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FEATURES OF THE STUDY

,ATRODUCTION
f

During the 1978-79' academic year, a major study of discipline in

Tennessee chools.was conducted. In that large scale study: nearly four

theisand teat ers, administrators, and other' school personnel respopded

to a survey instrumext which provided extensive information about the
-

current status of school discipline across the state. The results of

that investigation have been published in a monograph14 a professional
144,1

journal2,4a a Tennessee4Education Association pamphlet
3"

. The study

,has also re eivedstatewide coverage via newspaper akicles, radio broad-

casts, and \aOrespondence
, ( ,

with school district leaders.

,
As d4ta provided by*the educator sample were being analyzed, however,

"it became apparent. that the potential imact of the study could be substa

tially increased by examining'ithe problem from several additional vantage

pointS4- The perspectives of parents and students would be especially valu-:

able -in building-a contrehensive portrayal of school discipline in Tennessee.

As the annual Gallup Polls of the public's atti rides toward the public

schools have consistently shown, discipline is pe eived as the lead.

problem schools'face. Other respected media sources have featured reports

emphasi ing the level of public concern regarding school discipline. In

IJ rry J. Bellon, E. Dale Doak,,Janet R. Handler. A Study of School
Discipline in Tennessee. Monograpkof the College of Education, The ....//

Univer ity of Tennessee, May.1979.

,2 anet Handler, "Improving School Discipline: *How Supervisors Can Help."
TASC &Vial, 6(1): Winter, 1980, p. 25-29. :

3je4wy J. Bellon, Dale Doak, and Janet R. Handler. .School Discipline
in Tennessee: A Study by The University of Tennessee and the Tennessee
Education Association. Pamphlet published by The Tennessee Education
Association, June, 1979. .

3.
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view-of the progress made in the 1978-79 study, a parallel investigation

designed to examine the parent and student views appeared to be an important

follow-up project. kdescriptive approach was utilized to conduct both

studies.. Information pertaining to the research objectives was obtained by

means of questionnaires developed for each study. The qutionnaire used in

the Follow-Up Study was a parallel version of the comprehensive insarument

utilized in the 1978-79 study, with appropriate modification for the client

groups involved.

' OBJECTIVES OF THE STUDY

The'original and follow-up studies were designed to determine educator,

student, and parent persnectives regarding school discipline in Tennessee.

In parlicular, the research focused on: the eXteht and nature of discipline

problems in Tennessee schools; the conditions,or influences associated 'by

sck4,o1 personnel, students, d parents with these_problems; and the current

aftikrecommended apdloache dealing with persistent disCipline Concerns.

Specific objectives-which uided the research activities were to:

1) Identify the, extent an ,nature of discipline problems in T4ennessee

SCI171S.

2. Determine which disciplin
jpignificant.

3. Identify key condition or
problems.

s*,

fluences related to school discipline

4. Determine the views of educato\s, students, and parents regarding

sapproachestosolvigdisciplin'.problems

roblems)are considered to be most
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SUBJECTS

3

The sampling plan.for the original study was designed to obtain represent-

ative respondent groups from all pertinent subpopulations. The State Department

of Education maintains an index system which was utilized to categorize

schools as rural, town, small city, or large city. Schools are also identi-

fied by socio-economic classification as low, medium or high. The nine

classifications of schools used are: rural-low; rural-high; town-low;

town-high; small city-high; small city-low! large'city-1DW; large city-

medium; and large city-high. The schools in each of these nine groups

were identified as elementary, junior high/middle, .or high schools. This

process provided twenty -seven subpopultions from which to select an appro-

priate sample.

A stratified random sampling procedure was used to select the sample

which inclYdedtten percent of the schools and ten percent of the teachers in

; all subpopuittions. The sample was drawn to insure that ten percent 4 the

teachers from thefour major cities in the state would be included.

The sample drawn included 5,087 teachers, principals, and other school

personnel (e.g. guidance counselors). A total of 3,783 questionnaires was

returned. This represented a 74.3 percent return rate, with responses re-*

ceived from 3,354 teachers, 139 principals, and 290 other educators (e.g.

guidance. counselors, supervisors or special teachers).

