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For the nation’s public schopls, the impact™of Pyblic L\}iw

94-142, the Education For, All\Handicapped Children Act of ‘

1975; was nearly as profound, if not as -dramatic, as the U'S: . -

Supreme Court’s decision to outlaw school desegregatiqn. ‘9\
Essentlaﬂy a civil rights package, the bill signed into law

by President Ford in 1975 and now applicable to handica pped

children ages five to 21 was‘tha.culmmatlorlé)f a “quietrevalu-

tion” §n policy that had begun a decade earlier. Like the historic

Brown vs. the Board ofEducation (of Topeka) decsion man-

dating ‘the inclusion qQf -racial minorities into the educational

mainstream, PL 94-142 articulated a fundamental notion: Free

education is a right forull, rather than a privilege for some.

~




. Educating the Exceptional

T Although Americans have long supported the concept of free
' publieschooling for all, frequently the “all” has not included a
portion of the 10-12 percent of school age children who are
»exceptional.” These are the sight, hearing, speech or orth
pedically impaired; the intellectually gifted or limited; t
emotionally disturbed and the learning disabled.

The judgment of how or if to educate this population was
tradjtionally left up to individual states. As a result, some chil-
_ dren were denied access fto’ schooling entirely, ‘others were '
o placed in institutions where’ the emphasis was on day-care

rather than learning, and still others—frequently minorities
were labeted “educable mentally retarded” on the basis of |
tests many consider culturally biased.

By th ime PL 94-142 became law:’

m Olef175 miIIion,Americaﬁ children were being excluded
entfrely from school solely on the basis of their handicaps.

- ©
B Mor} than half the estimated eight million"handicapped'

v children in the_nation were not receiving appropriate
_educational services they either needed or were éntitled
to. . ' o

B Almost three times ag many black and culturally different
children as white children were 'Beirpg placed in classes for
s the "educable mengally_ retarded.” Many school districts,
i according to recent congressional testimony by the Office
of Civil Rights,."ptaced children with English language dif-
. " ficulties or cultural differences in special education pro-
. grams withqut properly evaluating their skills.”
= LY
Since PL 94-142 became law, the share of the natidn’s
school-age Handicapped children receiving specigl educafion
+ag jumped from less than 50 to nearly 75 percent. Institution-
alized incarcerated, and rural handicapped children Who -

never received an education are now being served. And the
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Since PEO4-142 became ks, the share ot the

nation’s school-age hamlu apped chidren

receiving special edu atton has umped trom less
" than S0 Lo nearlv 75 percent

philosophy of special education has shifted from confining ex-

~ ceptional children to classes of their peers towards “main-

streaming” them into regular classrooms.
" Despite these gains, most educators agree there remains

a ch¥sm between reality and the dream of full educational op-
portunity for the exceptional. Part of the gap undoubtedly
r-esults from lingering societal attitudes about the handi-
pped—that they're “weak,” “a burden on society,” and “in-
capable of participating in life.” Some believe such myths have
affected the practice of special education itself. “Special
education is one area where what's practiced in the classroom
is 10 years behind what's been proven in the laboratory,” one
research scientist was heard to say.

Closmg the Gap - / .
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By 1975, speual educators were reacting to the .successés
of behaviorists who demonstrated that, contrary to popular
opinion, handicapped people can be taught very complex
skills and be stable and dependable employees when ade-
quately prepared for entrance into the job market. PL 94-142
mandated the chi{nge in educational practice that was pre-
saged by scientific ndings. Thére wasa rush to revise out-of-
dmte currlculums update archalc means of assessment, \and
. ] 6 3
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A Firm Commitment

N

locate children who had not been recen/mg an educatigh be-

cause of their handicaps,

One result has béen ‘an increasing awareness of rigl’nﬁ.

among parents of exceptional learners. Rather than being con-
tent with a limited education for their children, parents are fil-
ing sults aimed at forcing school districts to acknowlege that

the rights of handicappechchildren are as malnenable as those

of any American. : i

. A
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* Educational Testing Service. (ETS) is ameng the organizations

currently involved. in the evaluation of special education cur-
riculumé, and developing tools_for measuring the com-
petencie$ of handitapped and gifted youth. Its effarts havejn-
cluded assessments af programs for the multlhandlcapped
the hearing impairéd, the gifted; the retdrded, and e learn-
ing disabled. £%'s Educagion Policy Research Institute (EPRI)

:
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has also done research forthe Bureau of Educatiarr for the
aniilcapped (BEH), recently renamed the Office of Spetial
Education.

