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Parent/Child Interactions

Abstract
The interactional teaching patterns of thirty-six fathers and mothers
with their six-year-old sons and daughters were studied. Parents were
asked to play with their child on a»jigsaw puzzle and to teach the child”
to remember twenty-five picture cards that could be éivided into
conceptual categories. It was found that parents; instructional
behaviors did not differ as a function of their DQn'ggx but rathgr on the”
basis of their child's gender. Parents attempted to téaéh:iheir sons
more general prab]emrsgiving’strategies, and were both more difective;and
more approving or disapproving of sons than daughters. Female children,
by contrast, were interacted with in a more cooperative, concrete, and
specific fashion than male children and were given more feedback about
their perfgrﬁaniei In addition, the teaihing.inﬁeractisn was found to be
effective in terms of helping the child rememher maré items than were
recalled without training. Several explanations for these sex of child

effects are proposed.
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There has been c@nsiderablé recent interest in the delineation of
those variébies which relate the quality of interaction between parents
and their children to the cognitive performance of the child. Pfeviaus
research, concentrating primarily on the role of the mother, has demon-
strated that socioeconomic status is related to the interactional
“teaching patterns within the dyad ‘when mothers are asked to teach their
prechool children a cognitive task (e.g., Bee, Van Egeren, Striessguth,
Nyman, & Lechie; 1969; Brophy, 1970; Hess & Shipman, 1965). In general,
‘qualities of the mother's instruction and delivery of infarméti@n'such as
a global teaching strategy, asking questions, showing approval, and
supﬁiyﬁng feedback have been positively related to the successful perfor-
mance of the child.
In génefai, research in this area has concentrated on the mother as

a %irst and primary parent and has largely ignored the rg]e of the father
as a antributgr tcbthé cognitive ﬁevelopEﬁt of the chifgi While several
studies have found that mothers and fathers behave differently in play
interactions w{th their infants (gigi, ﬁlgrkesStewart, 1978; Lamb; 1976;
AParke & O'Leary, 1976), there haslbeen liitle research with regard to

cognitive teaching variables invelving fathers and preschool children.

Previous interactional research involving the-father has
concentrated upon the delivery of consequences (e.g., Margolin &
Patterson, 1975) and the general style of behavior (e.g., Osofsky & .

0'Connell, 1972) parents use in a single type of task oF with a single

sex of child. No data are available on other aspects of the father-child
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relationsﬁip such as the quality of instructional behaviérs fathers use
in comparison to mctﬁérs across different types of tasks. Furthermore,
there has been no comprehens ive parametric investigafion of the way in
.which mothers and fathers act independently with each sex of child.

Data are also lacking concerning the generalizabiiity of éarent
interactions across different contexts. The present study involved the
observation of mothers. and fathers dyadically playiry with their
pres;hool>scns ané daughté?g usiné a jigsaw puzzle and then teaching the
child a memgry_tasE;

Eased:upén previous research, it was anticipated that the quality of
instruction, the t§p25 and levels of consequences é;miniatgred, and the
' nanverbalﬁquaiityiof the parent's behawior should be investigated.
Instructional ‘quality was defined by ‘two variables: instructional level

and instrictional style. The instructional level of the parent's

" behavior was defined as the degree to which a general grouping solution

. . nature of the task (specific). The style of instruction was defined as

the manner in which the parent communicited with the child (e.g.,

exp1aining:‘suggestiﬁg? and asking questicns)f In addition, ‘the

reactions of the parent to the ¢hild's behavibés (caﬁséquences) were also &y
expigfedf(e.g.; appf@va1, d%sappfova13 and feedback). The parent could,

also interact nonverbally with the thl? by working on a different |

pa}tién of the tégk‘(para]iel), byzeffefiﬁg verbal commands aéé no

physical assistance (directive), or by helping the child with some aspect - .