The sampling plan for the follow-up study was designed to include .com-

parable numbers of students and parents representing three different types

of school districts: rural, small city, and large city. Although geographic/

socioeconomic characteristics had not been associated in the large scale

1978-79 study with important response variations, a broad spectrum or parti-

cipation was sought for the student and parent follow-up. Three Tennessee

`school districts; one of each type, were selected for the research and their°
- \
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supyintendents contacted td secure permission. Each superintendent identified

. .'
at least one elementary school, middle or junior high, or high school which he

judged to be typical of schools in that distri"Ct. Principals were then contacted

to make arrangements for conducting the study

The projected sample was designed to includetwo c4sses of students

at each grade level (5-12) in each district or,approximately 400 students

per district (estimating 25 students-per class).* The parent sample was

balanced across grade levels and-schools to yield approximately 400 potential'

respondents per district, In the large city district (tilized for the study,

unforeseen circumstances led to-en imbalance in student representation by

grade level, wiA more students in 'grades 7-9 than 10-12. However, this dis-

trict's overall figure of.approximately 500 student respondents- and the elemen-

tary (grades 5-6)total of approximately 100 students were comparable to the

other twodistricts.,

The, composition of the respondent group closely approximated the intended

figures. There were 1288 student respondents,' with 399, 396, and 493 from the

rural, small city, and large city districts respectively. It is important to

note that the-sample was not designed to accurately portray any particular

district, but rather to provide a relatively, large group of scientifically

selected subjects cutting across all de'sfgnated grade levels and all three

broad categoriesof school systems..

The return rate b;Y.parents was approximately ten percent of thaw sampled.

-This figure inclUded a considerably higher representation of small city than

large city parents. 'Nearly one third of the respondents had children

the rural school district, with just over half of the respondents representing .

the small city distr'ict and sltightly less than one-fifq, from the large city

system. The low rate of return by par nts sampled has been taken into account

in reporting findings and drawing con lusions concerning that group.

N+
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COMPARATIVE ANALYSIS' CF STUDENT,
EDUCATOR, AND PARENT RESULTS

.

The parallel designs of the original Study of School.Discipline in

Tennbssee, which polled teachers, administrators, and other" educators, and

the Discipline Follow-Up Study of-student and teacher perceptions has made

possible the comparativ analysiS of results. In this' section, findings

from the two studies ar juxtaposed to indicate similarities and differences,

-ill the perceptions of these groups.

,-.

Ma!!dIpline Problems ,,

Participants in the original 410 follow -up studies reacted to the same'
-I,

sixteen items in the first portiorof the X' ch insthnent. These items

,

presented a range .,p

c
of discipline roblems commonly reported in

..
the educational,

literature. Factors considered in developing t e inkrument are given detailed
t

explanation in.the original studs/ monograph and the'follow-up4tudje report:

Some changes in wording werillade to simplify the survey instrument for students
.

and parent's; the tables in this section have been developd using the modified

',..
wording.

As noted in the footnotes to each table, there was also some modification

in the directions for responding wiien, the fol1A- p study was designed. Based

on feedback from the pilksiudy, student were on asked to .identify foJr

important discipline problems and place these in rank order, wjaereas teachers

had been asked to identilfy and,rank six problems. The analysis procedure

was also altered somevhat for the'follow-up study, resulting in less merging

of results. Responses concerning most important problem,4next most important,

and so on wee analyzsd separately in'the student/parent reseArch.
4. .

As shown in Table 1, students, parents, and teachers were not in close

.
agreement regardi(ng the lading school,diScipline problems. Ttkproblem* 4

4 sidents felt was, most important, swearing or using foul language., was also

14, -
N r

a ./
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TABLE 1

tr
Discipline Problems Identified.as Highly Important

) by Studentsducators, and Parents
.

Rink Among
Rank Among Teachers-and other Rank Among .

Students* Educators ** PelpentS

Swearing or using' foul language 1
.

Stealing -. 12

.' Not payi.ng attention 3

Showing little or no interest in 4.

schoolwork
.

Missing schoo1\without permission . /5

'Talking Out Of turn 6

Misbehaving as a result of'other 7

drug use

,Being late for school or class 8

-Chedting 9

.1Fightin9 _ 10

Damaging property 31

Abylfing other students /12.

Not staYing seat; overactive
4Th

13
*,

4'1.Abusing t chers 14

Misbe avin is a result OF drinking 15

Leaving class wit o<permissioo 16

r

a41

11 3.

