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INSTITUTE FOR RESEARCH ON: TEKCHING

, . .- -
.. ..

.
Teachers' thoughts and decisions are the focus of studies.curreniTy

. . ..
.

---.. - .

under-way at Michigan State University's Institute for Research on 'each=
. . : ,

,
.. .

.

ing (IRT). The IRT was founded in April 1976 with a $3.6 *Ilione grant .:.

. . .
; , . I

the National Institute,of Education; That grant hat singe been rriewed,
7. . .

%extending IRT's work through September 1981. Funding is- also receilmdirom
.., 4.= ',.

.- .

other agencies and'foiand;tions., The Institute has major pr'tjects investigating,

. ,

\ teacher decision-making, including 'studies-of reading diagnosis'and remediation,

classroom managemeht,strategies, instruction in the areas .of language arL,'

" :

A:eading,,and mathematics, teacherr4ducation, teacheeplanning,leffects of
.

external pressures oh teachers' deci sions, socio-cultural factors, and

e

teachers' perceptions of student affect. Aerearchers from Deny different

disciApos cooperate in IRT research. In addition,+publi'c school,teachirs.'

. --> ,

worl at IRT as half-time lollabnrators in research, helping to design and
. .

.

., : C f .

,

plah'studies, collect data and analyie restilta; The Institute publilheS
, .. . ,

research reports, conference-proceedings% occasio nal?papers, and a free
.

'..
.

- quarterly, for practitioners. "for more information or to be placed"
. . .. /

4
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Abstract

-

This paper describes the Consumer-Validation process which was

developed by the'authOra in co-operation with the Murfreesboro City Schdol
. (

System, Murfreesboro, Tennessee. The Consumer-Vilidation model provides

.a process for the dissemination of regearchAfindings:to classroom teachers

and also provides a framework for the testing and implementaaon of research
g .

. ..
I.findings in teachers' classrooms. This model is based on the idea that

. . .

I,

.

teachers'atp the'ultimate consumers of research on teaching and as such are 4
"-

hest equipped to "test" research findings terdte of classroom applicability,
.( -

- . .
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HELPING TEACHERS USE,RESEARaH ?WINGS:. THE

"COOMEA-NIALIDATIONPROCESS

RobertE. Eaker.add James 0, Huffman'

.

AlthOugbiteachers want to improve.their teaching ancUthey perceive -

4

research on teaching tobe a viable way to help them do thit, the as-

* semination of resiaih_findings has traditionally been the weakest aspect

of Practically every major research effort aimed at improving instruction.:

.' Moat dissemination models rely on the expository mode (verbal and print)

to distribute information to teachers. The inherent problems with this

,'approach are obvious.
.

,First, peoplelearn through experience and thefulluse of their

dt %

.

.

senses. Yet, teachers are often expected to change very personal and

. ,
4

complex teaching behaViors through just reading research findings or
.

. ..
.

.

'hearing desCriptions of the workthat has been done by researchers.

. .

This "one-sense/ " indirect exposure to resear ch just isn't poWerful

f

ti

,

.
I . enough to.have much impact.

.

I i 0 I

Second, research is almostklways reported to have, been done by
. ,.

. college professors. While college, professors may be the people best
. .

.

Suited Ito-do echitational reseaia, teachers often perceive them as lacking
.

. ,
.

.'
credibilicy in terms of having e realistic understanding of the world.

of the.tlipsr6oh:
4 . 4

'. 4' , Thetd"ia yet another problem associated' with traditignal disseminationit ..
! -.I

6

:
4

eppr*hes.Many of the repotted resiarch findings are perceived by

.. yo 1 $ ' ..0
,

t.

:4
.

t ... 1" je
I

. .
.. Nobertlaker and James Huffman are associate professors at micifie .le 4 .. .

TennedeaeStatrUdiversity Murfreesboro, Tennessee.
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teachers as being vague.and often contradictory. Teachers sometimes

find if difficult to think of specific things they,scan 4o in

their cllisrooms in order to benefit from reported research. For

example, `the researc h that relates to time on task has importantrI

implicatibus for classroom teachers. While teachers accept the notion

that increasing time on task pays off in terms of increased stude nt

achievement, they have difficulty in conceptualizing specific;Ways to

in ease time on task: Suggestions about how to implement research

findings in the classroom is a factor often Missing in dissemination

.! efforts.
4.;

$

Realizing, these limItations and difficulties,' we develOped plan
0

to disseminate research findings with .the Murfreesboro City. School

Syitem, Murfreesboro, Tennessee, for implementation in the 1979-80

,

schbol year. Our idea was to develop a dissemination model that would.
1

, actually affect the classroom behaviors gf.teachwA.. The purpokk of
, 1 .

...' ....
.

. $ . . .

thii'paper is to describethe Murfreesboro Program andxbrovide examples
.. .

..
% 6 .

of specific ideas and activities that teacherkused in implementing_,
' .,

''.

a. i .

,

research.findings in their classrooms.