of the problem (cooperative).
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H

fhe child's level of response to the parent, e{ther in terms of
grouping sofutions or specific items, and the style of those responses
were also of interest. The noéverbal response of the child involved
either acceptance, rejection, or neutrality toward the parent.
Additionally, the child's actual performance on the task as measured by
recall and categorical clustering of the pictures and the number of
puzzle pieces connected was assessed. z

It was anticipated, based up0ﬁ‘previéu5 research (e.g., Margolin &
Egtterséng 1975; Osofsky & 0'Connell, 1972), that parental interactional

behaviors would vary on the basis of the pareﬁt‘s sex. Mothers were

fathers. It was further expected-

behaving in a more judgmentgl fashion with sons than daughters. The - -

of the parent's gender werfe also expected o influgnce the child's
ultimate performance. Cbé]dren were expected to connect more puzzle

pieces while playing~With their fathers, whereas higher memory

METHODS

The subjects were thirty-six parent-child dyads§ nine dyads within

each of the four combinations of fathers and nothers with sons and°
daughters.” Twenty-eight subject pairs were selected from volunteers in

1

Salt Lake City, Utah. The remaining ~ight parent-child pairs were

S

@
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voiunteers from a DeKalb County, Georgia public elementary school.
Socio-economic characteristics of the Georgia and Utaﬁ subjects were
middle level and similar. An equal! number of the parent-child paiﬁS'frém
each location were assigned to eacﬁbcell of the experiment. The entire
procedure was égnducted in the dyads' Hpmes at a time éonveniéﬁt ﬁé’the
family. o

Equipment and Materials

Thelp]ay interaction involved the use of a "Peanuts" puzzle
.(MiltansEradiei_TDys, #ﬁESESE) wh'ich -contained one hundred pieces. The
teaching ]eﬁrniﬁg interaction made use of two sets-of .cards cgntainiﬁg
drawings of common objects. There.were twenty-four 5 cm by 7.62 cm card%;
in each set divided inﬁg four conceptual categories: animal§, kitchenﬁ ;
uteﬁsils, tréﬁspartations, and houses. The Peabody Picturé Vocabulary
~Test (PPVT Form B) was administéred to fhé child during the session. In
addition, thé parents were asked to téke the DtisfMentallﬁbilities Test
“as an-index of their intei%ig&nce. E |

A tape recorder was used tpAre;prd ithe interaction sessions. The
recorder was equipped with a device which overlayed a short "beep" on the
tape every Fifteen seconds while simuitanéouslyAf1ashjpg a light fgf‘t@e
experimenters to use when rating the non&érba] aspeztésofwtﬁe h
1gteractian. |

f Procedure .
2 B o . ——— K N .

The four phases of testing were conducted in a single session by two

" experiments:
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PHASE-1: Parent and chiidiwere Seated at a table at which the
“Pééﬂuf;ﬁ jﬁgsaw puzzle pieces were arranged face up along with tﬁé.add531
tapeéféébrd%ng eqﬁipmenti The pair was instructed to "play with the

_,éuzzié in asAnétural i manner éé possible®, Subjects were informed that
tﬁ{s was not a performance-oriented task and that there was no p}essuré o
to complete the entire puzzie=in the eight minutes allocated. é@th |
experimenters recorded the occurrence of the nonverbal. behaviér? in as
unobtrusive a manne” as the home setting a]loﬁédi'

APHASE 2: Upon completion of the play intéracxjon, oné experimenter
worked with the parent while the other experimenter took the child to
another réomé The paren£*was handed a set of the mém@ry cards with the
instructions to “study the pictures and try to remember as many of them
as possible". No time @imit was imﬁased on the pargnt‘s stu&y‘time.
ng[gﬂjng this period of preparation, the cards were removed and the

“parent's recall of the picture .names was rééordedg “ .

The child wasvinstructed to name all of the twenty-four pictures
one-by-one while looking at them. When all of the cards were named, the
child was aSEed to s?udy them and to remember as maﬁy pictures as
possible. No time limit was imposed, and the childuhas askéd to indicate

readiness to recall the picture names. Recall and study time were: o

recorded by the experimenter.
= ' PHASE 3: In Phase 3, the parent was handed the same cards that
he/she had used previously and was told to teach the child to remember

v . - . : . L
them. No instructions were given concerning the manner of teaching.

