vers1de School Dastr1ct,
Riverside

BENNETT, BONITA'L. {WHELAN)

MA: CSUN 1974, TPP

Substitute Teacher, Ventura Unified
School District, Ventura .-

» BENNETT, JAMES W. , .
MA: CSUN-1974, TPP v
Teacher, Ventura Unified School Distr1ct
Ventura

4

BERNSTEIN, SEYMOUR S. 2

MA: CSUN-1974, ETP

Teacher; Ca11fornia School for the Oeaf,
Riverside

. BILLINGS, WENDY J. {GORDON)
MA: CSUN-1973, TPP -~
Teacher, Californ1a School for the Deaf
Berkeley »

‘~ BOND, ALBERT
MA: CSUN 1972, TPP
Retired (former Teacher, Marlton School

-

3
‘}:3 for the Deaf, Los Anqeles)
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, BOYD, BARBARA E. s .
MA: CSUN-1973, NLTP : . DIGNAN, ARTHUR G.
Student Personnel Specialist, Support MA: CSLN 1975, PP
‘Services to Deaf Students, Mational Teacher, Orange County Department of EdUCut1OB
Center on Deafness, CSUN Santa Ana
BRADLEY, RAYMOND W. . - DUVE, GENE R. o “ *
MA: CSUN-1975, TPP MA: CSUN-1975, TPP
Teacher, Taft Hearing Impaired School Teacher,’ California School for the Deaf
Santz Ana . - Berkeley
BURDETT JOYANNE K. . '
MA: CSUN ~1973, TpPP . EDBERG, ARLENE -
Teacher¥ California School for the Deaf, MA: CSUN-1975, English
Berkeley Freelance Editor, Tutor, ¢
- Simi Valley
+» BURDETT, RONALD C.
MA: CSUN~1975, ETP " . EHRLICH, ELLEW
Teacher, Ohlone College, ) _ MA: CSUN-1977, NLTP
Fremont . Consultant, Golden West College .
. - Hunt1ngt0n Beach
~
- BURSTEIN, GERALD L ~ ELLIOTT, NEILIUS L.
MA: CSUN-1965, NLTP MA: CSUN 1976, ETP
Coordinator, Library-Media, Teacher, Ca]1forn1a School for the Deaf
Califernia School for the Deaf, " Riverside ,
Riverside ) .
. . . ELLIS, DOUGLAS L.

« CARTER, SHARON P. ~ MA: CSUN-1973, TPP
MA: CSUN 1975, NLTP Teacher,_ Selaco Downey High School,
Acting Adm1n1strator, Support Services .. Downey . .

to Deaf Students, Natiomal Center ' : ‘
on Deafness, CSUN! ELLIS, ROBERT -
/ » _ MA: CSUN-1975, TPP .

- CASALE, FRANCIS ‘ ' Teacher, Newcastle School, Los Angeles
MA: CSUN-1974, ART ’ . . . i
Teacher, Pier e College N ‘EPPS;, ERNEST -

Woodland Hills . MA: CSUN-1977, TPP
- Teacher, iar?ton School for the Deaf
. CHANDLER RONALD E. . Los Angeles

MA; CSUN-1973, TPP
Teacher,.Compton Unified School D1str1ct FlNNERAN; MICHAEL R.
Compton MA: CSUN-1973, TPF
| : Teacher, California School- for the Deaf,.
- CLINE, JAMES L. . ) ' : Berke]ey, Student, NLTP-1979, ¥SUN
MA: CSUN-1975 TPP ) .
Teacher,’ Cal1forn1a School for the Deaf

FLEISCHER, LAMRENCE R. - - N
R1vers1de . " MA: CSUN=- 1372Y TPP, NLTP tﬂ 1975
: Ed.D. Brigham Young University,
4 ;gLuﬂgﬂi lgggloETP Associate Professor, CSUN ‘
Rehabilitdtion Counselor for the Deaf , )
Chula Vista '
DECKER, GREGORY L. _ o B ~
MAY CSUN-1973, TPP ) -
Teacher, California School for the Deaf, .
Riverside ‘ ; 131

o . . " oo
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» FLEISCHER, VERA S. - v

MA: CSUN-1974, TPP . ' ’

Teacher, Pasadena Unified School. D1str1ct,
Pasadend

GERMANY, JEREMIAH

" MA: CSUN-1973, NLTP

Student, CSUN-1979

. Deceased

. GODFREY, LANNIE JOE

MA: CSUN-1978, TPP

GOUL, JOHN M. 1
MA: CSUN-1972, TPP

_ Teachera§Marlton School for the Deaf,

’ Los Angeles

- GREATHOUSE, JONI fscawARTZ)

MA: CSUN-1975, ETP

Teacier, Ca11forn1u School for the Deaf
‘Riverside r

GREENSToﬁer*HTEE; ! “

MA: CSUN-1975. TPP

Teacher, Kenneth Avenhe School,
Carmichael . -

GROSS, IRWIN BRUCE

MA: CSUN-1974, TPP .

