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1 Mgvementis the essence of living for youhg children. Their bodies are both subject and
- object of their early leaming experiences As childten gain neuro-muscular control, they + .
groly in their capacity both fo understand the pbys:cal world and to express and
com@umcate their understanding.non-verbally. Movement'educanon addresses chil-
dren’¢ inherent capacity to learn dbdut and through movement. " .
. Pre&chool children are dynamicand spontaneous individuals with insatable cunostty.
Betwedn the ages of two and six they satisfy their curiosity by learning about the world
around them through movement They are developmentally involved in prachcing sucht
emergirig fundamg¢ntal locomotor skills as running and jumping, and such manipulatve -
skills as gatchingAnd throwing. They.neéd to touch, mampulate and lod both at thew
bodies, irr order to discover their physical capabiliies and limitations, and at objects in
the environment, in order to explore and L*ndersland dhysical properties of hardness,
softnassi and shape Because movement is integral to preschpol children's lives, it
should be central to understanding them and the activities in whith they should engage.
. This bdok describes some of the reasons why movement is so important for young
children The movement education approhcﬁ to learning has tremendous developmen- .
tal potendal When children are allowed to move about as they leamn. they make .
significant gliscoveﬂes about their world Movement is both the process and product of
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théir learning. Written for persons werking with preschool children. this book explores
why the movement educanOn approach 1s imponant. what activities conshtute a
program, how and where itcanbe conducted. and what cntena may help structure the
program environment. ¢ ‘

" The'irst se¢hon focuses on why movement educaton s 1mpertant to the yery young
child It emphasizes the sigificance of motor development and the chilgl’s special need
for appropriate movemenl activities Rigas explain.s why movement 15.are of the best
learrdng modalities at this stage®

In the second sechon. Young explores what to mclude i a goog movement educa- .
tion program. She summarizes the four basrc elements of human movement and

. suggests. a.Ctl\.nt:leS'whu:h develop physical abilities and genenc competenmes

Fowder tells how to presenl appropnate movement actvibies 1o pre-prmary children
n a good Iearntpg chmate. and explains several different ways of direcing leaming
expenences This gechon.dlustrates processes for guding learning expenences safely
In section four. Wemer discusses where movement actvifies may be presented to
young children “His chapter includes consideranons. both indoot, and outdoor play
"areas. and eguipment avatable for pre-pnmary programs
It 15 impgssible to-desian programs for any student pepulaton without understanding
‘thern This text recognizes individual differences and presents matenal cons;sten%_
children’s different developmental rates. styles of learming. needs. interests. and abilihes
‘One of the greatest strengths of a movement education approach is the ndmdualized
learning whn:hst fosters Allchildren are never expected to do the same thing at the same
tme
, jt has seemed unnecessary. even inadwisable. 10 include nomnanve data on skill
performance lest we be tempted to teach to them Children vary 50 in skl acquisibon at
this age. that most performiance standards dé.not adequately account forise vanable
relabonship between neurclogical maturation (readiness) and motor learmung »
The authors recognize. howeuera that the cholte of achvity..and the mobvaton '’
\ chi]&r n have for leaming physuc.al skills. ae predicated on their physical growth and
deue opment Chidren of these ages expenence slow and steady physical growth. with
mall but appreciable annual increments of both weight and height By two and one half

s most children have lost the body fat-associated wath babyhood Changes in body

* proportions make motgr perfortnance easter head growth slows while imb growth
.accelerates Because childreh also lose therr profruding abdomens and are ne fungerso
top heawy. they can begin to run fast and stop and change directon wathout falling ;r'

Up to about the agé of four, growth of the muscular system 15 r0ughly comparable 1o
?owih of the bogy as a whole After this ager howeue; musciés tlevelop relatively
aster. giving children appreciably more strength and control The larger muscles of the
back and legs remain better developed than do the smaller ones of the hands and .
ﬁngers Partly becausé of this developmehta] pattem. children become proficient i,
runmngbefore theydeam to throw a ball well, .Concomlitant wath these physmalchanges
the. develop'men {process of neuro-muscilar matufahon accounts for the body’s .

. Increased respons!venesa to aclvity. at the same tme, achvity facilitates development.
Growthis afusttion of time and young children have time before them In many ways

- sthe discovery and practice of #merging motor skills may be <ompared with the acquisi
. tionof languade’ Bangeandvanety of movement skills has its counterpart in freedom of

.+ werbal expression. 4 broader the base. the mare solid the foundation for future use A

fall compleméntnf refined skills n erther leaming area will not bre reached for many
years Yat thg wient of this book 15 10 ensure that the foundahon be as broad and fully

¢ déveloped aspo,sb:ﬁ]e for each child. It is the task of those of us who teach to provide

. Pleasurable begmmng expetiences which he]p develop a reperfo:re of fundamernital

. ¥ . motor skilks 3. .
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WHY

- Maida L Riggs

Rationale

Dunng the first five or six years of bie chil
dren are expected 1o jearn to cope with the
natural and human world They acquired
the physical skidls to get about in the efwu-
ronment and learn communicaton and
thinkung skalls, By expl‘or‘n.ng and mambulat_—
ing things and 1deas they learn abeut their
world and aboap learning Physical actwin,
snmulates self-discovery as well agd the
early years are largely devoted to acquinng
fundamental motor patterns and manipulat-
we skills These self-sufficiency  shills
peenide the foundation for the more speciiic
skills needed for school play and spont it
appears crucial to children s later develop-
ment that the foundatcn skills be laid be-
ween two and one-half 10 six years

1

Movement Education and
Motor Development

Dunng the pre schuol yelirs mosor skills
develop rapidk, This 1s a cnitical penod for
the prachce uf the emerging phylogenenc
skills of runming yumping and throwang,

"
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This tme ts mpontant for the development of fundamental catching. kicking. and’
stnking skills. which, for developmentally ready children. can be eastly modified by
specific practice This is also a criti¢al penod for the development ‘of propnoceptive or’
kinesthetic sensibwity There is evidence o support the notion that mastery of these
- elementary skills helps children acquire more complex abihties latér The. underlying
1dea 1s to capitalize on developmenial penods when children most readily leam
. Perhaps the most persuasive argument for planrung a movement educabon program
for young ¢hildren s that metor develepmerlt should not be left to chance Because
there 1s"a retiprocal relattionship between motor siull usé and development. carefully o
designed programs can and should be planned for this age group The ability to use
emerging psychogsmotor skills is Tacilitated by encouraging. even‘demanding. thelr use
, .Movement education problem soling helps children discover how the body can
become an effective. efficient. and expresswve instrument Yet the act of discovery 1s 50
indmiduabzed and personal that its consequences are more’ ltkely to be femembered
‘than when some fact of movement has been explained or demonstrated - .
- Physicalacavity. enhanced by movement education. has both a direct and, indirect
. . * effect on physical growth and motor development The nounshment of cells of the
growth plate of bones depends upon ther blood slupply actwvity- increases cardio-
vascu]ar arculation and increased vasculanty. and together wath a mild degree of stress.
-stirulages physical growtht The funcioning of all wial organs s facilitated by actwty,
concomitanty enhancing motor development
her motor developments are 1ncreased body and spatal awareness. and Foncepts
of drection and laterality Laterahty 1s defined as the internal awareness of the left and,
»  nghtsides of therbody Directionality extends the concept of laterahty mto space After
one 1s aware of the left and nght sides of the body. kinesthetic informaton about the
bodyin space can be matched wath visual informabon about obrects in the environment
A sense of direchonality allows one to contact and manipulate objects. as i catching.
kicking. or reaching Body image 1s an awareness of the body in relatibn to other objects.
and 10 the space needed for various achons Movernent education 15 paracularly geared
to develop body awareness = . - .

Movement Education and Children’s Néed'f;)r Movement

Young children’s need and ges':ré for movement is central 10 at Jeast five basic
concepts survival, discovery, s control. expression. and emoyment Thenr need 1s parbcu-
larly strong at this age because children's physmal psychological. “and inteliectual
‘ orientation 15 motoric Movement ofténven; strenuous is what young children are all
T about. N
The quantitative aspect of mc?‘mng to survive is rarely 4n doubt among pre-school
children in nursery schogls in our culture. Although there is litite qualitativerresearch on
children of preschoalage the relationship between selected strenuous physneal activibes
‘and cardio-vascular ehdurance for oldef children is well documented. Phystcal actuty
« hasaprofound impact on body composition, it develops lean body mass at the expense
of fat in both boys and girls Thus movement enhances fitness
Chjildren movein order to discover Both the act {process) and the outcome (product}
are important Between Lthe ages of two and one-half and six, children discover whatthe,
body can do, they discover what it feels like to run fast. how to move along different
pathways and directionss and how to change the size of their movemnents These -
developing cognitive and physical abilities help children adapt to the derse conditions S
of the gymnasium or playground.
Understanding t it means to control the body in space. on and off apparatus,
when jumping. lafiding, balancing and sliding is another major objective of movemnent .

~
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, education Learning to control balls. hodps, ropes.and other manipulative equipment is
. yet another dlmensmn of skil acquisition

Many children fiid moving ta communicate or express 1deas or feelings pleasurable
and natural Because they are particularly uninhibited dunng these years. it 1s fithng {0
- deVelop therr dramatc abihty fully Encouraging children 1o rhove for the sheer joy of
runming or jumping takes on added'significance when we become awaie of the crowded

conditions i which so many children are forced to live and play ’

Movemen£ Education and Self-Confidence

TheYeeling of self confidence grows out of very personal expenences It begins early
and has #ts roots in motpr behavior and physical actmty How it develops s significantly
nfluenced by the way persons and the environmerit support autonomy in motor
achvity Movement educanon is predicated on the nonon that children wall find ther
own way 10 perform a task or solve a-problem We have just begun to attend to an
e'm{lronmen!al setting and teaching method that encourages self directed leaming and
inmnsic motivation Movement education is such a method .

