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"The Develobpment of Preposition Usage in the Writ‘,en

1 B » . . .

Introduction . -

. .

Ly : —
Two things can be' said about previous work‘, on the prepositi'bn usage

- of deaf children.‘ First, it has concentrated prim}rily on the synt!ax of
! _prepositiohal phrases.. Second it has ge'nerally regarded the problem as

tion .of prepositions in appropriate positions. ‘I‘his paper *

will att‘ pt to ’ﬁescribe the develOpment of‘&Bhe semantics of the \.

3

preposition usage of deaf chi‘ldren and at the same time to account .for

(N

some of the reaspns deaf children have difficulty in using the English

i
prepositional system.

' Charrow (1974), in the .development of her test of "Deaf English,"
' applied a primar'y overriding rule to the few prepositions she tested SN

for., In the j:ase of "in o ‘p\t " "to," and “on," she consistently

deleted ‘them in the/preparation of . her items. She did present two
J .
instances of redundancies with special verbs. Like all canprehension .

tests, the test must have a finite danain of questions; therefore, she
; was umable to test for a wide range of prepositional usage. Taylor

(1969) remarkeq that cmissio‘ns were the largesf, si;rPle .category of

prepositional errors for younger deaf children (ps 74). Although Taylo%w

claimed that ‘there was improvement over time, she was unable to\estab-

Q-

lish the process statistically.' She did make two pertinent observa-

tions about the development of prreposition usage. Firs't, she remarked '
that preposition qﬁrth has a component of syntactic growth but it is

also highly dependent on vocabulary development. : Secbnd, shg ranarked'

L
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-on distributional criteria. >

prepositional system.

1

on the confusioh that curs with prepositions that could be used as

.

part of a verb phrase. Bolinger (1971) describes this structure {as the

phrasal verb, and Sroka (1973) categorized it as a preposition- adverb

N
" The® \‘éxb-modifying adv_ex;b and the preposition are not mutually

exclusive categories. This potential ?r overlap,is, no doubt, one of

the bases for the difficulty that deaf children “havé“ with the

]

!

_ While the use of preposition-adverbs with certain verbs is an

interesting topic and one that Fresents considarable difficulties for

o ) )
deaf children, it will only be mentioned briefly in this paper. The -
main focus of this paper will sbe on the development of the semantics of
prepositions. This paper presents an analysis of the sourse of the

semantic’ errora deaf children make; and it presents a developmental
- » . . 4

‘ 'seque.nce that describes the prepositions used in simple phrases as they

oo - 1
are first employed and as they are mastered.

If the English prepositional system had been~in gxistence 2,‘500

years ago, its categorization would have~Been ‘added to the tnrAents of

13

. Sisyphus and Tantalus. The semantic categorization of the 'English

5

~
4

¥

prepositioh is ccmnplicated by the,»fact that it has at least ” three .

sYntactic f‘nctions. T ‘ T Q -

(1) Simple., The meaning of the preposition is. that of the
2

: minimal relationship that the preposition specifies. This

occurs in simple pr'epositional phrases.

There is a package for Mary. .
- - (2) Compound. The. meaning is extended by fzhe use of the

Y

‘)reposition in ‘combination with a verb. This is \\what

’ '~ Bolinger terms "phrasal verbs" and Sroka cdlls -



. d

[ l.
| Goyaerts (1974) has categorized the

"prepositionradverb.”
semantics of such constructions on six, dimensions and

points out the complexity of dealing with this type of

v
construction.

I will go up the stairs.
! .
(3) Transformational. The meaning of the preposition is

ektend,ed by the wse of the preposition as a clausal

i .
' .
The most obvious cases are the . formation of

' subordinator.
passives using BY—INSERTION and the FOR-INSERTION

" [N

'subordination transformation.
John vas hit by a rock.

This study deals primarfly with the first category:
. . . t ' N .
prepositions in ;repositionil phrases. The pu-oblem of "compound"

meanings will be mentioned briefly, and transfozinational, uses will not

be dealt with.
(1972) provide additional discussion of these topics.

