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WORLD EDUCATION T AMERICAM SCHOOLS

A HANDBCOK FOR SCHOOL LIBRARIANS AND TEACHERS

°

\

?01ga Slouka and Zz.J.Slouka"

3

FOCUS: SCHOOL LIBRARIES AS AGENTS OF CHANGE

This handbook represents algrass root,_oractlcal approach
toward strengthenlng the "international dimension of precolleglate
educatlon. The arguments for bulldlng up the 1nternatlonal com-
ponent of elementary and secondary curr1cula in American schools
have all been made -~ often eloquently, always persuasively.
Educators, school systems, ‘state departments of eddcatlon, Spec1al
groups rublic and pr1vate, federal task fortes and pres1dent1al
commlsslons of 1nqu1ry -- all have expressed serlous concern

.'about the need to overcome the grav1tatlonal pull of egot1sm,
cparochlallsm, and.narrow natlonallsm penetratlng the educatlonal
. \

process, and'to brlng about a sounder balance through 1nternatlonal

and ‘global perspectlves

over the last two decades, great energ1es have been ‘expended
to accomplish the desired change.  Yet the dents made in the
problem are still very shallow,_yery rare, and ofteh rather tem—O
porary, powerful social and economlc forces, fluctuatlons in public
lattltudes,.as well as, the 1nert1a of the'decentralized educational

system, tend to fill in the open1ngs that have already been made,_

"In the cont1nu1ng, w1de spread search for solutlons the

N L
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greatest amount of worx hes been done at the top. The need
for strengthenlng the 1nternatlonal d1mehs1on of precolleglate
educatlon has been thoroughly ratlonallzed sophlstlcated --

whether 51mple or comple\'—— methods of managlng the educatlonal

tasks have been developed organlzatlons at all ‘levels have sprung

up and a multftude of broad programs have been launched to susta1n,
-.‘moblllze and "’ expand interest and efforts. Due to the sheer welght
) ';and serlousness of all these undertaklngs, some of the inter- -
natlonal orlentatlons have started to seep 1nto the classrooms
and, here and there, have taken root. ‘ o
The schools or, more. prec1sely, the classrooms Wthh have
responded pos1t1vely to the need usually have done so-~in response ' ;i
to two factors. A spec1f1r one -- an agent of change the teacher
-h1mself or herself .a strongly motivated and 1nsp1r1ng staff

\
member; an 1nfluent1al and understandlng part1c1pant in the w1der

r-~ .
B

sChbol”cémmunity. The more general factor has been the social and

edtcatlonal cllmate of-the school -- at leasL a general tolerance .

if not recept1v1ty or eyen propens1ty for change.'
/

In ‘the many theoretlcal and - sometimes pragmatlc attempts to | R

identify 1 Amerlcan elementary and sec0ndary schools the agents.
-.0of change. and to deflne the elements affecting the{cllmate of
receptivity-for internatlonally—oriented education} one<whole

class of educators representlng a potentlally rich resource- has

o
been largely neglected and’ often entlrely overlooked -- the school

1brar1a1.

For very many school librarians,. th1s is noth1ng new. The
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profess1on as a whole reglstered cons1derable progress materlally

“

and in terms of obta1n1ng faculty status and pr1v1leges, “put that

progress has not been matched by an 1ncrease in the llbrarlan S

educatlonal functlons.u For varlous attitudinal, economlc, tech— _ -
o

nolog1cal, and organlzatlonal reasons -- some of them self -inf lltted

by the proféssion --- the contrlbutlon of school llbrarlans to the mwl

c e

tlearnlng process has remalned .at best, very marglnal and even‘
where it may have been in fact falrly substantlal it has gone
unrecognlzed _and therefore uncultivated.

Yeththey represent g vast reservoir of talent and learnlng,
and those among them who have survived 1ntellecually and emotlonally
the long years on the perlphery of the educatlonal process -- so
'close to them and yet so far -- are eager to join the’ 1nstructlonal
effort both as a juStlflcathn of their faculty status and as. a

profess1onal and intelledtual self- fulflllment. In quantltatlve_

'-’terms, the reservoir is large - upwards of 40,000 persons. ‘Quali-

'tatlvely, 1t is unknown and largely untested all one canasay

is that their educ;tlonal preparatlon, the1r 1ntellectual potentlal
and their profess1onal motivation could and should be better .
tlllzed and developed than through the customary tasks of pro— "

cess1ng and guardlng books, master1ng audlo v1sual equlpment and

materlals, and baby s1tt1ng to prov1de the teachers frée periods

and to ease the pressures on school budgets. .
ThlS handbook is thus 1ntended as an_ald to schoo1 llbrarlans,
and as a way to strengthen the 1nternatlonal d1men51ons of pre-~

colleglate education at the flrlng llne rather than at the ch1efs—
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~of- staff 12vel The school librarian, in her or his function as.
an educator, is in a naturally central posltron with reference to

\

lnternatlonally orlented educatlon.' It is true that the chlef

" burden for developlng and malntalnlng the 1nternatlonal drmens1on

in.-the educatlonal process falls on, and'ls llkely ‘to continue

L

_falllng on, soc1al SC1ence faculty.r But,'at least potent1al1y,

u

that dlmens1on pervades the entlre currlculum, however constructed

It is’ promlnent 1n languages and llterature, in economics, in govern—

[3

ment, but also in the arts, in the sc1ences, in mathematlcs,tin

thS1cal educatlon and sports,'and in many extracurrlcular

. ~

endeavors and programs. Even when teachers are fullv aware of
the lnternatlonal dlmens1on of theLr respectlve flelds and so brlng
1t out, they necessarlly do so through the fllter and constralnts

af thelr dlSClpllne, the school llbrarlan, as a generalist in’ —
- the educatlonaJ process, sees it 1n all £ them,

T

he second element maklng for the school llbrarlan s central
p051tlon 14 related to the first yet stands apart. The process
Of 1earnlng about the world beyond one 's local or natlonal boun-
darles and. about one's place in that w1der world can be chlefly

accompllshed through second—hand sources rather than through’

"

direct, personal eYDerlences - that 1s, through medla, prlnted

\

or audlo v1sual. And thls ls largely true of” both student learnlng

- as well as. teacher learnlng. The centrallty oF school llbrarlans

<

pos1tlon in thlS area cannot be more strongly emphas1zed and
requires no further elaboratlon. they have the potential of opening

the windows on the world ever w1der and of keeplng them open and

“ ) . s

clear. .

o B . 1
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The practical side- of this, general View lies -in the fact that

a

7 -

the. flow of educational materials is so ‘heavy and of a quallfy so

'uneven'as to make it if not impOSSible then at léast discouraging

~

“for classroom teachers - often w1thout the tools and skills of

evaluation -- to maintain a solid overview of the core of their
\“ .

9

own disciplines.. As to“materials providing the international

diménsion, a dimension often relatively marginal to the discip-

B

linary core or at least perceived as marginal the problem is . i

even- more aggravated and the school librarian S potential con-

«

tribution even more VlSlble.

Whilo this handbook seeks to stimulate the schoai”T”Brarian S

partic1pation in strerthening the international dimens1on of: the

b

"educational process and to suggest some - practical approaches,

-it 'should be just as useful in the hands of the teachers,of

curriculum officers and of administrators w1th educatlonal
ambitions.' Just as the librarian may- function as an agent of change

and initlatively stlmulate others toward international perspect1ves,

teachers and administrators caii, stimulate and encourage their
\school librarian in the same directron if thev are so motivated

and when thev more - clearly recognize the various functlons the -

schbol_librarians can\fulfill beyond filing cards and chas&ng
" .and reehelving books} 7

°
;k

The  aims of this handbook are at once very modest,/and very
ambitious.( The ambition lies in the handbook's focus on school
librarians and is driVen by the optimismithat thisﬂcl ss of edu-
cators has.not been entirely.entrapped-byfthe.manyvconstraints
imposed‘on it bybthe school.systemfwith itsVOperational modes

Q
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and attitudinal rigidities. ‘They are modest it the sense that N

' - Y

- the'approach proposed is'not expected to strengthen dramatica1ly
.the.international dimenSion of precoLlegiate education;rall it

/, . ‘may do, is to help in a'broad hational effort toward that goal, <.

“and even then it cén do so only if the upper levels'of the

'y educational system - those who conceptualize and rationalize

.
A

.fthe educational process, the developers of methods,»the private

.and public ogganlzatlons that support the lnternationaliZing aim
v " !9 .o
' - continue tc- fu]fill the mobilizing, energiZing, and legitimi-=

o

' 21ng functiOns.

. R 9 o - .
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“ﬁWWWHAT'IS INTERNATIONAL EDUCATION?

~

-

‘ ThlS handbook S grassroot approach toward strengthcnlng the
) 1nternational dimenSions of pfecollegiate education simply means
that'we are focuSing on daily school work ~- on the small com-'

ponents of knowledge transmitted by teachers to students and con-ﬁf

sisting of facts, perceptions,'images, ‘and attitudes, of ways of

“

~knowing and of modes’ of ,critical understanding of human life.

-

/ _‘around the globe ‘We are not about to offer a new model-of an -

entire . curriculum, a comprehens1ve and well orchestrated effort

“to expand the.students horizons beyond their national boundaries;

-On the contrary,'we recognize that many school curricula are
~

generally unresgpns1ve to the calls for building -an international
or global literacy, yet in all of them . ex1st opportunities, every

w7 -~

day and in almostNany disc1pline or actiVity, for imjecting, inter—

national components into ‘the educational process. If this ‘is

done cons1stently and well, a snowballing effect may result. There

have. been several reports, some of them from the mOst unlikely
':regions of the Un1ted States, of'. such small beginnings eventually:_'”

triggering new interests among the faculty, nhew concepts among |

.the planners of educational development, and sometimes a fairly

spontaneous curriculum overhaul des1gned to strengthen the inter-”

¢ 1

..national dimenSion in several disc1plines of learning.
"In this manner,'this handbook responds to what has been

'1dentified as."a vast’ gap between the 'superculture' of research,

:_curriculum development, prOposals for drastlc change in educa—'

tion, new, exciting, appealing materials, imaginative new approaches




.

to the study of human behavior; futUre—oriented technology, ‘etc.,

‘ and the realltles of classroonﬁ\and_dbmmunities‘in'Which the 'vast

o,

) *
'majorlty of teachers work and llwe

But. the approach Yfrom below" Also means that thlS handbook

- does not subscrlbe to any partlcular phllosophy or strategy of

1nternatlonhl educatlon ) Many have been developed w1th dlfferent
degrees of. sophlstlcatlon and realism and’gzth dlfferent ultlmate

-

1ntent¥ ‘Somé a1m1ng at the expans1on of knowledge and understand—

- N ' -

1ng of 1nternatlonal phenomena; others seeklng to prepare the new

generatlon for actlve "global citizenship" or even to replace
/

natlonallsm and ethnocentrlsm W1th brotherhood of men. Labels
prollferate: global-educatlon; development educatlon, peace'studies{

world order studies; intercultural educatlon, future studles,

“

o global c1v1cs, ‘and a :number of others :

. Whatever the label, all these endeavors'basically reflect
the age—bld dllemma of harmonlzlng the unlversallsm of human life
with the partlcularlsm offhuman perspectlves and loyaltles |

s . "

ertlng at the end of the rellglous wars in EurOpeoand reactlng
.to the devastatlons that started to- subside . only with the Peace
' of Westphalla of;1648, the,Morav1an theologlan and educator John

) Y‘d

Amos ' Comenius summed Up his case for global education: - &

x ] VI . oo . . S
. James M. Becker and Maurice A. East, Global Dimensions
in U.S. Education: The Secondary School (New York: Center fpr
War/Peace Studles, l972),l - 24, . S —

7

.
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He gave no bad definiti who.said that man was a
"teachable animal." And indeed it is only by-a proper
education that he can become a man. . . . The education
I propose includes all that is proper for a man, and it

A is one™in which all men who areé. born into this world

- should,share . ... Our first wish is that-all men -should
be educated to_ full humanity; not any one individual,

nor a. few or even many, but all men together and singly,
young and old,~rich and. poor, of high and lowly birth,
men, and women -- in a word all whose’fate it iss to be .
born human beings; so -that at-last the whole: df the human
race mayfbecome-educatedbﬁmen~of~all'agés, all conditions,
both .sexes and all nations. "Our second wish is that
every man should be wholly educated, rightly.formed not
only in one single matter Or in.a few or even many but

in all;thingslwhich affect human nature. - . .

A

. Bnd this, a papt of his comprehensive visionary design,

o N

Comenius prOposed/zo the end that’
o - :

o no one pé;ion rises against another, and that no man dare -
. . to stand up and teach men.te :fight or to make weapons,
v ' _ and tHat no swords or spears shall be left that have .
not/ﬁeen»beaten into ploughshares and pruning hooks. = .
(Isgiah, II.4.).% 5 o - :
/ * . , .