Children’s total feeling about themselves. composed of obvious and subtle compe-
nents 1s related to performance n motor activities. These include body image. body
size and general self-confidence Often more sMportant than how children perform s
how they feet about their performance and what they choose to do next Movement
education contnbutes to self-confidence because it chenshes the ch:ldren s solubons
rather than the teacher’s This. particularly at this early age. is one of its major strengths

Movement Education W
and Competence

Hand and hand with self-confidence is a
feeling of competence Whte (1960} states
that the dnve {or competence 5 on a.par
with such basic drives as love and hunger
As children’s sense of "me" emerges. they Sy '
differenpate themselves from others and 3. 4‘
from ob;ecls in the envirohment They be-
come aware of the extent and Himits of ther,
bodies by maqving They veach out their
armvs 10 define the limits of thew persgnal
space They bend therr fingess 1o discover
ther artculation They explore what each
. part of their body can do, what it is called,

how it moves. and how 1t moves in relaton
10 other bady pa pEg Soon the notion.of the
competent - becomes Increasingly
significant*
By the age of five many children are very
competent 1n handling their bodies A
. movement education approach, concerned
with developing knoiwledge of what the
body can do entrances both the knowledge
and skill components of the children’s ‘ac- ,
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tivies Tobe competent at this age means.to
be developmentally effective, t0 be able to
run. Jump, swing. chmb. and hang without
falling or geting hurt. and to make judg-
ments about what actvities can be engaged
in wath safety and success
- Equally important to competence s chil-
dren’s hbility to make decisions. to over- |
come obstacles. and to solve problems The
feeling of competence denved from inter-
action with the world — the’ gymnasium.
playground. ‘or other challenging physical
environments — 1s seen as-central to chil-

» dren’s motivation The competent mover ts
motivated to move and so becomes more
competent Just as “success breeds suc-
cess.”” 501t would appear that cormpetence
generates increased competence '

. Movement Education
and Learning . »

Children between the. ages of two and
one-half and six are imtimately involved n
learming howto learn They learn first about
how their body moves: then. as therr
mobility increases and thewr environment expands. they leam many other things
Intnnsically cunous. they test and try, poke. push and pull. chmb on and jump off. each
in therr own way Because movement education focuses &N both process and products
of learming. children actively employ” cognitive learning skill as they fevelop their
psycho-motor skills They explore, discover. select, and repeat while they practice and
refmé fundamental locomahan and mampulation skills

Cunosity 1s an important aspect of learmng When self-confident climbers become
cunous about heights. they discover the top of the restle tree Cunasity and discodery
engage learners in further learning Both intellectual and motor development occurs
when each successivé discovery 15 more delightful. emoyable. and ntnnsically satsfying
than the last When children are free to explore. even in a seemingly non- purposefu]
way. new motor expenences become self-validating and self-justifying

The problem solving and decisian makipgaspects of learning also can be enhanced
by a maovemnent education program When the task of finding a way to,go under a piece
of apparatus 5 given them they may decide to go head first on their bellies or feet first on
"“their backs Will they slide or wiggle through? Learming to make judgments of size

(larger. smaller): space (up. down. and sideways). and distance (near-far). children

develop cnticat thinking skills The principal method of movement educahon involves
children in just this k:nd of mental @ympastics

Movement Education and Freedom 'from Fear

Because of the’dommance of the psycho-.molor domain at this penod in children's -
lives. they have a strong need o achieve a minimal performance level in fundamental
skills Fear. a deterrent fo improved motor performance. tends to hold back their
progress [t makes them apprehensive about trying anything new or differant Children

; '
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. ‘-engaged ina movemem educanon program are not all expected to perform lnlhe same
way, S0 there i5 a moratorium on fear of {ailure
Freedom from fear is closely allied to the need o become augonomous to be able to
do things for oneself One frequently hears young children say "Letme do,jt myself!” But
' they must also leam to be realistic about the physical actvities they choose, for lhey
: ’ sometimes attempt skills, like climbing. which could resuly in injury Inherent th a
movemnent education approach is leaming about what one can and can't do safely.
Knowledge of orie‘s ability can be a deterrent to being fearful Fear which children learn™ 2, :
from over-protective, hence unrealistically mhsbmng adults..though diferent from the
fear of failure. can be equally devastating. .

Movement EducatiOn and Openness o

. Children have the need to be operr Within the context of this book it means thal Chl'-
_ dren should be able to react to a wide range of physical. particularly -gross motor, .
activittes Movemenit education, predicatet! on divergent or lateral thinking. is more
. . hikely to expose children to a vartety of motor experiences than a tradional program. 8
Because most children are psychologically moretopen at this age than later n hie, 1t
seems wise to provide a program which both fosters openness and lays the groundwgrk
for further development of this valuable trait If children are to express themselves with
self- underslandlgg they need to be open Self expression requires not only openness
but self-awareness as well

. Mo;vemént EducatiOn and Readiness Skills N

Although readmess 15 a rather nebulous ¢oncept, itis used here lomean prepara”’
‘ton for formal schooling” One experienced first grade teacher said she first expecled )
children 1o listen to. repeat. and Tollow sinf- ”.
ple directions Attending with eyes as well gl [ .
as ears. feplicating verbally, and demon-*

» ¢ . strattng understanding by doing. arg skills
" easily prachiced by young children partici- *

pating in movement educatton Watching

someone else crawi under a stool;

descnbing it simply. and then imitating it

" often prowides “lull in the day's occupa-

*.* 7 uen” from which both chijd and teacher

. profit
Itis pamcu]arly impbrtant for some chil-
dren to learn to discnminaje between
#vords. commonly called “cntical pairs,”
such as hop and stop. and eye and thigh.

These children need 10 hear how these

words sound differently, to pronounce

them discrimhnatingly, and to undersiand
. " that they mean two dissimilar movements
' orthings A Jocabulary of movement terms.
can be imiated in this way ) N

The -wealth of ysable and ‘learndble
words depends. almost solely op the
teacher’s irhagination and ability to ip-
.corporate them 1nto lesson. planming  The
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author's six vear olds developed alist of "'go
words” which included, Jocomotor and
non-locomotor words as well as creative
oneslike squ:ggle squirm. and twirl
thng words on 2 blackboard helps ¢hil-

and €nnches learning by using three dif-
ferent sense’modalifies.. Some five year olds$
are fa sc:naled to‘do the writthg

As the wonderful world of colors and
shapes pen'nqafes the gyrh. children learr
ta select a blue ball. a red bean bag. are

colors The author. for example. created
yellow circles, red and .white honzontal
“stripes. blie vertical stnpes. and green
diamends.on 4 .x 4 x 12 ipch
pieces of wood later used as obstacles 1o
bounce over or dribble araund The shapes
"and colors were incorporated in the diec-
Hons ta children

the body to intercept an object are succes-
sive skils devéloped dunng these ages

" fyang bnght ob;ects helps children dis-

criminate shape speed da?echén and size {crincal to learning 4o mampulate ob;ects
\.earmng names and colarsffacilitates discni mation <

Vocabulanes also can be augmented b.y untingiskills Partly through the teachér's.
gonsclous use of numbers n thefr varlous categones. most children wll imitate the |

words "David. you may be the opedsublect) 10 take a ball " “'Pick up one {adjective)
rope " Both' teachers and children can readily use and differenhate between cardinal
(basic) and ordipal (indicating ordet) numbers Chlldren go one at a tire ' "'Sean.

you may go fi rrst A movement education program also helps children learn preposi-

tions *“Find a way to go under one ‘prece of apparatus and over another.” On off,

around. through, and under are ones even the youngest learn quickly Qualfy tllese by
asking children t0 go over without touching. or under with the feel leading "Cognitive
learning which takes place in the gymnasium should not be underespma:ed at no nme
in life 15 learhing-g0 rapid-and so pervasive

o

. Object vmblllty is particularly important in’
acquiring these skills Having and 1dent-

&

dren 10 see words.they hear and perform | -

yellow hoop. and develop avocabulary of .

Leaming to focus on. track. and move‘ ’

i
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The task, of ldenuiymg the content of
ovement experienies for pre- prlrnary
children seems relatively simple because”
young children move almost as naturally as -
they breathe Prescnbing expenences for
. 'them seemseasy. turnthemldose ancfaway

. they go But. simphcity can be an iflusion
Providing meaningful movement expen-
ence for preschool chidren requires a pro-
found knowledge of how movement

children’s mowement patterns, to assess
their developmental stage Is a child using
, the Step down form of jump. for example.
. or doesshe/he show a vigorous jump dowwg
from a two footed take off to a two foeted
% - landing® Keen observation of children’s - g
" shills is a pre-requisite for planging theit, ex-
. penences Sensitlvity to both the develop-
" mental forminvolved in the skill, and length.
of e Raldren are m”.ng hoprachve iy alse
Tiv e« vsaly fes fireve nt mbrading upean learn
iy eapenuhices o which children are al
ready absorbef:l ’

Q . .
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The Nature of Movement A Movement Education hpproach

The Content of aj y educational program is determined by {1} the needs ofpamcular
children, {2) the objectives of the program, and (3) the nature of the subject matter. The
focus of this.chapter is on the latter movement as confent What &fe children leamning
about movement at this age? How do we analyze movement? When planning a

movemnent educau n program we must consider a

» What do chlldrqn ‘already know or need to know about thair own mqvement" 5

¢ What do we a$ teactfers need to know to help children de\d)p?the necessary
kno-.uledge of movement”

FIGUREi L S HOW DO MOVE." .

TIME " @ - , * . a

SPACE

FORCE -

How Iy or softly can my feet touch the floor?

Can Emake my whole body move strongly”

How tan [ move so [ am as light as a feather° :
*  Or as heawy as an elephant? L

Can [ move strongly then hghtl‘y using only rny hands and arm59 am

Or just my feet’and legs? ’ _“’. ,_f ,

How hard can [ push off the ground to get tugh in the alr"’ O

L]

FLOW

What can 1 dothat is easy to stop or "freeze”™? L
Can [ spin around and stop quickly? '

“Can | roll more than once without stopping?

Can [ jump and run and roll® -

Or jump and roll and run?