12 4

1 2

4

9 11

2 6

15 . 7

11)

7 10

10 , 8

5 12

. 6 14

3 9

5

16. 16-J
14 15

-.,

.,
, \ '

* Student ra ings baseton the frequency %..flith whicb_cach problem was,_s
identifi as most important

--"Th

** Teache rankings based on frequency ith which the item was named
among

. he top six disci ine problems,identifiedo

** Low parer response'r te (about 10,percent) should be noted i4
interpreving these results

1 L

I

4.7

'

r

J.
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a top conberr/i/of parents but only riankejeleventh among educator respondents

The lat group (primarily teicNtrs) frequently named talking out of turn

as a highly important-problem. In this case, students and parents only

Aave it nough emphasis to rank sixth. Similarly, while,overactive.behavior

placed t ird among teacPers, it was thirteenth among students and ninth in

the par t sample. Other problems fell; to be considerably more importarif

P
by cators than by students or parents were damaging property and abusing

students.

Only two bf the top rated discipline problems received similar degrees

of emphasis in each of the three respondent groups. These were the closely

,related problems of not paying attention to lessons and showing little or
>

. "no interest in schoolwork generally.

Problems which itUdenti feltto be quite a bit more important than

teachers; parents, or both g opps were: stealing; missing school wi hout

1

'permission; misbehaving as a result of drug use and the-top ranked p oblem

mentioned above, swearing 441r using foul langugge. ,Parents also felt that

stealing, swearing, and misbehavior relathd to drdg use merited greater,

emphasis than teachers gave these problems. In addition, parents selected

abusing teachers.as the most important discipline problem considerably more

often than members of the other respondent gr ups.

Factors Influencing SchoolDiscipline Problems

1 Respondents in both the original and followAp studies were asked go
e

"revievia t of Stems representing factors related to school disci pline.

These f ors; identified frorrithe professional' literature as key conditi ns

Or'influences which may affect discipline, were nesented in four cat010 es;

classroom; school; curricular/instructional, and out-of-school. The instru-
.

men devel,bped for the educator 4s ple included thi t five specifiC factors,
. 4r
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approximately nine per category. 'Respondents were ask

,

d to choose at most

thi'ee items whjich they felt contrib e to the greatest extent to each of

the three major discipline problems cglecked in the first portion of the

questionnaire.

This portion of01 survey was simplified to some extentr the student-

and parent study. Students in grades 8-12 and all parent respondents were

asked to place the four major types of factors in rank order accordihg to

importance. Then/directions requested that they check at most three specific

factors in each category which seemed most closely related to the major

discipline problems in their schools. Respondents in grades 5-7 were pro-
,

vided an even simpler format in which .they, too, ranked the four major cate-

gories but were ot,asked to Select specific items from the examples provided.

Table'2 presents a comparative look at the views of students, teachers

and other educators, and parents regarding influences on school discipline

problems. All three respondent groups emphasized out-of-school factors as

it most closely related to importantOscipljne problems. Classroom factors
,

wee the second most.frequent cho ce by educajArs and parents, with school

factors' emph8sized'more often b student'respondents. Curricular/instructional

1
)factorvranked'fourth among students and teachers and third among parents, --4 ,

\ . /

gener&llyireflecting.the lower priority a'tached to lhese influences by
1

Ni members of each resRgndent group.

,When itiltents,"eachers and other edtayrs, and parents identifiedithe
\ _or----,

specifitc-fact s'perceived to have the greatest influence on school disci-
.

pline problem , responses showed marked discrepancies. Although all three

1

° groups rated out=of-school factors as most closely related, they emphasized

/
different items within that category. Teachers nd other educators gave

.

I.
. ,

overwhelm-Prig priority to improper trainirg ome. This was the preferred
. 7

Vresponse for nearly all major discipline pr ems cited. Parents also chose

in



TABLE 2
/0'

Factors Identified as CloSely Related to Major Discipline
Proplems by Students, Educators, and Parents

Factor

Rank Among
Students *

Rank Among Rank Among
Teachers and Parents ***
other Educators**

Out-of-scluol

Pressures from peers
Parent pressure to get better grades
Effects of TV, movies, qc.
Parents not involved endajh in school
Poor diet, lack or rest, etc.
Improper(training at home 1
Physical or mental problems
Conflicting jobs or activities
Effects of gtereotypes

School

Labeling students as "troublemakers"
Students not involved ip setting

discipline standards '
Unfair enforcement of
No clear goals
Poor parent-schoo, tions
Poor morale
Expected behavior nit clear
Inconsistent policies

es

Classroom

/-'714-11111Student ca 't express feelings
Lack of e ouragemeftt

Poor hum relations
Overcro ding
Students kept still .too long
Too few mate is

Behavior limitOlotvet
abuse' by teaders

J

1 6 4

2 8 7

3 /2 3

4 3 2

/ , 5

c26 1 1

7 4 6

8 9 8

9 5 9_

, 11

5

6

3. 8

4 7

5 4.