Method

The data for this study were collected from a secondary school for
The data were \eollected by

the deaf in the eastern United States.

bringing all the students together during their English classes to a
On the videotape, a

central location and showing them a videotape.

y\oung woman, using sign English with a voiceover}

going to be a new student at the school and was interested in knowing

~_ .
about the school.

-
. 4

3

-girl telling her about the school- In tliis fashion, a descriptive essay

the use’ of

Quirk, Greenbaum, Ieech, and Svartvik (1972) and Talmy

signed thdt she was

The students were then  asked to write a letter to the

—~ y.

f

!
f
t
'

was collected from all the students.
t The stored '

The letters were typed verbatim onto computer storage.

letters were then codéd for grammatical features using a multiple-error :

- e %
o ' | o5




,code. "I‘his permitted 1ater reanalysis of the cox:puq, as well as rapid

statistical analysis of thelcoded letters. v

t 7

Findings
n the sample, there wiYe three types of pz"eposition users that
could ‘be described.\/rpermut&tions could possibly produce five cete-

gories, but three were clearly identifiable. First, ere were those

[

etudents‘ who apperently,'; no goncept of the use of a prepoeitign, for
. ' . - - AN

’

For example, one student wrote: "(school name) are new student.

Student and visitor class." The student was trying to convey the notion

thet there \d.ll be a new student in the school and that the new student

will come or has come as a visitor to the ¢ : Second’, there were

those students who had acquired the concept of -t
in English but had not as yet developed a number of them; that is, they
tended to generalize a single preposition into multiple functions, some
| of which were ciearlyJ inappropriate. Third, there were those students
who had acquired a fai;;'ly camplete set of prepositions but‘ were using
i them in much the same fashion that a foreign sneaker would; that is,

they would overgeneralize the use[of the preposition into a case where

special selectional’ restriction would make it inappropriate. (’> >

&
first _measure was the percentage of prepositio)i errors -per total

prepositions used by the writers. The second was on the basis of the !

frequency that a particular preposition appearea in the corpys. Me%r .

semantic distinctiona\ between uses of the same preposition were
employed. Specifically, if a eposition could have a tempora}, «

locative manner, 6r'€ertitive meaning, tpArious meanings were coded

“

4 T 4 € s v

/

: ) ErroL in pu:eposition usage were rank ordered on two measures. —The

N\
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separately. For example, "in", as "in schodl," was a high-frequency
4 . N ) ' ! .
preposition', but "in", as "in a hurry," was not. Both rankings were
f | o

divided on the mean to produce four cells. The d¥stribtution [is

p;'esen.ted in Table 1. \. . .,
., .
Table. 1
* . . . . B ~
‘ PrepositionsUsage
N ' I . . . : :
High Error/High Frequency L High Error/_Loy Frequency ,
- fér - (t) ‘ ' , . against (p)
at  (p) ‘ . in (m)
in  (p) { from ' (t)
to (p) VA ) R like. (r)
y ’ to (m)
. . of ° (m) <
' A - ) _-on / (m)’
\"i k | o on (P
v ~ | , | Ca y
Low Error/High Frequency Low Error/Low Freauency
with (r) - v \a/t;r D (mL

with ° (m)

for . (m) « 9
of (r)

from (p),

ehind - ' (p)
/ instead of :
L for (p)
< without (r)s,

> about  (m) - - © off . (p) .(_ '
» iy of (p)
. ' . : - g v ‘ up to’ \

_ . beside, _(p)
&H' ] r ‘ : on * (m)
= . § - by (m)
, . s ¢ . around . (p) -.
v o . during - (t)
at - (t)
‘f/ - ' like ' . (m) .
. as (m)
\ ¢ in T (m)
: N . ' ’ o ®
' - . ‘
(t) © temporal (e.g., in one hour) ' \_ Lo L
- . ] \;{5 ‘ . ) i B 3
(p) locat&‘\'re (e.g., in Néw York) ’ : <\
*(m) . manner (e.g., in a hurry) '
(r) 4partitive (e.g., the fat‘:f:xer of John) ) ¢
' ' . '({ 5 ° ’ ) .