"Eight minutes were allocated for th?ﬁtépe;?ééaﬁdéd'téaﬂhing task.

B El
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recall of the card names was assessed.:
PHASE 4: During this final portion of the sessjon, one experimenter
administered the PPVT to the child while £Eé.péféﬂt completed a -

deﬁographic questiaﬁnairé 5%@ the Otis ﬁentaluébiliﬁies Test. )

'yieldad the proportion score of amggktitular behavior in relatjon to all

'with_the first number for the play sess1cn

5

All of the audio tapes were 5Qorgg by one of the experimenters. In.

addition, fourteen tapes were chosen at randon and scored by an

undergraduate student naive to the experimenter's expectations. Each \\ '

category of behavior was checked off on a scoring sheet if it occurred at
least om:e in a fifteen secaﬂd interval. The definitions for parerlta'i \

and child verba] and nonverbal 1n1eract1onal behv1ors are shown in Table . \

1. The tatal number of intervals in which a given behavior occurred was

& i . D Lt PR P R

divided by the total number of'bceutrences of all behaviors. This

other ﬁehaviers,

The interval re11ab1l1ty, computed for Fourteen af the)tapes by

dividing the number DF agreements by the total number of intervals for : ‘{1

’ & T : 5 ‘\.’-,x f
each category, was hjgh, w1th the range lof these medians acrgss ' 3 x&
categories from 66% to 100%. These rel1,b1l1t1es aremreported 1n g i g

parentheses at the end of each ‘behaviora) descr1pt1on ‘shown 1in Table 1

i
3

“and the second for teachi ;h-

i
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PerFormence Meeguree Recall--The total number of items recalled by

7

the child, both befor= end efter the 1nterect1pn session, /
Clustering--The amount pf organization diepleyed at output. The cluster

index used was Cohen Sakede, and Epu5f1eld 5 (Npte 2) Ratio of .

,Repet1t1on, represented by r/(ni 1) where r is‘the number of.

1ntra—eetegpry repet1t1one and n is the total ameunt recailed Puzz]e

P1ece5——The total number of puzzle p1eee5 assemb led by the subject pa1n

.during the pley 1nteraet1on ‘ . . T
CRESULTS 7 B

Six Sete of analyses were employed to evaluate the data recorded

,.

dur1ng the 1nteract1onal ee551on§ﬁand frpm the audio tames. Parental

verbal and nonverbakeineteuetienef«eezisae we14,ee consequential

e

behev1ors epmprised the three sets of pa?entel enalyeeéé Child Veriebiee
J \

exem1ned were verbal and nonverbel responses RD “the, parent 3 1netruet1pn

'\‘*- . T, - i

and the perfonmanee measures. - . ' | Tl L | j

Pr1pr to the analye1e of the data, seperate E (Sex of PaEEFfinbyF?*n%ieu

(Sex of Child) analyses of variance were performed o} the parent's Otis

Mental Abilities Teet 5&0re°§Eﬁ the child's Peabody score. None of the

\

“variables in theeeaanelyeee reached significance. . ‘ .-

4 _
Parental Verbal Instructional Variables

,,,77\ = S, 4 - s o * ) '1 - \

A 2 (Sex of Panent) by 2 (Sex of Child) bj 2 (Type pf Taek) by E

(Level of Instruct1onx by 3 (Style of Instruet1on) factorial analysis of

\ variance was peerrmed“pn the proportion of occurrence of the perentel

\
behav1ore The level end\eter of 1nstfuct10n oF‘the behev1nre were

\ : \ ‘
‘~\ . wL : i \ i . N - o . - ) i . )
A - . B .
Y ? . \ Do ¥
- 3 Yy i 5
A

_ \\i _ o | :f \Qp_',iJJF' - S \&
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The anélysis of parént instructional variablés was characterized by .
the absence of a Sex of Parent effect. However, there was a significant
effect of the Level of Instruction, F(1,32)=4.27, p<.05. Parents of both
sexes engaged in more strategy level behaviors (Mean=.14) than specific