.
.1 to;

4.

f

The program described in this papep was not the first work done
$

with Murfreesboro teachers in the area of disseminating.reseArc

Background

. . . .. .' --,.
findings on teaching. Two previ640 in-service progiams had been enin,....:::.. - -

.. . . , -4..7, `SI t
ducted in which research findings were describe d,, followed 11,.questian'

.- ,
. . . . - .$:.A , . , ,

and answer sessions. These initial sessions were important. 'They, . -. ..

*
. 0

I

0.1

'414'

created
:

au awareness about xesearch on teaching, and,,specifical4,' . .
:

,. .
4...

the work-of the Institute for Research on Teaching at
Michigan

-Bdate
I ....

s
b , .4. 4'

''s ..'4..1 pi, "r t.
.. : ..14 ' ' r .

.
.01 . 4
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. Univerpity. Secondly, these in-service ptogrAms helped to develop a

climate that thaleacheys-perceived_as non-threatening.

Although these initial sessions did sefVe some worthwhile pur-
1

'poses, they did not result in teachers trying, to 'any great axilent, to

implement any of the rei'earch'findings in their classrooms. A number

of teachers expressed interest in continued study, and a program

was proposed that would stress teacher involvement and classroom imple-

mentation.of research findings. Thls prograncwas available to any

ieachor, who chose to participate.
2

3

Goals of the Program

In conceptualizing.and developing the program, the following goals

emerged: .
1

" . .

. , 1. make teachers familiar with currentresearciff.indings in
. . ...

i
. -

. the areaof teacher behavior. One of our .prirdary goals

S-

Irdwftremer

Was simply to provide teachers with a knowledge base about
o

,research on teachirig. The idea was to use not only the

research findinga being generated by the Institute for

Research on Teaching, but the findings of other such

retearchera as Good, Rosenshine, Soar, and Kouhin.

2 Improve individual teaching skills by having teachers

apply the research findings in their classrooms. The

ultimate goal of thp 'program was the improvement" of clas s-

room teaching. The prbgram was designed to attempt to

.

br44ge the gap between research and practice.

3. Have teachers become more analytical about their own

teaching behavior: "We hoped that the'program would have

, . .

2Many"teachers earned, graduate credit'or in-service points through
, participation in this program.

a
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the carry-over effect of stimulating teachers to reflect
,ff

on their.teaching. We felt that the-process of self-

analysis or reflective thinking would, continue to pay,

.dividends even after the program was over. J.
4, Have teachers'critically evaluate research findings-in terms

of their applicability to the classroom. An important goal

-0*
othe program was to develop the idea that teachers, as k.c.on

sumers of educational research, need to test research
.

findings in their classrooms-, just as various consumer group40)

test prdducts. This process conceivably would validate.

research findings. Teachers might more readily try to
.

incorporate finiltd in their classrooms that other

teachers had fOund helpful. Additiorially, this validate

tion process would generate new .questions for researchers

to investigate.

Some Basic Assumptions

in.order to', Itieve the program goals we developed a plan that was

*based, on the following assumptidis.

First, we assumed that the qtraTity of interpersonal relations '

would be a kej factor in achievityr the program goals. We ;Are aware

that.the word "research" iiiherently scares Many teachers, and we were

concerned that beo'ause the program was to focus on,teachers' classroom

behavior, many teachers might become nervous or anxious. If the plan

Were to encourage experimentation, creativity, and imagination it

would need to be as non-threatening as possible.

Secondly, teachers would need to feel secure in their knowledge'

and understanding of particular research findings.* We assumed that

/

1
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.., . , .

unless,teachers daveloped.a clear understanding of particular resdarcW
r

findings, the atancebf-them changing their teaching behaviors'would

..-

be remote.

Our thirCassumption was that the elan would have to focus on .

clgsiroom teaching bohavior. In other words, if teachers were to

improve their teaching, the plan would need to shift emphasis from the

university classroom where teachers are told about research to the ]

teachers' classrooms where they could use, apply, and test research.
,

Finally, we felt that a record or data base should be generated

as teachers worked with the research findings. If teachers were to

reflect on the effects of their teaching, and if they were to'share

informa tion with others, then some sort of format needed to be

developed in which teachers' ideas, activities, insights, criticisms,

attitudes, and feelings coula'be recordA.

Design of the Murfreesboro Program,

-

In order to achieve this variety of goals, the'plan that eventually

emerged contained four diffeient types of activities.

Seminars

It was decided that research fin4ngs needed to be presented to

the teachers with opportunity for discussion,, so we set up a series

of seminars. Vle.crucial aspect of these seminars was enabling teachers

to gain a clear understanding of selected research findings. In
4

order to make the process as understandable as possible we decided

that the program would focus on only four research areas, and that

these areas would be dealt With one at a time. The research areas

were:

Planning and. organization of classroom activities.

P
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2. Student/practice 'and time on task.

3'. Discipline and classrnom'managdment.

r

4. Affective teaching skate;
. :

Research findings in each of these areas were synthesized and

made as clear and concise as possible. This process of Whering*
z. '

sypthestzing',,and translating reseimcb.findings so thapi they could be

more easily understood bteachers becamethe cornerstone of,;.the .

