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- * .. _ ‘ PREFACE |
. This book has' been prepared. by the California Coalition for Sex Equity in .~
Education (CCSEE-II) as the product of a training conference held as ‘part ° .
of a-small grant contract award (#6007702865) made by the Women's Educa-’
_tional Equity Act (WEEA) Program in 1977-78 under the auspices of' the U.S. -
Office of Education, Department of Health, Education and Welfare (Dﬂgw).
~ The book is designed to:' R e e

‘e Provide basic insights into the equity movement in general,

-~ and the sex equity in education movement in specific; .
g o Present information and strategies for developing basic skills
in the areas of change, networking, and evaluation; ° N
,/u« e Answer the fundamental questiohs one might ask when delving

oo ~ into Title.IX; . : P -

N

- o Offer suggested strategies, techniques, action steps and
resources which, when successfutly implemented, could help, .
variousqtargetagrohps achieve desired outcomes related to

- specific issues; -0 e

o Summarize avai]ab]elresdurces;-human;‘nonprint, and print-F
which could be used in moving toward equity; .

° _Aid(fhe readers in developing éqmmative-ski]]g by providing
a battery of real-life case studies for analysis; and - . <

® .Providé(conc1usions which offer observations and pqssibfe“ i
future directions. for edch and all of us who wish tc move
TOWARD EQUITY. - $

The “CCSEE was formed in 1976 by three major organizations..in California. .
ACSA (Association of California School Administrators), Project SEE (the .
_ California State.Department of Edacation's Office for Sex Equity in '
T~ Education), and Project Equity (a Title IV Civil Rights Act Training .
Institute located at.California State University, Fullerton) joined ]
together in order to coordinate-their-efforts -in helping the educational

. institutions™in california and Region IX work toward the -achievement' of
- “seX equity. - ' : T a

g
-~

Having designed.a'mode1'which_ca11ed for (1) the development of a cadre

“ of trainers who.couid in turn conduct effective training throughout the
region;-(2) the development of a strategies notebook which addressed the
specific needs of educational staffs and their clients; (3) the-applica-
tion of these resources (human, print, and nonprint) to the various power-
base groups found in. educational settings; and (4) the development and’ .
dissemination of models which represent the most effective .methods for
achieving equity, the coa]ﬁtion_sought‘additiona1 funding to support the

. implementation of this maSﬁgr.p]an. - o .
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;n 197@, CCSEE-I won .a subcontract from the Resource Center on Sex Roles .
in Education.to assist in the fulfillment of a WEEA- contract held by .the
~Council of Chief State School Officers (CCSS0) which called for the
application of a sophisticated training model throughout the nation.’
CCSEE-I conducted a training of trainers conference in San*Francisco .
vhich successfully prepared 517 school, community and student representa-
tives from throughout Region IX to deliver effective ‘Title IX leadership.
"of *a both generic and specific nature. s T h

-
e =

" In 1977, CCSEE-IT won a small WEEA grant to further train successful
Title IZ leaders/advocates and to develop a strategies notebook worthy -
. of national dissemination. Approximately 150 persons from throughout
Region IX met in San Diegg.to-receive training in the areas of problem
solving, implementing change strategies, building networking skills,.and
designing/implementing effective evaluation and monitoring practices.
Further time was-provided for brainstorming and ‘the sharing of success:
stories as well as areas of frustration which still needed resolution.
This book is an outgrowth of that conference and the result of further
-concerted effort on the part of the pri cipal writers/editors and
‘ifniributing wiiters/editors/reviewerstilisted in the credits of this
ook. - ' : A - .
) _ . » A , ' >

In 1978, CCSEE-III received a }arge.grant from WEEA to conduct a two-year
research study which calls for the application of these resources (human,
print, and nonprint), to the various educational and community power-base

_‘groups so as to enhance the achievement.of eguity. It has been well
documented in other federally supported grants and research literature
that paper does not make people’ change .-. . eople make people change.

- 1t is the coptention of CCSEE personnel, however, that the people wiho can
make peaple change need appropriate resources as models for consideration/
reflection and &s sources for alternative decisions. The application of °
a systematic process fer problem identification and problem solving to the
identified ¥nnovators and opinion leaders who make up the.human power base:
in an edutational setting could cause these individuals to become practic--
ing advocates who could jnitiate-and monitor the efforts made to obtain

sex equity. . v v .

.-

w
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Thus . TOWARD EQUITY: EFFECTIVE TITLE IX STRATEGIES, K-POSTSECONDARY, 1is
~ one component_in the ongoing € Forts of the Calitornia Coalition for Sex-

Equity in Education. - This book can be used as a yeh1c1e for improving . -
-oneésvknow]edge,ﬁattitudes, and skills in sex equity and, further, 1t |

can be used to enhance ckills in the general areas.of change, networking,- .
“and.evaluation. The process of reconciling issues soO aS to move tgward' .

desired goals is.a recognized reality for°a11 educational efforts In

these days of accountability and increased mandates from all people.

This book can help as jndividuals or groups of -individuals move

TOWARD EQUITY.

o

January 1979
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‘ ) ."3. Recruiting and retraining students in non-tradit
programs. : .
£ . _ . . s
- 4. 'Establishing a nonsexist learning environment.
5. bé?e‘lopjng strategies for addressing the sense ¢
- jnterested ih achieving eex equity n, vocational
. 6. -Deve]&pjng an affirmative»actidn p]ah-for the ac
’ s . traditional class/administrative assigriments.
. . ‘7. -Adapting or_dev'e!oni‘;lg nonsexist voca.tional edut¢
o / . ’ {
' ’ 8. Developing an 2ffective placement service for'!

O
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“Sex Equity-An Evolutibnary Réality!”

Our present quest for sex equity is not a new development, nor is it

v independent of other forces in our society. Our current understanding

e . of the.cpncept of sex equity and of the strategies we ctan use to achieve -
sex equity is the result of a series of evolutiomary steps in our
thinking--steps taken by ourselves and others. In order to. comprehend
the possibility of achieving sex.equity in the lives of everyone in our
society, it is essential to identify these critical evolutionary steps
and to delineate some of their implications. In this chapter we offer
one formulation of -the evolution of sex equity, outline some implica-
tions of this evolution, and suggest some guidelines for the future. .

What are these evolutionary steps? Three major areas of change and i
evolution have made possible the movement toward sex equity in education.
These areas are: (1) the social and economic. structure of our society,
'(2) the legal principles related to discrimination, and (3) educational

theorynand practice.

- Evolution.in the Social and Econémic Organization of Our Society

~ Most people are familiar with the statistics that reflect the vast
social changes that are occurring in the lives of women and men in our
society, ‘but the jmplications of these statistics may not be readily
apparent. ”As_QUr“society"has~changedvfrom«an agricu]tura],onéwtonan:
. industrial and technological ~one, there has been an evolution of the
roles of women and men’in the society. At least four major changes

have occurred in the roles of women: L
1. ‘Women are entering the paid work force at an increasing rate. .

Today 55 to 57 percent of all women; between the ages of 18 and
64 work .outside the home, and they make up 41 percent of the
total Tabor force. ‘The participation of women in the labor -
force is remarkable when we consider that in 1900 virtually no
‘married, white women-worked outside 'the home. Today women in
- the paid work force represent. the whole range of the female.
- population of the United .States in-age, rage, and number '
. of children. It js .important to note that some groups -of
women, such as-black womeri_and poor women, have long had to.
~work outside_the home to ensure their own survivg] and that
" of their children. The jncreases in the percentages of white
_women working outside “the home have occUrged more recently.

e - *Adapted»fﬁom remarks presented at.the CCSEE-II Conference “in San Niego, -

’ L California, on April 24, 1978, by Dr. Shirley D. McCune, Director,
< Resduréé‘Ceﬁter”cn“SeXquaftyj—wasp+ngton;-D:G. .o - A
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.E1{ Ginsberg has gone so far as to call the increase in the
the work force "the single most outstanding :

pumber of women in.
phenomenon in our ¢
unchartable . .

entury. Its
It will affec

long-range implications are
t women, men, and children, and

the cumulative consequences . . . will only be revealed in the
twenty-first and twenty-second centuries." '

2. lWomen are-increasingly better educated.

One step in the evolution of our

increasing particip
Today women in the

ation of wome
United States

educational system is the
n in education at all levels.
complete an average of nearly

11 years of school, about the same number of years that men

. complete. Through the four years of undergraduate education,

~ about half the students are women. Although black women and
women in other minority groups once participated in education .
at .lower leveis than white women, the differences in participa-
tion rate between minority women and white women have gradually

decreased.

3. Women are having.fewer chdereh.

i

. The birthrate and the size of families in the United States have
" steadily declined until today éur country has reached a zéro

. population growth 1

evel.

4. Nomen.are,morei1ike1y-to'be the heads of -households.

" The number of femal

a result of changin

. .. economic opportunit
divorce, and remain

of households’ heade

e'heads of h

g-concepts of

stého1ds'ha5'steadi1y jncreased as

~alternative 1ifestyles. Changing

ies and'changes,in the ways we view marriage; -
ing single have resulted in.increasing numbers

d by fema]es,

‘The implications of “these' ch

own families. “Among the rea

" . worked-outside the homey som

most of our daughters will s

ders of this

angés may become real when we thihk @bout our _ .

book, few of our grandmothers

e of ‘our fothers worked outside the home, but

pend a major

portion of their adult lives

working outside. the home. - Similarly, we are Tikely to find qon§1dera51e
contrasts between our grandmothers and-ourselves with respect to the ,
number of years of.school completed, the numbér of, children borne, and the

_number of ‘women heading hous

eholds.

Just as wqmen~ha§g experienced Chahgesvin'ghéir_1ives, so have thé:lives of
men changed. As:women have moved into the paid labor . force, men have had

less responsibility for the

economic needs that formerly

greater attention has been focused on the emotiohal and- psychological Y?]U9$V‘ﬁ

of marriage.

financi

helped susta

, al support of their families. Men. have:
also assumed more responsibility for ‘household work and child care.. As the

in- marriage have Tessened,

The°socja1,and”economﬁé evolution has for the first time in history created

a situation where sex_ equity

is possible.

. As women's and men's roles have

il

-~

iy -
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.changed; a philosophy. of the potenfia1>ro1es~of~WOmeh'has been deve16ped;

This -philosophy has grown mainly out of the two major feminist social

. movements in our nation's history. Although there have always been

feminists, or persons who advocated women's rights, only twice in the

__history. of the United. States have forces converged to produce.a large-
-scale social movement. - o T

The first women's movement was a comparatively long series of strdgg]es N
to increase women's rights. [t continued throughout the period from

"1849 to 1920. It is interesting to note that the early leaders of the

first women's movement were -teachers, and that some of the major goals
and successes were in achieving women's rights to obtain education.
They achieved an amazing number of -rights:: to obtain a public school * .
education and higher education, to divorce, to own property, to have
custody ‘of children, and of course, to.vote. Acquisition of these
rights for women followed many of the reforms of the first large civil
rights movement in this country; perhaps one reason why both the civil
rights. movement .and the women's rights movements ‘ebbed for a while was
that once the right to yote was obtained, the reformers assumed that
social and economic barriers to equality would fall as time progressed.

The beginning of the sécond women's movement is usually dated at 1963,

- thé “year:-when three  important events“happened:” a housewife wrote a book
-'(Betty Friedan wrote The Feminine Mystique), a national-feminist organi--,

zation was founded. (the National Organization-for Women), and President

: John_Kennedy established the. Commission on the Status of Women. -Since
“then’ we have seen the growth of a‘large women's. movement in this ..

country and the identification of women's issues and of advocates for -
women. The evolution of the economy and of-our socia} values and
conditions has' provided the opportunity to seek sex equity and:-to form

.grbups for advocacy and support. It is important, however, to examine _
two other arkas of evoluticn in order to understand how sex equity can. ..
‘be achieved “in education. ' , ' S ’ ~

?_ concerned is- being used increasingly to determine ‘Tegal questions.

EVb]ution_in the'Legé1'PrincipTes Re]atedrto Discrimination' o . 5

The' second major-evolution is:in our ehanging legal concepts of justice
and of discrimination. The legal formulation of justice in our society
has moved from a relatively narrow reliance 'upon ‘the codification of ;~
the practices: of the past to a more general’ consideration of the facts
that .impinge on the question. Theé criterion of fairness to all parties -

2

Theleyo]utidh’af thé“defiﬁition'of di§cniminatidh is.an excellent .

example.of the changing legal- concepts. Until the Griggs decision in

1963, the.primary standard: required to demonstrate:discrimination was

" _the intention-‘to discriminate. This meant that a person who had been -
~ discriminated against had to prove a deliberate.intention to discrimi- -~

nate on the part of the person who discriminated against. him or her.

. The Griggs decisibn ‘proposed an alternative standard--the outcome or

jmpact of ‘the alleged discriminatory action. It is no longer necessary
to prove a deliberate intention to discriminate.’ The Griggs decision )

opened the way for a new treatment of cases of alleged sex discrimina- .
: tjon. . Arguments about the "natural order of things".cannot be used to

hide an intention to discriminate; one must.consider the outcome of :an

" _action orpractice regardless of the intent.

s 3 b ‘
' e
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. A related evo1utfon in the

application of the 1aw. is found in.the effort -

to desegregate schools on the basis of race. .Th
dealt with issues of beth race and sex discrimination in employment (Title
VII) but only.with, race discrimination in education (Title VI). It is

. important to remember that

the primary coritext for understanding discrimina-

tion in education was the elimination of schools
-~_sepanatembut«equallu,As_a_natignwﬂe_came to-understand how separate schools
failed to provide €qual education for different races; but-only-after years-- - -
of effort” to eliminate the dual systems of education based on race did we

realize that dual systems ¢
differential attitudes, exp
memhers even though the sch
separate educational progra
enabled us to see how separ

ould be maintained wi
ectations, and behavi
ools were integrated.
ms could be sustained

ate and different edu

to students on the basis of sex.

The ‘growth of the legal pri
ing of educational discrimi
facilitated sex equity.

e Civil Rights Act of 1964
that were supposedly

thin schools by the .

ors of teachers and staff
The understanding of how
for minority students

cations were being provided

nciples of justice, as well as our:understand-‘
nation, is the second major evolution ‘that has .

Evolution df Educationa] Th

‘The third area of evolution

.equity is educational theory and practice.

_educational systems, we hav

!

eory‘and Practice

thétfhés faci]itatedﬂthe achievement df sex

e becomé aware of ine

As we have. tried to improve

quities 'in the systems and

of the steps necessary <to el¥minate the inequities. For example, the

. application of personnel ma
..created the.need for compar
. to conduct such analyses.

nagement principles i
ative analyses of emp
Far too often we havé

differential-treatment of employees on the basis

principles of -personnél man
tion. ¢ . -

In the instructional proces

* curriculum principles has e
curriculum materials and in
~and sexual bias. -’

agement, we can ‘ident

+ o

S, tﬁe application of content'anaTysstand_s

nabled: us to ‘identify
structional methods: t

n.education agencies has
loyment data and the means: .
been able to document

.of sex. By applying sound
ify and eliminate discrimina-

bias and then develop

hat are free of racial -

~ Sex ethty?is‘consistent with edUcationa],%eform and profgssiona] goals.
oving services_to students of-both sexes and’

It provideS'a=means'of-impr
_ helps to.ensure that the mo
_.these services to students.

. Educational Implications

These three areas of evolution--social and“economic;

have made possible a moveme
this movement are numerous.
the following:

X O C

st talented and skill

Sex equity is in th

nt for, educational eq

ful. personnel provide
e educational mainstream.

uity. The implications of -

.'Among‘theéimp1ication§ that we must consider are

-

” .

Tega1;;and.eduCétidna1--,

—~

-~



Boys nend to know that: R S

A Al1+students -need “to kndy that:”f.'

-o

o

.

LIt is imperative that we continually monitor and analyze the |
_social and economic changes in the lives of women and men in our
~ society. By acknowledging. the current conditions and accurately

predicting .the changes~ to come, we will be able to anticipate to
a great exteit the needs of. the students who are now in school.
While it is not pousible to predict the future precisely, at the
very’Teast'we~must-@e1p students deal.witk.planning. for.careers.

Girls need to know that: . - :

® Whether or not they mérry or have children, they will <
probably be working for pay outside the home for a large
part of their.Tlives. v .

'j, ‘They may need to’ support themselves and their children

\

or contribute to the family's income. :

‘e Unless théy prepare for~paid work by deciding OAH?n
the

. occupation that interests them and by obtaining
. necessary education and training for it, they are more - )
T Tikely than males to be 1imited: to Tow-paying jobs that
may,not'behinterEStingﬁor“provide:oppbrtunity for -
“advancement, © " AR o &

oA

,o'“vathey’maFry they may an-bé the only person'ﬁnlthe,
famity who wprks.fdr pay outside phe home. . FE

- They are likely tb share responsibilities in” the home .
for‘cooking; cleaning, ‘and caring for. children.

o Sharing work inside and: outside the home provides
. benefits for both malés and females: males have the.
- opportunity to assume greater career risks and to .
work -in.areas that ance were stereotyped as ‘appropriate
conly.for females. e Lo

th
-

e Traditional ideals about work, Tgadérshiﬁ, and social

_roles are no longer realistic and are changings both

_ females and--males ‘tan_ assume nearly -any role if. 'they
"are. given adequate preparation and opportunity.

o “Feri’: and male students should ifvestigate the range
of 6pportunities-avaijab1e and;Eﬂgglq_gggggrgwfor

© T careers. - ——m
-9 It.is their right to receivé fair goqsideration'and .

treatment in school and in employment, TR .
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2.” A second consideration is that we need_to extend our understafid-

“ing of feminism and our communications with women's groups.

Sometimes_women or men .educators say something like, "I'm not
really a feminist;.I'm for all people.” This statement indicates:
a need to separate feminist concerns from ,humanist goals.
Actually, most people who are feminists are also humanists.

I Until sex equity is achieved, it will be necessary to promote N

s feminism as a necessary, evolutionary step toward humanisin. When

- men and women pursue feminist goals, they usually are aware of

) the needs of both males and females. Being a feminist involves
delineating the issues and recognizing inequities while at the
same time working toward an equitable education system and
society. P - ; A

Third, we must be ‘guided by the evolving legal principle that
the ultimate outcome of an educational program is the basis upon
which-to organize and operate nonsexist schools. This criterion .
must be used to eliminate other forms of discrimination, too, °
~ whether on the basis of race, national origir, or handicap.
- Kdvocates of equity on the basis of sex,_race,.nationa1 origir,
and. handicap makeﬂsimi]ar»efforts'and should do everything |
.possible- to build 1inkages. among our-efforts. and to facilitate
collaborative actton. The goal that unites us 1s providing for
the needs of all students.’ ST . ' ' o

W

S 4, Lastlys educators“must.accepf the responsibi1ity;to apply the
. ~ tools. of our tradeA-our'know1ed§e and teaching skills=-to helping
. othérs learn. We should work for" sex equity in our classrooms
- -and elseiwhere on the job, but also offer information and- assis-
~ tance ta-others. We should move beyond taking“responsibi]ity for -
% ourselves alone and. provide the Jeadership for others that is ~
necessary to achieve sex equity. If we are to help our celleagues

work for sex gquity,Bitmyj11 be necessary to-do the following:’

- —g—Help others move from -the general to.the specific. Many
- ; people afe in, favor of *sex equity, but “they need ‘to know

- ', .what concrete changes in behavior will promote sex equity.
e Help-others move from.the individual to- the systemic. . -
Often we think that if we make changes in our own class-
AR room or school, sex equity- will.be achieved,. Widespread

‘ ‘change is not-1ikely, however, unless,changegwqrgmmade,jn,

'?po1ic1es,_curricu]um,guidES. system-wide pragrams, and
e T -eLsewherei'fChange”must'be'accomp1isheq in the classroom,
& _ * ¢he school, the district, the state, and in federal - .
I © - education agericies. = S ‘<.

7. _This book,-TONARD.EgUITY;”EFFECTIVEsTITLE' X‘STRATEGIES'EK#POSTSECONDARX;
“is -an, important teol for educators -and others to-use n furthering the B
< evolution of équitable education_gndaopportUnities for -all students. . :
*  TOWARD EQUITY.te]1s”hbw change«can.be.promoted'énd acce1erated,;j11ustrates

“many strateg es for change, pyovides;eXémp1ary-case studies fg$ analysdis

. qndftomparison-withfbné's own experiences,?indiCates*how networking can
: ~=o*fer'guppoqxiandiencquragement to the people who aré.implementing change,

.. and cites .ways to'providegffectiVe‘monitoriqg'and.eva]uapionvfor=a11/of the
processes. - It ts hoped_that readers of this bqok:who,fo11ow_even_a»fewﬁof |
5J~._1ts”recbmmendationsfw1]T“be db}e~to:c1aim”cred1t for}hg1ping;tq.makezsex
U"'o equity;ap,ng]utionq?y<rgg1i;yi 7 B . LT
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il TOWARD- dop DT | o
EQUITY iy BUILDING BETTER SKILLS

-

_ Once the fact that a movement TOWARD EQUITY as an actual evolutionary - _
' reality is accepted, it then becomes necessary for advocates who wish to .

encourage its expeditious and widespread infusion into the ongoing

educational processes to develop/increase their skills in the basic areas

of change, networking, and evaluation. As pointed out in a yet o -
““unpublished document by the Resource-Center on Sex Equity entitled .
MULTICULTURAL HANDBOOK, change requires fulfillment of certain factors.

4

These are:

f , : . - N . ':L-../ - ]

. el

1) ‘To change, the societa].andgorganizdtiona1 édjtufe, an:

.educational strategy is paramount..

B Y

‘¢“2)'To change the~societa]vénd“orQ;nizétiona] powen;'po1itica1-

-

L coalitions are critical. |

o o 3)'T6 chgi1engq;tﬁé\ﬁbliqiesfgnaApractiées of the spciety.on_f O
B . the organization, one needs clear_visions political clout, .

-+ and administrative competence. . .- e . S

" 4) To assure that resources are being equitably allocated, =,
close mqnjtoring,;énforcement, and eva]uatien argqneeded,# '

bl

Thus, skills-in planning the overall effort, developing strategies to e
© Carry out.the plan, formulating effective networks which include = . -
empowered individuals who will jmplement’the plan, ;énd monitoring/
evaluating the success/failure of the activity(ies).are all essential
if change is to occur, if one or a group is to move TOWARD EQUITY. The
following chapter provides baseline data and sex equity insights which -
- could help in the development of such needed skills. ..~ AR
Learning about the nafuke of the-change processes, applying a problem-—
~solving model to -the issue of achieving sex equity, and considering a
“ bank of ‘strategies for.use in the implementation of a change process
are all partgof what is offered the reader in the change ‘portion of .

" this, ;c';\ha.pt,ei‘ Rt o . . .
- S Movingﬂthrough‘the multidimensional concepts of petﬁorking;"ﬁq that an
- ‘ empowered model for change;can become a plausible alternative for an.indi-

vidual.or for groups of individudls, ‘is. the centrg]'focus‘of‘the networking

Pl

- . T * - \- . . C e . . N
. - Emphasis added. . . I R A .
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‘section of this chapter.

a

_Readers can gquery the I-WE-US structure and

w

then decide about their own.potential for constructing or using exist-

fing abpropﬁiate'netWorks/coa1itions;1

Lastly, steps for planning $ystematic programs which include an evalua-
tion design are offered for. consideration. Effort is made to stimulate
the reader to consider the use of a comprehensive evaluatton design so
all progress is documented, all needs uncovered, all pirocesses made

“““‘creditab*ei—ai%—produé%s—vglid,_andmconLgXt issues/discrepancies resolved. -

A11 of the basic skills presented include analogous references to the
A11 advocates for equity should master these
buil

movement TOWARD EQUITY.
basic skills in order to effect change,
document the progress made. .

d meaningful networks, and




—— Change_is a constant in the world of education., Schools change either by i
- ~deliberate_design or by whim- . Im the past,”the management. of change
+was based largely on the application of intuition—or—seat_of the pants"
strategies. - Today, however, it is felt, that the change process can become
o more systematic-by integrating socidgl science research and the experiences
e of practicing "change.agents" into the planning phase of .all operations.

o~

)

In order to undéﬁStand,the_Change proceés within educational organizations,
,at least three things -are needed: ‘ - ‘ S

- 1. a perspebtiVe‘Oﬁ_hbw individuals and organizations are interrelated
in ach_ig,ving-change; . R k bha e

e _2~“_fami1iaritvaith strategies which can be used to. cause and support’
o N ‘educational change:(Note: These strategies would include the-role -
I ' . -of-innovators, opinion leaders, and change agents, the dynamics of
. organizational change, and the effects of the evaluation process -
L  see Chapter IV of this book’for examples); and ' . ' ‘
- 3~ practical expérience in the ‘dynamics. of .educational change, gained
either from actually administrating-a changing institution or from
. analyzing case studies of actual dttempts to change educational =~ .~

organizations (see Chapter VI for samp]e“casg.studjes_re1ated to

-sex equity). . e
. Qverview - °
At the-outset, the most important consideration in the change process is to
clarify or underscore & basic premisé about change in-educational organiza- .
*  tions. That is, whatever the ‘issue--sex equity or the mastery of basic skills
* or the adoption of new budget criteria--educators should be in-the business of
. 2 puilding flexible organizations that are responsive to the immediate environ- -
. ment of the school and -coimunity and to the larger environment of the state -
= - and nation. Educators must think of. staffing organizations with persons who
pdssess expertise and then providing them with the needed resources which
. could facilitate effective long-range problem solving. In ‘this way, educa-

. tional ‘organizations-will not-be-primarily in_the business of "disseminating . -
© «pew products" or "puttingout fires!. but insteadgw11]”bE“aboutﬁthe-businessuof;
. creating organizations which have 2 built-in capacity for ‘assessing needs, |
. treating. viable alternatives; and taking progressive action: =’ SRR

... Once this positive perspectiveis adopted, then one can begin thinking about .
) <>« . "how to -further promote or support an environmént conducive to change. To.do .

-this, ope must firstfupderstand howlchange\%akes'p1age. el T
;e lr . B k L b

o - | 9
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“The Change Process

- are perdejved by_the-nndividua1 or;group'of jndividuals. ..

¢

_ Basically an individual or group of individuals must change before change

can be evident in the larger organizational. structure. "A11 change, however,

. usually follows three basic steps: ‘

. that of inveﬁtion;"
2. that of adoption/adaptation; and
3.. fhgt of diffusion or assimilation.

Invention is the process of developing new ideas and procedures for an _
individual or organization. In education, this can mean the development of
newﬂcurricu]um“ideas, procedures for teaching, or new methods of organiza-
tion which are usually the result of efforts made by various federal 1abo-

. ratories or centers. The essence of invention is that a new procedure has
been developed that.was not previously available. It is rare indeed, however,

to really develop new products or procedures. Rather, old ones ‘are adapted
or existing knowledge is extended and organized into a new form.. Thus, the
term "“invention," as it is used here, -implies the recognition’of a need to

change and the development of alternative methods to satisfy the needs which

a

’-Oncé.these-inveﬁtidﬁs ire formed, then individuals adopt this knowledge or

process in-its new form, "accepting it as a "new idea:" The adoption of a new

jdea 1is a mental process- through which an individual passes,,first;hearingﬂ“*

’

about the new ‘concept, and then moderating toward the final adoption or imple-. "~

mentation.of this new idea or concept as it js perceived by -the individual
involved in the ‘process. R s L. :

Once an individual has‘accepféd/adobted the-ideé,fa d{ffusion process usualtly-

" follows. This allows for the dissemination of the new -idea throughout the

organization. ' Sometimes this diffusion is rapidly accomplished:, but serious

efforts to change society or comp]ex.organizations»usua11x_takg}a great deal
J;”'qf\time,gnd a high. 1evel of interaction. - ~ _ @ S S

"A§Q1xing‘the Change:P}dcégsJ o

“Understanding how change occurs and actually making change happen are two:. =

- - quite -different. phenomena. If the invention made, by the individual or organi-

. " zation is related to a popular issqe"(e;gra-amnew.Wayth,hﬁn a game, a new.’

- way to make an object, a newnmethod for saving time--thus providing -for more .
time off work), the adoption and diffusion processes usually occur with light-.

qning rapidity. .If, on the other hand, -the jnvention deals with a less popular.

jssue (e.g., eliminatin $ex discrimination, achteving a higher tax base,

reducing .the work force), then apathy, hostility, and/d?:jnactiyity,may'be"fhef
most'nqtable*characterisfics visible in those who-need to change. "Thus, it is
necessary to further understand the processes of adoption and.diffusion and. to

1

. -explore the techniques a change,agen§ cou1d-emp1oy to assist in\the successful

apptication of the change pracess. ' , o

&

‘ i-Adaption is ?ea]]y 6ne;type; f decision;makfng wherein the indiVjﬁua] pégins‘f
- . by taking Onza‘ngw‘idea,and, eciding to discard ;he‘prac;jces‘that'the idea
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replaces. ' This individual decision-making process usually “involves five
steps. The first is that of awareness. The jndividual is exposed to a new
jdea but lacks complete jnformation about it, and perhaps- is notf yet moti-
vated to seek further information. If this is the level of adoption those
who need to change have reached, then those interested in prompting change
_ can use the awareness stage to introduce the new jdea and then initiate a <
sequence of activities that_may lead.to’the incredsed interest of the
clients regarding the new idea or innovation. ' N '

I i o,
| This leads to the second step, that of interest. Usually at this level, the
gindividua]sqcontemp]ating change gather additional information in order to
better undeystand the idea. The - individual: becomes more . psychologically
_involved With the new idea at the interest stage than at the awareness stage.
The individual's personality as well as the values and norms of the school
and community or organization may effect where information is sought and how .
that information is interpreted. - : ) P
The next step in the adoption process js.evaluation. Here an individual
mentally tries to apply the new concept to the present. and anticipate the con-
sequerices of future actions. This step can be jmagined as sort of a “menta’
Ptria],“ "1f the individual feels the advantages of .the new idea outweigh the-—_ _
disadvantages, he or she will probably .decide to -try the idea. Trying the new «
idea carries a risk for a11‘individuals.. There'is an uncertainty about the
, results, and for this reason a spreinforcement effect" is needed to make the '
© “rindividual feel-that the right :path has.been chosen. Information, advice, and
¢+ .positive reinforcement from peers ‘are apt to affect the jndividual's decision
at -this point. Change ‘agents .can capitalize on this and provide the needed
reinforcement #o help encourage the continued commitment to the new. concept.

At ‘the fourth:-step, the trial Stage, the ‘individuals use the new idea on a
- “small scale if ‘order to determine its utility in'a local situation: The main
_ « “fupction. of .the. trial stage js to determine its usefulness for possible com-
_plete adoption. ~This* phase might ‘be called the "dry run." Most persons:Will ™
not completely adopt a new- idea without first adopting it for a ‘probationary
perjod. ~ The -Tast step is the adoption 'phase, in which the individual decides
to reject or continue the full use of the pew.idea. _ ' A

At each.gtep of:the way toward change,’keinforcement he1ps.;‘Thjs may be in
the form of, encouragement or honest evaluation -so-that any-small-setbacks which .

. have been encountered can be overcoine without 1dsing.the initial -commitment to

_ change. Skilled change agents .are able to-provide the delicate balance needed
. to énsure a steady progression through each-of the adoption phases. - '

" Once adoption of the new ifivention has occurred, thef diffusion bécomes the
challenge. Diffusion of a new jdea is accomplished through interaction of
those individuals who have adopted the new concept, and those who have not -yet - -
adopted the idea. This. can occur in any-social system like a school or college.
Thus,- adoption of a new -idea can :be “the result of the diffusion process known
as. human interaction. Such -interaction, however; is often impaired or thwarted
_because of status barriers or ggogrqphic.qonditibnS‘which affect the interaction
pattern. It is all too true that all members of.a school staff or cp]]ege. '
' faculty or business office do not have free access to interact with one another
' and this can great]ylimpede'the chahge. process. :
_ . 3 . .
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Reseafch does <indicate, however, that the group pressure for adoption becomes
more intense as the number of adopters increases. Research also indicates
‘that the adoption of new-ideas follows a bell-shaped curve and over a period
of time approaches normality. ' ' - "
,Adoption. of new ideas is thus a ;Pntinuous dimension in that individuals
adapt a new idea at different times. ‘In deciding whether or not :to adopt

the new idea, an individual considers:

)

1. the relative advantage of jthe new idea;

nd past

2. thé compatibi1ity,cf the idea withﬂexi;ting values 2
. , 9

_ practices;

3. the deg?ee‘to which a mew idea is relatively difficult to °
. ~ understand and use (complexity)s> . * .

4. the degree to which an innpvatioh may be tried on a limited
basis (divisibility); and : | a
‘5. the degree “which the results of the new idea may be passed
- on to others’(cowmunicability). " : '

IS i . T . ’ 3
For example, if a teacher feels that it is too_difficu]t"to explain the

~ concept of sex-equity to a group this becomes a nprelative disadvantage."

If teachers or counselors develop new ways of presenting course and career

" alternatives to their students .which can be easily shared and used by others,

" then the “"communicability" of the new idea is greatly enhanced.

'In'addition; ﬁerSdnai influence hq§ been found }o“be_an essentjal ingrediént

in all kinds of decision making. “personal influence is-defined as communi-

.cation involving face-to-face exchange between the goﬁhun%cator and the re-

ceiver which-develops a change in the behavior attitudes on the part of the

" peceiver. Opinions of leaders from whom others seek advice and information

equity. |

also play an dimpgrtant rolé in thé-adoption and diffusion.of new- ideas,"-as
such leaders can exert a great deal of - personal 1nf}dence over their peers.

Thuys, change agents will want to recognize that people can change at any
moment and not give up. if first efforts at promoting change fai}. They will
also need to communicate effectively the -values of the proposed new ideas,
the positive impact of the changes being tried, and the increased benefits

being received as a reslilt of the .efforts expended. -Lastly, change agents
will'want to seek out the influential people, assist them .in adopting the_ new.
jdea; and then encourage themftocexert.their'persona] influence so a~brogd_,

pattern of diffusion will resultys:

.

An Eclectic Model to Achieve SgXQEnggix S o o

R
R

Keeping the yfecediné observations aBoutgtheﬁadoption'apqlﬂjffusioh of new'
ideas in.mind, the following change model-which include$-a: systematic -pro-
cess for problem solving, identification;-and resolutjon of ‘barriers has .

been developed and successfully app11ed_tosassi$tfinfthégagﬁjﬁggmeﬁtnof sex. .
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S ! PROBLEM-SOLVING MODEL* " -
fa§;$t££:1: WHERE ‘ARE, WE NOW?

ASsessing both-the general area of corcern and tf
lem, including the specific issuefs) to be addres

| Step II: WHERE DO WE WANT TO BE?

Idehtifying and agreeing'b@'é precise statement ¢
the problem into a statement which specifies the

© Stép III: DEVELOPING SOLUTION CRITERIA

Identifying;thosé.e1ements €hat must be present
~ order to ensure its acceptabiTity te the individ
. adopt the new idea and make~a change.’. .-

‘Step IV: IDENTIFYING POSSIBLE. ALTERNATIVE SOLUT

- Brainstorming ideas which meet all ‘the solution’

. ‘"diversjgy'in”the.means,$or.imp1emehtiqg‘the-soﬂu
. v - . ) 7 .

Step V: SELECTING A SOLUTION(S)

.“\Eva1uétin§'an8 rankingﬁa11_0f{thé-a1tefn§£iVés W

. criteria and could be utilized by various audien
- districts.c . F : o

| Step‘VI: - DEVELOPING A-PLAN FOR IMPLEMENTAT IOF
deEnfﬁfyihg,reSourbés and constraints and re:
: strategies: which may. be useful in securing 1 :
- " change, jncluding stating ‘who does what to wh .
- B 2] N R .

. step VII: MONITORING THE ‘PLAN

“Im%\:_~fAﬁkaﬁg{ng{for°dngoihg monitbking of:thgiimp1emef
+ plan, as well as.measurement of ‘the results.
Step VIII: INPLEMENTING THE PLAN ) .
Carrying 6utfthe'éhange‘p1iﬁ:5nd noting any char
: uobjectiVes,,qctivities,-time]inesf.and-responsit

 Step IX:, RECYCLING THE PLAN -

:’Stabi1i2%ng; rgvisipg¥6r terﬁinﬁtiﬁg_the-CEange

-cesses by ‘which the Changéﬁwas-made and the sub:

. v oy
L4

l- i .'n*Deve1opedLby:£he ngi?ornia»gpa11t56n~for §gxi§gdit
n - from practical experiencés of the staff and an ecle
s ; ~vturé.f' N . by e -
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Application of this model to any sex equity issue (ergo, any issue at all)
“is not too difficult. - For example, if the issue “working with board and.
. community members who view sex equity as a low priority" (issue found in
© “Chapter IV A.1.) were to be addressed: - - . )

. Requires the admission of -the situation (five of six
board members reject Title IX, parents do not want
coeducational physical education, etc.) and -the.con-
‘straints which would have to be dealt with (presence
of resistance to change, lack of commitment or accurate
jnformation, etc.). e

Step I:

-+ Step II: ‘Allows for ‘the development of the projected outcome(s)
T " -(to.develop-a school district and community environment
where equal treatment on the basis of sex is a high
priority, etc.). .. '
.+ Step III: _Calls for the establishment of performance criteria
. . requirements so that all parties will know when the
. . jssue is resolved sgtisfactorin‘(é11 students will
- . have the same graduation requirements, the board. wiTl
_ Ppass nonsexist employment policies, etc.). .
Step IV: . Provides dn opportupity to consider a variety of pos-
sible strategies wh\ch, if implemented, could resolve
. the issue (training) awareness, activities, collabo-.
' rative consultation, etc.). S
Step V: Allows for the selection of the most feasible, practical,
expeditious (etc.) strategy(ies) which will actually be
applied (trajning of board and-.community members regard-

( " ing equity requirements, etc.). L k
. \ o ' . . - .
' Step VI: Requires that\ the constraints noted in Step I be re-
. - viewed and eliminated, overcome, OF somehow obviated in
_ . order for the strategies. to be applied. Further, the -
/ jdentification of available resources is encouraged so

C the feasibility of successful. strategy impTementation
/ is enhanged.;/Last1y,_the action. steps are identified
/ and the process for actual appliéat?bn.organized.

SteijII: A Suggests tnét'an evaluation design be formulated so the
. impagt/effpctivéness of the change strategy can de,

’ ;ascertaingd (see Evaluation portion of this chapter).
-y : ;o ’ - , ‘ :

- Step VIII: Calls fof.the actual jmplementation of all prior plan-
1 ning (see Evaluation portion of this chapter).

Step- IX: - Provides for the analysis of all effort and the recy-
- ; .o cling/of all appropriate ackivity (find out if the
. o - proposed outcome was achieved and, if not, redesign_and -
T . stant over, etc.). " )
. /
R / . .
/ . .
-/ o » ‘
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The completion of these systehétic—stepsacan prbduce the desired change,
.~ _provide for the evaluation and impact of effort, and produce data which

assist in giving indicators for future change considerations.

Facilifating Change = | | :

The change process can be better facilitated if trained change agents are
~ysed as a nucleus group to plan and implement the plan for change; if "tried
and true" guidelines are .followed; and if a strategies bank is developed and
.used to provide a.variety of effective techniques. The development of a

.. networking concept is discussed at length in the ensuing section of this
chapter. Change relies on interaction and networks are buiit on an.-inter-
action basis. Dot " g ’ o

>

———Fhe-tried and true" guidelines to facilitate change provide that:
Ry A_§erfous~assessmeht of needs is necessary. ' -

+ Too often, school personnel deve op a pat diagnosis of what they
think the organization needs with the best of intentions, and they
apply the same-solution to every problem that arises. . Even more un-
‘fortunate1y, many of these diagnoses are actually symptonis rather
*than problems, which have been fostered by narrow vision and social
isolation resulting from carrying out a particular role. The appli-
cation of a sincere needs assessment process may reveal data which
are distasteful to face but essential if the ultimate goal(s) is
to be reached. : ' " - .

Proposed changes must be relevant to the history of the organization.
Assessing the. fit" between a proposed change and the organization's
existing practices is :complex,.but it is- perhaps the most important

. task that a change agent must carry out. Organizations have’ their
: " yoots deep in history. They have traditions and patterns that have
. evolved over a long period of time. It is always important to realize

that organizational change js always relative to specific. situations
~ . and to the unique circumstances of a given organization. Many changes

- that are potentia]]yuva1uab1e-must be severely modified if they are

‘to mesh with the ongoing Tife of the organization. :

I1.

III. Organizational changes must take the environment into account.
There-are two basic questions in Jooking atvtﬁe,educationa1 organi-
- zations: 1) What does the environment need? and 2) What will it
support? These two questions are most pertinent since organizational
‘changes are almost never fully dictated by jnternal factors. The
environment in which the educatfonal institution functions, such as
the community, and the larger poTitica]'environment both represent a
major impetus' for -change since -environmental demands are a critical
source of new ideas. . . :

IV. Serious changes must affect both the organizational structure and _the
. individual attitudes. i ' _ ' :
In the past, organizational change literature has often focused pri-
marily on individual attitudes. Although jndividual attitudes are
obviously important, it is also important to stress that the orgapi--
zational structure 1tse1ﬁ must be modified in order to support change.

Y
S
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V.

VI.

<

VII.

K

For.example, if administrators want teachers in schools to incorporate
the concept of sex equity into their programs, one strategy to im-
plement would be that of persuasion. The teacher could be convinced
“through a new policy or through administrative dictate that the
change is important, but until the teacher feels/observes that

some reinforcement accompanies the.edict, 1ittleé.change will occur.

" Such reinforcement could be that of a scheduled observation or the

inc]usign of'sex_equity skills as one item in the annual teacher
evalyation process. . : : ’ '

Attitudinal chaﬁges‘are also encouraged by shifts in the authority
“structure, individual participation in decision making, and the de-
velopment. of new technologies and procedures. Therefore, another way

_‘to reinforce organizational or individual change is to provide. oppor-
" tunities within the crganization for -additional training to learn new-

techniques, “to provide appropriate materials, and to structure oppor-
tunities for professionals to discuss the need for the change.
Changes must be directed at factors which can be manipulated. :
Tn trying to implement a concept Tike sex equity, it is important to,
plan organizational change around factors that can be directly mani-
pulated, such as time, the allocation of resources, and the identi- .
fication of priorities. It is far more difficult to change the
fundamental goals, attitudes, and opinions of a total educational
staff. However, providing rewards -such as materials.jand released
time, changing personne]‘practices from which more equitable staff”
patterns emerge, and bringing in new materials can assist and support

_the"imp1ementation of organizational change.

Change must be both economically and politicaily feasible. _
It is very desirable to, have sex equity in all communities; however,”
only foolhardy school boards and administrators would propose drastic
change in a hostile environment. It is important to gauge the poli-
tical opposition inside the organization and among the interest groups
(that may have the clout t6 stop change) which exist in the community.
It is a vital part of the change agent's job to assesS which strate-
gies will survive politically and: which will not. Political issues

. are frequently tied to resources or costs. Another variable that is

becoming more important is the human cost of change, since a school
district's single most expensive cost is personnel.- Therefore, be-
fore change is. undertaken, there must be a careful assessment of the

_expertise of available persoqne].

The change must be effective in solving problems that have been
jdentified. . 4 ) N

Even the most cost-effective plans which have political support will -
fail if they do not solve the problem. Therefore,: the critical ques-
tions are: Will the proposed change actually solve the diagnosed
problem? “Will the costs involved in effecting the change in terms of
personnel and money make sense to the organization? WiT1the change
provide some kind - of permanent solution? Can changes be Structured
into the organization itself or are they dependent upon individual
personalities? - :

29



Thus, if these

guidé]fﬁeS‘Were to be followed in developing a plan

for change to .promote sex equity, it would .seem important to:

1. Provide some kind’6f organizational incentive such as direct -

: !

.assistance

from the State Department of Education and/or.Title

- IV ‘agencies within.a region or, most important,.a demonstra-
‘tion of the commitment of.human and material reésources by the

Tocal superintendent and -board of education.

2.- Cﬁeaté‘awareness and accepténce on the'partlbf”both educators-

S ¥

and the community of the changing world of ‘work. ,

{ .
3. Provide an

opportdnitylfor continued c1arificatioh:of-va1ues

so that the;imp]ementation'of nonsexist. programs and activities
and the support of sex equity are not seen as a contradiction
to the 1oca1_educationa1 program priori}ies. ’

Yee :
Change épn also be facilitated by developing a strategies bank:

“training, interested persons in the process necessary to implement

the strategies

effectively, and sorting out which strategies seem

appropriate for the resolution of certain categories of:problems. - -
A sample'pf‘such,a strategy bank fo]]ows'qn,ghe-next page.

" Selection'and a
is a real art.

pp]ﬁcation,of the right stratégy for the issue/problem
Change agents need to feel comfortable and be skilled

_in-the use: of many strategies. Barring that, change agents need to
know which 'strategies do-and. do not work for them so that they can

avoid neiifﬁve_experiences or call on others to implemeént the “right"

“strategy

ifithe
selves. o

action area happens to be a deficient one for them-

s

A1l of the strategies listed on the following page are used in the -

Chapter IV work
of this book wi
deduction%

abou
some or a

sheets. Others could also have been selected. Readers
11 want to review what =is presented, make their own
t what would work for them, and consider‘imp1emqhting

1 of the many quality options for change.



STRATEGIES

1. AWARENESS ) .. . An activity thét:improyes people's ..
. - knowledge, sgnsitivjtychnd understanding.

2."DIAGNOSIS i ©." An assessment activity which ascertains . |
S - needs, level of commitment or degree of
! . _ compliance. ‘
3. TRAINING/TECHNICAL ~ *°° The prbcess of pfoviding jnformation and |
ASSISTANCE ~ ‘ - pemedial or preventive strategies to -

specific groups’ or identified clients
toward assisting them with the jmplemen-
tation of legal mandates. '

4. CONSULTATION : A process which focuses ‘On the skills of
‘ ‘ : ensuring group acceptance of the problem,
keeping the group on task, encouraging
- ~ concreteness and specificity within the- -
- ) B group, and gaining consensus from the ‘
group regarding problem solutions.