"How can | move so I can stop quickly and easily?
How can [ move so it 15 hard to stop? ,




’

Teachers of preschool children can use this movemeént I&nguage to eonstruct a '
frameswork sathin which to plan for the development ofchlldren s abilities. The degree
to whuck cedtain specific concepts of. movement, such asbalanmng. need attention may ‘

" also be notéd, Teachers need to understand the movement factors in dance,
gymnasiics, ; and ma mpulabue skills if their children are tp internalize the concepls
involved. Thgidea of how’ strongly orlighly one can move, for example, may be apglied
to rravelmg on, over, or along a balance bearrmr low box as well as to dancing about
leaves movmg inthewind »

RudolpiL'aban provides a framework for analyzing movernent that even very young
childrén can understand. He identifies four movement factors — space. tme, force, and
flow — unwersals 8f all movement Space.has two aspects personal space which the
body oecupies and general space whichis outside personal space and includes areas

. arcund, under. 2nd inside equipment. Working \Drﬂ?space concerns one with. how the

" bedy maves, through 1t using dlrecnons pathways. and focus Tirme deals with the
. F , elements of.igmpa—faat and slow —and rhy1hm Force relates to the strangth and effort
* ».0f movement, ghe‘therlt is heavy or bight, weak or strong The combination of force and

e produces mov ement that <an_occur suddenly [pere usswel or slowly (sustained).

Fiow is either ¢ontinuous or discontinuous.

Answenng the question "How do I Move?” forms.the basm of body rnanagement

actvities with which this age children are witally concerned When rupning, for example.

, . | the child moves lhroggh an area {space) at a certain rate of speed {bme) dependlng on

. . - | how muchreffort (force) she, he dses, The running achon manifests a canbnuity of achon
tflow} that makes it gasy foy the child to control {(bound flow} or difficult to stop {free

fow). The mouement factors of time. space. force. and flow In Laban s framework help

. Ianfy how moveq']ent can be changed’:That is. the running can be faster or slower,




- How can these movement factors be elaborated into a comprehenswe program" The
queshons on Figure 1 can become a basis for structuring movement tasks Queshons
4 lead both teacher and pupil t6 explofe and discover what children can understand and
-do Canstrueting. learning tasks which help children progress in movement mastery
* takes time and expenence Older children will be able to grasp many of these 1deas
younger ones nay imitate what they see Direct questions to individuai children or to a
- small group of older children Develéping bothhstemng an’d looking skiﬂs—basic sklils
-, which children need —is fundamental ‘o the ovement education approach. y
' The what of movement education_also encompasses {1} fundamentat niovement
skills. (2} manipulative skills. and (3} expressive skills These three categones organize
.movement expepences for p¥school children, . R
N - LY
'Fundamental Movement Skills. T '

During thezyears of emergiog locomotor and manipulabve skills. preschool childrer_
need many opponunmes fo explore and develop their own movement patférns and
capabili’ues They will spend ime and enerdy mastetingstch basic movement abllities as
running, climbing.jumping. galloping. and eventually hoppingand skipping. They often'~

deterrrﬁe prachce length and choice of skill Young children, easily bored with inactiv-
. :ty! tend to be seekers and explorers. “They fllustrate how motor-orented people
5 - behave, seeking sensory shmula‘non inthe environmeMrand creating itif nong seers to
- exist , - i N +
Movement is an en]oyably sensuous form of self shmulanon We see this as we watch:
children rolling down a hill and scrambling back up just to roll or slidexdown again. Later,
. [ LY .
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will endure sustainéd practice-fo achieve mastery if they, rather than someone else,
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they will perfarm similar actianes on a tobbogan or sks. Ch‘il;iren seek and "enjoy. fasl
rpovement They chensh the weightlessness of swinging and the vertigo of spinning
This proclivity for shm ulaion- -seeking, which research supports as Stim ulatlng the brain,
should be used tofull advantage as a built-in teaching aid A queshon%ur.h as “Who can
make a twisted shape while hanging on the bars®” may biing forth a vape:y of
.movement responses with the alacrity) teachers dream about.

Improwving children’s movement ability, therefore, requires that we encourage tlgeir.

natural seeking behavior so they will attempt new tasks while providing opporturfities to.

prachce skills already leamed Though progress toward mastery of movement can occur

spontaneously, reéhzmg the potenhal often requires some teacher guldanr.g and plan
ning. Most young children have aninner sense of therr own readiness Given'a re]aﬁvely
open learning climate, children feel free to find, work at, and improve their own level of
abiity Pre-pamary children, essentially egocenn'ic. do not respond readily to peer -
pressure. When they say "1 don’t wantto do that.”” peers and teaclers acceptit as fatt
Yet teachers need to arcumvent ths response if a learming task 15 dezmed important
Vanety of indindual resportses, one critenon for judging the etlucational content of a ,
movement program, may be conipared to a child’s increasing functional vocabulary
Personal movement words are often the first ones children leam Increasing body
mapagement skills to include morecompetent and expressive movement is ancther

cntenon. Compared with later stages of physical developtment, childlen grow and-

change at a phenomenal rate during the pre-schoo! years. This growth and change
necessitates prachang of a vanety of motor skills as the children adjust t their chan ng
body size. weight. streagth, length of lever. interests. and needs They want o an

the questlon “Whatcanl do?’

Manipulative Skills T L

Manipulabng obects, an important part of lhe developing thild’s m0uement abitity. &
consonant with later partcipation in games and leisutg actvities inyolving balls, frisbees.

L

. rackets, or bats. Preschool children have been touchlng. grasping, releasing, throwing,
" fhinging, rolling, and trapping objects for some hme. From an early age they have been

avoiding chas. tables, doors, and other obstacles. They feve chasing, and fleeing
dames. and,many have even leamed to dodge each other ora parent rather well. Most
children will have expenenced climbing on and jumping off furniture. As teachers of
children, we need to facilitate these skills, rather thanto inhibit the: As Jérome Bruner
suggests, we do children a disservice when we imply that activities we propoée are new,
as though they were untelated to something childien hve been doing all along. He
notes that children can develop concepts through such early leamlng i these also are
- reduced to easiest learming terms.

The same can be said of movement, We need to buiId on lhe mampu]atlv?bﬂmes
children brlng with them and move them toward competence in others Figure 3
presents basio pre-primary leaminy experiences in the manifulative arga

Bagic manipulative &xpengnces, as well as those which develop fundathental move

" . mentskills {and some argue that manipulative skills Jike throwing, catching. and kicking
are fundamenial) should alsd focus on time, space, force, apd, flow factors The *
vanagons in performance which ensue, such as being able to bounce a ball at différent”

. heights or in varying directions a pathways, relate to games children will play when
" they are older. Competence In selécted skills. such as throwingand striking, derives from

_ abroad base of manipulative experiences already familiar to children. Just as children,

need prachce in verbal expression, so do they fieed to puipsefully manipulate small,
medlum, and large sized objects. The comparison befween motor and language de
velopment s a cogent one. They usually gecur concdmitantly, imitation is potgnt In their
. o : +, 13
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FIGURE 2 / WHAT CANIDO? | '
BODY IMAGE
Identification of body parts: naming, Iocaﬁrt_d,.,and moving in response to
set tasks, .
Knowledse of slze
How bigam I? .

How big are my hands when compared with my feet?
Can I make a large circle with my arm?

Will my leg make a larger circle?

Who/what am I bigger than?

“Who/what am | smaller"than?

Who/what is the same size as I? .
How cart | make myself bigger? Smaller? ) -
How high can I stretch while standing on the fioor? '

BODY ACTIONS ' oo

Locomotion - : .
-How can [ travel from one space to another'-‘
Can [ tumn as [ go across the floor from one side to the other? -
What are all the ways 'can move on my feef? | -
Can ! roll from ofie place to another®
.Can I roll in different directions? /
- Can 1 roll with different parts of my body leading; such as my knees my
, seat, or one shoulder? ,
- Noh-locomotion o i
How can ] move my body while staymg in one place'-‘
. Sow tightly gan | curl my body?
+ How far cagf | stretch to the side? ’
Can ] curl-and then stretch differefit parts of my body? One ata nme’-’
- With different parts leading?

Shape
.Y Canl make-a rounded shape while smipg on the floor'-‘
.- What does a stretched shape (or wide) look like.when tam lymg

doun?
Can | make a stmight, nartow shape while standing on one foot'-’ .
Range of Motion i : .
How far can-] reach? \ ) "

Can | make different parts move far away from each other? .
What are the biggest movements | can make? What are the smallest?

-
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“ “balance beams are ideal for clirnbing on of

, . ..
‘J.’ <.‘ Wo.“-’

: acqyiisition, and,p:acﬂee is more re!evanl than instruction. Teaching which focuses on
" ifhprowing children's performance may be appropriately individual. ‘

Préschool chll'dl'en are still egocentric, and much of their motivation stems from a
desire for conbnued pleasurable experience rather than a desire for excelience. For
ma;\yﬁ»o ta five year olds, throwing or catching better is less 1nt grgsting than throwinga,

beanba%hard at thé wall to hear the satisfying slap as it huts, or aﬁremphng tothrow a ball’
. T over.x h19h°ience or through a slot in a géodesic dome. Thu

the teacher’s task 1s to
strj.lcnlré a stirmulating environment through which improved throwng, catching#uck

' - Ing,. and striking abilities can result. The teacher plays a crucialrole as a behavioral
. ’engmeer Man nger children need an adult to roll a ball back ahd forth. Older ones

may be amused and challenged by tossing it through triangula holes in a board er
knockmg down a row of bowding pins. When children this age may choose large or small
balls, most first choose a 16 inch ball which they can throw, bounce, or balance on with

. dmazing ease. They will also kick it, either deliberately or inadvertantly. and follow us
‘path intending to control or kick it once more This visual tracking skill 1s wnportant g
games situations when they are a little older, as well as a forerunner of tite soccer,

hockey, or basketball dribble,

. Four and five year olds are mature enOugh 1o leam,to handle paddies and nmprowsed .
hitting implements. Watchinga baﬂoonqﬂescend and sending it skyward happens siowdy

enough for many young children to gain somg pleasurable control. A small hill is a

wonderfil place for tossing and fetrieving. The more children roll or bounce therr ball |

undler, over, and through apparatus, the more they enlarge tﬂexr understanding of the
use of free space

-

Large Af;paratus :
To gain some control B¥%r the envjronment, children must deal with the relationships
befween thernselves and objects [earning to maneuver along, over, under, through
and around objects helps children‘leam 6=
gauge distances and estimate size and rela-
tionships. For most children a gymnasium is
an exciting place, especially the second
time they see it. For others it may appear “‘a
jungle,”" a puuiement to be explored first
with the eyes®or from the safety of some-
one's lap.

