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During ‘the sprJng of‘ 1980, representatives of the I1linois Speech and
Theatre Association .met with staff members of thée' I11inois State Board, of
Education to discuss and
munications. - Following this initial meeting, the“I1linois State Board of
Educatfoh and the I11inois Speech ‘and Theatre Association' formed -a special

* Natjonal . Basic Sk i11s BImprovement . rogram’ which designated oral com-

respond -to the need&for materials in ‘oral com-.

- .
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* task’ force to 4evelop materip]s and %; research the needs created by the-

munications as being one of the four
specia] task force on bas1c oral comm&pdcation skills included:

“Philip A, Gruy, Northern IN1inois University (Cha1rperson) A\ -
Pamela Cooper, Northwestern University = - ' B L\
- Scott Lebin, Elk Grove High School"
M1na Ha111day, Il]inoisiétate Board of Eduration, Program Planning
-and Develgpment _ ‘. ‘ .
Maxine Joyce, Macomb High School S -
John' Sharphain, . I11inois State University
_.Joann Tuttle, Maroa -Grade. School
. ud Williams, Wheatgn North High Sdhoo]

-

" The task force dev Joped a. document 1dent1fy1ng sequentia]' ora1 com-

munftﬁt#tﬂF"F?T*s,\ﬁ# -12:  "Basic Oral Commyfication Skills: A Program
Sequence for I1linois Schools™ - along with ofher related materials. As. a
companion . document, ‘this publicdtion, "PareAts as. Teachers: Helping Your

asic 'skills areas. Members of the _

Ch11dren to Become Better’ Commun1cators," was also developed " specifica]]ya

for use by parentsc. The c0ntr1butors to-this document are:

Pamela Cooper, Northwestern University (Chairperson) ', v
‘Kathleen Galvin, Northwestern University

Donna Ogle, Nationa1 College of Education . . S
Paulette Kappes, Crow Island Sch001 Winnetka | . - o
Joann Td?t]e, Maroa Grade Scth] . "o ' ‘ S

I wou]d Tike to especially- thank these educators who both conce1ved of the "
idea and need for this .document and who are offering their services to see

that™ it 1s 1mp1emented successfu]]y in I1linois. S . TP
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S T . Donald’G. GiM
' ) S - - State Super1n::?A%nt of Education
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: T ~ INTRODUCTION

'ﬁ'} . - //) ' . . S |
. : In 1979 Public Law 95-561 stab]ished a nbw T1t1e II of ‘the’ E]ementary and
—1 Secondary Education Act of~”1965.. Included in.this new basic skills legisla-
L. ‘tion was "effective - communication, .both »nral and written " ThUS, oral

' communicat1on became the fourth basic sk111

( The State of I11inois recogn1zes the importance’ of hasic skills 1nstruct1on
‘1 and the necessify for a State Basic .Skills program in order to fully .

- implemént the State Board goal that "Every school system should assure that
* its students are prepared to leave schoal with the ab111ty to. read, write,
.. and speak" 1og1ca11y and effectively." . N
Vv | b

The State of I]]1nois has developed a comprehensive, statew1de Basic Skills
Program coordinating all federal and state funds: The program does not
- focus on new programmat1c ‘emphasis.yor act1v;t1es in »the schools, -but has,
} instead, “as its purpose to assist local schools to do a better JOb with thp
ex1st1ng educational resnurces :

The Basic 0ra1 Commun1cat1on Skills Task Force, estab]1shed by the I1linois
State Board of Education and the T11inois Speech and Theatre Association, is
deve]op1ng and coordinating resources toward the improvement of instruction .
77 in basic oral communication skills. A document, "Basic Oral Communication . )
Skills: A Program Sequence for I1linois Schoo1s'-l has -been ‘created for use
by school perSonne] It outtines the general structure for sequencing
. instruction in oral commun1cat1on,/g;eschoo] through grade 12