5. TEAM BUILDING . ' A process for identifying team members’,
T S building group compatibility, developing
group strengths, and delineating team
roles. -

6. MATERIALS SELECTION* - A process for development, adaptation or
o . . selection of materials (print and nonprint)
. . o that are nonsexist. S , '
7. 1DIRECTIVE,CHANGE'bﬁ?ﬁi:.l _ * The use or reference to the law as the
CONFRONTAIION- ‘ ' -+ primary rationale for 1mp1emen;1ng‘ghange.
8. INTERVENTION .. Any 1égis1at1ve/exgcut1ve/jud1c{a1'éct1on..
R ’ : which results in the development of new
policies or laws at any level of govern-

. N N ‘ ment. R
9. RESOURCE LINKAGE OR THE ~ . = A.plan that ties together any resources -
o »NETNORKINGJPROQESSg;\g;f;;;;;;wmjpriht,,nonprint, and human resources)
e e . -through the processes of face-to-face’
R S S interaction’and other kinds of communi-

S cation networks. . =
“10. COMBINATIONS OF THE ABGVE —

g
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Cautions and Conclusions . ., - - . . o -

~ B

. When dealing with change, educators should be aware of several cautions.
. First, educational change ‘is “incredibly difficult. Second,‘educational '
* changes are necessary and the neéd is continuous in a contemporary society. .
Qften a new.educational idea that'is successfully ‘implemented is almost )
. immediately obsolete, and.a new innovation-is soon-required to take its
- place.~ Third, the-various charagteristics of educational organizations are
interwoven, and when educators try to change one aspect of an organization - 5
they myst anticipate that all other parts-of the system need to -be considered: :
the environment, the educational program, the structure and organization of - = |
~ personnel, the character, the goals, the subgroups and the individuals which
are all part of an educational.system. . o LT

In order to establish some kind of systematic long-term-planning process,

~education personnel need to learn how to promote an awareness; of needs.
Awareness of a need to ‘c. Inge may occur when practices and pfocedures which

- have .been considered to b satisfactory no longer appear to be. March and
Simon have often referred -tp this process as’ the nsatisfaction-dissatisfattion
balance." That is, organizations will not search or consider alternatives to
‘the present course of action.unless the present course is in some -sense”unsat-
jsfactory. . ) ' o . : '

As an example, schools may have previously had no objective criteria against -
which their performance .in sex equity was assessed. . However, increasing '
numbers of grievances and complaints which are filed with. respect to discrim--
jnation may trigger -overt dissatisfaction with past policies and procedures,
This would necessitate the need for the development of some objective criteria
for compliance with Title IX. o . o
Other forms of change can also be initiated from within the organization.
These could include comparisons that are made with "prelevant others" such

as neighboring school districts, school staffs within a‘district, groups of -~
principals comparing notes on the implementation of nonsexist curriculum, oL
etc. - Change jnitiated from within is regulated by the opportunities that. -

jndividuals or groups have to be aware of the performance of others in. sim-

ilar schools. 1In general, some kind of search behavior for new alternatives

will occur where there is a structure that requjreS.co]]aborativé planning

and when_ explicit provisions are made for such planning. . Once an awareness

of a need for new organization arrangements and procedures has been created

and search activities have been generated, a number of alternative solutions

could be.generated.
Perhaps-the most general stdtement that can be made regarding this-phase of -
change is. that alternative strategies that are perceived by members of an.
organization as being threatening to their status will be rejected as pos-
sible alternatives. For example, practices which appear to decrease the
direct control teachers exercise over children or .practices.whose consequences
" cannot be predicted with reasonable accuracy will. be rejected.vnQn"the-bther
hand, those innovations- that have high public relations and image-enhancement
" value, but disturb the -routine operation of schools in a'minimal fashion, will - -

bg“mOﬁegattpaqtjve;
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The type of change proposed will be determined in Targe part by the climate ‘
_ that ‘exists within the organization. Schools and districts with an "open -
“ climate" will tend to do a more extensive search and to have a wider range
of alternatives for: consideration. . .Search activities that go on in schools
with open climates will also tend to focus on changes that are related to
improved instructional practices. These schools will be less concerned
with the impact of these changes on the social relationships of teachers
"-and administrators. By contrast, search activities in schools with "closed
control climates" will tend to focus on.change strategies .that are related
to improved social relationships and that are less concerned with instruc-
tional practices and arrangements. T ‘ .
In the implementation phase of new strategies for sex equity there will be -
a higper proportion of implementation of new strategies where faculty mem-
bers participate in each part of the total course of action. "In. this case, -
innovations will be understood more thoroughly and implemented with greater
meaning. Schools with highly elaborate sets of rules and regulations will
-adopt fewer proposals for innovation than will schools with less elaborate
rules and regulations. Schools in which rules tend to emphasize hierarchi-
cal lines of authority for decision making and conflict resolution will tend
to adopt inhovations that affect-classroom practices but will not adopt _
innovations that alter the relationships_between supervisors. and teachers or
between teachers and administrators. S ) ~

A1l of these considerations. are part of the background%information that a
change agent should take under advisement when assessing the jmmediate “organi-
zation and then its surrounding environment. After such assessment,. it is-
.. then possible (a) to decide what kind of strategy should be part of a specific
process for helping those interested in sex equity; (b) to _select or combine
appropriate strategies to achieve a solution to their problem. ’

'In conclusion, there are several genera]izations‘tOABe made fegarding change
as it relates to achieving sex equity in schools: ) '

-

1.  The greatest jmpetus’ for change comes from.local cﬁanée'agents
(individuals and. groups within the organization) who. become
advocates for sex equity. : ' _

2. Change agents should.be actively recruited from all .levels.of
©  -authority and responsibility. in the school district (board mem-
bers, central office staff, principals, teachers, support” staff,
students). -~ o i SR _

3. Change can be-most effectively accomplished if all those affected
" - by the. change -can be jnvolved in the jdentification of the prob-
Tem anq the consideration of the alternative solution. L

\ .
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Ne’mrorl;ing |

o~

~ Overview

' Each of us operates as a changé agerit to some degree.. Whether we

2 recognize it or not, we also have access to several natural networks,
both -formal and~1nforma1.--Regard]ass'of-position. our interactions
with family, peers;%co11eagues.»and'persona] friends, as well as with
business/professional associates, experts in the field, and our own

. client system, are all éexamples of networking. It is the intent of
‘this section, to acquaint ‘the- reader with an overview of the networking
process;-the;identificathn of the types of networks available; the -
deve]opmentfof‘necessaryv5k1¥1s;\th@_identification of change resources;

~and_ the cautions and concerns related to networking. Application of
the skills presented here coitid reei.it in.the development of a more pro- .
ductive self, group, or organized coalition. Indeed, as the reader
progresses through ‘this-book it will become apparent that one of the
strategies often sefected to implemeat :and plan change toward equity

. has‘been resource linkage or the networking process.

_ Network building is a complex stratogy wbichJCOnﬁEcts’pe0p1e, institu-
~'tions, agencies, and the :1ike in such a way that they exchange informa-
‘tion and resources “(bcth human and material) to solve problems and ‘

implement change. . . | ' ' ' . »

while network building results from the use of various types of.inter-
personal and intergroup connections, iinkage provides a vehicle for’
those connections to occur. Linkage is a system of communicating events;
providing technicé]‘assistance;‘prcviding new competencies through con-
tinuing education and training; and providing feedback to educational
developers, researchers, and policy makers. . o

Network Identification and Ys¢

To best identify the. types of networks available and how they might be .

T most effectively used, ‘one might view networking as a multidimensional
. triad: ' R , - _
_ Level 1 | |

g 3\ ; ' I (Persona]). At the persbna1'1eve1, what can yoﬁ as an individual do to

~permit and enable 'yourself to feel more powerful? What
types of affirming experiences might you engage in to.

) } s S ‘expand your awareness, increase your inner securi
' ! . _ , _,jbroadenjyour,perSOna1 growth? . ’

ty,, and




* -and networking of inter-

~ . : : o -

Before one can effectively become a change agent for other: individuals,
groups, or organizations, one must take a_ personal inventory to*determine *
-which attributes and behaviors need changing. A workable-starting place

that will give some personal meaning to these broad issues is. to attempt

to identify some persona],/genera] 1ife goals and values.

The'f611oﬁing,life inventory may help fécus on all the things individué]s
.do or would like to do, their activities and values. Responses for these
various .areas may help the individuals focus in on target areas for personal
change. . )

1. Things I do well
; 2. Things I do/boor1y , | )
3. Things I would Tike to stop doing )
s, Things I would like to learn to do well .
5. Things I would 1ike to start doing now. . =

. \ -
In addition, -support or rap groups or consciousness-raising.groups can also
be very helpful in building a personal empowerment base., :

Level II

WE (Interpersbna])g At the interpersonal level, who are your advocates?

: """ How can they be more supportive of you? What are
your responsibilities and therefore with whom must
you communicate? - With whom might you communicate

: to better prepare yourself to:-effectively implement
i change? How do ME, in turn, relate to others, which’
‘ gives us an even broader extended network? Whom do .
we serve and how do they impact on others? '

Unknown Individuals

Just as there are types -
~and levels of .networking,
‘there are also various ‘
types and levels of inter-
personal-relationships .
that help explain the
phenomena of collaboration

2,
Brief/Casual Contacts

Working Coileagues/Social/Recreationsl Friends
. :

persona]'re]ationships,

} 3 5 : : LEVELS AND TYPES OF INTERPERSONAL RELATIONSHIPS
: - 7 N .



-1t goes-without saying that the deeper. the level of feelings involved,

(i.e., open, trusting relationships that are intimate in nature), .the

more potential there js: for a relationship that promotes collaborative .

growth and-mutual goal satfsfactidns;'-workiin equity 6ften means that

we-find outselves interacting with a variety of individuals in waysthat
- range from the most distant, unknown level to the most trusting and
intimate. The key to effective change via interpersonal relationships .
. s 1is knowing with whom, how, and when ;o‘interqct at each level..

-

Level III

US (Intergroup) Within the. larger context of the intergroup, what
: o _political gFoups, laws and other support systems are
, available to you? United we are Stronger; United we

’ . become, mare Sensitive; and United we can follow a'

: o ’ c1garer'focus or Sense of direc;ion toward.change.

At this point it becomes necessary to distinguish between two kinds of
change efforts. The first includes attempts by formal and informal’

... - organizations, government agencies, and community groups to change the

 attitudes and practices of individual citizens in either their private
7/ or professional lives. .Many of these objectives and goals are estab- -

lished at the state and national level. Programs such as those improving. -
child care, physical and mental health, and legal defense are examples =
of such change efforts. Organizations such as the National Organization
for Women (NOW); Women's Equity Acticn League (WEAL), and the Federation
of Organizations‘for-Professibna] Women continue to be actively involved
in the process of such -planned change:” - : o ‘

‘The second kind of planned change effort consists of those organized, -
~ cooperative efforts to improve institutions, agencies, bureaUcracies,
-and -communities. - These national and state efforts are largely project
oriented, although some. government agencies. as well as private organi-
~zations have undertaken to develop formulas for implementing change. The
success of these projects is often ‘contingent upon the degree to which - .
other communi ty-minded- organizations have participated in the change effort.
. Programs that monitor equity enforcement progress; provide a clearinghouse
. of information concerning.programs affecting women at all levels. of educa-
- tion; and .review programs and activif}ei‘COnductedby and assisted through
. the Education Division of the Department. of Health, Education and Welfare
. are examples of such change efforts. Orgh jzations such as the’ Project on
. Equal Education. Rights (PEER); the Project on'the Status and Education. of
" Women of the Association of American Co]]egesg‘;he National Advisory Council
"on Women's Education Programs; and the National Coalition for Women and Girls
"in Education (NCHQE) are actively involved in such problem-solving endeavors..
;A_more‘detailed list of other equity organization§\and projects is in Chapter- V.

“Within the- larger 1ntergfoup5context,;nationa] %uppor~‘canfbé-c611egtive1y

i sought by getting restrictive laws and policies. changed. The .networking
. process s essential for'these,typeslof‘po1itica]/changé\gfforts.

: . - ; ‘ N . B - ) Lo . N .
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Developing the Necessary Skills
.. - o3

“There are a variety of ways in- which networking can be accomplished.
‘Personal contact, a telephone call, small-group meetings and the more
sophisticated methods of consultation’and technical assistance are only
a- few. To increase our effectiveness-as change agents, certain network-
ing skills are necessary. o i S

~1.LeveJ . : ST s
~ (Personal) 1. EXpanding:our‘own potential
"f 2. Inviting pérsoné1 growth
3. Résponding'in a broces§-oriéhted'way
& 4.  Refating to and empowering self |

‘Since most of us will probably be working on our own, We must be able to

" function autoriomously; must be strongly self-motivated and be able to
.maintain a high moral level. We must first be able. to find power within
self (process oriented), and trust ourselves and our own inner judgments

. rather than the evaluations of others. In process orientation we may make
mistakes, but we.are willing to admit that we have ;done so. We accept the
reality that we and our environment are constantly changing and we permit
ourselves’ to be part of that change process. : _ ‘ ‘

Level II . S
WE (Interpersonal)
5. Discovering relationships
L6;' Deve]bping advocates | ‘
7. Building sﬁpport systems.for change
8.,‘ékpand1ng and ‘exercising poirer beyond self -

Beyond self, most of us will also.find power in relationship with other
- people, institutions4 and ideologies. As such we must be problem solvers,
be ab]e_to‘1isten;attent1ve1y to others (clients) and be able to relate
" their needs to:the,segvices:avai]ab]e., We.must be able to work on a one-to- -
one basis, in small groups,. and in a.larger context. Most important, we
~ must begin by establishing: trust relationships thus fostering a climate for
. change. Some of.the more specific skills that relate to the interpersonal _
- level include dealing with conflict and coping with divided loyalties; ‘1inking
'[participantggwith7pertinent-inf0rmation sources; retrieving useful information
. from a wide range of: sources; and helping to identify developmental potential
~ in other individuals, groups.and organizations. - IR I

R

LY



| L level TIT . ° e
f_-// . US (Intergroup)

9, .Maintaining a -national coalition

10. Activétingmﬁoi1tica1/social systems ' ﬁ
1. Engagipé in united’ efforts toward ¢hange L

12.ﬂ Ihtéryeniﬁg in the execdtive, legislative, or
N judicial process..” . .

+  Those who undertake to bring about changes are often discouraged by the =

"high degree of resistance to change that -they find among individuals

- with whom' they -are attempting to work. They become"doubly discouraged
-by;inf]exible.bure@ucracies;whose complex procedures often impede action

- while providing the appearance of purposeful activity. Tapping into a

. rfational nétwork~0r~¢oa11tion_ﬁay provide sufficient power and clout to
deal with such bureaucratic inflexibility. In spite of the potential’
power of ‘such united efforts towards chafide, it can never replace the .

- initiated change at the grass-roots or community level where individuals
still have a sufficient degree of primaringss to make genuine inter-
persona1'communica;ion'p0551b1e. T . - Lo

", .

<

- h 3 Rnp‘ond.iné'in a pmns-oruq't;d way .

4. Rcl"pﬂnq to and empowering self L 2. Inviting personal growth

. v

3

_ *1. Expanding our own potential- ‘

5. Discovsring relationships:

o
12. Intervening in the
executive, legislative,.
, or judicial process

4
o

, 1. Endaging in united

8. Developing advocates efforts toward. change

ar

Vs
_(Interpersonal)

7. 3uitding support systems 10. Activating political/

for change . social systems
3. Expanding and exercising 9. Maintaining a natfonal coalition .
" power beyond self: : : ) . . . -
o i THES NETWORKING PROCESSM . .
o v R T R ' —_ e
. adp .:v . ; S ' . "“ Lo ' . . )’ . . . . / .,.\ 25 X
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_ The ldentification of Change Resources  .”
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One of the most important skills in the ne,tviork'ing/process} is being able \. o ‘

to

g

_us.

A

identify and use the human, nonprint and print resources available to CE

- . - . .
. . § Loy

"Human Resources

The human resources network can be an invaluable tool to facilitate
innovation. and change. ‘Human regources can be found informally via ,
a telephone ;a]l, a special visit, a .convention-or meeting, or through . -
serendipitous means. Human resource systems that can be identified -
at the more formal level and that are committed to achieving equity .- -

~ include consulting organizations such as the Office of Education; 9

National:Center for Education Statistics; Resource Center on Sex ' |
Roles in Education; American Council ‘on Education; State and Federal .
agencies; research and development (R & D) centers in academic insti- =
tutions; profes§1ona1-ergqnjzations; and other school systems, to = =/
‘name only a few. SN . ‘ _
R
\

onprint Resources . . o ) ..

n an age of‘e1ectronic‘teChno1ogy, increasing numbers of agents of -
change are using nonprint media to help in training, resource selec- :
tion, and in-service strategies. Nonprint media might include 16 mm
films, 35 mm filmstrips, 8 mm motion cartridges, videotapes, slides, -
records, audio tapes, simulation games and others. o '

A few of the nonprihf information sekViées}that can be idehtified as”’

» part of the 'networking process might include Educational Resources

-Information.Exchange.(ERIC); Educational Products Information. Exchange
(EPIE); National Audiovisual Center; National Information Center_ for

- Educational Media (NICEM); ‘National Instructional Materials Informa-
tion System (NIMIS); and the Women's -Educational Equity communications -
Network (WEECN). - -~ ‘ - o ‘ I

Print Resoufces R T o

" There are numerouSﬁprint'keSOUrces‘thht are readily accessible at the

L.

i

" book will present aﬁvariety:of'recOmmended<change strategies and ..

community level to individuals andjgroupsisuch as classroom teachers

and other educational practitioners who are committed to educational
equity. . Several -existing Tibraries, information services, and clear-
inghouses have done_extensive work in the area of sex equity. These
. sources of educaxionaljbhint.1nformation“are'so diverse that it is
v1§tua11y”1mpoS§fb1é‘to.Jist;a11spfithem. Educational Information ...
Cehters in local State Departments of ‘Education and colleges/univer="
~sities are an excellent beginning point. A more detailed data base of
human, nonprint, and print resources are listed in chaptérjv."gt;ﬁs _ E
imperative that,some‘type,of,quality control be implemented to ensure = .
-against sexiSmrand“btgs,1nea11jmater1als used. Chapter IV of this .

“suggested action steps -in eliminating sexist policies and prqctibe§

in materials se1ectfon,qugp§§tion and development.: - e

. o ot R :
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] Cautions and Constraints

:Conc1usion

It goes without saying that networks can be
and an important tpol- to.gain access to in
contacts. "At the same time' it-would be :na‘
potential cautions and concerns that relate

" For example, not all individuals view netw

tration rarely thought -about the°need for !
because there are so few jobs open to wome

or bonding process. —Until.recently many we

.education -or -business management that they
“one another and. became rivals rather than

Second, netﬂbrksﬂare'c1ose1§v1iﬁked with p
capacity to influence: behavior. - Power reli

. for creating feelings of resentment and mi
. those who feel powerless.  Many indjvidual

themselves becoming uncomfortable in the.p
who. emanates- positive ego-strength. . No ch
occur until new :power is generated or-old

‘processes require careful negotiation away

win-win strategies. Such strategies are w

Last]y,'there is asfﬁne line of:intercoﬁhe

“interpersonal -and intergroup levels within

is critical to know with whom, how>and whe

"Women seem to have a more difficult time d

various levels of .exchange and, as a resul
priateness of their actions or behaviors.

mon, particularly for women who have recei
support-from other women, to expect that s
tance in.other personal or professional pe
individuals set themselves-up not only for
but may also be paving the way for outrigh

-

In spite of some of the obvious cautions-e
.to stay and certainly need not become a we
ends.  Rather, networking can become an ef
benefit. Today, women can reap.the benefi
‘following suit and building their own'supf
of this spirit of collaboration are:}imitl

nurturing our universal goals of equity.

i




. ness, _ .

Overview - .

No one can effectively embark on a quest for change without building in
the nee?ed-evajuation processes which, if comprehensively applied, can
assist ind Co ¢ C ;

e the settfhg of projectedlprioritiés'aﬁd goals;

- e the'éstab1ishment of appropriate starting point(s) and
activities; _

* o the outlining of necessary cfiﬁ?ca] paths or interim. i
¢ milestone accomplishments for which to strive; /
‘o thg'detﬁ?ﬁiﬁing of-checkpoints for interqg]‘¢onsistenéy;

e. the ga;hérihg of datawfdr use, in programmatic/proceSS
decision making; : S ,
e the confirmation or the negation of ‘progress and/or
 efficiency; and ' o ;

°  tHg'uné6ver1ng oflbpgoing'needs/directions: /

Evé1uationfcan be ongoing, bui1t.1hfo the total procesé, app11ed“externai1y

on a regular or periodic basis, used only at the ternﬂnation of an activity/

_project, and conducted in a formal or informal manney; it can be intensive
and cOmp]ex;or.surface“and,simplistic. Data ‘Gleaned from evaluation pro-
~cesses. thus can be general or specific;‘re]ated to the immediate or long-

- term;goaTs;fopjettiygs;‘anh outcomes of the individual or' group process, .
",prOgrgﬁsgfor*effeCtheness;‘focuSed,on either_one,or all of the affective,
~ cognitive, or psychomotpr'domains;'and the data may be used in a. formative

and/or summative.manner to determine product, process or context effective--

o i .

{ e B 4

: Theéé'da ljéén“be*stdréd,~ana]yze¢,‘app]ied to, future’ endeavor(s), and/or
"disregarded. The positive resu}ts.of evaluation efforts can be directly

corre]ated*tg‘the,app]iéation_process applied once the 'data have been
gleaned. "It is not enough to .plan and conduqt an evaluation; it is essen-

' 'vt1a11torana]¥zeﬂand;use.the results of an evaluation.

!
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v _.Ideally, the evaluation design applied to the various sex equity components -

-~ outlined’as needs by the district/university/college will be one which
interacts with ali program stages; is continuous; and reveals pertinent
data which ig used for establishing directions for new plans and actions.
This part of Chapter II will attempt to-help the reader learn about the
effective ways evaluation .principles/activities can be designed and applied
to better achieve sex equity in educational settings. Further, attempts
will be made to assist the reader =in understanding how data gathered-as.a
result of such activity can best be used in order to augment desirable

change, estab]ish productivejnétworks,‘?nd/or utilize resources.

THE EVALUATION PROCESS

e  CONSIDER THE'PROGRAM

As stressed in both the change and networking sections of ‘this chapter,
all planning and .development begins with analysis activities. To
o ‘create a model for program development, one must determine direction(s);
= pstablish needs; recognize constraints and take steps to negate, ob--
. viate, eliminate, or reduce them; consider alternatives; develop or
secure ‘the needed ‘resources; plan what will happen; and recycle as
. ' necessary. Analysis is followed by synthesis (implementation) and
BT ‘evaluation, and culminates with additional analysis. A schematic
diagram reveals the systems model so prevalent -in today's jndustrial,
scientific and educational processes: -

PROGRAM ‘MODEL

1.-0d -~ 2.0 ~13.0 \ 4.0

Conduct Establish Consider - §NPlan

_’Aﬁa]ysis/Needs _ﬁGoa]s and - 'ﬂConstraints/ aProgram/ ]
Assessment Objectives ‘1Alternatives Activities

18:0 7.0 6.0 5.0

|| Analyze k- Assess _ Implement k_J Secure/Develop
and Growth/ Program Needed
Recycle Efficiency- Activities . Resources

siﬁg this model, an app
programs might include t

N\

1.0  CONDUCT ANALYSIS/NEEDS ASSESSMENT
1.1 Accept assignment to design/implement necessary steps in
.order to achieve sex equity .~ ‘
1.2 Review the laws/mandates regarding sex equity Vo
1.3 Ascertain all ramifications for the district/college in
question , - _
1.4 Ascertain the current levels of compliance/commitment/
. practice \ S ~
'1.5. Determine areas of deficiency/noncompliance
1.6 .

Report . to policy-making bodies

29

lication for achieving sex equfty in educational
he following considerations/action steps:



2.0 ESTeBLISH GOALS AND OBJECTIVES

2.1 Prioritize needs
- 2.2 Set general goals
2.3 Set general.objectives
- 2.4 . Set specific objectives
2.5 Plot timelines/critical products
2.6 Review for comprehensiveness

2.7, quort to po11cyjmaking b dies,for approval/comment

3.0 CONSIDER CONSTRAINTS/ALTERNATIVES , .

Rank objectives-and outline possible approaches/requirements-
Establish fiscal data for all alternatives/requirements
Consider other constraints (organized resistance, lack

- of commitment, etc.) o , .o
Determine .feasibility in light of constraints

Outline all alternatives, noting pro/con positions

. Review for comprehensiveness; recycle as necessary

3.7 Report to policy-making bodies for approval/comment

4.0 PLAN PROGRAM/ACTIVITIES

www www
o;mp w N =

. 4.1 Determine target population(s)
Design program components :
Prepare specific programs/activities

~ Es%ablish.timelines for implementation .

. Review for comprehensiveness; add or delete as necessary

4.6 Regort-to policy—making bodies- for approval/comment

T
b wn

5.0 SECUREFDEVELOP NEEDED RESOURCES s

nonprint); - : . . -
_Contrast to resources noted 'as being necessary in 4.0
. Determine needs for purchase, contracting, and/or de-
~- velopment ‘ -

: 5.1 -Rev1§w~and critique existing resources (human, print,'hgf |
5.2 .
5 3
g 5.4 Buy, contract and/or develop resources as necessary
. 5.5
5.6

Schedule- for use in accordance with timelines established -
in4.0. . . | o

-‘jDeveTop]evaTuétfon‘proceéé"for resdurce-va]idatipn
5.7 Report to policy-making bodies for comment @
6.0 IMPLEMENT PROGRAMS/ACTIVITIES |
6.1 LP]an'bnd:cont}act for on-site arrangements .

a "CohdUctgprbgrams/activities . .

Evaluate process/product/context of each/all sessions

2

3

4 ° Analyze:data-gleaned; récycle as necessary, as possible
.5 Prepare a.chronicle of,a1T,1mp1ementationfefforts e
6
7

o

Report to policy-making bodies as-an information jtenﬁ
Provide for follow-up services as needed, as possible

w4y




7.0  ASSESS GROWTH/EFFICIENCY

.1~ Review all evaluation efforts . , . :
.2 Apply post-assessment instruments as possible, as._necessary.
.3 - Prepare data in orderly, comparative format. ' '
.4 Submit data to program managers/policy makers

7.5 Be available to interpret results : .

'8.0° " ANALYZE AND RECYCLE
’ L " 8.1.. Consider all data®
Co ‘ 8.2 Contrast to objectives and goals
. 8.3 Ascertain degree of effectiveness )
8.4 Note areas of deficiency; remaining goals/objectives to be
* . “accomplished ,
~ 8.5 Prepare and deliver reports
Once these or other action stepS have been established, then the 1nte-b
grated evaluation design.can be outTined and!discussed. .

o DEVELOP AN INTEGRATED EVALUATION DESIGN

. The sex equity components which will have to be included in any
implementation of the programmatic process outlines on the pre-

. ceding pages are charted below. .The scope and intensity of any
program development:, process implementation, and evaluation pro-

- cedure will be determined by (a) the level of understanding and
commitment of the people in power and the people.charged with
carrying out the task of- achieving some degree of \sex equity, (b)
the existing climate for change in the area, and (c) the skills

potential of all involved personnel. . ;

COMPONENTS- EOR DEVELOPING SEX EQUITY’

LETTER - " SEX EQUITY IN EDUCATION, SPIRIT

1 1

LEGAL_COMPLIANCE TOTAL- COMPLIANCE *
MINIMAL COMPLETION OF: o CONPLETION OF ALL LEGAL STEPS PLUS

o Procedura) Requirements o Optimal Infusion of Sex Equity:

~ ¢ Self Evaluation -

* - Policies - -Kgg:lgggg
: ;::?:g'::s aking Bodfe - Mt}%udes
- Processes Boards, Regents - fkvrl;r

o Central Adminis-
trators - Presidents,-
Superintendents, Exccutiv
Staff Members -
e Sitc Administrators - Deans,
Principals, Registrars, oisciplin- )
arfans, Athletic Directors, Department
T y = Chairpersomns

. TARGET L@ POPULAT 10NS \

o instructional -Personnel - AN suﬁjects/grade levels &
Counselors, Physical Education Staff, Athletic Coaches,
: vocationa) Educators .

o Staff - Support.. Food Service, Locker Rocm and Maintenance - '

4 students - A1} enrolled & Student Body Leaders, Athletic Team Captains
Publications Editors, Cheerleaders, and Band - . -

.o Community ﬂchbers'itri;ﬁrsie.ancf Those in Leadership Positions .
- : CKNOWLEDGE: = o t

LRy

ams
into all Activities/
- geliefs/Practices of
A1) Target Popu- .
lations

o Grievance Procedures®

" o Employment Practices
{(Affirmative Action)

o Assurances




Determining the requirements of the mandate, the temperament of the
various target populations, the -1evel of commitment regarding the
-achievement of either the letter or -the spirit of the law, the current
status of sex equity, and the remaining sex equity needs of the dis-
“trict/university/college will logically lead to the development of the
necessary activities, programs and processes which can foster the growth
of each and all of the target populations toward the achievement of sex
equity. The wise use of all resources and the application of an inte-
grated evaluation process can promote progressive growth and help dqi
termine the level of achievement in each of the related developmenta
sex equity components. ' :

Specific evaluation concerns related to each of the milestone program
components could include:

1.0  CONDUCT AN'AL-YSI_'S/NEEDS ASSESSMENT

° vihat-are the requirements. of the Federat and ‘State laws re-
lated to sex equity? ' : . )

e - What are the current interpretations of these laws?

° Has the possible impact of these laws been assessed for all
of the people, programs, policies, and processes associated:
with the institution? :

e What instruments/methods of evaluation are available for use
in determining the initial levels of compliance?

e Have all elements been considered in the assessment of this
“initial level of compliance? . _ T

° what kind of report should be made to the policy makers re-
garding these -analysis steps?

‘9.0 ESTABLISH GOALS AND OBJECTIVES

e What criteria should be used to establish the priority
needs areas (required by law? related to other district
\priorities? etc.)? = — . -

° Using the. ranked needs as a base, what general goals and
objectives must be met (achieve basic compliance? develop
a workable grievance process? restructure pay scales and
athletic programs? etc.)? o :

e . Reviewing these goals and objectives, what specific
objectives must be addressed first (basic compliance -
procedural; basic- compliance = self-evaluation; basic
compliance - assurances; etc.)? R

° Looking at the needs, goals and objectives, what is.a
feasible timeline for the accomplishment of the heeded
objectives? What products must be developed?

° Have all the facets been considered (necessary informa-

’ tion, attitudes, skills development for all target popu-
lations; activities for the achievement of the letter/
spirit of the law; necessary evaluation procedures; etc.)?

° Can these data be succinctly prepared and presented to the
policy-making bodies? ) . )

45



3.0 CONSIDER CONSTRAINTS/ALTERNATIVES o

J e = What criteria should be used to rank the approved goals
: and, more important, the necessary objectives (deveiop
 in accordance with due dates according to the Federal
' pegu]ations? work from policy-making level to general
public level? work from teacher level toward policy-maker

level? aghieve classroom practices equity, then work

~ towarg ‘employment procedures equity? etc.)? A
ity N?at %rev§11;the.bossib1e ways of achieving these objec-
tives? - - - - ‘

e  Which ways-are-more feasible (cost effectiveness, avail-
abi]}ty of resources, related to other priority concerns,
etc.)? B ' :
. Which ways are impossible (too costly, not acceptable in
~ Tlight of community mores, etc.)? . S B
o who will- prepare the pro/con report? -How can the data be
—.. - . .. .best-presented? .Have all_possibilities been explored? Have = = .
v ~all constraints been listed? Who will be best qualified. .
. to respond to-board- inquiries? F :

4.0 PLAN PROGRAMS/ACTIVITIES

e - In accordance with the. approved alternatives, which of the

' populations will be served (policy makers, instructional

: personnel, 'students, ‘etc.)? )

° what do these populations need most? What do_they need
first? fevaluation? information awareness activities? -

. skills training? etc.)? C - -

o  How will the specific-programs/activities be conducted
(lecture and discussion? a two-hour experience with case
studies? a film and panel? a series of workshops which

e —- buildzfrgm_simple»to_complex~coyecage_of7neededﬂinfonma:_ﬂm,_»ﬂ__
A . -tion;prOCESsing, attitude building, and skills: development?
e T etel)? T - -

‘e - When will .these programs/activities be offered (after work -
on'a volunteer basis? during work on a time-release basis? -
: at regularly scheduled meetings? etc.)? .
e .Have all necessary components been considered? What needs
. to be added or deleted? Do components relate to the model
s (letter/spirit) and will they guaranfee the development
_of ‘the desirable skills, attitudes, and knowledge of the
populations in question? L »
. Wwhat evaluation process should be built into the program/
. activities (formative? summative? related to instruments?

.

observations by external observers? formal? informal?

L etc.)?
L, " o - What reports are necessary for the policy makers? 'Who - '
- ~« + Will do them?- When (periodic? interim? summative only?)?- Y

5.0 SECURE/DENELOP NEEDED RESOURCES

° "Nﬁéf resources are avai]ab]é (human, print,-nonprint)-ahd .
" whieh would be most suitable for use (in evaluation use

“of norm-referenced tests,_questiqnnaires,_observations;
“logs, etc.)?. - :
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8.0

IMPLEMENT PROGRAMS/ACTIVITIES

..

o,

" desired objectives/goals?

. to be repeated? Why?
" Have all pertinent data been collected? R

What other resources are needed and where. can they be
obtained (deve]op?-adapt?'review and validate? etc.)?

What means of validation should be used to affirm/critique
the resources selected for use (internal/external appli-

" cations or observations? use of instruments? other?

etc.)? _

Who will contract for the needed resources? :

What alternatives are available for back-up purposes?

Have all timelines been met and are all necessary/desirable
resources secured? ‘ v

What information should be summarized for presentation to

- the policy makers?

Were the sites used and services received adequate and cost
effective? : : . S . o
Was the flow of activities logical, meaningful, and.compre-
hensive enough to contribute to the fulfillment of the :

Were the presentoﬁs/mater1a1s apprdpriate/adequate/eiﬁe]1ent?

. Were the skilTs/attitudes/knowledges of the target populations

suitably increased, maintained, and/or enhanced?
Why did anything fail? succeed? ) :
What would be done differently if-the program/activity were

’ QP

o

Is the format for réporting the data clear and concise, yet

comprehensive? - .
What indicators for follow-up services are revealed in»the

. data?

ASSESS GROWTH/EFFICIENCY

.

What treatment of . the .gathered data is necessary to ready
them for review (descriptive statistics? inferential statis-
tics? other?)? = Lo .
what format should be used in order to display the data
while assessment of the growth/efficiency of .the process/

‘ prodgct/COntekt js made (summary charts? comparative graphs?
. anecdotal statements?. narrative descriptions? etc.)? '

When should the data be submitted for review? Who will be
available to interpret the data? | C

ANALYZE AND RECYCLE

';Hévé;a]] data been analyzed?

Have all possible deductions/hypdtﬁéses/facts/f%ndings been

-,garnened/considéred/exp]ained/determined?‘

Have all necessary comparisons been made to ascertain the -
degree of effectiveness and subsequently the remaining tasks
in order to achieve the original goals/objectives? ‘
Who can best provide the needed -follow-up services?

“'What evaluation processes will be“u§gd as.part of the follow-

up procedures? = - .
What needs to be reported to the policy makers?

@ e o
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_ e Wnat remains to be done?. e . 2
e Nhat rgcommendations/data should be shared with the policy = -
' makers? o T '

L 7 . . Il
'@  APPLY THE DESIGN

Once the answers to the questions on the preceding pages are obtained,
the design for the program, process and evaluation procedures takes
. ".substantive form.. If it is decided that achieving the spirit as well
« . as the letter of the law is :to be the goal, an all-out effort to as-
: certain the current sex equity attitudes, knowledge level, and skills
- of each and all of the target populations will become a priority. This.

-~ would be followed-by the:implementation of a planned, sequenced series »

- of appropriate activities designed to prod the apathetic or hostile re-

" calcitrants, assist the hesitant; -urge equity -advocates to new heights,
and, in general, uniformly aid;é11 the' people in the elevation of their
attitudes, level of knowledge, and skills potential. ‘ - .

SR DR - . :

e - The application of evaluatiofl procedures would be essential to the suc- -
‘cess of these initial stepsg Simple or complex criterion-referenced
, : tests,>additudinp1iquestion‘aiﬁes, observation checklists, logs and on- .
- site visitations might a1l§beiused as a means te determine initial,

fnterinf or culminating levels of attitudes, skills, and knowledge. De- -
cisions -regarding thé most. urgent needs, the remaining areas of defi-

" ciency and/or the progress to date can all be made as a result of’
-analyzing pertinent evaluation data which have been comprehensively and
objectively obtained. , S

~

: Further, quality of effort can be measured as well as effectiveness of
T thé“ﬁ?ﬁé§§§7ré§OUVCés/mater1aTs*used?””Evaiuations‘ofﬂthis-type“can;pro-——
vide insights to the acceptance/rejection of the process(es) used, the
qualities of the presenters as perceived by the participants, the merit
of the method of organization applied to the process, the worth of the
communications/public relations program related to the cause, and/or
. the perceived areas of continued need. Such data can be gathered for-
" mally through the use of questionnaires/surveys or informally through
" the use of observations and random samplings, and for successive
-approximations. o T '

When applying the design(s), evaluators must take steps to ensure that .
the evaluation procedures are’ well planned, thorough, and conducted at
“the opportune moments if comprehensive, meaningfu]ﬂresults.arerto-be~'”V'
-obtained. Naitjngmgntilwthe.end;6f“a7conferéhéé/meeting to evaluate ' .
_the -opening seéssions may mean that_the.reactions of those who were -
dissatisfied are not recorded. (Records of conference attrition may" be
significant and should be obtained.) Likewise,  asking all participants
to eva]uate'eachvsession_of‘a three-day meeting may be resented by them
and may skew the input. (Consider the use of external evaluators or a
selected random sample.) Deciding on the best method of applying the
evaluation design and striving to maintain the delicate balance of par-
~ ticipant ‘involvement which can ensure valid results are critical to the
>~ success of ;heieva]uation process. L ' ' . ‘
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Resources for suitable instruments applicable to the achievement of .
~ sex equity are available through the American Institutes for Research -

+ WEEA project for process evaluation and pre-post measurement instru-
ment development. The address to use when seeking their assistance is:

§

East Coast . - West Coast
1055 Thomas Jefferson St., NW  P.0. Box 1113
Washington, D.C. 20007 Palo Alto, CA 94302
(202) 342-5000 L (415) 493-3550
. Co-director: Dr. Dorothy Co-director: Dr. Carmen J.
- : - Edwards - .Finley

° USE THE DATA/RECYCLE

If formal evaluation procedures-are'app?ied, the data gathered will ,
probably have to undergo some forni of statistical treatment before
analysis. Raw descriptive data can be used to determine trends,.status,

_ frequency of incidence, and the range or scope’of performance/reaction.
Inferential data may assist the evaluator in making deductions re- :
garding the effectiveness of the programs,-processes, and/or products.

) Sophisticated,eva]uation-designSecou1d'be developed which, when cor- ,
- pectly implemented and analyzed, could reveal: which students (or members
" of other target groups) are realizing achievement and benefits from the
program of activities (1earning to distinguish what jg discriminatory or
biasked behavior,, etc.); which components of the program-series are most
:effective in helping the client group achieve the stated objectives
awareness astivities, action-planning sessions, etc.); and what other -/-
changes -are_impacting on the target groups (development of keener '
sensitivity to the issues, feelings of frustration when dealing with
unfeeling colleagues, etc.). : C &

Once the data have been gathered and ana]yzed,‘and.deduétiqns advanced,
_the evaluators. and empowered leaders must use the results. to further
‘delineate needs (e.g., more work :in athletics with coaches and parents),
set new priorities-(e.g.,_authoritative jntervention, total staff
~jnvolvement, use of budget funds for release time), plan the needed
. activities (e.g., jn-service, policy development, public relations
~ strategies sessions), and develop the necessary evaluation design.
_W,Such,fui1~cyc1e‘ﬁépetitﬁons Jend- themselves to the establishment of
defensible positions, the realization of sought-after goals, and, in
the case of sex equity, the positiye movement of various groups TOWARD
EQUITY. © o , : ' ; : '

P }
SAMPLE SEX EQUITY APPLICATIONS

When considering the quest for just the Tetter of fhe_]aw, educators
.could use the simplest of -questionnaires for proof of paper compliance.
Items to include are as follows: SRR o
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- . DISTRICT COMPLIANCE WITH TITLE'IX
N5 (Title IX 'of the Education Amendments’of 1972
- Erqhibiting‘Sexfnjscrimination.in Educatioh).

A 1. -Does your district have a‘Tiilg IX-coordinator?

 SCHOOL DISTRICT:

2. - Have the hqmé, addres§“and,teieﬁhone hﬁmber’of"
,yourmdistr1ctmIitTeVIchoordinatoribeen sent 1o,
-yll’studen;s and employees- in the district? .-

B. 1. "Has'your distfiét’formulated and disseminated its
;aanpondiscriminatjon policy statement to students,
""" parents and employees? - . »

‘2. Has. your district published its nondiscrimination -
' ‘policy in:the lacal newspaper and in the newspapers

. T . . ; 1T . _ 5 .
3.  Has your district noted its policy of nondiscrimi-
- natfon on the following: . (a application forms; .

(b) -announcement of available positions; and (c) hand--

*  books for students and staff? " )

C. 1. Has your disfriéf‘addptéﬁ_ﬁfigggggiigzgcedures pro-

K - viding.prompt. and equitable res of student
and employee complaints? . , v

9

2. Has-youh'djStrict published its grievance proce-

‘f ”“”“““‘"dunes—SO“they*arefknown-tOfa1Tfof‘the~student54

- . parents and employees? "

D, 1. Has your distriét condicted its self-evaluation?

""2.) Has. your district modified policies and practices
» _ not in compliance with Title IX? :

3. Has'yQUE district compléted the report on modifi-
" cation and remedial steps taken to eliminate
effects of discrimination? o

0 P

- 4. ° Has the coordinator or compliance officer involyed
staff, -students and community members to help .
examine different aspects of the district's policies
and practices to identify any practices that are

. discriminatory on the basis of sex? .

5. Has your district completed the assurance form that
-is required with all applications for Federal finan-
cial assistance? . = .

YES

" and magazines ‘opeated by the district or thestudents?

NO
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Nhéh pursuing the spirit of the law, one would use the basic question-
naire noted above and additional items such as attitudinal scales, .-

_behavior checklists suyitable for various job functions or roles (coun-

selor, students, student activity coordinator, physical activity staff

" member, etc.), basic information quizzes regarding knowledge of the

regulations, observation indicators for site and/or procedural com-
pliance, and so forth. (See samples in the appendix.) Sophisticated
evaluation instruments covering all compliance jssues are now being

developed and validated and are available from the American Institutes

for Research WEEA project.

_The process reaction form of evaluation can be most useful for pro-

‘gram validation, site critique, process effectiveness, and presenter

qualification. A sample of this type of evaluation foilows:

= <

SEX EQUITY--READY OR NOT!?!
Gavilan Coilege, Gilroy, CA
Sponsors: Ptojec: SEE )
San Benito County Office
Gavilan College
- EVALUATION SHEET
. April 6, 1978
Please respond to the following items and ‘leava with the conference staff at
\t\l\\e conclusion of the last session. Thanks! .
\. o B " ¥ot : ' Very
. . : Helgfpl *  Helpful . Helpful
1. 'ng\xsnor IN GENERAL 1 2 3 4 5
2. mméq:wuzknus' k 1 2 3 4 5
.3 cmum;bézﬂnoxngJL 1 2 3 4 - S
' 4. INTEREST SESSION (u;rg one) 1 2 3 4 5
A . Physicgl\ﬁgugatots/Coachas 1 2 5 4 ' 5
: % e Counsalorp)\lt\:é:mction 1 2 3 4 ‘s -
. Adninistr;:otk\\‘AA . 1 2, 3 6 - 5
. Students’ \\ ) 1 2 - 3 4 . S
5. GENERAL SESSION - r:ik 1 2 3 4 5
6. JOB ALIKE TABLE TALKS\\\ 1 2 3 4 s
7. FILM PAIR \«\ 1 .-2‘"_ 3 4 - 5.
A \ ..
8. FACILITIES ‘ . ADEQUATE . ___NOT ADEQUATE
9. LUNCH b ___ACCEPTABLE’ ___ﬁdiAcmwiﬂﬁzr
COMNT: ] : ' T R '
10. BEST PART -OF DAY: _ N
11. WORST PART OF DAY: - \\\
12. ADDITIONAL GOMMENTS: A » 0\\\

- -
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 CAUTIONS AND CONCLUSIONS .

e 'L*_EVaJUéﬁﬁbh'pfOCésses.afé‘given ;rediBi]ity/va]idjty in direct_ proportion
", to the' persons who. conceive the’ design, implement the process, and apply

S the results. Care must be taken to avoid making global deductions from

. “minimal input; to cite only the facts which have a statistical basisi to -

i define the ‘population involved and to -avoid over-generalizing inferred

. hypotheses;. and to acknowledge the relative strengths. and weaknesses of .
the/déSigh*being*imp]emented;_the instruments being used, and the causa-.

. timqffactorS[ﬁor-bbviqy§/$Uthe/variances (e:g., -poor timing for appliga-- . ¥

“tion of theainStrumentS,fskEyed~audience-dominated either by a hostile-or- __

- by an.advocate group)... - - ST :
IQrﬁ"tﬁeééfdﬁygfB?fﬁéEddﬁtabfiity; more people are attuned to the merits : '

of ongoing evaluation. - In sex equity, the level of commitment to the
jssUe?ij1?determineﬁthe:extentJof‘the'eva]uation process. LETTER or
©© . 'SPIRIT.of the law? '‘Advance with gﬁsto_or.advance with caution? . Involves -
- .one group. o ‘involve. al} groups? rk only on attitudes or work on the AN
: f,threé;necessaryjcbmpqnents;ofjattitudes, knowledge, and skills?  Equity
& ' as.a result offear/threat or equity as-a resilt of creative planning{ |
R management -and. total ‘program infusion? The choices are there for all.’
" Those:who wish to ‘move TOWARD EQUITY will master. the skills of CHANGE,
-~ NETWORKING -and' EVALUATION so progressive efforts involving all.the pecple .
“will make measurable, progress. o N .

L4 ,.
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° People dealing with Title IX have basic qbﬁsti
_philosophic and/or theoretical nature, for whi

This chapter attempts -to give answers, to typic

to the general, argas‘of: KO S

A}-'Xhe,Lawf j D - Monéya
B - Procedures ; E - Instn,
.. C - Attitudéé_;, S oF - ‘Other’

If'is anticipatedﬁthdtaihege'angwers aré good
may be tempered/modified as more court preced:
the Office for Civil Rights (OCR) clarifies.t

‘inte#pretatidns,‘and.aSjthe;tnue ramification
_ emerjge through the tests of time and applicat

Mény‘brbcedures-0ut11ned jn Section B have be

_developed by Dr. Shirley D. McCune and Ms. Ma

'Resburce Center on‘Sex‘Ro]es*in'Education (no
Center on Sex Equity)‘innwasﬁington, D.C. Th
permission‘and~readers'seeKing a thorough ind
ment of -beginning attitudes/knowledge/skills

secure and read the series of booklets iisted
through the Government Printing 0ffice (GPOD).

g f

Title |
];- "Title IX: ngected'Résdﬁrces"‘
2. wcomplying with Title IX: The First
Twelve Months" - o
Shirley McCune and Marthaﬂﬂatthews ‘

3. ogny Title IX2* . 0
Martha'Matthews and Shirley McCune .

~4; fI&enfifyﬁﬁg;Diécrjmfnation;;A?Réviewj=~

"' of Federal Antidiscrimination Laws and




S N 3
- Title Stock # - Price
v o, < ot . ‘ ) ‘ | -
5.7 "Complying with Title IX: . - 017-080-01672-9 $2.10
- " Implementing Institutional Self- S
‘Evaluation” o : . N
, Martha Matthews and . ' b ‘
‘-~ Shirley McCune - I
6. "Title IX of the Education Amend- 017-080-01673-7 ' .45
- ments of 1972-=A Summary of. the X
) qmp1ementing'kegu1ation“

" 7. "Equal-Educational Opportunity”  017-080-01674-5 ' .35
-« Poster 3 : o
8. "Equal Employment Opportunity" 017-080-01675-3 .35

. " PRoster ~ : o \
. 9. "Competitive Athletics: In Search ~  017-080-01713-0 2.75
" of Equal_Opportunity" ‘ _ - .
‘Margaret Dunkle , ‘
, 10{,““Sg1ectiﬁg Proféssiona]S in Higher - 017-080-01708-3 1.30
.- Education: A Title IX Perspective" N
- Emily Taylor and Donna Shavlik |
11, "A Student Guide to Title IX" . 017-080:01710-5  2.00
o Myra- Sadker and Elsa Bailey 1. S
12, “Title IX Grievance Proceduges: An  -017-080-01711-3  2.50

_;wufw;A#Introdhctory-Manua1f
2 " Martha Matthews and

Ll S.hif“\iy McCune = |

/718, "Title 1X and Physical Education: . .017-080-01712-1 1.40
- . " A-.Compliance Overview" , . e -
-+, Adapted by the Resource Center ‘
from.materials -developed by

Marjorié Blaufarb - . -

 “14. . "Implementing Title IX: A Sample 017-080-01709-1 3.75
1%~ Workshop" ST : 5 :

p o Shirley McCune, Martha Matthews,
~, - .Kent Boesdorfer, Joyce Kaser, and .

{/'j S .J?dy.Cusickaiy'_‘n .