7

. N L. : / . . | Ry o )
. Yet the dilempa continued to sharpen; Comenius wrote not only

A .

i , ; Y . ot
- ‘at the end of the religious wars but also at the beginning of the
‘{nétion—state system} "Some hundred years later (in 1772) Jé?n—‘

' L:ﬁaéques Bogssegu, respdndiné to a request by ‘a Polish nobleman

— [

tQ‘pTescribe for more intéhsé nationalism, offered a different

4

formula:

Education ought to give national form to ‘the 'soul of

the people, and gquide their opinions and -tastes in

such a way“that they will become patriots through
. inclination, through passion, through necessity. A

- ./»-
4 -~

* N ’ - [ . . .
John Amos Comenius, 1592-1670: Selections; 1intro. by
_Jean Piaget (Paris: UNESCO, 1957), passim. s -

k7

-




i0.

child, upon opening his eyes, must see the‘nation, and

to the day of his death must see enly that. . . . At /

twenty years of age, a Pole must not - be anything else:

he must be only a Pole. .'. when he learns to read,. he

will read only about his native land. When he is ten

years old, he should know all the products of his/

country; at twelve years all the provinces, its roads, its . -
“towns, at fifteen he should know its entire history; at’
sixteen all its laws . . . . Only Poles should Jbe his

o teachers. . .~ e

Everywhe;e}'ﬁhe'nationalistic.approach has ggnerally survived

*k K ; :
_until today. . Yet there are some major diffé;ences...Eirst of
all, while predomiﬂantly ethnocentric and natiénalistic education

continues to prevail at the classroom level,/it is no longer being

defended at'the tob and rationalized ésfg,désirable goal by those

withfinfluencégon educationalvtheory agd;ﬁol}cy. Secondiy, the

Cow LT

* y . ' '_'._
s Jean-Jacques Rousseau, Considérations sur le gouvernement
- de Pologne, in Oeuvres Compleétes, V. /5; Paris, 1932. Transl. by
Ida May Snyder. - , - : .

/
*% Co . ' 7 - '
On the whole, many U:.S. schools still largely live up to
the educational policy expressed/by the City Commissioner of:; Common
- Schools in a letter addressed in/ 1896 to the Mayof of New York: "I.
“consider it the paramount dutyébf public schools, apart from the
educational knowledge to be in tilled: into our pupils, to form
_American citizens gf them,. to/take up and gé&ther together all
the heterogeneous elements of this cosmopolitan population, and
through the crucible of the jpublic school to fuse and weld them "
into one homogeneous mass, obliterating from the very earliest

moment all the_distingpishlng foreign characteristics and
traits,. which the beginners may bring with them, as obstructive,

~warring, and irritating g¢lements." As quoted by Rose L. Hayden.
‘"Tnternational Education: What's It &ll About?", International

Studies Notes, v. 4, npﬁ 3 (Fall 1977), p. 20. -

7

b
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accelerating trends toward global 1nterdependence and the resultlng

recognition of the 1nterconnectedness of things national and

'global have led to the acceptance “of 1nternatlonally oriented -

education as a necess1ty of life rather than’ abstract phllosophlcal

preference, and to a finer, more clearly seen distinction between W

the cognitive and affective aspects of. the educational process.

‘7In the United States, at least, internationally oriented educa—

[tion has been legitimized; once legitimiaed;ﬁit awaits implementa-

tion 1n_the schools. | |
Whether the various approaches to 1nternatlonal educatlon

seek affective aims with the goal of soc1allzlng the new

generatlons into a global communlty, or whether they emphasize-

the’ cognltlve elementSWthrough a cumulative and-critical absorption

of compiex,.interre}ated data,,they.all appear to accept some

,.basic desrred outcomes:

1. Studehts should obtadn some fundamental knowledge about

the world beyond their social horlzons, ‘sets of data &

sorted out and ordered'through weTl-defined concepts.
2. In the process of obtaining such knowledge they should

acqulre an ability to process. 1nformatlon critically as : :

a tool of continued learning béyond the school age.

3. Students should be led to recognlze that the quallty of

human life under condltlons of global 1nterdependence

and d1vers1ty is d1rectly affected by a cr1t1cal and
3

tolerant understéadlng of those condltlons.

et

Various theorists and some practltloners_oﬁ international

education have devyeloped much more comprehensiye lists of objectives;



the three formulated above represent their commqn'core'and, as
such, should serve as an adequate guide for initial "school- level
efforts. In many schools in the United States, 1nternatlonal

components are conspicuous in the daily instructional process-by

their absence. ‘& very low levels of international literacy among

our young have been amply documented. This actually means that
" building up- from below  towards internationally oriehted learning
is often to start from ground zero; every elemept, as'long as it
.does eot conflict With the basic desited outcomes, {s a poSitiveA

contribution. N

WHERE ARE THE INTERNATIONAL DIMENSIONS?

Curricular provisions for internationally oriented learning,
& LY

be they World Cultures, Non—Western Hlstory, or Forelgn Areas

study, do not automatlcally ensure that”the de51rable objectlves

of such learning are beigg,effectlvely‘pursued. As in many other
fields, the educational outcome is largely determined by the

educator's.perspectives and intent.

Yet the obverse is also true. N9f6he has ever constructed

./

" a curriculum at any K-12 level "that“would not provide numerous

and wide openings toward learning about the world beyond the

w*tinatlonal boundarles. In fact the more chauvinistic the~chrricular

“

strategy, the nore open it is to 1ntru51on from the world outside:
there . is no effectlve way of cuItlvatlng ethnocentrlsm and

natlonallsm without! contrastlng the préferred or allegedly superior

.attributes of the group or nation with the undesirable .or 1nfer10r

toe
-

A
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qualities of others’ -- one way or another, the "others" must be

brought in.

No ‘handbook, of course, can enter the domain of educational

intent and presdribe-methods of changing educators' attitudes'

-and perspectives beyond outlining ninimal preferred ohjectives.

_But on¢>» these are reasonably accepted,~Lhe'task or”finding oppor-

tunities for strengthening internationally orientedglearning

becomes more manageable Most.subjects in any\curriculnm are

suitable Vehioles for expanding students' factual knowledge abomt

the world -- the’ construction of the informational base w1thout
diwhich critical discernment of transnational s1milar1ties, differences,

continuities and interdependencies is extremely difficult if not

: 3
impossible Many subject‘ v fer opportunities for the cultiva-

~

tion of internationally relevant critical faculties. And most

ES

are tractable paths towards an understanding, at once!critical

AN

.and tolerant, of: the human condition at the global. level.

Social studies, broadly conceived to include human and politi—'

cal geography, history, economics, SOCiology, anthropology, and
government, necessarily and traditionally lend themselves to adapta—
tions strengthening the international dimension. It is within

this curricular oontext, especially at the secondary school”level,
where major inroads have ‘been made to open up the educational
‘process to international components. The utllity ‘and richness of

social ctudies disc1plines for international education have been

adequately explored and assessed in generally access1ble

X
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literature.. Unfortunately, social studies have also been used

¢
in too many schools as an escape route: 4a World Cultures course

stuck 1nto the 10th or 1llth grade level has sometimes served as

a "catch -all" basket for everythlng 1nternatlonal and as a pac1f1er
offered to those calllng for the strengthening of 1nternatlonally
oriented learning. In the context of this handbook,_however, it is.
!immaterlaliwhether the social sclence‘currfculum in any‘particular“
school has been used in this or some other may; or whether its
international'dimensions have been brought out at all. The only
important point here is that lt is:full of’opportunities for re-
directiné theustudents'_attention to the "outer" world, and that
‘rthis_redirecting can be accomplished:throuch the study.not only of
lndian societyybut';lso_of:American government or of early history,
of the State éf'Néw York. " ' . |

Literature, of course, has unllmlted international dimensions.

As in the case of social studles, but less frequently, it is used
dlrectly as a reflection of the llfe and thought and env1ronment of
,1soc1et1es and 1nd1V1duals distant in space and time and, in fact,
-beyond effectlve reach except through literature. Stlll more rarely,
courses in llterature have been adapted to a study of global themes'
e’ they the handllng of humap and soc1al conflict reflected in the '
writings selected from dlfferent cultures or problems of 1nd1V1dual

and.soc1al adaptatlon to modernlzatlon. But whether or not this is

*James M. Becker and Howard D. Mehlinger, eds. International -
Dimensions in the Social Studies (Wwashington, D.Ca: Natlonal Council.
for the Social Studies, 1968). “This volume, published as the 38th
Yearbook of the Council, remains the best available resource book

n the field.
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alr eady belnq done by one teacher or- more systematlcally and

comprehensively through currlcular adjustment and integration --

_dsuch as linking elements of social studies with literature study

-— or even~entlrely neglepted, the potential is again vast and

Opportunltles are begging.

Forelgn languages and arts as currlcular subjects concentra—

ting on modes of human communlcatlon of images; thoughts and

feellngs are the th1rd area s0 visibly ‘rich in 1nternatlonal

dlmenS1ons as to make any explanatlon superfluous. The only

useful comment one can make here is to record the' general neglect

in most. schools of the latent potentlal. We have found'very few

_1nstances 1n our sampllng of 1nternatlonally or1ented educational

modes across the: country where,‘for instance, the teaching of a

forelgn language has been more than'a flat, uninspiring instruction

. in grammar and vocabulary dev01d of any cultural and social content.’
The teaching'of music and fine arts may have a somewhat better

' internationalwtrack record, but the neglect of the natural inter- ””//“

national potential-in these-subjects by far exceeds its utilization.

Mathematics and. the sc1ences are usually cons1dered outs1de

the orbit of 1nternatlonally-or1ented educatlon. It is not, of
course; guite apparent why it should ‘be so. After all, ‘more than ..
any other ‘area of human act1v1ty and knowledge, the ﬂathemat;cal :

and natural s1cences have transnatlonal roots. That the processes'

of science are transnatlonal that the modes of acquiring sc1ent1f1c

‘ knowledge are unlversal, that the shar1ng and cumulatlon of scien-

tific concepts and data are flows which do not know polltlcal

boundarleSﬂ-—’all”of thls“has been recognlzed as” commonplace and
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yet SO far that recognltron has not been fully translated 1nto_,
uprecolleglate 1nstructlonal approaches designed to brlng out "and
'strengthen the 1nternatlonal d1mens1on We did find 1nd1v1dual
cases -- practlcally all ‘'of them-in biology and env1ronmental_

-

sciences =-- where the 1nternatlonal elements have been systematl— .\\\‘
_cally pulled out for  the students to see, one can assume that a $\\\
,broader sampling would 1dent1fy Stlll others in areas such as’

meteorology and phys1cal geography But stlll-——‘and for many'
reasons that cannot be dlscussed here .--- the potentlal is" o

dormant in an overwhelm;ng majorlty of schools publlc and private.

LIBRARIANS"ﬁOLES IN THE,EDUCATIONAL PROCESS

The llbrarlan S place in a” school determines the role . the;v

il

school llbrary may play as an’ agent of change, as an initiator .

‘e

of 1nternatlonally ollented approaches or as their supporter
Because the conditions under Wthh Amerlcan school lrbrarlans
- work dlffer SO w1dely among the, states, dlstrlcts, and 1nd1v1dual
schools, it is necessary first to review that varlety so as to
determlne the limits w1th1n Wthh school lerarlans functlon
iand whlch therefore represent both constralnts and opportunltles
for strengthenlng the 1nternatlonal dimension. | :

There are, first of all, some general characterlstlcs of the
school llbrarlans professlon in the United" States that must be
delineated. One of the most outstandlng tralts der1ves from the

'school librarians tralnlng -.In general, thelr profess1onal pre-ﬁ

'paratlon comes from schools of llbrary sc1ence rather than from

schools of educatlon. The educatlonal component of that tralnlng

-




dlffers w1dely from state to state dependlng largely on the certl—

f1catlon requlrement but, on the whole, usually represents but a

T

supplement to the course oF study in a llbrary school The .school-

librarian is above all tralned in the management of materials.and
'only secondarlly in educational ‘work with children. This does
not necessarlly llmlt the librarian's role and contflbutlon to

,the educational process -— the learnlrc of all “eachers cont1nues;

o -~ -

beyond the years . of formal study It 1oes have, however; a
limiting 1mpact on the perceptlon of- the lvbrarlan S educatlonal
role on the part of teachers,.adm istrators, and often of the

.\school llbrarlans themselves. - For the purposes of our d1scuss1on

e

~

-here,-thls has some 1mportanL practlcal 1mpllcatlons As our

randon survey Of~ thlS aSpect conflrmed in many schools across the

e

nlted States, the school llbrarlan only very rarely assumes

: openly the role of"’ an’ educatlonal 1nnovator,\of an 1n1t1ator of

~—
—.
B \\.

—

" new approaches, and only rarely is called upon to fulflll a’ s1gr\

nlflcant, substantlve runctlon in ‘the _planning of a currlculum.
.ThlS S1tuatlon is deeply rooted in the system of precolleglate
"educatlon and thus unllkely to change“ovelnlght, it needs to be
taken 1nto account if ‘the des1gn of school llbrarlans role in
the strengthenlng of the international d1mens1ons should remain
w1th1n the llmltS of practlcal feas1blllty.

On the pos1t1ve side, and agaln as a general characterlstlt'
: of the profess1on, school llbrarlans ‘may be spec1a11sts in the
management of mater1als, but they are generallsts in relatlon to'

the substance of the instructional process.\ Both through formal
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tralnlnn and the subsequent learnlng through school experlence,
they accumulate con51derable range of knowledge across subjects~.
and of ten. develop an over- ~all plcture of what is happenlng ln:ﬁ
the total educatlon process,_a p1cture much- clearer and. bet+er

balanced than that obta1nable from the vantage p01nt of a

dlSClpllne bound olassroom teacher All of this assumes. partl—

cular s1gn1f1cance in relatlon to the 1nternatlonal components

.of educatlon " Since Amerlcan teachers are notorlously lacklng

“in professlonal preparatlon for 1nternatlonally orlented teachlng,

and since most of 1nternatlonally s1gn1f1cant knowledge is trans—

°

mltted through prlnted or nan-printed media rather than through

personal eXperlences, the school librarian is in a potentlally

: protal spot. The results of our random survey, carrled out .

through many 1nformal d1scuss1ons with both classroom ‘teachers
and school llbrarlans,zlpdlcated that on the whole the 1nter—~
national. literacy of school llbrarlans 1s much broader”and deeper;
their cr1t1cal abllltles in the handllng of 1nternatlonal topics

more ‘fully: developed their tolerant understandlng of global dls-A

contlnultles, 1nterdependenc1es and d1vers1ty more Qronounced

[

Put together, these two generallzatlons Spell out the message.'