Because the 1éarning of oral.commurnicatiotskills can take p]acg in the horme
environment as well as the ‘school, the task force was commissioned to
develop .this companion document to “"Basic Oral Communication Skills: A
Program Sequence for I11inois Schools." This booklet is designed especially .,
for parents. The purpose -of this document is to develop- a means by which
parents can contribute to improving thb oral commun1cat10n sk111s of'the1r-

' 'ch11dren , -
L . COMMUNLCATION BEHAVIORS B -
‘ when we ta]k about * cogmunication, we are referring to. the ability of '
-~ children to put verbal and nonverbal language to work for them. Ch11dren s y
: comiunication behavior affects how they ‘ipteract with others, both in
- sending and receiving messages and eventually determines much of their
- future  interpersonal relationships. These relationships will have a
- 4 tremendous effect on your child's self-concept. A child who is, praised,

listened to and encouraged to communicate will develop a- pos1t1ve self-
concept. Additionally language development affects your ¢&hildren's develop-
mept of other academic skills.: The ways young children use language and
respond - to 1anguage shapes their use of wr1tten language, both as readers;
and writers. , : '

. Some peopﬁe 1mag1ne that.because their children can talk there is no need t
~ 2, leapn more about communication. et most successful -persons have éf ver
wide range of communication behaviors. They can use many different verbal,

- '
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or nonverba1‘strateg1es in order to meet ‘every circumstance. Such a range
of  communication behaviors only occurs through experience and pract1ce in a’
var1ety of circumstances. .

Communication —researchers have 1dent1f1ed five types of commun1cat1%n in

which individuals should be -profitient as both speakers and listeners:’

informing, feeling, controlling, imagining and ritualizing.* A brief

explanation of zach form .of communication follows: , j e
Informing: \These are communication behaviors in which the pérson S
~function Ts to give information ,or to gain information: for example,’
providing information, demonstrat1ng,, ‘explaining, - questioning and.

%" answering., : o . R

: 4

" Feeling: These .are communication behaviors in which persons express. -

fee11ngs and respond to other's expression of feelings: for example,
honestly stating how one(feels, comm1serat1ng, reading another's non-
erbal clues about feelings. T N

Controlling: These are,coﬂhunication behav1ors dn which persons attempt
to influence. -another's behavior, or respond;) to someone trying .to
influence them, for example, persuad1ng, barga1n1ng, refusfhg, suggest-
ing, arguing.

\

- Imagining: These are comnun1catjon behaviprs in wh1ch persons’ funct1on

.

"'Ig ~ o

Ritualizing: These are communication behav1ors in which persons engage
in soc1a|iy appropr1ate interactions: for example, . greet1ng, }eave-

tak1ng, part1c1pat1ng in verbal games (pat-azcake).

',Commun1cat1on researchers Suggest that every person needs to deve]op a wide

. range of forms of ‘®mmunication. Then, depending on- the circumstance, a
‘child can select a specific strategy. Thus, a child.may be ao}e td show

anger by yelling, by stating how angry he/she feels, by wa1k1ng away to calm

down, by engaging in a constructive conflict. , L /

After making a cho1ce, a ch11d shou]d be. aoﬁe to do 1t, not just think "What
I should do is . .-." For example, it does no good to know you should. state
! that you are very angry if you can' t find the words or gestures to convey

that message.

‘was I ‘successful?

I yell at my friend and -he doesn't talk to me anymore
have tried to ask

Should I have—tried to talk about ‘my feelings? Should
why he took my bike before I startéd to ye]]? _

F1na]1y, a ch11d should be able to judge the'effect1veneiilof an'action. If

?Deve]opdng Cannunicat1on Comgetence in Children (Eds ) R.R. Allen and
Kenneth L. Brown. Skokie,” IL: National Textbook Company, 1976. See also
* booklets: "Development of Functional Communication Competencies: Grades
Pre-K-Grade 6 and Grades 7-12." (Ed.) Barbara Sundene Nood ERIC ‘Reports,
Speech Cannun1cat1on Association, 1977. . R