Althdugh large, expensive equiprment is
not necessary to. plovide stirnulating éxpen’
‘ences for these ages, it is-gererally more
.exciting and challenging than what is
usually available. Low stools, hoxes, and

jurmping off; but an uneven paraliel bar, .
" with an attaghed ladder, is infinitely more
inviting. Many new play learning center de
signs, .or parent degigned eqlipment are
also sturdy, inexpénsive, and sufficiently
complex to:pPromote a veriety of body
managernent activities. {7} Many of these
designs provide for hanging and swinging
activities irnportant to developing upper
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& FIGURE3 , . , BASIC.MANIPULAHVE ABILITIES  °
ABILITY - VARIATION, .. pmr;g_[‘:‘..__ L ) " OTHER CONSIDERATIONS
.. Rolling * to wall, with one or two hands, variots &aﬁs} different textures Encourage.explorabon what happens if?
s . to partner: through spaces 'gnade and d@nslh&s , (if you roll it hard? backward? if you roll
; - by hpops. blocks & wands NEER . it with the hand you don't draw with?)
T . around self ' L P ! '
, o . "y PR Provide a variety of spaces to roll the ball
- ) : .o ' _ through or around. ‘.
. Loyt A ~ )
) “ . ® el Ty . . *
Dropping and dropping from two hands,one” =~ a pghtwerght vinyl ball, or . Thisisa prereqmsnlé%h‘oﬁrﬁ:ﬁ‘fg*au.d-
*+ - CaicHing i hand, dropping off a bénch or ., balloon {much harder to control * atching. Prowvide for a lot of practice
T ] table and then ‘catching it if you want it to Bounce, but ©= - in this .
‘ . ‘. . .= moves slowly enoughto be
' 1 N . caught before it reaches the ) '
. * - - - ﬂoor, ‘ R ' ,
Throwing ) qverhand, Unde‘rhand‘-::":, - balls small enough fo be held in Encourage children to throw hard, by -
- . s the hahd ' placing targets far enough away to
PN et . elicit this. v 3
.
Tossing * o self; high, low, far, soTﬂy. balls of varying size, color, and Use of lightweight {vinyl or plastic) balls
o " strongly; straight . ' consistency. such as fleece, sock help children retrieve them after the toss.
_ X <. . or newspaper balls; bean bags !;‘.mphasiz’e tossing and catehing
- - " " . ‘ . separately. :
: . . , . . )
Hitting/ - " with different body-parts, with balls of varying size and First emphasize striking with hands, then - * .
Striking - . ‘two body-parts, hands only, consistency (see “tossing” ' " .progress to usingimplements. Toss the ball to P
) with paddles, with large plastic , bean bags, hoops (strikinga .the child at a moderate speed, But find ways ~a &
2 y . bafs; off agone ortee hoop to keep it rofling); for the child to work alone at this task.,
; - ) -+ badmintdn "'birds” . Provide variations so the child can strike the
. .. ' ‘object over a nel, along a track: or.uldera g,
S " chalr. Encourage a wide range of motion to
- - develop good striking-patterns. - e
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Kicking " with different parts of the foot: + . balls of varying size, . . The child should make decisions about -
" from a stationary position; - consistency, color, texture ' ‘the distance from the targét or changes
. . ° ' munninguptoabal - . . "+ inthe size of the target. lfithe child )
} i o . ' * When introdticed, targets seems content not to thallenge himself,
, . L . should vary: {alspace provided change the-environment or the type of
\ . (/ . by two “‘goal posts” (blocks, target. . d ‘
,‘ * bowiing pins) a space provided .
-, N ' by a hoop or tite fo kick through, ~ ~ . . - '
' o {b) 4 target to be hit or knocked ’
. .
. " over {a bowling pin or box}; {¢) a ' ' ”
) - : target on a wall or fence ' . -
Hand—C:alching from different heights-(high and bedn bags; balis of varying size. "+ Using seft, large balls {fleece or plastic)
) low); balls tossed, thrown, or consistency, and color encouragethe child to keep looking at the
i S *  bounced by self, or by another _ . ' . , ball rathey than tuming the head away.  °
person; catching “on the fly”, . . - However, using only a large ball tends'to
) . with two hands, with one hand, ) . . . cause “‘trapping”’ the ball against the body
a R ' reaching to catch; jumping - and inhibits development of more nature
- to catcha ) - Voo . hand-catching patterns.
] . - . T . -
S Bouncing using different body-parts; * balls of different size, color; - " Provide many opportunities to practice
using bothgkands at the same - watch for “roundness” as light - simple bouncing before introducing other  +
. time; using first one hand, theh wnyl. balls sometimes bounce at factors into the task,’such as obstacles for
. ) " the other; followingthe ball; in* . odd angles betause they are Rot dribbling around, or performing different
own space; dribbling among truly round: . locomotor skills while dribbling.
‘£, e , objects; bouncing strongly. and - ) -
. ., lightly, low and high, fast a » . » ‘. .
) . slow: bouncing from diff -t . L . .
} - » bases of support; bounctng d ) ce T .
< A - while skipping, jumping, - . - :
. ", .. - hopping, or running: i : A .o -
. "._,,. ,.‘m + |\—. - . Y ) "L . ‘ “
™' Basichandling . Picking up;'placing; tragsferring building blocks; interlocking Children need a varlety.of tactile and ..
*achivitigs -, from one place to anolher‘ o, Bfocks nesung” b]ocks.and . fing mofpr experiénges to develop s
R . . sprinkiing: . .- . toys; sand’ play objects. ‘v . competence. o " . ]-’-"1 -7
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¢ Bodyshapes .
) Balancingon dlﬁerenl bodypartswhllernakingt\msled curled, sh’etchedr f]al or ..

" e Body actions

. .
+ »t N \l
.

body strength and ﬂembillty Leamlng expenences for usnng apparalus should
include:

L Welght-beaﬂng '. o L. . N
Suppoarting weight on or by uanous body parts,
Supporting weight on or by combinations of body par‘ts-—hanﬁsand feet, seat .
and elbows, head ‘and feet.
» SUpPporting weight on or by one, two, three, or four body parls
Arriving on the equipment safely in & variety .of ways.
Leaving the equipment safely in-2 variety of ways: | .
Landing safely and softly on the floer or gropnd.
Balancing on differenf body parts.
Hanging by differernt body parts -~ hands, hands and feet, hands and Imees
Swinging from di!"[erent body parts — hands, knees, hands and feel '
* Weight transfer L ’
. From one body part to another.
Moving with light (soft) steps. jumps, or hops. .
Rolling in different directions along or over the eqpipment. . .
Rolling with different shapes of the body. o
Rocking on various body parts such as a ro éd back or abdomen.

*

equipment. \l )

long-shapes.
Making a rotinded shape while lying on the floo, .
. Making 2 stretched shape, standing.
Making a,straighl narrow,sh?pe whlle standing an one foot.

Expreaah;e Activitbes ] . .

L

Young thildren are very expressive. Their eyes, faces body posnﬁons and- gestures

.send a continuous flow of information to the astute observer. Much of this non-verbal .

expression is unconsciols; usually it is immediate, Facial expression and body move-
ment refleét an instant response g:» a thought, imhage, sound, song, or feeling. In their
interactions with other children or adults..children’s non-verbal expression frequently.
precedes verbalization. They show how they feel long before they ‘can explain it.
Because childfen also move before they speak, lhey respond to leaming &xperitnces
through expressive movement. Latér they will speak to facilitate or inhibit mouemem
rather than move to explain it.

Providing sah§fymg experiences In expressiue mouemem for children often seea}:sr

) difficult to teachers who haue had little or no dance n'aining Expertise in performing

£

dance moveménts is not necesqary for teaching expressive movement, although the

 confidence and ideas that accompany such training or expertise are helpful Itis far more

important for the adult leader to understand the developmental abilities and needs of .
children, to see the world lhrough their eyes {for stimulus.ideas), and perhaps most
important, t accept the ideas impicit in children’s movement expression, Young

® 4

children —'easily pleased — are delightful audiences. “Thus the .teacher’s task is to ' « e

simulate the children 'to express their feelings and ideas through movemem and to act

~as a catalyst for their development. . .
The créativity in “creative dance stems from.the mouer 5 ide A crgatiue teacher,

capable of:recognizing student creativity, 1s an asset. Many succ sful dance Iﬁeachﬁrs

fre ely adrnil that stude nis’ creative responses help déuelop theli' own crealivity
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Creative dance’should constitute the major expressive movement expetience for
preschool children. Singing games are fun, but if their focus is on singing, not move-
ment, they easfly become a series of ritual actions to accompany words. "Children can
and do gain much pleasure from leaming them, however, and they'can teach about.
body parts (“put your right hand in""), phrasing. and other important musical structures.

Few folk dances are appropriate for very young children. Dances now identified as_
“children’s folk dances™originated in adult activities and ipterests, and tend to have httle
meaning for young children except as a repetitive, rhythlmcal acnwty Most dancing

“folk”” were aglults! Fot childento feel “I can dance™ they sornehmes must be ailowedto
do their own dancing.  * * | '

Thus children should spend a great deal of time developing a éou;ad foundation fof
expressive movement, the better to communicate their feelings and 1deas. Children
should dance with and without music and with and without accompaniment. They -

should move to the sounds that lhey themse’lves make, {voice, sounds, clapping), orto ,

instruments the teacher or they can glay The cyrnbal drum, tyiangle, black, or a
tambourine provide infinite variety of sounds to move to. Directions for making rhythm
instruments simple andlnexpenswe enough 10 provide one foreach child are found at
the end of this chapter. - -
.Dancg experjences that focus on “how the body moves” also can be found in other
* referenct books which provide principles, concepts, and sample learming expen

Me and “Let 8 Pretend” ’ ) g ’

Dur]ug the preschool yeafs children expenment with pretendrng As early as age two,
children pretend they are mothers and fathers, siblings, or,ani Is They pretend to
hav8 lunch, prodl.u:e an| magrnary friend to bogs about or blame c%,therr shoncommgs
.or srmply to play with.”

Creat:ve aice experiences? however need to.go béyond “just pretendrng Chrl-
dren can'Took at a tree blowing in the wind and expenment with bending.and swaymg
movements vﬁh the whole body or with diffefent body parts. Thisis quite Yifferent from
“be:ng atree,” inwhich rat’hq_ngld movements resujt from fixingthe feetn one place m
* order to move “like” a tree. By contrast, looking.at the tree and identifying the
cémpbnents of its movements — lightness or power, bending more, one way than
another, leaves shaking or turhing — ¢hildren betome acute observers, more aware of -
movement possibllrﬁes .