*ETS has tradltlondlly made special drranf,t‘nu‘nts for Imnd '
icapped students to take its standardized tests, developing
braille, Img,e type and Lassem‘\versnons of tests, and approving
the use of people to read and réﬁord answers to questions for
disabled test Bakers. In some cases, separate test rooms have
been appro},d and extendgd time limits authorized.

In response to the challenge of PL 94-142, ETS recently in-
augurated Consulting Seyvices ih .Speual Education (CSSE).
Drawing from a pool of expertise in and outside ETS, CSSE

* helps school districts develop means gf locating, evaluating,
_+ and placing unservéd h}ndrin& ed children and appraises the

(

special servuces provided th CSSE also conducts ‘inservice
training programs for teachers;.géipervisors, and sup})()rt per-
sonnel.

ETSis also mvo\ved "TB};) rese:‘l,rch"aimed at finding new
techniques for the early detgétion and assessment..of disor-
ders, the development of innovative treatment and educa-
tlonal programs for the handicapped and gifted, and the trgin- -

.Ing of professuonals and parepts in the treat t_of young
handicapped children. Much ofé(his effort takes J‘/E in the In-
stitute for the Study of Exceptibral Children (ISEC), an interdis-
cnplmary collaborative effort of tywo research-service organiza- « |
tions: The ETS Infant Laboratory afd the pediatrics epartmer{/
of St. [ukeRoosevelt Hospltal Centerin New York City

e
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The Instltute For the Study of

 Ext eptlonal Children /

4
~

.

-

0

‘Under the direction of Michael Lewis, th indtitute’ssesearch—""

ﬁ‘are conductmg a thre¢-year longitudinal study cormparing
premature infants ‘with tHeir normal peers\ Data gathered by
congrasting the déwelo hental compete\cles of sick term,




To understand physicaj and cognitive

grbwth, one must know how these are VU
affected by the social environment. \ + :
N T

N

healthy term, sick premature, and healthy premature infants is
being examined in hope of finding new means for the early de-
ection of handicaps in “at risk” infants, those most likely to
develop handicaps later in life. -
' Some belleve that early conditions such as anoxia, prena-
4al, and birth trauma, low birth weight\and drug addiction
translate later into cognitive defscts: Others say that, because
the central nervous system readily adapts to early trauma,
\ , these complications may—if the infants” environment 1s sup-
portive—barely affect later behavior. ISEC researchers take the
/_,Q\Iatter view and, operate from the theoretical assumption that
. “'the identified developmental dysfunction is a result of thein-
teraction between the infant’s early trauma and his or her en-
b vironmept. ~ -
D In exploring_ this interaction, the researchors«assess the
~ N four different domains of development: the physical, socio- 3
~ emotignal, perceptual- -cofaitive and communicative-linguistic.
- As these affect one another in complex ways, the aim is to pin-
point the nature of; these relationships and pursue their jm-
plications for-the ¢ (ilrse of development.

®

<

The lnteractwe Nature of demlopment | [

ISEC’ sz-bellef that the social environment is a crucial ®mpo-
nent of developmenk is rooted in the hxstory of the psychologi- ~
cal research on excebtional children. In the '30s:H. M. Skeels
: studied children who lived in an orphanage andwho had ex-
perienced very limited sensory and social stifdulation in their
daily lives. He found that when children originally classified
feebJeminded were transferred from an orphanage into an-
othérinstitution where they received more-care and attention,

ey their 1Qs improved at so rapid a rate that {wany bécame nor-
.6 5 . P
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mal within a few months. Other researchers have sh()Wl\tlmt
1Qs of children with Down's Syndrome (mongoloichsm) an
jump as many as 30 pomts when they are transferred trom n:
stitutions to private homes. T