High=-Error/High-~Fre A ency' Preposition! . \

The greatest problems for the chiidren in the sample were the 'u,se'

4 [N

of "for" to express continuous dufatdon, a confusioh of "in" and "at".

for stationary J.ck./ation, and, finally, a confusion of "in'_" and "at" with
. ' N ‘ . v had

"to" to express movement towafd a location\ ”, ) &

"For" was Cot in‘f{ee variation th any other preposition, ‘but uas
A

“ften deleted. It ms not establishgd as a separate grammatical ihem/

NN .
withi.n the sample. There is a tendency for deaf children (‘I‘aylor, 1969)
to use sentence-modifying adverbT for a variety of functions; and re
® .
was some confusién among these wri‘ters between sentence-mo«ﬁfying

. N,
. N
€emporal adverbs which have specific lﬁy" endings and the use of a
L~ ¥ .

mn
preposition with a temporal noun to express a length of’ time. For

ex'ampie, "we'ekly; "week," "fo{ a week? woudd exist in free variation.

"In," "at," "to" were in free variation d were used to express a

. ~

general notion of location in space w‘ the.verb-speoifying motion.

About a third of'the time,” "at" would be used for "in,” while "in" was
. R .

., . . ) . .

used for "at" only a tenth of the timé< "To" was the mst-stahjé'fom,

. ‘ 1

)
was the most vdriable

L3

8 a somewhat less stable/ form,,.ind "in"

o It i possible toaccount fér the apparently h éeqree of

-

)\varia don ‘I~ the use of ""in," "a-t," ana""to" by dering the possible
] N . . ! .
meanings of -the prepositions. Hill (1968) list 72 different -mg&hings \'

‘\h ' a
for "at," }54 fok "in," and 96 for |

~

this volume can'be

2y

T
s "elementatxx-le\rel" uses and by

to." Mich

reducdd by  first oply consider\i‘ng

eliminating thogé uses that are tied\to a-—verb. - The "intermediate" and
‘ )

tion cl-assificgtions seem ::/
; \

or two general principles. FEither the more co‘mpi

A

J

I

¢
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meaning is a special case of a préposition used with a verb, or it is

same sort of metaphoric use of a more generalized meaning. Occasionally,

-~

he presents preposition usages that are mrginally\locative: that is, it

is di,f.ficult to say 'clearly whether a ’shutiaif relai:ionship is involved
or some ott.ler kind of relation'shipk,l‘jfose will not be considered.
However, thbxill: leav:es five meanings for "to," seven #eanings for
"at," band six f9r in." These various meanings are presented in Table 2.

t

B

( . e

Table 2 . R .

. Several Possible Meanings for Selected Prepositions

[

KL ok used in a locative senﬁ: '

M., weon indicating .motion in\ the direction of and actually reaching a
point. . < . . :

‘He went, to the post office. \

2. "to"- combhinidg meaninga of motion and purpose followed by a noun
without ah article.
France went to war with.Germany three times in 75 years.

3+ "to" meaning "toward" or "in the direction of."
N : ) .

q_f From here, we will go to the no)th\.\‘ o ('\
» . 4 - )
4. "to" meaning "as fer as"’'or some distance.
. . ! - : _ . " JAEN
It is a lohg way to»the village. ) 1
. “ )
5. "to" indicating direction without motion. X N
He stood with his back to the fire. <
. . . ’ LSS
. /. i
"AT" used™Mn a locative sense: { e

1. "at" used fo show relative position in space indicating a point.

e
.

- We'll meet at my\@use‘. ' 4
. . v g

LY r

‘« . i C
.
. . - . )
NS . . . : .
; : i I
A l' ’ .

a




\ \ ) '
Ar "at" used with proper names o# places which az& considered ~
transitory points. ‘ .
¢ . i ’ , - \
Our train stopped at New Haven. .