/- Other relevant ‘data/items are released on a regular basis by the GPO.
(. Interested pqrties‘wi1ﬂ want to obtain a regular listing of available
: . LN . ’ /" { ) "

. titles from: - .t : -

oo 7 superintendent of Documents” - ./

. 7 U.;S;ﬂGovernment‘Printing Office ",

e ;;rNorthﬁCabitq1;,Gw&gH‘Streets, N.W. |
5 ‘Washington, D.C. 20802~/ 7

' - Telephone: 202/783-3238

i
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1. What is = " Title IX is a Federal law passed in the Edu-
Title IX? - cational Amendiients of 1972 by the U.S. Congress.
ST T .+ The iptent of the law is. to prohibit sex discrimi-
T S "~ natign in federally assisted educational programs.
Ty Final regulations for the law were published. on
May /27, 1975. These regulations became: effective
on ﬁuly 21, 1975, following a 45-day period of
congressional review. The regulations require
that institutions covered under the guidelines
. must be in full compliance with the law no jater
* than July 21, 1978. ° ' ‘

The~Taw~sﬁeCifiéa]1y states:’

i o ‘
L~ " o . No person in the U.S. shall, on the
'k " basis of sex, be excluded from participation in,

~ |be denied tre benefits of, or be subjectad to .
Idiscrimination under any education program or -
- Jactivity receiving Federal financial assistance.”
.| The jregulations cover all aspects of sex discrim-
ination in school with regard'to admissions,
trea?ment of  students, and employment practices.

/
!

o R . g Since the paséage of this law, the responsé\\\\\
a . : e c by ducational institutions has been varied. .
~taken the posture that Title IXisa = 0

. e Maﬁy have
: - s \:;deral'mandate to be ignored until enforced. ' N

hers'have taken the position that' Title IX pro-
- vides an opportunity for district.and postsecondary
P ﬁnstitutibns to review all program offerings, ‘
O R /services provided, and employment practices so as
\ . ' - |/ to ensure that philosophic tenets, policigs,.
- - / programs, and practices, are in concert with: the
o -1 -law and, at the same time, gducationally valid.
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Title IX is one law in a series of Civil .
B Rights legislative action which has been developed
v ‘ ~ to guarantee equality of opportunity to all citizens
. of the United States. Other relevant laws designed
ito further the causes of equity include: . ‘
‘ .
} e Executive Order 11246 as amended by
11375;

e Title VII of the Civil Rights Act of
1964 as amended by the EEOL Act of 1972;

° Eq&a] Pay Act of 1963 as amended by the
© Educational Amendments of 1972;

e Title VII (Section 799A) and Title VIII
(Section 845) of the Public Health Service
Act; '

e Title II of the Vocational Amendments of
1976;

° PL.94-142;»and

e Rehabilitation Act 504,

: _ The law itself is quite brief and copies of

© pL 92-318 from the 92nd Congress, session 659, are
available from the Federal government. In addition,
the rules and regulations were publishéd in the.
Federal Register, Vol. 40, No. 108, Wednesday,

\ " June 4, 1975.
\\\\ . - . o ) ) \ ) ‘
2. Who enforces The law is enforced by,the\bffice for Civil Rights
| this law? - (OCR), which is. a division of the Department-of Healthy

Education and Welfare (HEW). * This uffice is organized

\ , .~ on_a regional basis_so that there are ten (10) enforce-
, ) ment centers for all civil rights legislation throughout
’ : . the United States. Due to the emotionah\impact of this
law, the enforcement process has been de]aygd.many times.
" One of the strategies for this delay has included requir- -
ing each of the regional offices to file copies_of their
findings with the central office in Washington, B.C.,
in order to obtain approval before releasing the findings
to LEAs (Local Education Agencies). Many times the
jnterpretations of the -law have beeri- inconsistent, which~.
has sometimes caused varigus regions of the country to
have different opinions r garding interpretations of the
| guidelines. - :

'
t
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o | ..~ -David Tatel, Director of OCR, has issued letters
D I “to various State Education Agencies (SEAs) throughout
the country which indicate that these authoritative
bodies must also take the natural steps of enforcement
L “ |- regarding the law. Such steps would include: (1) the
N ) _ ' \ observation “of, school programs and policies by SEA
. _ - field representatives as they conduct their normal
X - \  business with LEAs; (2) the perusal of pertinent bud-’
T ‘ . get items in keeping with the natural ‘auditing pro-
i cesses; and (3) the release of timely:press notices .
L which underscore the importance of ‘the law and its -
- - jmplications for LEAs.  Further, many SEAs have filed
for Title IV Civil Rights Act funds in order to provide
_assistance in the area of sex .equity. |

Many states have also passed parallel legislation
which calls for the elimination of various civil rights
~ discriminations in order for LEAs to retain/obtain
state fundS‘for'educationa1 programs. These laws serve
-to reinforce and reemphasize the :necessity of adhering
to the Federal laws. Many times LEA administrators

- respond to the state laws with more rapidity than is
displayed in response to-Federa] mandates.

o . While not an enforcement agency per se, the public .
ﬁ jtself often serves as the trigger for most of the :
. actual enforcement of this and other laws. "Various
o membef's of the public--parents, students, employees,.

’ local ‘constituents --often observe. discriminatory
behavior in the schools and go through the specified
processes for making the enforcement of the Taw occur.
This would include: B ‘ '

T e peaCefuﬁ“ﬁégqfiation/confrontatidn with
- . , .~ school authorities which does-not disrupt
0 o school programs; R o

. e official intervention with-.school authorities
so that the grievance process (as required
" by. Taw) js implemented and carried to fru-
jtion;.or .

. @ official intervention through use of the OCR
-complaint process, which involves® the Federal
: government in the investigation and ruling
- B ‘ "jn response to'the specific alleged noncom-
‘ o .. pliant activity(ies).* ' :

)

*Note: <Copies of the OCR complaint process and the desired content of an
appropriate grievance process are in the appendix of this book.

|
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3. What resources
for help are
available to
jndividuals,
districts,
postsecondary
personnel, or
members of the’
comunity-at-
large.regarding
this law?

A~

_related to Title IX. o \

\
\

Ideally the existence of an antagonistic force
will not be essential for the adoption of nonsexist
policies, programs and practices by the various edu-
cational institutions. Practically, however, it is a
recognized fact that change takes place slowly and -
thus an informed and active public can serve as an .
jmportant enforcement thrust.

. Title IX aids are available from multiple.sources.
As outlined .in Chapter V of this book, there are many
print, nonprint, and human resources from which any
jndividual/group could glean insights regarding the
law, its ramifications, appropriate strategies for its

~jsuc¢essfu1'imp]ementation, and/or evaluation options
which, when app1ied,-cog1d facilitate the achievement

of sex equity.

~ Learning as much about the law as possibie,
making changes because the concepts of the law have
been adopted {and not in response to threat or
mandate), reviewing the progress made regularly, and
implementing ongoing action steps so total equity can

. be achieved are all.possible outcomes if the available

resources are reviewed and effectively used. Estab-
lishing a local advocate group which includes repre-

sentatives of the public -- cormunity, parents, students,

professional employees, policy makers, and educational

administrators --who, in turn take advantage of the

prolific resources and develop the -necessary. skills of
becoming change agents/effective networkers could

pesult in the positive impiementation of Title IR ant
“rimproved phogram§/opportunitigs for all students.

“This book itself should become a Major’ resource

“for sex equity advocates. Gaining knowledye of the
*history of. equity, building skills in effective change/ -

networking/evaluation, learning about strategies
related to a myriad of issues, and discovering sources

for help should assist in the preparation. of well-

equipped,“we]L-informed practitiOngrs/professiona1s _

who .can effectively eliminate discriminatory behaviors

\

A\
\
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QINLVATIgy -

1. What_steps are ' Specifically, all educational institutions which
required of ~ receive Federal funds, must:* ~ .
- educational S - .- ' L -
institutions. . - & Acknowledge the law. and file an assurance.
in response . ) form certifying, compliance with the regula-
~ to Title IX v tions - .
~.*mandates? - o ' '

%o Designate a responsib1e employee to coor-
dinate compliance efforts and subsequent.
uinvestigatjons/grig&ances; o

\ S @ Notify all students and employees of the

N L o intent to comply with the law and the name,

N S ' . address, and phone number of the employee
N e . who will serve as the coordinator; .. - o /

N o e Adopt and SUblish'grievance’brocedures}which /
' - provide for the resolution of student and
employee complaints; . : _

~ o»® Include a policy-statement of nondiscrimina- /.
" tion on the basis of sex in an announcement, |

bulletin, catalogue, application form,™ - '

or other materials used in the recruitment’

process of students or employees; . '

~

° Conduég;a self-evaluation of po1iéiés and
practices to determine their degree of com-.
'p]iance“with the regulation; -

‘e Modify 311 policies and practices found to-
be in._.noncompliance; o

.e Initiate appropriate remedial steps to over- .,/’
: © come/eliminate the effects of past/existing
” , discriminations resulting from the noncom-
' pliant policies and practices; and

e Retain.a record of all steps taken for a
period of three years... e

-1nitia] step§~weré required to be completed by
. . October 19, 1975, and full compliance was‘gequired by
. July 21;'1978:"g'~;~ A ‘ ‘

w

*_f;:S'A

¥ Adapted from materia15~de0éipped'by the,Resourée“Cénter on Sex'Ro1g§ in

| _M~L:EdUQatiqnsgNat16ﬂ31?F°U"datf°“ fbrfthe'lmprovement-of‘Education,
" ‘Washington, D.C., Dr. Shirley’

D. McCune, Director.
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~ 2. What should The ‘qualities of a good self-evaluation in-

be included " clude. that the scope of the study be comprehensive a
. in the self- . . of all elements of the regulation, that the process

evaluation _ used'to implement the study be all-inclusive of the

process? - . persons/groups effected by the regulation, and that

the self-evaluation be regularly reviewed and
updated to ensure ongoing equity. The following
checklist,* developed by Martha Matthews and Dr.
Shirley McCune of the Resource Center on Sex Roles
in Education, provides specificity for the three
components outlined above. :

: o - " EVALUATING THE. TITLE IX SELF-EVALUATION

7 The following questions are designed to assist

in the evaluation of the Title IX self-evaluation
required by the regulation to implement Title IX.
By July 21, 1976, education agencies and institutions’
receiving Federal financial assistance were required
to: . ’ -

- - @ evaluate their policies; programs, and -

. . practices for their compliance with

Title IX regulation requirements

e modify them as necessaryto ensure compliance

{

o take steps to remedy the effects of any
- discrimination resulting from identified ,

noncompliance . N
. Thiéicheck1ist_is ofgahized'within three

‘sections:” R

o The cbnten; of the se1feeva10ation

- S @ The pfogess of the”se1f-évaluation

e ' Follow-up and monitoring of the self-
_evaluation . -

A ot .. (Note: The Title IX regulation established

: ‘ I - no particular requirements or- standards for
the self-evaluation, other than that it should
include the three components listed -above.
The questions in this checklist are based on -

general principles of evaluation rather than
on ‘legal guidelines.) :

~*U§ed with‘permissidn.

\
.
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A\

\

The content;of'the se1f-evaluation’

o : - \
Does the self-evaluation specifically cover:
e student access to courses: \’
S - ! .
: : L . o
- -course admissions require- |  Yes No
ments? . . | - BT L]

C -graduation requirements? | [.] ‘[]
~ ~disproporticonate course \ :
| L]

~_enrollments? [ ]

- ; o ' \ ’ ’
e .vocational education? : VLY C]
';o_rphysica1.edbéhtiph? lrrra
'ff:*~E0uhseijngt S a .

_'--programs?Af . J\a[ 1 [1]
© -materials? . Co ' <[] L[]

_ -tests-and instruments? LT LT

o | student freatment:. |

. -behavior and dress codes?

' -extracurricular actig;ties?;
-employment assistancey
-health services/insurance

" benefits? o

. <honors and awards?

e e
o e T s s e I
VU SO Ry O T TS .

e policies, programs, and B S
practices related to stu- ' ‘

- dent.marital or parental i
status? ' - N A A

° ;athfétics éndicompétifive>
sports: | -
. -student activities and - - \

~ programs? - [ ]
-personnel practices? - []

e financial assistance to v _
students? ' _ [1 L ]




e . employment po1icﬁes and
practices related to:

-recruitment/selection? [1]
-promotion, tenure, ’
layoff, application

: ~ of nepotism policies? []
oo - -rates of pay; extra- o

‘duty compensation? . ‘ []

-job assignment and : :

- classification?. ) []
-fringe benefits? - . [
-leaves of absence,

“including child- : -
. ‘ rearing leave? °. : []
4 _ -terms of collective ",

) - bargaining

agreements? s []
 -certified staff (by

X . e specific position)? []

; a o _ ‘-classified staff (by - - ‘

specific position)? . 01

‘e Does the self-evaluation
clearly specify the
- documents, publications,
.etc., which were examined
" during. the review process,
and indicate the criteria - _
* -used in examining each? . - [-]

e Does the self-evaluation include -
‘objective data to support its g
conclusions, e.9.: "’ L

=1ist of course enrollments by
- -description of athletic |
' programs by sex? - - .- - 01
- o © -survey of student athletic g
R e e interests?o v
' ' o -ana1ysjs;offdiScip]inary‘
- actions by sex over a L
'f-‘sbeéﬂfiedjperiod of time? [
e]isting’6f;tests.and-counse1fng
" “qinstruments used, with infor-

' ‘}mation.on‘ma1e/fema1e”ﬁ6rms,

.. 'scales, etc.? - , [-]

~ -other (please fist): .

sex?: - ]

[

]

(1

1'01.

L]

[]

[ |
| -



S e Does the self-evaluation clearly
: ~. specify actions taken/to be:

" taken when possible noncompliance

~ is. identified: S )

' . [ -corréctive actions? - [ €]

s \ -remedial steps? L] :

-

‘ ""T,.““AFé’”thé?e’icfiﬁn“s‘-‘@'éﬁéra] ly:

. N o

! ,-\-_appfdpriqte? .
S sufficient? -
L \e - . .

'2.‘u iPe proééss of the_sé]f-gva]uation S
- e\ Are the procedures.and criteria. - |
' used in the self-évaluation . '
_‘_;gJear1y.specifjedz,mJ“.' [N, i B )

e Are the persons-in901ved‘in the
~ design of the self-evaluation S
clearly specified? . [1 [C]

e vDid';hey.inc1udeif";’
. N :

: S -staff with responsibilities in
s o - each of the areas evaluated? -
.~ . -students? -
L  ."-community:members? .
o -persons. With expertise on

TTitle IX?

m i .
e [ W | W[ S S
m

—_ e -

oo . ° Are‘the-pérsohé from whom
- ’ information was requested ) %
< clearly specified? S I

-e Did they include:

-persons with diverse respon-
‘sibilities and levels of
responsihility in each of ~

L the areas evaluated?
- -administrators?

-instructional/counseling

_ staff? ~ c

-classified staff?

. S . - -persons representing- the
’ ~various schools in the
‘ district?
N ’ . -students? _
' -community members?
.-persons with.expertise on ;
Title IX? o

=i [ puan | pun |
| W] S R ed
e .

(m B e

—_

<~ e

—_ ey
?

'qf/Areithe]peréonS’respdnsib1e
" for analyzing the information

© clearly specified? = - . L1 I ]_kfs;;




e Did they includes’ :

-persons with diverse responsi-
' bilities and levels of
responsibility in each of
the areas ‘evaluated?
-~ -administrators?
. -instructional/counseling -
staff? N E_]
-classified staff? -
-students? - = L)
-comunity members? . []
-persons with expertise’on .
Title IX?' : []

e Were all concerned persons in
the district notified of the
self-evaluation and jnvited. to
submit any information they
considered relevant? “

_ Follow-up and monitoring of the
-~ self-evaluation’ - .

& When corrective or remedial

- . steps were required, were -
timelines and staff

" pesponsibilities for their

52

implementation clearly . -
s'specified? b

o. Were staff responsibilities
_ - for monitoring these steps :
~clearly specified? 0]
Have all specified steps been
.imp1emented'according to the

. appropriate timelines? []

_ Are'perdodicfupdatés-of-the R
self-evaluation planned or
fconducted? . o L]

o Is the self-evaluation.or a
record of -modifications and
remedial steps available for
review and comment by inter-

ested persons?

- s

L1

e

(1

1.

[ ]

T3

1

1

(1

(1
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3. What should a - When the grievance procedure-requirements
good grievance .of Title |IX are considered, it is essential that .
© procedure have the companents reviewed include both the content
\\ -asits compo- of the adopted procedure and ‘the process used
\ nents? for its i plementation.. Educational agencies
. o may have lunderstanding personnel who wish to -
effectively resolve alleged noncompliant activs

‘who must adhere to .an ‘instrument/
\.which 1is. awkwards; incomplete or

ito confuse the jssues. Constrastingly,
adure may-be specific and thorough but

es| may thwart the jntert and thus frus-

e parties involved. T '

: e - A ‘checklist dealing with.the steps which
\ | , should be taken before, during, and after the
\ ‘ ‘ . - ipitiation of a grievarice process has been
<Y : © . develgped by the Resource Center on Sex Ro?és
\. \. . _ in Educatiion and is included here for the
T e edjficatirn'ofuthereader; 7 C

L \ . EVALUATING.THE IMPLEMENTATION
- o * OF THE TITLE ‘IX GRIEVANCE PROCEDURE*

e o _The Title IX grievance proCedure"requiréd
L by the regulatioh to implement Title IX may be
o A , - Meva1uated[on two primary dimensions:
. - - . — et . N . w

e its content,

|
- PR
.. e its_implementation
T R e
The checklist is organized within four
sections: o ' :
R SN .
° PrP-imp]ementatfbn n

K 'Fi?ing and initial processing
of-grievances . . ...

e Grievance processing = - N
° Grfevance follow=up, monitoring, N
and reporting

T (Note: The Title IX regulation specifies no
: : - requirements for the grievance procedure beyond -
- T - . being "prompt and equitable.” These questions -
‘ T are-based.dn general principles of grievance~
. procéss'ing rather than on legal guidg]ines.) '

— ‘ T o _ "
*Used with permission from the Resodrce Center on Sex Roles.in Education,,

* . Washington, D.C., Dr. Shirley D. McCune, Director. . - !
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« : . a

2 };:5'Pre-1mp1ementatjbn

. Has a written Title IX griev-

i. ance procedure been prepared . .
which provides for the" 7 . N
prompt and equitable resolu- T
“tiion of complaints~of sex Yes No
Jd@ggximination? : (1 (1]

Has\the Title IX grievance.
iy procedure ‘been reviewed to
- “enfure_its cpmpliance with
" any ‘existing standards = *
_spocified by relevant state
_and local laws/regulations, _
contracts with employee S
. . organizations, etc.? v (1} -

e Has the Title IX grievance

procedure been reviewed and

approved by institutional/ . :
. . agency governance? = - ° -1 €]

e T o Has the grievance procedure or f:G
-a summary of the procedure been
pub1ished and dissenminated to

all students and employees? ~ [ ] []

. ", & Have orientation or briefing -
: sessions been held with students _
- ‘and' employees to ensure their N
~understanding of the grievance -
‘progedure and its use? - (1 (1

- e e Have all employees with respon- .
5 S - sibility for the “implementation’
N . - of the procedure been provided
A _ A -'briefing“and'1nformation.on.the\
SN L : + . procedure and the requirements
. ~:of the Title IX regulation? (] []
F

) : : ‘e Have persons serving as hearing - ¢
Y .  officers.been provided with basic
e ‘orientation on grievance process-
) '\ : . ing and in-depth training on the
: TitTe IX regulation, interpre-
‘ o . tation guidelines, and judicial
precedents? R

101

” §1A“9- e Have the specific assignments of
‘ w0 e | - staff roles and responsibilities . :
o ‘been made for all tasks within - - - ;

‘the grievance procedure? . - (1 1

..

Ve
NN
)




2.. ._

~ o Are,timelines

Have the respo
the Title IX ¢
delineated and
these. responsi
disseminated t
and students?q

F111ng and initia

-‘gr1evances

Is information

. nature of the

" cedure and the

Title IX regul
available to @

~ students?

Has a .form or

developed whi(

the informatic

the filing of.

Can students‘

: grievances at.

convem ence al

Are personnel

- assisting stu

1n the-f1|1n9

° ‘Is opportun1t
clarification
.and for promp

oTution of gr

. proce?sing is

‘Do nb£1f1cati

gr1evance sta
and ‘résponden

“tion regardin
~ responsibilit
. process?

_Grievance. proces

for promptnes
the hand]ing:
step of gr1e\

e Are stated n
cedures fully




- I
3 2
e Are grievance’ hearings con-
ducted according to specified = Yes No
procedures? (1101

e Are records of griev'ancé hearings
maintained? _ (1 1[1

4. . Grievance follow-up, monitoring, and
- reporting

e Are all grievance decisions
examined for their implications
for modifications of policy,
procedure, or practice beyond
specifjed’corrective steps? {1 (1

e Are all jdentified modifications

- and corrective 'steps broken down

v into their specific tasks, staff
responsibilities, and implementa-

tion timelines? , 101

o' Are all staff notified of, their
' . specific responsibilities: related
' .. to the implementation of modifi- .
cations and correc ive steps? (1 (1

e Are periodic surveys and reviews
- made to assess the jmplementation
- of modifications and corrective,
o . steps and to identify any related
L - problems? : (1 1
b e ' Afe regular reports regarding the
: o ~ jmplementation of modifications
Nl . - and corrective .steps required-of :
o ’ AN staff? T [10[1]

. H ] ' e i Loy
e ' Are records:of grievances, griev-
\ ance. processing, and modifications
. and corrective steps maintained
- for @ three-year period? ', i []

. . . -, “;":L{“ \L ,
< e ¥Are all detailed -grievance recors. .
E + 7. (those identifying involved parties)
“  maintained on a confidential basis -
- and without notation in student or
“personnel files? N
! ) i e " . ,

[1
: o p T ol ‘;: . . . »
I, e Ista, set.of open records regarding

o,

P '%riévaﬁde resolutions and precedents

. ,parties‘unidentified) availableTto
-studenqs,bempTOyées, and other S
interested persens? . I U N A

2




. o i
. . . . F ‘ I
. T " o : /
. : : b ,/ i in
. ‘ N ’ ; | o )
\ -
.

/
e | ‘
/1 e Are regular reports of grievance o /
K precedents and compliance efforts - /
disseminated to all students, em-
ployees, and governance persons? [V []

1 e Are continuing assessments made -

. of the understanding of students ‘

' ~ -and 'employees regarding Title IX
provisions and the Title IX

| grievance :jocedure? : - /é_] [ ]
. * T -.\ Jr
\ )

. o ' ’ . -] \
, The content of a grievance procedure must also '
, = _ be reviewed fon itg comprehensiveness,; specificity, R
¢ " and scope so that the requirements of the /law are
covered accqratg] , the process is spelled out with
- clarity, and the rights of all parties a#é.maintained
legally. i

An. app ppr1ate instrument for such an
gvaluation follows:*

' |
CHECKLIST FOR EVALUATING THE CONTENT
, OF GRIEVANCE PROCEDURES

. Listed below are a number of questions which

: .~ may be used to|evaluate the content of Title IX

° .grievance procedures and to determine /possible needs
Ffor modification. Questions are organized into threc
‘ _ .|~ sections: ini jation-and filing of the grievance;

A " | processing of the grievance; and basic procedural

\. rights. Remember that these questions do not reflect
\ Title IX requinements; they reflect /instead general

ijevance processing.
does not indicate a violation of Title IX but it may

indicate an area\where further specification is
. desirable. '

L ‘ . /

\ 1. Initiation and fi]ing of gri#&ances:-
1 : ' ' { .
% Does the grievance procedureﬁ

principles of gy " A "no" answer

2

, e Provide cledr and adequaﬁb definition
| ‘ of who may grieve, of what issues may
be covered by grievances), and of the )
~ ‘terms used throughout tﬁe procedure? [1 L[]

‘ H
1 e Cover 31 students and émp]oyees7 []1 L[]
\ ~ ‘ .
. \ e (learly state the form jand procedure
\ ~ for 7iling of grievances? A A
oo o

} Tt » . e Specify any appliicable time limits .

L P for Qhe'initiati n of |a grievance? [1 0[]

!
*isad with permission }ro{ the Resource Center onf Sex Roles in Education,
rley D. McCune, Directoyr.
3 x

|

Washington, D.C., Dr. {Sh
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Provide

i b R :
for assistance to grievants
in the fi]ing/preparation/processing
of a-grievance? = |

Specify the responsibilities of insti-
tutional/agency staff for the receipt
and initial handling of grievances?

Provide methods for informal and
prompt resolution of grievances
when further processing is not
needed?

 Processing of grievances:

Does the grievance procedure:

State the number and levels of
steps for grievance processing
and the criteria for initial
referral to each level?

State the form of grievance pre-
sentation and processing (oral/
written; hearing officer/hearing.
panel; etc.) at each step?

Specify the criteria and proce-
dure for the assignment and
jnitial hearing levels?

Delineate procedureg and responsi-
bilities for notification of all
parties at each processing -Tevel?

Delineate timelines for all activ-
ities within the grievance procedure?

Specify the‘procedures_which shall be

-used in cpnduct1ng grievance hearings:

. -amount.of time allocated to.each

. hearing?

" _amounit of time allocated to each

party to the grievance? -
-right of each party to representation
and assistance? ’ N
-right of each party to present wit-
nesses and evidence? -
-right-of each party to question wit-
nesses? " . .
-roles of persons involved in.-the
hearing? '

-right of grievant to'detérminé’”“’_'“

whether hearing shall be open to

the public? . o
—provisions/requirqments for recording
~ the hearing? ‘ . :

!

Yes

]

]

]

]

[]

[]

[1

[]

1
[1

[]
[]
[]
[]

1
[

[]

C]

[ ]

C]

L]

L]

[1

€1

[]

L1

[]

[]

]

[1
[1

=




L.,
s E

° 'Spécify'any requirements for submis-
! sion of written information by - - Yes Neo.
grievants ‘or. others? S I I

e State the form and timelines for the . ,
preparation of grievance decisions?” [T []

o C1ear1y state the prdc%dures and time-
1ines for the grievant's acceptance
or appeal of grievance\ﬂecisjons? []1 [1]

. e Specify the roles and telection of
persons involved. in grievance \
processing?. o [1 1.

3. . Basic and procedural rights:
" Does the grievance procedure: - |

e Provide grievants with the right to
appeal to progressive levels of : ’
decision making? = = - [1 []

e Provide assurances regaﬁding the |

impartiality of hearing officers? [1 [1

e Provide for confidentiality of
B . grievance proceedings if so
. . desired by the grievant? [1[]

e Provide for grievant's access to
relevant institutional/agency

records? ) _ [1 01 ,
‘e Provide for thelpfotection of S
grievants and respondents from R

harassment and entry of informa-
- ' tion into sStudent and personnel 7
* - . files? ‘ : : [1701

‘e Provide for confidentiality of )
grievance records if so desired ~ =
by the grievant? _ : B N I N

3

e~
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4, What about
affirmative
action
efforts?

W
. R ST

Prior to the Bakke deéision, many . sex equity
advocates and even some OCR investigators were '
interpreting the Title IX reguircments with a

gnoticeab1e‘pro/actiVe affirmative action posture.

‘Classes with more than an 80 percent enrollment of

one sex were suspect and merited a rore probing
scrutiny. Employment ratios weire reviewed intensely,
with. emphasis being placed on the reversal cof ohvi-
ously skewed job categories (e.g., men dominating
the administrative ranks, women the ‘elementary
teaching ranks; mostly men serviny as athletic
directors; women gravitating to lesser jobs, lesser
titles). Since the Bakke decision and other
regional court findings, OCR has released an
announcement that ratios and percentages are not
incumbent in the Title IX legislation, but that
educational agencies are encouraged to demonstrate
affirmative action and remedial action as necessary
to overcome the past or existing effects of dis-
criminatory policies oi practices. Undoubtedly,
there will be more litigation to test the degree

of affirmative/remedial action that is required/
desired. :

73



1. How-can'positive

- attitudes
regarding sex
equity in
-general and

 Title IX in

- particular be
developed-and
maintained? -

PO U

C. Aftitudes.

»

2

Enhancing the development of positive ways of
thinking, feeling or acting about any subject is best
accomplished when the person(s) to be stimulated/moti-
‘vated has a vested interest/involvement in the issue(s)
at hand.. Expecting a weary educator who has had little
actual involvement with students for an extended period
of time to think that it is necessary, desirable or even:
possible to change policies, programs or practices is.
a rather naive perspective. 1f, however, the adminis-
trators have children themselves or have regular contact
with students who .demonstrate, in positive ways, their
desire fo see change occur, then the administrators are
more apt to jritiate ongoing change. Further, if advo-
cate groups present the facts ciearly and accurately
regarding what is and what should be, many dedicated,
professional administrators will respond. positively to
.the data, and discriminatory behaviors will begin to
be resolved. ' _

1deally, simple knowledge of the law--its concepts
and the comparative data gathered during the required
seif-evaluation--should be an adequate lever to activate’
the necessary- changes. Unfortunately, many people do
not proceed just-because the theories are.correct or
knowledge of the need for change is present. Many
requirelthat-intervention/confrontation be in evidence:
so that the actions are dictated and personal liability

- for initiating the changes cannot be addressed to the

jndividuals -who have the leadership responsibilities.
In order to-make this "response to threat" a positive
one, many alternatives can be used as a strategy pool.
Some of these would include: '

e Arranging to have a knowledgeable Title
IX advocate who is a personal friend of
the recalcitrant make.periodic visits
and/or social appointments at which time
subtle insights regarding the law can be .-

worked into the conversations. Following

2//f"\'g-- such activity with requests from other

community advocates for positive actions
to eliminate sexist behaviors;

. r
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. How can negative

attitudes be
overcome SO
apathy and/or
detrimental

LQCt1Vism can be
minimized?-

e Allowing knowledgéable, enthusiastic
.~ groups to plan and conduct awareness-

- level activities and training sessions
where skills are actually developed for
all the people.  Building on this
jncreased advocate group to do even
more sensitizing and skills development;

- Developing a planned program which cites
- the advantages of a nondiscriminatory
society and presenting it to all possible
~ audiences -- public groups, professional
. gatherings, student activities, the media, .
etc. . Involving these groups in fellow-up
activities; and

e Appealing to ‘the policy makers to establish
forceful policy, thus obtaining commitment
to the concepts of sex equity. Coupling this
with follow-up evaluations of the progress
made to achieve equity. {

Negative attitudes exist when there is lack of

leadership due to lack-of knowledge. and/or commitment
"to an issue. Negative attitudes fester and gain
momentum when discriminatory and/or biased behaviors
are allowed to persist or when the exhibition of these
behaviors is encouraged. “Individuals who wait.for -
time to pass and for "what's right" to evolve.naturally
will be waiting a long gime. Negative attitudes must
be met head-on with positive alternatives, accurate -
information, and a forceful request for change. Should
‘all positive attempts to deal with negative attitudes
fail, legal steps should be taken with use of the .
grievance process or complaint procedure, to eliminate
-aQy discriminatory behaviors. i : :

Further, manthfmes the strategies'out1ined in ~
question C. 1 of this chapter can be applied to persons

% - who hold negative attitudes and exhibit biases, but do

not,engage;inm41§griminatorywbehaviors; The adage of

\ “chipping. away one step at™a time" js most apropos.

“Keeping the momentum and staying active are essential

if negative attitudes are to be reversed. ‘Lastly,
stroking should be given to persons who exhibit growth
toward‘positive.c0ncepts/behaviors. Quiet encouragement

. and/or open prajse for new thoughts/actions which demon-

strate a.willingness to move away from negative behavior
toward, positive action should be given warmly and sin-

cerely by advocates who wish to make a difference.



3. Once posifiye'
' attitudes exist,

. what .action steps :

“are-indicated in

. order to make the -

assimilation of"
- sex equity

c¢oncepts a

reality?

e

' :
~ Used with pe

: 1 o _
If positive attitudes exist within the
power base, then:the strategies for the assim-
jlation of sex equity concepts can be developed

~and implemented through authoritative directive,
- followed by appropriate training and evaluation.
The ‘training of individuals is essential so actual

skills. can be developed, tried, and evaluated as -

'to their pertinence and impact. Needed skills

include possession of: =
‘o A factu;ihkﬁow1edge base of
‘Title IX and its requirements;.

e The ability to discern what consti-
tutes discriminatory or biased
. aavior, a sexist environment,
and/or the subtle .nuances that
"perpetuate ongoing stereotyped
thinking; -

® Knoy}ﬂe_dge of available resources
and how to obtain them; and

e Knowledge about change factors/
strategies and how to personally
design and jmplement effective
actio: steps. '

If the power base has not embraced the concepts
of equity but an advocate group has, then it would
be essential to explore the strategies *0utlined
in C.1 of this book before the suggestions noted
above could be considered. Lastly, the following
questions* might bexasked and answered by any action
individual/group when contemplating change:

1. What is to be changed?
Who is going to change or be changed?
.- How will they be changed?‘

Where will the change occur?

o s W

When will the change occur?
—_— ]

rmission from the Resource Center on Sex Roles in Education,

Washington; D.C., Dr. Shirley D. McCune, Director.

i
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when the .answers.to these questions are
revealed, then the constraints which might
- prohibit or inhibit the accomplishment of the
tasks must be outlined and appropriate strate-
gies for dealing with these barriers developed.
Likewise, the factors which can assist in the
accomplishment of the tasks should be outlined
- and pursued. * The development of and adherance .
to a reasonable timeline will assist in the
2 change process. Little effective, lasting change
' occurs unless someone or some group plans. such
an orderly approach, rallies the resources, and
recycles once the jnitial objectives are achieve

so more long-range goals can be realized. :

4. What changes '  Review of the staffing patterns at most

- must occur in : colleges of education throughout the country
teacher edugation/ reveals that men occupy most of the high admin-
certification if jstrative posts and that-the number of male

‘sex equity concerns administrators has increased and not decreased

are to be an inter- since the passage of Title IX. This. fact alone
faced component of does not automatically imply that teacher educa-
the teacher = " tion programs are sexist. Review of the course
preparation/ ‘ offerings at those same jnstitutions, however,
1icensing- process? reveals that most programs have not infused sex

- equity'conceptg into the existing programs and

- only a few have jnstigated programs dealing with

. sex equity concerns.’ Further, while more and more
states are requiring evidence of minimal compe-
tencies for teacher certification, few, if any,
require that teachers be ‘knowledgeable of the
Federal laws dealing with human equity mandates
which influence the policies and practices of all
educational. institutions which receive any Federal
funding. . . : :

S . Thus, if sex equity concerns are to become

T interfaced components of teacher ‘education pro-

- grams it would seem that’ the governing boards of
postsecondary-institutions must adjust attitudes,
set priorities, raise the awareness/skills level

of_staff_members”?egardingﬂeqqlﬁxTrequjnements/

concepts,-develop program infusion modéls as
-examples, and establish minimal expectations for
graduates which include demenstration of knowledge

- and-skills in the equity areas (race, sex, handicap, . , |

. class, age,.etc.). Strategies to accomplish this
are included in responses to other questions in
this chapter, as well as in the specific strategies
suggested as responses to the issues jdentified in
Chapter IV. - .




| Likéwisé, if knowledge of equi§y require-
ments is a desirable competency for teachers to

“possess, then teacher licensing bureaus/boards

must initiate the-legislative/administrative

activities which could make demonstration of

L

such competencies a requirement for. the certi-

" fication of new teachers and the renewal of

those already licensed.  Teacher centers, funded

. under’ PL 94-482, "should also consider -infusing
_sex equity concepts in the program components,

developed to update Local Education Agencies'

(LEAs) staffs. .




| (INLUATIgy

- D. Money" Mct’tte'rs' - |
DMeneyvaten |/

. . . .. Q
STRATEGS _ 3

—— b e i
i

1. Is there money | TEere are no funds available for the direct

itive basis from the Federal government for SEAs
; and LEAs as well as for individuals/groups or
w universities who wish to help in the sex Ydesegre- .
' gation process. Regulations governing the available
Federal funds are published annually in the Federal

. Register.

R N The major existing funding sources are the
o : women's Educational Equity Act (WEEA) programs--a
e : ' special projects division of the Office of Education .
- (OE) and Title IV CRA (Civil Rights Act) funds.
The WEEA programs currently make three general types
of awards: small grants up to $15,000; large grants
. for 'significant projects which offer the potential
for national capacity; and contracts for projects/
services deemed essential to the’ advancement of WEEA
programs. Four sex desegration types of awards are
made through the Title-IV CRA funds: SEA grants so
State Education Agencies can provide technical
assistance (including jn-service training) to LEAs;
SDAC (Sex Desegregation Assistance -Center) grants
to .groups who wish to provideiservices,tgﬁLEAs_inmv_
an jdentified regional geographic area; training
institute grants to colleges or universities so that
essential in-service activities can be provided LEA
' ctaff members; and LEA grants to districts which have
° ' ' special needs in order to accomplish the sex desegre-
gation process.

from the Federal costs of this law, such as dollars for increased

, ~ government to - ‘coaching -supplements, uniforms for girls' sports,
- implement this ; =offici%1s' fees, or new instructional materials.

Federal Tlaw? . There are, however, furds available on a compet-

The amount of funds and the specific criteria
) for their award change annually. Contact should, be
) made with the administering agencies if pursuit of
the funds is desired. -




SWhat critical - - - " .While perusal of the entire financial
~ areas of .school = . arrangements of the institution for indica-
-'financial poli- . tions:Of‘piscriminatﬁry‘pb]iciei/programs/
"\ cies/programs/ =~ procedures ;is highly desirable, ispecial atten-
. procedures: should - tion should be paid to the following critical
~ " J\be reviewed:during, areas: - ' L e
©c\the Title-BX— = -~ oot 4
" self-evaluation? .! - @ Aré. all fringe benefits the same

~ 'for like job categories?

‘-o‘LAné rétes'bf paylxhelsame for like .

.- - work?

o Are job classificaticns nonsexist
~ orido women dominate the Tow-scale
jobs, even though their duties may
‘beithe same as those of men Tisted.
L in other assignments (wsen are locker
. _-—attendants,-men-are-buiiding techni-
' . cians, etc.)? L ‘

- 3

all.employees? :
: : \ . v
\ ' e Are social activities and opportuni-
\ - . ties te attend conferences equitable?
L ' gAre there barbecues for the football
Vo ’ taff and the male administrators-but
. _ no such activities for other coaches

and femaleladministrators3)

: "\ : | CURRICULUM. AREAS

e _Are leaves of absence equitable for

" e Have all séxist standardized tests
‘been replaced?

e Have student/parent handbooks been
" revised and purged of all discrim-
jnatory citations?

|




e Have studenipréCemgnt se;vices S
- provided for the nonsexi§tjposting*

of available job opportunities?
9 . ‘s , .

T @ Has 1n-s§rvice.traintng/been\budgeted

" for, planned, and impTemented so .
‘ipdividualujnterna1i;qﬁjoﬁ’of sex
. - o - equity conceptls cgy}d become a -
. . e priority area for each staff member? -

STUDENT TREATMENT : -

‘ Py 4 |
‘kyl.Have_st1pgnds for cocurricular ‘
l activities been reconciled so equal .

' - .

pay. is provided for eaual work?

° HaVe health services/insurance.
. benefits been equalized for all
| students?’ -

K _Aré services provided for the boys;
“athletic programs comparable. to
those provided "for the girls'. pro-

= : ’

e ~ grams (officials’, fees, supplies and
service, insurance coverage, etc.)?

o Are awards made equitably and are
they the same for 1ike activities/
sports? . - - . L
o T “he p%ogram of financial assistance- !
 :udents equitable (scholarship | |
aw.-ds in athletics at the postsecondary |
: ‘ : “level, stipends. for menial service in
AL . * and about the campus, etc.)? :

OTHER . -

| - - -e ~:Is there money(gfrsonne1~ava11ab1e j!
. = : to pay for the ime/services needed to |
S o ‘conduct the Title IX self-evaluation |
-+ 'and the necessary ongoing functions of

]

i __-__the,_COOY‘d i. .na,ﬁ ng »emp1 oy EE? -

BN
~

e Have monies been allocated to take
* ' the requiredbcorrective actions and : :
' the desired remedial actions to over-
© come -existing/past discriminatory
behaviors? ® . - 1 .
¢ ' Have all notices related to the .
imp]ementation;of‘this”]aw been
made available on a continuing
' ) basis in the language(s) of the
I PEEER o . clients?. ST

T .:5 . s h A : : i ' . £
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. 7 some:common - |
. solutions'to "~
-~ the equalspay- -~

~

- Since monies are

. .for.the implementatio

(Federal and state) r

~ ’equal work, the setti
- establishment of equi

“-applied without discr
‘most chailenge. to pol
~charged with the resg
which”is:required by,
" funds, reviewing all
_existing’ practices wi
uating any dichotame:

and. determining the f

-~ which is required ar«

‘be- taken. - Consideri
weighing their pro ai

priorities to be fol

steps. Implementing
an ongoing evaluatio
the fiscal.soundness
the degree to which

- _resolved/eliminated,

for-equal-work .
dilemmas?. "\
G
!
; - »
.{
&
A
L
,
¥

two .1isted above as
circuit action steps
to the establishment
“ . \ !

Specific soluti
areas of concern wou

e To-establish
Initiate a t

. on- the hours

. season, the

. responsibili

of release 1

the coaching

: for all spov
S e sports (e.g.
) basketball)

ac




!

i
!
;

EStab]{sh the pay scale. Seek and obtain
‘approval through the collective bargaining
procesé, if appropriate, and implement the
pay 'schedule as revised. Consider running
similar sports during the same season of

T " Ehe year, CEﬁBﬁﬁTﬁﬁ'tﬁéWEEﬁEaﬁies‘ﬁf—twc
’ teams, prdviding one coach in sporis which
IR . attract small numbers of participants (e.g..
d . ~° _cross-country racing, tennis, badminton,
: o ' golf, volleyball, bowling -- depending on
the enthusiasm of the comnunity/students
‘regarding. the various sports opportunities).
You may also reduce the length of season
and .tournamer:t activities or the number of
L squads offered in some sports in order to
"t provide for more fiscal economy (one set of
o . 2 offiiials, one bus for transportation, one
. : season instead of two, 18 games instead of
24, cne-playoff tournament instead of three
jnvitational tournaments plus-the playoff
schedule, two basketball teams for boys and
two for girls instead of three for each,
etc.), and thus reduce budget. demands. The
, constant of the monies available will not
. = . be changed easily« The ways. in which these
! , : monies are to be divided become the issue.
i If the philosophy that sports are offered
/ in order to provide extended educational
opportunities for as many students as pos-
, : L sible is the given for an educational’
4 , : ' - jnstitution, then rationally arriving at
' ‘ : ‘ “an equal pay base js. possible through use
[ of the steps and ;uggestionsiout1ined above-
: ' . If, on the other hand, sports are offered
as’ entertainment, and a_ few talented students
o R are to be exploited for the benefit of pride,
(- S tradition, and adult pleasure, then it is
‘ - naive to think that policy make' ~ will want
: to establish equal programs. ' Indeed; the
 continued disproportionate allocations of
time, money, effort, and talent will un-

o R f_ "~ doubtedly persist. The décision is left’to
P o T T each postsecondary institution for résolution.
9'.",» - . . B . - . . A .:

v / ¢ H
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- . ~ .o To establish equal pay and :\more propor-
e _ | tionate distribution of people .in the
j | various job categories: »
: \ Conduct a review of all job categories and
| gather data regarding the numbers of each
. sex represented af each job category level
\ (support, professionaﬂL or administrative
; _ | ‘staff; custodial staff; clerks, typists,
N - . and printers;,teacheﬁs and principals; etc;:).
L . i Analyze why.tﬁe diserities, if discovered,

o | exist. Review recrujtmeri procedures and
s /| policies. .Develop npnsexist job descrip-
i L -1 i tions for all positions. Analyze jersonal-
. / ' jties who do the hirjing and placement to
: S i determine if stereo yped thinking cantributes
' to the existing inequitius. Plan in-service
. sessions of recruitment regarding stxategies;
/ stimulate the underirepresented sex to pursue
‘ " the available job oppertunities (womep as
S, _ administrators, men as elementary ur pre-
school teachers, etc.). Design and offer
an intern proaram for prospective admAnis:
. i trative candidates; actively recruit members
. : . -\ of the underrepresentesl sex. Present a1l
o : / ~ findings to the policy-making body so ;
o ; decisions can be made regarding the re&ised o
oo e job descriptions, the need for affirmagive ¥
‘action measures, and the priority to b
attached to any/all sex équity activities.
. . v . Follow-up evaluation should be ongoing,' - .
s . " since revisions, as needed, can be du~r4ned
. _ " and implemented. : - '
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E. -I,nstruétional Materials

" INLUATIgy

!

N STRATECE®
1. Do the Title IX The final reguiations for Title IX do
‘regulations ; not specify that the elimination of sexist
jnclude instruc- jnstructional materials is required es part
-tjonal materials of the compliance process. 1f a complaint
in “their juris- alleging discrimination because the instruc-
diction? tional materials being used are, sexist is
: : lodged against an educational institution,
. ‘ : the OCR sends the following letter: '
£ | , Dear ¢

We have received your complaint about
~ the Education County School District's
use of a reading program which is allegedly
discriminatory in its use of sex-role-
.stereotypes. ; v

©

&

The: Office for Civil Rights js responsible
for enforcing Title IX of the Education
Amendments of 1972, which prohibits
b discrimination.on the basis of sex in
o . educational programs and activities
- benefiting from Federal financial assis-
. - tance. .Textbooks and curricular material,
: however, are specifically exempted from
- . the scope cf the Title IX implementing
: ' regulation, which bacame effective July
- - 21, 1975 (copy enclosed).

— e o Although we recognizemthat—sex-ro1e
_ stereotyping and other sex- bias in text-
v books and curricular materials are serious
problems, it was decided that the imposi-
tion of restrictions in this area could °

place the Department in a position of
Timiting free expression in violation of

the First Amendment. Consequently,

_ because of its nature, your complaint

. ' - does not fail within our jurisdiction.,

v ©°

&




* 2. What argumert(s)

can be used
to sway the

. apathetic people
who contend that
the influence of
sexist language

_in inscructional
material really :
doesi't consti-
tute a najor
proliem f sex
bias?

“gince Hitler! Thus, educational agencies and

" The Department assumes, however, that
Local Education Agencies will deal with
the problem.of sex bias-in curricular
material in the exercise of their ge. aral

. authority and control over course content.
You may therefore wish to review your
concerns with Education County School
offitials. S

Thus, it is clear that the OCR does regard
the elimination of.sexist jnstructional materials
as a critical need in erder for the desegregation
process to be achieved. It is also clear that

he responsibility for doing this is. to be placed
on ~~ institutions themselves. -Inquirieg as, to
why a compliance-codicil related to this issue- - ==

‘was removed from the original final pegulations.

have revealed that the issuance.of a mandate would
havi. peen a violation of the First Amendment anhd
would have necessitated the biggest book burning

their staffs are expected to correct the effects

~f existing sexist materialsghy taking advantage
of "teachabie moments" and to replace sexist

‘materials with nonsexist iteiis as new.materials

are selccted four use.

Materials developed by Feminists Now, the
Resource Center for Sex Roles in Education, and
& NOW gvoup called Women on Words and Images as
w1l as studies which have been conducted by .
outstanding researchers such as Lenore J. Weitzman,
Janice Law Trecker, Marjorie U'Ren, Carol Jacklin,
ot al. have more ti.:n prcven the incidence and '

i pa-t of sex-role s.erzotyses in all forms of

ins +jonal materials. A succiact summary of
rhese ffarts and the irunlications of sex bias’in
instruc cional materiuis aas been cuiapiled by the
North Carolina Department of Education's Research

and Informatior Center. Entitied “Eliminating

Spx Discriminction in . Schocls®, the document cites

¢ o role schoois play in the develcprent of students,
tne influesice staff membars project ar sedils to
stucents, and the obvious importance of tie wost
obvious classrocm resource --the textbooks. = -

73



- : Sexist textbooks . ‘0.i1lustrate that

women have lesser.status . limiced aspirations/
- choices; to present wom: 1 menial or limited
v job pursuits; and te '™ through stereotyped
- " language that wcmen " - ~clpless, easilydominated,

noncreative, and weak. Sexist textbooks also _

. demean the male student. The all-American he-man
images projected as the norm for all boys in most
texts can be traumatizing to .young boys who,--by
choice, do not wish to dominate, rule, fight, or.
become star athletes. ‘ . -

~ Rational people recognize that when- stereo-
typed images are: the only images portrayed, the ..
' - rights of all people suffer. Cer inly one wants’
\ . '  to-recognize the “contributions highly trained
; athletes make to society, but one d is- not want
to discredit the talented violinist who may or may
not pursue the sports world. Likewise, not all
girls must betome wives and mothers. For some,
‘the career world is best. For others, the conven-
tional _pursuit of the role of wife and mother is
a highly appropriate aspiration. Still others
wish to blend both options. Title "IX.does not
imply that all girls must pursue a business career
or be aggressive athletes; nor does it require
that boys feel bad if they want to hunt, fish,.
_ play sports, etc. what Title IX does say is that
‘ the programs, policies andApractiCes'emp1oyed for
‘ » one sex must be open to the choice -of the other.