' Murfreesboto program.

At
4
each seminar, research findings Irere.presented and discussed,

When the, teachers indicated they felt that they understood the research
- *

t

"findings; they were given a form-to gill out, This form.hecemethe

'record-keeping aspect of the program.

The Research Record Form

These forms contained three parts. they were simple and open-

. ,

ended.
;

.

. Part one described the research findings in a particular area of
. .

$ .

. .

focusfor example, planning and organization of classroom activities.
.

, .

.

Part two of the harp consisted ()fee blank,page with the heeding, . e

"Description of Classroom Betavibra Engaged in While Attempting to

Implement the Above Research Fildings." In this section, teachers .

. /
were asked -to list and' briefly describe the things they did.in their

elaisrooms as they attempted to implement research findings.
.

Part three of the form was another blank page with the heading,:
.

"Analyze What You Think Erna Feel,Abou1t What Happened When YouTried

Each of the Behaviors listed in Bart Two."..The primarypurnose
,

of
.

this section of the ford was

.of their classroom behavior..
0

to have teachers reflect on the-results

f

This Section encouraged teachers to

t .. ,

I- ;..-
,

i . .

.



do.

v

4, ' '
Gr

41,1
.. .

becomemore analyfiri1 about Asir teaching: Also, this part of the

*.

.- ,

'

.

fornewas designed to have teachers criiirally'evaluate the research
. . .

, .(-- ,

findings that they dealt-with, pnd.'to later enable themto sharetheir

4 .

findings aqd hielihgs with each 'otherIN

Classroom Via ions -,

6After eacht'send.riar,teachers attempted, for a twa:to-three week

cf.,

. , ,'

:1. peridd,-to isilemint the research,fi4dings that had been presented.
. .

:, l , LI -.'
..

'It was recognized that there would be a wide angeof teacher needs.'
t . - 1 ' " '0 ,

during theseimPlaSentation periods. Some teachers would simply

reassurance, while others might need, someone to actually demohstr
4: .1

or mike spegific suggestions as to things they might try., We fe t
%,

I

,
.

. .

that the success oE the pro tam hinged to o-a great' on classroom
1.

. -:,
.

%

to

. ,

Visitations.

,

The claasroompvisititions were'not'so munh.observational in nature, ,

but rathei were designed to.he collegial and helpful. Often 4 great4

.

4.

deal ot.time was spent with at individual teacher in A particular
.

.
.

.. .
,

.

school.- Owother ocraeions;.meetings fiere held withi.groups of, teachers
. ,

..

in a particular school, There was no set format.or procedure for chit
...:

classroom visitations.
.1

The Sharfra,Sessions

After teachers spent two to 'three weeki developing ideas and

,

,

1 activities in their classrooms, they met together in seminar to
. .

discuss and sher4 what.

phase of ,the program.

and proved .to be very.b
.

Happene during the clamp implementation
-8

RThese sessions served a 'couple of purpose's 2,

.

'The first and most obviouspurpose of these'seisions was a
. ,

sharing of activities or';dpas'that teachers.came up with while:sttemp-
..;

.

p .
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tin, to implement findings from a particular area of-research:' For .

. I
b

0 .

.- example, after the teachers had'worled on increasing time on task, '
.

'
.

. .

they brought ideas like. the following to the sharing seminar:
.111

.1. Children keep a marker in thdirreading books so

..

tNey can turn quilhisly to -a new story'or return

.
.

to the place where.they were preitiously reading.
,

.
1

.

.z; Consumable workbook pages are removeddaily for
. checking'. That way, children.begin on tie first'

page of thair-w&kbook. :- .

.
A , ,,

. -

..

A'child having difficulty ,staying on task Is aur-
rounded by childtan who have gOode(*prk habits. ''

-

*----in
4. CTutOrs, student teicheis, and vc4unteers engage. '

-

. ,. individukl,children'in spending'aore time'on.task.

1 'Because the teachers shared their 'ideal and activities with each

:

other, 4e quantityok'ideas teat each teacher, learned was increased.

For example,_ the teachers calpsp withapproximattly 34 separate Ways
.

. ,..)7 .

of improving organization and planning for instruction.
. .

. . -
. -

Of course, not all the things tedchers triedworked... Soak ideas.
-

tr. . , . . - .
. .

4.14id very Positive effects,' while the efactsof.others were marginal.

;
, . Stei others, while they may have been good IdeSs,.juatdid not seem

,

to work well.iethe classroom. This type of teacher analysis and eval-
44%-. .

uation was the second. important aapeet of these sharing sessions'.
.. , / 4

.
.

Teacherslearned.to evaluate'reaearch-findings and at the same' time
,

4
*

they ',beetle more analytical about.their own teaching. . 6

.
. '

.

-A.major goal of these sessions to have teachers fhtbract with
.- .

. ,

',

each other about teaching. 'On teacher pOigied'out that teaching, is
.

. .

. .i.