Teacher, Selaco Downey High School,

Downey

HEALY, CRAIG _ -

MA: CSUN-1977, TPP

Teacher, California School for the Deaf,
Berkeley

. HENES, CONSTANCE M.

¥

MA: CSUN-1973, TPP

" Homemaker, Riverside ¢

HERBOLD, CAROLYN S.

MA:CSUN- ]976 ETP [

Assistant Professor, GnTone College.,
Fremont .

HERROLD, MARY D. , |

MA: CSUN-1973, ETP

Teacher, California School for the Deaf,
Berkeley - 5 i v

HINKS, LYLE A. !

MA: CSUN-1974, NLTP - .

Coordinator, American River College, ;
Sacramento A

-

.."’

- Teacher, Selaco-Downey High School

-JAECH, TIMOTHY A

- JONES, WARREN o

-~ KESSLER, MARCIA S.
MA: CSUN-1970, TPP; 1975, NLTP DB

' . ' : :
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HOLCOMB, MARJORIEBEQ} S.

MA: CSUN-1968, NLTP

Teacﬁgr Ohlone College, Fremont

HOLCOMB, ROY K. ,

MA: CSUN-1968, NLTP ~

LLD:.Gal]audet College, 1976

Coordinator, Office of the Santa Clara
Superintendent of Schools, San Jose

1
HOOPER, PATRICIA
MA: CSUN-1978, TPP

L]

, Downey

HUDNALL, WILLTAM BOYED .
MA: GSUN-1976, NLTP

"Rehabilitation Counselor, Galifornia State

Department of Rehabilitation, Westminster

HUNTER,. CAROLYN

MA: CSUN-1978, Educational Psychology

Coordinator, Tutor1ng Support Services to
Deaf Students, Nat1ona] Center on
Deafness, CSUN :

INGHAM W. EDNARD .. ,
MA: CSUN 1977, NLTP . g
Coordinator, Telecommunications Tre1n1ng

Center, National Center on Deafness,
CSUN

MA: CSUN-1966, NLTP

Teacher, California School for the Deaf ,
Riverside -

JARASHOW, DAVID N. :

MA: CSUN-1974, Mathemat1csf 1976 Specia]
Education -

Teacher, Oxnard College, D1sab1ed Students

Center, Oxnard .
H

MA: CSUN-1970, NLTP o
Teacher, Reg1onal Center fof Deaf and Hard
of Hearing Children, Bakersfieid

' &

Educational Spec1allst Golden West
College, Huntington Beach
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KIELY, JAMES-P.

MA: CSUN-1975 TPP

Teacher, Sweetwater Union High School,s.
ChuIa Vista

~KIMBERLIN, GREGORY C.
MA: CSUN-1969, NLTP

Director; Mental Health Services for the

Deaf, St. John's Hospital, Santa

Monica

KOETZ, JAMES .
"MA: CSUN-1975, TPP

Teacher, California School for the Deaf,

Berkeley

KOL OMBATOVIC, VADJA V., JR.

MA: CSUN- 1973 TPP

Teacher, Granite Hills High Schoo],
San Diego

' KOSEK ADRIENNE (CLEVA)
- MA: CSUN- 975, TPP
Coordinator of Tutoring, Pasadena City
Col)ege, Pasadena .

- KRAMER, JUDITH (BLAIR}
MA: CSUN-1976, TPP

Teacher, California School for the Deaf,

 Berkeley )
" KRAMER, SCOTT P..
MA: CSUN 1976, TPP

- Teacher, Ca]ifornia School for the Deaf,

I

Berke]ey
KRONE ,* EARL «
MA: CSUN 1977, Political Science
PostaI Service, Inglewood?

v LADNER EMIL S. .
NLTP ;
. Retired (former Consultant on Deafness,

Berkeley)

. LAMBERTON, JUDITH L.
MA: CSUN-1975, TPP
Homemaker, San Jose

v LARSQN, HERBERT W.