3. "at" niaan'ing positioneé in relation to.a three-dimensional object.

/

He was standing at his desk.

4. "at® meaning poaitioned in relati ;rface that is to be
bisected. —— ’
There is someone at the f.ront\ .-
. 5« "at" meaning participating in a function .or ac}:ivity. A
o . /
George is at school. . ' ¢

6. "at" meaning a street eaddress.

7
I live at 4716 S. 29)1: Street. /

rat" indicating motion t:oward, often with an additional meaning of
opposition.

We ran at the dpor.

,"'IN" used in a locati sensge : . ’ ) o ]

. . %
l. "in" used for a plage or position implying ﬁﬂlits.
4 w \ .
i We live in houses.

.

- .

2. "in" meaning motion toward an interior.

Wg are going in the house. \

a .- |

‘3& "in"Mefore the fxoper names of contfinents, seas,\ etc.

! R
John lives in America.’':
K ‘ . ’

4. ";b" used .before sa c’o-\yztélble no7' wrthéut an article.
4

- - B
John is in class. —~

_—

-
. .

4 - ' .
"in" used in opposition,.to "on" when items of furniture have
-} vertiqal .lbundaﬁes.

He sat in the CW’-" \H'e sat Qu’%hs chair. \-/

PR
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. I
It is possible to differentiate, within each,of the sets of’
\

breposiéion meanings, all the various meanings with a sample set of ' e
\-

-

binary features. The features of +motion, +direction, +completion,

+distance, +position, +relative, +dim¢;nsion, +surface, +tunctiaﬂ‘,

{ +specific, +limits, and +interfor can be used to differentiate all the ~
y ‘ s
meanings within a singlée) pre ition. However, when this:.relatively
simple system is applied three different prepositions, the source of

deaf children's probldéms wWith thesg’ prepos'itions became clear. '
| 2 S
. " Table 3 - '

Contrastive Featyre Analysis for Selected Prepositions

- ~ :ﬂr . -
o | &
. e|le|2]|g|e|lElelelglglgilElzlzlalzly |-
) . }\ : .
. I\\ 7 . v 4
.. Motioft - X | x |X }r’< x | x I \ . 7
- . r
Direction X X x/ . X | : \ . ™~
l ' - :
Completion | X X X’ x\ X -
) s
. Dilstance X , \ X X |x \x x| x|x X
< » T 9.
Positi "~ 1 Vv . ' |
n! on /'g. /\x o )\
. / N N )
Relative - X |I~4__ . |-TX ‘\
Dimension 1 } ] { ,
| ) , ‘ 1w :
iSur.face ) X X N
4 ] : R .
Fynction .
. , ,
Py s ¥
Specific : . - 1 X, X
v - ) ) . . L
Limits / . X JX X -
7 > 1
Interior IN . . X |
n \

) v N - ﬂ&_/ " J\J , Y
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-

question each

.prepositioﬁ cane véry cl®se to another. ‘ . s L Lt

.
«

' ‘ .
Table 3 shows the various prepositions with numbers: assigned to
1 » L . . *

\ able 2. One would expect that if the‘prepositiona in

reference them

d a wmique plece of /semantic space and hence were

nonredundant, they would -exhibit a confinuum where all meanings of one

preposition would be together. This, however, is not the case for Tahle 3.

Clearly, "TO 1"-is at one end of such a continuum, and "AT 5" is at the

other end, but in between the distri‘bution is quite scattered. This
simple systerﬁ is incapable of distinguishing certain meanings.

’ .
Specifically, it groups "TO 3" wjith "AT 7" and "IN 3" with ™MW 6."