-rarely the focus 'of meetings teachers are atked.tekitend. :

One last point
.

should bb made about theiteshar.big sessions. Teachers .

e

perceived the ideas of other-teachers to be more credible than those
.

.

of university professors. In other words, rather than relying on profea-
.

ears trying to sell ideas to teachers,these discussion sessions capi-
-

,talized on 'teachers sharing experiences With each other., ,

.)
1

-
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1.6

Activities Del.k-gopeiip.tersfo*r.Dal eem ntin

Research Elndings on-Teaching
- ;

Much reported research often does not provide teachers with specific

. .
.

idean.for implemintailon. As was explainedpreviously, teachers were

. askedtd record activities that they developed.and:triad.in their class-
.

.44
. %

rooms un der_the four research areas. We list here palm ideas pd. ad-
s 4

% 4.
.

I ) / v 3

tivities that teachers developed in the Murfreesboro program. Se;e

t J

'are quite simple and'obvious,lrhile.others are more creative and com-
'

. plex. Since the Murfreelfioro System consists of grades.K,-6, the

sr

activities Vere" developed by elementary teaohers for, elementary

",

'classrooms.. Also, .4t is Important to remember that these lists

..

'represent the work of a group of eeschers who attempted, to improire
,

:
. __ .

. . i . 1

their'teiChing.by 'using the findtrigs of research on teaching studies.

ft Some
i 1.

6 fic Activities Reldted to. .Or anization and Plahhin
. . .

$43

-1. The teacher frequently checks- and didtusses ritfen work_
with individual pupils.' Thgworkls stapleckthgether'and
sent home to permits periodically:

,

I

2. To"control traffic when restroamerkre located outside the
classroom, an aPpropriate.number of passcards labeled
"Boys" and,"Girls" are provided. Each p6pil takes_a
card when leaving the clAtsrSom. Other children may
eaveonly when a card is available.
. r

3. ,Children's papers axe checked durinrest time, having f

,
4 '

one child discus's his/her,work with. the teafter'at a time.
$

4x Child ren Vine up. alphabetically:1

5. When grOnpis of children change elasardbmira;tard fabeleda,L
with the teacher and subject is held up toaillacate where

` lineashould,be formed.
, .

.

I -
, .

3
The activities andldeas listed in thid section-were developed by

teachers 'of the Airfraeshbro.City School System. they wt , edited and
synthesised by Margaret Salisbury, a supervisor in the.MuiTreesbord .

"School System, and,Franklurner, principal of Hobgood Elementary Schoo4$

.

t

I

1,
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6. Seating is arranged so that eachMild can see the board,'
. chart, or whatever is' the focus hart instruction.

.e
.

7.. The teacher positions her/hipielf so thlt.all pupils can ftw,

see' and be seen: '

.1-

8. Prior to the.pupils going ti6'activ
'room, materials are distributed fn
to be conducted 11pOn their return.

iYes outside thv114.es-.'
!, e

i.eadisess foTle:Oe

-.;

,... . *4 .
.

9. Brief breaks arescheduledsbetween lengthy periods of
's

.
. 11

III
' instruction. 1. ' -

.. .

I .. :

,

10. Pupils are immediately reWarded forientering the
r a quiet and orderWmanndr. . 0 '' . :

0

11. Pupils! work and contracts 'arq kept bx.pupils in pocket
folders. .0$-

: ,
- - - ". -, `-.1

.2. A time I prodded for...sharpentg pencils. A loah arrange- .. _ .

_
ment prov de pencils at other times to avoid sharpening . . "--..

,,,--

--.

-when it W uld bedlsruptive:ei . .

st '''",t, +.7.-1-
. . -

. ,OW

13. A buddy sysiemis employed to improve conduct going
from I-esti-nip*

4 N
. :. _41/,

- 14. '11e.invin ional area of the media center is arranged A
' avoid pie ireceflow of traffic. . ..

. '.
.15. Audio-Visual materials are set up before 'a groupof pupils

.

.enter. .

1611rNaterials,to be used' in the lesson are arranged.sequentially. .

, . . ..

17. Ndmes of students are
.

1parndd through the use of name tags, .

oral data, pupil surveys; questionnOres, apd autObio-
e

graphies
.

.

4.c-V
.

c 44,_

.

18' Class officers assume responsibility for many ,routine
, .

activities.

.p

.'19 It ea."clock" with movablejlands to show a chilethe time .-,

, . at which s/he is expected'to complete a task.
. . -

.

20 Suggest to children'that they imitate an animal to get
desirable behavior. Example: "Walk in thehall 4.12.suietly .

as a mouse." ,

.
z

21. :Pupils' names are called softly to improve listening. ,

22; Children returning from the restroom tarL'anothei child to
indicate it is his/her turn.

e

Ar

. &

4,
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'23..' To insure that, each child hAs.oppartunity to participate,'

I

name cards are..used... The teacher removes a name card as -,

. ! .: each child iscalied on.

. .

24:.,.To avoid the confusion-of staggered dismissal, ay. children :.-

i '.. , prepare for dismissal prior. to a final, quiet activity,
-duiing whiCh children leave quietly at the - correct time:.