@ .
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in imaginary situations: for examp]e, agting," story-te]]1rg, specu]at--. o
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Thus, a chi]d needs to develop. a wide variety of . communication behaviors,

Gé&neral Guides:
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o
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needs to select an appropriate act based on specific circumstances, needs to
be able to’ perform the act, and needs to evaluate the effects of his or her

own actions

' Because commun1cat16n is such. ‘a eomp1ex and dﬁﬁpdamenta] behavior, 1t,
. deserves continuous and focused emphasis in the h

Unlike other school
subjects which children may not encounter until reaching .school, communica-»

tion. is learned at home ‘before any formal education occurs, and children # ..
contjnue to _gain lessons in communcation from home during all the years they

attend school. «For example, from infancy your children have been bombarded

. by communication: Smiles, frowns, statements about. feelings, directions,

questions, and countless other -messages about daily 1life in your home.
Thus, parents, brothers, and sisters are the - primary . communication
teachers. . Since fami]y.is the first classroom, your commufiication behavior
becomes critically important. Although you may not consciously attempt to
teach your child to communicate, you serve as a model, a very important
mode1 for communication-learning. Children are more 11ke1y to learn through
modeling,. especially the modeling of ptople who are important to them. _
Thus, parents who enjoy commun1cat1ng and who are able to model a wide range
of commun1cat1on acts prov1de thelr children with pos1t1ve models. “eup .

The following gu1de11nes and spec1f1c activities should serve to help you
broaden your chi]d s communication behaV1ors : , ,

at

- THE PARENT ROLE -+ . - SN

1, Try to take time to listen when yOUr child wants -to tell- you something,

.. If you cannot stop what you are doing at the time, ;zmem?er to ask your ,
» child ]ater ahout the subJect J X

2. Share things about yourself with your children. Let them -see you as a
full human being who has many.different feelings. Tell them about what
.makes you feel certain ways, such as sad or happy. Be sure ' to.tell them
yeur positive feelings about them, how much you care about them. Also,
if -you are upset with them, tell them how you feel and why yqu fee] that
way.,

 3. Let ch11dren 1earn about descr1pt1on and explanation. - Explain th1ngs<)//r‘ i

you are doing as you are doing them, such as following a recipe ,or
repairing a broken toy. Ask them ﬁo tell you how they do this, such as
their rules for a game or how they made a particular drawing. Ask_for
_their opinions and feef1ngs on a var1ety of issues. i

s

.
’

4. Encourage your children 'to  1earn to make decisions on their own. A .,
child who has learned to respond to simple choices, such as "Which
sweater do you wish to wear, the red or the blue one?", will eventually
be w1111ng to make decisions about more comp]ex prob]ems : )

‘5. Be, w1111ng to 1isten to a child's persuas1ve message--encourage him or

-

her to_take stands and explain reasons for them. n‘\
RN : e

. . .
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6. Be willing to admit a mistaKe or- change your mind on occasion. _ 4 |

7. Let your children,.take part in negotipiibns, such as agreeing to do
certain work for a particular privilege. . : o

.8, On fccasion, let a child take ja ]eadefship position, such as:1eading
= grag¢e or Jeading games. -, Y ) ]

9. Encourage.children. to join anfzations’-4-H,'Gir1/Boy Scouts, school °
clubs--which give them a chance to interict with others in a variety of

comunication contexts and use a variety of communicatio\ behaviors.

10. Communication learning is not 611r serious business. -Use verbal .and

nonverbal language fo* fun. Encourage your children to role play using

your children stories and read to them aloud, then listen while they
tell you stories or read pgetry or stories to you. - v,

different vojices or movem%:ts,‘ﬂressing up and actiny out stories. Tell

11. Most children need guidance learning everyda socigl mituals. Help your
child learn how to deal with .ordinary Jscia1 ‘situations appropri-
ately--dnswering the phone, introdicing two people, expressing
gratitudeiAtaking turns im\?,conversationn, . ‘

S

poems, 4-6 graders use jump rope«jingles,. 7-9 graders use codes and

12. Infants babble, preschoolers rhyme wordﬁi\;?-3 -gradérs .use $ongs and
se slang. Encourage your

speak in. Pig Latin, and 10-12 graders
children to ?ﬂay with language in these ways.