MA: CSUN 1965, NLTP
Principal, Selaco-Downey H1gh SchooI,

i DOHnéy: * '

/

~136- 4 .
| (CALIFORNIA Continued]

. LEFKOHITZ SHELLEY
MA: CSUN- 1977 TPP
Student,)CSUN-IQZQ

LENHAM# JEFFREY

MA: CSUN-1973, TPP

Specialist for the Hearing-Impaired,
E1 Camino College, Torrance

. LEVY, ANNIE J.

MA: CSUN 1975, ETP

Teacher, Palm Springs School District,
Pa1m Springs

.\

-

«+ LYNCH, DANIEL J.
MA: CSUN 1974, ETP
Teacher, Ca]iforn1a School for the Deaf
Berkeley
S NP
MACDONALD, RODERICK
MA: CSUN-19 NLTP-DB
Coordinator, Computer Training Pro
for Deaf-Blind Persons, Ohlone
Fremont

- MALZKUHN, BRIAN L.
MA: CSUN-1973, TPP
Teacher and Coach California School for .
the Deaf, Berkeley

gram
o]lege

- MARLIN, PHILIP _
MA: CSUN-1974, History
Banker, Woodland Hills

MCKEE, DAVID E.
MA: CSUN-1973, TPP
) Teacher, Mesa Co]]ege San Diego

Al

- MCKINNEY, VIRGINIA E.
MA: CSUN-1969, NLTP
Language Reading Specialist, Mar]ton
School for the Deaf, Los Angeles
MEYER, LEUﬁARD J. '
MA: CSUN-1973, ETPy 1974, NLTP
Teacher, Selaco Downey High Schooly
Downey ‘ ,

s MILLER GARLAN H
MA: CSUN 1976, TPP
Teacher, Covina valley Unified School
District, Covina
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MILLER, LUCILLE V.
MA: CSUNZ1971, NLTP :

Ed.D.:Brigham Young University, 1976

Coordxnator, Pasadéna Lity College,
Pasadena ot

. MUNOZ, ROGER R.
MA:, CSUN- 1976, ETP :
Cqunselor, Ca]ﬂforn1a'5chool for the Deaf,

Berkeley )

NICHOLS, NADINE

MA:. CSUN- 1977, TPP .

Teacher, Ca]1f0rn1a Schoo] for the Deaf,
R1vers1de

PAKULA ISAAC
. MA: CSUN 1976, ETP %
Teacher, Ca]1f0rn1a School for the Deaf,
Riverside .
e S

PARKER, AUDREY B.

‘MA: CSUN 1975, TPP ) '

Project Director, High Schoo! Program,st ’
"AQEPT," Panorama City

PEDERSEN, KENNETH
CSUN-1974, TPP
Teacher, San 01e90 City Un1f1ed Schoo]
-District San Diego

- PETERSON DAVID R.
‘MA: CSUN-1973, NLTP
Teacher, Cal1f0rn1a School for the Deaf,
Berkeley

- PODOLSKY, SHERWIN Q.
#MS: CSUN-1974, Business
Investigative Auditor,

District Attorney's Office,%Los Angeles

-t

L 3

-

QUARTERMUS :" LILLIAN

MA: CSUN-1974, TPP

Teacher, Martton School for the Deaf,
Los Ange]es

RAYMOND, LINDA ..

MA: SUN 1973, TPP*

Program $pec1al1st Kenneth Avenue

chool, Car@;chael

&

L4
a a

REVELL, CATHERINE * )]
MA: CSUN-1978, TPP

Teacher, Sharp Avenue Elementary School,

Arleta _
137

1
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_ "RICHARDSON, MONT W.

s
; ‘/¢§acher, Califorriia School® for the Deaf,
b‘ b -

PAran c o . - LI '

— )
" L]

RICHARDSON , -BARBARA J.
MA: CSUN- 19?3 TPP. -

Teacher, Mar]tonaSchool for the Deaf,
Los‘ﬁhge]es Py

-

MA: CSUN- 1973, TPP
Jeacher, Marltdn School for the Deaf,
Los- Angeles

SANT];LLANES MNONA K.
© MS: CSUN-1973, TPP -
Teacher, Los Angeles Pierce College,n
Woodland Hilils
3

*. SKINNER, -LILLIAN H.