1o understand physical pad <o
know how these are affectid by the sdgial environment, ISEC

scientists believe. \&\Crds this-end-Ahey have deyeloped

ve growth, une ll]}lﬁl

ways to assess the toth environment in which the exceptional
infant lives. . e

N

The Infant A§sessn1ent Battery

This philosophy has been incorporated into the Infant Assess-
ment Battery (IAB), an array of assessment tools for exception-

al Iearner?bveloped in 1977 by ETS researchers Lewis and ¢
Jeanne Breoks-Gunn. More than 100 children, ages one to
four and with different handicaps, have been given the 1AB,
and a broad base of information on their skills has been com-
piled. '

Lewis believes that an analysis of the data may lead toa
breakdown in what he calls “the tyranny of the classification
system.&As there is as much variation in abilities among chil.
dren in syme exceptional categories asﬂtbere is among chil
dren in the npormal population, Lewis and ‘other reﬂearché
are convinced it may*be more feasible to group children at-
cording to their fevels of perfformance competence rather than -
their biological labels. <
! Mofher-lnfant fhteraction [ \

% ' : . ,

i The |AB dlffers from some other assessment’T l\nstruments in

] " thatit attempts to measute ore than motor skills or deficits —

\ - attributes that ISEC scientistselieve rarely provnde an accu-
I ratelndex’y\ater cognitivg growth.

4 . . : .
) ~  OneZocial index thg battery asses sgs s the infant’s rela-
ionship with his or her mother, throu hwhich the child learns
8
- > -5
D B . , 7
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| carning- ; | earn Strategies
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copnitive as woell as cmotional skills There afipear to be sever
al Basie ditterences hetween the wavs mothers interact with
Il.unlu.11)|)vd_y1?.||fl\ and nofmal ones Lo example at one
vear, notmal children .m'(’mnu‘ hikeh “to sy than handicappred
chitdren wherrther mothers leave the toom maothers of hand
icapped Culdien are more hkely to use nonverbal aress sach
as touchmg, holding an® postanmg, than mothers o noral
Chibdien b

By giving parents teedback on how they relaterto then
“handicapped ntants, ISEC researchers hope to mtluence them
to change mapproprate home mteractive styles The results o
the battery. the ntant Assessment Protile, also give educators
apretgge of each chidd s Wengths and weaknesses and are use'®
tab m e design .Iilli Child evalaation. /‘

7 s .

{

\(\nu- handicapped childgreny dier hom normat ¢ bldren m that

tend to have ditticGlty learming that somple actions such
N

as thpushing ot a lm//w/px{)(lm e cortam resutts, such as a
LA dehtattin suc In\lw)d mu&.ll learming to learmn
it handic .lpp(-(l Ill'.IHLI\ the

“buzz 7ot
strategies 4)(»\(‘(;! ISFC s Con
tngency Intervention Prograny, This s done by the use ot con
;Ilngvn s, or action-outcome panngs, i which the (lnl(l s
/.l\\.nd(-(l an mteresting outcome tor choosing a correct action

For e nnplv on one contingency mtenention deyte de

\(-Xiupvd At FIS, an-mtant sits on a stool and has the option ot

< pulling a sting or pressing his tsot ona pedal The correct

-

choice will produce a pleasing result. such as music or a shde

I o

P,

7
.
.



One socbmdes the batteny assesses s
the intang s redationshupy wath his o her
mother/ - There appear U besevenld
basic (fitterences between the way

vrs mterac s with handicapped
indadts and normal ones

' )
projection of the infant’s mother. As the child learns this and
increasingly complex tasks, information is gathered about his
or her ability to learn, the degree of relationship between the
child’s learning and cogpnitive states and how certain reinforc-
\ ers, such as a change in task complexity, produce certain re-
sponses, such as crying. ~
Preliminary analysis of the actions of some (hlldr(m in the ~
' first year of life, some premature and some normT, suggests

a4
As an infant (bc*l(fw) fearns whethey
pulhng a string af pushwe toot pedstle
produces the right response. itormation
s gathered about the-Childds style ot
/eamlnp, The infant’s capacities ae then
charted on an Apple We omphter (Ielr)
and shown to a parent.