Modeling sexist language, using sexist - .
. instructional materials, establishing a sexist
" learning center -environment, and reinforcing
. stereotyped behaviors are all ways an uninformed
_ . texcher/parent can negatively influence c¢hildren
T : - and Yimit their hopes, dreams, or aspiraticas.
' Striving to eliminate such sexist behaviors can -
* be a positive step toward equity---human acceptance,
. human -dignity.. ) '

I
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IQ 3. What'can be done If awareness'1eve1s regarding the impact of sexist/

~if publishers racist stereotyping,in’instructiona] materials are
‘continue-to - ‘not sufficiently high for publishers to voluntarily
produce and - - and affirmatively move toward change, the following.
. disseminate . -strdtegies may provide the impetus for change:
- materials with S ' T - :
1ittie or no ‘ A) _Put pressure on publishers by a network, e.g.,
- adaptation - - by individuals, professional! groups and community
regarding sex- ~ groups. The establishment and implementation of
' jst or' racist . ~a coordinated bombardment of letters, phone calls,
4 portrayals? ¥ ~ personal contacts, etc.’, to publishers can be -

effective. As-a Targe group of consumers and
potential consumers register their concerns
regarding stereotypic portrayal of-both sexes
and minority groups, publishers may be copvinced
to change their policies. > . g

B) Design and implement staff development for in-
structional personnel. The implementation of a
< ’ R ‘series ff development activities can be
. . effective

to assist teachers to use sexist/racist
materigls as jessons related to the negative
impact \of stereotyping. Thus, as teachers cori-
tinue t existing materials which reinforce
sex/race stereotypitg, ¢hiy an use the same
materials as the foi.tsas for tzssons related to
the inequities which rasui” from s.ereotyping.

\ C) FEstablish and impisimi ¢riceria for the selection
¥ 43z+vyctional materials. Boards of educatton
¢nr. e encouraged to develop and implement a set
. ' ~1 seit i which can be used in the seiection
L o o wod adopiiun of instructional materials used by
diztricts.

D) Develop législation related to criteria for in-
structional materials used in public schools. In
an attempt to_e1iminate‘ineructiona1 materials
which reflett racist/sexist values, some states
have enactied legislation (e.g.., California Educa-
tion Code 9240) which lists the criteria that
.must be ﬂei“fon_a11.instructiona] materials

* .adopted by the state. Legislators in other
 -states might be encouraged by human rights groups -
to introduce and .pass similar legislation.




3 E)  Acquire instructional materials related to the

: role and contributions of women and minorities.
, \ The development of a resource 1ist of materials,
. . .and the acquisition of same related to the role
and 'contributions of women and -minorities, would
serve as a good beginning to balance the collec-

' ,tion of materials available to teachers and-
students. ' . ’

! . .
© F) Conduct staff development activities related to
sexism and racism in the classroom and deyelop
ways to counteract them. Instructional personnel
can learn alternative ways of presenting mzterials,
displaying materials, designing curricuia, pro-
viding models, etc., which would eliminate stereo-

typing. .

: G) Develop and implement courses/units related to
' human rights, the roles and contrivutions of
women and minority groups, etc.




; % o :
= ) .
s wpurdm: F Other HumanRightsIssues
. Strarec\®®
. 1
1. What persua- . . "A study of the priorities set by the board of educa-
. sive means can tion may result in finding a commitment to the
be used to - development of the potential. of all pupils. Such an
convince over- . jdealistic statement can easily be buried. These
worked govern- days, school districts and agencies ari faced with -
ing bodies e jncreasingiy complex.pressures and situations, such
and/or adminis- as a decrease in financial support, declining enroll-
“trators that ment, collective bargaining, PL 92-142, Title IX, -
~ there is a need declining local.control, etc.; and administrators and
to maintain all ~ + boards of education may he resistant to implementing
civil rights . programs for specific special interest groups.
areas as:a : . © -
- priority so The most persuasive means may be to have a program
- that the needs . developed with sufficient material and human resources
of all boys and to assure board and administrators that the program
girls are *~ can be implemented effectively with little or no
equitably met? . adZitional demands on time or resources. -
The development of curriculum related to the generic
jssues in the human rights movement may be more
appealing and actually more effective than a frag-
mented, shotgun approach in trying to cover all the
bases. An integrated instructional program related
to the rights, roles, anda contributions of people may
. indeed result in a greater appreciation for the diver-
sity among people and the richness in our lives becaufe
\ of that diversity.
. E , .
2. Do sex . equity Many strategies* can be used to ﬁet the support groups
strategies have ~ for one civil rights area to meaningfully embrace the
. to differ to be. concerns of the others. ' ,
appropriate for
groups represent- Many educators contend that democratic education
" iny different should list cultural pluralism as a priority and goal.
socioeconomic These same educators also argue that the rich cultural
levels and mix in ‘America--the different values, customs, tra-
cultural back- ditions, and religions--can expand everyone's-horizons
grounds? -+ as it affects all aspects of life, including sex-role

attitudes and issues of equity.

*The-ideas expressed here are adaptations of suggestions presented in Takihg
Sexism Out of Education, pp-. 93-99, listed in the pib]iography'of Chapter V.
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Some of the possible strategies and-?ction steps
that might be used to meet the educational needs

_ and™strengths—of-various_socioeconomic and cultural

groups include:

Federal Education Agencies and Foundations

- Organize on a national or regional level a network
_or clearinghouse for information exchange concerning -
multicultural personnel, materials, and - programs.

- Condiict and encourage research into the problems
-~ and concerns shared by minorities--ih particular,
minority women in education.

§tate.Department ¢f- Education - - -

- Interpret the Title IX mandate recognizing the need
for multiculturalism and the double jeopardy of sex
and race. ‘ . ‘

- Encourage and provide eQua] employment opportuni-
ties for hiring minorities and women in management/

administrative and decision-making positions.

. Provide technical assistance and training for educa-
tors, counselors,. and administrators to sensitize
them to the special needs and concerns of minorities
and women. o :

- Require teacher training and certification programs
. to include intense self-evaluation of sensitivity to
racism/sexism. o ’

~Local Education Agencies

- Provide adequate encouragement and. career training
opportunities for minorities and women. 0

. <> . S ] 1 ] .
- Invite minorities as active community participants’
~and resource. personnel. ' '

Education Institutions

. Develop; implement, and evaluate multicultural, non-

-

91

sexist experiences on a regular basis in the school -
setting. i - o o

- Ana1yze-iﬁsthuc£¥6ha1 ﬁéfé}féls,’éésfgl and media
to become cognizant of thé omissions, biases, and

stereotypes in materials (orint and :nonprint)._

- Recruit minorities and women into administrative,

faculty, and student ranks.

v ]
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i - Encourage and preserve Bi]:ngua1ism and multi-
cultural values in the school curriculum.

-\ i / - Actively recrdit connmnity.kesourceS'and community .
) participatior. -

- Develop an ongoing evaluation system to monitor
.school programs that involve minorities.

[

3. When will true " Recognizing that the term "equity" is defined’as

equity be being that which is fair and just, it becomes
achieved? - apparent that true equity in educational institu-

tions can only be achieved totally when the following
schematic diagram,* or a similarly complex plan, is :
fulfilled: ' _

< : ST PROGRAMS _ -

. | Educational plans provide for equal opportunities
for all students, encourage individual fulfiliment
of nonbiased and stereotyped aspirations, and are

| continuously reevaluated to ensure that the skills,
'theories, and concepts used’ by all reflect an accu-
rate data base. ' -

"l OSKILLS - - ¢ ;

"gEducarers"** possess the training
necessary to integrate the facts,

. concepts, and theories into day-to-
~ day practices; with all people.

THEORIES . v
Observations and thoughts regarding :
equity issues are reasonable dnd in

concert wjth the sound principles of

education -and” humanness. .

CONCEPTS R |
| Basic ideas of equity are génerally
|-accepted by-al? people.

FACTS |
A1l operate from an accurate data
base which is clearly interpretable.

*Initial staircase-headings have been suggested by Dr. Shirley.D. McCune,
Resource Center on-Sex Roles in Education, Washington, D.C.., and through -
“jnformal communication with Dr. Robert Carkhuff, Carkhuff Associates,
~ Amherst, Mass.. o S : '

**A blending of. education and caring, thus educators who are concerned, take
an interest in, and watch over their charges, as well as give attention to
dispensing knowledge. “This ters is by courtesy of Ambrose Bruselton, Ohio
State Department of Education, Loiumbus, Ohio. > ‘<
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. Thus, equity for all will exist when the facts and

rules are clear to all people, when the concepts are:
universally accep.ed, and when sound theories are
applied in everyday situations by individu 1s who .
possess the skills necessary not’only to discern that
which is discriminatory, but also to plan, implement,
and evaluate programs which are nondiscriminatory,
nonbiased, qng Yend themselves to a fair and affirma-
tive posture. True equity can gnly be achieved if
people want it to be attained:. and are willing to work
diligently to accomplish each level of this uphill
challenge. . :

&
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%]F)DRESSING SPECEIC'CONCERNS

tle 1X énd the quest for'sex'eQuity affecf a]T pr
rents, and community members at. large who take an

ofessjonal educators, support personrel, students,
interest in the educatioral process. Issues germane ‘to

o specific job functions/interests of the various clientele must be consic..ed if/change is -to occur and

x equity to be attained. This chapter outlines specific issues that administrators, members of the
munity, counselors, instructiona]_personng], media specialists, physical activity staff, ‘postsecondary
rsonnel, students and/or vocational educators might .face while moving TOWARD EQUITY. o

o worksheets developed here represent an application of :g?‘fﬁﬁﬁﬁﬁéﬁfE’d@5cribed in Chapter II of this
ok. Issues which relate to identified target popu]ations*hre raised as they might. confront an area of
ncern (administrators, counselors, and so forth). Projegted outcomes are outlined and a set of recom-
nded change strategies.-is suggested in 1ight of pre-identified constraints. These strategies are then
rther developed and presented as possible -action steps suitable for jmplementation”in order to achieve
e desired outcome(s) and thus come full circle and resolve the issue. In addition, resources and cross-

ferences to other areas of possible concern (instructional personnel, students, vocational educators,
: P -

d so forth) are offered when appropriate. - 5 | R

~is recognized that most. issues are comb]ex and may ‘well require the ta]ents{ strategies, and action
eps of a number of groups. Therefore, every effort has been made to delinedte specific areas of concern, ..
that the people involved will have a point of reference if a topic becomes a real issue for their con-

dergtiongor solution. Sy
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. own situations.,

 strategies: and action S

peal-Tife case Studies which conbine m

o4 .
! ! >

¢

Fwemmh,mﬂ@mwswemwwdmmawwﬁmtMrMeMcmmqwmﬂamewdﬂﬁmuWﬁam
suggested:  Adninistrators are encouraged to estabish a network for change, and action steps are pointed
mwmmmmmmmmmg
qamine a variety of materials
skills to their

OnwmMHWWMMwuwmmemmmmmmmﬂmmwm&mmmMr

administrators who need to Team the basic skilis; there nay be counselors who are adept at establishing
change networks; and so forth.  Ths, it i advisable for al) readers to study all sections, because the
twswﬂhﬂf&omiﬂmorMemwpmqummawHQWemomﬁiwmsw

other groups. - T . | U

any of the issues presented in this chapter are offered s exercises

mmﬁwL%hmwmmmmummmmmmmmmﬂmmmummmmmnmt
tomﬂwthpmmspmwmwmﬂmhmmeQMHwﬂnhmewMﬁmswhmdwdmwsmMyﬁum
issues, and then advance: omard to.the-nastery of more conlex problems/change processes. *

b}
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. |Those persons in educational management who address
‘ issues related to the inplementation-of the policies|
A o ~ |of the governing board and the rules and regulations|
A AdIﬂlmStIGt . |adopted by Tocal, State, and Federal agencies. The |.°

- i 0L role of the educational administrator/manager is to
o &7 |Move the organization toward the fulfillment of its
broad educational geals while being cognizant of all
constraints. | ‘ o
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o This section addresses issues related to the achievenent of sek equity as v

J ‘ ¢ . ‘ l
jgwed by administrators. In -

these days of dynanic educat fonal challengé, administrators across the country are faced daily with
(1) intense pressufes fron 2 variety of people and vested ‘nterest groups; (2) increased pressures
© o related 0 the 'ey&gr-spreading collective bargaining processes; (3) stress caused by declining enrolIments
WL and Tinited soufges for fiscal support; (4) a"greater volune of more conplex legal mandates from every
", Quarters and (5) possible polarization anong staff and comunity nenbers regarding educational priorities -
0 including sex equity in education. While all of those chalTenge areas are not specifically resolved in .
" the following worksteetss the processes used to resolve the issues which.are statedcould be applied 35

creative adninistrators design, select, consider, construct, critique, cajole, console, implement, andfor

. ‘evaluate progressive‘jchange efforts related to any priority.

. hile reviewing the fssues, strategies, and action steps suggested in,this section, it is. important to
ceenber that each school ‘staff member (e.g., custodian, teacher, principal, or superinterdent) and. each -
hold in the hierarchy

comfunity member ‘could be ‘an agent for change. Tka position one holds or does not_
of any given organization/agency does not necessarily-determine the success of lack of success one r[n'ght- \

~ have as.3 contributer to the process used t0 obtain sex equity or t0 accomplish any other-priority ipfu-

L sion. Likewise, the active support by the administration, qoverning board, staff, and” community or student -
. leaders ,wouwfacﬂitate and ehhance the success of any effort t0 change. - o T ‘-
~ The establishment of an.active network whish effect:vely cooperates on_priority issues is essential if
- sex equity is to become @ reality for the constituents of any, educational setting. Such a networ could
 1ead to the establishment of an angoing advisory comyittee which-could‘provide cansistent, contimuous
Jeadership s0 s to open more equitable opportunities and options for members of both sexes..
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S0 ool WOSEET
| ‘-Ai'ea_of Cohcem:: mmsw;nm - | , : Tal‘get POD“'l&ﬁon(S)i' *'”‘f‘-;‘“f“"“i' -
; Sp“iﬁcmue: L Jorking ﬂtl;;u‘b;rﬂ and:cm:l'tyw;wvi'e- $ex eqult‘{ 15 Towgriortty. ‘ ' . | . I' ¢ oo
. ' L. o . N | - g v
 Projected Outhme(s)" 1. C]ﬁelf:mﬁ:&ﬁes _ Suggested Action Steps

d v

ot ’ o ‘
' . \ 1) TRAINING of board and. cmunivty nebers
on pqulty reqetresnts,

¢

& : .
1)-To davslop & school distelct and '2) ANRENESS ACTIVETIES for board and

‘s

.

x ‘ o
1} Provide Information and training for board mmerrs and selected key comunity leaders

o1 laws, regumhions and respans b1ttt

\

1) tomiaent within board nd comnity.

2) peturale 1n€omt|nﬂn.

.munit\v anvironaent wiere equal cmnity' Beebers,
. fi . N ¢ W o
trsataent on the basts of sex 1 o ‘1.
. 3) COLLABORATLVE CONSIRTATION yith comunity . ' , »
o high priority. - & - 2] Provide pmareness activitles for board penbers and seected key commnity leaders to
. , trnfations. ' , o N )
. geln nterest and com tnent. ;
l‘ N oo '
5 . }ulnwmq comunity orgentzatieps, ) ‘L,
f L » " u ' . . S -
[} 5 " * . ’ .
. , 3) Davelop, with board nenbers and selected key _tocmniu'leaders. an action pian and
? ! < activitles to outline the steps to proceed. . . 3 ‘ : ;
Constraints: b o a
‘ e it ‘ .
‘ e 0 ¢
. Prasence of: e 4 Develop @ retwork of varous comunity agencies to provide {nfornation,
‘ : : . Y . s .
’ ‘ \ 1) Goand reststance Yo chinge. ‘ ) ' ’ T 3 . ’ s
’ . 7 Comnity resistance to change, ", . ’
v ' . 5} Comunteate results %o those {mvelved. . ‘
St lekeh & ‘ ' '
¢ » B
rl , .

>
.

6) Publictze phgram and involvenert in medfa. .
: »

e 1 |
‘ ) ‘. , |
: ; | | |
’ . ‘ ® 1) Develop contimunes self-evaluation and feedback systen. o
100 B : -~ N 1
Ll I ‘ ‘
\ . . - . . n ) .
Resources;-- " ‘ _— |
h‘ - L " » ‘
¥ ‘ , ) N
| ‘ ‘ —— k ' . 1, "; ' |
Docothla N — . | | ,
Mﬂme CIOBS—Refel'ellce(S): Comunity; Heative hetitudes, ¢ * Y . ‘ ,
|ERIC i | | |
N _ V . |
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CCSEE T WORKQ- wr
. ' : . v ‘v '
of Concern: - | ]
A-rea 0f nc'emo ARIAISTRATION “woe ¢ Y Tﬂ.l'g@t POlllllatlﬂll(S) © Total schoo! comunity
' ‘ .
Specific Issues - wwniw : I |
: 2, Desioning and feplementing a fatr and-consistent grievance process, ' '
" , »
. , o . ? L A ‘. . N
- . + M ' X .“ : f !
X : " ' y ' y . i : . * 1 ) @‘ '
Sl Recommended - o) y - b
Projected Outcome(s) | : .~ Suggested Action Steps ,
,, TTRARA TR Change Strategles ' B P .
oo c ‘ . N -
1) AWIREHESS ACTIVITIES to dmlop?'c .nition that ' o0 !
4 grievance process 18 mt only Tegally required o ) lnfunn respuns bl persons that 3 grievance process fs & legqal necessiiy.
but 0 useful, pesitive tool.in moving towrd !
. sex equity. . Devﬂop a0 understandtng that 3 goad proms can'he a positive, useful tool fur
b frep 1 orkilegrenct e’ 2} TECRMICAL ASSISTANCE and MATERIALS SELECTICH he ¢ 1t o !
ot an the distric ‘
to provide wGeTs and M o
LR ‘ ¢ specifics of the gr evam:e precess, @ Offer to charge the sex equity advisory ghoup with the task of devewpinq the
. 4o ) CRILTATION ith appropriate district groups 10 grievance process.
! aveTop process. ‘ ' ' : .
4) LEGISLATIVE T RSTNHION to wssure board nppmval 2] Obtatn sanple grievance pracesses and technleal infogatton. .
. o fiil-griwvince process. . " ' . : ~1,
. ¥ L S) TRAINING o hose mponsible for adninlstering 3) Beat xith séx equity advisory grovp to uutline‘th.e project.
2} To becone mwre of the process and- The grievance process. ! , o
' . 9 Davelop 80 understanding of the need for the tota] pruuss as 2 wieful ool for ¢ .
how to use 1t effectively, - §) AWARENESS and TRAINING of schoa and community ) ‘
{ . ‘ L groups lsﬁadsum: and use.of the process. . ' help1ng to mye towrd the dlstrlct'sgoal of sex equity.
L
"y ) + DIAGHOSL and evaluation of the process md the . ' e
i : ETE ih'e process, . 4) Devﬂop the process. . . .
u . . . . ‘
- . 1 \ "y - . ' , . L)
\ o L ' 14 . ! Y 5] Test an evaluate the process in the comittee ustng mock problens and grievances,
u . |Constraints: . S
® b : : ‘ o
» » ¢ . o ' §) Present a draft of the process to varicus graups « students, parents, tedchers,
3) To neke eFfective use of the grisvance it of C aduintstrators - 1o determine s clarlty, usefulness and {nvolvenent, '
. . ack of: . , . . .
process 26 8 posttive teol helptg ] 2 : ‘ , Co -
. ‘ A} Interest and fovolvenent 11 developing the process. . 1) Develoy’ final process and present to top nanagenent and the board for approwal,
N to achiave sex equity. ) . : _ , . .
i, . \ ’ \ 8) Magt with varlous groups to acquaint them with the phocess and 1tz use,
, | 2) Generad awarenass that the process 1s available . ,
\ ' we h " 9) Esublish a pln 10 ensare ongo(ng amal fnfornatyon about the process 10 sUGKRES, ¢
! Sy - " e ' s : .
‘L - Lo ‘ parents, comnty, and new ERI0jeEs,
R ; 3) Sansitivity in using the process ' that ft
/ o 10) Develop & plan for perlndlc evaluation of the process and it wse,
begomes negatlve or punltive rlther than 2 useful o, o
—— ~4}—Twmlda.periodic evaluetiug_or et | ‘ . Ty ‘e
~‘ ' - tool {0 achteving sex eulty. | ‘
. proms o s un to daterne feeded . o .
. y L t
Shanges In pol1y and procadures. - | : ' , e . . ,
. . . . . . .
. . e 6 N . . . . ' '
. ' o ' BRI ‘ . ; o
| Resources: A b -
1 ' ¢ o . \ 9, ' . N \ . " ;
' " L3 y Q N " ) “ , ) .l .. .
o y ¥ M ‘ T oo b )
Y ' , . . ) L}
v v N 3
' (] o v/ )
Y N . s -
Possnble Cross—Reference(s). S——" S 103
; '
lnstruttioml Pamnm\. ,,"n ' \ ! ' :
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¢ e CCSE II WORKS- ET, . '
Lo ! ' ’ ' ."/’ﬁ ‘ !
L . . e . M . - A‘ - ’ n :
L . . ..' [
Aréa of Concern; wamsmin . o Target Populatmn() et
T pRCIFIL IRHE: = o e s ot \e . . . ..
R pec ' Ehwuring equity during dechining anre] Joents, staf? cntba.gks.vetc. : e . 1 ’ ,
l ) ' ’ , " . [ N
\ ' : . ' A v ‘ ' 4 ‘ v
I '\ l - ot
v oy \ '\ R ﬂ " . ’
|, . ecommended " ~
X cl . f -
Projected Quteome(s) C]lan ; Stra%e , Suggested Action Steps
./ . o g gl _ o
.8 N / . . ' , ' ! ' ,; B 1 :'
[ { ) ‘nIAMOSlStoidennfy cq«pettng priarit{es, . ) i
FAR ' ' + 1) Deternine the problefs and areas conpeting for priarity, tine and noney, ¢
P O« )
R dmlopuvml»mnﬂnm L, b 2) COLLABORATIVE CONSULTATION to daterwine , : - -
e P g
1 E , . ) , \
/W"' fo ehurig s iyt individials and arens vhich can be fnfluenced. 2 BRI ] .
v ! , .o .
Lo, > | L T ——— , .
o 3) T0AM BUILOLNG to sol1dify and reinforce S n _
J—e, d")"“"‘ rcllents, staff cuics, ’ ¢ Brairstom wys 1n uh\ch sex equitygnncerns can achieve or afntain priority status
+ comitnent and to develop specific plans, ,
Tuck of?imncm_ it o . : Y lightof othr pnssing fssues.
' ‘ e 4 M.ENEMMTE 14 kaep fssues of s _ Q ldentify groups &nd 1ndiv1duuls 1nfluent|al in decislon aking (board nepbers; amnistruurs.
* - lty n the forgrund. ? b mplopee rgnizatons, comntyendrs, ). J "
‘ @ ldekiify groups ‘and fndividuals with dnterest in sex equity who piaht b wi1ling to keep the
! v ) . ,
v A fesue n front of the dectsfon mkers. “
.l ‘ v 3| 0 ldentify sources of state andr?ederal funding for!sex equity that might be wl}1ing to keep the -
' : fssde In front of the decisfon nakers, | s
® . '
: . '
° Constraints:. | . b
i L . . 0
H ' : ' o . . ‘ . ‘
) ﬁ . Pregeme of: 3} Forman advisory group u)lth the purpose of ensuring pregress toward squity,
' ' 1) Anintrative reststance and Blas. . ' .
no ' 2 cun;eting priorites su.h as tine and ,‘ .
LA !
y o, ' T e o ' 4) Develap a specific, m4ifaceted plAn which wwld b easy for the district to- accept g foplement,
‘ & § otain the cooperation of bargaining unlt. or mployemglnimions
1. . . “ .
- \ ' . Lack o: ) .9 Certain 1te|ns such as application of affivmative actlon procedires in, transfers, lnynffs sy
‘ ) e cas for funding and guppdrt. .
‘ x 1 Resre ; s - nay be 1ncorporated {n the centract. '
‘ - ation between varlos groups. ,
. > . . 1) ooper ) . @ I intensle serfes of fn servlce mreness sessinns eimed 3 verious.groups. lncluding the '
t to change.
L g ! o bty \s important, ‘ | C
' 0 w ' hers
v v . . . 9 lnc]udeareservoirof rosources and comsultants avatlable at Tittie or no cost to thedmmt
Nt 4 s ) .
104 ' . ,100
) ' 4 -
, L 5 iﬂ'ergize and coordinate e'lfforls of supgortive groups and individuals who can veep the 1sSueIs related
esources: Y | ! -
! y ¢ f to sex equity alive for decsion makers, ' ’
4 . . . : [
" " P ‘ ' ' L) l ! " v ﬁ . !
] 3 . » L

1

‘ rl: KC 01'088 Refel'ellce(S) 'I‘oney Matters. 1M the People. mmunlty‘,

Procedures

wll Toxt Provided by ERIC

6) Be creatl‘vc and regddreeful,-as decision makers are faced With o nroblnns Recoqnize that sev equity
15 not an entity o be dem with anly when thore {5 time and roney. ReaH:e that equity 15 a thcom
e "
that mus} be ever present and incorporated in a1 decrsichy and new poliches, )

‘

I
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"
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| Area of Concem° JE— ) . ‘ : Target Populatlon(s) sl - |

T
]
"

Speclﬁc Issue’ W Emurinmutty |nd lml etepl e 1n cnlthbuminlng. : ‘ . S .
ke v K . \ / ‘ ' ' l. ‘ | o
\'Pﬂfie.ctéd'o‘{tc'omé(s) | m{‘:n ““S“t:;‘fe;‘{es | el e oo

. K “ - ! " ) " o ) ! ) ! ¢
. KR : oo \ .
' ' ' ' e ’ " I ' \ , * ' AT
. ‘ . o LY ‘ . o) ! ' ' N . r
, 0N dmlup collective ey . 1) UGS o elsing o ftre cotrct . . - , S - X
‘. . f 47 ' ! & D 1
‘ contracts with cnrtiﬂemd W ‘;‘[ J : 1) Amlyseseddsting contracts,
awf . .. A - . ‘ ) ra . . "
A classified inlts ek provtde 7 ] b ;o @ Determine sexist language.. - . SN
N o , [3
© " ol traatnents on the basts ! v b @ Deternine 1nequltable transfer poltcles. S g ' R
. ) ' ' ) '. ' :
o, v . . . C, \ @ Deternire 1naqumble extrnkduty W o
. | v . v
‘ i o ’ ’ Deterine 1nequ|uble knva provistons., ¢ )
2) AARENESS ACTIVITIES for all disteict . “ : \
0 Peterntne {nequi table !rmqe panefit provisions, . c .
and assoctation negetiators, ' S -
’ i ol ] N ¢ Deternine salary benefits based on sex stereotyping, ,
’ ¢ : . . . . 0 Detmﬂne nequitable penslon and retirenent plans. C,
" N ‘ ‘ ’ o i . ' )
g Y N ' ' “ . . : 6
2 ‘ f M , . " ‘ . ) ‘ ' "
.. |Consteaints: o ; T,
f = . i w s . *
- - Y . [ A Inforn all parties of finings.
] ' o ] .
. I‘ ‘. x , M 0 | LY
. . 3 - T - ‘ : ‘ \ . ‘
4 ) . . ' ) ' } ’ '
' '-‘ " 1) Statf resstint o change. \ ) Hegatiate with certificated nnd,clasufied unfts and board to change inequmeé found,
- 'a , " ) f0 nwolvenent fn lnguage of ~ . R
Co | edsthng contracts ' T ' o ’
“ , ‘ R - . " . . X /
1 : ¢ . . 4) Provide awareness aetivities for 210 district und assoclation negetiators.
' ] H A ¢ ¢
C e , @ Detgmine and distribute legal requiru:ntsP ‘ .
. ’ . w - , vt
' : v o ' .,_-.'j ‘k ‘ ' . ' 4
. 4 ' [ ' . ~, ! ’ " ' »
' B ' ' b - .
° , 5 *Anllyie negotiatgd contracts "axch year untdl they are fourd. to provide equal
‘ \ C trentnent on the M;I; daon ’ - ’ )
1) I A ' . '
L} 4 »
i F] . -
Q ., [ (] , 1 , ' a‘ .
: | . y
] 7 B

. . . ' L
' e u
~ ' . .
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CCSEE-T WORKSHEET - -

—

oncern:

AHIHTSTRATION

Target Population(s):

Slaseified staff

uer

- R . : ?
Reconc11ing discriminatory pay scales for classified staff.

ol

-

ed Qutcome(s)

Recommended

Change Strategies

. Suggested Action Steps

wem—

~ H

rutructurl an cllmﬂauons
salery nm cn-muuu mn °

1 requirements, mmlry tn1n1ng.
difticurfy of work.

provide equal wsployment

3

. Q.
1) gxmxs of existing Job descriptions

and salary levels.

2) AWARENESS ACTIVITIES fordadministration

and classified staff to provide support

, for actions to be taken.

3) CONSULTATION with oytside agendd to review

Job specifications, skill requirements and

-salary levels.

ortunities and condd tions -
Al classifled Jobs.

Constraints: - -

»

"" “

sustain support for those n |
-traditional Jobs. "

Presence of:

O‘Iscreplndes 1n pay scale in privar.e

- bietiids iR fidustry. R

Autharity reststant to chinge.
Classified staff resistant to change.  ~

) ln_a:cuntl/ol;mded Job descri ptions

1

e

1) Enploy outside agency [or assign staff member) to review job descript;ons, skil}
m\mrmn!s and salary Yevels for sex discrimination.
@ Redo Job descriptions as feeded,
@ Develop and recommend new salary schedule to dech‘l:n-mung body (school board). °
@ FRedo s uning devices {job tests, etg. ) comensurate with skill

~requirsums Y needed

v

"

»

2) Infors a0 Igvollved parties of findings.

LI .

3) Provide awareness’activities 1n-order to minimize )problels which will develop with
X chcnges . : a
. Defermine Iegn requ‘lremnts
g Sell Mea that skills can be developed by both sexes.
@ Sell {des that pay levels should be consistent with shlll requ!rm&m. training,

s difficulty of work--not sex. " *
@ Sell {dea that both sexes can be employed in a1 job areas. °

‘ and k11 requirendits. . . .
; Lack of: ' 4) Develop Tong- range goals.
LI 1) Sufficlent bodget. * @ Provide equll opportunity for work in Jobs where males and Imles are under-
. represented. R ) .M ) 1 O
’8 [ Budgat‘ suf!,!cieh! funds each year to reach parity, .
' \ s Fa “ - " } v
——— 3 =\
] . N - " .
» . .
» - ' L
. . 5] Provide in-service training for those in nor-traditional jobs so they will be sble
. - . . ' to copy with this changed -‘nh:... ' . s )
, , - . - R T . R - N N “'
. . ° ’ .
B . ) " h
— ¢
Jross-Reference(s): L ' : -
N : AN Procedures; The Law. .
Q. '
K -

ERIC

Aruitoxt provided by Eic:
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CCSEE

/T WORKS

¥
ol

1T ) ‘

| 'Aiea 'of'CmIcern" mcnismnon

- Target Popuiation(s): s .

Speﬂﬁc IBSlle. & Imroitg the comuntcation been !aculty ind min!strmon cun:emlng~

U goals of gex equity.

)

B Proievcted Oﬁtcome(s)

Recommended
(Change Strategies .

Suggested Action Steps

1) To davelop a comunication system,
Teading to equal treatoent on the
bastaef sex, which {5 effictent
and effective and vhere there 15 2
flow from one part of the orgentzation

:Janothe;' of all relevant {nformtion

wamnt for each dectsion and action,

A

)

v

' I, COSULTATION with staff o develop
comunfcation pattems.

2 TRAIHING of staff" on how comminfcation
patterns Wil operate and what {nformation
L.

wil) be distributed.

"3} TEM BUILDIAG within the staff to operate

the comminication systen,

4) RESOURCE LXNMGE with all agencies

:onmbutlnq 1r nmucn

»

Constraints:

Prfsma of. ¢

1) Imdequate cmnlcntlon systens,

) tmmicmon patterns hich do not '
wport &ty .

) C;uniutiun systems whi,cp-onlyf]{u

Somard. ' '

A Comunication symls chh pmvide‘.‘
{nformation viewed w{th gusplcm ' .

501 Comncation syml;sfuhith provide
Imceyrath, information,

;.Posslble Cross-Réference(ﬂ) o] B,

23

"

e " - C
"1} Provide training on Taws, regulations and responsiti1ities of staff.

.
; ! . " .
¢

2} Invalve staff in self-paluation and construction of o comunicatfon, System,
i
.
3) Provide n-service training on how the comunicatfon system 1§ to operate.

RN v

4) Make abproprme assigments for the aperation of the camunlcation systen.

§) Suggest quideltnes for uperatibn o‘f coomunication Syste™. 5 /
& Provide for two-w‘y comunicatidh, o '
# Bulldup cred'ibllity of cwnunica’mn. _ v A )
9 See that comunication fs accurate. '
N Pruvlde for contimous, readable conmintcatfon. l o
9 See that many avenues (nzwsletters. mmos. qrwp and face-tosface deetings, ete.}

¢ droused, ¢

~6) Develop & contianus el f-evaluation and feedhack systei,

-7

FullToxt Provided n ERIC.
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) ‘ET
CCS JE ]I WORKb BT
Area of Concem. o Target POpulatlon(s) oy, st
S ific Is N B
Dec c lle. 1 Emblishlng 1lpnvnd cmnicutinn about sex aquity m-mmmmnnnm
] tbemunity, , *
. ., N ., .
| | ; . y ' v v . ' ) s
| '
 Dentonted (1 Recommended e o
Projected Outeomel8) | Change Strategies Suggested Action Steps
4 ‘ v
1) DIAMUSXS of specmc ms 1 need of . . ‘ _,
' f Tated to sex equite which should and can be addressed
1)'%0 1;‘mn i o — cemnlcation, 1) ey o ares of concern related to sex euit -
comunication ng e ,
" 1) WIBIAS SLECTIOVAN AT DEELPRT o o, |
;——'ﬁ"i‘!;'!&'!m@l_lﬂinlmﬂgm___;,ﬂ_ﬁmw o . o Meetwith key fngtviduals, In the comuntty and district ..
and the comunty, U — F— a Enmine questions and grievances originating n the comuty. o
3 IS i MTIVE —— o Collct and tabulae nevspaper articles g letters to the editor,
— e ———— ﬂ——"ﬂ' . .
~ e ity of e it | T
: L) vihblet..i rove comunication. T
i strateghe for G, N ) umrline the resources & venu;sn Ly “
" ' : \ . | ' ’ Dmrm pulic fnformation offlcer. 3,
Y 1) DIAGKSS to cetaruine an effectiie ‘ .
i p—— ‘ o Local nexspipers, madio and 1.V, .
| ¢ Lol consultant peol. ' ’
] 1 ! ) .
Ty o District sex equlty advisory group. ‘ !
| 0 Student publ dcatiens, e e
] N B
.Constramt& ‘ o Ditrict and sl pubncauons. ’
i | o (OFWH'U groups -+ KON, Cmn!ssinn on the smus of Homen. Mttonel yooen's Polithcal
v / o . o Gy, et , _
b / f ‘ . ) . . , . s f
' kot < : o Stutent profects i ackivites. :
1) Recognitien of ¢ problen, -
| . . ) Inrst - the problen 3) Keet with the disv.rict ] eqmy advisory growp (or siuﬂarcmitm) to develop 3
; “ 1 wwm“ — imnjutioq plan which uddlmm the {dantified mads and utmzes the avallme
' nsaurces. . )
' ) 7

'

of cammication, ,

\
-

4} Meet with key groups to develop n underslondlnq d sensitlvity tu the eed for 1rnproved

cnnmn1:ation regarding sex lquity NOTE: Key cmmnity groups mly be encourlged tn
‘ request {nforsation, This wil stimlate retognitlon of the need to fmprave conwnlmlon v

. B 1y

5} Prasent p]an 1o the buerd and begln Imlmtutinn

6) Evaluste the effectiveness of the comunlcmon plan by varlous peans sinilar to the 1n1tinl

assessnent of: the problen.




C(‘SEE I WORKS |

2

)

)

iKrGa‘ of Concern:

 ANNSTRTIY

Hinarities and aren i schgol/cmunity,-

Target Populatlon(s)

Slmlﬁc Iss“e' 8 lnprw1ng coumunication between ainorities nnd woen concerning

affiratie |ction s, - ¢

"“Pfoiectéd'Outhme(s)

‘Recommended
Change Strategies -

; Suggested Action Steps "

»

LI

1) DIAGKISLS to Jeternine depth and,extent of

9

1) Deternine areas of agreenent and conflict betveen wonen and mlnoritiss{th regard to

b propimls). —

v

4

T

R iprote cmluéion Betmn
’ rxn and winarity groups so that
ey ettty Wk e
kX ' in acﬁhving affimative action ‘

' 'uoals and equity for &11 groups.

2) TOM BUILOING o bring representatives of
{ntatest grougs together o solve the

‘ pnble;(s).

3) AARENESS tradnfngofor yarfous groups 0
devalop 2 sensitivity and understanding

of others.

4i DLAGHOSLS should be continuous as part of an ‘

svaluation process:

"
- ' -

= ychieving aTTTrmative action goats.
¢ Dscuss the preblen frankly with fnd

4

viduals and small grovps.

2) Estabish an affinut%ve actlon advisory comtee {f one does mt exist, fake

care o ensure 2 repre‘.:nunve and falr balance uf spect! {nterest groups in

comittee's nembership,

¢ Present the probles and data cullected
¢ Obtain agreenent that this 15 & problem which aust be addressed frankly and

ea'mesﬂy.

§ Re-cunirt affimative actlon goals 10 datarmine 1f they are ralfstic and falr

) {AE e
"

'
ol

. v
e ’ — o, " all gmups.
L | Constraints: v,
o ) . b . J) Sensmza the ministratiun lnd toard nembers to the problem. Agsure then that the
. ‘ r— nf' ‘, ) 3 afffraatlve action comﬂ'e' s (omlating phang which wi1l 'lddms'thg prob:lm.
" ¢ ; 1) Entnnched sty b s, e * Imite then o htre trafning Susstons,
. K , 2) cmtinnmmtm action wmbemn | 'h ' | -
‘ e |, uinomlesmdmn. . ; L Pl sl of parees mmm; aimdat atiressing th rotten(). '
" ‘ T ¢ Ech spcta nterest P Gkt becone fnfored af d ummvnom needs
. ‘,",' A u:kof.u‘ , S, a o Jnd probleas of the others: ' } .
, . ' ' :‘ 1) Interest ;n aderstanding other muvs “ /' '} In addition tomarm mrmss sesstons, hold sone Joint uorkshops.; Plan these
\‘ . ’ ) mmm babwen splcuhintemt mups. A L o’ result nat only in appreciltlnn an undmtnndinu. hut fn specmc plm for
! : . Ty . ‘ mving tmrd affirmitve action [N S
T ' . ST v ¢ Condict staff m‘omt progreas ' for those nterested i upeyed rebtiity ad
Lo i HCHE , " » ukuspeciul for ) invm'mm n nimrmu ' ;
7 ) - o, e ’ : T y
"Resources: oo P L o)l etectveress of th . ot commncation it by ndtidli
S ' .! 7-? . . ‘ ';-- ind qroups {8 vita] 1 smoth and smdy pmgms tmrdugun oF equity for nll 'ls ‘
. - oo . lobomte . L ~
. ' r v h i ‘ . o v
: : ) - . N
'.;3 ’ 0 ! /
L. ‘ » \
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CCSE

1 WORKb

»
"

i1 B

“

n

Areaof Concern° o

.

Target Populatlon(g) P

Speelﬁc Isﬁlle. ) :summmnemrk o .

bl t

<

"Proiecfed, O"ntcome(s) |

"Reéomxﬁ,en’ded |
 Change Strategies

Suggested Action Steps

) o divelop & nebeark within tﬁe
disteict and 1n the comunity
which uq‘ﬁ‘rk ina cwlmnt:ry.
relnforctng ey to effect change

and achieve sex ity

<

i) UAGSIS to beoee aare of he rny people
and grougs vith terest in sex equity, .

1 2) TEAN BUILDING b foon & coordlnating nucleus

' % ¢

1) List al1 of the individuals and grows-you have personal cont::} with that are” suppartive

’

of chieving sex equlty fn the scheols, .

P e [EN————
i}

[ Tor theneberk, \

P

3 _T!AI_M&‘to st interested pesple fn learning
how to 1nﬂMe dectsfon mkers.

4) RESOURCE LINKAGE strategfes 10 dring together i
‘the pnop1e and resourtes 10 fwplement th|
natwork,

§) COLLABORATIVE CONSULTATICH to keep the efforts
dimudilnd wving tmyd change.

?
1

/o"' 4

Constrains:

2) Donation and contro by Tesdersp in

resencaaf’: cr
1 , r

N

1) Faetings of povrlessrss and pistrst.

powers ,
3) ,;gnﬂlct and dIvided lopalties.

lack ofr-

1) Knowledge cancernlng Afpes of 1inkage (witten

mdia. persan tn-persun exchange, mnprint
resources, #tc.).
2) Tiiined advocates, - "
3 Pusitive thds of enpowernent.
| {) Emtiem‘ support for equity supportefs

-

i v

- { Comupity; AV the Paople. K
o ’

Wt

J . . .
7) Meat yith some of these on your 1fst and ask then o make simtlar Tists.

j) Take : Ieadershlp role {n forning 2 cmnity -based tusk farce for sex equity in the

o

ol '
0 ol eft nebership by using the sts you Bave-daveloped. ‘ -
¢ Try to tnclude 2 yide range of people I the task force. 1t can be the place ta

, bring toguther many points of V!eu and Interests,
. . ]
) Tue s 1eadership vole In foning & district sex equity advisory comittee, '

s

. See that o task force ngmar has  seat on this comittee,

' | 2

e 5) Takumdershiu mlein dmloplngapool ofcomultants to stimlate and assist the

0

ool and comanity qmups in their afforts to- achieve (] equ1ty.

.«" t

ti

‘

" .
»

E) Train. lntmsted pmnts and ntner comunity renbers In how, £ 7 to fnfluence the.Joca! ;cMol o

persannel. as well as the school doard; to move towrd sex equi;y 5

iy
T 1) Publish o perlotfe pesletter cutlining progess solicluhﬁ_qssistaﬁci n virlass
I n . N ~ N ﬁ

R ‘ o

* s, Dliseninate i widely wosible.

8) Keep the comunty task.force vital and mv1ng. ! unbeveryinﬂuentlnl in mving ‘the’

S

board 4l top mandgenent toward change !or‘sex equity.

'
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II WORKS

.- Area 0,{ ‘Cone»em:. | ST c .

i

speciﬁc Iﬂne: " 10, Dereloping and utfizing o cadre of Yocal consul tants for sex equity: -

S

. Recommended

Projected .On?c'ome('s); ' Change Strategies

Suggested Action Steps

’ . .
R dsseninate informtion aboit . |
- consultant pool,

fous, 1 any; topics they deal with; qumfiutions e, )

B}

. Contact key supportive district ind comunny peonle to ancit htlp

0 Distrlbute. collet of tawlate fores, L

v ' H

3) Orgunizethe information 6;1 o handout so thas 1t can be asfly gsed_ by interested groups.:

. f |
3) To utiHod"sehool/comentty Lack of:

& .

‘ !

moonsnmnt-pm mnm,m. . A
suggested uses, otc. ; e ' , .
14 .. . 4
oo |Constraints . 7
) m l: . - ‘ h“
t 1

. 1 Make toples s specific a8 possible.

' ’ . d‘
. ] Uissminm handouts by mss mmngs. ] mtings of variws groups, And b
S Try 1ntroducingamsumnt anmting witha"mser of what; she nr he m1ght offcr

consaltant pool. . - .
) ¢ \ 1) "Qualtfied volurkagrs o serve & cansultants:. o
\ . h . s : l m s ‘;‘ ! U J: o S Y
L K . 2) Iotarst utllliz‘lng ittt 5) Develop @ vinple evaluma'r} tool to deternine efffctiveness of the proqml i ue]Lfs of
. ' . i ‘ R O vl comultams, - T
i A 5 v 3 9, o iy | i e b ‘
. ” J° mlumﬂuffntivmn © T8 Tabulate evaluation data perlotlealy., ST '
of msulunts wl trair wn, - oy iy ‘ ' Py ! ‘
f v * ¢ J ‘ ! ¢ .
' . . ' ;} i El ] r 4 ‘. 3 ' ‘ .
’ ! ¢ \ ¢

0 key indiﬂduls.

. o
N -
: s 1) DIAGKSIS to \dentify aress of nesd for :
‘ I ol 8 o M qmlifled ottt aitsnes, 1} Tdentify areas of need arong staff, students, comunity, '
‘%Wcmmt s Yo e o
] 2} AR o " Review compiiance assessments.
comnity groms mn nformation s . T ,—lemmconcems. probless. ;
\ nd 1n-serv1co mds Lo ‘ .
. Isitatt
1 L 3) MBI b ety strengths nd o Contct Iforme fteins o vistutrs,
i ol . . o 0
‘ " dtineats consultant roles. \ ,
e e | 2) dentity Indivldul d willing to serve 2s usultn
, A {0 - aemns o oo o ) ety tevidals and grows Wi tosere 5 COTEAT
P o Establish criterd lection of consyltant Ih fate skills,
. _ . | useufconsumntponl. i . stablish criteria for selec consultants with appropr ms s
" ’ Top 4 form descrih f heed 20 01 b spectl
- 6) IS OIS to et ffectivness . [ opa ora descr 1ng purpose and dreas of B 10 distrd ute to propec ve
‘ L . : ' ‘ Ttant for data 0 how £0 hm Jable;
. L of ) ot and s of O, conguTtants,  Include spm or data on consuItants Qou reach; vhen shallable




B - WORKS

™

Area of Concern:

AMINISTRATION

7
W

Tal' ge Pop“latlon(S) Totel s*atr s r‘en!s, onrents. comrunity groups.

.

- —
Oanallla: » : ‘
speﬂ-ﬁe lssue: 11, Estabtishing a sex equity nd:i'sory oruup, :

-

L}

- Suggested Action Steps

* Proiected Out Recommended
rojected Outcome(s o Strte
RS ange Strategies
' 1) A'M'ARENESS of-need for advisory camittes
' stimlated {nfommally at gross -T00Ls Ievel
© 1) To establish d district advisary 2) GBS KRS it b and
& it —r————
group to assist i coordinat!
' M nnngmnt 0 need for advisory group 1§
- squity setivithes, . —
Z -
o @ needs asseshent ' B
; e 3) RESOURCE LIMAGE to dsvelop the group 10 be
r @ treservice traintn
) o i R : rnpmnnmm of rfs s g
Mlicy and procedures -
5 4 4) rnnuuun of ldrfsory grouptossubHsh base of
evalation
. 5 ; d ' dnformtion, vereness and need,”
v parfodfc progress repor -
. " ,pm s rrts f e 5 TEAK SUTLOING to establish group roles and
. g superintendent. pm'm ‘ !
‘ s
3 . .n ) " : "
P | Constraints:
LR \Ul o A ! ?\‘
Y ; of  Lackef:
‘J \ ' . 1) Intrest at grass-roots'level.
"fr" ‘
'2) Aafnistrnt{vs " board suppurt
1 3] Clearly defined purposes n pouls for, ,‘
BRI | . advlsory g, o
¥ ' . ; ot
' ‘ W - {‘J . .
S l/’U ‘ ) '
. ‘ ‘r‘ ' . ' ' ) ]
‘ : o ! ' s
Resources: | : -
! 3
; [ .q 's;‘-‘ I3 s W [} !‘3‘ ,
) ' ! . 5

1) Meet with various groups formally and 1nfonnully.
¢ levelop recognition of need and usefulness of advisory group

¢ Contact teachars, srudents. prents, ndn1n1strators. spectal Interest groups.
2) Develop draft outline of advisory grow conposm\on. purpose, detivities.