MA: CSUN-1966, Counseling

-Teacher, Arroyo Elementary ﬂchool
Simi Valley

SMITH, MARIE (KAMUCHEY)
MA: CSUN-1975, ETP
Special Tra1ner in Total CommUn1cat10n,
California School for the Deaf; Berkeley

»

EY

-

- STECKER, ETTA L;

MA: .CSUN-1970, PP
Te§§vayr

Saddleback College, M1ss10n Viejo |
Teacher, Rincho Sant1ago Community C011ege; .
anta Ana

. STECKER, GEORGE R.

MA: CSUN- 1973, ETP
- Teachers- Golden West Callege, Hunt1ngt0n
Beach

STERN, HEDY (UDKOVICH)

MA: CSUN 1976, TPP

Teache¥, Ca]1f0rn1a Schoo] for the Deaf
Berkeley g

STERN, RONALD J. s .

CSUN~1975, TPP

Berkeley
STOCKMAN, JORN-. '
MA: CSUN-1975, -TPP
Teacher, Marltondunior H1qh School,

Los Ange]es

[ ]

STOCKMAN TONI

MA: CSUN-1976, \

Teacher, Covina Valley Unified Sch001
-District, Aural Educat1on Covina

SUTTON KATHRYN M (HOLLAND)
. MA CSUN 1972; TPP ‘
" Teacher, Southwest Schoot for the Hbaring,

lmpaired Lawndale e . L
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SHAIM, ANNA LEE -

MA: CSUN-1974, ETP

Teacher, California School for the
Deaf, Berkeley

"SWAIM, WILLIAM D. $

MA: CSUN-1972, NLTP .

Teacher, Califarnia Schoal far the
Deaf, Berkeley

SWEENEY, MARY LOU

MA: CSUN-1976, ETP

Tutor, Coast Community District,
Anaheim Department of Rehab111tation,
Costa’j;{esa ®

THOMAS, KATHRYN

MA: CSUN-1977, TPP

Social Group Worker Qf The Hearing-
Imparired, Neighborhood Youth

N

Assoc1at1on Wilmington : .q‘h-

TURNER STEVEN A. o
MA: CSUN 1975, TPP
Teacher _Taft Schdﬁf Santa Ana

VALE GARY M.’

MA: CSUN-1973, TPP

Tebeher, *Simi High Schaol,
Simi Valley

-

WELLS, DEANNE .

MA: CSUN-1974, ETP

.Lead Teacher, Riverside County Schools,
Riverside .

HILLIAMS GENE H
MA: CSUN-1973, TPP »
Counselor, Department of Rehab111tation

Van Nuys-

&

NRIGHT,~RICHARD 0.

MA: CSUN-197Q, NLTP . ¥

Former Rehabilitation. Counse]or,
San Franczsco ,

~ WUKADINOVICH, MICHAEL L.
MA: CSUN-1973, ETP -

Teacher, Riverside County Schoals,
"Riverside g

ZINZA, LESLIE J. o
MA: CSUN-1974, TPP )
Teacher, Fremant ‘ .

-138-
CANADA . '

RODGERS, WILLIAM J.

MA: CSUN-%578, TPP

Teacher, Alberta School far the Deaf,
Edmonton, Alberta

J//*

. STUMP, JOAHNE .
MA: CSUN»1976, NLTP
Teacher, Macka Center for Deaf and
Cripp}ed Ch11dren, Montreal, Quebec .

¥
e
i

R

" COLORADO.

HOLLAND ,~ MICHAEL A.
MA: CSUN-1972, TPP :
" Teacher, Co]orado School for the Deaf
and B81ind, Colarado Springs

RHOTEN, DONALD E.

MA: CSUN-1977, NLTP )

Principal, Coloraﬂo Schaol fcr the
‘Deaf and Blind, Colarado Springs

SCHEPPACH, VAN K. - __—
" MA: CBUN-1978, NLTP
Program Supervisor, Center on Deafness,
Denver .