. ..

'
r ?

25.' kten poss4ble, desks mused; even for small -group instruc-
v

,,,_tion, to avoid confilsion.and,disruption when using materials
.' such as workbooke.

.
-

...% ,
,....,

26. ,Class bgun with an activity that requires participation

.4

a"

4
f

,c1 all children. Example: echo--clapping. .....

.. .

.,.--._

': 27; .Abbreviated'signs printed on cards 'are itsed to signal.
a.specIfic behavior. Example: SSS signals "Stand, stretch,
sit ".; CU signals "clean up"; signals.permission to "go
for.drin." ,

. )

. ..t , .
..

B: ToMeow milk money, each child is iiven4n envelope with ..

' his/ bier name onit. Money Is deposited &the envelope
and lat on the teacher's desk until needed.'
" N.

29. HellieTs are selected ,for one week rather than 'for each

40- . "`
, ..

1 $

t . ,1, , '
,30. Studnts mitintain'a.small"notebook to record assignmenta,

special events, and the.Iike, to be initialed byeparents.
f

.
.

31. A loud'voideis avoided. A conversational voice Is used
when addressing.ttuaepts in the gymnasium. ,This tends- 16
quieten the,group. ,, 0.-

. .
,

ai ,

32.. When quest126.44, call on
.

individual students in orderto
.

. avoid loud, choral, 4ontaneous '(often thoughtless)
. answers. ' .

,, .

. ,

33. The teather locates him/herself in the area to-which groups
aretalled'or assigned. This is 9onaucive to more orderly.
betidVior. .

,
. .

.

e .
.

34. For manipulable activities, young children worktin very

.
. small groulis. - . ,

. .

. 1'. - . , '

ir 0 0
%

Some:S ecific ctivities Related to Time on Taskc
. ,,... %

44 s14 Child n who complete assignments on tine are given tickets
. forlpecial privileges.. 4, , ,

.,
.

. _ .

....:, 4 . 4k
. .

2. ,An activity center Orovides
.

opportunities .for Children whO
comilete assighkente early.
i..... ,

,

,
, .... .

'3.: Parent'volunteers tome once a week t d hear children say t '

thellrwird
A

lists. 'f
. . .

' .*

4
,...

0 ',. . ,. I .'
,

. ..

.

4
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-4. phildren check out packets, of flash cards to take home for
.

S'

.praatiting nuMbekfacts. .

.

'5. Cdnfer, With eacti child once weekly' to discuss his/her'workin detail..
,

-.. s
6. Work not completed at schoo3Ot taken home to be completed:

.-
' 3. Seating .1,s. atranged .to`reduce students being distracted

from] their work. .
.

..,

g.g
0 8. Studi lima ii supervised by the 'teacher and help is given

. as needed. 1, - 4

4 . ,. . . , . '.

97. A child hayin difficulty staying op task is surrounded by
children whoUve good work habits. .

. .

.
10: ,Tutors, studentteachers, and volunteers engage individual

I .

, .children in spending more time bn task. ,
4.

*. .

. . 4
s . . I.

.11. SRA klts,and similar activity'proirams provide independent,
,supplementary experiences to increase individual reading
skill. - .

4. V .

t 12. After a reading lesson, children"go to a listening!center.
fot a reinforcement activity and then utilize a worksheet
on'the sage ikill/conCept.J.

12

* 0.. I
..

13. Individual contracts are used, enabling students to work
. toward their individual objectives in any segment of time
' available to them.

.

. . t
14. Ribbeni:are awarded to children who demonstrate improvement

as a reOult of at -home practice.-- .

, I . .
. -

15. A 'booklet is made, -for each child /A which s/he pastes pic- ,

.turds,"Cut fromrmagiiines'et home, to'illustrate consonants.'
. 'being learned ai school. When the booklet is returned,

., a stay is given fol- the work.
.

.10

16. Children are asked -to listen for sounds,on their way to
and from to heighten their awareness of and response
to sound.

1 A bopklet,of math activiftes for use_ at Jome is given to
childrimileeding'reinforcemene. Parents'are given direc-
tions for use of the material.

. .

1 18.. Home Ouly packets. are given to students on the first day .

of the school week.' Theseney contain handwriting sheets,
- phonics exercises, flashcards, or-puzzles: Work is.re-
turned and checked on. Fridays; 7/``.

. 1

.

'19. FreeOlay:is the reward for students who are dressed

. ,appropriately and on time for gym activities.
.

. .
v .

p

I
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A

2d, A bell is used to signal getting ready, for a 'new 'task, .

changing, °enters, and the like. .., -. ''

,. . .. , :

21. , Children keep a marker in theii' reading
.
books so they, S 4

can. turn quickly to the new story% . ' .
. .$

4 . ,4, .

22. Consumable workbook pages are riaradv ed .daipy :for checking.
,Children then always begin on the first page of. their - ..

-

workbook.
.