level behaviars (Mean=.12). While the parent's sex was not signifizant,

' of {nstrugt1qn, F(1,32)=5.72, p<.05. As shown in Table Z, parents of

both sexes engaged in a larger proportion of strategy behaviors

. (Mean: 15) than specific level behaviors (Mean=.11) while interacting

with the1r male children. Moreover, parents utilized proportionately
more SpELif1§ (Mean=.13) than strategy (Meaﬁzilz) level behaviors with
;heir female children, althdugh the difference between the means is very
small, U E: , | ! _
i in addition, there was a significant intEfaé%ion qf the Type of Task
with the §£§12.6F Insfruétian, F(2—64)§45 04 p<.001, aé‘shﬁwﬁ in Table

3. Parents were found to engage in: mbre 5uggest1on behaviors during play
3

the Leye1 Gf Instrgctaon 1nteracted w1th the Type ﬂf Task and Styge Df
Instruct1ﬂn As shgwn by the uﬁber part of Table 3, Parents of - both

sexes engaged in perort1onately more strategy Tevel behav1ars (Meanﬁ ‘43)

— e . 5 . . P

v os i -

R

“the teach1ﬂg session. It was further revealed, F(E 64) 6.23, p{ 05, that .
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task. By contrast, parents delivered the same proportion of specific

Behaviors on the part of the parent which occurred as é dirgéﬁ

consequence of the child's action and imparted some information were

analyzea. Feedback consisted of a parental interpretation of the child's

performance with no vglue judgment, while approval and;diéapprcval, in
contrast, were mure;égaluative Consequential variébfés Qé“e analyzed -
using a 2 (Sex of Parent) by 2 (Sex of Ch1ld) by 2 (Typﬁ of Task) by 3
(Consequent1al Béhav1ar) analy51s of- var1ance W|th the three
consequent1al var1able5 inc luded as repeated measures. A malg effeét of
g the Consequenﬁe Eehav1cr was Found F( 2 32) 53 16, p«<. DDl Parents of
boLh Sexes suppl1ed more feedback (Mean- 18) than e1ther -approval

(M@arE,DS) or d1sappraval (Mean- 03) The parent's gender 1ﬁteracted

s1gn1r1cantly with the Type Df Task F( 32) =5.22, p<. 056. Mothers
(Mean=. 31) delive; prgport1onately more consequence behavicr of all -

. forms than fathers (Mean- 19) during the teaching session, whilé~fa{he§§
(Mean= 27) were more consequent1al than mot her's (Mean— 22) dur1ng play.

F1na|1y, a s1gn1f1cant two way 1nteract10n of the ch1ld's sex with

“the Type of Ccnsequence was found, F(2, 64) 3 94 p<.05.. As shown by the“

im1ddle part- af‘Table 2, female ch1ldren réce1ved more feedback (Mean- 20)

'f:‘than males (Mean= 15) while male children were shown prepart1cnately :

".u‘

o x .
L ) . -
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i gréater apprdva1 (Mean=, 06) and d1sapproval (Mean=.04) than females,

(Means 5‘ .04; .01, respectlvely) o . ) .

.- e 3 &
c A

Parenta] Nunverba1 Style Behav1ars

The parent's nonverbal =fvlé of interaction was scgred durlng the

- K

ihteractions and was determined observational'ly from the body orientation

and_oféfa]lgdeméanér of the parent tn the child.

“o

X A'E (éex of;Parenf) by 2 (Sex of Ch1ld) by 2 (Tyﬁe of Task) by 3

(NDhJEFbal Sty1e of Interaction) ana1ys15 DF varlance was conducted with

"y

: the three nanverbal behaviors 1ncluded as repeated measured variables.