. WHITT, ALONZO .
MA: CSUN-1976, NLTP '
Teacher, Colorado School for the Deaf -
and 8lind, Colorado Springs

Iz

+}
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CONNECTICUT : (DISTRICT OF COLUMBIA, Cofitinued)
BRASEL, BARBARA (BABBINI) ' » COUTHEN, NATHIE L. . .
MA: CSUN 1969, NLTP MA: CSUN-1976, ETP . ¢
Executive D1rector, Commission, on Deaf Teacher, Kendall Demonstratiodn
and Hearing-Impaired, Hartford ) Elementary School, .
. . Washington . L e,
COOPER, WENDY'T. ' ‘ .
MA: CSUN-1976, ETP ‘ ' .
Teacher, American School for the , DICHTER, JEFF .
: Deaf, West Hartford : MA: CSUN-1978, TPP
' " Teacher, Ga]laudet College, Nashington
+ DARBY, ALBERT W.
MA: CSUN-1977, .NLTP ' ) S
Assistant Principal, American School . GUSTASON, GERILEE Zi.
for the, Deaf, West Hartford MA: CSUN-1368, NLTP
: ) « Ph.D: Un1ver31ty of Southérn Ca11fornfﬁ,
MOW, SHANNY , 1972
MA: CSUN-1977, NLTP, Assistant’ Professop, Educatlon,
National The@tre for the Deaf,; , Gallaudet College, Washington -
Waterford _ - : T
HAIRSTON, ERNEST E.
MA: CSUN-1967, NLTP
-akINEghVGRg 2 10 Education Program Specialist,
Touct F'w{ School Bt Media Services and Captioned Films,
e erican Schoo Lhe - U.S. Offiee of Education, Department
Deaf, West-Hattford . of HEW, Washington
.. ZEMAITIS, REGINA ‘ .
MA: CSUN 1974, TPP ~ HARLAN, BARRY P.
Teacher, American School for the | MA: CSUN-1975-ETP
Deaf, West Hartford . Teacifer, Kendall Demonstrat1on Eleméntary
‘ , © " School, Washington . -
- . NUMELAND, RONALD E.
MA: CSUN-1970, NLTP -
. Ph.D; Syracuse University, 1973
Director, Educational Technology Division,
- Y Kendall School, Gallaudet College,
' DISTRICT OF COLUMBIA Washington N -
' _ ~ ... PADDEN, AGNES M. Poe
B Ty MA: CSUN-1973, BTP
Teacher, Model Secondary School for ° Teacher, ~ Preparatory English, Ga]]audet
the Deaf Gallaudet Co]]ege, ColTege, -Washington N }
‘Washington ’ . ) QUINE TH?gAS M.

MA:- CSUN-1975, TPP .
ﬁg?ngﬂﬁ-?ggngNfiP ' ' Teacher, .Model Secondary School for the
Program-Director, Kendall Demonstration .Pgaf Washington

Elementary School, Washington . RODRIQUEZ, RAYMOND
- . MA: CSUN-1967, NLTP
_ . Assistant, Profgssor{ Gallaudet College,
Nash1ngton
R “
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. 'SMITH, LINWOOD D., JR. R ‘-
MA: CSUN- 1971, NLTP ‘ §
"Educational Therap1st St., E11zabeth sk
Hosp1ta1 Washington .

o

SPELLMAN, JOHN F.' o
MA: CSUN-1972, NLTP ‘ . : ' :
DelPased - ST , Coof

STEVENS, BARBARA L. . . T
MA: CSUN-1973, ETP; 19?5 NLTP 1] 3 S '
Assistant, Professor ©, o

Gallaudet CoYTege, washfhgton !

FLORIDA - / .

- BUTLER, RAYMOND . -
MA: CSUN-1966 NLTP ‘

Vocational Supervising Zeacher, - .- . - "
Florida School for the Deaf and the *

) B]ind St. Augustine, LT

DRAKE, DONNA F.. ~ - = -

MA: CSUN-1978, NLTP | | nwﬂf’//.
SupervisBr Teacher, Florida School for - .
the Deaf and the &11ng St August1ne . .

. SAMUELS, JOHNNY L. - ““ ’ Coe ,
MA: CSUN-197S-TPP | ' !
Teacher, Florida Schoql for the Daafb '

and the Blind, St. Augustine o T "l
* WARDER, JUDY ”f°' . . |
MA: CSUN 1978, TPP "

Teacher, Florida School %br the Deqf -
and the Blind, St. August1ne ’ g'




-
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BABB, RICHARD L.
* . MA: CSUM—1969 NLTP
) ) Doctoral Student, University of
GEORE;& ' ' IMinois, Champaign/Urbana
. o y .
RINALDE, ANNA MARIE - GRIFFITH, ROBERT E. .