Q
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For years, the judgment of who was
~ "intellectually inadequate” qu made by educators

and psychologists wha, in manyscases; had only
- one guide — performance on an'IQ test.

~ . -

-,

the follownng Learning does not occur inall mfan’ts by the
time they are 10-weeks-old, although by 1eweeks, most are

S
able'to Iearn premature and normal |nfant 5 not necessanly -

dﬁ‘fer in Capacity to lear.

3

The IQ Test Controversy

10

An underlying assumption uniting the work of ISEC scientists
with others involved in the dévelopmenf of new, holistic
means of assessing exceptionality, is the notion that nd single
‘test can serve as a decisive indicator of a child’s subsequer'}t'
performange. This concern—addressed in PL 94-142—is rela- g
" tively recent as regards the second Iargest class of exception-
ality— —the mentally retarded. E

For years, the judgment of who was "mtellectually inade-
quate”.was ntde by educators’and psychologists who, in
many cases, had only one guide—performance on an IQ test.

"Originally designed as an' objective means of determining

which children needed special class placement because of lim-
ited ability, IQ scores too often have been the sole determin-
_ ants of children’s academic fates. In recent years, this use of 1Q
" scores has come underincreasing attack.

The content and manner of administering some tradition-
al intelligence tests have also been cited as reasons for their in-
appropriateness-in assessing the exceptional. For example, a°
child with poor hand-eye coordination may know how to
complete a m_anipulative task, but be unable to cd@plete itin

«

13
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the alloted time. .Or a youth with a behavior disorder may
know the answer to a question but respond with "I don't
know" in ordér to end an unpleasant experience€ as soon as
possible.  * -

But the sharpest attacks on intelligehce testing have
stemmed from their alleged cultural and linguistic bias—a bias
many believe responsible for the assignment of dispropor:
tionate numbers of ‘minority children to special education
classes. R
Critics say the tests include language that is autside the
experience of culturally different children. "When asked,
‘What is a goWh?’ (culturally different) children may shake their
heads because they have never heard the word before,Frank

Hewett, a professor of education and psychiatry at the Univer- .
sity of California at Los Angeles, writes in his book, Education
of Exceptional Learners. Items includgd in the principal intelli-,

gence tests in use in this country were, until recently, pre-
tested on standardizatiorﬂrouﬁs that were disproportionally
white and middle class.

Although the publishers of 1Q tests claim to have if:

" cluded more minority children in their standardization groups

.

1
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‘\, ’ by 1973 there are those who claim the tests remain basncally
) ~ unfair.
' Another}‘theory, espoused'by CSS; director Randy Ben-
; - Fett questions not $o much the adeggacy of present measure-

- “ment tools, such as 1Q tests, but the competency of those who
use them. Bennett's research has documented low levels of
assessment proficiency ameng those who routinely select, ad-
minister, and intefpret tests in special education. He notés that

. even with improvements in existifig measurement technology,
the fair and equitable assessment of children can-not be ac-
comphshed until assessment personnel aWequately

: tramed
/ . .

"'/ i - . ’ A ' !

VA - .
a Assess;_ngthe Glfted

{0/~

- & ',IQ testmg also, affects the group of @arners who are excep-
tionali¥the most posntlve sense—the gifted. Just as the misuse
. of 1Q tests has apparently led to the disproportion ‘of minorj-
. ties in special education classes, it may have also tended to éx-
_clude them from classes for the gifted. The sole use of 1Q tests..
. to determine high aptitude places some culturally different -
childrenin a "Caﬁh -22",situation: To be classified gifted, they
often have to excel on tests based on the definitions of gifted-
" ness of the mainstream culture, tandards that are difficult fofj
~culturally different learners to achieve because they are noto
that culture. =
Somewhat typlcal is the case of the Fllnt Michigan, Com-
munity Schools. In 1977, 62 percent of the students in the Flint
system were black, but blacks made up only 26 percent of -
those classified as “gifted.” Flint administrators asked ETS to
" design a test for determining glftedness which would be as
free of cultural biases as possible. The aim was to eliminate re- -
‘liance on academic records and traditional 1Q tests for deter-'
. mining giftedness, to broaden the definitions of giftedhess,” .
- and, reflecting that broadenmg, to identify the gifted by new