’ Aga1n there were no s1gn1f1cant effects attributable to the parent S

_rgeﬁdé?i However, a s1gn1f1cant interaction of the ch1ld S sex w1th the

a

Nonverbal Sty]e of Intgraﬂtlon-was found, £j2,54)e3?48;‘p¢205, and is

reported in the luwer pari1on of Table ‘Parents af'botﬁ sexes éngaged
sﬁ’. =&

S in morg caaperat1ve behav1ars w1th th21r female chlldren than w1th their

“malé ch11dren. Furthermare, praport1cnate]y more d1rect1ve and paralle1

*;'7 Y

%

;o béhav1ers were shuwn tQWards sons than daughters A s1gn1f1cant maln

 ‘ effect was found “for thnganverba1 Style of Interact1on F(E 64) 74 28

Py 7,57

ﬁ -

p{ DDl with parents exh1b1t1ng more cooperatlon (Mean-,SS) th;n ejther,a

Parent/Child Interactions = 11 . .

gjrect1cn (Mean-fEE)—or para]]el (Mean 12) behav1orsi L B .

A sign1f1cant 1nteract1an betheen the Type of Task and: the NDnverbal

; Styie was a1sn faund F( ) 10 23 p< 0l., As seen .in Table 3 more

-3




1nteract1ons were characterized, however, by the near total absence of

para]le] activity.

Performance Measures

f The child's tdta1 recall of the twenty;four cards and the amcunthcf
categcr1ca1 c1uster1ng were assessed as the performance measures for the .

teachwng task The number of puzzle p1eces assembled was scored as the
perfcrmance measure fcr the play 1nteract1on Separate 2 (Sex cf Parent)

by Es(Sex cf Ch11d) analyses were: penformed on the number of puezle

!
measures), -and ch11d 5 c]uster score (pretestrand poststest aserepeated~

measures)i=~There was a s1gn1f1cant main effect of the:-child's gender on

the nnmber of-bu221e pieces assembiedr E(1x32)=9 83, p<.05. Male
e ch1]dren ccnnected more puz;]e pieces (Mean =27 .55) wh1lea1nteract1ng with

the1r parents than d1d female ch1ldren (Mean=18.28).

=y 2

s The anaiyses of var1ance wh1ch were performed on the recall and
cluster1ng perfcrmance measures were characterized by an absence of -any

effects 1nvc]v1ng the sex of the part1c1pants A s1gn1f1cant ma1n effect

was fcund hcwever between pre and post test fcr recal1 (1 32) 29 86,

!;Ab v pc 0D1 Ch1]dren recailed more jtems cn the pcst teach1ng .evaluation

(Mean 14, 35) than on the pre-teach1ng test (Mean*lo 03). \

' Add1t1ana1]yg a sTgn1f1cant effect of clustering between nre and
pcstetest was fQUnd F(1, 32) 58789 p<-DDlr- Children exhibited higher

1eve]s of categcrica] c]ustering after hav1ng been taught-(Mean=64.0) as

—F “c”mpared with the pre—teach1ng assessment (Mean“32 56)
T o - e 7 : . R

S s L ¥

LEe
L
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THE DEMGGRAPHIC VARIAELES "

The demographic questionnaire contained questions regarding the

parent's age, number of other children in the home, and family income.

Separate 2 (Sex of Parent) by 2 (Sex of Child) analyses of variance were

performed for each of these variables. It was found, 511332);8.1§;
p{.GI, that‘fethere who participated in this study had atterded merev
years of schoel zﬁeen=17;2)_then the mothers (Mean=15.0).