\the role of school llbrarlans in the strengthenlng of the 'inter-
natlonal d1menslons of precolleglate educatlon is potentlally very
strong as\long as one can find the forms -and approaches through
whlch to realiie the potential given the general status of school
llbrarlans in¥th educatlonal process.‘ ' '

.. Beyond the genenal\zharacterlstlcs, d1vers1ty prevalls There

iS~hardly any class of pxofessional people whose worklng experlence




spans a broader.range than-the school‘librarians'; Let'us_first
discount the schools w1thout libraries, including those With a -
room filled With donated book rejects where- the chaos is
occaS1onally tended to by volunteer mothers or by the pupils .

themselves The next and for our purpose 'the lowest stage, is .

e characterized by a s1tuation where the profess10nal 11brarlan

1(}1s aSSigned to two,'three, or even four schools s1multaneously
giving each a day or a few hours every’ week and often serv1ng the .
.‘dual function of a substitute enabling the teacher to get time N
.off the classroom for preparation,_and ‘that of straightening the
catalog and the shelves In this setting, there is little the
librarian can do for strengthening the 1nternational dimens1on.
.Depending on indiVidual c1rcumstances and the amount of excess
.energv, some. limited opportunities for such contribution can still
.be found and exploited among the approaches proposed further
"below, some have been tailored to this s1tuation But ‘even when-’
they are utilized; they will. almost always remain isolated-
from.the total instructional process and the likelihood that they :
may stimulate changes toWard international perspectives in other

~parts of the curriculum ic guite remote.

& »

At .the other extreme is the librarian in a well established

media center, with a. reasonable budget and clerical help adequate

to the routine library tasks, und With the most important ingredient

w1th a formal and constructive role in curricular planning or, at

least, Wlth ample opportunity to meet w1th the teachers 'and to

learn ‘about ‘their classroom work, their individual instructional

RN



programs, and thelr lndlvrdual propenslty for adaptlng thelr pro-
grams so as to’ br1ng out the 1nternatlonal dlmens1ons of thelr
ftsubjects. The 1nstances where the llbrarman 1s indeed formally
'\\gincluded in. currlculum plannlng and rev1ew appear co:be.very rare. -
: For most'of those otherw1se working under favorable circumstances~:
L a vlew 1nto ‘the teachlng process is normally galned through informal
.!contact w1th the teachers, the faculty lounge is to a llbrarlan a
“work place as 1mportant as the llbrary 1tself As our survey of
school experlences 1nd1cated, it was often throudh these 1nformal o
contactswthat the llbrarlan found opportunltles not only to jOln
in the teachlng process by supplementlng it w1th 1ntegrated ele—
*ments carrying the 1nternaﬂond.d1mens1on but also to stlmulate
:teachers toward their own work in the same- dlrectlon
While several fleld tested practlces outllned further below L .

i

are spec1f1cally 1ntended for librarians functlonlng in favorable ;”

E

“-ﬁs1tuatlons and in a receptlve teachlng climate, some. 1mportant o

“

-llmltatlons must  be noted. " In & number of schools w1th well— o \

equlpped media centers and with adequate budgets we have found

the llbrarlan 1mmersed in a heavy volume of routine library tasks,

a dlsproportlonate amount of time and energy -- someflmes all of
1t -— went 1nto the management of the. phys1cal plant and materlals
LY Q

with the edu tlonal function severely neglected.h_It is always
- difficult.to d~termine the cause. It may lie in the admlnlstra;-
tlon s and £ culty S perceptlon of the proper role _of the school

llbrary reflectedv occaS1onally, in lacklng prov1s1ons for

'llbrary clerks, leav1ng the librarian wﬁ&h llttle ch01ce but to

take greater care of books and other materlals than of puplls
) » .7 ‘_ Q

@




But 1t may also lie in the librarians "tendency, . often induced or

reinforced by library school training, to be librarians more and

educators less. In practice, of course, these two- pulls often

perate s1multaneously w1th synergic effects. .For these_reasons,

some of the minimalist approaches toward internationally oriented

-education»proposed below and intended for librarians working in

unfauorable settings may be adopted, as pOints of departure, ‘by

"those with better but unrealized opportunities.

- The bulk. of school librarians ~working experience is between
the two extremes outlined-above, wlth many differences stemming

from different personalities of the- librarians, faculty and 'Z-'

-administration attitudes, budgetary constraints and opportunities,

H

organization settings in school districts w1th centralized library

sarvices and ~of course, from the atmosphere of the w1der school
community cOnducive to or-inhibiting 1nternational orientations
In'addition,'and perVading all these s1tuations, are the changing
emphases in the educational process on what has been labelled

the "bas1cs,' or vocational- perspectives,{or any number of other

priorities; to the extent that such efforts. make claims on the

librarian's time; they may reduce the energy available for the .

strengthening of the international/dimensions, or open up hew’

opportunities for infusing them 1nto the teaching process It

'is'obviously impossible to suggest approaches that ‘'would be pre—

o

.cisely fitted tc each oj the endlesa'varieties From those pro=—

posed below and mostly “derived from observed practices in‘many

schools,{the’librarians, the.teacherS'or.theladministrators must
- £ , o : e : .

¢ -
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- /

; ‘'select--items with the greatest promise in terms of their feasi-

- .

bility and'positive educational impact, however small it may be

initially or even for a longer period. o

STRENGTHENING THE -INTERNATIONAL DIMENSION i

No handbook can cover comprehensively,all possible approaches'

.

schOolAlibrarians can utilize in order to strengthen. the inter- .

: W;tlonal d1mens1on of precolleglate ‘education.. Those outlined

- b €low are’ onlx>examples, they can be used d1rectly in the
T proposed form, adapted to dlverse circumstances or, -in most

-

1nStances, taken only as 1llustrat1ve suggestlons.> Many of them
e .
do depend in varlous ways -on the avallablllty of printed and non-

printed media; a separate section,further below is devoted to.

e

the problem of materials.
Several models and instructional units proposed below have
been taken out of actual experience of school llbrarlans in a

\

variety of schools in the Unlted States, pr1marlly public schools.
They areyarranged here accordlng to the difficulty of .their prev

[N

paratlpn and 1mplementatlon. At the lowest end are approaches

i

v

that can: be utlllzed by a school llbrarlan operatlng - for one

. _ reason or another —-- under serrous constra1nts and in relatlve

- 1solatlon from the school curr1culum and from the classroom teachers.
‘At the other end are models of falrly heav1ly 1ntegrated approaches,
'bullt directly- into the curr1Culum as 1ts organlc components and’ ‘

often requlrlng not only faculty cooperatlon but actual teamwork

’_and continuous review and test;ng

There is no general scheme ranklng the approaches accordlng




sion 1mpllc1t in all teachlng but partlcularly 1mportant in

- room teachers about the experlence and found receptlve and - s

"tlmes do sen51tlze the faculty to\the opportunltles Opened by ‘

,',Library—Centered'Approaghes

23.

he particular_needs and opportunities existing in-different .

school settlngs._' ) -

~

‘Many of the models contaln, of course,_an educatlonal dlmen—'

\ z
-
[N N

1nternatlonally orlented teachlng the learnlng experlence of

-
©

the teacher. Some of the minimal library- centered approaches used

1n relative 1solatlon from the curriculum and from the classroom
N

necessarlly have a llmlted reach -while they 1nev1tably contrl—

.

bute to the learnlng process of the pract1C1ng school llbrarlan,
/! .

Ve

they have practlcally no dlrect effect on other faculty But. .

even then we have found some‘cases‘yhere a school llbrarlan,using'

¢ i

llmlted 1nternatlonal approaches w1thout any d1rect connectlon

o

w1th the formal currlculum was at least able to tell some class-

* . .

1nterested ears and3m1nds; whlle this may have done nothing for
. . Py X - : . : .

. o L - : :
the teachers own learning process, such episodes can and some-

and through 1nternatlonally orlented teachlng
L S .

5
It is dlétlnctly unhelpful to assume 1dea;ized ‘school llbrary

sltuatlons in whlch 1nternat10nally orlented teaching takes place.

a

The realltles of school work often place formldable barrlers in

i

the way- of & school llbrarlan S effort to part1C1pate .even margln— R

o

ally in an educatlonal effort. Obv1ou§ly. at least some favorable

«

condltlons must exist that would enable a school llbrarlan to

launch eVen-a very.minimal, isolated and sporadic teachlng program e

I

v
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emphaS1Zing international dimenSions At least two'such condi-

tions need to be discussed In schools where both the adminis—

-3

‘tration dnd the faculty use the library and "’ the school librarian S

/
/ time for the dual purpose of students borrow1ng and returning

/- books and, at the same time, as a badly needed free period for a -~
// "teacher whose entire class is moved to the library, probably nothing
at all_can be,done: in such s1tuations, the school librarian'ts )

gactive educational function has been effectively eliminated.
Similar, outcome results where a prevailing school practice has

léd-students - mostly'at secondary levels ~- to view a library
18 " . A
class period solely as a study hall for doing the homework: The

[A

R only instances we have found where the school librarian =-- id

’
-

two cases even -the nomadic school .librarian covering two or

three schools -- could perform a direct educational function ‘had

some baSic minimal characteristics First, the class library
period was not used for borrOWing books nor for doing homework

secondly, the librarian had some, even, if indirect, grading

+

{= power. Some librarians reported that very little was needed in -

'i this reSpect one of the classroom teachers (soc1al studies: /a

o

W teacher in one case, English teacher in another) agreed to accept 5 o

from the librarian a brie, report on the pupils performance in’ .

the library and, subsequently, br1efly commented on. both best and
2 &
worst performances. This problem, of course, is much less: critical

-

or non—eXistent in elementary grades where the library hour is
often used for simple pr03ects or as a story»telling time and

where the main factor ensuring attention is the child S natural

H

curiosity and interest. ‘ S Y

’ - 2V
.
: /




a week or even more often.’ ‘
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Some mlnlmal approaches to 1nternatlonally orlented educatlon

.

were rePOrted by school llbrarlans at several schools and at most

grade'}eVels. In all instances, . the school library practlce pro-
/
vided for- entire’ classes,being sent to the library for at least

a3
I

one and~Sometimes'two periods at fairly regular intervals -- once
In Elementary grades, the least systematic and structured
put also the easiest and therefore most frequently reported ways

of brlnglng in the outside world were story-telling and small

'Chlldren—made pro;ects. In a number of cases, librarians

'reported the use of multlple medla for the so-called "éxténded" T

-StorY‘telllng In one 1nstance, the librarian used pictorial maps

of Afrlca, a set of slldes showing different- types of sub Saharan

.1andscape, VLllages and towns, an older-color film "Afrlcan Cous1ns

(1957) emphas121ng similarities in the way people play and work --

all of thls as a backdrop to the reading of stories and folktales

£

from Africa td classes in grades four to Six.

-

While the variety of topics is great, there are some practical

. -

. ;1m1ts faced by most llbrarlans, especially the problem of the

n xtenlen“ materlalS SUCh as’ fllms and Slldes. Fllms ln partl—
CUlar are expenslve and even thelr rental may be prohibitive for
the budgets of many llbrarles,,ln addltlon, not too many llbrarlans

are‘in therposition to order freely materials for their own,

library-centered actiyityﬂ In the ihstance reported above, the

. librarian first came upon the older short £ilm in a nearby public:

1ibrary when it was about to be discarded; the rest followed .from

-

S

! - | ' Jﬁeé;”:;- ] ‘ ,
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that beginning. WSimilar:"invisible" reSources and opportunities
seem to exjst in many communities.

‘A suggestive example of internationally oriented, librarye
centered act1v1ty was found in an elementary school in New York.
Us1ng the library perlods of two second grade classes, the school

llbrarlan led the children in the preparatlon of a scrap~book on

‘ "Worlds Toys and Games "Using a varlety of materlals - plctures

in books and maga21nes, stories about children in foreign lanos

and in 18th and 19th- century Unlted States -- the children were

slowly puttlng the volume togethel, fllled with pasted clippings,

their own drawings of toys described in storles or copied from

books, occas1onal prlnts from~slides. To the second graders, the
final message -- the s1mllar1ty of many toys and games across
countries and contlnents --. was rather clear But the class was

partlcularly 1mpressed by flndlng that many of the toys with whlch

~chlldren 1n.Amer1ca played in’ the 18th and 19th centuries so

closely resembled toys from Latin' Amerlca and from Afrlca

From this 1n1t1al progect the librarian- moved to other tOplCS'

at different elementary grades When we visited the school ilbrary,

~

.a spec1ally reserved shelf carrled fourteen flnlshed scrap-books,

in hard binders, all properly catalogued and bearlng the names

of the "authors," and with titles such as: "Homes of Olympic

. Gdthedal Winners"' "Foreign Places Our. Parents Visited: What They
PN F—
. Saw"; "Refugee Chlldren in Foreign Camps" "leoshlma ‘Today"
and "The Home-Ports of Ships in Port Ellzabeth . Next to the

%
volumes was a box of catalog cards listing books, maps and 1tems

in the picture file which were added.to the permanent llbrary
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'collectlon as source materials" For the progects The real

. product, of course, was hot visible in the scrap- books the learn-
ingyproceSS'that surrounded thelr.preparatlon. Stlll within the
iconflnes.of the school library,‘%ithout any dlrect link to»the
currlculum, and done on thelinitiatiye of the school librarian,
‘were the following two progects which may serve as models in a
number of school s1tuatlons They are belng 1ncluded here for

" their fle\lblllty in terms of both their scope and thelr level of

difflculty.