means. [
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. L ETS scientists Theodore R. Storlle and |Patrimpas /
" Prapuolenis responded to. thé school systems’ request by :
' T)unldmg upon a theoretical model provided by Winton H.
Manning, ETS senior vicespresident for research and develop- .
ment. In a paper/prepare,d for the Carnegie Council on Pohcy)
Studies in Higher Educat|0n~shortly before the Bakke decision,
" Manning had argugg, that colleges and universities were justi-
fied in considerig%}e as a factor in admissions policy—but -
not in their use of predetermined racial quotas. Instead, he ad- ,
vocated that institutions first choose a pool of candidates qual- g
ified on the-basis of mmlmal standards and then select a class
‘accordlﬂg to several predetermmed criteria, such as students’
"place of residence, econommqstatus, or career goals, of which
race would be but onée.

ETS Mldwester Regional office modified this idea by .
working with; Flint 'schoel administrators, teachers, psycholo- )
gists, and students’ parents, to determine what kinds of gifted-

-7+ ness to measure. They decided on creativity, intellectual po-
-~ tential, learning ability, motivation, leadership “afd social self-
K awareness, and exceptional academ:t achievemeht. LN
: . Standards of adm155|b|1|ty were then det&mined. Flint- .
Corhmunlty Schools’ representatives determmed that. studen;s “
) gad to fall into one of three categories: They had to have *’
B two years -above grade level on the reading or math
- 1Ny s of the SRR Achiayément tests, they had to be nomi-
. nated in one of thg six aread\of ‘giftedness by a faculty mem- ..
ber, or they had to7place at §r above the 90% percentile in /
their school and grade-on a questionnaire of behavuoral |nd|ca
tors answered by their parents. :

L~ 4
To be classified gifted, culturally different  ~ N
children often have to excel on tests
based on the definitions of gifted of lhe
mainstream culture, standards that are
difficult for them to achieve because they
are not of that culture.

N l44
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Once a pupil was signatedwehgibl&

) : " al checklist of hisor her capackigs was Compl

’ . room Jéacher The instrpctors forwarded- thelr ists, prepared
ina way to guarantee candidates’ alhonymlty ta a final selec—~
tioh cotamittee.comprised of community repres ntatives.’

. ¥ spanel members rated students and rafings. were comr

- bined toYorm compasite scores. If the pang) decided it had in- -

_ suffucnept information, ‘it could refer a ca didatefor further
-~ testing. Ad,mlmstrators then were able to decide which of the

highést ranking ppplls wauld be mcludg in the giftedress pro.\)’

A
o3y

' gram: :
R . Initially |mp|emented on4a p||ot basis in flve schools, e ";
basic concept behind the Flit*culturally fair” method of |de‘n-~ ;
. .tlfylng giftedrchildren was expanded in 1979 to include all the
¥ system’s schools.”By that-time, minority participation was up
: " to 44 percent—much more in line with thé school system’s ra-
" * cial compositior:: Initial compansonsshowed Statistically i msng
nificant differences_ between performances of childreruse-"
' 1€ old and new procedures. students chosen by the-
s, howevey, tended to have slightly higher readmg
result which might have been expected. ,' <
- "We wanted to be a' model for the nation,” Mary’fou -
Mee son, coordinator for alternative. programs of the Flint. B
Cor muynity School Bistrict, said. “Since the study began, peo~
ple have beer\ calling from all across ?e country, all saying
-they have run |nto the same problem you use HQ scores to
getermme who's gifted, there’s no way arourid it, you'l get the. .
ame, kinds of kids.” —_— \ l

etailed behav’iﬁ)r-A
ed by the class--

Who Are }he Learning Disabled,? . '.