“The following list of age;appropriate éxerci%gsﬂsﬁou]d serye as examples of

specific techniques you can. use to help your “childrerf deve op -their inform-
ing, feeling, | controlling, imagining and “ritualizing competencies. ~ Some
activities can be used for a variety communicati behaviors, not just
for the competency f;&\

you to think of many other ways, t8#help your child develop a wide range of

comunication behaviors. Every interaction provides an opportunity for a
child to learn about cgmmunication.

which it gisted. Hopefully these will stimulate

A\
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Preschool

)

>

- Informing:

1.

*

Play guessing games with your :.child. Locate. a picture in a

picture. t is . . ." Describe /the object and have your -

- child guéss what it is. Ask>your child to descfibe an gbject

magazine. J@]] your child "I am thinking of soTthing in this

that you fan guess. . . o,
) 2.- Encourage your child to start a col]ectfon:” shells, coins,
’ tradin? cards,. toy cars, doTls, etc. Havé your?child spare -
his collection with members of the family. -
) 3. Také a walk around the block. Have your child, tell you what -
she/he observes in the ﬂbi?hborhood. ‘
Fedling: |3 o K ’ v\
1. Provide plain paper plates and créyons. Té11 your ‘child to
' draw. a face on each plate depicting different emotiony: i
happy, sad, angry, etc. Ask_your child to tell you what ma . .
her/him happy, sad, etc. Express your own feelings at is ¢
time. o ' , \
2. Cut ,out cartogns an} comic strips. Ask_your child to describe 9
) = what each person in the picture is, Fe€ling. * How does the
‘ characten w his emotion? Have‘ you ever  felt that way?
) Whe?? ‘ | - \;/// .
. .Controlling: - R I o~ .
- . g : , L ,
~-l. At bedtime, when your child is ‘reluctant® go to sleep, -ask
- her/him to give y%u”five good reasons she/he’ should stay
up ten more minutes. s o -
Imagining: ‘ ~ ' . 3
1, Create a "My Wish Book" with yohr‘chiﬁd. Have her/%ﬁm dictate ﬁ\§;;
a gt ry to you.. Write down what she/he tells you by putting .
~ ong Wish on each -page. . Have your child illustrate her/his
book. Place youn, ch#ld's picture on the cover” and include y
your child's name in the tjtle. X Co- <
‘2. . Provide ,puﬁpeté for your child to play wi&h.v v Encourage * \;
her/him to give:puppet shows for family;“friends and neighbors. :
. . 4 : ' -~
Ritualizing: ' - Lo . ‘
- ua ,ng f) ’ ) . _', M _J
1. Teach yqur child simple songs and nursery rhymes. Start the
rhyme a:H 1 your child finfsh it. X
. . » . . A
2. . Provide a play telephone for your child. Have her/him pretend ) .-
. she/he 1s calling up Daddy, GranHmother, a friend, etc. '~ .

“ B . V4 .
) E ° ~ : o_’
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. Kindergarten -- Third Grade » - .

o ﬁorming: ) ) '

4 .
. ] . \ * Do ,

. ' 1. Provide a tape player for| your child to“-operate. -Engourage
! her/him to create.a 'v;hanné] T-A-L-K Aews program with major

»

news stories, weather, ¥ports, etc. Have your child play

his/her news program for the famﬂy. . ’
© 2. At‘]unchtime, ask your child to give you directions for making
' ~a peanut butter and jelly sandwich. Follow her/his instruc-
- .tions exactly. If your child says "Put the. peanut butter on

the bread," place the jar of peanut butter on top rof the y
unopenéd loaf of bread. Quickly your .child will learn*to be
more Specific in giving directions.

' - ' 3. Provide your child with drawing paper, crayons and markers.