" DISCUSSION |

The psychological literature suggests that mothers "know best" how to

~interact with their children. However, the results of this study clearly

indicate that fathers arefnet only functionally similar to mothers in

performance as teachers and pleyﬁetee to theirvchildren! but they tend to

| emp loy behav1cre which are styl1st1celly the same. The Finding'thet

mothers end fathers beheve in a remarkably s1m1lar manner may seem
surprising in light of prev1eue_reeeereh (erg,, Margcl1n and Patterson
(1975); Deefeky and 0'Connell (1972)' Beeed upen the recent’ literature,

1t ‘Was. expected that parents' behev1ers would VEry as a function of the1r

3 Gwnegender "This expeetat1cn was def1n1tely net supperted by the present

=
e

' data. In Feet there were no parentel sex e1fferencee fcr 1netruet1ona1
‘-behavicr er ncnverﬁa] 1nve1vement The only difference attrlgutable to
the parent S sex was 1n terms of consequencee delivered. Faﬁhers

vdelivered more coneequeneee 1n the pley eett1ng whereas mothere delivered.

v-!

more censequences 1n the teeching situat1en Mergelin and Patterscn

I -

: found perentai sex difFErenees w1th regard to consequences in, a

neturelistic setting. Sinee in the present etudy the perental gender

v
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Ef{écf-dE?EﬂdS upon the type of taski'the generality of -their finding is
Gha1ienged;

" The disparity between the=generai expectati i and our findings

part1a1ly attr1butable to the nature of the present tasks compared with
‘those of past projects. The_s1mu]tanecu5 presence of both parents and
"bath'chi1dren in past research cfeateé a context different from that

a;ﬁi2ved inrthé‘presentztwa person iﬁteraﬂtion_ There is experimental A

support in=the infancy 1iterature for the notion that mathers and fathers

o behave djtferentlx,whenmlnteractlng tggether~W1th their child than- -when

i

" alone. For examp]eS P@rke and 0'Leary (1976) report that fathers were
marE‘iikely than mothers to hold and tbﬁverbai1y-address the ‘infant when

EIOﬂP whereas they engaged in fewer behaviors towards the child when the . ,

v mc;her was presents, Thérefnre in order to test this explanat1gn, future

re-seart:h Shou1d inc iude obser‘vat’lonal campamsnns of the'famﬂy__“._w_'

£
E)

’-:‘ . =

. and context,
I

' The. ‘most 1mportant variable 1nfluenc1ng the 1nteract1ons appears tg

be the ch1]d ) gender In genera] parents were ﬁer%ormance-and task
oriented w1th their: sons, teaching in a more strateglc fashion, g1v1ng
them qualitative judgments about their behav1or, and 1nteratt1ng in a
cantrn111ng manner_ On the other hand, mothers and’ fathers were
| cooperat1ve with_ daughters, supply1ng feedback and pres. . Eing
~instructions in a concrete and pec1f1¢ fashion. There are Séﬁera]
~ |

classes of explanation fér?tﬁé finding that the chi}d‘s gender was a

L
g
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significant factor in the quality of parent-child interaction. This

. effect may be mediated by the child's cognitive competence, temperament,

‘or the parent's attitudes and expectations for each sex of child.

The effect of the chiid's intelligence on the interacticns could be
ekpio(ed, since PPVT data were:ﬁbtained on the children. -Although the

analysis perfotﬁed on_the child's PPVT score was statistically

Bl

:nons1gn1f1¢ant F(1,30)=4. 14, p<. 10, there was a tendancy'for the male
children to have higher scores than females. Therefore, the first
V alternat1ve expLanatian to be expuared was that parents EespOﬂdéd to

their child's level of intelligence by using more global problem-solving

behaviors while instructing sons, By the same token, parents might be

responding to the female child's lower intelligence in a concrete and

i

~ specific manner. In order to test th1s alternative hypothes1s, -each of

the analyses of var1ance wh1ch yielded s1gn1f1cant sex of "child effects

1nteract1an§—were repeated us1ng the Chi]d' Peabady score as a

cavar1atei Nﬂne of the analyses of covariance shnwed 1ntell1gence to be

a s1gn1f1cant ccvar1ate, and none Df the other sign1f1cant effects were

@

) changed by th1s ana]ys1s. o - ;“ o  ;-, : - .