6 2

3

8 1

1 3

2 6

3 4

4 1

5 5

6 7

2

8 - 8

. 4

a

5 .

3

6

1

4

3

8

5

2

7

1

continued on next page



Factor

TABLE 2 Continued

Rank Among'
It'

stank Among
Teachers and
other Educators**

10

Rank Among
*14*--Parents

4

Curricular/Instructional

Student needs and interests not
considered

PP' Expectations too high r-low.

Students with sp(eial needs not
placed in p per classes

1

2

3

2

4

1'

Goals and obj ctives not set 4 (

Poor techniques to motivate students 5 3

Poor planning 6 7

No syitem fbr keepin track of 7 5
. student behavior

. .

Teacher not prope y assigned 8 9 L.

Weak evalualpan process 9 8

* *

4,

!L'

2

5

1

7

8.-

Student rankings based on frequency wit which each factor was checked as most. ,.

,..0
closely related to school disciRline_problems . 4

4 ., t

Teacher rankings based 'bn frequen4 With whictreith factor' was cited in relation,
to' top discipline problems named; frequencies of teacher responset for most
factors other than those in ut-of-school category were generally very low. ,

Low parent-response rate about 10,percent) should be noted in interpreting
these results. ,

, ,

.
1

t

1

9

4
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this factor most freqyently. To students, however, pressure from peers, was

the most important consideration, with parental pressure for better grades

ranking second (but eighth among teachers). Students also put greater empha-

Is than other respondents on the effects of stereotypes. All three groups

agreed that televiSion and movies were important influences, and that parents

not being involved in school activities wasie,also crosely r lated to disCipline

problems.

the school-related category, responses of teachers and students were

even-more divergent. The top four choices bf students (labeling, lack of

student involvement in etting standards, unfair enforcement of rules, and

no clear goals) wer only ranked between fifth and eighth by teachers and

other educators.. The educator sample placed most emphasi on: inconsistent

policies; poor morale; unclear behavioral expectations; and poor parent-school

relations. Parent responses were mixed as to their agreement with teachers

or students.

There was generally closer agreement in the remaining two categories of

classroom and curricular/instructionalActors, as seen in Table 2. Students

felt that inability, to express their feeVngs in the classroom and lack of

encouragement were most directly related to discipline problems. Among teachers

and other educators, inability to express'feelings ranked third, but lack of

encouragement ranked only sixth. The classroom factor selected most often

by teachers was overcrowding, one of very few items in categorits other than

"out-of-school" which received more than a limited number of responses.

Agreement on the curricular/instructional factors which affect school

disCipline was fairly close in all groups. Failure to consider needs and

interests ranked, first among students. ,Students with special needs not placed

in proper classes was the most frequent choice of educators. Parents most

often selected poor motivational techniques as a key concern. Each of these

items ranked at least fifth in all three respondent groups.

13
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Current and Recommended Disciplinary Actions

In the Discipline Follow-Up Study, students and parents were asked to

select from a list of twenty-one disciplinary actions those which were

currently-Used most often to deal with important problems and those which

should be used most often. The original study of educators' views had .not

requested that they distinguish between what is currently done and what

they judge to be, the most appropriate strategies.
, \

Parent and s'tudent responses showed considerable consistency in

identifying the most common disciplinary actions in.their schools. As shown

in Table 3, with one exception the top eight items among students and parents.

were the same. The three actions perceived by parents and students as being

used most often were: sending student to the principal's office; corporal

punishment; and correcting the student publaly.

There was also quite strong student and parent agreement in identifying

the actions which should be used most often. The top four items in these two

respondent groups were: student is corrected privately; teacher signals

held; meeting with student isawareness of problem; meeting with parents is

held to plan fpr better behavior. eea.c.her &nd other educators agreed on the

high importance of three of those items,,With signaling awareness of the

problem ranking eleventh in thg group.

Agreement between students and teachers on the actions which should be

used to deal with discipline problems was also very close. With one excep-.

tion (the item on teacher-awareness noted above),the top seven items in
. /

each group were the same (refer to Table 4). Among the moderately to seldom /

emphasized items, there was somewhat greater disparity. Students tended to

rate the actions they reported as currentlyin use (e.g. sending to office,

assigning extra work) more favorably than teachers. On the other hand, teachers

and other educators viewed particular actions (e.g. withholding privileges;

14
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. TABLE a_

4

,

ir Student and Parent \Mews Re aiding Current
Di4diplinary Actions Used Most Often *

. Student is sent to principal's office

Corporal punishment or paddling is used

Student/is corrected publicly

Student is suspenderbr expelled from school

',Teacher signals;0071,s of problem

StUdentis`seat is" hanged

Whble class" or group is punished

//Extra work is assigned,

// Detention is assigned

Privileges are taken away from student

si..Student is corrected privately .