-[' ‘ ‘ Ask her/him to create an invention (Rxample: Fantastic/Flying

Lo “Machine). Ask your child to descri e-.h1§[he? »invention and
< 7 . Now it works. ' ' ' v o

M L)

Feeling: . o AN

Voo . 1. Select two different books by the,same author. Read aloud and
3 o~ ask your child to compare them. Which “book does she/he 1ike .

.o "~ . " better? Why? Ask how dges the book make you feel? What is

: B your favorite part of each book? Why? : :

. 2. Cut’out interesting/pictures from magazines, newspapers, etc.

~ Tape a different picture on your refrigerator door each ‘day.

! . -~ Ask your child to descrjbe what is happening in the picture.

Ty . How does the picture m’ke\ber/him feel? . .

¢ * 3. Encourage your child to create a "My Favorite fhings" scra&-
. book by ‘giving her/him old catalogues, magazines, staplad
v . Sheets of drawing paper, —scissors, glue,/and crayons. Have
your child" cut out pictures of her/his favorite toys, games,
‘clothes; sports, foods, etc. Ask your child to explain why
* she/he selected those particular favorite things. .
Controlling: , : ! . N
AN Y . :
" 1. Encourage your child to find humgrous items in the house that
o , she/he would like to try to sell t< other members of the 4 . )
\ 4 - family: an old:gym shoe, used tube of toothpaste, etc. —
}

-
-

. Imagining: ' o . o

) 1. Set aside time when ygahd your child can b? alone to vieW
L her/his baby:photo album or collection of family photographs.
g _ - A;ﬁyour thild to imagine when the picture was taken. What

8 \'1 ; you! think each person in the photqgraph might be thinking, o _
T ' feeling, and saying? v ) . i '
Lo

¢
»

I 2 . ) L i , ,
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2. Have your child m;te and decorate %W puﬁﬁét.s\age out of "an old
cardboard box. ovide materials for your °child to create
puppets from old socks, paper bags, etc. Encourage your child
to perform weekly puppet ‘shows with his/her classmates.

3.° Plan a monthly family entertainment show.- Hav7/each member of '/;
the family perform: tell jokes, sing, dance, /play an instru-
ment, etc. '

Ritualizing: |, ' . - )

1. Provide a diaee in your home where your children can play
"Let's Pretend." Collect old hats, ties, purses, shoes, etc.

y “and place them in ‘a° Let's Pretend Box Encourad® your
children to act out different characters introducing them-
selves in a variety of settings: 1in the park, at a P.T.A.
meeting, outside a movie theatre, etc.

. U ' /

2. Select a variety of humorous poetry books for your child.
Read different poems to your child. Encourage her/him to
memorize her/his favorite ones, and tell them to other family
members. . -

3. Have your child retell familiar fairy talés and ‘stories.

(Cinderella, Three Billy Goats-Gruff, Goldilocks and E;e Three
Bears, etc.) _

1
P]ay the game, "I'm going on a pignic and I'm going to take
.". Ask your child to copy what you say and

add"h r/h1s own item. Keep taking turns until one of you
forge§§. oo

———— e
’
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Grades 4 -- 6 -

n\ -

L

Controlling: ) - o

1. When there is a disagreement about whatjy TV program to view,
use it as an opportunity for each fami9y. member to- try to
persuad¢ the others to watch their choice. Be sure to allow
each person time to be heard. Give even the least verbal
member equal time. : . .

. ) v’
2. Arrange that one ning*a week children plan the evenifg meal.
Have them decide what should be served, explain why, and help
* prepare the meal. Ve

3. Have your child design an advertisement for something she/he
likes (ice skating, reading, playing games) and persuade other
family members to 1ike it also.

. ] v

Informing:

1. Provide your child the opportunity to ga#n {Information. For
example, when shopping with the child, have the child ask the
. 1esper%22 for~assistance.

+
. 2. Encourage a younger child to interview an older child im the
family on a topic she/he desires to know about, for example,
what will the teacher or .school be 1ike; how do members of a
club act; what books did thg;child 1ike at the same age, etc.