If those with different vnewpomts as to what' constltutes gifted-
/ ness could fill a small auditorium, scholars with irreconcilable’
views as to what consititutes "learning dlSﬂbl'ltleS"\(LD) could
fill Yankee Stadium. ‘Academics not on|y dlsagree on the

l._
.
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causes of LD, they dog} éven agree on the incidence among .
the school population. Estimates are that from two to 30 per-

_cent of schoo %ded children have seme type of |learning dis-
n

ablllty most ndt resulting’ from a known neurological cause.
The definition accepted by the U. S. Congress—although
npt universally ‘agreed upon—is as widely used as any The

learning dlsabled the definition states, are:

Those’ chlkdm/ho have a disorder in one or more of
the basic psychological processes ipvolved in using lan-
.guage, spoken or written, which disorder may manifest it-
self in imperfect ability to listen, thn?k speak, read, write,
» spell.o'r do mathematical calculations. Such disorders in-
clude such cenditions as perceptual handicaps, brain in-
jury, minimalypraif ‘dysfunction, dyslexia, and develop-
mental aphasia. Such term does not include children with
learning problems which are primarily the résult of visual,
hearing, ar motor handicaps, mental retardation, or
- emotional disturbance, or envirgnmental, cultural or eco-

‘nomic disadyaritage. - Loov \

~

These include children with reading, difficulties and
speech. disorders, children who have tr‘ouble‘writing without
rebersing letter order, children. prone to hyperactivity, children
w:th certain behavier disorders. U!‘sallent point is that the
c'ilsabllmes stand in the way of acgdeémic achieverhent.- *

ETS research scientist Paul Campbell, who has done ex-
tensive work with LD populatlons,.belleves the key to- disen-

,«tangllng this Gordlan knot I|es in understandmg the Iearmng

. ' , L, ' \
“Since the study began, people have been calling

. from all across the country, all saying they have

run into the same problem. If you use IQ scores to
determine who's gifted, there'sno’way around it,
you'l get the same kinds of kiz}sw."




-

. process. If learning is a precise/ synchronized chain of events
connected by, the input, integration, and production of infor-
mation, a remedial approach to LD should]start by locating the

) breakdom, Campbell believes: Thus, an LD
child's difficulty in performing verbal, quantif‘ative, and mani-
~ pulative tasks would stem from an interference with the pro-

« cess of receiving information, of utilizing the information in the

* cognitive process, or of communicating the results of cogni-

tion: .
_Of Learning and Delinquency . L
In 1977, Campbell was asked by the Law Enforcement
1 . Assistance Administration and the National Institute for Juve-
: nile justice to examine a link that had long been suspected,
v but never proved: the relatjnship between LD and juvenile
delinquency. Co )
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"...s,The incidence of Jearning
+ disabilities . . . is significantly higher - -

other gdolescenrs.
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~ Towérds this end, Campbell and a team of ETS research-
ers compared the rate of LD among adjudicated delinquents
to that of normal students. The sample included several thou- )
sand 12- to Té-year-olds in Baltimore, Indianapolis, and Phoe-
nix. : : ) - '
* . The results of two years of research show that the inci-
depce of learning disabilities may be greater than generally
supposed, that it is significarftty higher amongsjuvenile delin-
quents than other adolescents, and that, despite the higher in-
cidence of LD .among the adjudicated, the exact relationship  «
between LD and delinquency remains unknown. | »
During the course of his study, Campbell also found that
a significant number of children exhibited the symptoms of LD,
but not the results. By use of an appaignt “coping mecha-
" potentially disabled children still were able to perform

nism, r
’ up.‘t‘o/the level of their peers. Campbell believtn\at further

studups might,show how the mech fism operatfls. If the
écomd be-dnderstood, Mcould possibly be ta
haven't developedit. “& 1

ose

-

ﬂ;e -LD'Chiid' and His Relationship With His Family

o _ ETS scientists Irving Sigel and Ann McGillicuddy-Delisi arecon-
* cerned with LD children’s social and family lives and how these

o relate to the learning process. The two are currently conduct-

‘ ing stedies on.the interactions of atypical, or speech- -commdéni- .~
- cative disordered, children and their parents. - ! @
¥ = Co-psincipal investigator Sigel has done extensive work
a eitheparents of disadvantaged chilren in order to help im-
- ' prove the way they teach theit children. He believes it is possi- .
Y ; e ble to help atypical children’s parents develop teaching styles

that will encourage their children to develop representational .