Student is removed from class activity.

Meeting with student is held to plan for better
behavior

Meeting with parent is held

Other teachers are talked to about the problem

Student is placed in another class.

AdminiStration is asked about the problem

Class is asked to help solve problem
.

Plan for rewarding good behavior is set up

Counselor or psychologist is talked to about

the problem

Student is referred to a social, legal, or other

agency

4

p
- 13

10 13

11 a

12 , 10

13 , 12.

,

1'4 . 16

15 15

16 21

17 20

18 14.

19 18

20 19

Rank Among %Rank Among.

St idents Parents

2'

3 1

4 7

5, i 4

6 6

,7 .9

v'?8. 5

9 11

21 17

* Teachers and other edudators were not asked this question-in the original

study.

fo
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TALE

Disciplinary Actipns Most Often Recommended
by Studenfs, Educators, and Parent,

14

) Rank Among Rank Among Rank Among

Action Students Teachers and Parents
other Educato s eA

Student is corrected privately

Teacher signals awareness of prOblem.

,

Meeting with parents .4 held

Meeting with.student is held to plan
for better behavior

Plan for rewarding good b4avior is.

set up
.

Class is asked to help'solye problem

.1 3 V'

2 11 2

3. 1 4

4 2 3

5 I 5 , 6-

6 6 11

,4
. . 7 14'

stsp expelled from
4,

8 .14' '13
....

: 9 9 5'

10 12 7

4 16 15

12 21 20

13 4 '10

14' 15 16

. 15 A 8 12

...1

16. 10 /8

17 18 . 9

1.8 20 '17

19 13 19

20 17 18

21 19 21

Student :s seat i changed 7

Student is
school .

to

Corporal punishment'ar paddling it used

Student is sent to'principal's office

Extra work is assigned

Student is placed A other class

iVPrivileges are taken a
l

from student

Detention is assigned

Counselor or psychologist'is talked
to about the problem

Student is corrected publicly -

Student is removed from class activtpr

Whole class or group is punished

Administration is asked about the
problem

Other teachers are talked .to about
the problem

Problem is referred to a social,
legal, or other agency



s'
-s-cltsulting counselors; correcting student Publicly) in a mare favorable

light. Parent responses displayed very low frequencies below.the top
I

seven,rankings and thus cannot be meaningfully compared beyond rioting the

consistency with which those highly rated actions were preferretl.

1sL

Overall Assessment of School Discipline

The original and follow-up instrument's asked respondents00 provide an

overall assessment of school discipline. Results of two items reTated,to

this pQrtiOn of the survey r6ealed some clear differences in perception.
p .

Teachers were much less satisfied than students or parents with s6hOol disci-

pline in general. Nearly half the parents resporiding (49 percent) and over

half of the students (57 percent) felt that, discipline wa ur4ntly,satis-
- b gi

factory in their schools. The majority of teachers (53 percent)-ralted -

.

discipline as,less than satisfactory; much smaller percentage of

these resporidents (7 percent) called dilcipline very poor at present.
Z'-- . -_ .

*

/ '
In reflecting on current school discipline in relation to the past, . t

4.71' Pr

'

students and Parents again werl more positive in-their judgments.
,

. Tepchers

cCiMparing current di with what they rec led ten years agd nearly all
47-

. .

,/
rated thepresentsituation worse (41 percent) or much worse (45 percent).

Students and parents, whoi'e responses reflect a narrower perspective-on their

local schools, were more divided in their,assessments., Students generalTY

found discipline to be abo the same (40 percent), while parents felt disci-

Aline was a greeter (28 perc nt) or much greater (38 percent) problem, but

not with thr-degree of consistency exhibited by teachers and other eduodt '-
g
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"If* DISCUSSION

Resuits of two parallell§tudies investigating sciwol disci line have

provided important information concerning the views of teachers other

educators, students, and parents. The appearance of major differ ces i

the discipline problems perceived as highly important by teachers, udents,

areas

receiving strong.sup ort in all three respondent groups involved a thetic

or inattentive beha ior. Generally,)tbe leading problems reported by students'

and pa'rents requires further discussionrd study The only probl

or parents were given low to moderate emphasisiby leachers and

and vice versa. The-extensive discrepancies found in the e two studies, which

iniiollied large stipples of teachers and students, must bp interpreted as impor-

tant el'idencerof seriously conflicting perceptions'and assumptions about

16

r educators,

sobofpl disdipline. Steps need to be taken to stimulate discussion of these'

f

stimulate

and promote aOared2.understanding of the problems whicbupre and
,

shouldbe regarded as most 'important. Closer agreeent on he-nature of the

problem ,iced is a prerequfsitp to successfurgroblem solving efforts.