Steteotyped movement often resulls from phrases hike Let s all be elephants.”
Children copy what they, sge others do. Given the above task, most children lock their
hands in front and, bending forward, walk in slow, stiff- Iegged steps. Consequently, they
totally miss the wonder of the a.mazingly graceful gait of a huge animal and the power
and fléxibllity of its trunk Deprivéd of a measure of awaténess, their experiential
information is less than real. A inore meanjngful request might begin "Let’s watch ,h'Bw
the elephant’s frunk moves. See how it can curl and stretch in many directions. Let's try
to move like that using our whole body.” This task can lead int. a séries of cuiling,

. Stretching, even twisting experiences that help chlldren discover their movement

. capabrlihes Try as we will, we can never be as good an | elephant as lfw'ae]ephanls
themselves. Merely “berng elephants” has a built in failure factor that has no.place in
children’s educational movement. ;

Successful expressive movement experiences focus on what children can do, how
they move, and,what they feel. Performing movements that show "'l am happy today,”

| am sad, tired, a litttebit afraid,” or “I'm feeling ok, are more related to children’s
. Tdafly living. With this beginn]pg an Imaginative, short movement sequen;e might
evolve to “*Our Happy Dance™ or a comparabier e with a dlfferent feeling tone.
AR : ~ . 19
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Teachers whd wish to devqlpp a sound conlenl base for expressive moyement can

’ find help and 1de;=51n the references and,resou;ces at the end of this chapter. Teachars .

< . who are begmm\lg to @8 problem -solving and movement explotation should feel free

. to begin with experiences of five minutes or 1éss in length. Pre-sctiool centers oftenhave
more flexible schedules than public school classés, and a five to seven minute move-
ment activity related to othet classwork, can be a, worthwhile’ educational experiénce.
When teachers do not have to be concemetbaboul keeping a lesson going for 15 or 20
mihutes, they can moré easnly accommodate the movement perience tosthe child's
* needs rather than the other way around. The result will be movement Mﬁ?r’n‘eanmg and +

+ a happy voice announcing, “Look whatl can do.I” ',

- v . a . ol N . .,
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Teachmg .

Because the needs and charactensucs of
preschool children are distinct from those of iy
elementary school age children. 3 program 3
for them cannot be merely an adaptaton of
- {pe usual elementary ‘physical education
program TheSe youngsters seldom require
motivation. and they are so young that un-
less there are extenuating circtlmslances
. the'y have not yet established ‘‘wrong”
moverpe'm pattems. They have yet to leam
10 sit still for an extended period, they wig
gle, shilt. stretch. squirm, and sprawl Their
orientation is to move  * .
Human movement is meaningful. How
then can we develop, or continue to en-
hance its meaningfulness as children grow
and develop? The process involves:

¢ accepting and valuing the young child's
. spontaneous movement; ’
¢ expanding the psychomotor repertoire
, through’ meaningful physical activity,
¢ developing a sense of competence’in the
fundamental skills ol stability, locomo-
tion, and manipulation; ‘_ .
' . m 21
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-® challenging the child te active magjpulation of his/her body on large apparatus
s

L3

Movement Educaﬂmd Discoverg " I,

THe pre?.chool years are ones of leaming to get along wath olhers. learning to take
, turns, to share. and to work together. Young children are explonng who they are and
what their world g like, 730 teachers begin by lbtting them explore. Since exploration
leads to discovery/teathers can play a major rgle in facilitating this discovery learning.
This is done by tructuring the environmént — putting materials, equipment, ap-
paratus in it specifidally designed to help children leamn things teachers feel they ought to
know; {2) asking questions directed toward ciﬁcleaming.and (3} renforcing behav-
jors which indicate learning has taken place.

The deve]opment of language and attending s also deten‘nmes how teachers work
with young chiidren Fadilitating the gradua) shiit hén

- and adult-gentered one is a major motive for a pre-school program. Young chlldren

L)

4

)

L

function better in small groups, as they grow older the size of the group can increase, but
one- toonefelationsh;ps-bnd interactions provide a salid foundation for a movement
education approach '

if a 'gymnasium has been set up specifically for young children, they begin wath
discovery They swarm like,bees over apparatus which challenges them to move
inventively Jhere is practically no limit to ways they explore a single piecg of equipment
if it strikes their fancy The creative teacher is quick to note what makes apparatus
mviung. and equally quick to change’ that which is not .

" How to present material to this age group is inextricably tiedHto. what to present.
Apparatus which, provides opportunities for climbing, swinging, hanging, jumping,
sliding, -and balancing {5 inviting to most children. Offered balance beams of cifferent

the child-centered worldto a peer
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* haights and angles ojjnclinalion children will find one for which they are developm en-
] ready erhqps on subsequent days they will try higher ones, but within this settng
" there is little need,for instruction. .
As children develop a vocabulary of movément terms, ‘teachers can change their roles
from observer. facilitator/prompter to presenter/interrogator. The first role, based on
lefting children explpre, depends upoh tgachers’ ability to note carefully what children .
afe doing on each piece of apparatus, with equipment, or with their bodies. A structured
ehvironment which mwtes exploration falls within the gcope of the movement education
_.approach Using the, guided discovery method, the teacher — with genéral goals,
+’concepts, or skillsi in, mlnd —observeseach individual's response, and decides how best
to help each child’s skl development, verbally suggesﬁng activities the child might try,
such as “ket’s go on the ladder.” Sometimes young children will move or change an
activity if the teagher fimply changes position.
| Il

Movement ‘E

b

catlon and Problem Solving

The second approach, problem-solving, is more open-ended than dir R g, but
more focused on‘obsemng and fact finding. Problems and tasks are set, and children
'may respond in any appropriate way they like. Many different, equally table
movement answ afe possible The teacher and child mutually select ideas from the
children’s moveménts and develop them in what is termed “a teachable moment."

C hildeeh will often initiate many responses acceptable to the teacher who offerssugges-
! tions, ptaises, and helps develop them. The teacher is audience, facilitator, elaborator.

With either method the process can be described this wa¥. exploration leads to

discovery; further exploration leads to further discovery. Both teachers and children

" become involved,in a spiralling leaming process. The activities, movernent patterns,
' skills or ‘concepts that are discovered can be analyzed by teachers with the followang
questions' “‘Whatighappening tothe child's bady?” *“What can happen next?” On the
basis‘of the laiter] question teachers ahd/or children can, analyze what happened
“{"What happenedto your knees when you jumped?”), and sefect mévements for
repetition {"“Can you do that aggin?”, *"Choose what you like.to do best and do it
‘again®’) or ifqrtallon {{'Cap you bend your knees the way Tommy did?"). Atthis pont

in skill learning, repetition is necessary to develop quality movement so any teachin
method should’hclpde plenty of opportunity-for practice and play.

Movement Eduqaﬁon and Guided Discovery

Using the, guided discovery method encpurages creativity because the teacker as
for, acknowfedge and uses children’s original movement ideas and activibes.
quesuons that ask chlldren to think and those which ask thern to observe can be
These may Iead to* leachable moments” duﬁng. which the teacher can simply di

VDcabulary. for examg}e. canbe encouraged and developed through m eaningful
imteractions, -
As teachers plan and teach a movemer\t education program tg youngchildren,

* resource matérials will assist them in developing a rich variety of activities. Although

suggestions forfurthér reading areincluded at the énd of the chapter, tnéterial shguld be

adapted™o take jhll mdvantage of each tedcher’s unique capacity to evoke

Onte teachersiandchildfen beginto use exploration and guided discovery, the grogranr

has endless po"ésfbiliﬂe's lts rewards will be in seeing children improve mofor skills

performance, gain Lelf,confidence, work an play together, develop a ve self-

concept, %od. above all, ha\:g fun. ( . ) i

30 ,
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A How Guided Discovery Works .
The following suggest:ons illustrate how ~
;umpmgskalls might be developed using the
-guided discovery method i
Exploration .find some objects the
children can jump owver, sugh as milk car-
tons, wands. ropes. and low balance
beamns Automobile tires or innertubes also
ca@ cha]]enge children to yjump in and out of

*spaces. or on and off surfaces. Chairs.
wooden boxes. a set of steps. and specif-
ically designed apparatus can give children

,g practice n jumping down from different
heights Children can make different
-shapes with jump ropes and then jump n.
out, and over the shapes Hop-scotch
markings on the play area can be used as
welt,

g Discovery during this flrsl pFocess
children and teachers find (1} lunds of ob-
Jects which can be jumped onto. off. over.
(2¥ different ways of jumping. and (3} dif-
ferent dimensions of the jump Each of
these discoveries ¢an be pursued in a
variety of ways. .

1 saw you ump off a box can you find something different to Jump from””

"Last tlme you jurhiped fac’ng front, digranyone ut jJumping sideways or .
. backward"

. | see someone ]umpmg very high Next time can you jump wide?"

*Rut lhehoop {rope. nre) en the ground and find some different ways to jump n and
out of it "

Selection. this process has two parts. Children can be asked 10 choose a movement J
(*Choosethe way o jump which makes you go highest.”'} or teachers can select some
-aspect of jumpping to learn about {"What do you think made you go so high?""

’ ’ “Everyone find a..line‘ on the floor and show me a way to Jump over it.”") Selected
juriping patterns can be also identified for repetition and/or imitation {"'Can you jump
over the line the same way again®” "'Sdisie jumped all the way around without falling

¢ down Can you trydt?”} . ‘

: * Here again teachers observe, praise, and use children’s ideas and efforts for further
exp]or ion and discovery. ChlIdEen tan discover how to jJump high, to turn around, to
land sofity The quah:y of the landing after the jump should be-niohced What helps to
make la?ﬂd:ngs soft can be briefly discussed, but most time should be spent in practicing
jumping and Janding Children are so light that most of their landings are naturally soft ,
and they seem to instinctively land without getting hurt. .

Further Sefection As.children become more proficient in jumping actwities, the
helght and. difﬁc\hlty of the Jumps can,be increased. Chitdren can Jump and make a
shape wath their bddy Individual progress guides much of the work at this stage.