3) Heet With the superintendent ) present need anf usefulness of advisery grouf.
0 Trke one o two ey people (parent, student. teacher) tn nemng
.'Dfrer to peet ulth suporintendnnt § canet
o fresent authne of plan to fnfore oard,

o toy

o
"

) Develnp sd hoe steering comittae to refine plins end develop involvétent of various‘ '

.

qroups

~5) “Prestnt Plan 10 fom advisefy grow 10 the board.
;0 Ly proundwork 'or board to mntunlly revien wrmen procnduru! puidn for

! 1|pleaenmion of theirudopud pelicyorsrx equlty fn the distrist. (This pu1dn

' n19ht be one of the advisary: group's mafor pro jects).
. | '

it

co o f) Convenoudv1sory comitee,

' . Establish purpose, qoals, sEope, suthomy snd group processos at first mtinp, .

/
8 Deuernine neans of emumog nnd roporr1ng progress, - g !
y o‘. Devﬂop ﬂnohne. 1nclud1ng roles nnd responsiMHties for uccmpnshinq goo\s.
? [ v(‘“ ) ' _l,‘ !
‘ A
; I L
] ° '
» ' \ ‘
i i & 4 , ' 17
4 LR b
‘ ‘l’ ‘ ' k) .
? "u ' A o ! -
) v A 0
' K : ' i
‘ll
. . ', '
S s b N
‘. b \ <!




R 11 ! wonxs

—

| Area of Concem'

]

mnlsmnw !

Target Populatmn(s) s

! Lo e
.slmlﬁc Issuet 12 Helping atainistratins accepl thetr rule 8 change agm, BRI

Recommended

Pfoiectéd Outearte(s) Change Strategles

§uggested Action Steps |

0
L

1) AUARENESS rvated to change and 10 conflict

. 41 change.

R To derelop kaowledge about, 1N )

. ST o bring about, Pled " 2] TRAINDG fn the aren of changes and the

K chinge. change process. |

, | 1) TEONIA KSISTAKE o e dereloen
' ‘ L of collaborations and team buflding.

e

Constraintss - - - .

Q
. .

i 2 Toassist the sehoo! (and progres]
© towrd greater fsproneent In ‘ .
i with the status quo to effect any clange.

:

‘ 2) famaghrs need ongofng support and
' ) ralnforcenent o Inplesent change.

)

1) anagars often feel tht they are too busy®

r

1} Establish an atmosphere fn umlch planning !or change and change Itscl! are reinforged;

where rlsks tam be" taken. Discuss and prnvlde trafning in the :omponents of thenge.

/.Jhwb‘v!ml persome] touard change.

¢ e confldcts whfch artse as 1 et of change.

. The role of the facﬂmtorl:hange agent in :hange.

. Frgcesses 1o bring about chdnge.
¢ Collaborations n e, ¢ | l

P s needed to bring aout chnge. ‘ ‘

L .
: ; .o R
"

7) Desian and fmplenent an {n-seryice progran to be(p managers develop the skitls to dring

. about change 1n thelr o schaols/programs.

Vo ' .o Na )
) » i

glan of action with each panager t0 bring about Sex equlty in Ms/her sthoo!
' 4 . .

"3} Develop &
c OF progran ' ¥
@ Conduct & needs assessment of the pmgrm/school ) ! I}T

@ Delop cbjectives.” '

: o levly spe:lﬁc wd lmmtiw lctivltluslutlon o peet ehjectives,

. Dmlop a nontoring systen,
. Dcvelop Hst of resources mnable to staff.

1) Provid assistince to site managlrs fn the mpamentation oflacttqn plan,

[
‘ ‘

v ‘ .
§) Discuss with minagers am evaluation of the actfon plan and their role es change agents,
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7 osEE-T WORKSH

1 4
)

4‘T . ) . ‘

.osL

‘Area of Coﬁcem: memnm- | "

Target Populatibn(s): - ” T

Speclﬁc Issue. B Devzloping a0 effactive in- servlca training prograa for certifiedand

| Suggeéax@ Action Stehs

. chssmed uplvyeea
| Prjced Outeone C,f‘:::;“g‘t:;‘&"g‘}%
y o “lu_. ] 1) Mof mﬂ’ thmughm_lﬁlnd
N . nun‘rmssmmls'.
1) To assist 1] staff mebers-- B ‘
; crifed wd clisified=-n 2 mmimiuswmrt coaperatively with
the deelopent f styls of | ST—TE
Behavior which support sex quity _..Jﬂ'l. i towird comon !W
. concts. )
| . o e s
! ) i
1)’ RESOURGE LIRGE to asfat all future
. | R wtivitls,

t T Costaint

Do U el thee foru.mmum shiff
sombers nay craate fnterm] pmblm. '
K . ' .
- ’ YZ) Yoluntary fnvlvseat/participation sy
1 _ ' . | result inf«particmnt's.\

1)° Mndated participation may result in

o recentoent,

Resources:
' T ¢
KC CT(‘SB Reference(s) Instrctions] Persone; egatfve Atituds;

The Liv.

13 Develup an fnservice progrn for staff mbers Include clnsslfied and certifled

aupluyaes fn dlanning. The progrm will dnclude:

Wiys In which sex stereotyplng 1s cynzimzd {n schools.

@ strategles which can be utilzed {n the classrom, fn the schoal offices,  the

Mmfntzmnce arexs, 1n transportation services, ey 10 combat sex stereotyping,

@ resuurces awlable to a1l staff nembers.

@ ffects of sex blas and dlsc-*” tion in everyday life.

0 surees 1o which wonen vho have been victing of discrimmtlun <an appeal,

@ Javs which ot sen Biscriafuatfon

4
i

2) Inplenent the progran,

' . deve’apoent of miereness related to the negative effents of sex steredtyping and the .

@ Plan the progran to provide Targe-geoup sessfons with the raxinan 1n‘teract1un

. between and anong ¢lassiFied and certifled staft.

9 Plen snalT-group sesstons to devglop strategtes fnr i and out of the classroom.

N Provide alternative upportunlties for participants

@ Provide resturces (kaman ond naterial),

3) Evaluate program with clessified and certified personne! reprresenmives. Design

future activities and plans.

A

123




CSEE-N WORKSHEET- .

X
—

‘T i 0 l

Area of Concem' ANSATION

Target Populatmn(s) s

1
¢

SDeClﬁc ISSlle. W, Designing and 1qalmnt1nq mlninq msions for s:hool board mesbers. A ) 4 .

o | ‘Recommend‘ed | “ W

 Projected Qutcome(s) " Change Strafegie Suggested Action Steps

o i ¢ v l
service trafning un be p;'uvlded for board mbe;g (a) with

x

1) To asslst the bourd fn providing
Teadership to dring about sex
equity n the disteict.

1) BRERESS of the probles related to sex-

role starsotyping,

2) TRAIAIG related to the role and
rasponspi! 1tles uf the board n adopting

pollctes,

3) LESISUATION d state utdines hich
require the adoption of polictes related

to squltys

Constraints: |

0 )
1) The bodrd may feel that the zplesentation

of mn s mta high priority.
2 The bolrd my feeh they have done thefr ‘
P ‘shnrabyudoptl@ polfetes '
) Proposition 139 and other concerns may b’
3‘“ tin cmsﬁing for the non:g t uriw.sly

cdnsmr other- {ssues. -

K}

&

. ¥ Propesition 13 o} Cleornia State in{tative
action which hed national repercussions fn In
regrd to school fimances. ;

oe

3

}I

1) There ave severd) ways fne

managers; (b) with other employees; (c) with spme of all board menbers. Exanples:

@ sesslons on sex squity at conferences.

4 -presentations at study sesstons of the board an Tme It, the reason for it,

and strategtes to reduce the degres of sex bias. fn public sehools.

9 indivia! study, reading e Vitarature, chservation at schools, -

2) The board should adspt polfcles related 1o
¢ ttfimative action. ' :
o it fplmentation.
[ soua! oppertunities n enploypent dnd prograns.,

1

3) The board should ensure the fu}! implemntation of the polcles and the monltﬁrinq of sane,

'
'




(ool WORKSHEIT

J ;
ANINTSTRATION ©L k

( Area of Concem'

Tal'get POplll&thll(B) “jonen an eiroritiss why destre psittons or prom.iun

in nanagerert.,

speclﬁc Isﬂue. B, anding lndmhip mimng for ween 1d Mnorltiasmmin pcsitions .

n img-tnthuinmntion

¢ I

<3

i

1) o tncreaga the nmber of women ind

o

participunts’ nuds.

sioritias fn mnagesmt positions A
3). TN prticnts In eashp skl

i el ittt
/" d rain traners { nentars, disteict mmgers). f
‘ | I 1) vt TEHICAL SSSARE wd sl
’ ' » o ' 5) Delop nebwrk among participunts wifeh 1l

b 1 future AESOURCE LI,

¢

. l
2) To damlop a Teadurship training

orogra for e and wieritles '
Y ’ . L o J.

who desire posttions or promotion [

" Constraints: -

In mmagenent, '
;i,‘ ,
; ¢ o 1) Staeot distﬂctuybuproblu. Sl
{0 L b dtricts wy Wt o fon togeter fr
N R $ch 4 progre. ;

I % dl#cipu 1 cmiutionl metwork’
aa0ng wmen ind mmriiiu o are

' | 2) it it Hghe sttt 1
:\' i it o dupliation, collaorative efforts
mking positions ¢r prowotions in

. aay rasult in 8 Stronger program.

C L et

1 Reﬂourceﬂ: Local colleges ind intversities; District mamgars; gmniminnﬂ Sahavior by Owens;
t . T .
* Woving into Minagesent In Fubldc Edueation by Kobeyasht and Owen,

n

] D[MEdistﬂctowortunhm " uII T }

]l: C' Cross Reference(s) Other Himan Rights Tisues,

(N Recommended
Projected Outcomefs) Change Straegies . Suggested Action Steps
| R ; s, o .
. | : " ! MD!ESSofpotentill umgm e 1) Develo;npﬁnlprogram with a varfety of apportmliélgs through which pa;uclpants on
‘ ) - pppomnitits {0 AL ‘ ‘
develop lendmhip ski1Ns o5 weli as comon learning experiences.

¢ Involve, {f pssible, oc cnneges and unfversities.

@ Involve mandgers in develnping the objectives and petivithes uf the program

[} Jdentify nanigers who could 1d WoUld Serve AS FRSOURCES, - . .
’ ’ {dentify aress n uhkh participants can serse 85 tralners, ‘

. Traln potential mantors,

2) Tdentify pecple vho are 1ntemted fn posttions or prosation fn unwunt
@ Sirvey the staff o paticipants.
. .'_Seek roainations fron managers, -

? Conduct fnformetona]-meetings. | .

3} Condact 4 orfentation peeting of partictpunts.
0 ﬁnnduct 1ndlvm'al needs Assessmnts. . )
¢! Mssmimn schedle for comon Tearning expariences.

¢ Octermine spacifle objecttm forlwnh pach part1:1pant. {dentify spe:ific ang general

1earn1ng arperdences. ’
[ Schedula 1nd1v1dual counseldng sessfons. with 1dent1f1ed pentors (members of current

mamgesent $thff). ' ‘

Conduct comon Yearning experd ences/workshaps on'such toples as:

o (rganizationa] clinate theory.

o Comunity fnvolvemnt.
o Categorfeat funding.

- o Declsion naklng,

« Law tnd finance.

o (onflict resolution.

o Personel adninistration,

(]

Aopl fcation pracedures (mting Totter of application and resume, remrcan Job/
distritt. preparing for Interview, ete.).

5) sslst partictpants fn applylng, far posithons.
)

] Dévilop netvork withia/wlthout the growp for nutoa) Support, encouragenent, etc,




. COSEB- T WORKS

gr .

Area of Goncem. ‘AWHISTWM ' P"‘ ‘ ' ': Target P0pulan0n(s) Persomne] dlmtnrg,_jyp;dnlmdm;__w _______
speclﬁc ]ﬂﬂue' 15 gy ctle m:rulmnt |nd n applicant peol of qun}med - Y | o -
) w  mimwrltis . Iy, | : ¢ ‘
Recommended . |
Suggested Action Steps.

‘ Proieeteﬂ-'fOtitcome(s) Change Strategies

1) To develop a Targe ool of qualified

1) el MBS o tus i bih 1

voaun and minarities who w11 apply aan assist the dlstricts
, o for mmagesnt pusitione. ; ' "
( o m_ﬂtmﬁnnml {n providing equal
" . opportunities.’
- ‘ .
i o Co- )] u_m_m;g(nmuu) current procedures
. i revlse n; wpropriate,
) deslwlproc|s.siod|‘ssui‘mtp‘ o y
©ob unmouncesents through 8 varfaty . - : i )
of sounces, ‘
Constrainte:
“" ' : 4 Prasence o
l . ‘ 1)- Tradition and resistance o chungt,

2) Dixcrinimtary hiring practices in spite

3) To estblish ind 1nlmnt 1 procm of ) of affimtive ectiugi phans,

' S ek ofs
1 _ 1) Mainistrative support.
| | 2) Tratmed and sepportive personnel

it g, |

nonbiased umning ud 1nt|rv1ev1n9
. 4y

Resoumes' conm mdiunivmuy plmmt ofticars; Comunity ind comuntty nrennmtio‘ns;

Snff. %

/
/

1) Survey the following:

@ staff penbers

0 coltege and uiversity placenent efﬁcers

o comaity péle i grows

0 arotession] orgeniations
athndc/ractal/wonen's groups ang organlaations and agen
ob announcenents Lo ponntin applicants

[} 6les ehich'hlve wys of
disseninating §
¢ other distrists ' .

0 county offices of edumion

2) Notify a1l of the abm and othars of the distri:t 5 intent

yooun and nimrﬂies fn all classes of positions

3) Yotify a1 of the above (1) and othars of any Job open!ngs.

§) Evalum. revise (1! necessary), and mnmr s leation procedum ‘to ensure equl
oppmunities. ,
" Chack forms betng used; ¢ change 1f necemry.

¢ Provide 1n-serv1ce traintng to al! persnnncl (certified nd chssified) who

pandle and respond £0 {nquiries related to Job anmuncenents,

ch pecone dvailable.

1§ Develop erttarta for positions whi
Kave contittee use critarte fn screentng.

¢ Gstablish uﬁer-scrming comittee.
¢ Estiblish and _y_i_ 1 n Interview comittee.

l

5) Provide ludership“triining apportuni tas for district wonen and minorities wha uish

_ to nove Into mandgesent,

1

1 desire to seek and place




lI WORKS'

*};ET

.Al'ea 0’ COMGTI\' ‘ Mlﬁm\n& S '. '

N Tal'get P0plllat10n(ﬂ) Aninfstratars

speﬂﬂc lﬂ!lle. 11. basipning and mlhnting trnninu Jassions fo; nhinhtmon tunsuro

S mlqnlty.,. ’ ’ o ~ ' .
DT Recommended e "
. Projested Outcome(s) | Change Strategles  Suggested Action Steps

' LI | ‘ | ) lm_eg_:ss of'l.mtr: ragnding he w’:;‘l‘ | 0 i) Develop an In-urvm?traininq pragran,  The plin s’houId 1nclﬁe: .

| the ﬁm:iw officts of s starsotyping.

b : “ b
VRS mm Mgirs o R Y
: kmlmublo thout the ety

2] DUAGNSIS of attitides and 1115 of mmagars,

wich chols parptant dan Sterstping ad |

3) COSILTATION to fplament workshops 12 i)

iffacts of i starwatyping ad
o N, .
o Me the skils to enfure :

: [ . e \ . .
| " g aqetty In thefr schosls/ A} TEMICAL MSSISTAE to prvidh onolng "
100 e, wusistince and suffable satarfals.

Constraints: -
: LN L . . \
1) Mlctace of ogas e fowleed
. bocause of tiew and focus,
- . .
t 2 s for comtants;
; ) St e constred 0 Y,
] ) . i ]
] l . .

1y

: Reﬂoﬂl'ceﬂn —— llgs §f Mt nd Femle 11 Tmhoots-,
' ‘ Tl I lglmmion. mwrcl lim frem Projett Equuy. far \im Lm. State
Deprtmnt. of Edunﬁm; Msmns on Status of lbm. CIupur V. .

I P

Fobayash, Maban, Oven + )

i

»

¢ specttc cbiectives for each sesston
¢ ictivities fr ach ahtle
0 st of rasouces (nan and muterlal)
L ortluate seshos
) sl of et o .
o Supart of mnlqemnt
0 ddternination of adaindstrators' level of knwhdge
The content should fnclde:
@ consclousnesseratsing/amareness wtivtis .

@ explansclon of the' Tatter and splrdt of Title IX

g eumples of sex stareatyphg o schoels

@ stratghes o bring about chamge

'] 'strmgles to bulld coalftions amng the school comunity to {mplement change

@ resources (husan and other] avaflable

)] Dmlnp. schedule arrange for tlee, tite, etc,

) Arrange for colleye units. if desired/posslble.
4) Arrange for factTitators,
b Iu
5) Inplenant training sessions. {\

§) Publictze trdining sesslons and resultant comitnent to sex equity,
. R

1) Provide 143t of materfal and humn resources to managers.
o . ‘

133




CCSEE I WORKS )

41T o

s !
Al )[ \ \ "
| Al'ea 0f C(mcem. mmsm}m W, Tﬂl’get Poplllatwn(S) P‘and!ers X
‘Speciﬂc‘ lsaue:‘ B, Strnghrhg the ol G th TRl I Cordate ; ej«i Y
3 N ¢ R ’ o
Y ' . ‘ " ' o o ‘ ‘ ) Y : A ' \ [} '
W ‘ ¢ oo e
) ‘. v - WA
. L, L : : ’ s : .V
! Projected Outcome(s) Recommended | ~ Suigested Action Steps .
vjeced Quieomels) | Change Stategis - DUEGesR SRR
\ ¢ ’ - . P : " ) ’
! v
: : 1) »unsntss ofthmmglrs and staf! it there
. . i 0 oed for en eqlty nd Wt the Title 18 O P
] ’ 1), Clearly fdentify the goats and the specific objectives for having 4 Title 14 coordinator,
! . coordinator has resourcs to offer, . b \
: N \ : v . “"‘ ‘
" 2)" DLAGNSIS of the statfon. s the THle I ] Publicize, seek and appoint & qualified persan to the pusition.
o courdinator seen a8 a eader with comensirate 9 v A
' ! . . ) ' ‘ f N K
b7 1) Touttliza the strength, Jeadership unvies? 3 ldnty, detineate, and dscoss with othe nanigers the role and responsibilities of
‘ S ‘ , , i ; T )
and support of the Title IX the Title IX caordinator, ;
‘ 1 o and mmmc De Tl et he Title 1 conciatite
A coordinator {n reatiaing sex eulty. ' | . “
C . relitive tn hls/her role, L ‘ ,
‘ , L the goals and objectives af this progran,
: .Dmlopa tm\to suppert te goals of the 4 me.lopaplan of agtibn tom |9°‘ , lj i .
| ‘ e I;V‘\;“'\*‘ ' - nt resources to ettt et
» AV ’ ‘ f vt rspurces to meet the objectives,.
: o Kt rices e edars 1o atafn euity, | 53 Provide adequate human and’ fnancal Support rasou ! .
! N ' LN} .
. L]
Constramts: ! 6 “Monftor and ewluata the getlvltles of the progren.
Iy Tltle Ik codiation iuug-cm 1 PubHcLze nd support the lcmltiupf the program, , \ v
‘ sponnbility for onemis wwy T o . .
mltmwits ls. 8) Emblish " advlsury :omltm of dbaard representitives, :oulwnity rebers, sttt
. & - ‘students, m.,to pmm ncmndations tnd support to. the progrm .
2) Tithe IX toonination 1 assignd toa Iow N o \
i ' ‘ \ : ‘ b Y
' ‘fv'l mKer. 9) Reinforce the efforts of this Title 1% coordinator and advifpri comitiee; adop' accessary . '
! ' : N T DR . Lo ! '
‘, 1 3) THtie Dhesor sen equlty s not a prorty . plicles. o Lot ‘; ‘
N 4 Iy . - # . NN
; 200 MRGATS, T » ‘ e~ o Lo
. . , 10) Ensure the attendasce of the superintendm, other high +level udilnistrmry. bolrd K ol
» i . mbnrs. et it dctivities. conductedsponsored, by the Title lx‘prdinmr. \
T » o i L ! X, : :
I DA A |

cricpy

,
-W"
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CCSEE 11 WORKS EET

Target Populatlon(s) g—

-,

| clslue' 1, Tt fshng nctlves lrmrdsi for mnofﬁnqm 6 dmnrte
mm of «Mmd ] oquny practices: A :

m‘ii“é’emé“tﬁi't‘lﬂes Sl S

Al “,‘. I “‘ ) f e . ) I

e . 1) JALDS propre for et prore, ‘ ¥ -

l " S i _ 1) Provide tvargnasy activitles for mnagenent stall on how o proceed, and to qain fnterest
L M| 2) AMRERESS ACTIVTIIES for mnpeant personnel. - comitnt,” .

S| 3) DINECTINE informstion for lmmt pmml.

P

) Provlin tratnlng prograns for namageneot .‘pemnnel on what behavior 15 expected, )

. 1) __lJ_IgL_vﬂMuklmmt mf? : W .
1) Todenls m o ' } ' E 3] Mt sttt amprine . ‘
mmwmm CET I " - I | :
M o mitx i mumu ’ A o OR L a?proprim behaviar by top memigesent,
[} . ‘ : ( .'
)" Provice rwands for andgemat staff mosbars who desonstrate evidence of sex equity
5 g . Lo , practices. . --/% ‘
S , -fu— Vg Proride desirable (mms) positions on taam A5 quoents.
avy ot Do (] N :
I L - cmmtmmts: . | © @ stribue fnforation (nenuper aricles, reletars, S} 0t
. - T cmmonmlsmnts. : ! |
. T m“" ' " o ™ @ frovide 1nfermiontobo|rd of edication on soccessas of mwnt sttt
1) sun restatince clunm | , e, i ‘ .
; < ! U ' ' ‘ @ lopoint successful lminmrmrs to Teader positions.
‘ mmmd w hattle atinistrmrs .
: A : ‘_3) W . Structure the vork 30 that subordinates can ke substantial contpibutions-
‘ luk nf‘ , « ‘ I :
: i ] v " {o thelr mjor goas.
1 1) trative oguent Altlon tached . L . .
- . . \-” ¢ pmens o ¢ ', rovide recopnition for *oond behavlor,
: 2) Muinistrative support, : -
B ) bt . L Mot Nty an refn or ‘g e,
p o ) Intarest and comeitaent, ' '
Nt ) ﬂnr el et pmtion d {
remti critera, "

2 o] 5) e sodls in top adwinfatrative Mrarey. -




<<=
l'é‘

L . ‘ ‘ , A . )
Area of Coneern: \ o Poptlat —
! ‘ ’ " ! X []

ed Of (oncern:  wunsma . (Target Population(s):  comei
Speclﬁc 138110. 2. lbrtinqwithacmm whose d1vem cultural background camot accept |

equigy on the Nsis of sex, ,
* Denlonts " Recommended | .
. Lo - [}
. Projected 0,utcome(s) Change Strategi Suggested Action Steps
| o nge Srategies . sand
- e ) -
: e 1) TRAINING of commnity representatives.
, ‘ ‘ 1) NARENESS ETIVTIES for ity 1) Select kgy 1ea§ers from diverse cultural gr:zup.
npmsenﬁtiws. ‘
‘ 2} Provice informition and tra!ning for representatives fron diverse cultural aroup.
1) To devtlop an “Mm_m e 3) CONSULTATION with outside reprmntltlves , 0 Cover aws and regulations. ' )
. . \
diverse cultura commnity vhera .  ° of cultia] groups. o tmloy outside consultants from sane dfverse cultural group to provide train|ng o
«qul treataent on te basts of i ) EBRNE mmmm Jith represenativeg ." Int]ude backgmundmculturnl belfafs which have led to Tnequity on the basis of sex.
souls aciepted. ' from verious dlverse cultural groups. . ‘
. ‘ 3) Provide awareness activities for representatives to giin interest and com trent,
. : , 4) “Develop, with representatives, " action plan and activities to outhne‘the"steps
) . . s [
) to proceed, . :
.4
Constraints: o
: ( . ‘ ‘ 5 Cuﬁgnicitq results to those fnvolied, .
o - mmmf E , : »
Ca C ) ot s uhichdo ot accept eulty ~6) Refnforce activities and Individials cfrrylng out th acmltiesl which are supportive
. +
on the basts of sex. of ulty. %
1) Resistanca to change.
“ 7) Publicize the program tarough the media.
back of: E} Establish & Tay, advmry cumi!tee conmosed of repmenmives fron the diverse
) 1) Goetaent 0 ching. cultural groups to provide con\nuuus self-evaluation and feedbeck,
| : _
‘ ) *9) Provide cutresch services for fem\npnunmives frpnbedivém-cul(ural growp., °
;e :
\ ]
e \
-

Reﬂﬂm'ﬁ%! Cir) Rights Dot 2 qulmrly of e LS, G il s, Syt 7
S| gt B8 o ‘




©(CSEB-T WORRSEERT

mal' get PO])lllﬂthll(S) Staff, students, pareets

peﬂﬁc lme 21, Destgning and faplenenting nansexist progras for complfance fn

speclal amatlon. '

’

Recommended
Change Strategies

S_uggested:Action Steps

’

1) DURHES of enfting spctl edocaion
 prograss, ‘

'

. 2) WARDESS ACTVTIES for staff and prnts.
1) o fraure thet speclal edcation '

prograns provide wual trentaent 3) MTERIALS SELECTIOACADENLC DEVELOPIENT
| on the sty of ek, ‘, of classroon mtarfals,
N .
\ -

| Coostrats

o 1 Presesca of:
1) Staff reststance to chame,

Lack of:
1) Sufﬂciant budget to pur:hafe new materfals,

2) Hond1scr(|1natury classrm paterfals.e

1 B

Resources.

I ' C CToSB'Refel'ence(B) Students; lmtnacuanal Parsonnal lnstm:tional\

’ Natamla. Otur Himan Rights [ssies,

J

1) halyzs existing special edwcation pregram for sex discrimination,
e Review ass1gamnt of student pracedures,

@ Observe classron aaucational practices:

(] Revle specha savics provided.

@ Dbserie classreon control and disclpline rictces.
* @ Doserve practices follvaed on appearance requiresents for stadents,

@ Ennine career guldance pravided far aployment.

¢ uaine exiting procedures {neluding tasting.

2) Inform al} dnvolved partles of findngs.

3) Frovide sarentss activittes.for suff,
0 Dexnstrite proper procedures And process.

1) Revlev classraon mtarfals used,
@ I parctes of findings.
0 Bscrd blastd materlals, . ,

O Socure sonofased materials, '
O provide Ineservice traintng for staff on how L0 uae biaaed aaterlals If fo

ntibiesed materfals are avaflable,

5) Establion Ronblased entry procedures, Inclughny testing.

Tl




"' ' R | Those individuals whose major involvement
with the educational process comes from
mmwmrnMrmmeMthewmﬁmﬂ‘

institution, o

Ve

. The iSéues trea£ed iﬁ“this'sectionlare,directed to,néop1e both inside and outéide of the,educational system
. who wish to effect change and help in the establishment of sex equity by working with community members. . /F
o In}genera];;the foT]owing.overviewcomments are applicable to any. person or. group involved in-such activity.

"mAmériEahfﬁebplehavg;as;rong1y1ngraingd sense of fair play and équality-:perhaps nore than any other
i x;peopIe,jn.theaworId, .They‘want_to’be]1eve‘that everyone has an equa]tchante,'equa]‘opportunities.x It is
*-on]y'in;1ooking;at_the.wqys;1n which/thisvcan be,achieved that differences‘ari;e. | | o

j]';j_The?chmﬁnity,carrie@;enormouspotentia] for-effecting change. The major.forces both for and against -
| ?,;1mplQmentipg[sex*equityyjn;¢h9;schools‘come-fromthe comunity, Whether working with people who want change
m¢mwmmmpmmpmmew@mm¢mwtmedmkMﬂahwﬂdywm;memmmb)wamgmcmWeme
communi ;Shbuld;stafxg;ogwonk:f‘om?thefplace those ‘people. are, to 100k at things from their perspective.
d: 14sten- to- people-and hear- them, and should stress. points of agreement as efforts t0

nt not t0-assune, that @ person, - groupof-peopte-are-oing-to-be-opposed 0 SER equity. .
“uTikely pegple prove to be advocaes! Even when peple are ot advocates for sex equigy, =
is said-and ‘know why the change-agent s adiocating sex. equity, they can.usually app eclate

?ﬂythm@nmﬁmpmmumgjmsm@@aatM;hthg;mu,,-

i working ith comnt

quty; chitge agnts shoud b
i ot & Tatter.of challengindth val i

hethe theféducatjon'thEy“WOu1d¥}i£3'3  ';;?‘*’




. 3
B . o .
y.awmwhutomemﬂdmdﬂm1”&WksmﬁrmﬂwmwﬂlﬂmﬁnmemwmﬂPmNethon
j;pJ.Jthegstatistical.facts on the 11kelihood of their caughters working to support thenselves for 25-45 years
'wmummmmﬁmmmuanmmmmmmnmmmmmmmmmnmmm

' hey need to-know and hear that -

. Laccompjjshmentgof‘houSework,,andthe.tasks;associated with parenting, T

jtheréjjﬁ*ﬁbihingwwrong,withholding'their,traditional;be11efsvand'val
ﬁoptiohs;¢f¢the1y_ch11dren:efhat~there1s‘noth1ng wrong, for instance, with & woman choosing the: traditional .
éﬁb]@gbffﬂifeﬁand_mdther.so;long'aS'shefdoes have other options and 50 long as it 13 a free, and not,a pre-

,COhd1tiohEd§jChoice.f"fi e | ' ;
- ,[}'_'-Ho'r"kinf-'withil'comnunit' advocates. for sex equity: When working with comunity people who are active advo-
;y'_",cates‘for}sgx*equ,ty;qoneashou.dgpoint qut the most effective ways to chamne] energies in order 0 make

wmmmwmumqmm@mmwamumwmmmmmummmmmm B

Mvocates need to know what the laws are, what facts are inportant to get, how to 90 aboit getting. then and
;mnmmnwmmmmnmmmmmmmmmmmmMWmemmmnmmmm
_3v,]y;<peoplég;heyghgvegto1deal,with;dnd where the Tines of responsibility and authority are. They often need/to *
" be trained in the _ski;]l.s“;of..-1nterpersona1 comunication and the most effective ways to develop cooperation. -
_*_;im;IhgyﬁngédgtofknowjhpwtohbecgmgnadVOcates,-how‘to'plaw and set realistic and achievable goals and how t0

i ‘,mQﬁitor{andjevaluate.-.Thei als0 need to know-how to use the media, resource materials, and organizations,
~,;aswgllas)theirowncontacfswithin,the network system. (See Chapter-V for a partial Tisting of such
P fl",rESOUI'CéS‘}:‘ .. O :»":" h\__ SR : ! o

Eﬁngé,<espec1ally‘in-cases whére there 15 an unsympathetic o -hostile

t{'-';ffcommﬁﬁity“aHVOcatést&h]épéarhead ¢
.x\.;‘,_.admihistration. Community'aﬁvogates ¢an assist school personne] mater1q11y_

" Working on comttees and advisory groups; o |
. Researching furding sources, tochnical assistance sources, and resources;

" Monitoring and-evaluating comp] fance; S |

,wmmwmmmMmm;, | .
A " Dealdng with neutral or hostile conmunity meabers and parents;
-~  144- S 'vﬁﬂﬂuWemmwmﬁm;md - .

o As - Mvocey. |
! o : T U -

" Horking ‘wi-,th.conmun1fy'ln“emrsmffers-a—-sﬁmulating___chadlemgi_ Because they are not, for the nost part,

L b ok

.

5

ues 50 Tong as they do not Tfmit the -

7

in mplementing sex equity by: -

}5..--¥fmambérs#of'the educational establishment, their attitudes,sensé“B?‘What“tan“and*tannot~be¥done;;and ability
‘wtmmmmWMmﬂmmmemmMmW%MMMuMMmNWMw‘,

Q . o o ‘

CERIGCT - e




-~ (CSEE- 11 WORKSH

X

o

Parget Populatlon(S) tomunity advocates for s.ex etwltyl o ]

»

Wiﬂc lﬂﬂlle. 1 lmmym w 1nvo1v1ngm1ndcrs of cmnity orglnimions vo o 4
. mm suwortm w |dvocm| for sax equny

Q-

Recommended
Change Strategies

Suggesied Acton Steps

(el

O T omnlntions o dtviduls

siper o of sax Muity,

1 TEAN BUILDINS by recrutting & ndlnvo]vfg

| mmr. h”nvidinq mocms with Imulcdgr
Tase and sk

i) smmg!wmnmmm of mterhils
’ THSTEE Tn Tplementing sex equity.
§) DIAGNOSIS MO COLLABORAT]VE_ CONSULTATICH to

atcertaln Teve) of complfonce and towork  °
for change.

§) LEGISLATIVE, EXECUTIYE OR JUOICIAL TATERVENTION

“o. 10 TipToment, Gavelop or cnge polTcles or

lm relating to sex equity.

1) 10 ety comatty adwcatis for
i oquity

3

advucates fof ‘ ‘
\ Constraints: »
Fresance of:
) 1) nqmn attitudes on the part of s0me, Segnants
\ _o| ot comully tht Wl cnletg it
o nligiwmmdmml beldafs: ‘
v \ ' 2) ummm mimn:e by aspnered ol (scml

: ) _— policy makers, rmpaper [ |
o .3) To give Support and recopition ta . '

o . ”ropomrs).

- Lack of:

‘1) Tin. Mweatasy il amniutimmbeom-

‘ \ Toaded vith cometing dentnds for attantion,
,l

a2

mm mdlor pmonml o min sdvocates.

Iuney Hmm.

1) ldentifs, 3N u‘"ibh " equi'y' advocates In‘ the cominity.
@ M orsanization st fron Chanber of Comerce,

' ¢ it iy orqanhmons rost Mkely to be sympathetic {vomn's |dvocm groups, civil ad Iegnl

. rights/organlmions.atc.).

. sk to make rpremutldn before the group 0n sex equity in sucation, Take note of advacates who

come forvard mar the progm(s)A

2) builda tnll of these (deotified advacates.

@ et uith avocates fron varlous crganizations, Get from thea nawey of other 1ntemtad peoph ind
qroups. Bufld fm this base, Ut)Tize media o driw ot other inte-ested people.
@ lietify partfeular dnterests and skills of these advcate. -
@ Formlate goals, develop plans and dﬂimte tasks.
3 Trinall advocates, a8 oeded,
) Develop overall training progrm for advocates utﬂlztng thelir o skms as w1 ag those of outsldn

usoﬁm people,
@ Include information on the law, griamm process, mnnorinq w evnumon. |nd comunity advocacy
skills. C
4 Select, adept or develop raterials, as needed.
@ Select or adapt extsting resource mater{als to ald 1n thg el Ilimtlon of sex biss,
@ Review texthooks ind curriculm umhls for cmliluu ith state ln Wake recomendations.
a) Use the teaa to diagnose and prwhla collabordtive consaltation, 4 nemd. !
@ Uti11ze an ongolng core group to train others. ‘ ‘
Use nonlznrlng grovs 1o ascertain the extent of schoo) canpliu'ce uith mle u and sex equity Taws,
o Mper befora schoal bourd to get comi tnent for sex equny. L
@ Wrkalth school mlnistmion. Title 18 officer and other schaol persomnel to galny support ad
comiboent for chuge, ‘ | o
@ Vork with ns'nurcb arganizitlor;s'to assist with training, techp‘.nl“‘.asslmnce. et L

- @ Research and 1den;1fy arns of nenconp] fance. | , .

¢ ok mh smdents to dmmlno thefr neds. B .
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Target Population(sk

Comuntty advecates for ex equity ~ Continued

‘V." > .
2 & . 4 L
aspeﬂﬁc lﬂﬂlle. 1 ldcntlfying lnd involving the Iu«rs nfc worganizations who Mve been ‘ : . ‘ ‘
lctlvn summn w adwum fcr s 8 m Contlnuod ) ¢ '
ected Outeome®) | (hany 'Strate - Suggested Action Steps -
1 ) R ST . - o
' ' ] , : v ) \ 0
' K oy Continued. - ‘ X
‘ . » : ‘ , “ , i ‘ | ' [l o w: . .
‘ . R lfé‘hgislatlve. cutive o, judfcial intervention, if wpropriite. !
' |
; . oo N ) Utilize grimnce process 1fconsultat1tm process des not Tead Lo change. -
. . Fﬂe Officeforuvﬂ Rights mphint if grimm process dqes qnt lead ) change and 1f there )
. §y {5 20 goog ¥l ” the part of School akinistration. . k
' . ' . York with legislatorstudmlop &pproprme sex equity legislmon. @ :
' ! .,w“‘ 7) Congider other uctics i1 order t0 1nvolve Teaders n the sex equity efforts,
c » @ Utilize the media to ralse areness levels, : )
J A = ‘ Develop speakers' bureau to talk to PTAs, parenzi. and groups neatral o not sympathetic
e S
\ @ ¥ork'on cnhtinuind‘ to mbtmte and ncognue advocates by means of feedback. puhllc1ty.
+ ‘invitntim 10 workshops and gonfarences, awards, ete, o
. . ‘ R | l v
o :
i 4 i |
’ : :
_ “ C' “I
, - 1497
. : \ L.
:; N 148 L , . e bt e
‘ o / . ! A ! ’ - "
+ : I
. |
s ! l
1
( ] . , H
Cross Reference(a) | -
. to 4 N, "cl
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1 VORESHERT
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T&l"get Pdpﬂlaﬁon(S): K Comunity Teaders:

‘ ' ' "¢ ' vt
i .

i

|

\ ‘ .

Pro]ected Outeomel)

Recommended
Change Strategies

\ | Suggested Action Steps

o .\ .
},- L .
PR '

S B N |
D L
1) To mte the commity 31n ganare! pore
e of ind sansitive b0 sex wlty

W

% T s, ) .

4

. 2] To weayrage sk ommatty Tdes
Y it an oressed fabarst In sex
sty to ork wthin teir dstrcts,

! »

10 achiee faplementation,

\ a ,
[ 1

1) Todelue dlfictivness of

S - L. -

¢ 1) Toprovide follovip suport

for commnity edmees.

W) MARENESS MTIVITES to prowide a0 tocreesed
bowlede Juse i ore sensized comptty
psbers. =

2] T toprovce, STl i, 1 e
ussfet In splementing gex equlty.

+3) CLLABRATIE COHSUTATIN o fnvlve comuntty

lesders. schoo) pérsoone) and adufnistrators.

1) DIAGOSLS to detersine the estent of school's
compliance with the letter and spirit of Federal
and state mandates.

.Constrain,ts:'

‘

K Presence of'

i

1) Negettve attitades on the part of sone students,
segoents of the comunity, adninistrators and

school‘personnet.

) Traditiona) ciltural velues,

Lack of:

d0 ey : :

2) Time. ‘

"3) Interest.

4) Personnel,

-

} 0‘ Vork with loca! schoals o eneoursge the, o utilze pquity materfals and resources wilan)e

1) Increase the awareness leve] of comunity leaders.

: Dbilfze Toc) media, organization bunetlns. etc., to make coennntty aware of the damging effects
' e % .

of discrinination and the Tegal provisions of sex equity\teuse
0 Identtfy local leaders of orgendzettons who are rasponsive to the cause of sex equity.

0 Arrange for presentsttons to be made to local comunity organizatiens ncluding those not traditionally

IS

sympathetic o sex equity fssues. .
[ Nork with those leaders uho express posdtive interests in 1nplenent|ng e equity to forn a cadre of

chenge agents 1n order to win over or neutralize the oppositloo

2 -,Sch?dule and orgnize trstntnq sesslon fur gomunity advocates.

O Inclce the following cooponents o ' e

« Xniwledge of Title IX and state Taws relating 40 sex ity and the poltctes of loca) schools.
Trelntnq on how to monitor ang evalutcc schoal prograns, polfcles and aterhals regerdlog
e N

- Treining tntnto Jersone! tonmntmtoo. dra) ing with negettve attitudes, cooperation and
conf1ict mesoluttion.
- hction planning to 1o'1ude how 1o crnw up 1nd wtittize & plan that works, bov 0 1obby nd
how £ bes an advoc

« The grievance process nd leqal sltermtlves.

. Evaluete the sessions on a pre-post basis to masure growth
/

3) Offar the cm’ndty el Taborative mosultstton services, once the trainlng ls cmleted
[ ] Encoursge oncernes comunity leeders to neet with students, school staff, sehool boerds and «
ednioistretion fn ordér to diseuss sex equity nedss/ probless/solutions. o

‘ Work with the Shave groups to deveTup ongotng walf-evaluation, and mnitordng processes \ .

- {reviewing poltcles. prograns, CUrt (s tim, Lextbosks, H and other materhals, etc.). ‘ \

. Utilize existing resources, ‘.ncludlng {t) 9enerat assistance centers or desegregation assistance ¢ ,

centers. (2) training 1nst1tutes, (3) SEA sex equity departnents; [} HEEAgrsnthoId@rs (5) Ce

woren's and other resour:e organizations and egeoctes and materfalsy and (6) sympathetic peop]e -
! 1

Within the schoot system. - . i 3 . p l

* 1o them,

@ ork with schoo! aduntstration and comunity Title I task force and/o advisory comittee,
4 . _
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. CCSEE BT
Afea‘)f Collcel'll: cmmm‘ ‘ h Tm'get Populaﬁon(S): ‘tonmunity leadars - Cntfed

Speclﬁc Iﬂﬂue. 2 Pmidim; freservice tvlnim cancerning sex euity for comunity ———)

* Projeed Outsone)

o
1" Recommended
Change Strategies

Suggested Action Steps

¢
4

\A

\

Pa »
\
. {;.‘v,“ g
i /
;
/
g} . /’/
¢ - " |
. Constraints /
k //‘ .
/
/
, /
A ’
¢! /
$ |
:\ . :
luw
\
L
Resotirces: .

| me'\'" Cross-Reference(s)

ltontinued. .

v

4) Encourage the diagnosis pracess. '
o Utilize comunlty Jeaders to-diagnose the extent of the district’

o Develop or utmze existing, ongoing progren‘of mnl'orirq and evaluation.

"5) Inplenent the grievance pmcess where 1nsumunnble problens are faced and other dvenues

have been euplored
6) Give rmgnition t those o get und shay 1nvolved

5 compHanéle‘vgnh sex equity.

153
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1

ET

AT

 Area of Congern:-_

, Tal'get Popll]aﬁoll(S): Parents, students, sl st

v

concemig tlnir children's activities and uplrations, .

Speuﬁc lﬂﬂlle’ 1, " Overcontng the oppositien af pardnts who possess sex-stereotyped values _

Recommended

| 'P?Bjecud.Outeoni'e(s) Cl\ange Strategles

Suggested Action Steps

1) AMAREMESS ACTIVIFIES to increase kmledge.

4 N

' lf To help Qai‘en'fs {ncrease thlr .P'm" purents '"d sc‘hool persomelsex

autreness of the 1iatting effects “‘1“"’ advocates.

2)' CONSULTATION to maintain open Coemuication

o

of distriaination.

and seek fnput From parents.

3) TRAINING/TECKAICAL ASSISTAKCE to provide 2

parenteinterest or planned fn-service progeen

" o S order to clartfy provisions of the 1ax.

sensitivity and understanding of differeces

{1 2). erese ewmms i sttty

‘ o of schoo! staff and adocates for sex COllStl'ailltB:

lnquity to traditional culturt] vﬂues
R pmnts 1,
1 o | e of:
n ‘ "!) Traditional/enttural values, )

s

\ 2) Reststance o chnge,

files.

o . | e ‘
" L] 1o sttt b e prnts a8 drocats | 1) Xoolédge/nformation base parenss.

e o oty or, 1, 18 0t g
vt pess_ﬂgiu. to neutralize hir opeosttim.

2) Tratned, enthustastic advacates vho have 8

" foren for presentations. |

) -Ma/so:Momic pressare for traditiona!

ik E v agiosB‘R_eterePce(S) maemmmm Mtitudes. i the o,

.

{

\

\ [ ] Utmzuesoerce orgunmti 18, people, fnns.A\ and other ndu materfal,

)

1) Elevate awareness through & serles of planned activities

@ Feet with purents hear where they.are coning from, |
1
@ Dissipate misconceptions (of what Title: 1t anl sen equity Toxs are mt).

@ Vork to rafse aareness Tevels by fncreasing knowledge of fadts about:

« The changing econonfe and socia) \factors in the world to

« The actua] 19kelihoed {statistically) of thelr daughters workinq and for how leng.

- The MHkeliood of divarce {statistically) and netesgity for supporting & family.

« The average pay of wonen conpared with men and the n runge of Jobs open to then
because of lack of training. ‘

« The Mmiting effect of confoming to teaditional stareotyped roles.

- The {aportance of pemitting boys and men to express, feelings and m:uring and suppartive

behavior.,
« The fact that mny study and career options will be Closed to swdents wio ¢o not take

mth and stence (particularly trae for girls). )
+ The Inportance to girls of physteal education oot at iaties in tem of kupimphysicmy

fit, self-discipline: being able 0 vork on b team; Geveloning ?eedershipqu tes,

persistence, et
« The Haiting effects an & boy's opMons 1f e becomes| the ale ﬂnancm support of 3 mny.

Jspecially at an aarly sge.
» The dctual injustice that 1s done to both sexes by t \hﬂm thea tn be half paple fna, wrld

yhere they ld 1 need 211 thelr survizad skms
@ be tacthl, [:o not meke participants fec!, thnt thelr w\:f Jife s being attacked:

0 Work with schoot, s'tm and 5o equity advecates to ‘Ingrease thefr knowledge, nareness and

iens!tivity to traditionalfeutura) volues of parents,
Al . i‘
2) hily positive consultemn "ials Y anevme ansiety and to obtain suppart.

@ Try to bring ints the gpen pareMs‘ 'urs thaut change for tﬁelr chiddren end deal’ At 1t positively

| Tryto ldeany poss {ble oppusition betore 18 arises
of intensity Is critfeal. E\ploy apropriate hmr to relfeve uneast . is and/e* tension,

s0 that it can be dualt with befors ts level

@ Cnlist the b lp 1] support of peop\t whom the wm'.s respect and adaire.

@ sk for pnrents suyqestiom. Gfve pnsldve faedback and recognition to suggestions that have merit,

] u-corparate parents ‘Mo the declsions Jal'mg process, 1f feasfole.
Q Enist suppm of student admms far sex equw
@Iyt enlist suppar‘ of parénts o= Sdocetes for sex equity. if rorsible, or at lmi y comnitment
frcm them not' to cppese activities o progrns. -
3) Estublish ? tralning/technml assistun:e sehewle for varlous prople.
0 Provu!’ o on tm on, mtsidn rmurces t prov!de specm {nterest prograns for pmnts on the
1mpnrtmce of sex equlty m mndfscr!mnation ad b clandfy the provisions of e eqrty lm

¢ Alwaperiod for parent/preicnter ‘ntermlon at tach trainiag sm‘oa oo

@ Advertise sthedule of meebiigs and ugems to be followsd h'wgraut the cmnity tu
particlpation Pake: ﬂyerslms :elems cmhy 50 25 t0 nttrlct the mncitrmts.