Progect 1 Students"personal links to other countries

~
~.

ThlS project was reported by a school llbrarlan in Oth

‘- <

She was serv1c1ng rather small llbrary collectlons in two elementary

schools 1n a suburban school dlSt“lCt, spendlng two days weekly

\ ~

1n one school and three days 1in the other. Because of some -
centrallzed library: serv1ces at the school district level and
relatlvely well functlonlng system of volunteer mothérs, the

librarian had some, however limited, room in her schedule for
preparatary work on the grOJect The unit was used~w1th six
classes in, three dlfferent grades, dupllcated in each school. For
each class, the progect extended over some six llbrary perlods (s1x
weeks), ‘not strlctly consecutlve 1n each case. (The class popula—
tlons wer between 17 and 24 children.)" |

Durlng a llbrary perlod prior to the beglnnlng of . the unlts,‘
the chlldlen were asked to talk to thelr parents and to find out

whether one or both of the parents, the grandparents, or. their

other ancestors came to the Unlted States from abroad.A Where




there was no direct llnk to 1mmlgratlon,‘the children vere to
flnd out about relatlves who may have llved abroad for longer
periods of tlme, or served overseas in the armed forces, or had
some other strong contacts w1th forelgn ‘lands.

In the next library period, as the flrst step in the- prOJect,

the librarian prepared a llSt on the ‘basis. of chlldrens reports o

3

"parrlng,each pupll;W1th a_forelgn country, On the wall map of

the world, colored stickers (each class had a different color)

“with childrens' names were placed in the apprOpriate,areas. The

first and second perlods were Spent on the geographlcal aspects.

More detalled country maps - most of them pulled from older issues

-

of The Natlonal Geographlc'—— were used whenever chlldren had

more detalled 1nformatlon about thelr ancestors' home towns, or

51mply to- f1nd out about mountaln ranges, rivers, or other geo-

: graphlcal features. (From_ the llbrarlan S report "Tbmmy was
ﬁvery proud about the Alps in 'his' Switzerland, espec1ally since

Mike's country (The Netherlands) was so flat but Mike in turn

was consoled by 1nformatlon about Dutch 1ngenu1ty and darlng in
taklng land from the ocean and maklng the country to grow ") The
sophlstlcatlon in culling and comparlng the geographlcal data

dlffered among -the’ three'grade levels. Maps . showing alrllne

.connectlons were used to flnd out how the chlldren w041d have to

go to v1s1t "their" lands, or how they could go by tralns if they

‘were ‘to meat one another during their trlps abroad. Both the

accumulatlon of geographlcal information as well as the develOp—'

ment of map readlng skllls were the 1n1t1al objectives.

N
.

3t .
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In the subsequent perlods, approaches dlffered more w1dely
.t_ | among the dlfferent grade levels ~In general, they spanned
Varlous aspectS of the foreign areas. | Children;were looking -
through llbrary materlals for storles from "thelr countries
.(some materlals were brought in on loan from the, local publlc
library and community'college); they were flndlng ot what was -
happenlng in "thelr countrles at the tlme thelr relatives llved
r‘—there, and what they would have to do and know if they themselves
were to live there for a time -- language, local customs, different
‘ rules -of behavior. I |
In one reported 1nstance, this library approach was adopted
by a soc1al studles teacher at a secondary level as a unit in an
1ntermed1ate World Cultures course. A new d1mens1on was added'
at the end of the series the students were asked to 1dent1fy what
they considered to be the negatlve“ aspects of."thelr" lands and
soc1et1es -— an opener for a dlscuss1on 1llum1nat1ng the rela-
t1v1ty of such terms as negatlve and pos1t1ve with reference to - .

¢ €

-other soc1et1es,*the1r condltlons and their llfestyles

‘Project 2 - Around the»Globe

_ This prOJect was descrlbed by a school llbrarlan in a publlc
school in southern California as a hlgher level adaptatlon of a
4 6 grade classroom model suggested 1n one of the publlcatlons

*
of the Center for.Global Perspectives. That orlglnal model was

-~

“ Intercom, #84/85, Nov. 1976, pp. 48-5l.

:32 i: 'l‘g. | :' o
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based on the' story of Nellie Bly and her 1935 trip around the world

in 7z days, i£5elf somewhat patterned_on Verne's  Around the World

in gighty Days. In the modified version for an intermediate grade;
the school librarian reduced the story element and established
.SOme'ruleS-for'the_trip around the)globe. The adaotation |
.referred less to Changes in tranSportatlon technology and empha51zed
More the human and SOClal elements. The imaginary +raveller

Was tO go around the world using 1and rather than sea transportatlon
as much as p0551ble The second rule was that in each reglon the
,_traveller had to use a mode ‘of transportatlon most often uqed by

the,local people. One of the?requlrements was that the students

‘hag to determine approximate cost of such transportation'in

| 'relatlon to the average income oOf the local populatlons

The Project extended over llbrary periods from September
through Februaryi It required fairly extensive preparation of
materials =-- maps, travel guides, sets of slides; several volumes

of IES_EEEEESEQ_EEEEEEEEEE; travel sections of The New York'Times,

collecthn of volumes dealing with llfe and CondlthnS in a. number

of selected Countrles Current issues of Los: Angeles Tlmes and

QEES_EEE—XQEE_Zimgi were used to learn about CondlthnS and events

in the various countrles at the time the imaginary traveller was
passlng through them. The,school llbrarlan reported that the con-
,slderable investment of tlme put . 1nto the preparatlon of the pro;ect
was more- than offset by the fact that the pro;ect could. be repeated
over the years and that 1t—was adjustable not only to shorter 1nter—

~

natlonal GXCur51ons" but also to varylng levels of dlfflculty.-



[The'above examples of school library approaches to inter-
natlonally orlented instructien have been selected from a wider
repertory of practlce because of thelr broader appllcablllty in
dlfferent school sSituations. Information regardlng other methods
and designs Wlth hlghly spec1f1c features and therefore appllcable
only in comparable settlngs can . be obtained by 1nterested llbrarlans
and other educators by wrltlng to International Educatlonal )
Services .at the address«shown at.the end of this handbook. To'
ensure appropr1ate matchlng of a model to spec1f1c condltlon),

‘the letter of request should brlefly outllne the school llbra“y
operatlonal mode (open llbrary, llbrary class perlods and their

"_regularlty and frequency, study halls,~etc ), general descrlptlon
of llbrary resources Wlth 1nternatlonal content, indication of

“access to other s1m11ar resources outside the school and of the

i_level of funds avallable for the library piject and, of course,
1nformatlon on. grade or age groups 1nvolved ]

| lhe second llbraryrcentered approach. restlng either cn the

school librarian's 1n1t1at1ve or on the 1n1t1at1ve of classroom

teachers seeklng llbrary s aid, is more closely tied to t“e cnvri-—
culum.- It 1nvolves preparatlon and ‘instructional use of unlts
illuminatlng_1nternatlonal aspects of curricular subjects or

themes concurrently with their classroom coverage.; |

Most.librariansAusing thiS‘approacbvon‘their own initiative, T

'and without dlrect 1nvolvement of the classroom teacher, report Lhat_

a major obstacle 1s the dlfflculty the llbrar1a1 experlences when.-‘

trylng to find out well ahead-of tlme and 1n suff1c1ent detail

o | | . | . ‘ : | | . .. 34 > l;\;;v | N
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-~how the teacher is plannlng to 1mpleme t the instructional program.
In some schools{ it appears, not only the week- by—week but even

the month-by-month instructional plan ils shrouded 1n_cons1derable

mystery;donly whenfthere is a central,textbooh.routinely used hy

the teacher.as the substantiye‘core‘of the course doeSwthis problem

become more manageable.
School_librarians who normalfy participate in'curriculﬁm

plannlng and rev1ew have not found currlculum meetings very."

helpful; these dlscuSS1ons usually proceed at a fairly general

'level and only rarely do they reveal classroom planning with

adequate speC}f1c1ty. Nor dld we find that librarians had too

much success when they resorted_to~d1rect; formal requests through

-letters and questlonnalres, .addressed o classroom teachers in order
to’ learn what was being planned for th classrooms for the next two

/
or three months$. - The only two reporte 1nstances in whlch thlS method

dld w0rk were/those where the requests went to the: teachers from
Vthe pr1nc1pal and over hlS or her s1gnature, ‘and where. the teachers
responses were to go back to the pr1nc1pal. |

In pracc’cally all other cases the school librarians agreed
that the only reasonably effectlve way of gettlng the necessary
1nformatlon was through 1nformal conﬁact with the teachers,
-and that no neatly typed memoranda on the\llbrary s letterhead
produced quite the same results as a frlendly talk over coffee
in the faculty lounge or over lunch.

In terms of instructional substance, reports on the co-curri-

. cular library-centered'activity’aimed_at”the international dimensions

QO
[




show an extremely wide variety of topics tied to many instructional

: subjects-and disciplines; the only limits --" apart from'the perennial
problems of available time "and materials -- are the limits of in-
'ventiveness and imaginationj Listed ‘below are several examples

iof co—curricular, library;centered,finternationally-oriented
topical.units;'they'have been selected not_only for their
replicability and adaptability in many different school Situations,
“but also because tney ‘can stimulate other efforts in the samie
educational direcLion. The fact that all of those reCited here
happened to be. used in intermediate and higher grades need not

preciude their suitability for elementary levels.

Unit 1:- [soc1al studies - history of the Commonwealth of Pennsvl-

vania - seventh grade ] The classroom teacher had about three months'

to, cover the topic with the aid of a text concentrating on the
founding and growth of Pennsylvania Cities and towns, and on the
development of industries, farming, trade, and the governmental
system at both the county and state levels.‘ With the"teacher'S'
knowledge, the school librarian put together.a collection of books,
’oldfneWSpapers, sOme documents and.seVeral maps - partly obtained
on loan from he local public\library, a college library and a

historical soc1ety - concentrating solely . on_one- locality 7;

"

\ e

!Bethlehem, Pa. ) and one group of early settlers (MoraVian

church) :While the classrgom/and textbook coverage touched upon,
S o .

\__/——’

however lightly, the early MoraVian sett ements in Pennsylvania,

."\/

the library unit stressed the origins. of the\immigrants - the

European localities from which they came, the\soc1al political
’ AN
-
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" -and economlc condltlons 1n the 1mm1grants homes, their movements

A

through Europe on their. way to the New World Durlng llbrary perlods,

_the seventh graders used the collection as a source for preparlng a

llbrary dlsplay on "Morav1ans. Where They Came From and Why
&

Unit 2: [Same topic and grade’ as above.]

)
.

Next year, ‘while utlllzlng ‘the collection on Morav1an settlers

_'\

orlglns, the same school lerarlan prepared a different’ unlt on more
contemporary 1nternatlonal aSpects of the course. Us1ng some of the
.elements orlglnally dev1sed for the "Columbus in the World- The World
in Columbus" progect *vthe librarian put together a collectlon of
materlals from school resources and others obtained largely W1thout
cost from local (Bethlehem-Allentown) flrms, 1nst1tutlons, and organl—
zatlons, dep{ctlng some of the numerous ways 1n Wthh the‘growth of
the local reglon has been llnked w1th the world beyond thée national
_boundarles ' Agaln the. preparatlon of a falrly large wall and shelf
.o dlSplay, employlng maps and s1mple graphs and plctures, ‘was used to-
‘engage students in active part1c1patlon.

_6nit 3: [Music - eighth grade.] ‘ L /

13

The music teacher's curriculum included llstening to selected
_segments of- recordlngs from major compositions and three class trlps,
over a half -a- year, ‘to opera performances In this 1nstance, the

i

school llbrarlan linked together the music currlculum with

* in a SpeClal Feature ‘Section of Global Perspectlves
(Newsletter of Global Perspectives in Education, Inc., Oct. 1979
issue), Chadwick F. Alger, the developer of the "Columbis in the
World" project, discusses the purposes and the uses of this
approach under the tltle "yYour Community in the World-The Worl-:
in Your  Community. The brief item contains references to varicus
aldes for slmllarly or1ented school activities. :

37
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/ \ its internationalndfmension by utiliaing the only instructional.

\avenue open to her: library—centered periods intended to teach
"reSearCh skills and use of reference materlals During the
llbrary periods, the students were given spec1f1c questlons regardlnq
the countrles, cities, and conditiong in which the composcrs
covered in the music class.llved.and worked; the sources used

were enCyclOpaediasy periodical and book indexes, biographies

';and maps.‘ The school librarian reported that her work was greatly
'fac1lltated byAthe fact that "llbrary skills" was a graded
activity. However, in her account of the same subject approach, .» .
another school llbrarlan without grading power reported good
,results w1th the use of student -made table- and—wall displays on

various aSpectS'of life and.work of foreign composers.

-
3

'UnitAQQ [Health education = eighth grade.]