. -
»

Consider the sentences:

;
s

e
LN LY
(1) ﬁe ran to the north. (
\
(2) We ran at the door. , (/‘ . .0t
Both sentences imply motion and direction. Motien is an optional _: ,

-

feature of "at, butézan obligatory feature of "to." ﬁuat distinguishes

the two meanings is that, a.nadditional and wique specification of

oppoeition must be added to the meaning of "at.” "Hence, a deaf \ehild .

intending to write Sentence 2 could apply the rulea"fb‘r’ tence 1 and

. .
-

\}roduce the meaning‘e of "TO 11" which includee not only motion and -

p
direction, but, ccmpletion as well. 7 '
at 2 ’

Y ~e

\ "il'h‘ canhining_ of "IN 3" P{nd "IN 6" may, or may not, be a redundancy
\ ‘ . - . ) o : .
in\ the earlier presentation. If one,.dsuld defi-ne‘continente, eeaa_, .

a f
ocepns, etc., as surfaces without lidits, thén the failure of the \
)
categor‘y eyatem is due to the inclusioh of a specia’i caae in - the

original Specifications. - o S
’ T ] b ]
The intgrestinq point Bioat Tabie 3 is not the inconsfstencies or .
. 4 ‘ -

special cases, but the overall pattern of meanings. 'ﬂeanings ‘for ohe !
< . )

o~



Sentences 3 to 8 ill\istrate the‘ shifting of meariing that occurs with
” ’ . .

the; set of prepositions presented in 'l‘able 3.

«
*

L (3) 'He ran to the store. mpo 17 o . |
' aF o - . - ° . -
S - . (:4) He ran to the north. "ro 3"
Do (5) He ran at the door. ar m )

(6) He stopped at-the door. "AT 2" . ! ,

(7). He went to war. "ro 2" ' » .

- .(8) He went in the house. '+ "IN 2" S L e

A s Since the. major definable features for these-;mfepositions are often
identical, and t:.he basis foxr selecting different ﬂpositions is based on
" N e
smallér and .aften subtle distinctigns, it is apparent vwhy deaf children - ‘

v 1 - - ;
' .have goblems when they use -these prepositions. .°What may-ha"ve happened is

that during the analysis of the sample, actual er;rors were ‘missed- because

*  the usage fit within the general sense that the coder had derived for the .

.
K]

context. T SRR . S y
Another source of .confusion of these forms may be the fact Ehat in |
. : : : . .

~ manuwal communication, place relationships' are signed &trictly in terms of ’

: Q‘Ae actual physical rel»ationships. For example, "The helicopte'r is over

. 4the hill" would not be anbiguous in manual écmmunication. A gkilled signerﬁ
would first ‘locate the l\§ll within his or her signi'm; space, then) he or she
would ],\ocate the helicOpter in relation to the position of the hill. If

~,
the helicopter wa s above the hill it would be signed as being above the

- ' hill and stationary. If the heli_copter was traversing the hill s crest,

. - . '
the signer Wuld move - the - hand  indicating the helicopter across the . area

; originally designated as the hill. The relationship between the two

objects, hi;ll and helicopter, always would be acplicit from the relative'

T

‘bositions of the signs. o ) _ .
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High-Error/Low-Frequency Prepositiwns =~ - - RN

The high-erro‘r/iow-frequency .pr‘e‘posi‘tions_may ‘be a phenomenon of the
. _ topic of the_campogition. ,This group contains other semantic uses of "in"

-1

and "to," as well as the temporal and lo'c'ative’,meanin’gs of other _
prepositions. It is possible tha;t in a lari:g"er'-sample or in a closer study -

of indiv:.dual writers, many of these: prepositions wouldl appear \with_greater

n frequency.
' Again \'in“ and "to" appear in the group of prepositions, al though

_ vlvith' ‘diffe'rent 'anings. "On" appears with both its ?temporal and locative

meanings. Beforte discussing the other prepositions in the group,_it would

be usetul first to discuss how "on" is related in- meaning to "in," f’at .’

and "to" and second to discuss how temporal and locative prepositions are\

related in English. - ‘ . .. _ o -
" Dealing first with the locative, meanings of “on,. we find that Hill .
(1968) presents six mearungs for them based on the criter’ia defined
earlier. ;f ' ' . , o . C
? l. "on" meaning above and in’contact’ with.
He was lﬁngmthe floor. . . .
2. "on" indigating contact wi'th.a nonhoriz.ontal surface. :
° - _ "I‘he picture was‘ on the wall. | \‘ #
3.7 “on" indi.cating-.position in relation to a'p‘laoe or thing.:'
- John was ‘on the other si;ie- ot the. road. - . -
4. "on"_meaning covering/an o*ct.. |

The drape_was ‘on the chair.