. and cogpnitive abllltles—abll.ltles Whlch‘Fnay be part and parcel
VQ)fspeech and commumcatNe disarders, .. - .. '? 2 L
S ..'- -. By com;t‘rmg\the behef#systans of- atypical chnldreﬁ ¢

~ . parents with the belief structures of normal children’s parents

-«

—
¥ 575 the two sgientists hope to prowde educators with data that
! . ) / b .
. ‘,.ﬁ.‘-" ; . ' . ) - : 207
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wil} improve the quality of parental participdtion i(the learn-
_ing'process. They plan to design a model of parent education,
" . Yhat will help parentspecome more aware of the significance

oftheir belief systems in interactigns whh their LD children.

\}‘ \? _. ' ‘

© The ‘Changing Face of Special Education

——

. \ . . Q ] -
One of the problems that still confront special educators was

« \ underscored in recent interviews wit teachers of two differ-
RN ent schools: rural gl‘awenburg, NJ's Rokck Brook School and ur-

Pan Trenton’s Developrniental Day Care Center. )
) Although the schodis sefve different populations, the two.
, . teachers both faid that. commercially available educational
‘materials only artially fill their needs. As a result, mote than

90 pe_(ce' of fhe schools’ materials are teacher-made. ' °
. AN .

, “We make-most.of our own materials” sai ecyl
' " Chesney of the Rock Brook, a school for children with com-
~ “municative disorder. “We do use prepared things like reading
. books. But our teachers make up about 95 percent of their
" own materials¢We find that each individual child is so different
.thaty. even if use prepared materials, we have to adapt,
A . them for each chid. L B :
_ "We have Yo gely on a lot of our own materjals,” saidJane
. Moreno of"Trentdn’s Developmental Day Care Center far
. ‘#% .. B moderately to severely handicapped preschoolers. “Nost in-
-7+ fanttoys'you get at the store are very tiny. Most #hildren with
N e “visual handkcapssean't use them. You look in a catalog and an
- _ item sounds fantastic. But Wwhen you get to use it, you find it's
1 S unsuitable® to the targeted child's needs. j ‘

LU

Th'e-Lc?r?g“ Road Ahe_ald_" L -

.Y .. - Both women were echoing one of the major findings of a re-

—cent ETS survey of some 30,000 special educators agross the
< country: An overwhelming majority felt that the quality of ex- -
isting edycational materials for the handicapped was inade-

A T S ‘ . o ’ .




Rock Brook Sc hool’s Cheryl Chesney shows same
¢ of herteay \or-made educatidial i cuials. Mare
than halifof special education teachens surveyed
¢ said theyymade more than 25 Q{gr(ent of théir own -

educatiopal materials. e,
o .

.quate. More than half said they’'made more than 25 perceft of
- “Yheir own materials, although most acknowleged they had no
formaﬂl"trammg in the art. '
Funded by the Bureau of Education for the Handicapped
(BEH) and coordinated by the ETS Bfrkeley office,the first Na-,
tional Needg Assessment of Educatlgnal Media and. Materials
for the Handlcapped illustrated séveral of the préﬁlems still
v confrontlng special educatlon And %re afe other issues that
e, areequa1|y as serious: - .
"H A recent report by the U.S. Department olMHealth, Educa-
. tion, and Welfare (HEW) fou gthat three out of four
\ teachers, administrators,: parej2 and students said that
'3 -there are unserved handicapped children.in the schools. ]
B The head of the BEH recently informed.Congress that ap-
proximately 14,000 handicapped in New York City a
" are awaiting evaluation or placement. Some had been
~ waiting for as long as two years.
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. . 1
y . H A recent study by the Office of Civil Rights (OCR) reported .
+ that at least 6,000 children in residential institutions
1throughout the -country were recelvmg no educatlon of
any ki C Y - }
- p | Accordmg to a recen& BEH rep,brt natlonal le\el pnvate,

viding needed servnces to private school s

Perhaps. the "mamstreamlng of the exceptional child in-
h 2

to theg.“mormal” world represents the last and most elusive wﬁ P
dexfiofllk socnety s commitment ¥ equal rights. We've come a
¢ way since the days when the handi®pped were banished,
om socie the gifted were lgnore But therg’s a long.
way to.go.
|
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