.-

<

. ..
. . A , 6 1

23. Children are liven a topic that will be discussed the . ,

, following day. Tilly are asked to Mid one related . '

: ,,

v

fact foe sharing. - .
.

, 4
.

. 1

24.. The music teacher incorporates activities to reinforce. ,
.

, A'

and support instruction in other curriculum' areas e .. .

4 * . .

.
.

25. Studenti make 'up their own games to reinf

,A,dilly mister schedule is given to studints to encourage
on-time .performance.

-27. Upon enteringthe classrdom, students begin work on a
math challenge that has been placed' on the chalkSoard.

.
28. Appropriate reward is ,given to thofde students who" demon-

sOete .reiponsibili fbr being prepared for learning , ,

'experiences on time--have vencill. paper, books, and othet
material, ready for use. .0

C

Some Specific Activities Related to Classrooi Discipline

The following ictivities/practicel ,are letter coded:

A - Withieness C Art44 Focus

B -.Overlapping D - Movement Management
,

.".
1.. A routing schedule 'and the same' basic procedures are main-

I 4j
4.

.
, .

2. Questiions are/ktated before a child is called upo n to
.., respond. (C) ' -

/
:

0-.

.

taint dilly.

3 "Buckets" containing ctayons, scissors; gluei and( the
like are placed .on each table where gleseoniteriais are
needed. (D) ..

,.

. . . , .
V

-

4. Children are seated together when the teacher itialkt to'
them as a group, thus avoiding, the necessity for .being

heard by children -scattered' throughout he gymnasium.
(A) '(Phybical Education Class)

,
5. When introducing a new activity, the procedure is

trited on a :chart or portable chakboard. (D) (Physica
Education ClesS)

.

. .
4

.
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6. Students to4 "walked throukh" new activities when this
is helpful., (D) (Physical Eftcation Class)

. ,

7. fl'a child misbehaves while directions are being given,
. ' the teacher stops, uses icon- verbal cues to indicate, .

disapproval, and malts a reasonabltime for the chi/es
attention. (A)

r

*t.

.

8: A misbehaving child ii told what is expected of him /her
and what .will happen if ,s /he does as s/he 'is asked- -

a positive approach. (A).

9., A child is assigned to greet visitors to avoid disruptin
teacher instruction. (B)

10. Worksheets are placed where Children can begin work
immediately upon arrival. (D)

-

11. When questicting, the teacher-waits for most children
torespond by raising their hands before ceiling od a
student. (C)

. .
. ,

12.. Children are Illped to antiCipate activities for.the day

c in an edilymorning planning session. (C)
.

. .-. . ...

13. A large.cardbOard poster displaying the numeral "3"
reminds children that only three pupils should be at
the water:Nuntain pt one time. (B) 4-

14.4 Directions ace giVen withoutpupil°interruptions.
Questions and recplesa foi clarification are then
entertained. (D)

15. 'A visitor entering
by the teacher yho
to, speak with.tRat

the roomy, is recognized non verbally

then waits for-an ppropriate time
person. (B) . '

1

1 -:

g.

. 16 Materials fdr the next abtivitY4are distributed while
students participatein an activity not requiring teacher

. direction._ Example; the' sifting of a familiar,song.'
(D) Music Class)- . , . ...$. J

.

17. Students trackirecord their 0On
.

behaVior patterns 9n
..$ a simple dieck4st.Usipehappyar sad.faeep. These .

i . are then taken. home for-parent signalures.: (A) :. : ' *
r

- '. es .1
.18, plan and give specific:iniormAtion for independmtb:-

s.

activities.to 6a:purtued'hy students who finish assign-
.

ments early. (B) .
-,

.

,

10. Studentsare Motivated and alerted by teacher state-
men is such as "Think tabcpit tills" or 46 careful:" (C)

...
,

20. Equipment is taken away front children when they art rats-

\
s.

using *t.. (A)
. .

.

tr

14.

4

A

r

4
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. , '.;%_21.= The purpose or value of a physical education activity t

f
r... % ,'is. explained to the pupils. (C) . /

',;....;:i . I

. .,' -,. 22". When a child- is having difficulty answering a,question
,

.

, , .. ! , ... -.-'
. .- orally the,teacher uses what the child says to encourage

.. aid guide him/her in this effort. (A)
4

.

"

'23. .Stu'dent t eacher's are prepared to conduct change-of-pace
activities: when they need to take over due to the teacher's
being interrupted. (B)

.

24. The teacher moves'to the misbehaving chileand in some
way, perhaps nowierbally, indidates awareness of this
behavior. without breaking the pace of the lesson. (A)

Whin severafchildren need the teacher's help at the
same time, s/he maintains eye contact with the one
receiving assistance while touching others 'to indicate

awareness of their presence/needs. (A)

25.

.

26.

27.

28;

29.

30.

re.

-

31.

33.

.

34.