»

o

5. "on® meaning a generalized locale or place.‘

He vwas hit on the chin. )

‘ 6. "on" introducing the object of an action.: . e
Rust has a bad effect on iron. 14 . . " v
* ' . '

12
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These six uses are hardly comprehensive, but* they do %\ride -some
basis for comparison with "in " ‘"at," and "to " 'rm can i mapped onto‘

& 'system as in 'I‘ables 2 and 3 and cdmpa::ed to tHe meanings of ‘the other ' .
. prebositions. "To" has a generalized meaning of +motion and +direct;on.
D w LT . ~ _5—

’ "In" s .a generalized. meaning of +position and #&inﬂ.ts. "At" contains the B

2. saisiof, v e e eiary sl o
feature + ositio « "On" has the primary featurés + osition and +relative.
If these were ;he onyeanings for “these prepOsitions, the problem would

' .
wever, as has been shown ptreviously and can be seen from the

not arise;

meaning o on," the se simple specificatio are inadequate. Firgt, they
. . . ¥

P

d,,o not describe all the meanings of a single geposition;‘and second, they

5 not;-" 'differenftia"te_ 'the' apparently identica a‘ings of different

-

T 'prepositions. With "at," the meaning System is extended toward the » a’

. ' 'y
meanings of "against " With "on," the meanIngs,)f "upon" and "above" are

/’{approached. What is needed m order .to account for the system 6f English
/7

’ prepomtional meanings is some kind .of field theory or system of Venn
.. /- ek

by

L diagrams . ' - - - v

~ AR S \
// - So far we have dealt only with the locative meanings of the preposi- A
d . tions, but that was based onasimple expedience. It would have been aifei-"

cult to,account for all the different meanings at one time. . A
W4 . o - % : tY .

SingI‘Le Frepositions can vary their meanings across seemingly broad v

o " categories such as time, place, or manner. While that is an 'entir‘e topic
in itself, the variation across time and p]).ace is+of interest to us, for

that is the basis for the difficulty that deaf children have with thie

/ K Y o _— | ‘.
prepositional) system. Konig (1974) remarks onthe relationship of temporal

~ 7 S 7

]

. ) R [~ L
and lo v meanings of prepositions._ He wishes to regard temporal
» ° - : R

'prepositions as ultimately a special case of locatives. . Unfortunately, he

limits himself to a discussion of twp prepositions thdt the sample did not

L]

use: "by" and Muntil.” .

e ° : . - '
. . 13 ~ s ’ o .




>

3 inconsistent e‘_ither .wi_th the earlier classification of ee types of

: ‘ . : | e
' LN : ot
i ) . . . e ' ? ’ 4 - -
. . ’ o . .
The temporal vme'an'i?of "in,", "et’u "on," "o eare much ,more 1

restricted than the locative uses. A setffxehce of -,,-at;,n "Qn,f' "in", can '.be .
devised for temporai. durations .of ‘increasing lengtb. For'exa’;nple: He will
3 arrive at nine. o'clock ona Thursday in June. - --Té;' has a limited set. of

. | 4 «¥ . o !
teinporal usages and se to be a subset of "11}11;11." "Po" can be ignored

for that reason and, for the reason that it did not‘ appear in- the corpug in

that use. The systematicity of ‘the temporal mean'ings would account for the
‘% e
" fact that "at" was a low-errdr usdye, but would not account for the fact

-

that ' "on" was a high-erroLy_sage. Topic may have had a‘considerenble5 effect

v

on: the frequency of tWe preposit:,ons, for .example, "in" did .not‘ appear as .