MA: CSUN+1973, NLTP
MA: CSUN-1972, TPP; 1973, NLTP » ! :
Coordinator, Adult Bfucation, Atlanta - *Pmﬁ;ﬁ?ﬁ%’?iﬁﬂlﬁ"’551133?1213"““"““

Area School for the Deaf, Clarkston.

l

. HUNTER, CHRISTOPHER

MA: CSUN-1972, NLTP
Coordinator, William Rainey Harper

College, Palatine

N | NAGY, MARK M.
- MA: CSUN-1974, TPP
Teacher, I1linois School for the Deaf,

CABRERA, CARMEN V. Jacksonville’
MA: CSUN-1978, ETP )
Teéacher, Department of Edura 1on, .+ " ., NEWBERRY, FREDERICK
Agana - ' ' MA: CSUN-1975, TPP
_ , <, Teacher, Whitney Young High School.
" CABRERA, EDWARD A. Chicago

MA: CSUN-1978, ETP )
Teacher, Departmerit of Education, Special

Education Division, Agama . INDIANA

. ‘]r

. ELKINS, EARL

G  MA: CSUN-1977, NLTP

HAWATT L. s . Director of Deaf Services, Central
State Hospital, Indianapolis

, . WEST, KAY E. .
o MURRAY, TANA L. MA: CSUN-1972, TPP

MA:- CSUN-1976, TPP
Teacher, Hawaii School for the Deaf and Teacher, Indiana School for the Deaf,

Blind Honoltlu Indianapolis
¢ o . .
' ’ . . 10WA
ILLINGIS - - WHITT, SUSAN (SCHULTZ)
MA: CSUN<1977, TPP
ANDERSON, ROBERT R. Tbe her, lowa School for the Deaf,
MA: CSUN-'I%? NLTP . ouncil Bluffs
Associate Princ 1, Illinois School for‘ * ,
thg Deaf, Ja SO“V'“]G KANSAS
- JONES, MARY PAT /
MA: CSUN-1974, TPP - '
o 71 41 Teacher, Hichita Public School,
IERJf: \ . Wichita ' ‘

-




KENTUCKY

« WASSERMAN, STEVEN
: CSUN-1977, TPP
Teacher, Kentucky School for the
Deaf, Danville :

L4

LOUS IANA

"80LTZ, ROBERT H.

MA: CSUN-1972, NLTP

Principal, Jefferson Parish Public
Schools, Gretna

CORSON, HARVEY J.
MA: CSUN-1970, -NLTP
Ed.D.: University of Cincirnati, 1974
Superintendent, Lousiana State School
for the Deaf, Baton Rouge
MYERS, DAVID W. ,
- MA: CSUN~1969, NLTP
State Coordinator of Services to the
Deaf, Baton Rouge 1

' MAINE

- BOWLING, WALLACE LEE
MA: CSUN-1975, NLTP
Teacher, Governor Baxter State School,

* Falmouth
- //j.

t

MALAYSIA

GREENSTONE, MARIE
MA: CSUN-1977, TPP
Peace Corps

Aaaolou

- IRGENS, HENNING C.F.

MARYLAND

. CARTER, S. MELVIN, -JR.

MA: CSUN-1975, NLTP

Director, Communicative Skills
Program, National Association
"of the Deaf, Silver Spring

- CORBETT, EDWARD E., JR.

MA: CSUN-197T, HLTP
Assistant Superintendent, Maryland
School for the Deaf, Frederick

HODGES, MARY S.

MA: CSUN-1975, TPP

Teacher, Mary]a?d School for the
Deaf, Frederick

WAIT, MARK A.

MA: CSUN-1972, NLTP

Assistant Vocational Principal,
Maryland School for the Deaf,

Frederick -

MICHIGAN

MA: CSUN-1964, NLTP

Deaf Consuitant, State Technical ,
Institute and Rehabilitation
Center, Plainwell '

MARSH, EMORY D.

MA: CSUN-1977, NLTP ,

Teacher, Lahser High School,
Bloomfield Hills

POSS, BERT
MA: CSUN, 1967, NLTP
Assistant Superintendent, Michigan
School for the Deaf, Flint
L




~143-

. MINNESOTA

SONNENSTRAHL , ALFRED

MA: CSUN-1969, NLTP

Program Director, Petra Howard House ,
of People, Inc., St. Paul

UN-1976, ETP
Teacher, Missouri School for the
Deaf, Fulton

MORRISON, BARBARA J.