\ Children should be allowed considerable practice time. with as many repetitions as they
. feel are necessary for their developmental level of “perfection ** Their mterest and
persistence wﬂf tell teachers when to move on to a different task.or a new challenge,

. . 3“.
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A similar ‘example of the process might be devel;)ped for the use™of balls, which.
incidentally. children find quite a challenge to jump over. bounce and balance on as
well as throw Teachers c#n incorporate sorfe of the following”

- Exploration “Gefa ball and move it around the rgom using any part of your body:"

’ Discovery  “lsee some people using Phelr feet, others are using thewr knees. even
v . their noses
) ~ “Try to keep the ly‘l‘ﬁose tb you. don’t let it get away"'
‘ Selecon  “Let's see if you can find three different wayg to move the ball ~
v “Find a way to make your ball bounce high ™" '
“Who canynove a little faster with the Ball>” .
., "Can you make the ball move in different directions?”
Repetiton  "Who can show me the - way she‘fhe moved the ball>” ¢

imuation “Can you dribble the ball wnth your foot as Tdmmyls7

Observaht teaers tan point out different ideas that children might want to try based v
on what they see bemng done Teachers should moye ‘around the group to help .
ndwdual children develop thewr 1deas. skills. and movement patierns. The same
challenge need not be presented to all children at once as age, homogeneity. and skill of
the children often differs As ndividual rates of progress begin to show. and they do from
the first day. teaihers suggest different tasks for different individuals or for smalf groups
One of thé greatest strengths of  Explorahon and discovery permuts children to make use
of what they are developrnemally ready for They select tasks they can-do. succeed af,

_—




and have a good feeling about,
As the children’s vacabulary and ability

equipment inereases, teachers may move
to guided discovery or problem solying. In
fact. the teacher may choose a variety of
teaching styles to suit the developmental
levels of children To make the transition
from exploration to a more direct style or
one with more specific behavioral goals, the
children will first Reed to be able to. -
1. Identify the diiferent parts of the
body The teacher can have the children sit
_in a group, all in théir own spaces. and

respond to some questions P

“Lei me see who can touch her nose.”
**Can you touch your knees?"

“Who knows where his/her shoulders
are?”’ .

“Can anyone tell me the names of some
other parts of our bodies®”

"Show me some ways to move your el-
bows "

dren can review the names and Jocation of
body parts until they can identity them
readlly Singing about them is another way
of identifying them and pepular singing games like '‘Here we go Looby Loo™ add fun
At the same time children leam that the body can bend, curl, stretch, and twist

2 Understand the idea of relationships of people to people and of people to objects
Many refationships can bé explored with a partner, but young children especially need
practice in finding a partner qmckly The teacher can facihtate this activity.

“Can you sit next to someone else?” ,
“Let me see if everyone Fan face his/her partner””
“How far away can you-get from your partner?”

-

_ Teachers can help extend a vocabulary of relationships by using body parts

“Put your nose near to your knees ”
*Make your.hands go far away from your feet "
Other important relationships are beside. behind. in font of, {&Row, and lead.

As children begln to use large,apparatus such as balance beams. tuming bars. and
ladders. they will need to understand the meaning of prepositions such as on. off, over.
ynder. along. through. around. up. and down The teacher can develop understanding
through questions.  ° ~1

“Who can jump over the line?" *
*Can you yump out of the hoop?”
. “Show me how you can get around the bar

3 Understand the meaning of adjectives which qualify movement “different.’

26 -
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to listen when surrounded by exciting .

In each lesson or activity period. the chil- ~
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“same,” “another " The 1eacher will find many new words to introduce as the range ’
and purposes of movement change and expand.
“Can anyone show fe a different way to walk?"
;'Can anyone think of another way to jump?”
Chlldren will learn more om showing than tefling {explaining} how something 1s the
same o different AlthougK the abllny to compare develops slowly. 1t 15 impornant and

’ ’

* should be encouraged. \ L v

4 Begin to anderstand the movement elements. of space. time, ‘and force As
questioning continyes. the idea of opposites introduces these concepts gradually
““How fast [s]ow} can you walk?”
“Show me how slowiy {quickly) you can sit down, Now get up and let's all move
heavﬁy (lighty).” - - .
Can anyone show me how to move backwards”” )
“Try to move close to {far rom) the floor.”

These examples can be expanded by changing words such as fast, slow. medum.

high. low As ~‘critical pairs,” that is, words which sound alike {low-slow} ocqur. the

teacher can enhance auditory discrimination by, puttmg the words into a plan.

5 Develop a rmovement vocabulary Achop words like, run. sklp, hop. and slide
soon become eaSy ones for children to use. Slither. twirl, spine sneak. chase, wiggle, and
shp have great appeal. There is no end to ‘the imaginative use of these wotds,

“Who can slither across the floor on her belly?”
“Who can melt like snow in sun?” —

)

' : ’

Orga‘n!zing Tinde for Movement Experiences _ )

The amount of lir?'ae scheduled for a movement lessen or activity period wll vary. If
there is enough variety and challenge to keep the children involved and motvated.
thirty minutes of more can be used In afess structured but challenging environment.
children will ke;} usefully active for an hour of more. although this may be'too long for
some two and éne-half year olds. If children spend the entire day as they do in some
preschool programs, they will need certain other times for unstructured free play. Once
they know what they cando with small apparatus. children can work {play) on theirown
with supervision but little overt gJipjant:e trom teachers. .

A good way to begin each legson is with a short period of exploration or free activity.

" Children find apparatus and equipment s excifing. particulady whén this period follows
- one of quiet activity. that it is' difficult to direct thermn. They will scramble over any

avallable large apparatus such as balance beams. inclined boards, climbing frames,
inner tubes, and tuming boards Apparatus that moves. such as ropes, is particularly
inviting.

Children generally indicate when they a:e ready for the next phase of the period
which might be to introduce some of the skdlls and activities described below. Most of
these will be repeated revised, and reviewed during the entire age span. Parucular skalis
should be emphasized.

Locomotor skiffs — different ways of mo'vlng on thg feetand other body parts.
Non locomotor skiffs — activities involving balancing, curling or b%ndtng siretching,
hanging ahd swinging. twisting, rocking.
Manipulative skifls — activities including throwing and catc hing. kcking. bouncing,
hitting, or striking. - ‘

n
~
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. Rhyfhmrc an‘b‘ ,Creurwe darce — acuvmes mclud;ng moving {¢ d;fferenl thythms of -
- beats, respdndldg to words and ideas. that suggest different kinds of movement to
_ tousic or story‘pia .
Lo Srmg."egames ".—gch as chasing games. small circle ball passing and rolling games.
V smgmg—acﬁon garne-s games children havg.created usmg small apparatus and posst-
~bly played- -.vm\,ér'parmer
Even with sorne‘bi th@ounge st chaldren a 1apenng off penod c.an include asking

quesnons like- “What activity did you ke best today”” ' Show me what y6u hkedto do .
_best B Why did you “hke 17" ,

b [

*

' Putting It Ali Tegether

Combining.all {he previous suggestions ¢ can present achallengt to theteacher whois
begnmng to establnsh a movement program An important early lesson for chiidren 1s
| rnomng.under contfol The teacher can begm to develop this >

M “Go and stand in'a’ space all by yourself ™
“Are you Apse enough to anyone else to be able to touch”” -
“If you £an touch someon else. tnove into a different space so that you can't
ot “Now look around you Can Yyou see another emply spage””’
“When 4'say go. I want you to move into it " *
"Remember space is all around you —even behind you ™

“See tfyou cannow move around the space. keeping as' far away from other chaldren
és poé!nble’&

The abu'lnry tomgve and share space with other children will be useful in many ways

" Allgames requare using and relating within space Further refinements occur as children

Toove at different speeds. turn in different directions. fove on different body parts or

’ whﬂe1y1ng down Eachintroduces additional movernent elements The teacher can also

, - make the size of the space larger or srnaller and apply the movement elements as

suggested above

. Activities can be performed on the floor with of without apparatus Occasionally

_children, ¢an work cooperatively with a pariner in passing a ball or a bean bag.

Individuals. pairs. or small groups of three of four children can work at apparatus

stations of learning centers using all kinds of équipment and ideas. Either the teather can

suggest specilic activities for the children to tfy. or the children can invent their own at
stations such as.the following-

\

LI
L L

Several hoops on the flooy —used for jumping.
.. " Individual pieces of rubber backed carpet —for balancing and rolling.
Inner tubes — for jumping around or in and out of '
Milk cartons and boxes with canes or wands set across to make low hurdle s—jumping
aclivities.
' Rlastic bggtles cut into scoops and fleece or yam balls — throw and catch balls.
Balls and a wall—throw balls against wall. .
Bean bags and different sized boxes — t0ss bean bags into the boxes
. Balance beamls) — different heights — different ways to cross the beam.
Inclined plank and mat — different ways to run up and jump off. roll after landing.
Select the number of activities needed according tothe number of chnldren‘plannmg
for about three to four children per station Moving among the stations. the teacher can

assist where fecessary and set new challenges Children can change activities on the
» %
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teacher's signal or move freely between actviiés Many stations can be used dunng
»  unstructured frée play penods if they can be left if.place Addiional achvities may be
tned

Working with balloons 15 ideal for young childre n because they move slowly and are
very ight The children can iy to find different ways to keep the balloons in the air or it _
thern Qver a rope of net {0 a parner ;

Simple actipties such as Simon Says, Follow the Leader. Matchmg o5 Mirronng a
partner’s movernents can-be fun and assist withccordinanon Expressive movements
van be shmulated by the way animals move. movements pecpie make at work and play.
the different felt moving on differe nt syrfaces. andby movementwords suich as shaking.
wiggly. colIapsmg shff. loose Other actmaties maght involve movements expressing
emotions. MoOvING to music. acting out a poem or stoty ‘

"Fine motor skills can be inclided in a movement program but are probably better
integrated into the rest of the danly actvines Matenals such as building blocks. pull-apant
toys buttons” shoe laces. hammer and nails. as well as sand and water play. shou]d be
* provided ' . .