The reportlng school llbrarlan developed an internationally-
'«'orlented unlt paralleling and supplementlng the phases of a health
' educatlon course in whlch the teacher dealt w1th Aﬁerlcan health
?_ : hablts and with general. development ‘and organlzatlon of hzalth
care in the United States. The 1nstructlonal modes were .regularly
'scheduled llbrary perlods with no arrangements for gradlng but
'the health education teacher a551sted the llbrarlan in préparing
speclflc comparatlve questions  and lendlng hlS authorlty to the
|

prOJect. On the basis of pre-assembled material =- books, reports

obtained ‘from U.N. publlcatlon service (UNIPUB), plctures and texts.
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»

ylssued by various organlzatlons ~~ the pupils were culllng dzata on
health and dlsease problems . in Africa. The librarian reported that
’over three 'annual repetltlons the collectlon of materJals grew in
‘volume and sophlstlcatlon to a point where it was borrowed and
used. by both llbrarlans and soc1al science teachers in senior hlgh
school world cultures courses. It appeared to illustrate effect-
ivelylissueSvof interdenendence{‘links between values:and levels

- , . _\.‘

of economic development, tensions betweer cultural and social

ahabits and scientific-knowledge, as wellvas many. other major con-~
cepts central to 1nternatlonal education. At the intermediate

level, of course, the unlt contrlbutedrprlmarlly to- the building

up of an informational base:for'global literacy.,
/ .
Unit 5: [Biology and Environmental Science = ninth grade.]

-Complementlng blology class elements focused on the impact
of ‘man on the natural env1ronment "and on both the vulnerablllty and
adaptability of that env1ronment,-the school llbrarlan prepa;ed “
two separate collections o6f materlal. one dealing with U. S.
policy and rules of env1ronmental protection, the other con—' -
51st1ng chlefly of materials prepared in ¢conjunction with the
1972 U.N. Conference on the Global Env1ronment. (Most items in
both collectlons were free - the ‘U.S. materials were obtained
by calllng the local office of the member of the House of
Representatlves representing the district, the secgnd from a .
..near—by un1vers1ty serV1ng as a reglonal dep051tory of U. N.

documents ) The instructional mode was descrlbed by the librarian

as "rather unsatlsfactory Since’ this was an "open library"

w2

Ny
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system without any scheddled_lrbrary class periods, the unit-
could =- and did -- function only‘with the coop%ration of the

) classroom teacher. '. For some of - thelr assignments, the students

"

were glven a ch01ce of e1ther classroom or llbrary based topics.

In the flrst year, the unlt served well; more than three—fourth.

v

of the blology class Seltcted the 1nternatlonal, library- based

aspect, and the blology teacher h1mself 1ncorporated some of the

materlal 1nto his classroom program In the second year a new
biology teacher took over the ninth grade and initially agree. to
adopt the samebpattefn‘:f work. But when almost all the students
opted for the internatiohall?—oriented'topics/}or the first

assignment, the cooperation came to an.end. Most schbol librarians
. ) . ) : [ C ot . .
. undoubtedly understand the 'problem. It is mentioned here simply

<o .

to re-emphasize the earlier comments on good public relations
between the librarian and the rest of the faculty, a regrettabfe

perhaps but continuing necessity. This, of coutse, does not

-

' detract from the subStantive merits of this unit.
0 ) _‘"{’ . . ] .

>
* 0k *

The outllnes of the next two units requlre a brief preface.,

Whlle all lnternatlonally or1ented llbrary centered progects

\
parallellng and supplementlng the classroom currlculum beneflt

from llbrarlan—teacher cooperatlon, such cooperatlon becomes more '

3
s

and more 1mperat1ve as one moves into the higher grades . The’

'.
3

v maln reason is in the general teachers' and students perceptlon

'of the school library functlon whlch is also reflected in the ad—”p

~ o

mlnlstratlve lelSLon of the entire- school work. . For students Jin.

’

40
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-grades ten.to twelve, the school library ls in‘most‘cases a
place to rest and read maga21nes, or to catch up with homework
The llbrarlan is a person to make the former as pleasant as
poss1ble, r toﬁhelp Wlth the latter; the 1nstructlonal process
"éﬁﬁé at7the library's entrance. Only in the very ‘few known
1nstances where the school librarian is clearly cast in a teachlng
role, Wlth scheduled classes and gradlng power, llbrary centered ‘
international education can be really conducted‘by the llbrarlan
as an 1ndependent instructional process.

Most of our reports on llbrary -centered pro;ects reflect
this general observatlon; alI the successful experlences were
obtalned in library work with elementary and 1ntermed1ate grades.
The two unltsloutllned below and-used with senior high school
classes have been selected for inclusion because of their rela-
tive adaptablllty for lower grades. However, in thelr orlglnal °
form"%oth of them were heavily dependent on the cooperatlon with
subject teachers and represent transitional rather than library-

[pentered modes of instruction.

Ad

Unit 6: [Physics - grade eleven, honors class.} The réport indicates

that the school llbrarlan proposed this unit at a curriculum
meeting; the physics teacher acCepted it enthus1ast1cally and, in
its second offerlng in the subsequent year, the project was also
'301ned by a twelve- grade SOClal sc1ence teacher 1ncllned to use
American government course 1n a‘comparatlve framework. The school
llbrailan herself used the .unit for llbrary class periods intended :

for "research skills." Qver two months of preparatory period, v__gL”ﬁl/ .....

v . - -
. L.
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the llbrarian assembled a collection of materials, mostly books
and Jjournals, dealing with the history of nuclear phySics. The
students in the physics honors-course were charged with preparing
reports on physicists from several countries contributing through
‘a fairly free exchange of Scientific information to the "splitting
Of the atom"- their reports then followed the gradual "nationaliza-
tion" of nuclear sc1ence in the immediate pre—WW II period and the
‘com?lete end of its transnational character during that war and in
the PoSt-wyar period. Some student reports concentrated on the
renewed "tyansnationalization" of theoretical work in ntclear
physics ip the p0st—war period, especially in institutions such
as C.E.R.N., and on the continuedvgovernmental'restrictions.over
the application of nuclear science. Concepts and'issues reflecting
various foclal and political forces in the contemporary world --
such as lnternationalism of science, sc1entific knowledge and .
POlitiqal power, functions of international organizations and trans-
national scientific groups;,etc..—— were illuminated and used by |
th?wthSics teacher as avenues towards better understanding of -
Ehe'SCientific process‘and, in the second year, al=o by the social
5c1ence teacher to compare the similarities and differences in the
ways VarlOus governmental systems regulate scientific knowledge.
(With some imagination and effort, this unit may be adaptable to
) various Scientific disciplines - the fundamental internationalism

of scientific work opens widely the opportunities for curriculum- |

vfelatéd, internationally oriented projects anchored in school

—

~“library materials and special collections.)




Unit 7: [Economics - twelfth grade.] Used in a different school,
/ . . .

40.
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this unit's set-up closely reéesembled that of Unit 6; again, the

economics teacher collaborated with the librarian by endorsing B

'the initiative and giving the students assignments based on the

library unit.. The course itself was heavily centered on the

economic system and process of the United States. The library

unit opened up an international dimension by focusing on the
"green revolution" ~- the deuelopment and the Widespread use in
Asia,’ Africa and the- Pacific region of high yielding varieties
of wheat, rice and maize. The unit consisted of filmstrips ‘dealing
directly.with'the green revolution" and w1th the global aspects
of food and population, of books and Selected articles assembled
by the librarian,ﬂand of spec1al reports obtained without cost
from a number of institutions -- the federal government, the UN‘

Development Program and the Food and Agriculture Organization,

as well as the Rockefeller and Ford Foundations. The_conceptS’and

IS

“issues on which the students were asked to concentrate were inter—

national grain trade, dramatic changes in the decreased dependence

by less developed countries on food imports and increased depend—

- ence . on industrial imports necessary for the cultivation of the

new seeds; the role of multinational corporations, problems of

technology transfer, relations between food production and popula-
2.

tion; and a number of socio-economic issues related to the qguestion

of development and modernization. 1In this case, the librarian was

able to assume direct instructional role on the basis of full



o

Library-Produced Teaching Materials

- .that limitation: through : active involvement of @eachers, they pro—

achaintance with the substance of the material partly gained

by auditingla college-level cburse covering the topic. An effort

to use the unit in other high schools in neighboring school
districts was reported only marginally successful both institu-
tional rigidities and a. lack of 1nterest on the part of some

economics teachers were the main obstacles.

The library—centered approaches outlined in the sections above
have one common characteristic they are aimed at the learning process

of the students and, ineVitably, contribute to the librarian's

‘knowledge of international relations and global issues, but they

do very little, if anything, for the -development of classroom teachers'

Ll

understanding of, and sens1tiv1ty for, the international dimensions

'of their disc1plines ‘The approaches discussed below do not have

vide for their own learning experience.

To place this categoryiof approaches into a practical frame-

work, some observations are needed regarding the relative levels

'of internationally oriented training of school librarians and of

classroom~teachers. The most significant among them is this

the professional preparation for the teaching about international -

'issues and developments is about the same for school librarians
and subject teachérs -- practically none. Several hundred of our

~informal, random 1nterv1ews Wlth school personnel have only con-

©

firmedsthe variops well known assessments indicating that only a

‘miniscule fraction of all U.S. teachers'had~any'systematic exposure



to internationally oriented-subjects; and that in a majority -of
these instances it cons1sted of no more, than a- general college-l
level survey course - 1n internationa- relations. Teachers whose.
profeSSional training in schools of education included the study
_of internationally oriented subjects and of related eJucational
'problems and methods are extremely rare. The almost total absence
of such. elements in the profess1onal training of school librarians
places both categories of educators at about:the same level of

*+e

initial competence.

While this balance remains fairly constant, somefchanges do
ioccur through the-process of librarians and teachersﬂ prcfessional -
:deve10pment beyond thelr formal training Among the classroom |
-teachers, tkose in social studies and literature, more than others,

often build up cons1derable "international" competence because .

their diSCiplines inherently encompass international dimensions.

————«——Butv—With«thewexception_of_teachers in "world cultures" type of L
courses or in 1ntegrated foreign language/literature courses,
this further development of internationally oriented competence
llargely depends on the individual educator's inclination and |
sensitivity to such dimensions of their'subjects.
"In their role“of‘educators, the school librarlans are in a
'_somewhat different position. In terms of curricular substance,
they are generalists. As long as their functlon is not reduced --
by choice' or by necess1ty ~-- to- technical and clerical work on
'catalogs, shelflists,.inv01ces and overdue slips, their own learning
process continues across the curriculum. Through their access to

materials, especially where they exercise some control over selectlon

&
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subject teachers' capabilities.
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and ordering of printed andanon-print media, the school librarians

aéé in a position to continue developing their own internationally

- oriented competence that can easily match and often exceed the

N

In these circumstances, the school 1librarian is in. a position

not only to inject the international- element into the students'

'learning by expos1ng them directly to facts and concepts of inter-

national character, but to do it indirectly through the teacher

whose own learning process is then also affected. This is, of
course, entirely in line with one of the accepted roles of 'the

school librarian: to function as a funnel and filter through

»which the mass of information and-knowledge cumulatingnin'thé

_'world beyond the school walls is’ sorted out, proceSSed, and

channeled into the educational process

So much for the school librarian s substantive and functional

competence, a conSiderable potential awaiting Wider realization

A AN

‘The ‘next set of observations is of a more practical nature.

_Given the facts of teachers' schbol‘life:—f classroom_schedules

and pressures, insufficient free and preparation periods, discip-

' 'line problems, mounting administratiVe chores and,flast but not

least, often low levels of material and psychological rewards -—-

Keven those teachers who have already become sens1tive to intern—

national perspectives and interested in developing them in their

'students, need considerable help.

There'is,'indeed, an abundance of materials and. tools,  many

 of them excellent. One problem is precisely the abundance. The

second problem is that far too manypof these materials, often in

-

46.



_Servye 2 real need.

o

the form dfjteat:hing packages, extended units, guides for "enrich-
méntu exercises and adtiy}ties, are far too general, Whatever

thejr  intrinsic guality, and not easily adapfablé to the unique -

' settings of ipgividual. classrooms, the curriculum, and teachers'

needs .and preferences. .In our random survey of teachersL/needé‘

 for internationally Oriented.instruction,”by»faf/fﬁg_largest

_grbup -~ almost qEE:EE}ﬁkpﬁziﬁféfgzgggé.teachers -- put their

p;iofity on flexible, curriculum-compatible, brief teéchiﬁg.units.'
Muep smaller pumbersi.(well under ten percent) placed their priority
on things such as teaChef's gﬁides and guides to classroom

i : * [ e ' o . - ) .
materials.  The message which all such data .spell out.is that
in aadition to their. substantive and functional competence, the"

School librarians also have a potehtially’wide opportunity to

| . . . .
The prerequisites of success are the same'as.in other-

ingtances balling for-the_librarian'é”input.iﬁto the teaching

' process: reasonable amount of time in the librarian's schedule

coypled with some funds in the budget, more than reasonable amounts

wl\/———

* o L : ' '
These general findings largely correspond to the results

" of more Precise surveys in other educational areas. For-instance,

a grouP of Ohio researchers assessing elementary teachers' needs for

"oirizenship education" reported that 25% (N=778) placed their
highest priority on flexible, brief teaching units and 21% on a
similar category of "classroom exercise," while only 6% and 4%

saw their priority need in teaching guides and guides to materials,
respectively; pata quoted from original source-in the Quarterly -
Report {(The Ohio State University, Mershon Center), v. 2, n. 2 )
(Winter 1977), p. 5. = ~

4y - e
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of imagination and of'sensitivity.forQeducational work, good g
understandingvof'curricular detail in various subjects, and at
least one teacher both receptive:to,new approaches and willing
to accept help: As to the last item, the librarian who is living
Wlth the school rather than just working among the shelves is
certainly, in a better position than ‘a distant, anonymous. producer
of teaching units to identify the classroom situations which offer:
'the ‘best entry p0ints for internationally oriented" inputs and to
Htailor the supporting material to the teacher s indiVidual style,
interest, and other cha:acteristics. !