L
t
r

o
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K

. Target Population(s)

Mineriiy Groups, Sctoo! Fersonnel , ! un-iiiriori‘(y {omnin ty

Groups Stuient;

Recommended
‘Change Str_ategies-

Suggested Action Steps

.

1) To aiiene a0 uremnninq o
difierin’ cuituni nius. S

2 Ig uubiisiu wrking reiuimiiip
‘ bmnn difiering sthnic gmups i
wtr codat"eex__i_iil“snii’eetiwiy.

’ '3)' To gatn suppure, ieEepunce. nd
advocates for sex aquity from iiie '

minorjty eonmnity

15

w

1) AMREHES ACTVTIES to bringahout nersanéng
of differtng cul turei values and :omnaiity

of wlis.

2} COLLABORATIVE CONSULTATIN to brieg fn nimrity
consultants and syopathatic ninoriey cmnity
pesbers and sux ity hdvocatas te dmiop b
nrliing pien. — '

3) TRAINING/ARMENESS to combat the necative effects

of racism and sextsg. .
, ' Y R
[n

[ Constraint:

imenee ot

1) Conflfcting cultuna] ‘veiues.
i) Cultural myths. '

3) Suplcon ef "hite" I&i?&!g '
0 Prejuice,

Lack of: «
1) hareness, .

2} Trist between 811 pesbers of thé cmnity
[

¥

ROBOIII'CGS. Civi1 Rights Mgest, Spring 1574, Sexisn and iiacim-Feninist Persgctives. Agiane

Estudios Foseniles de 1a

o ‘ Rasr{can Woren, Tosen's Studles ngm. Berkeieylisn..
: ‘ thiam. Asinn Jonen, UCLA, The Black omin, iiemn. Tont Tade Bambart, o

Pr—%- Cross-Reference B)s et s o e,
P G et e

n

1) Encourage the noneminority advocates to d‘eveiup an awareness of differing cultural values.

@ Raise ovn awareness level and sensitivlty to ethnic and cultural differences by reading, cbserving,

beconing {nvolved, ’

@ Gather backgroupd data on simiarities and differences between racisn and sexism

.Teikteminurity friends and r5)1eagues, L ,
. - ’ i

2) Develop a collsbarative censuitaiiun network and action plan,
0 Conuct penbers of ethnic minorities that you know are swpethetic to sex equity and so}eit thetr
* help and edvice : Co : o
¢ Utilize con;uitents ind resources sucn 4 general s istance centers, desegnegatinn assistance centersfl

schools' humen relations and multicutural departments, SEks, minority organizations, etc.
@ Bring together advocates for sex equity from as many ethnic groups 8 possiuoﬂ?iete coman goals

and establish an angoing task force,

"3} Conduct trainingiewerenesseessiuns for nenbers of the cominity.
@ sk ninority nesbers o your task furce to contact thefr urgenimiuns. arrange to glve e presentation

on sex dulty te these urganiutiens. UtiTize suecessful ninority wonen in non-tuditienai Jobs to
C ‘ 4

"spetk png serve 25 role nodels, ‘
) raw pmiieis between negative effects of racisn nnd senfsn, such as (1) Vinited Job cpportunities,

i Tow wages, use of wonen and minurities L] surpius Taber pool; (2) past history of lega! fnjustion

nat being able to vate, om pruperty. (3 ack of representation fn the decison-naking pracesses of

the natiun. T o
. Shon how the'goals of sex equity and hunan equity are reieied R their prwiems
i Assess caman goals and common dreas ef dyreement, : . - .
(] inciude plans to conbat racisn as weii 18 sexls fn schoois. &9,y Bnsure that meterieis developed
 forssex equlty take race tate accuunt 1:)
@ Show hov the pover Structilre can draw on dfvisiveness betueen women and ninurities. 2.0 in
afflmative actien. where “othar group” fs used as a reason for.not hiring

N B ot put down ihose tradiiions wich are important to minority menbers, even wnen they nay be i

+ conflict alth geais Cententrete on aress of agreement i

[ ] iihen taTking with or about afhorities, renenber that half of them are wonen dnd subject to double

" dlserinfnation, : : .
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Hingrity Groups; Sctoo! Personnel; tian-Minorit tmh\ly

| Area of Concemn: _onn

| Target Population(s): Groups; Students -Cantinuéd

v' [}
SpeClﬁc lBSlle: 4, Dealing with the conflicting cultursl values of varfous wino

rity groups - Contimued.

Suggested Action Steps

) Continued.
@ Stress thit no person §s 1{berated unle
how Title IX and sex ety Taus an be used 1o help achieve this.

@ Prior.dze those sea equity Jaws which will have aost positive effects for minority nembers, &.g.s

4 -
access to vacationa! pducation courses leading to skilled trades. -

@ Corblne plans for elinination of sexisn and ricisn.

@ Consider instituting & humn rights advisery comittee to peke recomndations on poicies and

practices relating to diserinination. .

@ Provide in-service training for parents end Scheo! +fe counct) members in heavily multisethnic

aress, using above criterls,

'umnmtum trust level.

4) Use other means to comunicate the grawing
dimners, fairs, art and muste

O lesign multicultural approaches for ongoing schoal funct fons,
‘ ‘ prese.ntatinns,‘ and sex ity workshops.

§ Highlight contrlﬁupions of minority wonen,

! (se the medla to put fetze successes. ‘

[

- .
- , N

Recommended
Change Strategies
T~ 1
Constraints: -

‘Possble Crose-Reference(): |
RIC 0t o o

oo
)

cs <he or he has the appartuntty to nake free chofces, Show

]
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DET

*

[ien of Cnee:

(maim

Target Populatlon(s)

dobinfun tormar ity rerters

2l T { o
‘ Spﬂﬁlﬁﬁlﬂﬂ“&: 5. Dealing with oppasition fe ser oqufty-because of veliglous confHictss

]

\
\

Recommei\ded .
(Change Strategies

Proiected 0""ome(s)

Suggested Action Steps

i »

¢

1) HESOACE LU t fnitypople, cromizttns

I astabsh constroctive comenfation * or resturces 10 asshets

"‘

betwetn sex Uity yiiocatat 100 Easbers .
C : 2) COLLABGRATLVE CONSULTATION to {rvolve representts )
of ral{glous organtzations, :
‘ ‘ tives from school and church, sex ety advoqars,
" ] ’ Iu. . ,\ . )
0 \

' IR | ) s ATIUTIE to st mshers of te
4 \
4 !) To relse m’]“ﬂ of amreness | cmm"y to the dmg]ng tects of
. 0
‘ ugon:orning problems of sx 'discrinination

'

tHscrintmation, L
4) LEGISLATIVE INTERVENTLON 1 fmplesent 4 aulty.

3

3

e i OO

1) Toprmoted ositive attitude towrd )

H .
! ‘ v
Lo

(180T

L

" s ity here possble, or

a neatral gosition,

Fn:ﬁi;ci o
1 1) tnflict ith i s,

|t Tttt s

7) Rasistance to chunge. '

1) Fotantial-sotiond] eplostrenesy invesling with

.
.

) Tout{liae legal pesources 0 {nplesent |

o el 1o o et "enficing fologles,

. - it n ’ : ! [N

rand(zed, “8) Msunderstanding of Taw,

: . ! o .
A Lick of:
. v ¢ 1) nowledgefinfomation base, .

K Lt . » D . . [
¥ S , o| ) S equlty a5 & rellgtous prioetty.
‘1: . ’1 N \ ' ’
L 160 o '

{

| Resourees:

3
v

"

‘EKC

uqﬂble Cross'REference(B) PositivelNegative Attitudes; A1 the- People. y

Aty s Dinhbe Tetsat

1) Oevelop resaurce 1inks fn order to establfsh metlngful resource etvars,

\
gl natworking resturces to locate people’of the sane relgfon o are symoathetle to the preblens

of sax multy.

o Mk for thelr help.
oM contact for nanes of ouur symthetic pegple (or Muml people) tn order " Icrenst the

.'"

4 .
0

netwerk cmcw )
¢ fid out who church mrs respict and T1sten to, IF there are toy advacates for sex equlty. by
to palist their help for fu!un actimm

v 2) Use productive and col Taborative cunsultatlnn technigaes,

' Mk s,wemetic wbers to meet mn represenmlves from sehel, consulums in s equlty. md

i
r-spetud commn{ty advocms for sex sy, \

. Bork togtther to plan best appmch !o churth Mers.

b sk contact(s) o schedule meating dm and to ‘lohb) {nfluential congregmun pen)ers suhtly bt
alfectively bafore neating 18 congicted.

‘ Mnt{cipate problen ares of opposition q«fmmsnd wih pnpmd with msnrs.

\ .

. Ao for " speciﬂc comitnents which are mchnble.

¢ Look at differences, ra ind parcafved,

¢ Cocenthate on comon areas of iressen.

. mvide supdport. diruction and resturces for keg peple, "

, @ Fecopfae and prafse osttive suggestlons,
@ B lokbey, Establish itertives, o :

' '3) Emtuhlgher Tl of ETeSS, *

arify thn'#rovisions of the law and dissipate any mtscun:epuuns

"

1se !he Ievel of axdrencss of the danaging effects ur d\scrlmina!lun

0
)
@ Stress thit they re oty 1eaders who care and, 85 sucn. should care about all people

16}

" g Findout here dhey stand on civn rlgm 158ues = {F positive. draw pard1lels,

0 Polnt out that fEhg ¢ important ror'mlr thildren to he able ta choose uDDOrtunitles as it i
for their Forebears 1o have Treadon of relfgios thoie, ' ' '

4} Constder !he use of lgg1slat1Je {nterventfon,

o !f the arag of differente are 100 qrea' and arreerert cineet ‘w raagres g o e v i1 R dabe

.
|-

\
|

3 neutral stand. Tooh gt tre ngad alternitives,
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nd the sepsration of church and state, Indlcate that,
¥
tonal {nstitations must be n

“§ Polnt out the atua) provisions of the I
! unless OCR establishes other court precedents, pullc!es of educa

compllance Mith redena] laws, Wiile pol!cies of relfglous sects are the prenggitive,of thelr

wernlng powers unles‘s they recelve Federal nones,

¢ (31422 the grievance procgs Where neCEsary. 1
@ Lf the scheol adnindstratfon and staff it “‘penbers of the sane rel!qlous ammtlon. wk for’

us;!stance from the State Educat{on Mency or sex equity resource argantzations i dealing with

problems, .
© Il else mls\. £110. complaint with Officefuruvll Mghts' but continve tb try tnniinuln

I

open conpunfcatlon and mt be polarized {nto two hostite camps, '

15en complaint process In the sppend(k,

.
]

Tar get Pppulation(s): l.lellgllous colmunity penbers
Shgg'pqted‘Actionu Stepsﬂ~ o
.q | Q) {onthaued. . ' ‘

r'\




Bi WORKS BET-
IR Target Populatwn(s) Gy s

[
\

cD
2
o o

=

cmne‘« 6 llnrllng with comaty youh omnlutions (spor@ “sarvice, religlous groues) o . c
e f ' '

' . .
e . " attatn s eqwubloopportmitm _ . . . . ' ) ,

AT Recommended !
A Ly 1 { ' . . ‘
I+ . Projected Outcome(s) Change Str tog - Suggested Action Steps
‘ . ange Stra gies ,
, . ' / ki
. . L v N , \
o c 1) MMMREESS KCTOLTIES o provide @ konledge 1) tevelop 8 sophstirated pareness of al] comunity Jouth organizatiens.
. base and u‘sgnsitize youth to the damging B Gather {nfermstror, Find out how much apportunity in uhich reas tre tvailable to girls/beys, )
' ‘. ) f ’ ffects of diserintration. \ : g find ot bk arganizations re fnded, ’
() niumhul o .mmsso L
K w_"“.wm fdantify/develop : y o Detemine, 1F oible, bow ush moey 15 befng spnt " boys /girls prograns.
! ﬂnali affects of sex bm. , '
C ”: L of consultant ““d“'m ' / 0 Check what faciftfes are avaflable to girls/boys. Do the yonth orgentations us schoo factitls
A .. X
L o L 3) TRAINING activittes wprovide‘skms. technques f or equiptent? 1f so, are the schools providind equa! opportunity to use fec 1ties/equipnent?
| . ) . |
LI B ) nd """'"’Iwm" nplement sex eulty. » ,2) Daveloplcollabontive ¢onsultation bank of Joaa! résourcg pacple, -
| C ) LEISLATIVE INTERVENTICR to nplepent “‘5“"9\\ ' f @ Find ot w0, f orgentaations, are peopla fntrested 1n§ex equity 10 bring thes together.
1" U l ‘%“ and develop new Teglslation. ' g Develp 8 form where sex ity advocates can neet with mesbers o comunity youth organizations.
] Bl
[ B o ‘ . ‘ ot N Utf)ize Toct) mdiatopubllche:beform il meke the comunity avare of the danaging effects of
{ b ' ¢ : : '
B TR : L ' ‘ dscriatmation. ‘ !
1 : ' I
d : ’ . 0 Use the forun to share 1n1’omtion on sex equity, ﬁscrimimtlnn, and the Taws’ regarding eqnthy
To Jowolve crmmn! 1n helping : " o
! i) WMJ poth ey ’ [ . . of opportuntty. Include related stm apd Federa] 1aws In the presentation{s).
b toiqlmtuxlquﬂg. : llﬂtl'&llltﬂ! ‘

' _ A . . U | Share {nformation o equath of oppurtunlty fn Tocal ared with a1l people. Use ‘media, §f posslhle.
L oy . . . )
v . , ' " o ..‘ . \ 0 ik for the sssietance of munlty youth 'In spearheading change.

] . S sence oft \
(A GO - - } ~3) Provide training for the bank of consumnts/youth advocates, 1 nented.
1) Traditional cultural et tudes. ¥
' ¢ . . 0 Tradn a core of fnterested youny people and Teaders to assist n {rplenenting sex equityl Include
2) Cometition for rasourees (aspectully sports). ,
0° ' the provistons of the Taw, dealing with negative attitudes and hestile people, and what resources
] \ 3] Negtive attitodes/apithy on the part of soe-
R th ’ are aveflable to e,
. - . .parents/youth.
L Ki pa' g ¢ [rclude apecitic ways 1n which youth can help.(Gould boys' athlmc temms 1ncurpome 91r|s o
e , Lack of: '
‘ ' . : . help girls set up their own? Mould glrls® 4-H Yeader welcone orlavite boys to her class? ete. )
P 3 Toepiner faprove the Tevel of suppart - 1)° Tim/acney/personnel. '
. [} sk youth for fnput on how best o fnplement sex equity: poll other youths on what their needs ere, etc.
nnd mwﬂm by comnity ot 2) Mareness/koovledge. - ‘
PR . - 0 Make commnity youth and Jeaders aware of what resburces are pvallable to then; where they can get
o M ! fvrm 0] lssuu. 3) Sex aquity as apriority for dlred ‘ '
4 S mmm « ” , ) s materia] resourcas, cansultints and technical agsistance. .
LS : overloaded organizitions. 1 6 i
| 16 4, : : ‘ 4) Consider the use of legislative {ntervention, as approprinte.
" ! oL '
1 S . ’i . ‘ . 0 UtiHze Tisie 1% and applicable state and Federal Taws to fnplement sex equity.
. i o ; , ‘ 0 Check whether the school facility permits clearly explaln that organizations must be {n complfance ,
| Resources: - ;. . \ Vi Tie I, o
v -’ . i ' ) nE : |
! , ' a < ' g Check whether argeafzstions receive dny state or Federa] funding {4+H, Futur + Farners, etc. ) which
. ‘ ' ' vauld require tha 1. v not disceininate on account of sex.
¢ . : ‘ !
1) b ‘ : , \ N Cansider working % 1p Tegistation that would pronibit chard2able organizatfons such a5 the
k ' o S Inited Way from s . disproportionate anounts of funding for by o and girls* organtaations.
: Pmﬂ‘lp Cross_Reference(s): . Y ¢ P unding for boys' and girls* organizations
:, ‘ ! ; §) Give recognition to comunity youth leacers by providing publicity, opportunities to attend conforences,
’ L _ . ‘ . s, et e
: L e . Py
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CCSEE I WORKS

i
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n 'iAl'éeot'Coneern?  ‘ o

Target Population(s)

Tsolated comunity groups

speﬂﬁc Issue. 7, (htaining the sipport of reletively isohud eomnlty groups uho e not

wivocates for sex equity.

i

Recommended

E Pnoiwwd Outeome(s) Change Strategies

 Suggested Action Steps

1) .RESWREEILINUGE 10 bring together comunlty

1 Tolocate and fdentity comnlty rescurces who could assist,

grows .1:" 1s0lated aress.,
MREMESS to Incraase knowledge of polmcol and

[
socloecenooic base of the geogrophic iy ond to
provide ectivltles so sensitize and ralse

inowledge and avreness Tevels'of s emity.

3

COLLABORATLYE CONSULTATION to allow for gpen
communication and to utidlze Yocal experts to

l$$1llt.

growps, comunity resurce pedple and outside

) To raise nareness Jevels {n the

& cormunity and In comunity grouRs. C(mstl' ai.nts: ;

Ya

Prasence of:

1) Conservatisn and reststance to change on the

prt of rural comunlties.
2} Cultural and redigious nores.

3) Hogloivo attitudes on the part oF groups/

3) To chtaln the ssppsrt and acceptance
} fndividuals,

" of these :mm'gmps."“
" - 4) Reslstance to outslders,

\ 5) Geographical probless,

1) Use existlng resources to bulld/sustain sex equlty advocates.

y Utflize existing supportive nebworks to Tocate docal connections
t 0 14t of crgenizations from the Charber of Comerce or the local nevspap

o
1n the comunity or Yocal news correspondent(s) to advise hich grmps are 1o

er, Use antact person(s)
t influential,

o bt Jocal supportlve people to advise which people within groups are post symathetic {or Teast hostile).

wic are the adsired and respected comunity leaders, Se

! /

@ Find out who Toca! comunity people listen to,

1f they are supportive. ‘Seq 11 thay are wi1Ving %0 help.

9 Check whether state or natienal branches ‘of Tocal organaatiods are advocates for sex equity and, §f 30,

vhether one of their spelkors WiTT address Toeal growp(s).
support from 2. state legisheor. if posslble. eod e wnenm locat

N

¢ fing an ntroductory Tetter of
soldtictans will Iulp. or at least not oppose, the plamed activities. oo

0 theck with Jocal newspaper to see 1f they will prlnt an article or series of ertmes on sex equity. If 0,

white and subait & article, strossing loul area needs lnd the posltive benefits to be derived by both

sexes once sex discrintnation ls olininated,

@ Mok comurity orginiiticn Resbers {0 program o pnsenution on st oquley fn the schec.is, and o tlfae

-the sorvices of recopnued Toca sex equity advocatas. R
2) Elesate the aareness Jovel of 1solated groups throogh 1 varmy of pethods.

b the necessary honework. Find out ) ro:h ] pomblo about the comunty, vead back fssues of popers. ot

pomir.s espoohlly Vlgetevis school polfcy makers,

L sansitive to Tocal
PTAs. coffee Klatches, etc. If wt, try to gét

[ R tine perwits, sel wp peatings with'commnity groips,
the mast {nfioentia) groups Involved.

ok vere people norsaily convene bnd get fnvolved fn thair priorities, then chaomel then toward sex

‘equity Issues,
9 B lov sy, Tlx to people from their vmpoint
base of it dlscrininotion s and fts ingHications for thelr children, th

@ Increase their knowledpe
provislons f the Taws relating to sex equity, and how they can help Tnglinent clunoe.

LAY obtain some positive statement of support \or comitment from orgoniuMons ondlor indlvidusls

. If there (s sumcient support and fntarest, vork ulth those who oro Rost spnpothmc to plan ongeing

e:tivities tomd o||n1netlno eudls, . 0

\

3) Offar to serve the 1oco| serools/colleges 1n-2 consultation ond/or colhborstlve ' consultaton mamner,

'y Detarmine the ment of cooperation n Toeal schoolsL o

\

Y




T

Wv.ﬂ;_'.n.”"‘-,ccsme I VORESHET

Al’ea 0[ Cﬂncem' - Wm i o Target Populatmn(g)o salated cormity yrug, - Contiued

Speﬂﬁc 139110. 1. Gotaintng the supaort of relatively {solated comunity groups uha are oot \ o

' ndmus of ix oty - Contind.

A . .
¢ .
v g ]
- '

- Projected Outcome(s) Cl?a;cgglgt::t‘l?ies ~ Suggest:d A.c&ion Steps

L

' : o 3 imtinued,

‘ . - @ Utiifze resource people, naterlals and orgentzations sach 45 traintng Institutes, generd] ssistance

centers, deseqregation assistance centers, and consultarts to work with schools and Tocal supgarters

n sufficlent depth 5o that they gan organize thefr ovn ongoing lacal network,

- : | @ Glve suppart and recognition to advocates.

.—wj; ‘ "
. ‘. . ) ) ] . ’;Jf
L_,,,x-; \ (] ‘i |
) ‘ . . k
N |

\
L - - ‘
| Congtraints:
1
n‘
W

w 16y

Resourcest -~~~ - | | .
P‘[KCCross Reference(s):‘ oy -
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CMMITY

Schoal adninistrators and commni ty merbers

Target Population(s)

it

‘Recommended
Change Strategles

Suggestd Actin Step

, ‘ 7
‘\“.\ | o - ‘ v l] AHARENESSACTIVITIEStouketheschooI
adwinistration aware of the contributions of
1) To rafse the Tevel oflauareness 8 to " commity mbers.
the inportance of the‘ comunity nenbers
) il EOLLAWTIVE CNSULTATIMtoancounge schoo!
3 chinge agents. e

! adalnistrators to work with comunity mabers to
+ duterwing the bast methods of {aplesenting

sex equity.
3) DIMNISIS to work with & comunity advisory group
to determine problen aress and areas of mne

compl fance,

Constraints

f .
' f 2) To recoppize the role of comuntty !

S @ Stress the {oportanc

wabirs 18 chinge agents for sex equity.’
ll) Sone comunity nesbars are oppased 10 seA aquity.

/ 2] Some school persomne] have negative attitudes. .«

3 Sone adainistrators show an unil1¥ingness to' ‘

delegate authority outside of sthool, S
. ¢ 4) Sex equity nay be o lov prierity in the school
) To ecnurage te schal adniniseration dstriet. ‘
1o utilize the skiTls nd taints of
cmnit'y pesbirs in-immting !
Cwowity. :
Resources:
. P e
| ;

Ef.PNBlb]e CTM'Refemnce(ﬂ).— mmn/nmme it WY ot bt

amt 1ssun.

L]

' aareness eve) fn comunity pembers and schoa! adainistrators regarding sex aquity needs,

| 1) Create or elevate 2
!
e of :oopmtlon between the s:hnul and the comunity.

ways in which :omwnity menbers assist schools, such as servlng on school boards,

0 Point out the Ry
volunteer teaching atdes, PTAs, class parents, hooster gmups. and schoo! site councn mi:ers. 3 wll

% being parents of :hﬂdren in the school {in most cases). . /

@ lote that the fmpetus for dwehping sex equity legislation' cane primrﬂy fron comunity merbers natfonedde,

4 Podnt out the tmportance of comunity pegbers work{ng hmon!wsly with the schools rether than opposing

them (e.g., working to deielop an effective grievance puily father than {11ng 2 coaplaint with &R).

2) Show ways in »Mth comyni ty pesbéfs o, elp overturdersd: school personnel in ingleanting sex Uity

@ Suggest the foraing of a TitTe IX advisery com{ttee to give input and rake regomendations on natters
relating to sex equit}. L. }
L spathetic conmnty mesbers auaflable for use {n order to raise the pareness Tewels of hostile

or neutre) comunity pesbrs. ) ’

g Lse traned comniy esers o take the pressure off schaol personne] by a1owing thes %0 spurbesd

the chunge reasures.
P

O ety davelop possible and a1 ow commintty

finding sources and locate resource ngenc'les and materdals,

< menber to assist.

3) Uti}ize comunity seabers b help develop needs assessnenty mnitor snd evaluatd sex equity prograns and

- plictes. .

- | ¢ Siw recagnition to :munity mbers fnvolved.
@ Tustish eusples of successtul, service 1t the regit or school pubchtinns .
@ Provide recognition deards. ‘ Cg

g trag u Mitele!
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Those persons ineducation who assist in the active promo-| - |
tion of.the personal growth of students. In its broadest
context, counseling is viewed as a vital-and important
aspect o student personnel work. Typically the counselor
vuﬁHmswwthwk@e&thmnMWhmmtmdu;
instrunental in expanding the mission of education at all
Tevels to include the physical, enotional, and social, as
well as the intellectual grouth of students. '

-

o ‘This section cohsiders‘ch&hge,strategies and action steps which relate to the basié issues Of sex equity°
| fmmmmwmmmmmmek - | L

Readers, should remenber that” counseling cuts across @ wide variety of people and interfaces with such
target popuTations as elementary, secondary, and postsecondary students, career education, vocational
education,*student?rjghts,Aadministration, schoo] boards, instructional personnel, and community menbers.
~ Some of the particular categories of concern addressed in this section include examining standardized
“tests for evidence of sex bias; déaling with colleagues who pronulgate stereotyped career choices for
students;'helping,the counselors; accept the importance of their fgle as change- agents; and encouraging
~ students.to enrol T in non-traditional classes, T o
3 1" ;’;,Ihe,recommended change strategies Jisted in this section were chosen because. they- advocate the functions
T ﬁmMMlmstdeﬂwmm.AM@VWWWOfmﬁMrwwmﬁammmwﬂww%%wdmﬁm
steps, as well as detailed exanples of prograns rélated 0 equity which are now being implemented across

’.mmmwmm@wummmmemwmﬁmMMMHmmHMMMW’

' '

2



(CSEE- 11 WORES

h |
<<

. T&l’gﬂt PGDulaﬁon(B): flenentary, Postsecopdur; - K

* Projected Outeome's)

Rs commended
Chapge Strategies

Suggested Action Steps

K

1) To assist comsalors t operate a8
intarnal change dgents in their o
e, o

————

1] lssist counselors to operate dS
’ axternt] agents® of chlm.
+ The comsetor-wil] affect change
via outside forces: |
- o Public mdia cowrage,
o Profussional organtuations.
o Comnity grouns, ete.

-

1) CONSULTATION and IJlAGMSlS to {dentify unwet
nesds and spnndto1ncungm1:ies betueen

'

the systen Td the goals of sex equity,

2) TECHNICAL ASSISTANCE and TRAINING by providing

{neservice sessions.
[}

3) RESOURCE LINKAEE to acqu(r"g relevant equlty

rescurces {print, nonprint, busen).

4) TEM BUILOING. -

Constraints:

Prasence of: ' .

1) Possibly blased perceptif%s on the part of
the counselor. ’

2) Ao fnage of the counseling role that may be
contrary to tbe change agent role.

Lack,of:
1) Pover, ‘ '!'-‘". -
2) Resources mcessnry w pffect change {the
systeﬂlis often statie).
- p e

.

RCSOIIICBS. e Pamnml md Gutdance Journals Febnury 1978, Consultatfen 1 and Harch 1978.

___’___-—————'

o melution 1, Vstad n CHper -

b

1) Energize the systen to chnge,
o Deternine sex1st areas and pqssible alternatives for uklng thm cowliunt

2) Rssist the systen in problun-solvmg te:hniques ' . !
o Show tm client how to recognize and define equity needs.

o Dennstrate bow to dlagnose problees and set obje;givg;. .
N Dmnstrate how 1o acquire relevant resources, '

o Denonstrate bow to select and create solutions,
o Denonstrate how t0 mlua}e solutions %o determine 1 they are eeting equity needs.

3 Acquire relevant resturces. i
the medfa, 1ibrarians, etc., in the gstablishment:
v

~ )
s

o Nork with teachers, currieulun directors,
n\; 3 sex equity resource bank,
o Develop, publish and dissestnate sex equity mterdals.

4) “Mssist In the devdlapment of an ongoing equity network.
o feep 1eaders of varfous human Service professiont groups infqmed of progress.
¢ lielp professional organizations make pubtic their cotnitoent to equity projects.
o Obtain counselors' active {nvolvenert in local, state, amd nat]onn orgnnumons.eg.

b Mnerfcn Psychologicnl Bssoctation (AR, Meriun Personnel and Guidance Association (hPGA).

T dathomd Eucation Assoctation (N6A).

. , I3 . ,
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. Target Populatuon(s)' s

iocetionei tounsei/s Elementary. Secondary and

e,

ior etuoents. '

2. Deeiing with coileeguesviropromlgete stereotyped career cioices ,

| 4 b

|
t . .,
.

a

| Recommended
Change Stretegree

1) to sensitize coileeeues reoeniino
st | stereotmvi ettitudes o
' ioeheviors. t H.'

" 2). To develop short- g Torgerange
gl fo the ovrall fplemenatin

i o of sen ety o

~3) To showase i positive sffects of
woityefforts, ‘

4) Toasstat comstlors to becoee .

- ore of the e 5 bs.

§) To rafsa students' dmrensss of
" o peite affcts of rigd
]

sererole etemtyping. '

| ) EESS CTHITIES feooratd 1t
AARERES NTHIEES ot ,

.

seminars ‘for a1 counselors, teachers,
depurinent chafrpersons, oemrlvocetionel _
. eduettors, n support-parsonne] .

=

2) TRAIALNG demtrars,

nmmﬂmmmmmw
wwwmmmmmn
' innbents in preeenteri. '

vConetroints: R

lackof:

1) Comitnent a0d creativity,

2) Adwintsttive susport for equity.

9) Strong oevergyig board +- * -forge complfance,

§) Resources {printy nc: 4 hunan)

) £ooparation between cour:
acidenic departnents of schoote. )

' a

3 and various

*
H

Resonrces' rojeet Fwareness iiTreining Progean developed by Feninists iior‘nwest and Thee

’ eiso iisteti in Chepter N

Moiogy of & Difference Jsted fn Chapter ¥, Selected nonprint naterfals

b

B CroseReterence(s)

P Y

iiocetionel Education; Instructiona) Staff,

Cop

"“n | V“; . .
(BRI ;
T -t v .
R . ;

. e {

ii Use Tocal, creative o equity advocates to develop and igéienmt 2 series of vortshops co‘ncernilng '
AR

the effects of sex-roie stereotyping and sentsm fn s¢hoo!
ts,vho rttend the in service workshops.

[

and soclety.

© Arrange for gridiate unfversity credit for eil partfe
[ ] Incorporete rolepteying, osycho drene. role reveysel and veiues cteriiicetion oupinterection 5

to encourage etti‘tudinui and beheviorei change. / ' . "
@ Explore definitionsetnd examples of sexerole stereotyping in cireer counseiing nd eareer education.

@ Constder how and why stereotyping night be offensive v . o

. Eiplore role modeling and how stereotyping end sex-biased attitudes and beheviors myy affect the

\
' o A,

. carer chofces of students..

’

@ Enunerate the current. research concerning sex differences. ‘. . .

[ ) Survey caner fnterest {nventardes for séx blas.

[ ) Survey stydents’ eveluetion of telchers and counselot‘s for affimative behavior,

¢ Eveiuete workshaps 10 deternine 1f goals and cbjectives were echieved.
¢ bive positive ieedbeck end support ior eny positive efforts oede--reeognition, pubiicity. etc

. ®
Yy .

! h
- -

. , ; N
2} Entist the suppart of other externa] consultants in equity, .

' . .Deveiop ) consuiteot‘c'udre of other chlleagues who can assist in tratning of trei'ners for

-

equity. , 0" : . ,
@ Enlfst the comuntty suppurt of a varfety of nodels in none truditionei roles.

|
!
ol
|

4

) Enl{st the support of other externei eonsultents in eouity
' Develop a consultant cerirerof other coiieegues who can assist fn trgining of trafners for

equity. ;
@ fnlist the comunity support of 4 vardety of nodels of non-traditlonal rles,
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Atea of Concemn: s

Target Pﬂplllatlﬂn(ﬂ) Elemehtary. Secondary, Postsacondary cOunselors ) _'__

mtnlstrntlon. Comunity; School Board

Kl

1. . Tow priority.

i speciﬁc ]ssue, . Inﬂmi\galromcitnnt adnfstrator who foels sex :&utty fsa

'

°' - Prqjected Outcome(s)' -r

Recoinmended
Change Strategles

Suggestes { fion Steps

)T jnﬂmc"i aoniristrators to acept thelr
» . uliste esponsby for ek
'qM ‘y. I. [l

7

) To tike lgwmu remdial-steps 0

tlistnate the effects of discrintration
IR multir;g\l sexsblused polictes

,
ind gractlces,

1y

1 :'9) To suggest proctdbm‘tthtchntyhtnd .
school districts and fnsti tutlons ag
" ey tploent e it gt

4 To destgnané tmpleamt & Mberaing
 poer stricture and Toudrshlp Sle
Jfor U school ar {nstitution.

\

ofi ,

1) AESOURCE LINKAGE to nclude a wie varfety

of representatives,

2) TECRNICAL ASSISTAL.. regaring the leg! mandate.

3) CONFROMATICH by f171nq complatnls for '

noncosp' fance.

4) COLLOUP to ensure success.

\

Constraints;

Presarce ol
1) Polftical pressure.
2) Reststance to change,

I 3) Far,

4) counfets of 1dertogs.
5) Traditional patrsarchal systes. \

I.uk of: ‘
1) Fnds. v
2 lmhrstanding the )Itl.
3, Comuntty aareness,

POﬂﬁlble Cl'ﬂﬂﬂ-RBfel'ence(S).‘ \nt1trction.mtaw. umtiva Attitudes. |

AII the Publies..

1) Fonwlatﬂ a coalition of n varlety of emav

-

_aiations £ help sponsor progransi pr'nvtde eredibi ity '

and resuurcss for equity conp fance,

0 Establish an 1d hae cumt<tee of voncerned citizens, parents, teachers, students, comunity representatives. ‘

[} Estabif<h i1nkage with state organtzations that can act on behalf of 311 commun ity schoo) systems within

the staie and with sca) tedfa,

¢ Tdantify the power stwrcas in yoer sct)ool district or fnstitution,

! Al

i Obtaln as ich afoaiion as esstile {n dotunenting sex diserintnation.

@ Petereine b your state departoent 4f education, (raining {nstitute or general assistance cent:r o ad

[

canngt, dy for v,

(] Detem*ue wher yaur Toca) schoo! superintmdent or chief executive officer can act unﬂmrmy to
enforce chtnr,t. .

L (rsistent.) A a thipayer You bave the- r'ght to know wtut your‘scMol taxes are supporttnﬁ.

@ Interrien school offichals, teachers and stutets

9 fw detailed notes S0 Jo0u can ucurat»ly reflect oll vimwmints tmen you write a report.

¢ kvtmsmathetic sthao) board nember, Ruise quesgion of different treateent. Ask 1( board members
2% e of othar instances of discrininatory tmtmtnt or sex Mas,

@ Dotsls copfes of scno] budget and any Equal Emluymt Opportunity (EE0) reports that Hst school personnel

¢ 'loquett 1nformtmn fm superintendent's office or chief executive officer ang mest v1th n knewl ¢dgeable

um-f of Mslher saft, ‘ !

g Vriten nport on your findings. " Be precise and quote your sources, using names whenever possthle.
¢ fe specific recmendatlons for change, ‘
' ()‘

0 Reguest 2 written response.
¢ Publicize you: efforts, Send copies of Jour report to schoul of Ficials, the school board, major newhapers,

t‘w sedla, an: comunty groues. ‘
| :
File & conplatat for noncemp! {ance {f
¢ Encourage 2 citfzen's ndvisory‘ urqani;atton whose gengraphic area chludes the district{s} of

nstitutlon(s) In question, to file 2 cmpla!nt.

U@ Write to the ar. rlate agency the regional HEW office ang/or the state agency for tbuman rights) setting "

forth the ared(s! of ndncompliance ' ';

@ Send coples of complalnt to your representatives fn Cunqrefs, state and Tocal government. nterested

oca) grouss and ‘he press i

there {s ro évidence‘of action o conperatlon 1o chinge sexist practices.

-t
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| Are& 0f Concern; awus

Admmi'ranuu Comynity; School foard

Target Pop“latlon(S) rlmenlnry, Secondary, Postsecondary Counselors

- Contnued

speﬂﬁc Isﬂlle. 3 lnﬂuenc‘ “reatletirant m1n1strmrvmeels sex‘equlty 1s|

Tow priorlty - Cuntinu:d

’

Constraints:

N
[N

.
Resourees: o
|- 180 :
I‘[ E Cross-Reference(s)

] Recommended | . :
Projected Outcome(s) Change Strategies \ Suggested Action Steps
| 3} Continued
v @ Dsed p 05 reluse emlainmg why the complatat was, filed,
@ Send carbon cupies to {nform the enforcenent agency of how many 1ndiv1dunls are aware of the
¢ problen, ‘ .
) - —'~-1‘ " i 8 Designafgllou-up procedure,

0 Hriiu Jetters to the editor of your newspaper.

@ Vrite toyour tlected representatives, \ . . ¢

0 Pres‘s the {ssue at school botrd neetings.

@ Volunteer 2 ;peak to the PThand other group aéetings, .

R 1n touch with the conpl fance of Ficer of 'the federal agency to ensure that your case 15
bedng given attention, . ‘

@ Find out hat the agency focends 10 do about their #indings.

@ ek your support Systen and network nforued of progress,

'
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ORES

1
o>

BT

1al'get Pﬂplﬂﬂti()n(ﬂ): ’ ‘flmnentary.' Secundary, Postsecondary Councelors

nY

Suggested Action Steps

Area of Coneern:  weaie
Isp“ﬁe lsgue' i tatinly amining standandized tests for evfdence of sex bias.
Proected Oute Recommended
ojected Outcome(s) Change Strategies
S . Change Strategies

)1 ¢l fnnate sexlst palictes fn the 1) DIAGHOSIS of all standardized tests or
standardiaed test or nstrusents used. : Instrments usee.
for the appraisal, evaluation or plgcunt
of students. ' o .

. 4 ’ M '

2) o specify procedures for the non- 2) COLLABCRATIVE CONSULTATION fnvolving representatives
dlscrimiratory adwinistration and of interested grows. ’
intarpratation of 1hstru_e_n_t_s_tpat utitize \

" hthurent tasting forms andfor Intempretie o o
mterials for poth sexes. 1) MATERIALS SELECTI ADPTATION to eliminate sexisn
¢ f i u

in counseling, tesks, inventories, apprafsal foms,
3) To spectty the sex composition of ewery - ‘

narm growp for every sale.

Constraints:.

e 4] To provide tachmical rationale and,
{nforsation on use and Intarprataticn of
separate-Sex andjor conbined-Sex SCOTeS. {ack of:

£) Toise sondiferetiated {nsir;mnts o | 1) Motostrattve siport to fplment self-

o ﬁondiscriminaﬂ‘ry ranner. _ assessent of counse}{ng prograns.

7). Guldelines for assesstent of sex bias and sex

faivness in standardized tests, fnventarfes, ete.,

o) Tyttt vend alaretive

sited fnstruments.

non-ui-dﬁ't\
&) Forde fur purehasa of sex falr tests {ucluding
related fntuspretive, tecanical and provotienc]

Y mtatials.
[0

J

0 o : ’ C )
| Resources' Tssues {0 Sex Blas and Sex Feirmess in Career Intarest Neasurenent and e Fa! sess
in Carep Gutdance Histed n Chapter ¥, '

.‘ Possible eroB'B-Refel'eme(ﬂ): Instructiona] ﬁurlgls.

. ) o
1) Review a1l standardized tests, interest {ventordes, appraisal fomsyetc., used {n counseling and fn
asslgning students to programs, COUrses, and activities. ’

. . . 4
¢ Contrast to Anerican Psycholegical Assoctation [APA) Standards for Foucations) and Psychologtcal

Tests (1978) to evaluate for sex fairness. ,

@ Contrast to fqul Eum;:yrrent Opportunity Comssion (EE0C) selection quideiines (1970).

@ Deternine If tochnical materials provided by publ ishers describe how and to what extent the EEOC

quidelines have been met,
0 getermine need for updating criterion grovps, narms, and other relevant dats {e.9., valldity, reltability,

ten response rates), . .
¢ [nwestigate the validity of Interest inventardes for inorlty groups (¢ ferentiated by sex).

¢ Deternine ff interpretve mterlils for test users and respondents (ranals, profiles, Tesflets, ete.}
Y ' . 1

e s falr

@ Deternine {f case studles and exanples presented ‘In Interpretive paterfals represent both sexes wully.

\

2) Inform all 1nvolved partles of findings and Atermtives. ) ' '
(] Provida wrd tten report of findingslrecmndations ko aduinistration. ‘
¢ Nie stggestions/resstions ¥ ofﬁcm goverrance baards for action.

hiolve Tocat, stata, and nations] professtonal grougs.

)
¢ [nforn test publshers of sex blas. ‘

¢ [nform 'parents of findings/recomendations.

4
‘

3) Establish and maintain 3 seiv-evaluatien action group,
@ Stlect and recomend alternitite sex fafr fnstruments, - !
0 Inp\anent ongaing montortmg of materfals process. : ]

! i

r s
FullText Provided by enic JRIICIIRVRRRP Y
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U‘Aréfa of Concern; meux

Targéfpaplﬂation(s): Stetent fotivities; Student Services - Grades Clerentary, Seeandary

| Speﬂﬁc ]ssu ¢ 5, Developtg et crte for b pcst prigss, wvards and

stMIefsMps. student extracurricular ecttvlttes. etc.

\

Recommended

Projced Outeonel) | Change Sratege

Suggésted Action Steps

e .

- ' o[ 1) oests via rstey, survey, and needs
nssesmnt. 1

1) To nodtfy polictes and precttcss

£t do not meet pequirements of ‘ 1
it '
" . n
2) TEMN BUILOTNG AND COLLABCRATIVE CORSULTATION

"tk appropriate himan resources together

1o achiave equity resu'ts.

]

g

2) To fnform 211 parties of revisfons. '

Constrains,

" 2) Munistrators at top etteq‘it ta contrel s mary
" dectsfons a8 possile, B
:t) Piople comate when they need . collaborate.

- &) Miniudzing risk bas 2 vers high value.
§) Tradition.

§) Counselors feel alone in attenpting ¢ change

- ‘ )
3, To ovluate the degree o sucess,
 attafned and/for utntetned 6

revisions of pcltctﬂss oheur,

palicles and procedures.

! R © 1) xtranenus factors that o Heate sroblen solving.f

Resources;

See ncmmettens 1{sted in Chnpter' i,

184‘ o

1 CI'OSS-Refel'ence(B ' stueents; Mtndstration; Vocationa] Education.

1) Extmine crlteria used to v ue.e a1 Job placenent programs, estracurricular activitfes, hunors and

’

twards, ete. .
@ Obtaln a statement of noﬂdtscrlminatton from al1 business and crqanizations participating in prograns,
such us workestudy, | ‘ o
@ FReview a1l awrds and honors and essuctated clubs or activities sponsored by the school.
@ Mok 2y mdiftcat‘ons necessary to ensure that gIr] and boy students are not trealed differently.
@ lotify stucents of the' pality cn mrﬂs and honors. ‘
_ @ Hotify thy yersonnel who work with 9roups bestwing awards and honors of the nondiscrininatory policy. -
,‘ @ Mottty outstde orfanizations or groups uhlch, ay glve aards or honors that the school cannat spansor '_
d¥ards or honors besed on sex, | ‘ /
. @ List and evaluate all extracurrlculer acti\ fties tn which students may-participate,
. Examine copies of policles or requlattons concermng student nerbership in extracurricular activities,

@ Survey students. ativity Jeaders, faculty advisers and uther counselors to deternir: reasons for

mevrhershtp belng single sex or predominately sing' sex tn ony extracurricular activity,

] .
2 Inforn all 1nvolved parties of findings and alternatives to enure the development of nonexist polictes,

’ pmgrams and procecures. . .
) Inftiate 2 series ot ongoing fn- Service or teamebyiding sessfons to enable the parties {nvolved
to deal with sexst ssues that otherwise would have rematned covert.
.‘.Estabtiz afmaintain an angoing Student.personnel /revleu comittee to perfodically pei’use all

polIres, practices, and programs related 40 extracurricylar activities,
P .
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COUSELING ‘ o

Enaof Concern:

Target Pop“latiﬂn(S)f Counse'ldrsr Grades9~12" ' . |

6, Encoueaglng students to enroll n noo-traditignomnsses.

Epeoiﬁc Tosue:

5

Suggested Action Steps

!

o students; infom thet that the course 15" open to both girls and boys.

— =
- Dt - Recommended
ojected Outcomels) | Change Strafegies
‘ s : ‘
1) To achieve nore equel dist{’ibution 1) DINGNOSIS PLUS CORSLTATION to {dentify unnet
of both séxas In nonetragition] neads aid take active steps t0 achleve the
‘ courses, goals of equity.
\ v
2) TRAINING of comsetors, career/vocational
. edwcatars, teschers of hose econusics, fndustrial -
arts, alitary training, etc, T
2) To assist students to recognize TS
altarnatives to traditiom) career 3] RESOURCE LINKAGE.acquiring releviit equity
preparation. resources (orint. nomprint and human).
N o Y L t .
4) FOLLRUP communication and organizational 1inkage,
Y N
i | . .0 . 3 I’
1) Tyassst comselors t recogtize ' Constramts’ .
thelr om sex blas n the counseling
C Prasence of:
procass.
1} F..r pressure.
¢! ' 2) Counselor o teacher apathy or fear.
. 3) ‘Student arathy.
i 4) Lulteral blas, .
4 Tod g ‘ -
) To fncrease counselors" swareness §) Mstrict olitial atwsphere, .
of the carger edycation process. .
Lack of: )
£ ’ ! 1) Disteiet release tine {or In-service trafning.-
1) Funds. :
v * .
1) Counselors' restratat In dealdng with parents.

| Resources: See pfnt and nonprint recomendations Yisted fn Chapter V.

I ‘ R
1) Deternine thu reasons for undervepresentation of students of ither sex In courses. .

[ Exandne 2l deseriptive materials distributed to students. parents and personnel that provide

{nforsation to aid in selecting courses.

. @ Enlute and ¢ fnfnate any sex blas in narratives and 11lustrations.
L

¢ Interview students about the reusons they are not selecting courses where the majority of the students

ate of the other sex. ' : ‘ :

§ Distribute written notices to.all students e}gible for 3 course that has 2 dispropur}ionate nunber of

@ f 2 class contafns 2 dispraport onate nusber of fgnales or BEles, ensure that the enrelnent s not

the result of,counselina muceriols.' apprafsal or directions givuu by counselors. !'

@ Distribute written.notices to parents.

.

of both sexes the same 4nd create

2) Develop procedures th'ensure that counselors and teachers treat students
'l

W

[ clossrooo Atmosphere romlormﬂe far both sexes.

0 lntruduce student eunluotion sheats which include questions corcerning sex stereotyping by counselors

. and teachers.
'} *Plan workshap and In-service training for teachers and rounselors on the changing Hlestyle and e

patterns of wonen and on the in:reostng oppor tunitfes for nooen n emloysent n non-traditional Fields.

. Develop and 1oolmnt a conpredensive caveer fnvestigation program that inclutes; career ANrZIASS,

career explaration, carger assessrent, and career dectsion making, !

I
.
. X o : . [
.
o
' . B
[

J) Acquire re]ouant resources : \ : R

@ York with teachers career/vocational educators, state depart at persoane]; the media und 1ibrardans,
[ currlculom directors, etc,, In the estabtishment of a sex equity resource bank,

0 Develop, g‘ubHsh and dissentnate sex aquity materlals.

. Promote & variety of role rodels &5 CldSsruom resource personnel.

0 Include parents (n nonetraditiona] classroom accivmes and in-sérvice programs.

0 Include mambers ¢ th coxes dn ? w\ide varfety of sccupaglona] 1t . fn “Career Days.

FullToxt Provided by Exic [ .