. Safety Considerations .t

Safety is always a concern for adults who deal with chuldren Ths 1s especially true for

teachers tindful of problems that can occur in dealing with numbers of children —

. " partrcularly when they are not ours Preschool children probably fall more often than
v thildren of other'age groups because they are learning how to balance These yéars aré
{ important ones. therefore. for developing safe habifs of moving The teacher's job s to
minimize unnecessan, nsks by carefully planning the leajung envircnment and expen-
ences .
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Children generaﬁy attempt only what they feel they can manage. Teachers should
avoid coercingchildren Into activities for which they are not ready while at the same time

" allowing them to try new things. Both the coercive and over»protection teachernadver-
'Kntly thwart movement growth. , o

The activity space should be che;ked for any hazards that chﬂdren mightfall from or,

" bumpinto Apparatus needs to be monitored constantly for safety and possible defects.

The following guidelines help teachers malntain 2 safe enviroprnent:

¢ Put out only equipment which children moy use. Equipment, particularly large
apparatus, has a special appeal to young children who will head immediately for the
most inviting pieces. . o

¢ Station a responsible adult near high apparatus to monitor the actmty and provide -

a helplng hand ifneeded Taking turnsis easily learned if there are suffictent options, but
children’this age also need to learn to share. .~

¢ When using large apparatus have the chiidren barefoot if possible. Stocking feet
are slippery; barefeet or tennis shoes are preferted. Other clothing should be appropn-
ately safe, that is, trousers which are oo long gkiould be rolled up and iong skirts
prohibited Young cMfidren (and their parents) can?feam to dress appropnately for good,
sale movement.

s Admonish attending adults never to puta chi‘u:lon apiece of apparafus buttohelp
her/him to find a way on and off if possible. An adult's ient knee or 2 handy box tan be
siepped on to gain the necessary height. Inherentin'a sense of competence 1s learning to
be realistic pgout what can and canriotbe done by one's self. An attending teacher/adult
cannot afford to push or lift one child lest all the rest clamor for similar assistance.

¢ Provide options: one of the greatest safety recommendations. With several: dif-
ferent jumping heights, for example. the indmdual child does notfeel coerced into tnang
more than he feels comfortable performing. - e,
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Spaces &
- Places

This chapter presénts guidelines for design-
ing areas where movement activities may  *
take plack and suggestions for a selecting
equipment for movement educatwn pro-
gram For those with a budger which allows
for moderate to high expenditure. thischap-’
ter will provide suggestions for wise, spend-
ing For with little or no money. it wil
suggest ways to improvise
Movement education experiences for
. children may occur in or outsof-doors. Play
space. wherever located, should provide
opportunities for total child development —
physical. social. emotional and cognitive —
but especially for large muscle activity.
Providing for a wide variety of activity op-
portunities ensures optimal development
for all children A program with limued
‘ space will have to be modified.
The space should be large enough to
allow children to develop physical fitness as
well as psycho-motor skills Toc much
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space for very young children may be overpowering, in which case room dwaders mpy
be in order Yet there should be adequate unobstructed space td.perrmit strenuqus

. Tunning. chasing, and fleeing. It.should also be suitegd,to actinties' designed to help

children increase their strength. particularly of the upper trunk. speed, bdnce. and
coordination It should also provide space and equipment whete children may develop
locomotion. stability, and'maniputative skills. 'ﬁ )

Indoor Activity Areas - ' : L

Indoor areas‘ap'proériale for large muscle activity are a gymnasium, cafetena, stage, .
playroom. or hallway Childrent need an area large enough to guarantee freedom of
movement in personal as well as general space and a gymnasium 1s the preferred
alternative In $maller areas. such as a §tage' of hallway. childreny might be dimded into

* groups which use the area in tum Sometimes a Jearning center for story telhng or music
- also can provide space for small group movement After hearing a story. or hstening to

music or singing. children can explore movements which each-suggests.

How then, the reader might ask, does this differ from what might be planned for the
youngest children in elementary school? [deally an elementary school gymnasium. wath
its climbing apparatus and manipulative equipment, can be used to advantage. In some
instances gymnasia or other large areas have beeg considered to prowade too much
syace for young children This is hot necessarily thefcase, for theyneed large spaces for
running. changing direction. and stopping withouf bumping into each other. Children
accommodate rapidly to large spaces and love the freedom of movement they permit,
On the other hand, children have to exert more control over their moveme nts in smaller
areas and this learning takes time and practice There are few collisions i large Bpaces,

] . -
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5o children and teachers are psychologically free to enjoy vigorous movermnent, The
. author found a room carpeted with a wrestling or floor-ex mat was ideal for running.
” rolling. and jumping skills

An indoor area must have bare wall as well as floor space so that chifdren may throw,
kick. or perform other mampulative actions against it, such,as tossing bean bags or bails
The activity should be located where often noisy large, muscle actwity will not be
disrup tive

Above all the indoor area should be clean In a clean setting children feel free to,rall,
crawl. squirm or wiggle on the floor. and they can be permitted or required to go
barefoot Consistent with the philosophy of providing children with experiences of
. touch through a mulfi-sensory environment. children should be able to move with bare
feet to feel textures and use their feet {or gripping, pushing, and stopping with coniral

Storage becomes a primary toncem when providing an open. safe space for chl-
dren’s indoor movement experiences. Cabinets or ghelves to store balls, records. etc.
should be placed mear where the equipment will be used without getting 1n the way; as
they might be in the rmddlé of the wall A storage room, sometifnes necessary for mats,
balance beams. boxes. climbing frames and the like. shoild-be convenient and large
enough to accommmodate all iarde equipment. An adequate storage spage permts the
teacher toset out only what is to bg used on a particular day. A good rule of thumb when
working with very young childrenlis to set out only what thiey may use with comparative
safety Inother words. if the teacHer does not want the chifdren to use a specific plece of
equipment when they enter for their activity, it is best'kept out of sight

¢
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. PLAY MATRIX.
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SIDEWALK

olelefol [ fole] | (elelelelelel Jolel | [ [ [ ]| lelels]PARKINGLOT
LADDERS

'OPEN AREA

[ [ o] Jelelele [ o] ] 19 1] | ] [ Jolel-[ ] |e| | |saLanceiean

HARDTOP AREA

o | LARGE ACTIVITY AREA (GYM) .

i SWINGS

|| TiRES. -

Dancing

Throwing and catching |
Hiking .
-Soclal Play:
Sharing
Cooperating
Interacting
- Leading *
’ . Following
Role playing
Emotional Play:
Body image
\\. . Self'concept
* _ Success oriented »
Energy release
Use of _mws.w time
» Cognitive Play: v
\' _Problemsolving _* [ e
Readiness factors " ol
‘Academic integration Q.
< Perceptual-motor of

LA e~ *
Whileithis chart may include more areas than are svatlable, it is not intended 1o be ali-inchusive. Teachers are
encourned to,devblop thetr own lucoawax to see If play areas offer a wide variety of play experiences.
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Outdoor Activity Areas

Generally speaking nursery school per-
sonnel have been able to make better use of
outdoor than indoor facilities for large mus-
cle acjivties. This is partly a’ matter of
philosophy children should be-out of doors
Jpart of each day. ‘and historically this has
been the penod dunng which children en-
gage In large mu scle aotivity In the
- . . southem states. nurserg; schools. to their

" advantage. can have asignificant part of the
program out-of-doors -

Improvements in both slanonary and
portable equipment used by children have
been made dunnd the last decade Tires
have been mcorporated in climbing appa-

- ) ratus and ropes..cargo nets. poles. and
P shdes are often permanent playground
equipment This equiprrrent responds to
the need to practice fundamestak physi-
cal skills during these years. Yet play-
grounds In the north covered with ice and
snow have limited winter use. Nor can chil-
dren clad in boots and cumbersoMglothes .
move Treely, -
Many out-of-dobr activity areas provide bolh a grassy section and one filled wath or
“depovered with sand Grass Is coveted for a movement educatron program for young
children since rolling on the grass. tumbling. and even falling are favonte stunts. A hull as
A part of the playground layout also offers many possibilities. There is #ually provision for
a harder surface for tricycles. wagons. and other wheeled Uehicles. In many nursery
schools the permanent equipment makes an excellent gymnasium setting, and portable
pieces like boxes and beams can be set up by the children themselves, Thus plshing,
pulling, and lifting skills are Incorporated into the learning situation. -
A Iarge-. hard surface area‘may be transforrmed with a little paint into a wonderful
.. leamning center Lines give children opportunities for balancing or following. Ramted.,
shapes — squares, circles. zigzags, and’ splrals— help children see and learn to follow
. pathways Most children neurologically are not ready for balancing skills démanded of
"/ games like hop3cotch, but they are ready to leamn to jump red lines, follow blue opes.
and hop across vellow ones Qlder children may usé the alphabet letters, numbers, and
designs for simple recognition and teproduction through walking. hopping. or jurmping
‘ along the Straight, ciirved. or'diagonal lines which make up a letter, number. ot. form,
{ With or without painting. children can learn to bounce. kick, roll, throw, and catch balls B
and to perform an endless variety of locomotor activities on the hard surface area.
Because of children’s propensity to tumble and fall at this age, exercise care to ensure
their gafety and protect against skinged knees, elbows and noses. |
. {deMily permanent playground equipment is surjoun vded with space and placed on a
softsurface In a natural setting the child can climb trees. balance on fences of railroad
ties, jump from one rock to another to cross a brook swing from a grapevine suspended ,
. fromatree. throwstones, and digin the earth. Nthoughanatural environment provides
a- wealth of resources approprialé to a movement educaflion .approach to learning
physical skills, these environments arg*not readlly available to many nursery schools
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Urban designers in the western hemisphere have attempted to meet actvity needs of -
children by constructing playground, equipment which substitutes for these natural
environments In countries where a high prionty is placed on young children’s needs -
and where population density has been severe. designers — Holland. Denmark and

. England offer fine examples — have been most successful n a university community -
with which the author is familiar, parents pooled their resources and designed apparatus
which fulfilled their children's needs. - 4

»

Criteria for Play‘groqnd Design )

1 Equipment should be simple. safe. and natural Exposed metal 1s a hazard-n the -
cald of winter and heat of summer. Examine wood for sphnters and ragged edges.

2 Equipment should be keptin good repair. with periodic checkups and replacement
of worn or damaged parts

3 Equpment should be attractive En\nuonmenta‘usts prefer natural earth tones but
children semetimes like brighter colors

4 Equipment should invite a child to climb and shauld nothave steps grealer than the
knee height of those who will use it.