MA: CSUN-1976, E£TP

Teacher, Missouri Sch
Deaf, Fu]tpn

for the

MORRISON, ROBERT J. . ' -
MA: CSUN-1876, ETP
Teacher, ,Hissour1 School for the

Deaf“, Fulton

- MONTANA

GEBO, RICHARp L.

MA: CSUN-1974, TPP

Teacher, Moritana School for the
Deaf and Blind, Great.Falls

LE MIEUX, ROBERT T.

MA: CSUN-1975, NLTP

Teacher, Hontana School for the
Deaf and the B]ind Great Falls

NEBRASKA

, GALLOWAY, JAIME D,

‘. MA: CSUN- 1978, -NLTP

State FaC111ty Consultant, Nebraska
School for the Deaf, Omaha

PROPP, GEORGE
MA: CSUN-1966, NLTP
Ed.D.:University of Nebraska, 1972

Office for the Deaf and Hard
of Hearing, University of
Nebraska, Lincoln

,Q\\éS1stant Director, Specialized

REITZ, EDWARD E.,

MA: CSUN 1976, ETP

Teacher, Nebraska SchooT for the
Deaf, Omaha

REITZ, PATTY ANN (DAVISON)
MA: CSUN-1977, TPP

JR.

Teacher, Nebraska School for the Deaf,

Dmaha
i

-

NEW HAMPSHIRE

- BONURA, HELENE
MA: CSUN-1876, ETP
.Teacher, Amoskeag Center, Manchester

BONURA, DOMINICK

MA: CSUN-1975, NLTP

Director, Regional Program for the
Deaf, Manchester

NEW JERSEY

. CRONLUND, JUDE ANN (STEIN)
MA: CSUN-1973, TPP
Homemaker, West Trenton

-




/
NEW MEXICD

NEW MEXICO

DILLDN, THOMAS J.

MA: CSUN-1964, NLTP

LHD: Gallaudet Coliege, 1966

Refired (former Principal, New Mexico
School for the Deaf, Santa Fe)

. LATIMER, ESPERANZA C.

MA: CSUN-1874., ETP

Teacher, New Mexico School for the
Deaf, Santa Fe

-~

—

NEW _YORK

- AMANN, LINDA B. .

MA; CSUN-197%, ETP

Teacher, New York State School for-
the Deaf, Rome -

- TRUJILLD, LYDID T.

MA: CSUN-1972, NLTP

Dean of Students, St. Mary’s School
for the Deaf, Buffalo °

L4

-

NORTH CAROL INA

DEUEL, HAROLD C.

NA: CSUN-1974, NLTP

Teacher/Coach, North Carolina School
for the Deaf, Morganton

. PALMENTO, BARBARA C:

MA: CSUN-1976, TPP

Teacker, North Carolina School for
the Deaf, Morganton

SIMPSON, EILEEN D.

MA: CSUN-1974, NLTP

Teacher, North Carolina School for
the Deaf, Morganton

-l44-
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{NORTH CAROLINA, Continued)

-.SIMPSON, WILLIAM M.

., FREEMAN, JEROME W.

MA: CSUN-1966, NLTP .

Assistant Superintendent, Central North
Carolina School for the Deaf, .
Greensboro ,

o

g y

OKLAHOMA

CARRINGTON;, WENDY F. (TAKEMORI)

MA: CSUN-1G75, ETP }

Teacher, McAlester Public School System,
McAlester -

LI

MA: CSUN-1966, NLTP
Ed.D,: University of Kentucky, 1974

"Director, Deaf £ducation Training Pro-

gram, University of Oklahoma Science
and Arts, Chickasna .

[

OREGON

. TDOLE, DARLENE- KAE (KRUSEMARK) .

MA: CSUN-1971, TPP; 1976, NLTP

Teacher, Chemeketa Community College, Salem
Teacher, Portland Community FoT]ege, Portland

-PENNSYLVANIA

_ GALLDWAY, VICTOR H.

MA: CSUN-1965, NLTP

Ed.D.: University of Arizon2, 1972

Syperintendent, Scranton State School
‘for the Deaf, Scranton

- JOHNSON, ROBERT L. °*

MA: CSUN-1670, NLTP
Printer, Benjamin Enterprises,

Phi]an%phia :
114
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RHODE ISLAND

« SPELLMAN, ELIZABETH M.
MA: CSUN&IQ?Z NLTP
Director, Adult Services, Rhode Island
School for the.Deaf, Providence

. SDUTH DAKOTA ‘

ERICKSON, DELBERT L.