' \ e
/ v . r
, 4) Provide ongoing diagnosis and cansulting assistance. '
1 ) : 6 Revise crriculun. ‘ K
I » . N : .
= o Yocations! Education; Instructional Staff tugents. rain statf. ; e
1o U™ 1 § @ Train staff !
! S ) ' ‘ _ : @ Pescradule urses as necttd. o y . . _
- « | [} 4 B * !
EMC » : . n; ] P ‘



BT

e

;-1 WORES

‘Area of Concern; v Target Populatmn(s): ot G 0 - 1 - bt
— _ ‘ — . - e
Speﬂﬁc ISSlle: 6, 'Encounginb students to-enroll n nnn-ltradltional ¢lasses - Continudd, / . ) |
e |- Recommended - -
| e ) uggested Action Steps o
~ Projected Outeome(s) " Change Strategies ugg i Siep
) ' ' "
" ' : !
4) Conpinued. ‘ y :
0 Schedule's vartety of activities thch fnvalve adainistrators, opher crunselors, parents, the :
' comuntty, und selectad rofesstom] g0t !
[ Provide for uj-10-date student 1r;!mst SUrvey anai.'éeds assessmant. 3 I
| El.icouraqa apen {npirs s teedback betreen counselors (;?d {nstructiona) staff ‘ :
! @ Provide follcwewp and support for stutents enrolled In non-traditional courses. |
| Constraints: - I
. — 4 \
N
. ‘,: ‘ﬂ
N \
4 . ;
\ # .
Resources:
188 | 18
STy ]
Py - Cross-Reference(s): o
L m.. e by ERIC ‘/ . “
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Area of C’oncernvmnsm = o  Targe! Population(s): ceis v B

»

Spemﬁc Iss“e' 7 Dmingulthcvcrt or ccvcrt d1scr|n1nct|on mlnst pregl.a*c t!udencn. ‘ A ‘ ' | ‘ Ce ‘ .

\ . . , .
) ' .' ‘ , —

. N . : . ,
| J Recommerded : # o |
(N HiH . N R
- Projected Outcome(sl " Change Strategi o ~ Suggested Action Steps |
. - (Change Strategies ~ | ; I
! : ! ' . oy , -~ : ' oW '
_— ' TR | . . ’. v !
’ 1) DIAGHISIS to dotereine discolatratory and « 1) Ascertain what exigting podicles are fn noncomplfance with Title IX, L
. " . ’t N
s L refecting bahavtor and atpftudes. - . Extaine or- polfcleg, regulations or directives regurding the treatnent of pregnant
' o "L - Students and revise any discrininatory portions ‘\ ‘ .
. 1) To obminate sexist practices, k le COLUBWT_ITUE_EN_MMMMM ‘ « @ Extnfne course descriptions of specta) programs or r{services provided for pregnant students W
ratresetatives o ol Oncermed groups. ‘ ensure that they are coinparable to reqular courses or to those provided to-other hone- bourd studnts,
. ’ o ('} Deternine the nunncr of ctudents that have dmpped out of school because of prcgnnnc,v. the nunber
. 'J)‘_‘THMAT[ FRONTATION \mh cpproprlatc that have returned tn the regatar progrdm, nd the reasans for these dectsfons.
, “ . . author1 Hes, @ U1 there are spectal progrens for pregrant studerts. {ntereiex the students to be certain thit
' Y ' . I j . ~ enrollment {0 those nmqranc {s entirely opticral. ‘ ,
Y C R : o : ’ [} Exuninc relnstatenent procedures ind rampet 47 Lfitions that might distourage & student from
K oo ‘L % “ . } returning to schea!, ‘ J
. 1 ' . ) .
), To dmlopapolicy sutmnt ' _ o v & inftiste acounseling serfice to encours: . =« - *Thuei O Students who have dropped out of
R [] . . : ' . ' ;
cancerning the rights and nceds ' Constramts: - ' - schoal because of preguncy or related ¢
of the pragrant student, , ; . . o ‘ *
’ . Loy . ) . 2). Establish/imaintain an ongoing corminica: ‘an & ‘noreprese:* itlves of a1l concerned qroups.
" Presancc;ﬂf: ' S ' . . o ‘
ol “ . © Press the fssue at school board mc (IR, weer uotinily Gidups, ote
) l) ore thin half of all female dropouts leaving | - _ S ! _ A o
. ) : S B e SCth because of pregnancy.* ‘ o 3) Confront appropritte aythor‘iiies (aminisu:n:wh, foverinty boards, etc. ) with the existing pobicies
‘ \ N R . : !
o P Stron! religlous blss. ' © which ar¢ in nonconpliance with Title 12 _ ; Lo ‘ =
3) To enlute the dagree of, suctess Lack Of‘ '\ L ’ {:}arrw the fisues of discrimnatian o' % e or twg Anageable concerns as 8 starting pofnt.
' . : B o Co ‘ 3 il ‘
attained andfor mintained as - 1) m r policy statcnent ' Astablisha - Irdeplrty intermec 2 - fac!{tate open comanication,
mvisinns"nf polfctes occur. ) stal ents knwledgc concerning thelrrlqhts. @ Provide accurale and up-to-date wagiyting documentation of the-discrintnatory practices wncovered,
‘ 3) sunf know edge concemmg thelrresponsibﬂlctes P @ EngageCthe support of parents and comunty groues.
K .o . ) §) Conplete records concgrning pregnancy . @ Consteuct fotlow-up plans and specific dates for achieving compliance,
’ ‘ . stathetics. ‘ - 8 @ I there 15 12tle or no evidence of coperation o improvenent, ensage the assfstance of
S b ' : o
. . . . oL Teq! counsel
3 . o . . ‘y ' . . i , .
| DR vl ‘ : P | @ Flea oml comlaint, . o
. ‘ \ . o -
RCBNIICCS‘ "m Pregnact Sfudent,” c@ ng the Glass 511 r pcm's Gu1dccoEnd1ng Sex Blas _ : oo .
1n Your Schoot 1isted 1n cnupcarv See tlgp fi fya B hts for tomen n Educatiu . . i - k
Tsted n Chaptar ¥, . i o . L . o
v ‘ . ' . . PR P * ! .
n . A . . ’ - [ ' . 3
1 ' 5 l . o ! " 7 4
(Pogaible CrossRefereneel . - |+ |
: '.:P ble gﬂ Reference ) Students; Aministratios; Policy; The Law, ‘ i , iy : , 1 9 1
1. ‘ . S . : o * ; ' .
‘ Q .. ' ‘ | ,.l ) ' 3 . i Y
o i - I T . ‘ NP
Lo e BT, N T B R LTI SRR VSN S SO
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Mult duoations Worer's Stulus; Stucent Fersome fétinistration

’l‘arget‘ Populatlon(s). i -

Area of Concenny e+

Specfic Bsue: R

70, Devaloping programs {n continuing edicathon n tounsel g for voden, ‘
. ‘ ‘1 ) . 0 ) ‘

‘
‘ : -

Tap

';:’.Proje'c,ted Outcome(s)

" Recommended
Change Strategies

L — -
3

: Suggeéted Action Steps .

' 3) Tcrul:e Lhe comuntty wre of the 3) PROGRAN DEYELOPHENT a5 4 means of- Inplenent{ng

potential of\life Spn educutinn ond the concept of 14felong learntng,
Al
“{ts faportance a5 2 role for continetng

education counselers. . - T "

[
: s ' -
4) To make fiomcia) asslstance petlaple COllStl‘allltS! 4

. o for the part-tine stugent,

L]
1 Presence of:

1) Time prassures, -
2) Inflexible poictes in regard to courié/

B 5) To provide comenfent and Jow-¢95t
. scheduling, partstime study, and fintnctal
childcare, assistince,
,w Vo ‘ , 3) e prograes and servlces ney bepet With
| postility.

4) Reststance to change,
5) Higher adweinfgtrative authordty my be threatened
by patentfal BF new progras, )
mg: of a0t education considered ow gricrity.,
New progran Ry be added for pol{ticel reasons only

6 To alert"the compus persome] 10 the
oy medsof retuming Bult studetts, 7;

(e Coe ] Lackeof

1) To develop and mentain a cntihulng
. l{ Funds, r‘n
 ducation progran for vonen, 12} Suport forvee progris and Services.

/
¢ Fy
* ' )

8] To sensttize counselors to the papticular,
needs of the older retuming $540eat.

Resources: s Ol o T

The doarna] of the tationa] Assftation for oen

19 2 feans, Malnstratdts, and Counsalors, Fa1) 1975, Voi.39.uo .,Hstedincmpter 8
\ '.-
| PE KC CrOSS Reference(s) Ptseeondary; Stdents;, Comunty; ey mtérs ,
; .

S T, & ‘\ .
. ' , . . L] g . . [
. ‘ ' ‘ ! TATIO troughs) sty ' '
1) To help coniinuiug edicatlop oF vosth 1 Wthr?ugh “”ft d l) st an executive o advlmry comn ttee hat include )men student reprcsentmm who ¢n be of
‘ . ds nt t fs '
ain fstitation] credfbiliey. N et gs:esm andprser{ptve amlyss . asslstance in clarifying priority needs of the oider relurninq women Sludms
. A v * B ¢ (olieet data indfeating the fncidence, characteristics, and needs of the target poplation,
i . ]
. . , : b .
2) Toentowage the returming volh stodent  |2) AWREESS of the continulng education needs i ..
10 use the farfous camus counstling of vonen, S ' 2} stablish a ardety of activities feonferences, sponsored events, speakers, elc.) 10 provide
o . 1 .
wrvices avadlable. . Y ' wisibility d promote acceplange. t
: . . .

§ fresent s qeneral wrkshop to deparurent cmirpersuns that demns‘zrnr.es how contingig eucation
prograns are clearly nked 10 the prinary objectives of {he university or 1.nst|!uziun
Y ) Provote understanding of the new ;ervlc» and ity relatedness to ather student -personne] services,
[ _conslder the degree of support of the imediate bigher administrative authority,
@ Lse the neci to involVe ather interested partes.
@ Stek “soft" money fron diseretionary I!unds‘to aperate unti} sufficient cragibility s gulned
for nccunlance 85 lne- lﬁlm fundsng. ' ¢
. Est..bltsh steong extern] pressure-(nmunal state, Iota1) in support of neeced dreas of
"yt educntloru
3) Develop and maintain 4 comprehenive progran for zontinuing education and 1§felong Tearniy.
& Provide staff Teadership positlons for individuals with strong acadentc ong esubllshpﬁ
credentials within the unlversﬂy selting, e i
@ Encourage comunity Tnvalvenent fn progra. o, .
@ Provide special counselfng for the returning, mature student: personal, vocational, adwissions,
reglstration, family mansgement, career pla'nning. placenent, financlal ald, orientation, study
ski?ls. ete. . \ . .
O Provide peer couns'eling and 2 qroup support System of other older sjudents,

@ Develop Flexible scheduling and a procedure for credit via experience nnd/(;r exiningtion,

1

® [valuate the program periodically to narshal cu;umued support,

@ Dxplore opportunities for establishing or utf}izing existing low-cost ehil care
!




¥ . 3

o7 (CSEE-I WORKSHEET

A\

b

Area of Concern:  susie .

Tal'get Pop“]aﬁon(s): Elementary,, Secondary, Foslsecéndary Yocationa] Educetors,

1 . f . -
1
. ta

N [ ] ’ . . . '
U}
Speﬂﬁc Iﬂﬁlle. 4. Changleg al1 sextst caurse descriptions, 9} !
¢ . : . » ' ' !
Projected Oute Becompended . Suggested Action Ste
ojected Qutcome(s Change Strategies - Suggested Action Sieps
— L |l . v ' -
3 3 " ‘ .
1) To ensube that a1) course ti8les < 1) DIAGHSIS to deteruine sexfom fnall 1) Analy'mll course descrintions for serlst tontent,
and descriptions void refurring course descriptions, (] thange nll course descriptions to show telr Felennce for both sexes, ' ¢ ¢
; solaly 4o students of one sax, N . ' © @ Elinlnate or fevise’s eoursesthat 15 ccnsi'dmd Inagpropriate for one sex ("nafhe\ur '
| N . ’ o LR ’ 4 (] ‘
5 i 2) - WATERIRLS ADAPTATION to reveite all . ~ Linteyg for Boys,” “Cooking for Sﬁv.enth-ﬁr‘ade Girls,' e‘tcl.). o
) . . ' '
. . : course descriptions in & nansaxlst ! .o o,
“ ) | L ! e, , L ' e u
2) To weork toward achieving parlty ' C ¢ 2) Design and {mplevent courses in chh students study and analyze sen-role identification
1n‘m courses and a1l schools ml) "ULIN-AP o ensure ongotng appraisal. ' \ 0 contrasted to ‘sexerole stereotyplng. Such courses ny exuhnhy sex-role
for both exes, '." I ddentification 15 necessery, why sex-role stereotyping accurs, and what functlons they )
" g i senve. ’
& 3 ‘ :wg-ﬁ ¢
2 ] 3 .
‘ . - ' .
. , o i
v . N .
3) o forsulate gufdelines and Cﬂnﬂtramw’ g) Develup and {mplenent guidellnes/recmnduicns furmiﬂnq sexist lanquage (1.e.,:terms
recommentations for avolding sexist ) . ard titles.which use “man” o regresent hunen{ty*have the emct of excluging glrls and
Tanguage. ot Presence of: * ) woren {n varfous hunan activities), Choose sopropriite ‘ubstitates.
o v C
. r ll‘ ‘ Prejudice. ‘ o . N
. 2) Conentnent with a1d and arthodox etheds., *
‘ . 1) Apathy. i) Appolnt an hoc cot{ttee tostudy oMl new course titles and descrlpnons for sex
Y ot ’ . .
) X f" fairness, lnclude such follow-up content anuvlysls fnall distrfct i Insmulioml “
. Lack of:
' ‘ ‘ - pubications, o well as o teschers’ manuals, other teacher alds. and student
, 1) Suggested qufdeMnesferterds to eluate { ) " .
‘ , ! pub feations. ; . .
o ' course content. L Ao .
. .
' 7) hdeinistration Suppert, v '
: ' ‘ -
¢ , . ~ o
\ . L)
[ , ‘
- . " [
Resources: » ,
o Say Eoutty fn Shool and other materfals tyted fo Chapter ¥, L ,
R ! B Yy , ’ ¢ ) N [ ’
. vy o .
vn‘
y n W
Possibl Cr R f o
. 0881 e 068" e erence Sn Imtructional Parsomel; Adsinistration;
EM C ‘ , Yooatiom] Edation. ' v v ' :
L n 2 ! 1t ’ 41 0™ . '
RO
=0 — ) TJ0
L] L4 0 '

{areer Ea'uutors ¢ !ﬂ

/
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E -1 WORKS

'y
l

Area of Concern; v

o Target Populatlon(s)

" olrages 0 - 1

Sl)eciﬁc Issue: 16. ?Indlr;g fécgive wys to Involve teachers n the couseling process,

> i

- Projected Outeome(s)

Recommended
Change Sr:ategles ,.

. Suggested Acton Step

L]
'

1} }n assist the teacher/educator In g
" pecogniaing the essentlal {ngredients
& that foster student growth and

developeent,

HIRI) hlp.xlnst_rmioml personne}
dmlop"ind apenent a conceptunl,
franevgrk around shich constrictive

L probled salving anwar,

3) To dewlop @ ndtura] partaershp

‘ batween counselor and teather,

3
4

¥ ) To buhd on the skills and expertlse
' of counselors In the areas of
inghvidua) ot erentes and homen

- relationships, ‘ ]

1) TEM BILDING 16 develop and maintain &
. wrking partnership batween teachers and

corealons,

il

2) " CALABORATIVE CONSULTATIOK to ensure »
, Sooperative ind sugportive enyirdinen:

" for Tearning,

Constainis; i

Peesence of: y
» 1) Static rather than dynanic envirorment.‘
" 2) Conpetiuive rpther then cooperative
. ;‘Mlnsophies,
3) Fear that warking ¥ith teachers w1 put
p couselors In a guastsadatnistrative

rejationship.
©olackoh .
2) Involvement,

3) A mutua] et of qouls, -

4) Trust between counselors and teachers,

0

1) Support. o L

Rﬁsourt@s: “The Counselor's Inpect on Learnng Enviroments” by Donal; H, Blochgr Atsted in Chapter V.

LY

P1E KC Cross-Reference(s)

Full Tt Provided by ERIC.

w Yocational Education; lnstrucﬁonal Persnnneh

1)

. ' : : i
) i) Desﬁrlhe the necessary :undl‘ﬁans for stru:turai changes to occur fn the educational process,
.l el neate the genera] characteristics for those learning environments that can nuture
oﬁtim&a student growth and developnent.s
o The Tearner 15 personlly fnvolved in the learning process.
+ The leamerlis in 1 moderatestate of tension or anviety.
« The learner experiences o degree of empathy, car{ng. and hunes:y from other
o hunen bedngs fn thy learning enviropment, ' . .
. The learner {s give'fl arple oppertunity to fractice new behaviors and '
recelve clear, accurate, and Impdiate feedback about perfonran;g.”' < ' -
- The Tearner 15 able to tast Ou'f neW COnCepts, attitudes, and skills, '
« The Tearner 1s able to revm. examlnencrititally. and evaluatu new )

experfences in ¢ safe, reflective. and acceptlng atmspherm .

w

Ly .
v

2) Develop 2 team app_roafh or partnership between counselor and teacher n which mutual consultation.
‘ th ! ! ;

.
Ny

P ' ;
ind assistance can occur. Use s partnership to: '

[ Help students clarify values, test c0ncepts of self. erystallize [ntorest patterns.

" set gaals, ete. ¢ ‘ . '

-

] Agree m a mityal set of guals that tre intellectually rigoruus and respectable, dnd
that are hundne and centerad on the toncern for the growth ahd dignity o te . ,‘v
1nd|v|dual student, oy ’ ' ‘ |

¢ Initiate s :ooperative Lo approach to counsélfng students |Inddvidually and !Ia gmupsl).
o rovide 3 varlety of professional dcvglomglt opporfuniﬁes to help counselars and

7 taachersdavelop sore effective skiTls and @ varlety of cometencles, fncluting: \
- Comun feation skills,

o The qualitative aspgcts of pping.

. Elininating racisn and sexisn fn counelin, be




‘, : . . l ’ 0
\ NN T : . :
ST ' CS - Il WO,RK J ' |
c ' ! \ : L ! ) o L
| koot ot i o 4 ¢ ’ 3 1 » ' , .
. . y o7 . ‘
‘, Areaﬂf Concem: COMNSELING ' ' Tal'get PODlllatlﬂl\(B): Grades 9- 12 (nstructional personnel )
‘ we' ¥y . v ‘ ' ‘ ) ' '
: speclﬁc lﬂsue: %l. Ccmsulilng mf orfenting teachers who are anrolling students of both seuls ’ . o v . .
: ©o o, Intheir classes for the Flrst te. . " o ' P
v " ' L o . I ° ! ! ) 1’
. N . ) ¥ . o ] SR . - . y
1 . Protects " Recommended.. Quavested Action St b
| - Projected Outcome® | . (pange Siratesies uggested Action Steps .
| TR VERETE | Uhange Dategies R
' . \ / . B W
X o d 1
: s ‘ 4 ' , . ,
o ot Y 4 1) Survey newly nixed classes to-deteraine how effectiversuch ¢lasses have been fn expanding
' . 1} AKARENESS ACTIVITIES to exinfne sxdst : ‘ .
) To delp taachers destlop effactive wys : student options, )
L -t attftudes and behaviors, » s \
to expand student interests and biom . . ® Interyien students to provide {nsight into what 14 15 that helps students make 2
[ . ' S
 eation! optjons., ‘ ” ' ranetrad!tiona) chofce. Such {nformation nay be useful {n finding alternative weys:
. T 2] TRATHIRS to overcone sex bias and sax . : : e
' o encourage other students to enrol].
. stereotyping in.education, '
¥ . b Lt @ Talowith students who are In the suner{cal minority by sex fn vocational scheols or 4.
. ' h_‘ . C pragrass, advinced buth and science classes, and other”electives, Inclde such . ‘
' ' 3) RESOURLE LINKAGE, . .
questions as: o ' A
, . "Wy hd the studnts ke the choce? !
. . « Did they consider dotng anything else?
2)LT0 develop teucher suppart i + Dig they recefvc suppart in the schhol? out of scheol? :
: . 4 « What kind of support are they getting, pow that ‘ghey are in the class?
' C0 0 studente! nomtraditicaal chofces. . " . - How do they feel about their treatment? .
. - ’ - Huld they encourage others to sfgn up for the course? - : C
. oy ¢ ‘ R ++ How @0 they think the school could encourage others? . ' :
u\ l\ Y [ " ¥ ) . .- B
y e [ ' -
. 4 C(msuamts: ' 1) Intervle teachers of traditionally simglesex coursts. ™ ,
[ > r ] i
‘ @ Include such questions as:
Presence of: " o - Do they see anj particular problens or congerns?
f ‘ . - How do they fael about mixed classes?
, ¢ 1) st restrictions (farel and {nforml). « fhat do they think influences enrol Inent by both sexes? :
3) To bacome awtre of counselon/teacher . ‘ ’ : v
o 2) Limited options for boys and girls., . - ‘
st blas and bk to effectively . 3) Develoy a serfes of mini-workshaps for counselors and teachers to weplore sexist attitudes
: 3) Discrintratory polictes. . ' S .
) overcone sexist attitudes and Y . T, and behaviors and how to elfminate thew, .
| AR \ ¢ . . .
T apactations. uk.fl - 5 @ Include an exeaination of the ol lowing behavfors: -
. ek of: A
’ ) « fre bo{s qetting nore encouragenent than girls?
} 1) Tucberjcounsclbr pwareness of strategies « Do girls need extra encouragenent? ls {t belng provided? How?
‘ « Have course nanes used In the schood been changed”s0 they wi11 be
' for change. sally attractIve to boys and girls? N
2 . h s . 4 , l
P -~ ! 2) Encouragement/segport. ® Explore the use of tsts by teachers and counselors to measure vocational abi1ity and
¢ 1nte[est.aCheck 10 see 1f these tests have been revieved for sex blas & requilred .
' . .
\ . , by Title I, ‘ ) b
' - - ‘ - : 4] Bwelop a nebwork of teachers and counselors who can act 2s a support systen'to help
Reﬂources‘f*trackm the Glass Slipper: PEER'S Gulde’ to Ending Sex Bias fn Your Schaols ‘ ' cﬁun!eract sterdotypes and ersure equity. ‘
A * Visted {n Chapter ¥. ‘\‘ ' @ Vet regularly and sylvare cormon concerns and deglgﬁ straieqies for change, ’ H
\ ‘ ’ ’ @, Share resources am’nq network nembers. . , Y
. Iy oo " r
g ? ' ‘ o«
[} .
\ | . .
. Posmble Cross Reference(s)O Yocational Education; Instructiont] Persamnel. \ ' ' '
o " r . " 2 I s . }
. l: \‘1 ‘r ‘ . L} - i ' - . . s . 199 v‘ . ,
|- s 3 e . ; ‘
“LRIC—T95 = ——
e T ' r ’ P " v ‘ . ‘ \ . ‘ S °' C ! . .
"~ \ B . . R




L "‘# - “‘- | R y“ | r:r | "“' . , ﬂr‘r
N (CSEE nwmurs ) R
era 0f001|00me l.'OllKSELING | . . “\h T&l’get Popu]atmn(S) nraoc; (- [?.(mpﬁctioool o:srsonnel) J t
Speclﬁc IBSIle: 12. Helptng sl oecooe mre effective In verklng uloh :lessroom probl?e\; ' o ! ° e " \ ~ "" .

. . relotedooeexeqoity 1 i ' ‘Y ' . ' ,
ey oel e Recommepded R A

Rrolocoed (?/utoome(s) Change Strptegres Suggested Action Steps -
1( ' o 1' //’: . " . - ‘ :

i) To asstat cormselors {o play 2 mre

1) mouuou toenhenco/ rooperatlve temn

"\." ectlve mle fn ndoclno sexmin = affort toward echieviﬁg sex equity

v the school. - ¢ T :
‘.)"./ & ' .

2) COLARATIE CORILTATION to exire eulable

i ——————————

a -
: »

- Y practices,
o 3) NETWIRAINS and RESOLACE LINKIGE to provide &
" spport systen for change, + ¥
I strengthen’the position of courselors/ ' o " o
ducators to the status of comultants o . s
. teen mesbess working closely Wit - © ' v !
N teachers fn the ¢Thtgroom, - : : '
LAY : | ’
-+ |Constraints; -
L - - Presetice of: | I"
1) Traitione) atftdes an veluer
' :« v : ,2) Distoned perception of reality’ v1a the medfa

“ad fron. educmom trias 8

3} ichdo} bureauerecy hard tb 1nf1qencer

. ) To providh & varlety of relg mdels n

e the tetching ind counselhrg professtons,
A Femoke ohe fssue of sexisn serfously o

e .5_7 N \\ "
; | dackfs

~ ' rA"r-‘.
- S 01) ol il

) ue]eese tine.

et S ' ,
s

bl Cooperative worlrinq relationship betieen

- ‘
teachers and counselors "\

'Resourcee.. — .

? ‘ r »
Crogg;Refergnce(S): Tnsthuctiona) Personnela Stodents;'Voeotfone; Educotlone

,_PEKC

FullToxt Provided by ERIC

»

l) Develop ? teem rpproaeh o solving equity peoolems n the chssroom.
. Beet ulth oeechers to diseuss .the fssue of sexiss,

. Hake speciflc suggestions about what teschers cam oo,

n

@ Discuss direct actlons or curriculun projects thet heve béen used successfully

in other schaols, ‘
. Eumtnp the ¢lassroom prograns and curriculom roterms presently used fi

.~

nd out

.. bow the,v reinforcel sexal stereot'ypes ‘ ‘

P

LI '

K 2} Ofter co1loooret1ve consultation tﬁeoity. staff, and edrrinistreeors concarning ways

!

oo raduce sextsn in the schools.
*| LonsuTt with adnindstratars concerning corrpHonce {ssues-+hiring, prorroNon
policies. e, ‘ .
. Examine after-schoo! oregrms wd ctivities for satist prer,tfces. Cons der new
! Ntivities, thet’eouhl be offered to ooys ang girls Jogether,
['] Develop closer schoo} contact with fethors as well 4 mothers,

@ Euanine attitudes a0 velues of teachers and comselors that unconsdously reinforoe

R

sex stereotypes. ot
“ ' , i 3
' v
‘ ' N

3) Esteblishe network of equity supporters to exchange idees. offer assistence. nd ¢
)

collectively plan for chenge, oo

0 Deterrnine who 15 {nterested {n working on sex equity, '
| @ Schedule peetings on an ongatig basts.
'. @ Share resaurces and Informatfon.

@ SoHfelt suggestions for change. _
0 Provide recogniorgn of efforto made by fndividuals and grouds.

[




| AR | " | That part of the educational staff which
| T includes teachers; teacher aides, cupric-,
| ot | " {ulum persontel,and al} those individuals:|
] Coh T who are concerned. with developing/imple-
' : *D.-Instmcnonal PeIS()nne] enting nstructional activities ad |
: o Y R . {asgisting students in naking behavior/ |
S attitude changes, v 1o
e, ' gL oy IR S, . /
| A defined, "instructional personnel" includes a wide range of professional ahd paraprdfessional aducators. . - -

" thissection focuses priarily on dhe tescher as an agent, of change and on the exploretion of teachers'
o gffort 10 achieve ‘sex equity with a variety of farget populations. (adninistrators, certificated staff,

"

a 'st\ﬁd'énts, cou,ns'elors"a'nd s forth), .-
s recognized that the infusion of Sexequity‘ as an Ongoina ‘_reaHiy"canqot‘ otgﬁf readily unle;s teachers
" take advantage of the opportunities they have as holders of the centeal position between adninistratars,
parents; students, and the comunity. Thus, this secti?n(includes\.the followipg:- ”
o - Specific quidelnes for infusing sex equity concepts into all cureiculun areas from early I
,{ c‘hi_,ldhood to postsecondary gdqcationp e e
, VkmMMmemmwmnMmemmMMMWWWQMHmmm"' N
and students; . ] B
- 'Sﬁggestions for defining and rgdirectiné” behayfors/attitudes requiring exapingtion a;id -
change asaresu’it of the mantates of Title I . v CoT
o Selected resources and crosg-references 10 related areas in ordek'-‘to.fdcﬁi‘t‘éte;th’e’
assemb]jngllof efféctive professional support. N
) ’a‘
R ‘ y,‘_) "
.‘,




K- 1>3 R

¢

+Teachers are tharged with the 'respbnéibﬂity of causing change and groith in their students. " Accepting the

task of accomplishing the far-reaching social changes inplied and demanded as results of Title IX Tegisla-

" tion and parallel state:1aws can be an Gvershelning challenge. Changing curriculum content and changing

behaviors/attitudes are difficult but essential. Extrene sensitivity to the needs and fears of students,

* tneir parents, adninistrators, and other col Teagues must be a hajor,consideration of the instructional
“ persomne] acting as change agents. Brace, skill, creativity, and persistent energy are necessary traits
for téachers to have and use if the achievenent of sk equity is to be accomplished. Teachers can be

the key to effecting the needed changes. The strategies and action steps presented here are designed to

T offer hope, confidence, nd suggested models for creating viable, courageous sex equity prograns.

\
\
\

-\ B

: . \
, \‘

P



S0 oosm-D WORKNHRRT, )

‘ -
d
'," t ) ’
Al'ea 0f Cﬂllcem' lNSTRUCTlWL e i ' Target POp“latlon(S)’ Adninistrators and a1 curtified staff
1Q ll adninlstra ot
“'l' \ lﬁc Issuei 1 H!Dng \strators and tuchm acknowledge and mafntatn sex equity ) '
| EEmmE Y as n {wportant priumy v .
. L : ’ . ’ ’ ! ) : :
L Ty Recommended : . Quovected Aot '
Projected .Qutcome(s) QF"‘“‘?" Stafegies - ~~ Suggested Action Steps - .
e ) : , + . -
—m—— . — ‘ —
e, N . T ) , “ ' ' . "
= o B o 1) Infors aninistrators and teachers of the: low, fiplenentation dead) nes, pemaitles for '
£1) 10 A sex qutty piordty 2t 1) AMERESS MO DUAGAS KCTIVITIES t discovr non eplesentation, current court preceents.
.ol l'ugunnnitmmng Tels, | senequtty fssues and dlshrict coneitrent. ’ Consider 3 o-holds-barred {n=service program focusing on Feders) govermment expectations for Title 1.
. o ' _ . ‘ ' ] \Q Seek dynamic, nottootﬁreeteninq. highly knowledgeable consu)tants with {rplementation
\' L ’ 2 gmmﬁ ASSISTANCE, spertise g sensftivity to statf fears and anxiettes. . ;
N ‘ , o ‘ ¢ ¢ Jssemble and.distribute Title I Te] requlresents snd rasifications,
Y ey ) e TREACOPROATION e reftore @ Tech griewnce procedures. ‘ L |
. . 0 . . e 1
TR . IE “Y§tle IX prioeities and regulations. . " . :
2) P’ minammmmmw wchn o . T o 3 - ' ' .
I m_mm - . . | ) Trnn teachers and aministrmvs as chinge agents,
] ) . : n - : . “Tech sills and beheviers to gle ¢ cen!‘umwnh :hssromnd district Im\ m\mnutm
p - * e e N iy Co L L .

SR . . | Constrmnts: , ) ) Publfclze e!fqrtstelelm and frplenent mle Ik ‘ ‘,
| ' - . m—— .. + @ Ask/demarid bogrd of education priority coneideration . wuppart of Ttle . a
. v ) R g oradistrict atvisory comtted of stydeots, tedchers, adainistrators ‘mrests ang e .y

3 Te maintain s equity concepti L1 Pmmca of . . ! i leaters - ; ’ " ’
' ’ mpomnt priorities by use of tngef®d 9 1) Wﬂm priorﬂyeroqms nqulring ‘ “.\ ' )
Ky T wlatton, creatiye Implenentation, | ¢ iplemtatfon, b - C : '
' ' . 4 \ ! ’ . " '
“ Tega) and emotional suppart. 2 Little mrehension it bmf]ts of Nu'tr oy Stress personal ang profisgiom! mems of cmmed. actlve. ongaing seppqrt of Titl .
- ‘ o psed mutinn for students lnd safl, Q Encoureqe publ1:1tyebeut mchers and mninistretors none stermypicel jebs hnhafe!.,‘
oo . ! : L R . A ) ‘ - OxPublIclu all gistrict canpmnce successes (n ocal pepers- Let the cemunity shars 10
T Iuctance t°change, .- . ; '
‘ ! o L3 ge'mglm e o " : enjoylnq the enpended Mman resource potential Title 1X offers, '
‘ ¢ ' 4), Hnancial jrﬁtHctim. L . o co P R T
Y v : . v ‘ \; L , . . . .
) ! ' \ » ' ' e : 1 ‘ 4
< s _
‘: . ’ 1 . I ' ' . 4
hi 3 1 . y h
™ - A .

1o

RQSOIIICOS‘ : o - ‘ o
B ' 1
‘ . . " . . s " ' ' "
! - ' . . )
3 ! ' ' . ' “
i .
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K
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. . (CSEE-I WORKSHEET |
A]‘ea, of COncem: INSTRICTLONAL PERSONNEL ) .,Tal'get POpillation(s): ;,,mf-,,_,d sl

o

Specific Issue:

~

2. Elfinating existing sexist bebaviors and attitudes of teachers.
¢ 1

]
)

Projected Outéome(s)

Recommended
Change Strategies

1) To see students. as persons rather
than as boys and girls with given

charactertstics.

2) To institutionalize sex aulty

concepts.

r

3) To faprove the schoo! climate for
. change ’

4). To increase teachers' understandings

of thefr roles in perpetuating

Colm.

[

§) ™o el ainate overt and unco:ﬁsdous‘

-

behaviors and attitudss which have
L pesulted In sex-blased education, .

§) Togive 'tuchers tools fof assessing '

thelr mwn sexist behaviors; to give

< ' .

thes confdence and support

To'begin positive cominfcation of

ey

2

nagsexist behaviors and-attitudes to

stdents,” ©

1) CONSULTATION ARD DIAGADSIS to essess situation

anq {rplemnt action plan, J

/

2) ANARENESS ACTIVITIES for all certified staff

and aduinfstration,

3) TEM BUILOIN BUILDING to further awareness activities

and to Ield to curriculus and methods chaiges.’

1) Gather uppart for presenting the probiem,

o E1lcit formal boad, admnistration, an bargaiffng unit policy ginecthes, release
tiie for fneservice treining, financlal prlgrlty. '
0 Explore l?cal rescurces comitted to sex equity=H0N, local mentd! health
associatlﬁn" {behavior ndification techniques), churches investigating equigy issue.
2) Arrange media blitz in'schools and commnlty.
0 Show fhms aqd s1ido shows at faculty mtings.’ in c\asses.'at the public llbrgry‘ .

. F41] teachers' maitboxes with "read and route mterlals which explain sex equity

\Comstaints:

toncepts, and phich share biased and nont{lased articles.. cartoons, vocabulery,

"

Presence of:

1) Teacher{tnabi1ty to define tnd {dentify sextst,

behaviors and 8ttitudes, -

2) hertha, far, feelings'of being overworked.

Lack of:

1)': District and school site priority for sex

ethy. ' l.

3) Formally explore persomnel’s exjstﬁng seilst attl‘tudes and behaviors in uf:r'kshops.
‘. Devlse exclting vorkships ushig snall groups; Tots of self-e‘xploratloh nd

evlluatlﬁnl ) . v

0 Concentrate on teachers |dent|f1ution of ways they ure sexist 1n thefr own Hyes,

wys they have bmken sex storeotypes, ways they vere restrﬁcted ln professiona) and
private 1ives by sex-blased‘attftudcs‘ ' -

[y
h
- L

4) Launch an amck de.llnq with the lnforml teacher gatherlnqs. such asmrirm/louny ‘

uhere sexist cmments. attitudes and behaviors are mst often’ visibleu
) Train sensitive. articulate te_aphers In echoing technlques eachfmlst tomment

)
\ v

" {5 answered with an mallylsex_lst smnt )
¢ Encourage te\ache'rs t ha’a,r how thefr informa) bqntér. often about studénts. .

g perpetuates ‘sexism,

Resources. |

0

@ Include use of hunor, tole playlng. behavlor mirroring

L . ‘ a1l
@ ssune that teachers can learn, as well &5 teach, e z OJ

W

" 1]

F

,
@ " !

| ][ RIC? (}ross-Reterence(s)' IServc Trfig.




+f . (CSEE-T WORESHEET .

| Area of' Concémo : 1ﬁs1aucnm PERSONEL

,Target P0plll&ti0l1(8): ) i st L.

O

Speﬂflc Iss“e. 3 Esublishlngnnonsexist enviromnt for the Tearning centers -

o, ST clastrms, lnbormries qymasiims, Hbrarles. 110

] oo = '

Recommended

 Pooected Outeome) | (hange Stafgie

Suggésted‘ Action Steps

o 1} ARENESS ACTIVTIES provided Snftially
4 for dipartaent chlrpersins
u1!1g°n§ely_ for all staff.”

v

1) To-sensitize staff nenbers regending.

;o selst and nopsexist envimrmnul - MTER!AI.S SELECIIWADAPTMIDH[NVELM
F .

to smulale creation of nonsexist

‘ indicators,
! ' bulletin boards, resource cenjers, etc.
. ) ‘«"\ . !
L ©3) FOLLOVAUP NWARENESS ACTIVITIES to pmvide
X : 0 nem fnrﬂuhu/inq of good Idm

-~

~ .
3 i [y . o 4
v

HR 1n1t1mln1nu1n (1) mr

* wiwas, . |Constraintss . .

Y t 4
}
" ’ v ) s
LY o, o Progence of:
¢ T Lo [N 10 :
T - "7 Hardecore recalcitrants,
. ' ' “ t
; ' N ‘ 2) Orgentzed resistance.
i o) Towcoupsge staff esbers to share " . 4
qood 1deas with others. uck ol Ta s
R N 1) Manistrative support/ai:tive gn:oun‘hg&mnth
f 3 ' . -
¢ e 2) Creativity, comitment. -
H‘ El B [

Resources: "
o (s , Projact AMAREESS it Mted i Chlpur VI, Ideas glnned
- ) N -fm tilms, ugmm e mnsealst 1Y, comercials.

1
£}
"t

L

) Pmmhle Cross-Reference(s) ¢ ronl N,

IText Providad by ERIC.

)

‘EKC21(] b

* b

1} Use mcal. creative sex eqfﬂly advocates ‘to pevelopvmdei s/prototypes for na;lsexfst
" enviroments suftabfe for typical nstructional class settings.
g Include all ﬂlsciplinés (vocational education, science, physical education, Enghish, -
nste, etc) '
.@ Include the developnent of buneHn boards, -exanples of nonsex{st amouncenents, tast
quer thon development, languaqe selection t1ps. ond ronsealst class organtaation
alternatives (refers to 1nstmctional grouping. 1ining- up procedures, 1isting of
students for :hssrnom dutles. ete.) in m mdels
‘ Develop triterf for nomsexdst settings nhich coald be upplled by any mmw-a silt
fenber O pmnt ; e kS
! . R
1) restnt mdels o depnrtmnt cmlrpersons. o -
0 'Stage presenuﬁons B priurlty. not 4s a hasty lddendum
ov Use emhusiuttc. vel 1 Infomed prdsenters «not dull, uncomitted 1ndlv|d|uls

@ Poirft out the subtle effects of mist settinqs. edntrast to nonsexm enviroments.

3) Require/encm.rage chairpersons to share the pres‘-mtlonlidns with m mhers of tneh s'am
. . Inlude sex equluy nsapriorlw ftem In, "schaduled mtlngs

(] Add persunally created fdeas to the nodels, ; 5
, 0 Use the overall ¢oncepls of sex equity as the mpetus 1or such activity, P

»t
L]

hy Encuunge/requirg su" menbers Lo review melr nstructiona] areas and dmlop sex fytr settings.

4

. Plan.a cmat: Hon or. Just encouraye the addition of this concern 4 part ur tm standard

operatng yrocedure ' . L
) Emurnge sufl to 1nvo\vn students in the pracess,

@' Visit and accmm sumss!ul forts; suggest ingrovenents for Iess than desirable efforts.

W

\

- Provida opportunilies for the best 1deas to be shereu thrwghwt the system
. luclude u plctori items in dis'rict nmlmer . ‘,-. ’

‘ Have showe and (o1 sesstons ot scheduled |n-s¢rvice mtings :

c o0 @ Niow pmnts o apply the criterfa developed 25 they visit the classrcfoms.vpt FTA meetings, |

)




. (0SER-T WORKSEEE

] |
;*2 )

) Al'ea 0[ Cdncem; Jr— FERSO‘;(NE.L‘ S

Targﬂ Poplllatlon() Al certitied staH ' "

g’ N ) .
Speﬂhc ISSlle: 4'. Deyeloping and fnplemnting anseffective sex‘equlty {n-service progran
S : ‘ o for as many teachers as possible, C

Recommended

'frojecfed Outeome) | (hange Straegies

1) ANARENESS ACTIVITIES provided first for

L taan Teades and theh for 1) S,

4

1) To present to teachers vical, infar , ‘ .
2) TECHNICAL ASSISTANCE AND TRAINING for

" pative Inservice experfences focustng
developing Inaginative, relevant fnwservice

on Title 1% inlementation strategfes. . )

‘ ‘ . progras, - .

R . 1) TEM BUILOING to stinulate anolng equ{gy.
. 2) To esublish‘mﬁlnistrative support " {mplementation {n curriculun and persond]

for T{tle I imservice traintng, teaching styles.

4) RESOURCE LINKAGE.

) 1o fncrese distniet consclousnesé . . )
« . . C [] .
- % of nonseslst teaching methods and |, OllBtralntﬂ. ’
b
mterials, b L -
7 . . \ A
. . Prasence of: s "
1 1) Teacher host{lity to new progran
4} To mke iex equity & high priprity fmplerentatitn,
¥Ith wide visibidity in the district. ' Lo
L ) Teacher prejudices agatnst in-service
traingng. ! .
ek of: o '
c o Cor ) Release tine for 1n-5er§lcéjsessions. '
o ' Lo 2 Boai‘d‘of edu;:atloﬁ and udminlstrat,ive.,
e Y " , St T
\ N . . ‘ v : n
¢

] Resources. -

1 Lo ! ) .. L .

]E lce Cross-Reference(s) L

PAea |m-‘ Provided by ERIC.

t v

x

?

1) Ingestigate tn-service methods. choosing a pln full of 2ip, energy, and solid fnfornation.

»

¢ Reguelt/denand Firm board and achinstrative participation.
@ Examine the district and comunbty for sex equity Jeaders to use a5 resources.
2} Target energles to persons with nosi fnpact on students and other, teachers,
¢ Enlist efforts of energy-filled new teschers, savvy departnent chairpersons, perceptive

students and thelr parents, respected bosrd menbers. )

* @ Train this group In change agent techniques and as facilitators for future fn-service

qugrams ffor the total faculty.

3 Arranqe scnqol g cormunlty puthity which emphasizel; the benef its of mle 1x and
honestly unswers persons fears and quest fons.
. Encourage school and Jocal Jibraty to feature nonsexist reading materlals fllms.
' speakers, stereotypical tole mdels 1ndi$plays. ‘ ' _
. High]iqht areas here school 1s already 1ncompl1ance o e “
0 Bigina resourte bank of infomatlon. curricu]umideas *medfo matgrlals ‘ I C

¢ ' oo

v

.
K

du) Deston in-service progrum uhlch lnvo.lves teachdrs in learnlng‘trlme‘lau; exa‘mqing thelr | ‘ :
i sexlst Attitudes nd behaviors . .
[ ] Assume thatapmfesslpnal staff wants to par:icipate. teach each other, lagh, and * l
be uctive. . ' )
® Include changc agent exerclses to 1ntrhse skms for instltutlng :hange
O Follow aH sex equity quidelines, being sure that edch p.\rt of the e surv!co proqmn
is'an exarnprb of ‘complfance In the 1nformt10n prescnted and*{n the verbal and nonverba21 3

comvunlcations. : : ‘ o,

I



S 'Au » .

g“:J .

CCSEE

lI WORKS )

| Ares'of Concern: oo rosne

‘

Tal'get Populatlon(s) A1 certiled saf

| Speeiic Tsue

1)

5, Helping teachers recognize the lnpartagee of thefr-role as change agents.

.n

'
'

|| Projcd Ouoomel)

* Recommended
Change Strategies

1) To esolden staff beltef fn tetr -
abilities as change agents.

, e

C YT i‘urn:inngugent_ techniques

4]

1) CLLARRATYE CORSLATION 1 agectes

o skl fn trafning cliange agents,

2) TECHRICAL QQISTMCE from 0CR, -Profect
\ .
F.quity. state departoent Title I¥ coordinators.
3) RESORCE LINKAGE for expaniing MTERIM.S

§H I.ECTIMAMPTIQ[DEVELMNT

4) S ATVTIES t fcrts i
and confidence.

-

| Resourees: *

- . EFR

1) " Collect human resplrces Who ddvocate change and who dre talented {n reinforcing ‘

thange. .
¢ Heve then lead fn-service sessions on change agent techniques and vocabuinry

- ) Enlist ndninistrntive support--notiona] &nd financialecfor epprnprinte

consultant services . ’ . )
' ' S - \

2) Buid o iendership tenin which shsresncmniunenttosen equity andnwiiiingness '

nndtelnpiy thesa. tachniques in ‘ . o to: experiment and gron considering tencners. tnunseinrs. parents. students. . i
‘ furtharing sex equity iilmnution. ‘ Constramts g | . cemnnity : h .
) C N . Asslgn teom the primryr',loh of encournging. seiectir‘iq. training chnge aents. i
’, L ‘ o Fublctae plans and results, honoring staff chnnge agent efforts.
Prasence of: )
1) Stff magattve erfences I effecting s, e,
v e : . .
mjor ciangd withln schools, \ . . i ‘
., ) Jor cilnge . s 3 :i) Recognize the {portant role of change agtnts ’
"3) To continug dnd enpand chnnge agent " 2) Adwinistrative Teluctance to enguge in what -
: : o ¢ Select epsily nbtnined. visihie gnn'is for primry ntt‘ention . “
roies {n.dev Top! othrnnnsenisi: wiaht appaar to be giving teachers rore power.
tioplng O L1 % dipaLt ) I ,w‘ ‘ et . Provide intertstinn tims to explore feafs, prattice siiiis. and experience thq !
educntiontl enperiences ior stnii'.
C, + glorfous power and cOurlge of nnking thlnqs happen. Shnre Supnort
qulnnnity. parents, students, Lack of: s R | i
‘ , | 1) Stni’i’ uiiiingne&st sccept an active role “ . Db :
o H n change. , ! !
+ r
: ) Fears of thange. nf n’en idens. of expioring | , i
- newattituiies o .
[ v o |
i : , o :
A '
ue ! “
, . /
N .i"i.' - I i ki ! - G ) Y ' ' . I
. , \ , o
Poseible Cross-Reference(s): ﬂ o
. R )
\ ‘ [ R ’ . e
. 1 . , 4 ! L . “. . I X

EKC

ot rodded by £

T




P e

e CCSEE 1 WORKb’

) 1

.+‘ET : N |

{ Area.of Concern: v ;‘*‘%”"‘h

Target Populatlon(s)

MY staff congernd with curriculun

.

6. Prov1d1ng nonsexist 1n'tructinnal materfals and methods 1n )|

| Specitie lssue:

class curriculs. ) o
' b

'Recommended

.Projécted"Outc_ome(sl) " Change Srategis

'

9

1) DIAGHOSLS of extsting materials and methods, -

T irstitutiong] ize ransextst

. . ) TECHAICAL ASSISTARCE AND COLLABORATLYE
{nstructional materials and methods -

' . : CONSULTATION to explore wealth of dats o
Jn il class currdeuta. - ' ‘
‘ : available for nonsexist jnstruutional
m‘terials. [
S q‘

1) TEM BULLDN 0 sure te euluti '

) .. 6,
¢ v v

4 nh make‘using the m}erhk 25, n cirtulauun of findings.