The very few instances we “have found of library- produced
'teaching materials which were actually used in the classroom
suggest two different modes of preparation of. the teaching" units,
nand two different modes of delivery. | |

As to preparation, some librarians relied primarily on their

:-own resources and ideas in pulling the units together-. The more

. often mentioned and, posSibly, also a more: effiCient way was ‘the
adaptation of . teaching units and models available on the market,
sometimes by expanding or reducing them, sometimes by scaling them
down or up to different grade levels.

The delivery was only rarely arranged so that the librarian
substituted for the.-subject teaeher:in the classroom. Although
some teaChers may'not\only allow but welcome such substitution,

3

an’ important dimenSion --_the teacher s own. learning experience -

is lost in the proce .or at least is sevnrely diluted and weakened '

""" even if the teacher remaiﬁs in the clasv'oom while the librarian

pe
°r

_ takes over and work IWlth the sCUdentsL The more often favored

48




‘"pOpulatlon growth, multlcultural relatlons, human rlghts, citizen-

" the follow1ng 1tems.

1
1

"and also the more productive mode is the more traditionalyone‘

where the teacher simplyiintegrates the libraryeprepared‘unit»into
hlS or her regular classroom schedule.

It is, of course,kmyond the capacity of this -~ and -of any
other -- handbook to llSt'all poss1ble teachlng unlts with
1nternatlonal dlmens1ons/that can be produced in a school llbrary
for classroom use. The top1cal varlety 1s endless, as the pre-
cedlng sectlon on llbrary centered approaches indicated, there
is hardly a currlcular area at any grade level 1n whlch the 1nter—

!

national dlmens1on is not potentially present. Furthermore, the

international dimension also pervades other‘topical concerns

which often cut across or are grafted“on the traditional curri-

. o \ 3 ! ) . o ) . ]
culum and are addressed by teachers interested in them - topical

-

concerns such as the env1ronment, technologlcal change, energy,

ship and polltlcal ‘literacy, and many others.‘”

It does appear, however, that there ‘are some preferred forms

, of llbrary produced teaching units Lhat can be employed as soon as

N

the currlcular fit is determined and the teacher S recept1v1ty

ensured. A typlcal teachlng package, whether originally produced

by the librarian or adapted from outside materials, would include

.2 or

4

(1) From tOplcal source books or articles, pertlnent para—,.

graphs would be photocopled to glve the teacher sufflclent

-materlal to 1ntroduce the subject to students.

s

(2) Dependlng on the subject the 1ntroductory texts may

.

49



(3)

(4)

already be supplemented by‘oVerhead tranSparencies

produced by the librarian by photoc0py1ng draw1ngs,

2llStS, maps, or graphs directly from books and other

sources .on su;table acetate film, or drawn on trans-

parenc1es, These are sometimes supplied with- profess10n—

.ally produced teaching units and can be'adjusted in a

variety of ways -- either by copying them, or by adding

,onto them additional data, text, or symbols.

Where suitable,gthe introductory part may also be supple-
mented by one or'tw0_handouts, possibly in the form of

questions calling either for students' opinions, factual

'jUdgments or straignt information, and prepared in a

form permitting quick and easy tabulation or summatior

-

‘For’ many subjects, handout quizzes are cften difficuit

to make up; adaptation from outs1de materials may be the

[

best solution

s

The core of the lesson would again consist of photo—.

'_copied extracts from printed materials to guide the

(3)

"teacher in the presentation and discussion. Visual

material, transparencies, slides, filmstrips and films,
or prints and maps, would be selected so as to correspond
as closely as possible with the text.

Handouts clearly related:to the.main.points of the core
lesson -;leither withidata_in the form of tables, graphs,

T

or lists, or in the form of quizzes -- can again be use-.

fully introduced as a tooi of more participatory.learning.
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(6) The- unlt is accompanled by two collectlons of materlal
One cons1sts of source materlals from whlch the textual
excerpts have been taken plus other background material;’
and is supplied to the classroom teacher for her or'hfs
use and, possibly, for further adaptations of the unlt.
The second collectlon of closely related materlals 1;

. o : assembled and kept in the llbrary for students use if

the teacher assigns homework based on the unlt. ‘The

teacher is provided with a“list of such materials.
. o, . S

The methods of‘preparing;a.teaching’unitvdepend so much on

in 1v1dual condltlons in. the school such as budgets, audlo-v1sual
equipment 1n the llbrary and in- the classrooms, photocopylng faci-
the llbrarlan s and the teachers‘ schedules, thelr per”c*?ﬁ

©

'relationshlp, and the admlnlstratlon peolicies, that no useful pur-~

lities

pose can be served by outlining a model approach. Ideally, of
>COurse, the preparatlon of a teaching 'unit should be a- joint
'zenterprlse between the llbrarlan and .the teacher, but ideal condl—
tlons such as these ‘are precisely those rarely 1f ever avallable.
From a more technlcal p01nt of view, ‘the main and flrst step
) a llbrarlan 1nterested in preparlng classrodoom teachlng un1ts can
; take_——-and 1t is usu 1ly only the llbrarlan who can do so -- 1is
.to obtain for the libraxy .a broad collectlon of classroom materlals
‘with international orlentatlon.. A list below provides the
addresses of institutions-which produce "and supply such materials,

[ . ags
sometlmes at a mlnlmal cost. or even for free. An 1n1t1al letter

of inquiry requestlng lists and\descrlptlons of classroom materlals

)

e : v ) \ R o . ; » o
L D . : \ S o
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would‘prOduce a basic inventory; followed by a more selective
.orderiné ‘The'broader and the more varied the collection of
sources, the greater is the llkellhOOd that it will contain ideas,
models; and prascriptions flttln1 +he specific opportunities in a
given schuol | |
ATheffollowing-outlines of library-prepared teaching units

c .

have been ektracted.fﬁfm our relatively limited repertory of actual

o -

field experience with this type of approach.

Teaching unit 1. '(Inserted.,in a ninth-grade course on the history

lof California.)

-

The school librarian proposed to the social. studies teacher
; :

- a tw0— to three- period teaching unit on population expanSion and

populatlon ShlftS that would proVide a broader, comparatlve and
internatlonal perspective :on California 'S populatlon growth.. As

reported by the librarlan, “the’ 1dea and some of the materlals were

'deered from several sources, but the initial stimulus came//rom

a mlmeographed handbook containing a description of. classroom

. activitles focused on’ population issues. - C

The’ 1ntroductory part of the package consisted of ‘basic data

7

" on global population trends and xeroxed paragraphs extracted from

texts on population problems. "It was accompanied by library-

&

prepared transparencies on populatlon dlstributlon and growth in .,
varlous major regions of the world and dlstingulshlnglbetween

developed and developing areas; these were adapted friom the Victor
A o

. .
. DaVid Victor and Riqhard Kraft, Global Perspectives Hand—
book.- Bloomington, Ind.. Mld—America Program, "1977.

o2

-~ ’ . . . - : . \



and Kraft Handbook. Themthird type of material in the introductOry
/

section wenetwo student handouts, one summarizing some of the

information_contained in, the textual and transparency parts,.the'

4
s l’

other in the form of a Quiz in which students reSponded to

B questions calling for comparisons of population trends in various’

regions and for judgments on the effects population changes W o I onevi{¢gp£ﬁ

o

region may haye'on other regions. B . .-
The second part of the package-concentrated on the population

issues in Latin America. Again it ‘contained a textual section~ con-
[
.SlStlng of several xeroxed paragraphs to" be used as a baSic sourCe

of the teacher s 1%&t1al presentation. These excerpts included
* some oOn the problem of urbanization in developing countries
obtained from a«brief art1cle dealing-w1th the issue. On the

‘basis of tables accompanying the article and of other data from
; S . . . ) 3 ' ' -
sources anspecified in our report the lib arian prepared two S

e e .

more tranSparenCies for the teacher' s use. The final section of:

R

the second part was a two- part, profess10nally prepared filmstrlPr**
together With its accompanying discuSSion guide.p . :- ? .\

By cente&lng on Meyico, the third part of the package re- '\
;connected\the global population issue With the course;s‘focus on :

California's hi\torical growth. The teacher's textual unit, con- \

" ‘. . .\ - ‘ C e . . L . .
tained a'variety\of excerpts on Mexican population trends,. - . \

\

Rashmi May\ "Third World Crisis," The Futurist, August 1975,

kk

Expansion’ in Latin America. Current Affairs Films, 1977.

Gaeton F. Stélla, The People Problem. Population and .Urban o N

. - . s
. . S to . T . ..
. [ . T . . . . X - f
. . Pe e S : . /
“ ) : . P . ~ )
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1ndustr1allzatlon and urban&zatlon, standard of living, and the

effects on™ Mex1cans -of-the-closeness and access1b111ty of the Unlted
4 .

*

States. In addltlon to transparencles accompanyir« the text the
\:

» handouts for students 1ncluded paragraphs -~ selected from Amerlcan

Anewspapers, from Mexican newspapers (in translatlon), and from U. S.f

i

congreSS1onal documents '~- deallng with the contemporary problem

of Me x1can mlgratlon to the north\ A special handout in the

\

form of a gulz brought ' together the entire packége by calllng for

?sr, .Students.. lnformed judgments on global popu]atlJn trends ahd on

the aspects of 1nterdependence reflected in the 1mpact on all

countrles.of pOpulatlon_expanslon and Shlfts_ln some Of : them.
. I

3

Teachlng Unit 2. (Inserted 1n an eleventh grade course 1nveconom1cs )

.Although our report on thlS teachlng un1t lacks any detall on

SpeC%flC elements 1ncluded in the package, ‘some of its character—

lStLES make 1t a useful model. The unlt, focused on: world food

lsupply, dlffers from the precedlng one by the llbrarlan s almost
! o o -

’complete rellance on, and 1mag1nat1ve adaptation from, a- case study

i

on.the global food probfem prepared as a. part of a model currlculum

: g**
\ on’ global develOpmenE
Y c ,
S : As reported to ‘us, the two- dollar, hundred—page mlmeographed
Y AR
booklet was. handed to the llbrarlan by the economics teacher w1th

the comment that 1t would be nice to have.a full course on global

L
\

aevelopment in Uthh such a case study could be 1ncluded but,

-

T

N

' *
IR E‘ - The- llbrarlan S feport mentlons a transparency prov1d1ng a
able with the statistics of Méxican migration to the U.S. .and four
other transparencles of unspec1f1ed content. . :
\ Tkk ‘ :
y J. Carlisle Splvey, World Food Supply A Global Development
Studles Case Study (Madlson, N.J.: Global Development Studies

' Instltute, 1976)

-----
)

\ . : - ' * : . . . -
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L4 ~

- unfortunately, it could not be done. The school librarian proceeded

from there. ~ She first selected those sections of the case study

H

w1th particular economic s1gnificance. From these sections, she

extracted textual Segments for the teacher. ‘Next, she used several

.
- —

volumes and peiiodicals c1teo in the relatively rich and certainly

‘adequate footnotes accompanying the text, and out of them obtained

~

materials for student handouts and for teacher transparenc1es. §

i
!

The unit was used in sections over four periods. FollOWing

bibliographic guidance prov1ded in the case study, the librarian

_prepared two collections of books and documents, a select one for
: the teacher s- use, a broader ‘one. placed dlrectlv in the classroom

-on extended loan from the library and serving as students' source
‘nmaterial in connection w1th their homework. As reported the |

teacher's request to keep the package and- accompanying collections
| for next year S class gave the librarian a% opportunity to order

and build into the package additional materials by follow1ng the

leads and suggestions provided by the case study.

\

Teaching Unit 3. (Used in two high schools with some centralized

library serv1ce in a health education and a soc1al science course

at tenth-grade level.)

-This“teaching unit was developed hy‘a senior high school
ass1stant librarian by converting a lower- level, library—centered
unit (reported on above at p. ] into a classroom teaching package.

lTypically, the three-period unit consisted‘of teacher's material,
wucharts;and transparencies, collec¢tion of slides.prepared by an

audio-visual assistant by photograpﬁing pictorial and- other

(A
a
g




materlal from books and documents, student handouts with basic

e

data and with fundamental information on international health

organizations and their activities, and two quizzes_prepared and

added to the unit by the soc1al science teacher for h1s own
purposes. This was an entlrely "home-made" un1t deallng with

patterns, causes, and effects of troplcal diseases in less

i
/

developing countrles and w1th 1nternatlonal efforts to control
/

them. The source materlals were obtained by the librarian 1n1t1a—-5
ting the prOJect from‘the World Health Organization, the Rocke—
/

“feller and Ford Foundatlons, the Internatlonal Bank : for Recon-—
/

struction-and Develdpment, and from the Unlvers1ty of Callfornla

Medical Center in San Francisco. The librarian reported that
the entire effort put into assembling the materials consisted of

serding out some five initial letters with the request and several
more to other sources suggested by the first respondents; most

of the materlals were obtained»without cost and the onlyﬂexpendi—

tures were 1h the preparation of the slides and other process1ng.