.

a temporal pfr.eposition. :

Errors in the qse of tempor prepositions 'by'deaf children may have
,'two sources. First, they may be,due to the low frequericy of usé of .such ‘
. . . . . :

"expressi-ons, but that lgas not been pfroven; Second, they ntay. Le due to

. . - ‘
interference from the locative system. - If the child is confusing two -

- -
RSy -

L
lexical items in thelr locative uses, this error pattern may generalize to

othe?' meanings., '

.

Preposi tions

Low-E rror/L ow—F re

‘. The low-error‘/low-frequenay?prepositions seaned to be highly .

7 ?/‘ = ,.‘k " : »

idiosyncratic: that is, they were used by only a single writer ahd

-,
r .

generaI-‘l-y, the individuals using them had a better ccmmand of the syntax.
~This suggests that ‘at some fairly high minimal point of skill, syntax and
preposition us ge may be related. Another’ explanation is that tmse vho

use the low-err low-frequency prepositions were as a group simply better

than the others across all language skills. Such a result would not be

.

[y

preposition users in the-corpus or'Crith Taylor's observations (‘1969) about

prepos‘iti'on usage' in a younger’ sample.' . Her main observation was that
14 _
LI . a
' 15 )
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. the possible“ieanings o

.for younger Chilﬁ: pre sitions were regularly cmitted. The gener’al'iza- \..'

y a‘counted for all the cases of semantic confusion between plrepositions,ias

) "
w ll as most of the cases of preposit,;on deletion.’ Red.unidant prepositi

‘In this» corpus, they seemed to be’fairly systematic in;r’their syntactic
7

tion for this corp hat there was‘,/an ‘identifiable group that regularly .3
omitted prepositions, but once gast that point, semantic confuéion was a ‘,H i
A} . K
'more ser,ious problem. - . ' . N o
. ) . & . o s .
) Low-Error/High-Frgquency Qrepositions L ® : o, - - AN

§ '{.owferror/high-f quenc.y prepositions‘were those ecpress'ing manner . = -,

N \

is 4n ekception to this trend. A consideration of

]
[ "from suggests that its possible uses are >highly

relaf:ionships. "From"

restricted aL_not likely to nera]\i‘ze‘wacross other meanings. One would 3 _'
T ’" N e St
, expect that errors in its us .-uoul,d tend to be -oni‘issions’., This i: J" P I.Sb
. precisely wvhat .appeared :/Ijn corpu's'.l .’ "Wit:h" and "for" a/ preposiétions of /Q
manner may be “fairly stable because they have clear*nanual signs v@ose i
.meaning is the same as tpe English: prepositions. This is opposed.to a’ V
. preposition like "over" which can have“nine distinct meanings . (Bennet,‘ -
1969); all of .which woul&be signeq d]fferem:ly. - ‘ asi o : '7
Redundant Prepositions - ‘4 - S ',,’-;

L4 .

So f&r we have dealt with only""simple prepositional phrases and

.‘ ~ » ’

generally. ig,nored Verb .-and preposition-adverb usages. In so, doing, we harve

’

ns

\.
are a low-frequency but regular featpre of the writing of deaf children. _ ..
Iy / K T

,\? S

‘ .
.

. functiOn, although they-were tod infrequent to permir?/a description of a

/ ' . / .
semantic pattern for the errors. ° N . SR

. ] » -
Redundant prepositipns seemed to be overgener?/»lizations of the use of

-

compound verbs or vzrb particles (Bolinger, 1971)J/since they invariabl-y ' _:%3

appeared after a verb and seldom ag a dual markex{ for a prepositional

o . SR ,,‘? o
£
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phrase within ‘a sentence. The following verbs regularly appeared with Y

- e A | ‘

redundant prepositions° i ' ' .
. : o \ 3 ‘
visit (transitiuve) used with "at,” "to," or "in" \;\
ansitive) used widhy “"with" )
‘(transitive) _}zsfd'with,!g'to" and "at" C

| .
study (transitive) used with "in"

teach (transitive) used with "of" ,

-

hel?. (transitive) used Wwith "with"
go or go back (intransiti\1e) used with "to" : .