The teacher avoids calling.on pupils in an' obvious,
predictable pattern. (C)

ddr10

After one pupil respolds to a question, others are
involved by the teath-er'lasking, "Do,youagreer (C)

To keep children alert, the same pupil istoften.called
on several tidte&in a brief period of time. (C)

_t

When tests are being given, a meaningful assignment
is written on the.board to provide fqr thdse who dom-

e

plete the test carl.y. (o)

After working with each reading group, the teacher
moves about in'the room to monitor individual activities
and give assistance where heeded. (A).

The teacher makes At-a point to sit with pupils who
misbehave in ,the lunchioom. 'CA)*,

.

(

P411E0 names are gsed by the teacher in stories being
tdld to teach or illustrate a concept. (C)

.

A misbehaving child isgiven a leadership experience% -

requiring him/hex to be a good example:. (A)
. ,

When it is desirable for'dhifdren'in a grOup to focus,
cai-efnl attentidn on the teacher, they are tolI that
they may be called on for. this activity only by the
teacher pointing to an.individualitphild. "(C)

....,,k . / '1 '

35.'4 %e activities are used to achieve desirable behavior.
.. e

I." , '4' Example: A magic spell...la cast on children to keep
them" quiet for an activity4sudh as preparation' to go
home. .0)

r .
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36. Establish with children what ppcO.urs are to be followed ' ..;

when the teacher id for this are
kept athand., ,Eltample: desk *dere. (B) -

Ar

. _ , ,
e

.

- lir'i 4.
37.. Pupils often check their own Nbrk:when this can ke a

learning experience:far ihena 0.(Children enjoy .pingbred
pencils _for this purpose.). .kC)

l'

. '
38. General rules ,of behavio r;are set it the beginning of- the .

) school year. The tiacher's:ttitude is a positive.one
.

.

that indicated anticipation of cooperative behivior. (A)

16.

P. When a question is asked; -seyeral children are called
on by name to think about the appropriate response should
the one recognized to answer need help. (C) -*

Specific Activities Related to Affectiire Education
4

1. When a'student is'insecure at rhe'-beginning of school
or,whtn a new student comes in, another student. is
asked to be his/her'buddy,'helPing him /her to.became
familiarwith clissroom routines and p,ocedures.

2.- If a child is troubled forny rdason .(probl4mb at
home, for example)-; s/he is kept eipficially busy with

pleasant, meaningful activities.

4 '

: 3.;The h-teacher sits
1

by a differerk student each diy at
lunch and engages the studeni in'conversation.about his/ .

4

her personal interests.
-

.

. The teacher calls the home to inquire about; children
1when they are ebient.

.
5". When a-student ifrites a 4,OodrptOry or poem, it is read

' _to the class. (

..,
- .-

6. The teac her commsn ts when tithe notiCed.a student with
s '

a new hair style, veariewnew clothing,,or any other ! ':

` 'such tiling. .17

.

, . . )e Theteacher ocCasionelly,jains pupils in iheir play- kP . ,

$ .

4.o
ground activities. 1-

. y

- .
e 4

. .. . ,
. ,

:: .1.. 8. The teacher is' careful to listen if a pUpil needs to" '

K.' talk about losing a.pet or aaimilar difficult experience.
,

.

. . ..

9. The teacher occat,ionally shares a funny or unusual
%

personal.experience with pupilS. >

-...

4'

10. The teacher shows interest in pupil's outside activities

. ..
such as soccer, Scdut actiyities, basketball, baseball, -:0

and'the like. (Local newspalieri are a source for such
information." Clippings may be displayed in the classroom.)

ti

.
. .. 24.

6 . ..... .
66 0. 6

'ff



17

4.

11. On the last school day of each week,/pupils take home'lrag
'sheets" which bummarize their behavirc and fbr

that week.

12. Both the acceptable and deviant behavior of charicters in
stdries axe discusted with pupils.

13. The teacher attempts to greet each child personally when
. s/he arrives in the morning.

14.. The teacher arranges for a weakly conference with each
pupil, encouraging the sharing of anyConcerns.

.

15. When a parent comes to join his/her,child'for,lunch, two
friends art selected to sit with them at the guest stable.

14. The teacher makes much use of pUpils' names, birthday tags,
helper tags, charts; and the like.

17. After a child has,been absent one day or more, the teacher
makes it a point to welcome him/her when sihe returns.
This is done before theccliss so that'ihe child feelsthis
is a wercome from the' entire group,

4
4

18., The 'teacher occasionally 'serves hot chocolate on a snow
'lay when school begins'late:

-19. The teacher sometimes, serves cookies as a way ofIsayift-;*.y
thank you" for good wotkr behavioi. '

20. ' Occastonalfyoaschild is allowed to give a performance of
'- something learned elsewhere (play piano or other instrument,

f dince). .

.

4 21,. Student, interests axe accommodated by some ,attention to
-.. lives of currently popular musicians.

',Z. -41'
$

0
- 22. 'When feasible, the physical education teacher administers,;

.

- first aid rathei"" than sending,a' child to tire clinic.

r

,
. . , .,..

.

.
2.3.. When a pupil is hosOtalized, the teacher, visits him/her. .

,

.1

%, ,

24. Thi.'teacher is careful Co respond enthusiastically to
4

children in but-of-school situations- -for example, at tie
grocery.