MA: CSUN-1974, NLTP

"Work/Study Vocational Coordinator, South
*Dakota School for the Deaf
Sioux Falls

.JENNESSEE

FISCHER, GENE -

MA: CSUN-1975, TPP ~

Teacher, Tennessee School for the Deaf,
Knoxville

‘ ]
TEXAS

» BURKE, DOUGLAS 4. N.
MA: CSUN-1965, NLTP
Superintendent, Texas Education Agency,
Austin

. BOLGER, ROBERT M.
| MA: CSUN-1976, ETP
Teacher, Alvin Public School, Alvin

COLLINS, WILLIAM T.
MA: CSUN-1975, Theatre
Theatre Work, Austin /

. GARBACZ, RICHARD .
MA: CSUN-1977, TPP
Tnacher, Brownsville Regional Day School
[:R\}: for the Deaf, Brownsville

145

- WALLIS, ANNA A,

f
JTEXAS, Continued)
- \\ '
KAMUCHEY, EVELYN
MA: CSUN-1974, ETP

. Teacher, Texas School foé'the Deaf,

Austin

LOPEZ, JOHN

MA: CSUH 1973, NLTP

Technical Program Administrator, Dallas
County Mental Health Center, Dallas

MURRAY, JOHN R.
MA: CSUN-1973, NLT?

_ Director, McAllen Independent School

District, McAllen s

STANEK, ELAINE B. °
MA: CSUN-1975, ETP
Teacher, Dallas

S

MA: CSUN-1974, ETP
Teacher, Texas School for the Deaf,
Austin .

WHITE, RALPH H.

MA: CSUN-1966, NLTP

Consultant, Texas Rehab111tat1on Com-
mission, Austin

- . +
UTAH -

BALDWIN, CELIA MAY L.

MA: CSUN-1975, ETP

Teacher, Utah School for the Deaf, , °
Ogden v

. BALDWIN, STEPHEN C,

MA: CSUN-1974, ETP v

Curriculum Coordinator of Total Communication
Diwision, Utah School for the Deaf and

_ Blind, Ogden

SANDERSON, ROBERT G.

MA: CSUN-1965, NLTP

EdD: Brigham Young University, 1974

_ Educational Coordinator, Services to the N
Adult Deaf, Utah SEate Board of Education, ¥
Divjsion of Rehabilitdtion Services,

Salt Lake City




<« (WISCONSIN, Continued)

L]

~146~
VIRGINIA
. ey
KOCH, RICHARD LEE
MA: CSUN-1974, ETP
Teacher, Virginia School for the Deaf
) Staunton . !

. NELSON, NORMAN L,

MA: CSUN-1976, ETP

_ Teacher, Virginia School for the Deaf,
Staunton

- YATES, FRED P., JR.
MA: CSUN-1967, NLTP
Director, Virginia Council for the
Deaf, Richmond .

p

HASHINGTON‘(STATE)

EHRLICH, STEPHEN '

MA: CSUN 1975, TPP .

Rehabilitat1on‘Teacher of the Deaf-B1ind,
Lighthouse .for the Blind, Seattle

. JOINER, ALLIE M.

MA: CSUN-1978, NLTP - '
Vocational Counselor/Evaluator, Seattle
Speech and Hearing Center, Seattle

i 2
. PETERSEN, LAWRENCE L.
MA: CSUN-196B, NLTP
Supervisor of Instructional Services,
Seattie Community College, Program for :
the Deaf, Seattle

WISCONSIN

. BUSBY, CAROLINE M.

MA: CSUN-1976, ETP

Teacher, St. Johh s School er the Deaf,
Hilwaukee

+
‘a2

KATELA, HELEN L.

MA: CSUN-1974, ETP

Teacher, St. John s School for the Oeaf,
Mi]waakee

KALETA, JOHN J.
MA: CSUN-1974, ETP

.Teacher, St. John's School for the Deaf,

Milwaukee

KOHUT, (TERRY A.
MA. CSUN-1977, ETP

_Teacifer, St. John's School for the Deaf,

Milwaukee

TUCCELLI, MICHAEL A.

MA: CSUN-1974, ETP . ‘

Teacher, Flor1da School for the Deaf, ’,
St. August1ne ’