Library Involvement in International‘Edﬁcation

v Vo
The prev1ous two sectlons on "lerary Centered Approaches"”

and uLibrary—quduced Teaching Materlals d1scussed some\yays in

which the school librarian may assume 1n1t1at1ves as an agent of'
1 \ ,‘ -
change leading tO/strengthened 1nternatlonal education. There are,

of_course, several other roles in which the school library could d\
play:a crucial althOugh not necessarily"an'initiative function. \\ /
. g o N
; N

At the lowest, routine end of the spectrum of possible library

involvement ithhe development and maintenance of appropriate
! - ;
I | |
| !

g J'-56- | )
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materials in the library capable of both curricular support and

extra- currlcular interests. This-requires no further elabora-

tion exceptffor the observatlon that, at least on the basis

of our random visits to several dozens.of school libraries across
the country, in too many of them the 1nternatlonal component is”
rather sparsely represented. Where more materlals with 1nter—
national orientation were found on the shelves, on maga21ne racks,

J i

and in A-V collections, they were-often’ fa1rly haphazard mlxtures

i;Wlth a lot of obsolescent materials. In practlcally all of the

schools v1s1ted this weakness was even greater in spec1al faculty
collections,that some. librarians maintain in the separate,corner~
of the sdhool library or directly in faculty‘lounge.. The section

below on "Readings, Ideas, and Materials" contains reference to

" a varlety of sources that can prov1de guidance in bulldlng up

more adequate material base for 1nternatlonally oriented 1nstru¢tion{
The oppos1te end of the spectrum of library involvement in

1nternatlonal educatlon i's a- fully 1ntegrated support functlon

served by the llbrarlan in those schools where the teachers them-

selves have launched 1nternatlonally orlented progects or, more

rarely, where a fa1rly comprehens1ve overhaul “of ‘the entlre curri-

culum has been undertaken to strengthen the 1nternatlonal d1mens1on.

vExperlence does suggest that even in such favorable clrcumstances

much depends on the school.: llbrarlan S 1n1t1at1ve and 1mag1natlon.

.

Too often, it seems, the llbrarlan S pass1v1ty or 1nst1tutlonal ,

\

constraints placed on the ‘library's role result in a minimal and

largely technical involvement: instead of utilizing the school

. 5?.?/'
. 4

\~



lihrarian's skills in reyiewing, evaluating, and pre-seiecting
teaching materials,_the school library'e office ends up.processing.
bopk and magazine orders for items whose selection and evaluation
may have heen 1ess-than adequate. Some schools have even.hired

special "resource persons" charged with reviewing and selecting

materials; while this may improve quaiity of the material used,

it also still further re-delegates the librarian to tasks far

removed from the educational process and contributes to a waste

of talent, capability and, of course, funds.
The speCific types of the school librarian s involvement

in faculty initiated efforts towards international educat o33! have

'been‘discussed‘elsewhere 'in the broader context of international

dimensions of precollegiate education.
READINGS, IDEAS, AND MATERIALS

This section suggests several entry p01nts 1nto the vasf

and grow1ng field of literature, guides, teaching prOJects, aids,

'and materials that can serve in the strengthening of the inter-

national dlmenSions of precollegiate education It is not a com-
prehenSive bibliography in any sense; the sheer size of any .such
undertaking would destroy its purpose in a handbook with a limited
objective.. _For those who would like a more extenSive overView of"

what is available, some bibliographic aids are listed and annota-

Z. Slouka and 0. Slouka} International Dimensions in

‘American Education: Evaluative Criteria for Precollegiate Programs

(Summary report for U.S. Dept. 'of Education - DlVlSlon of Inter=
national. Education, zall 1979).
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" tions indicate the presence of bibliographic references in the

titles included.

About International Education: Selected Readings

The texts listed below/hqve been selected to help elementary
and secondary school'educatdtsi librarians and teachers éliké, td;

expand their understanding of what international educaﬁion means,

what are its imperatives and goals, and how varied are the concepgts

| underlying it. "~ The titles span a period of about twelve Yyears;

individual items differ widely, from brief articles to‘full—siZed\ ‘

books. The size and age, however, do not prejudice thée quality. K

.James M. Becker and Howard D. Mehlinger,'eds., International

Dimensions in the Social Studies. ' Wash., D.C.: National Council \
for the Social Studies (NEA), 1968. 343 pp. .

Issued as 38th NCSS Yearbook, .this volume was issued

as a collection of studies on the general setting of
international education, on concepts and perspectives
guiding it, on some approaches to it, and on resources
and programs. Except for some of the studies and
reports on international education programs; which have
become somewhat outdated because of many recent develop-
ments, the volume continues to be a valuable reading.

Robert L. Schell et gl.} Curricular Dimensions of Global Education:
A joint publication of Pennsylvania Department of Education and
Research for Better Schools, Inc., 1979. Mimeographed; 236 pp.
[Av. from RBS, 444 North Third Street,Philadelphia, PA 19123]

. Provides a multidisciplinary panorama of approaches -
to international education in the form of a collection
of papers by authors with specific fields of 'interest,
ranging from "The Arts: A Worldwide Language" to
"Mathematics: A Vehicle for Increasing Global Awareness."
The treatment is primarily conceptual and designed to
stimulate and inform rather than to provide curricular

blueprints or a guide to classroom activities.

35
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-

Lee Anderson, Schooling and Citizenship in a Global Age.
‘Bloomington: The Mid-America Program for Global Perspectives .
in Education, 1979. : : : - " . \

A persuasive exposition of global forces and relation- .
ships that make international education imperative. .. - = A
Reviews -educational changes already taking plaee"and ‘ '

outlines others needed to make the schoolS more re- %
sponsive to the realities of an interdependent world. ' /'

The following are all shorter'tréatments of ingernational

education which provide informative and stimulating reading. _/ o

Richard C. Remy_gE>§l., Internatinonal Learning and International. /
Education in a Global Age. Wash., D.C.: National Council for the |

‘Social Studies, 1975.

Contains a world studies bibliography identifying
background readings, sources of information and of . ,

_materials for use in the classroom, #nd a special /
section elaborating guidelines for world studies.

'Rébert G. Hanvey, An Attainable Global Perspective. New York:
Center for War/Peace Studies, 1976. 28 pp. ' - ]

A concise introduction to concepts, modes of . . : /
thought, intellectual skills and human sensiti- /
vities contributing to the formation of a global . i
parspective attainable through formal education. /
Lecnard S. ¥enworthy, The Intatnatigggl Dimension of Education.
Wash., U.C.: Assoc. for Super&ISiOh and Curriculum Development

A{rEA), 1970. 120 pp.

An early comprehensive'stateméﬁt addressing the
need for incorporatihg the international dimension
‘throughout all levels of precollegiate education
and in all curricular subjects.” Contains a &till
useful brief bibliogwaphy.’ ; '
Ward Mcrehouse, A New Civic Litetracy: American Education and Global
Interdependence. Princeton, N.J.: Aspen Institute for Humanistic
Studies, 1975. 32 pp.

Assessment of the problems and cpnortunities in inter-
national -education’ in American schools. ' :

James M.  Becker and Maurice A. East, Global Dimensions in U.S.
Education: The Secondary School. New York: The -Center for War/

~ Peace Sstudies, 1972. 52 pr.

~

66 . -



58.

Judlth.V.. Torney and Donald N. Morrlss, Global Dimensions in
U.S. Education: The Elementary School. (As above. ) 52 pp. -

Both booklets comblne an examlnatlon of pedagoglcal
issues involved in international education with
general conceptual questions as well as with class-
room. approaches. Reference notes include useful
bibliographic items.

' 'Reginald Smart, "The Goals. and Deflnltlons of International
Education: An Agenda for Discussion," International Studles
Quarterly, v. 15, n. 4 (Dec. 1971), pp. 442-464.

.ﬁroad and critical examination of fundamental concepts.

Sources of Ideas and Leads tO»Classroom.Approaches

Many of the materlals selectlvely llsted be low contaln
:comprehens1ve outllnes of entlre courses w1th 1nternatlonal themes.b
ySome or them have been worked out in .considerable detall Several
'are of unusually high quallty and it would 1ndeed be 1deal if they
were used by 1mag1nat1ve and. well prepared teachers in schools
' W1lllng to make the necessary currlcular adjustments to fit them

intoc thelr regulax program of instruction. Unfortunately, not

e

__,_f—- - -
T ———

“too many teachers are ready to take them up and among the few
who are, Stlll fewer can overcome the varlous 1nst1tutlonal and
attltudlnal obstacles standlng in: the way of large scale currl—
'_TCular changes.j' | v
h " Yet almdst:all of.the courSe and lecture'deslgns'are
v1rtual storehouses of excellent 1deas and 1mag1nat1ve approaches
'Wthh could be extracted and reshaped to more modestoforms so

as to fit the often very llmltlng constralnts in some school
is1tuatlons. School llbrarlans can and should wherever other

cons1deratlons of their work allow them to do so, play the cruc1al "

':medlatlng role between the expandlng wolld of ideas, models, and



59.

designs on the one hand and on the-other, thg teachers who often’

need all the help they can get 1f they are to\enlarge the domaln

: \
-of 1nternatlonal perspectlves in their 1nstructlonal program

Thls only re- emphas1zes the primary 1ntent of éhls handbook stated

\
prev1ously At thlS point, however, the renewed emphas1s:fs

important -- the classroom materlals offered 1nxthe publlcatlons
\

selected below need to be seen not only as prescrlptlons but as

'stlmulatlng leads , o | R \ .

|

The - follow1ng annotated llSt has been- selectlvely complled

to prov1de for some 1n1t1al choices :and to 1llustrate the varlety

of materlals currently avallable Those 1nterested in, flndlng -

'other materlals des1gned for- classroom use,-or adaptable for

classroom use, may wish to contact organlzatlons llsted in the-
next $ection, or to consult Dlrectory of Resources 1n Global

! P

'Educatlon prepared by the Interorganlzatlonal Comm1s51on on Inter- -

1

{

* ’ covers seven broad global concerns: global awareness;

nat1onal;ind_EEEEEEElEEEQL,EQQQaLlQn_lWas__D .D. Overseas Develop—

. '.

ment'Conncil, 1979).

o

Kenneth A. switzer and Paul T. Mulloy, Global Issues: 'Activities
and Resources for the High' School Teacher. ~Boulder: !Social

. Science Education Consortium; Denver: Center for Teachlng
.International Relatlons, 1979. Mimeographed.: 91 pp. plus 64
pp.. of handouts. . . ' . T

One of the most rkcent and outstandlng repeFtorles
of 1nstructlonal approaches to global issues. It-

world trade and economic interdependence; global conflict
and the arms race; economic development and foreilgn aid; _
environment and - technology, energy_and natural resources; . -
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and human iights. Each unit is fully developed, with o
outlines of lessons, student handouts, and amply an- ’
notated ‘'lists of primary and secondary sources. These :
features make the classroom models extremely adaptable

to different teaching situations, different grade .

levels, and different competencies and inclinations of
teachers. The volume also includes a brief address

list of sources of classroom materials. P

Global Development Studies, New York: Management Institute for
National Development, 1973. 71 pp. '

Subtitled "A modern curriculum for an academic
year course in global systems and human development
at the secondary and ‘undergraduate levels of general’
education," this small volume lends :itself to a number
of imaginative uses at senior high school levels. For
librarians and other users interested in preparing
teaching units, it may help considerably in clarifying’
the -objectives of classroom presentations; it provides
, . ' good, concise texts as bases of lectures; and, above
T .'all, the suggested classroom exercises.can be used as
a starting point for the development of individual
teaching. packages. Among the- appendices 1is a‘'parti-
. cularly useful, well annotated bibliography of .
periodicals which can serve both as sources of teaching
‘materials as well as a source of selections for the
school library.

J}-Carlislé Spivey,'World'Food Supply: A Global De?elbpment
‘Studies Case Study. Madjison, N.J.: Global Development Studies
. Institute, 1976. Mimeographed. 100 pp. '

Designed to be used primarily within a full course
on Global -Development Studies (see:preceding item), this
guide provides many ideas and suggests approaches that
ban/bé and have been developed and applied independently
in small units. . Grouped in three major categories:. on

o o what is the meariing and scope of hunder in. the world,
Co why there is hunger, and what is being done about it,
: are nine separate units such. as a brief history of
: " food and population; contemporary world food supply,
the role of agricultural production and government -
policy, the green revolution and food aid programs.
While eachsunit is primarily a textual description
™ of the specific issue with adequate references to
source materials, there is a substantial "Instruction
Guide" outlining teaching strategies, methodology
classroom discussion, and lists of resources and:
resource organizations. B :
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Pa%rick " D. Gore, et al., Teaching Energy Awareness. Denver:
Center for Teaching International Relations, 1978. (Rev. ed. *1980.)

.Mimeographed. 309 pp. . . S —

s This collection of thirty-two teaching units
includes only some with explicit international
dimension, but it is included here because it permits
the building of-links between _human, national, and
international erlergy issues in a great variety of
ways. The teaching units are only briefly described,
only some of them with data and source references, but
among theé forty-one-handouts designed for specific. -

? teaching units are several rather valuable items that.
' can be included, in teaching packages. based on the
proposed units or their combinations. . This volume

is only one in the CTIR Special Series of teaching aids
on cultural studies, skills, envirdnmental issues, "and
on general topics such as communication, aging, and
role of women. All of them deserve attention as good .
teaching resources. ‘ : o ;

'

Jayne Millar, Focusing on Deﬁelopment:-Mini—Uhifs for Secdndary- _
: School Curricula. Wash., D.C.: Overseas Development Council, .1973.

Suggests.a number_of'useful classroom approaches to
topics on global development, together with listings
of resources. - ' : C
Florencé_V;'Davfs aﬂd Barbara J. Preisseisen, Multicultural

Education for Practitioners. Philade}phia; Research for.Better

Schools, 1979.