5 Bars should be-close enough so children can easily reach the next rung, and the L
bars themselves small enough for children 1o grasp W‘llh their thumb I opposition

R to the fingers .

Sy 6 Equpment should be an appropriate height to offer chaUenge ) : . ’ -
: 7 Sliding surfaces'should be wide s0 more than one child can slide at adime . )
. 8 Equipment should not have angles or points agamst which children can bump )

themselves - -
9 Standing surfaces or areas should have protective railings -
10 Crawl spaces should have adequate openings to permit easy access by ad ults :f
~ Necessary '
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11 Wood miferials should be preserved with a non-toxjc substance.
" 12 Holes dnlled in the bottom of tires will ipsyre dranage .
. \13 Movng equipment (swings. ropes eic.) should be located toward the edge or
corner of a'play area Yo prevent m;ury to children as they run from one piece of
apparatus to andthéf"
14. Equipment sbould be arranged so Ihat children playing on one prece Wl“ not
nterfere w§h children playing on ancther.
" 15 Equipment which provides a graduetet! challenge-hke ‘different levels from which
childrerf ¢an jump. permiis risk-taking behawvior and allows for thnlls and adventure
of a'planned sort Chijdren like to take small nsks and prove themselves successful
16, Equipment ibuld be easy to monitor.by atiending adults . M
- 17 Surfaces under the equipment may be of sand. pine needles. wood chips. stral or
© grass It should be well dramed and landscaped to elminate eresion. holes, and
other prob!ems .
é

.o Mal‘lipulative Equipment

With unlrputed resources it u.ould be easy tc equip a pre- school movement education
t program ldZally there would be enough balls of varying sizes. shapes. textures. and
. colors to permit choites Yet it.remains gxtremely important that each chjjd have
. somethlngdﬁ mm. kick. catch. bounce. or stnke Children should not
' :g hav ¢ 1o take tur ning an¥prachcing manipulative skills. Although shanngis part of
the socjalization process having amp]e epportunity to prachce Skl"S 15 more Impertant at
this age .
The following hvmehade equ:pmenl 15
useful to a vaned~mavement education
program_ Construchon and ideas for use
are detgtled in books cied I lhe reference
section ¢ ey .

.
- ! -

Make Your Ouwnp Equipment

Boxes | , " For traueling on\. off of.'.
. + angd over. )

4 . Stuff with’ waddéd up
. ! rlewspapers, O use
o, -¢orpartmented boxes AW
, irom beverage stores .~ Bf

. “Fit several cbmpart.’
. o7 mentedbores into larger

L ‘. —, bO)}. J o
S Tape! shut. covér or not  §
. P, {pair!j nta¢t paper). - -
Hoops '\  Fof twirh ~rollind. toss-
“ingsdarhas. and ifmagiria-

Hve | .

v Pﬁgh bing pipe and
« nylan ‘,OL'tplerS{heal pipe §

. ends‘n%m wate ey | before

“~ oo coupli
L Mullﬁalydesireddiamet :
by three to find length,
Y Jtocut ‘.
. <.
-, [4] “ . 4
2 : .
= w, ' "




Photograph by Carfyjane ﬁunn Rice

Coffee Can | Two or three pound cans. Use can bottom for child's foot. Place
Sﬂlis ) two holes in can close to bottom. Pass ends of rope into ho[es tie
knots. Place plastic lids over opening for marproof bottoms.

Newspapers  "Large sheets for imaginative play. It can be a plane, a carpet, a flag,
" ayou-name-it.

A
.- Wad up sheets for “'balls” to throw. toss and calch.
Plastic Botles , For bowling pins and targets,
Larger jugs For markérs, with a lfttle sand, gravel or dirt.
Larger jugs . Cut out for scoops or receptacles for catching
Milk Cartons For receptacles to catch in.
Carpet For balancing, resting and sliding on  Also make convenient
Samples slepping stones. =
Coat Hangers  Bent, stretched over with nylon stocking and handle taped tightly for .
¥ tackets.
. Cones . For markers, coordination-activities. knock-down pins._
@ Cardboard - Or plastic golf tabes for bal_pcing throwing, hitting»tolling
Tubes - hoops. . ‘
Yarn Balls Heawy carpet yarnis best Start with two flat cardboard " doughnuts.”
Size can vary from 2 across with 2'* hole to 5" across with a 2%
.. hole Place doughnuts together. Wrap yam around the doughnut
. (through the hole and aver the edges) uniil center is filled. Cut yarn at
= : . . ’ ) ¢
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the outsttde edges so two cardboard pie;:es can be separated slightly.

v . Tte good string between doughnuts and around yam in center. A tight
knot is the secret to longevity Remove cardboard, Use scissors to
shape ball, P
Balloons Punch balls and beach balls are slower. cheaper. and great for
youngsters, ' 3
Inner Tubes For all kinds of.fun

"Developed for the Shaker Hexghts City School Disrict, Shaker Heights: Ohio. by Manion Sanbom

. L}

Some Sources of Early Childhood Equipment

QGarage Sales— You can't find better prices. Séle;:tion is limited but ge mth an open
mind. :

Educational Activities. Freeport. L.I. NY 11520, Good for records, etc.
Skill Development EqurpmentCo 1340 N. Jefferson. Anaheim, CA 92807 —Unusual
mats, balls, blocks. ,
Leaming Products. Inc.. 725 Fee Rd.. St. Louis. MO 63043 — Colorful mampulaﬂve
shapes., .
J R Holcomb Co, 3000 Quigley Road. Cleveland, OH 44113 — All kinds of equip-
ment.’ .

" Kimbo Educational Records, Box 246, Deal, NJ

Snitz Manufacturing Co.. 104 S Church St., East Troy. W) 53120 — Commercial yam
balls, a few other supplies.

New York Athletic Supply Co., 301 East 149 St.. Bronx, NY 10451

Wolverine Sports. 745 State Ci.. Ann Arbor. Ml 48104.

When requesting catalogue. tell manufacturer what age children you work with Some
have several catalogues. .

*

¢ Developed lor the Shaker He:gh!s City Schoo} District, Shaker Heights, Ohio, by Marion Sanbom
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CHILDREN LEARN PHYSICAL SKILLS

Leamnag programs designed to provade parents. teach
ers, and spesaists with techmques and suggestiogs for

geveioping movement abities n early chidhood Two |

separale vOnmes are avalabie — one for use with
Jnfants, frofm burth to J yeass, and the other for chiidren.
ages 3 5, years The activiies. orgamezed . systemal
Catly panned sessions. are duected towa g open Jearn
Mg situ atons in which chutdren can an setf confidence
hrough movements 8y Lisetott Diém. unterdationaily
recognized authorty i the feid (ranslated from the
ongnal volumes in German) 1978 .

FOUNDATIONS AND PRACTICES IN PERCEPTUAL
MOTDR LEARNING: A QUEST FOR UNDERSTAMDING
A mutidisophnary examination of major conceptual
newpnts of perceptual- moldr behavior ang teaching
methods, 'ncludes descriphons of achon programs
tests -resource matenals. and a professional prepara
survey

MOVEMENT ACTIVITIES FOR PLACES AND SPACES

A new book for the physical educalion speciaiist. tlhss
toom teacher. and professional preparation departinent
Otfers methods and activites n physical education
wiuch can contribute to each chid s maumam develop-
ment Desgned to encourage development of molor

. skills, create situathons 1 which children can make

choices n an atmosphere of freedom. and allow Children
Lo pariicipate n enjoyable movement expertences which

- help_to develop a desire lor continved Participation in

physical aclveies 1977,

ANNOTATED BIBLIDGRAPHY DN MOVEMENT
EDUCATION ’

A colizction of selected resources sigmificant to a deeper
vhderstanding ol the many aspects and definrtrons of
movement educaton Desgned 1o serve 2 vanety of
professional needs — for a beginning specs2ist, expert-
enced practihoner. ciassroom teather, or any student of
Sutnan movement LShngs are Orgamzed under major
classfications of Theory and Practice The latter 15 5ud
Grvidled to cover basic movemenl. dance-drama. gym-
nastics. and sponﬂg??
/

L3
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WHODCAN .. .

Twenty seres of pictures wth 1ext, L strabng edu cabon
tor movement n the ptitnary grades Offers a seiection o!
basi¢ athwity forms — with vanahons and progression
- whith arebased on movements fundamental {0 more
c[;rnphr.ated patterns as ewdenced i more refined spe-
GC 5ports skilts The achvites presented embody cre-
atve approathes to the tradiionil. mesting the needs of
thildren to Gscover how 0 use ther bodies efficrently.
The actvties covered requae only simpie equipment that
can be used n and out of the gymnasmen. Desgned for
use Dy the dasstoom teacher, advanced or beginning
specrists. and n courses of professional preparation.
By Liseioft Diem. internationally fecogmzed authordy .n
the field 1977. . . )

GUIDELINES FOR CHILDREN'S SPDRTS

A new pubiication deswned to encourage the grealest
amount of particspalion n sports under condilons that
are safe and enjoyabie for all chiidren — boys and giris.
handicapped and Yhle-bodied. nch and poor. physically
orfted and awkward. The gudeines. developed in co-
operation with such groups asthe Amencan Academy ol
Pediainics and the Amencan Medicai Assogsahion, are
appropnate for ail chiidsen $ sports programs. whether
organized by schodis. nalional youlh SPorts agencies. of
by regional and local Sports organizations. 1979,

CHILDREN'S DANCE

A book designed! ta show how dance can be used 1n the
classroom in fively, innovative ways. Appropnate for the
classroom teacher as well as the Speciaistin dance and
physical actvities Covers Such topics as dance as an

. expression of feekngs. lolk and ethnic contnbutions,

dancing for boys. and composing dance.

ANNOTATED BIBLIDGRAPHY ON PERCEPTUAL.
MOTOR DEVELOPMENT

A bibliography with sechons devoled to audiory per
cephon and movement. body .mage and.movement. and
depth distance percephion and movement A separate
compdation of tests. programs. mater.al sQurces, as-
sessment instruments, and films $ included

‘For Prices and Order Information, Write:

AHPERD Prométion Unit
1900 Association Drive -

' y Reston, VA, 22091 | '
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