.
, -

L-;

.
.

1 .

25. When.there appropriate opportunity, students get to Meet/
% know other eitgaers of the teacher's family. t

t

26. Children's successes are posted: -Example: .RIL can tie my
c 14.shoes. I

0
X

27. .A."starof,the'weeic" (a pupil) is featured on a bulletin
board'. Pictures, hobbies, art work, and other items im-

,.
portant to the childimay be displayed.

22
1,0
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t

28. Suitable game activities are used in brief segments of
time after work is finished.

29- Students are Oelcomed,with a bUlletin board: Example:
records are made, fromsart-paper, students' names printed
OS them to be displayed on ;he bulletinboard.

. , .

30. Opportunity is provided for students to record, on tape,
information about themselves, and the tape is played

.
batic4

.

.
for the class.

.
. A

31. A bulletin board about 6ne child features abook inwhich
. ,his/her classmates may write potitive:sidtements only about

that child. (rliis child is designated as the special child "

of the week.) . ,
.

. ; -";4'. , .

32. Each group of .five 'children draws a tomposiie picture of
al individual using the best features of each member of

.

its group to compose'the picture.

33 The teacher a conscious effort to be him/herself,
to be genuine.

' 0
T he teacher is alertcto-opportunities for encouraging i;

pupils to help one another with problems,,"

35. Through total acceptance of each student, the teacher
attempts to establish a. climate of mutual respect.
Peelings of individual worth are enhanced by a touch., a cit'
compliment, a personal conversation.,

36,. One child diawsthe name of another child from a box. Sihe ,

.

then ssys something complimentary about the child, ,

4,

..b. ..
37. the teacher makes an effort to mention in conversation'

'With pupils common interests, mutual friends,"relatives,
'hobbies, and so on. .. . .4 --:

.AA.,.

. .
..

,

A,
. ....- ,

458. Ciro isetakekto display pigtures andsiiiilar"matefials .r
at pupils' eye lev ?l.

N1,0 39, When the librarian obitives good behavior"on the part
of_an often troublesome child, s /he. immediately gives

him/her a certificate of good behavior to take back to,
the classroom. . .4.. ,

,

.
Reflections

,

.

. /

As -a resultof,the work with the Murfreesboro City School teacherst
7

we learned some features necessary foruccelsiul dissemination plans.

On lastule is the necessity of a person whose role it is to study

research findings, interpret those findings for Classroom teachers,

J4.

1.4
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6
demonstrate them.in classrooms, and analyze with teachers the'results

of their efforts to improve instruction. .
Those who find themselves in.such roles (teacher educators, super-

visors, principals, for example) must possess certain skills to be

, .

successful. First; they guat heinterested in and kTow about research

efforts thatfocus'on,classroom'teaching. Although they do not have
. ... ,, . .;,,-,.........1 ,...

, . .

to possess the skills necessary to do research, they must value the

. . S.

work of the researcher and educational research in general. Too, those

who fill this role must understand and be feimiliaf with the world of
l .

..

. .

the'classroom
.

teacher. Researchers are often lacking in recentK.-12'

teaching experience, and this causes i lacf of credibility with class-
.

. room teachers. A person. who 'is knowledgeable of research, yet has k

wr-
close association with classroom tea chers, can bridge. this credibility

gape Finally, this role requires a person who has 'effective lInter-

, personal and communication skills. Teacping is a very personal behavior.

A person who works with teachers in attempting to'bring'about improved
,

.

teaching must'be sensitive, empathetic,"and possess the skills necessary

to create a climate of trust -and enthusiasm.

. , 0'. I_ .

The second importent'feature is a,cOnceptual framework for collabo-

rationration wifh teachers. ille term "consumer- validated research" reflects

the idea that teachersjshould.and can play an importann part tsdevel-

oping and testing ideas for instructionalimprovement.

This consumer-validationprocess creates a body of research

.finaings that teachers might mOrereadily try to incorporate in their

4assrooms because other teachers foundthem helpful. In addition,

the process of implementing,and tepting research findings in crass-
_

roomagenerates new-queetions.for researchers to investigate.
. .
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If the ultimate goal of research pn teaching is the imprevant

of instruction in schools, then thought needs to be given to finding'

new and better ways of bridging the gep,i?etween research and classroom

practice.' This in itself should be an important focus of research.
4

The use bf research findingd on teaching by various role groups such as

principals, supetmtsors, and teacher pducatOrs should be investigated:

Also, studies focusing,on the effects f various modes of research'

dissemination such as distributiq f printed material, protessional

meatings, inservice programd, tee her center activities, and teacher

.education programs are needed.

Obviously, there are some things that researchers' an do best,

and there'are things that teachers are uniquely equipped to do. The

prOgram described.iri this pa per created a partnership that was practical;
3 ,

professionally health% and realistic. Perhipd the Mktrfreesboro

program and its consumervalidation approach can serve as a conceptual.

model for the development of new and better ways to help teachers

el make use of research findings.

V
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