Further; the strong agreeMent coerning apathy and inattention as

leading discipline probleMs (in themidst of an other,vise divergent set df
c

responses) suggests the use of this general area as a starting point for;).
yr,

improveme*t: Communication needs to be-initiated g studenp, educators,

and parents t thetchool or district evele/to generat: ideas and begin
,

wOrk-onal eviatihgt liese complex problem

To pr(pvide a context for examini inattentio , and other key.
.

discipline:j4robiems, it will be helpful to uti 4e .the infermation about

related'conditiops or influences gained in the -e two studies. Al groups

agreed, for exampleithat outof7school factor are most influential.

.

'However, they.differed.considerably in their erceptions
1

of the specific



t

RJ

out-of-school inflIces which have the greatest impact on school.discipline
t

problems.-. Som), e of theSerrsTEE7iipeer pressureS, can often be altered or

moderated through teacher iritervehtion, like others (e.g. improper training

'at home) are'less likely to be substantially affected by school personnel.

4 In'neither study, it is important to note, were curriculuar/instructional

factors given muchltmportance, although researchers andtheorists believe

they have established .important links between curricular/instructional prac-,

tices and classroom behavior. Several school and classroom related conditions

and influences did receive considerable emphasis in one.or more respondent

groups, enabling researchers and practitioners to pinpoin key discipline-

related factors which are at least partly under school control.

J
' Results of the two studies demonstrated 'in tant simileHttes and

differences aiming teachers, students, and pare is with respect,to disciplin-

ary actions. -There was strong agreement demonstrated about the.actions which

should be'taken to solve leading discipline problems. These widely supported

strategies involve improvem' t-oriented conferences with students, meetingk

with parents, and other per onal rather than group or administrative approAhes.

Certainly this expressed accord regarbingthe acions likely to'be more effec-

tiiieshould be explored further. ht shouiid be used as a basis for investigating'
I

programs and processes designed to help mbre
-'

teachers adopt these paiferred
1 - ,

\ .

Another important result of the two sjtudies hich merits flirther 'study
-.---.

it

is the 'sharp divergence between the actions which tudents reported as most

frequent]) used in their,. schools and those which teachers named as the recom-

mended techniques. The findings of these stuaies suggest that t ere may be
1

a sizeable discrepancy between current disciplinary pActices an those which

..,

educators profess to use. The extent of this gap and the reasons for its

.
techniques where appropriate.

eI

actual or perceived existence require additip nal study if pbsitive action is



a

to be taken to improve school discipline. The need for this type of

investigation is underscored by results of a recent survey of school admin-

istrator* In this AASA Critical Issues Survey,4 responses by over 2,000

administrators indicate that school'; districts have devoted more attention
.

to punitive measures than,preventive and developmental measures They urge

assertive leadership (beinning with top level administrators imed at

improving instruction, promoting parent and student involv -n-t, and develop-)1

ing effective inservice programs., I

!4-

A study conducted by Daniel Duke also emph zes the trace the

apparent existence of "percept461 dissonance" ws of adminis rators,

teachers,Thnd students-4 This phenomenon could account, as Quke points out,

A

for a good deal of the unCertainty and inconsistency associated with our

current understanding of school discipline and.ogr approaches to solving dis-,

Aline Rroblems.5 Researchers, theorists, and practitioners should make a

concerted effort to build n the information we how posess about the per-:

..iception's of various groups regarding school discipline. Studies are needed

N_.

to more thoroughqoy depict Me., nature of current similarities and differences

in perceptions and practice . At the same time, an improved conceptual frame-.

g

ovork is needed to give direCtion to the development and applicatiOn of effeC
,

tive strategies i t'he nation's schools.

d

'4Ben Brodinsky. Critical Issues Report: Student Discipline.Problems

and Solutions. American Association of School Administrators, 1980.

I . .

5Daniel L. Duke. "How Administrators View the Crisis in School
Discipline." .Phi Delta Kappa'', Oanuary, 1978, p. 325-30.
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