3. Use family p]annif?fo vacation as. a time to build -
children's skills in Otming. Have each family member
research a different geographical area, become an “expert" in
that area, and explain about the area to the other “family
members. [ A decision about where to vacation or where to go on
an outing can then be made based on time, finances, family
interests) ett. ‘ .

-~ et

Feeling: : | .
» 9

1. - Havé ypur child decorate her/hi$ room with collages\ she/he
makes “to Y&pict' her/his feelings, moods, tikes/dislikes, etc.
Discuss with your child what the collages "mean" or signify.

-2. Talk about feelings with your child. For example, when your
- child teWs you about an incident at school, ask "How-did that,
/ make -you feel?" Share your own feelings about a particular
/ t .
Jo situation, ‘ —
- g

Imagining: ©

J . _
1. - Play "what 1f...then"_d&me. Have-egach family member think of -
a situation and other family members dfscuss what would happen

Af ::5 situation really hi:afned.
4 . — _

"’{_ 11
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Have -your child retell her/his favorite TV show, movie, or \

2.
book. . Ask her/him which character she/he identified with and
why-. . .
3. - As a fami{Ty, read a story to its .climax. Discuﬁs.or act out
Pow the story might end. "~ Compare your family's ending to the
‘ real ending. -
Ritualizing: ' ' / )
1. Ercourage your children to tell Jjokes, ghost stories, poems,
etc. 'Share the enjoyment of thefr humoq&gt home.
. 2. Have your childiinvite a friend .over for dinner. Talk about
how to make introductions |before the guest arrives: Then have
. your child introduce her/Mim to other family members by saying
‘ one thing about each family member. L x\\
3. If your family says grace, let your chigd lead “it.
s 4. When meeting new people, 1ntrodyce.y0ursle and allow children

"

to introduce themselves.

e

-
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o ~ , .

‘Controlling: .

i. " Have yodr child’ convince aﬁiL]der brother or sister to -take.
‘“her/him to a movie, allow her/him to borrow one of. their most

i

"treasured" ‘possessions. >~

s

V7 e 2. Have your child utilize logical arguments-~for example. have
‘ .. +him/her discuss "why I should get a larger allowance." T

P -

S _ Informiqg: ) |
e AR (A Have yeur child teach yoy somethihg shé/ﬁe gbes well, i.e., a
’ ; ) dance step. Listen carefully and- ask - questions to help

_ her/him elaborate. = = - ) o
- , 2. As a famity, investigate your family heritage. Make a family
' - photo tree, Have each child choose a family member and tell -
Ca about her/him. Interviewing grandparents can be a fup source

v of information.. . - T s . ‘

S “ 3. Play the game "Person, Place or Thing." (Eachifami]y!member

_-

.takes a turn, thinking of a person, place, or thing., Other _

family members .ask questions that can be 'answered with yes or.
no responses.- Sét a .limit of 20-25 questions. - Whoever
uesses the person, place, or thing takes the next turn.
o ‘%Particu1ar1y good to play while traveljng.) - » '
‘ e . ; \ : }/‘ g (' : o .
- Feeling:" ' 7z ' A D
' . - VA y
1 .. 1. . Play "Feeling! charades. Family members divide intgé?%Wo :
- - teams. - Each team writes situ®4ops on"small pieces of ¢paper
' and puts "them in a hat, jar, or some type of container, Each
: o g team member takes a ~tung,.dr€hiqg a slip of paper from the
5 V@’r,' v other team's cantainer, pantomime“the situation as well as how
’ . they'd feel jf they were in the situation. Other team members
. guess t hju@t ion and the ‘feeling. Each pantomime is.
limited to: minutes. The team with the least time wins.

2. ~ Describe to your child various feelings you've had during the
' day. Have her/him describe some of her/his feelings.