#"‘ ( The rule(‘_/seemed' to. be that transitive verbs> that could became
s . . ’ » B . ) - K ) ..
intransitive by the additi'on of a preposition-adverii particle were -

t

. overgeneralized as a verb + paraicle verb into a transitive usage.

e
This is an interesting observation khen considered in conjtmction with
o
Taylor's remarks (1969, p. 78) that in the early stages of English , = -
1. Ed R ). 8 S & '
development, the verb contains. the functional _elements for the preposition.

©

The flost frequently dele‘ted premsitions for the younger deaf child are
J
thosge that are structurally required h:t sema%ically redundant.
e,
Apparently with increased development «dnd the generation of the syntactid y

rule for the use of prepositions. the rule beccmes overgeneralized to the

, point of red‘umianl cy. Since many active verb %igns in American: Sign

Language (ESL) contain a relational canponent, there is also the

, . ' (w 0
possibilit tPiat a child simultaneously developing both ASL and English is
’ n, .
s v . ’ - .
alternating verb and preposition &:'ul s. T - - : -
J' . . A‘Possible wel for Pre@n D’evelopment o
‘. v '" _"' * O .
The three groxgl of* preposition users de cribed m.ight provide‘ the
Y Y ‘
’basis for a model of preposition devehlopment R ildren. . The first
s . , / - f’ "‘.' .
. : s
+ 1 N .
. 16 ~153 g ‘
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P

e for such a model is the use’ of verbs which contaih"a seman;:ic feature
that makes the prepositioc Bemantically redundant but structurally ?f
necessary. This is the nd of child that Taylor (1969) describes in her

survey of deaf writers from grades three throughonine." A deaf adolescent

may exhibit this kind of m&;sh for one of two reasons. Either

- hY

"th_e child ’is‘ still at the same stage of development in his or her English

grammar or_he or she is overgeneralizing rules frout ASL, Since the basic
syntax (topic=comment grammar) may or may not be present, it makes.

assigning adolescents to this stage difficult. The options for the, .syntax

-,

of a chi:ld at this stage are either a low level of English syntax which is
also the 'c\_hild's' functioning language or a "translation" of English using

ASL synta:!. - The problem for the teacher or curriculum writer . is that one

problem would call for a language development approach, while the other o

13

would call \O)A foreign language teaching approéch. ) .

'l‘he second stage is the acquisition of the function of the preposition.

: ’ /
Apparently,tthe first prepositions to’ te acquired are the locatives: "at,"

"in," "on," "to," "from, and the manner or partitive prepositions:v

i —

- "with," "ab'out " -"for." Although the child at this level has acquired the

syntactid rule of using prepoiitions, he or she has still not developed all

it

the .semantic, features for the system nor a full set of prepositions. i

'y

‘_Simple proximity between words,' as-well as verbal meanings, are still ‘used

to carry’ some relationships . The child exhibits some redundancy in the use
' ' . .

of preposit’ions after verbs .. . ' o .

The third stagﬁ is the use ‘of a somewhat expanded prepositional system
but with iricreased use of redundant preposi‘tions. In this case, some
idi yncrativc pu:epositions may appear as the result of special axperiences

such as training proh'ams. "I‘his .is accou'tpanied by ingreased sentence

>

Co | .13



length. afew specifications have been added to }* locatives, but

.system is still in frg/ variation for\;omb meanings.

The fourth stagge is the elimination of the redundant. prdposition.s\
except for a few outstanding cases\', e_.g-., "look like" for "look."" There is
an increase in theJ.total number of prepositions and a stabilization of -

" locative meanings. The overall impression is. that it was not written by a
P ; T ' . " /
. §
"native speaker," for there are some 'specitial usages that are incorx"ect and
an absence of some.more "rhetorical® usages.

>
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