Sremr memee, R ) _ _ . N

A SEcand alternative hypothes1s 15 that there were sal1ent

persgna11ty :haraﬁter1st1;5 of the male children wh1;h_prampted parents

" to instruct them in a‘more strategy oriented fashion. For example, the

temperament of a child has been suggested .as & factor which af fects

J“parents;hi1d 1nter§§tians*(Thémaéj&iChéSE;j1977)§' Thomas and ;heés,

while abservingfpargnt—infant interactions, found that paréntal behaviors -

17
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sﬁch as'consequéﬁgps varied on the basis of their child's distractability
and task-centeredness. There were no reports of these temperament.
variables differing with thés_e;xi of the child, yet Thom » and Chess
S }specu]ate that future résearéh»will show gender to ber;élated to
temperamént_ The potential for gender-related temperament iraif% tdibe
nfluencing the parents' styiés of interactiongis currently being
exp1ored by research 1n our ]abaratory | .
A th1rd a]ternat1ve hypothes1s holds that the parents in the present '

study were teaching their sons in'a more 5trateg1c and Judgemental manner
T,

than daughters because-of socially. re1nf9£§ed att1tudes about gender
roles, There is empirical evidence to suggest that the above hypothesis
is plausible. ,Rad1n_and Epstein (Note 3) evaluated parental expectations
sof their chi1q}én using’a‘qﬁéstﬁonna1rei; Radin and Epstein found that
= fathers have higher achievement exgéctations-qf;theif male children and
éenerajly éﬁtic{paté tﬁat'dahghters;will perform less well. on
E ﬁrablemasolviﬁg tasks. The:Rédih'énd Epstein Tﬁﬁéstigatign is Iimiteﬁ in

scope, -however, by the fact that data were not also obtained from

i ) ’ R
i mother§

; In add1t1gn, Block E]ock, and Harr1ngton (Noéé 1) foundrthifi
fathers were more concerned with achievement and the ﬁroblémasolving
féspeéts of the task when instructing sons than while worﬁing_with

" daughters. ’FétheksAaf.daﬁghters, on fhe_@thef hand, were observed to be
”{ess pressufing'and havé Tcwer'beéfcrmancéfexﬁectatiéﬂsu Thefresearchers
repart no 51gn1ficant find1ngs for the mather 's behavior on the basis oF

the child's gender 0

18
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Ty
The general expectation that the chiid's performance would vary ;s a
function of the parent's gender was not supported by the present daté.
Since no differences 1in instructional behavicrs-(i.e., Lévéi and Style)

were found on the basis of the parent's sex; it is unlikely that

performance would vary along the same dimension.

i

Mothers_and fathers were, however, very effective teachers of their;'
sons and daughters. The child's memoryuperformance_ag measured by both

recall and clustering improved_éubétantiaily after having been taught.

. Moreover, there was an improvement in the child's use of organizational

strategies following the téachipg sessipn'és»revealed by post-hoc

correlational analyses. Recall and clustering were negatively correlated

on the'presteéching test, aithough the coefficient was not significant.

o

In contrasi, there was a strcnj positive correlation (Pearsgﬁ r=.51,

p<. 01)'between recal | éndr§1usterﬁng on the pcst—teachiﬁ§ evéluation;

This f1nd1ng suggests that the interactions were effective in

_fac1l1tat1ng the child's use of organizational 5trateg1es to enhance

Smemory. -

-}_vregard'tc teach1ng variables have focused on the rcle of socia .economic

Prev1ous research prcjects 1nvo]v1ng mothers and their ch1ldren w1th

,,j, 1969; Roil1ns, Gcldste1n Jacobson, and 51man :Note 2) It is

' _suggested based upan the present data, that futxre research explore the

child's. gender as a var1able wh1ch m1ght “deteriine the quality of : I

infcrmat1on transm1ss1on within the parentsch11d interaction.’