- ’

) Imagining: - B

1. P]ay Charades. The process is the same as "feeling" charades
except that team members pantomime titles of songs, movies, TV
prqerams or books. : ' '

~—" 2. Orally make up a story such as a fairy tale, tall tale, eté.

One family member begins the story and each family member add:
to it until the story.- is complete. . : '

o d

© . '
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Ritualizing:.

1.

&"—’ . . . '-=‘

C ‘ Yy .

During dinner, discuss dinner rituals. Discuss such- questions
as: Do 'you say grace? How long does dinner usually last?
What topics are not discussed? How important is it to be on
time to dinner? How do you know when you can leave the table?

Discuss approbriate behavior at parties--slumber. parties;
school parties, boy-girl parties. When your adolescent gives

.a party, have her/him introduce guests to the family. Discuss

ways to end the party.

Encourage - active 1listening habits. If children arer't
attentive to each other, insist_for one meal or conversation
that no one can talk untdl thi& ve repeated what - the other
speaker commun1cated

When ch11dren ‘discuss schoo] and their interactions there, . ask
them what "kind of language they use, in classes with. their
teachers. Discusy how important the use of more standard
English is in formal settings. You might mentjon that you,
too, shift your level of formality depending on ‘the situation.
you are in. When is slang appropriate? Do your children
notice how adults respond -todifferent levels.of intepaction?




. - . . - 0 . o ' % L .
Grades. 10 -- 12 A . { . ol

.- Controlling:

1. 'As a fhmily; list some current problems in your faﬁi]y.'
Defing‘the_causeS‘from_each family. member and discuss possible
solufrions. Try toy listen to eath other without arguing or
inteé¥rupting. ~ . ) ’ : ‘

A 2. After a newscast or reading ‘a newspaper, discuss with your ‘

' " gdolescent the issues and encourage her/him to be persuasive

- f/Aabolit her/his view. - :

Infbrmig/: - . o ’ ) o

< : LN . .' : ‘\
~~" 1., When a need arises, take time’Dto -ask your ' adolescent to
. explain to you something she/he is an "“expert" on--the latest
% ' fashion; or car m‘ainténancg.g P ' .

/ 2. Discuss with. youn//iablescent the topics of .importance to
yf her/him such as plans for ‘the future (college, job, etc.),

) VAN . . draft, favorite teacher, .favorite subject, politics, community

g 7 - issues, etc. . . .

' ” ' ‘ b

/ : - 1. When a conflict arises between you and’ your-.édolescent or
£ between any members of the family, ask the ‘persons involved in
P , the .conflict to try and "put themselves in the other person's
: ) shoes." Discuss how the other person might be feeling and.why.

Ao - 2. After seeing a movie, TV program;~or reading ‘a book, discuss’
/, - with your-adolescent which character she/he identified with,
why that character felt Egg way she/he did and ‘why, ‘

-0

Imagining: -
o o 1. Afte} a newscast or reading'the newsbaper,,discuss with your
adolescent what it would be like to be the persoh in the news
. story, what might the person's motives be, what would your:

adolescent do in-a similar situation. : o -

e : 2. . Have a guest from another culture to your home for dinner.
' ‘ Read about the country. Think of questions to ask  your
guest. Listen attentively. After the guest leaves, discuss
what it would be 1ike to be a member of that culture.

»
»

‘;-QQ RitualizingE
: -1 Discu§§ dating rituals with your adolescent--who pays, who

* ‘calls who, time.adolescent should be home, whether date should
come to the door, etc. -~

<

)
- Ut
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2. As your adolescent is app1y1ng for jobs d1scuss interviewing
' r1tua1s--ap ropriate dress, questions normally asked by

o . employérs, ueqjﬂons your adolescent m1ght want to ask, etc.

. - 3. Fract1ce translat1ng some‘s1ang, 1nforma1 behaviors into more
formal adult interactions, Yoy can use such common inter-.
-actions. as greetings for adults compared to close friends or
¢ ways to thank strangers compared to ways to “thank close
* fr1ends for favors rendared.

. -

}‘~ .
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