Of fers specific, guidelines for the development of

teaching programs. Particularly valuable are chapter

2 addressing classroom and curricular issues, and .
" ‘chapter 3 listing a variety of materials and resources. 1
| = . : 4 | N ' o ‘ \
.. Seymour Fersch, ed., Learning about Peoples and Cultures. Evanston,
I1l.: McDougal, Littel, 1974. ' '

1 rd

9
While this is primarily a reading text dealing with . ST
the problem of -developing a cross-cultural perSpectiVé,
two features recommend it as a source of ideas and _ '

' materials ‘for teaching units. One is:its Swn variety,
: . with illustrations; quotations, and short stories

- integrated into the discussion. ‘The second is the

companion "Teacher's Guide" outlining specific

classroom adaptations. e

N

David C2;5}RSﬁﬁMﬁﬁggféﬁig%aﬁgzﬁéén, and Larry E. Condon, Education
- _mfor-a*World in Change: A Working Handbook for Global Perspectives.
=" "New York: Center for Global:Perspectives, 1976. (Issued as"84/85

Intercom.) 100 ‘pp-

~ ) : -~
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Provides substantive. text on the perSpectlves on the
twenty-first century as well as orlentatlon reading
on the associated educational tasks. Moxe than two-
"thirds of the handbook are devoted to samplelessons,
w1th 1llustratlons and seurces, for grade levels K-12.

Herbert J. Abraham, World Problems in the Classroom Paris:
"UNESCO, 1973. 224 PpP- ~

Suggests practlcal approaches to the teaching about
rall important activities of the United Natlons\ The
" volume includes background data, gquestions for study
‘and discussion guldes\ » ' . \

Deborah L. Truhan, The Local Cmmmunltyfand Global AwarenESs
Madrson, N.J.: Global Development Studles Institute, l97T

Many of the s1xty classroom act1v1t1es that lead \ s
" students to 1link their immediate environment =-
: ‘famllles, schools, and local compunities -- with
- : the world beyond the national boundaries lend them- N\
. selves td the development of either library-centered
prOJects or to library- prepared teaching packages

Pavid Vlctor ‘and Rlchard Kraft Global Perspectives Handbook.
* Bloomington, Ind.: Mld—Amerlca Program, 1977. Mlmeographed 4\ppﬂ
' ' ' \

[ ‘ i
e o Outlines several classroom act1v1t1es designed to \
“ S increase- students', global awareness through an \
' exposure t6 various global issues. 'The Handbook
contalns student handouts, background 1nformatlon,

A
Two partlcularly valuable serles of classroom orlented
!

handbooks with multlcultural focus that school llbrarlans and

” o

teachers could utlllze in a number of ways have’ been 1ssued by the.
Center for Teachlgn Internatlonal Relations and by the Global

Perspectlves in Educatlon. Thelr tltles and spec1f1ed ranges of
: X

- grade levels are:

Teachlng about Perceptlon The Arabs (5-12); Teaching about .
____© Cultural Awareness -(4-12); Teaching about Diversity: Latin, Amerlca
s ge12)-—Images of China™ (5-12); and. Teaching about Conflict:
Northern Ireland (56-12); all from CTIR. - -




N s
Universals of Culture (6r9); Culture's Storg@ouse:’Building'
g Humanities Skills through Folklore (6-9); Cultural Sight and _—
"\ Insight: Dealing with Diverse Viewpoints and \Values (6-12); \
\ World Views through the Arts-(6 9); and Exploking Communlca— o
tion (4-9); all from GPEL .

Resource Organizations and Agencies

" This annotated address list of organizations and agencies

which‘supply materials relevant to school librarians and'cLassL

— ‘
room teachers: 1nterested in 1nternatlonal dimensions of elementary

and secondary educatlon 'is again selectlve. Thebe are now many
commerc1al publishers who produce:a variety of ir ternationally
orlented teaching materials, some of them of’goo quality although
often‘at a'considerable Tost. 'These are not included because_thelr
v ,promotional material,ls uruallylwell distributed to schools’and

school libraries. The. organizations and agencies included below

. supply many materials without cost or =t production.cost7 however,

'thelr prlces are not shown because they oo necessarlly change

I

'w1th 1nflatlonary pressures. The list is lelded into two parts.
- The first, smaller part, lncludes the prlmary resource organlzatlons

. ‘ ,
whose main purposes and efforts are orlented toward the classroom.

and whose many materlals have already been used. w1th good results

by those school, llbrarlans and teachers whom we have had -an
opportunlty to- 1nterv1ew. ;The second part lists other resource
groups, the publlcatlon of: classroom orlented materlals usually
represents only a Segment of their overall programs and act1v1t1es.'«
Whlle we have\not come across sufficient eVldence of field experience

' with their products among school llbrarlans and teachers, théw.may

1ndeed be ‘in such use and thelr materlals may be of the h1ghest
quality. / 7 R

—_— s / . —_
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Primary resource groups

[N

CENTER FOR TEACHING INTERNATIONAL RELATIONS. A joint
project of the ¥niversity of Denver School of Education -
and the Graduate School: of Ipternational Studies, now o .
‘closely cooperating with Global Perspectives in Educa- -, . -
tion group ‘(see below), the Center conducts five major
programs: in addition to teacher workshops and;academic
courses, it publishes curriculum.units, distributes
. materials, and provides consultation services to.aid in
thejimplemehtation‘of'global perspectives in American
schools: While focused on educ¢ation ‘in the Rocky
Mountain region,~thefCenter has a nation-wide reach.:
Its special series of twenty handbooks with classroom
. and student materials provide guidance. to adding a global
perspective. to many subjects at all grade levels. -
s Address: Graduatée School of International Studies,
University of Denver, Denver, Colorado 80208; telephone
(303) 753-3106. 1 - . S
GLOBAL DEVELOPMENT STUDIES INSTITUTE (of Management
Institute for National Development, 230 Park Ave., New
York, N.Y. 10017). ‘A non-profit educational corporation,
the Institute assists educators by providing curricular
and other materials} methodologies, and teacher training
to enhance intérnational education at all levels.
Address: .P.0.Box 522, 14 Main Street, Madison, N.J. 07940.

GLOBAL PERSPECTIVES IN EDUCATION, :INC. (formerly Center
for Global Pe§§gectives and Center for War/Peace Studies).

N A non—proﬁIfT-educational.of§§ﬁizationmdevétestg\gfforts-

' towards strengthening global dimensions of U.S.education+——"""""
published a serie$ of important materials fitting such .
topics as American hiStory,'culture’and area studies, _
global trends and issues, humanities "and language "arts, h
and environmental studies. In addition to orders for , .

\ its materials, ‘the Center invites:letters about educators' .

e specific needs, reviews materials developed in the
schools, and accepts telephone requests for informationL/

~* and advice. Publishes a continuing series of occasiona
\ ‘reports Intercom;each issue is a tool* for teachers = ‘

containing classroom units, materialsfand guides to .

. - resodrces. Services include a national network of

. consultants and resource people. _ - : :

" Address: 218 East 18th Street, New York, N.Y. 10003; RN

telephone (212) 475~-0850 or ("hotline") (212). 228-2470. N




MID-AMERICA PROGRAM FOR GLOBAL PERSPECTIVES IN EDUCATION.
Formally in operation since 1975, the Mid-America Program
builds on an extensive experience of its personnel in

all aspects of intermnational education. Its major
objective-is helping schools and other educatiopal
agencies to design_programs enabling young people to acquire
the knowledge, skills and attitudes necessary for respon-
sible participation in an interdependent world. The

- Program's Laboratory for Educational Development has
available, at, production cost, .a selection of materials

for classroom use, lists of sources of material, biblio-
graphies, and specific teaching units.

Address: Indiana University, 513 North Park Avenue,
Bloomington, Inqiana 47401; telephone (812) 337-3838.

9

Other resource orgdnizations

. AFRICAN-AMERICAN INSTITUTE. Through its Séhools Services,
Division, the Institute publishes teacher's guides and
instructional materials focused on Africa and African.
E issues. ' . ) o, .
Address: 866 “United Nations P;aza,:New~York, N.Y. 10017.
AGENCY FOR INTERNATIONAL DEVELOPMENT. As a separate
division of the U.S. Department of State, the Agency
»  issues, through its Office of Public Affairs, materials
" on various aspects-of international development. While:
. the pamphlets and brochures, as well as the monthly
| War on Hunger, are not specifically intended -for classroom
o T M,use, they are informative and useful as background "
“*-~—~w—wwifmaterial~and-a source-oftedching ideas. The materials
" are free. C ' S o '
Address: Publications [Division < @ffice of Publid
Affairs, Room 4953, State Department-Building, ‘

Washifigton, -D.C. 20523 -~ - B ,
. ALLIANCE FOR ENVIRONMENTAL EDUCATION. As a consortium!
N or organizations concerned with environmental education,

_ the Alliance publishes teaching materials some of which-- .-
have an esxplicit international dimension or can be ex—i.
‘panded for such purposes. C . co
Address: 1785 Massachusetts Ave., N.W., Washingtdn,

D.C. 20036. L T ' ;

12
~

'AMERICAN FREEDOM FROM HUNGER EOUNDATION. The .Foundation
issues a series of Development Issue Packets and other
: S materials intended for use at 'secondary and higher levels.
SV sAddress: 1625 Eye St., N.W., Washington, 'D.C, 20006.




.well as periodical materials.
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AMERICAN UNIVERSITIES FIELD STAFF. In addition to its
intensive series of topical reports from all parts of
the world, prepared by the Field Staff contributors,

this organization also publishes a series of learning
packets with international themes, intended primarily

for secondary school levels. Twelve books on different

countries of the non-Western world, examining primarily
the impact of modernization on tracd .tional societies
and social impact of population chaage, provide also

‘teachers's guides. ‘ ~
'Address: 3 Lebanon Street, Hanover, New Hampshire 03755.

THE ASIA SOCIETY. Through its Education Department, the
Society provides consulting services on Asian studies
for local. schools, and, .in addition to its quarterly
Asia, supplies bibliographies and lists of visual aids.
Address: 112 East 64th Street, New York,. N.Y. 10021.

ASSOCIATION FOR ASIAN STUDIES. . Through its Service Center
for Teachers of Asian Studies, the Association publishes
the quarterly Focus on Asian Studies designed for '
secondary school use; the quarterly includes lists of new
print and audio-visual materiais. . ‘
Address: -Service Center for ‘Teachers of Asian Studies,

~ Ohio State University, 29 West Woodruff Ave., Columbus,

Ohio 43210.

CENTRE FOR ECONOMIC AND SOCIAL -INFORMATION. While the

Centre's main office is in Geneva, Switzerland; its New

. York office provides aid and services'to teachers and

students interested in topics related to the global
development process. It issues booklets, brochures, as

Address: U.N.Headquartefs{'New York, ¥».%. 10017.

FOREIGN POLICY ASSOCIATION. Through-its periodical publi-
cations, Great Issues and Headline Series as well as

books and various teaching materials, the Association
seeks to support the teaching of international affairs.
Most materials suitable for senior high school levels.
Address: 345 East 46th Street, New York, N.Y. 10017.

INSTITUTE 1/R WORLD ORDER. Publishes amn, extensive number
of books, articles, films and teaching packages on

global topics. The main themes of the Institute's
materials are human rights, ethnic and cultural issues,
economic well-being, and guestions of international -
conflict and cooperation. : ' S S

"Address: 1140 Avenue of the Americas, New Yo}k, N.Y. 10034

N
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OVERSEAS' DEVELOPMENT. Although not geared directly to the
needs of precollegiate, internationally oriented. education,
 the Council publishes a series of paper some of which --
especially the Development Paper Series and Monograph
Series -- are potentially strong resources for school
library and classroom use. ' /
Address: 1717 Massachusetts Ave., N.W., Washingﬁbn, D.C.
20036. | ’ . :
OXFAM-AMERICA. A branch of the British organization
OXFAM (another branch is OXFAM-Canada), this institution
distributes considerable amount of educational materials
on topics such as world poverty :and hunger,. world.
health problems, trade and aid, world's refugees, and -
other related themes. /“’ R '
Address: 302 Columbus AV?., Boston, Massachusetts 02116.

POPULATION .REFERENCE BUREAU. In addition to materials
‘providing population da#a and concepts, the Bureau also
¢ publishes a bimonthly pepulation education, newsletter
-Interchénge. Its purpose is to provide information on
recent developments_in'the effort to introduce popula-
tion issues into intermediate and high school curricula.

Address: ‘1755 Massachuéetts Ave., N.W;,Wa§hington, D.C.22036.

"SOCIAL SCIENCE EDUCATION CONSORTIUM. The Consortium
sponsors ERIC/CHESS (Educational Resources Information
Center/Clearing-house for Social Studies Education),
one of the elements ofrthe ERIC 'system. : The Consortium
maintains a resource library open to- the public and among

_.its main services is the analysis and dissemination of
‘social ‘studies curriculum materials for grades K-12.
Address: 855 Broadway, Boulder, Colorado 80302.

UNITED.NATIONAL ASSOCIAQ&ON OF THE USA:. With a consider-

ably expanded program forn high schools, UNA-USA publishes
. -~ among' other materials - teaching and learning kits..
b These and related materiais for all gzade levels under
the label of the UNA UNICEF Center can %« obtained from:
UNA-USA Publications Orderd, 345. East: ia%fs -Street, New
York, N.Y. 10017. 4 .
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Copies of this Handbook can be obtai\ed directly from

International Ed@cation Services Co.,) 5452 Lord Byron Drive,
Bethlehem, Pennsylvania 18017 : )
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