e
A
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| TABLE 1
Parent/Child Behavior Dimensjons Used to Score Interactions. -
Dimensions ' Behavioral Definition { )
' Parent@]'Vérba}fVariaQJes'!'
Provides Feedback f'“=’Parent*1nterpréts a Ch1]d'5 performance
o - ~(e.g., No, that was a dog.) (98%, 97%) -
gProv{des Approvail © " Parent praises chi]d;on general ’
: T B performance beyond or in addition to
providing feedback (e g., You did so
< well.) (100%, 99%). 2y
- : ‘5;‘
Provides Disapproval: Parent reacts_negat1ve1y (verbally
: _ .or physically to some response of the
. -child (e.g., Stop acting silly! Pay
: : attention! Sit up!) (93%, 93%)
' Strategy Suggéstion ' Parent suggests a strategy to child (e g.,°
Let's put al] the edges tegether ) (83%,
. . . . 86%) \ B \‘H : - t.
- . St&étegy Explanation .Parent te1ls child someth1" about the
o S Y --game (e.g., When I did th15é game, 1 put . ; ’
v th1ng; together that go tog ther.) (774, - -~
StrétegyﬁAsking o ' Parent asks’ ch11d about strategy (e.
_ ; ‘ what other an1ma|s gre there (90%, 90%) _
_ ___Specific Suggestion - _ﬁEjrantgshg st _the child do something " ==
’ . T L concrete”(e.g., Put: the dog next to the
| cat, ) (77%, 85%) ; R ——
—_—— ,m,_,SpeajflgrExplanaf1on  parent tells the child scm", ng. about &
T n-single-part._of the task ( 9., This is a _
' dog.). (80%, 90%) R '»j;r;-if__;mgGL%
Specific Askingf . Parent asks child about’a single part of - )
' ' the task (e.g., What is that picture?) .
(92% 91%) -
‘,égrggté],ﬂﬂﬂv&Fb@] Style ’ Ww:'v T e
Cooperat on " Both parent and child work together on
' same portijon .of the task. (95%, 94%)
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| — . . . x- N 7 . . . i\ £ V \
St ) — C TABLE 1 v '\ ' :
ST o * (Continued) - \
,D1mene1cns - . aEeheviorei Definition%\
Directive ’ Parent not physically ;kvclved with the
' : task, hut directed ard endered the child's
' R ect1v«t1ee (90% 98%) . ‘
S o . \ % _ .
Parallel \; " Both parent end child worké on.task, but
' L. were engaged with different perte of the
‘\ pre;ect (98% 96%) 3
N : ’ . .- B ‘“\,
Child Verbal Variables - X,
Strategy Answer Ch1|d enewere perent S.question w th a -
' : lobal type ofs _response (e.g., Thd se are
a\l] body parts. ) (78%, 71%).
Strategy Comment ChNd comments on task in global manner,
but \pot “in reepenee to parent (e.g., These
©are é@l pictures nﬁ things to eat with.)
. ) \\ “. £ ) (83% \86%) ) HE
& L!I . . . . \ '! . V
. Strategy Asking - Ch11d asks a etretegyglevel queet1on (e gr,
' . C ‘Can I put all the an1m§le together?) -(98%,
: 94%) . ‘ E'
. Specitic Answer R . Child answens perent s QUeet1nn w1th a
A Lo concrete respgnee e. g s TQet 1e ‘a dog.’)
} (76% 66%) / x“ .
| _ i fSpecific-Ceﬁmept _ Ch1ld cemmente concretely, but not in
————— ) © . response to parent's'.question (e g 5 That
T — © ' is a red one.) (67%; 89%)
i Ty — T. : ’
Spec1f1c Aek1ng o Ch1ld/eske\a epec1f1c leVel queetqnn (e g.,
g ] = . What is that one cal1ed?) (94%,;190X)
Child Nonverbal Sty1e |
ﬁ%qﬁf"zé“““tﬁtﬂ=Acceptenceu_;w * . .Child ccmpliee with the parent without ‘
= S T = d1ff1cu1ty _(99%, 100%)
szejecticn r.o Child is entegun1st1c towerd the perent
o o ) - . (lo0%, 97%)
., Neutrality. ~*  -Child shows ambivalence toward the, parent
. e 2 “(90%, 95%) oL ;.
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