) desirable, and professionally .
: ) 4] MATERTALS SELECT IU?!(ADAPTATION/DEVELUMENT.

o
' A

advantageous. IR I

"

. N ! . .. .
» ‘| Constraints;
3) Tu inspire teacher criativity in ; . '

qevlslng nonsexist mterfals and

. ; Prasence of:
methods, - . T . .
- o ' 1) Fimancial fnvestaents {n materfals which
& S, et e geetes,
B oo 1 Teacher and adnfnfstrative apathy, !
~4) T expind districts and schoglelevel ‘ . ,
- comithent, knowledge and expertise l.ack ot \\ .
~  use of ronsexdst mater als and 1) Comitnt to Tt . pltatos,
oehobs. \ o
| 2] Financlal suppcit for new merms Were
| B “ mensary, !
. ' . . r

N " b . .
-

][ lC Cross-Reference(s) lnstructiuml mmms. |

NG R

g

»

o

1) Gear up the system to change, K
0 " ' 15

0 fssuble to-ligt consultant el

@ Provide fneservice sessions for all teachers.. the bolard. adnin{strators, selected.
parents, departnent hgads ind tean leaders. - ' | &
v @ Dlstribute sawples of nunsexist;instmctignal materfals.th all tedchiers;iuse
the1f~§ubject ared sampiesv. - e \

¢ inlist support of district Wbrartans to gather resource bank of nonsexist
i "

Instructiona] materfals, tests, rrei_hnds, filns and related medfa.

@ Publicize the problem, goa's, action plan,

v
¢ i

) Preseansues. financi | needs, benefits to board of educaunn. adnlnistrator parents.'

[
0

supporttve cunmuity grnups o, . :
0 Requtré/demnd_ Support, for sex-cquity-based educetion, o
,@ dovolve tatal school population in assgssing matertals, adopting for themspectal

I district nesds, developing new ones. Vo
1 . ] 0 P “‘\ :
, .

'

3) et emly achlsved qoals flrst, to 1ncrease equity viletty and to raise entnus{asm.

¢ reise s publicize Al efforts - S
0 Arranqe for feedback and nake follou -Up phns for ‘edch phase of mplementmon \ .
N . Encourage the 1md1ateuse of nonsexist m!erials and nethods, RS

' Offer support, SuppHes models s ection plan' prugresses,

0 Sme ultmate goal ind steps t reach ft clearly and repeatedly Emua;e.

N " ' '

R, Co L e v ,
T et nonsexlst instrvctional materials and nethods to be used 1n'all€class "
arritls, ‘ | R . Madl
) N i " ' O
) . . '
1 I . .
’ n ) .’ . ! ’ v, J \
°, \ M - y
; 3
! . ' 4
i 0 ' ¢ k .‘|




ANI'»Of'Canerln:- | lnsnntnrlm P

\

CCSEE

—

I WORESHEED .

K

&

Target Pop“lﬂtlﬂll(ﬂ) b1 Enqlisnteacnlnq suff g

{Specie Tue:

1. Infusinlsu wulty concepts dnto the Engldshocurriculon.

€

'y 3

L

Recommended

Projected outcome(s)_ | (Change Strategies

' ‘o
"1} UAGAISIS for thoraugh ealution of
1) To astatlish o spoaqity-bised

“eating o Tile IX repreents.
" Eghish carrlculin, ,

2) TRAINING AXD TEM BUILOING to support suff
chinge efforts and to mcourige crutive
curriculon developaent,

'

R prnvia mnsexist mchqu utnrins
Ty ud ks to theentire bglishstff,

/

based education. R

current curriculum Strengths and weaknesses '

3) WATERIALS SECECTIOVACTATIONDEVELOMENT
* to msure ongolng complfance with sex-squity-

3
|

q o 1) Teain Englisheteaching stsff"innconcepts of Title It,
‘ ¢ Use workshop planning resourves. |
[} Encnurnge naninis{rntive participation and suppoﬂ
. . & )
2} Examine current curriculun for sex biass t
. Consider student nssisuncn in dssigninq mluntion checkldst, sssubling nonsexist
! definimy sexfst mning l1sts.nssnss1ng toscher-rade tests for bhs o
X' Snel; lncnl mluntlnn support from pnrents. univnrsmes. arricilm consultnnts.

-

3) fealize that nuch of the English reading experience is pre-Title 1% and ser blased.

{ Constrants:

I T mrsgn tescher and swnnnt

. Encourage student and taacher dis:ovu;y of this bids to further nppmistion

. coneepts! : ,. f
' 1) Overaried taachers.

] n:_nv‘i msistance 1o curricalur change,

< Lack of:
1) Ainistrative and dnpnmnul sipport.
2) Positive reand for sex eqlty.

‘ ! 3} Skills.for student Inve]venent,

prticiption {n the curriculie . I a0 todevelop critiea) Mstnricnl and iterary perspective skitls, .
: sl and teiching of sex equlty ' ‘ co 1 | Devise spelling/vocsbulsry Hsts of sexst and nonsexist tanminology,
Presnc _M: ’ [ Explnn stulent and mcher prejudim ‘conerning sex stereotyping 1n jobs,’

+ hinderiting skﬂls. spelllng. eriticisn
@ Consfder rmss-age teaching, nllou!ng oder students to present nonsexist minf-units,

¢ ok reviens, creative writing,

o .
.,I

4) Share suc:esses. failures, 1nus
| Direct tencher-lounge chatter tmrd sex equity fssues’and chssronn successes with

* ansexist curriculun adventures, Brag.
¢ Frose teachers’ and students' effarts through bulletdn boards, local tnd schuo!
¢

§ Ak Tocal eamy advocates for ideas, speeches, svaluation, support, and essay
» ’ - A

| Resources:

Joward Equity, .
A Student Suide to Title 1, Sadker and Batley, Resource Center o0 Sex

‘I!nlu 1n'£dumim.

[

) reading on the toplc of sex equfty. .

~

Possnble Cross Reference(s) 1nmn1w1 ——

Q

' - \.n

newspapers, school assenbides, . H o | |




o CCSEE I wom(s- gET
Are of Conern; - o Target Populatmn(s) s

&

. Y ‘ ‘ ' \ .
Speclﬁc ISSlle: B, Helping stulents understindand apppectate Jeerica's plurnH'sn. .

r {P;oie,cted’ Outcom:é(s) - Cl?a(:::;ng‘t::&zes | | g Suggested Action S/teps'

¢ 4 " . .
B . | 1) ADES KTITES o sevsitte s ad \
" " students o plunlfsm, . ' . S o

. ; 1) Assemble support for Increastng students' understanding and appreciation of mrlca's"plurﬂhm.
2)- DIAGMISIS AND COLLABORATIVE CONSULTATIOR to ‘ c

. @ Request baerd and adainistrative policy directives.
agsess current sftuntlon. needs, change,

1) To devalop understanding and
O Supply hunan relations {n-service tralning for teachers, revitaltzing thetr support and !

wpreclation for the coplenity ‘
! , strategls. it ,
and destrabi]ity of America's appriclation for & pluralist country. o .
AT, "1""3) TEOUCAL ASISTARE WITY MTERIRLS SELECTON | . )
- . . . . . . P
: o AATIOVIEVELOENT, L 2) Devise districtwide acis plan. ' '
' | ) : - " O nclide parents and scudents fn plaming, )
4} LEGISLATIVE PTERENTION D IREETVE/ TGN i plimi
j ' © Feature intensive support for ethnic holldays, historical leaders, current socka) problems.

2) To develop uﬁgnlm techniques,
. : _ CONFRONTATION, . )
- plans, strategles for understanding -] . Encourage classroom conpeti{tions through artwark, essays, presentations, assonblies which

andapprechition, o ighlight chverstty and siatlarities of school's population.

' K . ' o 3 ' ' l
IR Collﬂtl'alllts: ‘ ) Seek comunlty support. '

L Encaurage use of school factlftfes for ulticuitural events,

- 3) To fuse support for pluralism with

Title It for expanded use of Amrica's . Encourage local newspaper suppart Uhreugh appropriate storfes, pletures, features.

: e resources. . ' ' O s serviee clubs, churches, ané politicel organizations for Fimnclal, meral, and tan
‘ ' ‘ C| Presence of: . ' resource Support.
o . . _l) Ractsn, . ' 4) Assist teachers 1n findtng or creating u"c!ling multicultural appreciation lessons. '
| ‘ . ¢ . Include role playlng, modeling, g;oup discussions,

2) Otftering cultural expectations,
o Opely confront ractsn through discussion, reading assigments, class nestings.

H
I tl M .
3) Communtty reststance, ' § Hosume students want 10 learn 1o Vive well, apprectatively, o with understanding fn

Arerica’s nelting pot.

Resources: - ;‘ | , 'i. SR :

| PE MC CTOSB"Reference(B G, it o s - : | |

Aruitoxt provided by Eic:
N . ’




I

((SEE

—

lI WORKS

)

Area of Concern: “I;STMJCTIM PER.S.W:E’FL

Target Populatlon(s) Sacondary and Pnsmcumq

o N

1) COLLABORATIVE CONSULTATION to alert and trafn

1) 1o encourage student arolnent fn ‘
schoo! faculty, counselors, aduinistrators.
Y

clusses offaring @ nonsexlst cureiculue,

“

b ' 2) WOELING to desonstrate active teacher
2) To establish accaptance of monsendst

curriculum offerings, Inadirg to ending
" rasds for Picruitaent,

l support of mon-tradi tlomal, nonsexdst

clagses.

3) 7o Increase total school population
sensitivity to boqlﬂu of Mth [X.

.

Constraints:

1) 7o overcooe student fears of being

the flrst glr? fn auto shop or the
v first boy In ci:hiid care,
‘ Prasence of:

5) To mdel nonsexist curriculs for :
ooy 1) Student puer pressure o rot be different,

‘ Ty
sdaptation {n other teaching aress, .
. Q ¢ ' .
J 2) Faresital fears for child's sema)

,or )
| fdetitication. "

3) Teacher and counselor fhabi1 (s to *sell*

mn-mditioi;al. nonsexist classes,

)
Resources: -
K How to Deu! with Sex-Role Starsotyptng,
A Stidant Gutde o Title 1K,

: POBBible CTOBS'Reference(ﬂ): Students; Counselors; Communty,

b
{

Speciﬁc Issueq 9, Recrulting students for nonstraditional classes texclustve of vocatiomal education) ! N
: . o offering mniexts!xcurriculul._ suc!: 1 "Slngles: Livimg,* and'l'lgnen in History.! )
e ~ Recommended Sungested Acton Steps "
‘- b  Suggested Action Ste
__‘Pro]ected‘ Dntcomg(s) Change Strategies Suge P .

' ¢, .

1) -ah 3 faculty neetlng of counselors and pdsinistrators'to {gentify the pryblq. to ‘ N
devise’an dction plln. and to sensltlu stff ”tn student fears and pr'ejg_dice‘.
o Golat Tl I gt s "
@ Kuggest that student and teacher mepunu of nnnsu1st Classes W11 basten
itle IX coupl fance. .
@ Use Thwely, ¢ommitted, respected presenters ¥ho are sensftive to fuars of chl;nge ‘
" In tachers and studets, ‘ -
@ Talkalot,
¢ Refer to ineservice quidelines for plaming help,

v
2) Actively recrutt students for non-traditioml classes. g
@ Use schetuting; positm re{nforcesnt,
0 Publfcfze student successes with non-traditioma] chssts.
@ Bring In spukm fron thavmmnlly who model non-stereotyped job occupdtions,
~<fumale mechanics, mla kindergarten teachers, female electrician, te, ¢
§ ldatify pafucularly comitted staff; wssign them to help cwnselﬂrs and students
8¢ coursn selection tine,
3) Recruft teccherstoserve 85 role vodels in Jearning non- tudltiuml nonsmst activities,
" Ercourage teacher sharing of: sanetraditiona] skiTls, such as science teacher demnstretlnr
baby bathing in child care, and an English teacher Tearning 0 play velleyball during prep.
" pered.
@ Heke role modeling a high priority, nvlwng tine, schedubing edsements, and other change-
support techniques. . | :
. Publicize teacher efforts.

. [ncourage students to try non-traditiona) experinents as thuy choose ¢lasses.

o

NNq

Nl

03
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B
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Lo CCSEE 11 WORKS

.
e
e

IWXIM PERSWEI.

Area of Concem;

Tal'get Pop“.latwn(S) Eertllied parly childhnod ind prustnool staft

Speclﬁc Issue° ‘

m‘ £linfnating exlsting sexisn In mly chﬂdhood and preschool pmgrams

Recommended

Projeced Outeonel) | (i Stalegie

Suggested Action Steps

v

T dmlop keen dwdreness of the

—

1) IAREESS ACTVITIES for parets and

Issues. responslbmtm. and _ )
Instruction] persoanel.

bemflu of sm equm.
' _ : 2) COLABIRATIVE CONSVLIATION to fnvolve
!o explare carefully the subtle “

2) .
: Tocal apences rasponsible for early
behavlors and attitudes which o '
. - childhood progrims,
encourdge and maintain sexisa n
' airly Ehildhood and predchocd .
M 3) OUAGHESIS to evaluate the extent of sexist

T prograss. .
. education, to develcp strategles for action,

o and to provide ongolng-evalustion and ‘Support.
To foster active and positive use

3
o7+ of ronsexist matertals nd tadthing
techniques. '
' Constraints:
4) To sensitize fnstructiom) persome] )
and parents b the potenti] damge Prastce of:
. caused by sex-starsotypld teachd R o
! i i 1) Ingratned sax-biased methads and attitudes, -
practices.”
’ L Lack of:
§) To Yead instructional staff and parents ‘

1) Energy, comiteent, undiﬁtlndinq.
. oo

toward betaf n and suppart of nonsexist

Tearning expariences, . :
1 e, 1) Parmnt support,

T anhﬁte sexton in aarly childhood 3 Effectivn sodls.

8
. and preschoo] programs. - .

I

Resources: -

BT

Instruction! Satarfals; Maifstrators, .

'

P“l{ “ross Reterence(s)

1) Investigate current tns!ructional materfals and presentation methods for sex blas,
o Form parent/faculty comittee, selecting persons with expressed interests !n

Title IX rantfications.
! o Arrange baard of education and ndninlstmlnn;directed support through Tn-service

sesslons, PTA presentations, and financtal assistance.

2) Assenble a data bank with podels, evaluation Instrunents, Jesson plans, fi1ns, blased

N ind norbiased tedching matertals,

U Eirwlm paterla)s {0 teachers and parents. ¢l1citing inpot and fdeas. ;

o Prepare an agendacm extnine materfals at faculty meetings. Dlscuss

3) Identify sexist polictes within the school,
o FRaise consclousness and &liminate the most obvinus (€.9., boy and gir) Tiresups) forms

of sexdsm,
o Evaluate for sex bias 21! Tearning naterfals used rejularly.

4) Sponsor evtuation by consultants to aid fn dfscovering subtle perpetrations of sexisn
by staff through attitudes, stereatyping, verba and nanverta] comunica€lons., ‘

o Encourage m(f to select evaluatrs.

o Announce and vpnise pcsimg changés 1n.mmods and materials--positive reinforcement

works with students and sta!f.

5] ¥isit nonsextst learning enviromeents, - ,
o Encourage those visited to share how they {aarned to eliminate sexisn, the problems

they encountered, and thelr SUECHSSES.
0 ‘

oS
3T




R . 2 IIWORKS

—

!

Krea ‘ 0[ Coneem: ‘ ;Mhlm PME& : |

Tar get Populatmn(s) M cemﬂqd surr and counselnrs

' !
11, Exanining teacher-hads. tusts for sex blas.
' ! .

n

Spetic ;-

\ ¢

 Projected Outcomelyy | Cl?aenc::‘g‘t::ti?ndes v Suggested Action Steps |
: Qo ] 1) WEN!SS ACTIVITIES for teachers and . U 5

\ . comilons.

1) e m"rsumm SILTANE.
1) MIERAS smmgnwnwuemomm

1) To bring taachuremude tests fnto
' ‘ for prcparing tasts nitlmt i blas,

comp)fance with Title 1%, .
L |0 ChAsRIE GOSN oy
suppart.

¥

b )

o ) To devalop non-threataning, cogolng’

| Consteeints:

enlustion of teucheme tasts. 3"
I .\ “l . , ‘ \ ‘

8 9 N
prasence of:,”

1) Teachers' reluctine to expise creative

v

offorts,

3) To sestiae all prsed cocened
“with testing 1o the nqu1mqfu of

'
«
[

' Z) tngotg evalation of tonchar-mde ests

Title I, s dlmwlt to sonftar.

") Smsn In usttng i dm'icult 1 508,

1)- Collect and disseninate relevant material on sexeblas research 1\n testirq.

. . Use cansulunt resources 0 explore mterlal, frplications, techniques for

, mnbiased tests.
(] provide teachers with sarples of plased and nonbased testing in thelr

' subject areas,

2) hssemble schaol and/or subect-ared work grous.
. Evaluate current and past tasting saterlals.
/ . Design austly used check1fst for teacher tests,

P Practice writing tast questions uh!ch are blased and nonbiased tmrd

Vo
R * further understanding. - _ ‘ ]

‘ 3) Hrmng tasts s ummu and persona), ) o
'} Esubllsh rone threatening shiring anviroment.
@ Prafse and encourage all efforts.
- @ Msist teen mdm in establ{shing trust {n the shartng of tancher-aede

[

L

tosts,

q

o

-Resomes: R
22F

‘ Pm-‘-'ﬂ Cross Reference(s) s,

t

§) Involve counseling staff fn all dnservice activithes, euercvises. sharing.

¢ Senitize cunselors 40 neds for uity-bised achrevment ad

intelligunée. testig. - ' e

0 Support counselors’ efféiti o exaaine and uke :hlnges {n these {nstruments.
[ .

(", ) . e

" ) “ N




A L . o | Those persons in’e‘dﬁca,tion iho design, seleét,' ; , ~
| E. Medla Specmhsts: | adapt, disseninate, evaluate, tore, retrieve, | |

and utilize phint ahd nonprint naterials.,

. ' ’\\
. -
. ' l. o+
! ' ) - '
| '
. [
i . we
! . .o
:
.

b

This section deals With the bastc issues of sex equity as they relate to instructional/training materials
.mMmMMMWMMMnmﬂmmmmmNMMHmmWMmmmNMWMS =
" [8.g.y7¢lenentary, secondary and postsecondary) and to-the wide variety of people served, The target
S polations include medfa specialists, Tibrarians, curriculun directors, pre:sefvice and in-service N
* =" teacher tralning staff, speech departnent personnel, and comunications/language arts specialists.

,wwmnmmmammmmmmmummmmmmmmmmmmﬁnwmwmmn,
" these resources can greatly contribute either to the pronulgation of stereotyped thinking or 10 the possible -
~ reakthrough and grasping of positive equity concepts, Nany Anericans are intensely influenced by viswal
stimuli; effective use of the media can serve as either a positive or.a negative vehicle for the achieve-

o mntof sexequity,

: meuwmwwmmmmmmmummmmmmmmmmmmwmmmmnm
- eveloping criterfa t0 eliptnate the future purchasing of zu.ch. stercotyped materials are. two of the issues
* addressed in this section, Others include beconing aware of the soctal consequences of sexism in language;
- earning how to nterface efforts 50 as 10 eliminate not only sexism but all the other "oms" (race,
+ handfcap, national origin, and 0 forth); and being able to create an up-to-date nonsexist media bank,

L)

0 The role of the media specialist in the novenent, tovard equity % an inportant one. As a developer of nes |
v-.mmmnmmﬂmmmmmmmmmmmmmnmmwwmmmmmmmmmme

- of materfals, and an ongoing evaluator of processes and materials, the nedia specialist influences:all
people. Becoming sensitive fo- issues, pecoming ski1Ted in vecognizing”the merits/denerits of materials, =
900" and being comitted to, the cause of elininating the "isns" are all essential qualitfes for media specialists)d 9

‘,-This,'se'fc‘tio’h.v.,se'eks.gjtg‘._enha,n‘cettyhec potential for the developnent of sich characteristics, ©




T WORKSHEE

:

f“

. ¢ 3

Area of Concerh:

'Target POD“.YE{IOH(S) Librcrlanu Nl Specn s, Curriculun Neectors ;
WWHW—

" lﬁlASPECIILlSTg . N \
: speciﬁc Isslle. l Dmloninc L 1mlmtlmanonmmnturuh selection proc'us(u) - C “,,, ’ '
PR Beoommended AR
Projected Outcgmg(s)_ N -Cbam Strategies | Suggestgd Action Steps‘ |

l)' (] mm nedia perionmal, :umculml
ipecialisty, Hbrarinns. o 1nsw:tieu1

1) ESOUW:‘ LINKAGE to ensure the dcquiring of
‘ mmnt oqulty uswrcu (print. nonpr|nt.q

| staff in daaloping widalim for the \m hum)

mlhtion of print and nanprint ‘
2) TRAINIMG ¥1a {nesarvice sessions for ali

mrlils” e - :
ople. !
] X \ )

1 2) o toform authors, publishers, softvare 3) nmmn.s SELECFION/ADASTATLON utv:tomr
roducars, and digtributars of & need go"mlna "“‘mgst poticles and shictices:
for'm' falr print and nanprint , ] ' \\ :
mterials. : A i ! \‘\

‘ | ' .‘],"
. - : , ' } '
3) To dissenirate houitp-based print and o
. : R
nnprint ny a?sﬂand rc;sntt_r;gs. Constram“:
o -
4) To remove or feplaca mterfals which [ Prawicuief' h 1

l) mucunce of instructions m!f/studcnts
to glve up comfortable pemptlons.
) sum bodgets which aey not il for
o nplamgnt of 21} sexist natertals,
3 Lw gareness and comitaent to euity on
the pur o sin pblshes ad preaces
4) Editor and producer b, '
§) Atitudiml resistance.
é

Resources° fonpr {nt llesourcgs In Wogen's Educational Equity and Sexlsn fn Materlals: How to Detect

ract Its Effucts in the Classrom 1fsted fn Chapter V. See ¢1g0 print

¢ [t and How %0 Countel
I and nenpeint ) yecomenda tions Tisted fn ﬂupter Y. 1

.

,9' . . ‘

‘ PGSSible CI’OSB'RGfel'ence(S)i .!' lnstm'tllenal staff; Instruction! Haternls.'

N d . "
4

a4
V 1} Eaist ald of erganmtlom. elmad nfﬂ:ms. s:hool offictals, att ., to establish :r.tem n

\

mlumen proccdurus that 1denmy m stemtynad naterfals,

0 (reale pulﬂlc aumness of LM problm yia the nedla.
. Tnvolve  wide multlcu)tural smnt of tha comunty In the. te»tbaok and audlo-visus) salection
. recess. o . S \

+

. Write lottars of support fo puhllllurs and producers :mnq_ng their onfssien ef. m bimd

mterials, . .
‘ Acknowledge nd rmgnm mumk md wdie- mull selection mittm that me o emrt to

’ ’

- inimate sex bimd uurl\“lv
. Emblish polmul ution natwarks of conmned cmnns 0 lobby for lwlslmve chlnne.

2) Provide mndatory ot volunury in-smm training for nudenu. parents, {nstructiom suff, ."
Hbraelans, neda smmﬁts. w | '

" @ Interpret Tme N lmsht(on and it rllntiunship to course content and 1nstructioml mterfals,
(] Disciss the effecty’ of sae blmd paterials n the 1md1m and future behavlor and, expectations

t

of students., ox ‘ '
§. Introduce strmqm fir emblinq students to- remnlu blased matzrials,
@ Offer students npporwnities to femrlm alternative attitrss and bghaviors.

3) Devetop, acquire,’ pruduce. publlsh ind dlsminm sex equity-Instructions? mtertals.
. UtfMze the 1nfemtion systen of the Hmn’s Educations) Squity l:mnimwn Network (HEECN)
: . Eant the support of professfona] orgenizations wch a5 the Assoclation for Educationa!
Conmnlmions and Tachalogy {AECT) and the Anrlun Library Association, o

) Submit articles cnncernlnqtthn need for sex falg print ang nonprint naterlels to Journals suth

o 18 &Y Comunication mm, Nedle and Nathads, School Library Journn and F31m Hews.

v Q Include the expertisu ané suppert of State Departments of tducntien a5 wel) a8 Schoals of Education
(departments of educational mhmlogy. audio~ylsial 1nstruct1on] and Schools of Library Science
it nearby 1nn1tut|ons of higher education a5 an advocyte network for charge and?rodu:tlon '

s

consul tatfon, . \'

o
i

e

~




CCSEE - I WORKS

CET o ‘-

<4

Al'eﬂ pi ConCem;. - DA SPECIALISTS 1

. Target Pop“laﬁon(s): ﬁedlia Spactatists, Litrartans, Currtculn Birectors .

Spectc e

L4 o

2 Deeloplng upo-dte ot pedla bark,

Proieé?gd' Outeomes) " | Recommended

Change Strategies

Suggésted Action Steps

t

1’:

R Y T tysminte aquity-based print

,2) To davelop gn'up-to-date dith bank
or print and nonrint resources

" that weet equity standards.

\J

afd nonprint matertals and resources,

-

13

3) To assist educators fn baconing more
m.re.of {nstruct{onal/tratning .
mterials and ather® educations! .
praducts whlch are dasigned to

further edu:gtioml wity..
g

) To provide descriptions of eaucation] -

. gurriculn, prograes, and treateents
it i
, fr mnn or which act a8 barriers

such wity by

)

' "

"

1) RESOUACE LINKAGE to provide an exchange

6t (nformation, products, ideas, and

materials,

2) MATERIALS SELECTION/ABAPTATI0K/OEVELCPHENT:

0 dissenfnate mnsextst resources.’

&) WATERIAL) SELECTIQ![AMPTATlﬂ[DEVELOPHENT.

1 dlsseminate non-sextst resources. "

' 1) Cevelop & coordineted fnfornation dfssemination systen that can enhance the developnent, acqulsition,

| Constraints

Prasence"‘of: .

1) Existinq steraotyped traditions.

2) Attmﬂml resistance on the part of 8l peaple,
3) Editor and producer s,

Lack nf:.
=1) Avaflable funds,
2) hargsass and commuen&igo equtty on the pirt
of publishers w producers. ’:
) ‘WI dlssentnation of appropriate nformation
mmtls, |

Resources. i R i ', o gt llﬂPumptInns A gy o
Y el Ethede, and: Fuig st Pasourcg osariond Nedla; Yonaihood Medi Supplement:;

2 qf‘ - and g e st Chiter V.

Provided by ERIC.

|
¢

and inprovenent of structiona] materfals of & nonblased natue.

¢ Uillze the National lnfomatinn Center for Educations) Medfa (NICEM) and the fiat fonal lnstrqctloml

Naterials Information Systems (NIHIS) dcta bases and other Hstings, . ) :
@ Participate In cmunicatinns networks such as the fonen's Educational Equity Comunications Network (WEECA).

¢ Provide supporting data, research and other fnformation which will faciTitate the developnent of nev,

nonsexist educational prograns and materfals.

zJ Develup 2 Hrkage network of Infomation about {3) individusls who have produced sex fafr educationd]

products and studtes andfor {1’ individuals who are knowledgeable about Implenenting prograns which "

designed to achleve educattonal snufty.".Sources for the naterlals that might be fncluded 1n the etwdrk are:

« Edycationa) Institutlons and agencles.
- Government bogles and agencies at the local, state, and Federal Jew 13,

- Honen's grougs and organizationss
- Professiond! organzations and groups concerned with education and equity issues,

0 lnclude all or sone of the follawing fn the proposed products of the network:

« in abstract jwrrul describiﬁq the nmerials fncluded In the nebirt,
« A glossary of terms wsed to descrlbe the mmrlals {n the network,
« Network description 2nd servites announcement,
Mbl!ographies. Hlmgraphies
- Current’ mreness and trnining materials.

« Lists of relevant grants and contracts awarded fn ity and of research in progress, -

- b netuork pewsletter.
i | |
" -9 helude a1 or some of the followtng fn the proposed ser senvlees:
- "Hard"* copy or n}“crnfiche ceples of materlals specified in requests.

- Searches 1o dentify materfals and other resources to meet user needs, |

0

« Jccess to the fetwork via toll-free telephone, mail, or conputer, ‘

 Norkshops and seninars to assist educators to learn more about how to Totite and use the.

[
resaurces apadlable to ettatn educations! equlty.

¢ 1

W

« L{nkage ui)!h other {nformation sources, networks and equity services




(CSEE -1 WORKS

L,
IS

Target Pop“latmn(s) Postsecondary Depermnts of Speech, Comunication, w English

Pre-service and nsservice Teacher Training: Elementary - Sacondiry,

: Pi@jeeped Cuemel)

Recommended
Change Strategles

Seggeswd Action Steps -

<8 Tobecoee pare of the FSMIh 08
sexal. ¢ ffoventiaton fn ogage.

: 3) To ﬁmrhwhbyﬁm use-aan
" uglain th metae and exent of
mquity.

.‘U 4) To devslop mensexist language
getdlioes. '

) o dewlop 8 nebork of profassion]
adocites and sipporters wha wight
asslst In ol{winating Mnguisﬁc ’

sexis,

1) “To eplbre facats of saxisn fn Tanuage.

l) TN-SERVICE TRAINING to 1llustrm )m
Tanguags tmul1ts 1wlic1t wilus (17}
babavforal models,

1) WIBIAS/ANTTOVELIPNT o e

T peittve sail and socha] {aages n
Yot mtas,

" 3 SR LRE i e vt of

profassiona] onganinations.

!

Constraints:

1 ‘ A
Presence of:
1) Reststance to changn,
2) A languge of the school shich mfrrors ‘

tlle suxist assumptions of soclety,

Lack of~
1) Mndgu i resuarch conceming

‘nterrelutions of 1e8, sochal clss, Tacey
ethnictty and age as they affect the use
of languge.

,Beeources:

o
|

So quttlines Tatd b8 Mograpy of Chper 1

Pmmble Cross-Reierence(s)' Bostsecondtry; tnstrucﬂom faterfals; Instruction)

]

“ the axstence of woaen workers; or & patrontaing tane towird women, Disuss 1»11«!}0:\; of such

{ollaborate mn Departmts of Spmh. Mnlcqtion. and English o develop an n-service or pre-service
workshop to exp!ore Hrquimc sexisa and $ts-social consequences,
. Investigate the effect of languege on women's sense of {dentity,
'} Review a1 publications and schoo! documentd for Hnguimc sse, Use those found to be sum [}
focal components for the sminns. )
o Recognizh that nonverbal npom nf mir.(nlty and ustulinity can llso perpetum m-roh ‘ ' : '

stemtym IncYude this ln Al neservise sussions,
o Exnine taacher Tanguage use, such a5 genarlc “an* and “he"; occupationil tarms which often ignore

sexist Ianeuagc {socfal consauences, ete. ). '

o vy stm'otypes of vmen's spaech In various medt lmmn‘s. comercials, advertising, etc.) 40
help pert!cipents bacome more dwark of sexisn in the Epglish language, I

® Develop uorkshup mivims which distinguish between language |beut the sexes and the way yomen i

Ben use languige (dmmnm {n word cholce, syntax, language stylo. ote.)s

Develop, publish and disseninate 2 cwnhens!ve sat of guidelines 10 1solute unconscious sexist

umtines.m Tarquage; devise possibla alternatives, ‘
o Contrast these utdelfoes o Gutdalnes for the Development of Elientary and Secondary Instructiom]

Naterfals: The Treutment of Sex Rolas, by Holt, Rinehart and inston, and Guide) nes for Equal

Treataent of the Sexss {n MeSrawH11) Conpary PibHications,

Enlist the prefoseioul assistance of ; fous cducuses, comiltteas, and independent groups related
to the study, of sex differences in llnw.S , speach, and nenecml comunication--Nodern Language
hssoctation (LA}, National Councl) of Teachers of £ ish {CTL, ete,-+10 act 18 4 nebwrk OF

A
support, system for change, v




'l'

(CSEE.- 1 WORKSE

Wy

Area y Congemn: v s

_ Target PODUlatiOII(S): Withcuttural, Teacher Tratning-- Dlenentary, econdary, Postsecondary

Iﬂﬂue. 4, Interfacing offom 1o elfinate, sexlm i |l| other “isms® {raca, class,

handicap, age, ate.).

 Recommended

| Proiected‘ Outeome(s) | Change Strtegies

Suggested Action Stops

1) TRAINING via re-education of professionals
¢

! ' through ineservice prograes.

) MRENESS‘MT IVITIES to study the nature and

apact of prejudice and discrinination,

1) To dmelopa o] for faplosentation of
sducaton that 18 mlgtcultural and

nonsexlst.

") MTERIALS[lWTAHMD[VELONENT to eifminate

plas {n instructions) materdals,

4} HESOURCE LINKAGE v1a peint, nonprint and

homan resources.

BT ;

2 To devlop educational golfcles and FOLLOH-UP ACTIVITIES to ensure cultural and

iy

practices that respet, o, nd ndividaal dlversity,

affiow tha diversity which ech \ '

fndividaa brings t the chssreo. {onstraints:
Presence of:

1) Resfstance and bias to altermtive lifestyles
. S and value orfentations,

) Apattarn of iclst, shalet attitudes tn our
1

I ﬁlnt.'ldlpt. davelop and asnass Wiy, .
curticoha, Yeirning a‘ctMﬂu. w 3) Educators' past ameriences bised on "melting
pateria)s to ol ininate athocentrise pat" fdma,
|Mw|fi1n cultura] diversity n e X stowmess of tratitutiona] and orgentations)
kchool and sochaty.  fforts to change

p .
. - lack ol
' 1 1) Resourens,

Reﬂolll'ceﬂo Education That Is Wultieultursd: A Wodel for Igl-enutien Through Ine Servlce Education
e 2 3 6 by Grant tnd elntch i In Prae of Diversiy by frant Msted n cmmv

i

P": KC 01'088 Refel'ence(s Pommdary. lnstmct!uml staff; Comsaling;

lnstrmtiml Mtarinls; Humn Rights, o { ‘

1) Demop an unde}standing anong educaters for the necessity uf_ multicultural, nonsexist educition via

Inservce wrishops nd senas. "2

[ Encourage each {ndfvidaa) to deHne his/her percentions of racism, serism, and classism,
, 0 Exanine and discuss quest fons. retevant to educators' perceptions and s1tuations.
¢ Introduce dlalogee to faci1itate neaningful comunicat on anong col leagues,
0 Exanine the fpact of prejudice and discrinination upon Ind1v1duals nnd groups.
[ Explore.-the maner {n which schools and other smleul 1nst1mt10n5 perpetuate d1scrlm’mt|on.

' 0 Cons{dar the nature, function, and actions of mm instd tutions to ennance educator a\urencss of

1n5;1tution|l'1zed racism and sexisn. n

' § Osuss L 34142 and {ts tuplications for the handfcapped. "

’ Fxanine the following ams

+ Traditional sacfal, utlonn and sducation! pattems of ninorfties,

wonen, the aged, and the handicapped.
o A class analysts of whnorities and women,
< The Togal status of wonen and enforcement of Tas in relation to

wore and minarities,
« Reiglous docteines and practices re?arding women and minorities.,
- [nploymant poiicles.and practiges, ¢ onq with umerenun Inms.

for minarities and wonen,
- Enro) nent pauerne In {nstitutions of h1qher 1aarning, -
« Mass nedla representation of minordties, the aged, wosen, and the ’

handicapped.
2} Provide acalors with slgnificant informtion about the various divensians of race, culture, and
indiyiduality to serve us the bu!s for appreciating and sccepting: ( 1ffarences.
@ Introduce 8 vlriety of awarenass actIvitfes via mrksnops. seminars, formal coyrses, hburmry
o mlcrn-mchhg. and Infomal and casua) tnteraction,

. @ Exanine the.discrininatory power of racist and sexist language.

3) Select, adapt, develop and assess cumculum and materlals (print and norprint),
) | Analyze Instrumnnn raterfals, tests, and medla pubtications to becone coqnizant of the omss!ons.

i

_ blases, and stersotypés which mmrhls mrtly and covertly dlspiay,

4) Rgcog'nizé"thg garlous resources of the commnity, not only u afdes or quest Speakers but 8 requldr

participants fn angolng classroon activittes.

@ UtiMze comuntty's physical resources.

5} Develop, fnplesent, and eveluate nlticultural, nonsenfst experlences on a reqular busis fn the

’ schoo! setting.

Q37




S CCSEE 1l WORKSHEET

Areof Concem: rrm‘srccmxsr‘s‘ |

Target Popu]atlon(s) . Elementary, Secondary. Postsecondary

tadfa Sectalists, Librartans, Curfieutin Drectors

;l
: 5. l.olroing how £ use mmno sexfst lmrlols 1n & nonsexdst uoosr

L ‘nr

¢ lisue:

[

Ll

Recommended
> Change Strategies

SuggestedAotionSteps I

.\r

‘

) ‘Mmmliimmm th i
affocts of sexerole stareotyplng,

- R o~ whicatars 10 bcime oA
of bo\rcoouulstirosum '
uumll‘(pr!ot Moooorint) in l‘ ‘ ¢ 2) WIERAS JOUTATION o efuite sorlsn

. nprint and nongrint arels.

nonsaxist umr ’

AR

30 TOAING vl o-service workshops,

2 Tobomw asar f i atects o

S sucblused mtarials.

Constraintss =

" Tresce of: -

1) ettt esstce,
S0 e preses. -
s ety
R foforliotoon. pubt{shers, softwre lack of:

prodicars, and osmm& of oneod 1) Mareness of and comtment o eaulty. -
- forsstr fiir orinc ono nooprﬁt ' 2) Creative impetus for change, :

wterils, . B

Reﬂolll'ces' Secn f Natartals: o to Detat 18 4d v t foteact s Effcs e
- Clagsroon mmsgm;z Gt Hatarhls Hsted 0 Gt V.

0 Istructiona] Persomel;, nsructional Mateis,

'

1) Provide a serfes of awreness sctivitics to hcl, vedia spechlists. Hbrsruns. curriculus directors. e,
to becone sensmvo 9 the negative effccts of sex-role mreotyping in educationol ratorms.
~. Broaden and deopeo awareness of and sensitivity to the myths ind ‘stereotyping that support.sex blas
nd sex discririnocion. ' ' S
() Recognize the need for atcicudinol and hehsvlonl chaooe none's o sexe role stereotyping.

" ¢ Deelop 2 mltmsnt o encoyrage 0 siollor ch'sngr i others

- Crcsteosoriss of n1n1 norkshops todismsohmxiscinq semt print and nonprint materfals conbousod ,

Inooonsoxlsc nnnor. SR

0 Enlfst the suppert of students co previes Softwre (mnc. ﬂlostrips‘ vidootaposc $11de-tape orogroos)
for sex bios. Develap ¢lass activities such a8 sioulat!on ond ganing, bullatin borrd displays, and sIMo« -
1pe progrivs that ppint cut the negative effucts’of soch sex bias, Create and adapt these omrlols |
to & nonsexist Pshion, '

'3 York out guideltnes on sexism with students, so choc students can mlom the materdals thoy use, Such
activities wil] encourage thew to think mre crmcolly and anolycicslly rather thin occept mry l
sutunc at face vilie, ,

'} lniclm tlass discussioos of the content of textbdks 25 well as nonprint matertals, Introdute soco ‘
quastlonlng strategles os. “hre they realistic? My, r wy pt? ‘

@ Coflect mnsexist suppleentary mterials (periodicals, nevspapers, 1ibrary books. ooperbocks. mblications
of govurmnc ogenclrs.etg.) Also tse such nedla a photographs, reconds, tapes, artwark, fllns, tnd ‘

videotapes, . .
¢ Encourage students co #111 1n the oaisslons from history or socta) studles texts. Reproduca the

merlols they crem o VoL . .
. Ask students to comose descriptions or uke collogos of che *ideal uooon o "1onl m* 5 presented n
the commicatioos oddfa. Discuss whether |t 1s desirable to be Hie orw of these fmages, Gm reasons,

@ hsk students to analyze sexism fn popular songs, jokes, the district's ocrsonnel directory, T, V o cartoons. ‘ |

nursor,y rhms. toys and boy- pockoglng. .

3} Include the support of teochrrs. parents, and students to write collactive and indlvidual letters to
publishiers and producers encoursging thefr help 1 provlding ser mr materials, ,
e Establlsh n ad e Hbrory comittee ond tsxtbook selection comoittee to exine print materlyls for tholr
sex fair content, ‘ '
¢ Hopotnt 2 spechal comlttoe co prepare a display of sex fair prir.c and nonprint materts] that tn becm

RO fo:n point for  futurs district-wide or 1nscﬂutloml ser eouicy progran or conference;

| AN




CCSEE II WORKS- T
? r Target Populatlon(s) §- ..ustsecondary (medl( persorne], Vibrarfans, cureicolum direttorta. ﬁ
Sﬁeuﬁc ]Bs“e' 6 Hﬂpilw mdfa Spectafsts bacome avare of their role as change agents, . | -
- Recomménded | 3 Acton Stems
Pro]e_cted Outcome(s) Change Strategis ~ Suggested Action. s

1

1) To hlp ‘medfa speciaists recognize
the naeg for change, and to plan and
execute change dctions,’ ‘

"‘ 2) To encourage medfa spectalists to
view.t}pmlm 15 chinge agnts. .

)
]

3) o help medha speciuitats fumction

. 48 changa agents skilled In the use

-

and mdals 1n 1n1t1afing w
| dplesenting chinge.

[ Ve

¢
1) RESOURCE. LINKAGE providing access to varfous
| — .

persons participating fn the change effort.:

1) CONULTHTION to educatfonal fosttutions and

the educational systen.
?

3) COLLABORATION by appropriately {nvolving %the
parsons affected by the changes, '

T

| Consteaints:

- of vrdus fntapmetions, tecnies '

Brestmce of: ) .

1) Resstance to change, -

. &) UncontrolTable enviromental factors.

3) Fear of fatlure.

Lack gf: .“
) slforftie, ¢

] Motmtiun.‘,'

3} Readiness to fuctio 85  chage gent. ‘

4] Retpect or trust,

hdmﬂmll Dlnnnu\

'

“1) Uevelop a Tinkage systen to provide easy a0cess to print, nenprint, and bumen resturces
. relatedrto equity and chapge strate"gies.‘ , . | ,
; ‘ @ Be access{ble to those ho are vorking on change, or wo w13 participate fn it
@ Develop trust between a1} others concerned. .
@ Level with pecple on plans nnd problens,
’ Keep the goals of equity clearly n mind, and help others % do the sane, .
0 Define the mspongibilities of others.
: 2) Provide praper fnformtion and comunication to m:rbers of the system, Presant {duss,
Ly opintons, ‘and concepts from equity experiences that may be helpful fn plamning change, .
: . |
- 3) Serve ag 4 problensolvng consuitant to the gpsen,
¢ Focus on the arelt that need change; use data, not Just hunches.
o Develop {nterdependence with faculty, adninistrators, students, comunity, ete. '
¢ Mo nistakes and Yearn from faflure, ‘
@ -0ok beyond superfichal symtons to find deep;seated :auso;é.'




o q‘
)

i B F,PhYSlCQl ACthltY Sff"fu Those persans in education who deal with
s | the instructional prograns of physical
oo ] education, athletics, intranurals, and

| school recreation.

}
E

\

. ‘ S

Yo other part of the Title IX mandates has received nore’publicity and public attentian than that of .
‘ These physical activity areas constitute the-most visible challenge of

itle: eaple can see, Sinply by driving past_the school during the school day or attending -

- an athle ,1g*ft:o"njc_e's‘”tj,f-iwhethen?;,'qoeddUICati‘onal' instructional prograns afe being offered in physical education * .

. vand wheth o eqial ‘athletic opportunities have been developed and iuplenented. for both. sexes.  This section

o deals i th,’s‘f1x,tf';efeni.;’,c'r'flj{t;1_.‘ca]1{;i1‘ss‘u'ejs“- rélated $0 the attitudes, knowledge and skills of physical ‘activity + J

' personnels. houTd: the recomended action steps be inplenented, not-only would sex equity be achieved;.

byt also.qua itative: improvenent of instructional prograns in physicalfeducation,'-athletics, intramurals,

‘a‘”“.a'ﬂ'd“Clyb;ﬁpbrt;w‘ou]dlj'b assured: o 3 L

~ lsing ‘afedgr’*aﬁhandate v\as an op oy for orogran/personnel growth and developnent is mch more desir-

' gble than using the Taw as a fear/ifeal Sbject. Recognizjng the philosophic dichotomies that éxist.

| male physical educators/coaches and Tearning to build on-the, areas of agreement

d to the areas of disagreenent, are essential 1f positive outcomes are £0 be g

 atfletcs andpysial licatin.
Title Iy, for allpeople can see,

| = i = }

'

Fl

| o betueén; many- femal and ‘
they possess, as opposed.

0 achieved and painaned.

. Thig section.gives prac fcal insights and beginning action steps which could facilitate sex%uitable o

* prograns which meet the dndividua] needs, interests and abilities of the clients to be served. Most of

- the strat'e‘gie's.p_res_gnted'ﬁgr*e call for the interaction betyeen teachers, aduinistrators, students and the
~public. This comunication and involvenent is essential 1f the conceptsof equity are to be infused in

- all progran elenents and accepted by a1l people.,




}‘9‘9i."

\

“each of the'students o be ‘served--not just by those in

“I% and the’ procedural steps that must be followed.in ore
personne] the opportunity to-review progran intent and Outcones, to restructure as necessary, and to

. 1 - A . . N
2 " :
e )
. . . . u

. Throughout the county, many changes have already beeh-made in the physical activity areas so that boys
“ant girls are better served {n the instructional proces

ses related o physical education and athletics.

'“mMWmmuMMHmMm%mmeWMmWwummmAwmmwmmmm
are strengthened, and-so the inherent values of meaning

ful physical ackiiity-prograns are enbraced by
0 already possess, innate novenent skills. Title
der to-fuTFi11’ its nandates give educational

‘better serve all clientele. . Thisssection strives fo facilitate such a positive approach. -
“ | ”".;‘ ‘ \ ‘
o O |
! E | t ) ' |
4 i . ™
> . ' , | ‘. : i . j
v ¢ > ‘\.f‘.. .
R L
f v
] ‘ ! ‘ |
! . | \
s “‘ ‘A l‘

i



S CCSEE-TT WORKS

SHEET o i

S KT srerr | T&fget POD“]&“OR(S) irades K+ 5 ‘!
K \ x) \ * \ '
cme:h. [subllshlnglnlnmnlngennnsexist el sl pysial ' B
- st proy: ‘ ; -

Recommended
Change Strategies

L Sugyted Action Steps

‘ | 'n ___ummmﬂl_m
u Te plue [ 1] qmn Jr i qulitr taacher- traintng (nstitutions, disteict and

, m-mh-l-nwr Tl wd st staff, andaustde Tesurce persas.
Tt i tted plyc | ,
e th o L ‘2] MATERIALS SELECTI![WAUM_EVELWT
'°'.: C - utlllzlm‘mml wlstig esmplary models. ;
S | ) Msusf&nm provlde fnformation about
f“"/ T . T T thescta et andphystal veeds of
';21 To orienr_tpo crricilie townd chfldren. o
i et s e o
7 o s |
‘ N

. 'Const:rainte:ﬁ'

3} To mintatn aad fostar psitiv

soci) {ntersction among a1 1) Gltnl Mtyettit@\n n conflict
o shdmu with districe olfy.
L : ' e '
‘ ! | 2 Fow alemetary schooh emloyees serve as ole
: B o 1 wdls 19 nen-traditiona) aress.

| 3) funding for elementary physical education 18
‘ lidied by secondary schoo priorities.
4 -

4} Ta involwe both s 11 th
physical education prograd.

&

Rmm‘ce& “Dynanc amurz mgicll Eduution, by Rabert Pangrui Mrizona State Univerdty A

S Sate Depertmt o Edwtlon.&cmento. 198,

T

Possible CroseReterenne(s) — -

nmmr fueation fanMldren 1nulifnrn1erubllc sl oes € - 3, caufomu' “

. N
1) Rlly support fora sounn tletentary sthool pn:ysrcel ndumrnn progrim.
o firet resource persnn\ulw has appropriate credentials. . \
@ Feat with centra) afﬁce staff ta align support for n1r1n9 canpetent wonen 8nd et physical eduutnrs
§ Organfzed cmisslon/eugittee of educators, perents. end students to formulate policles, gons.
. 1nd ohjectives necessary for grodth, ‘
2) Redirect aphasis mrd {nmtive growth ectlvlties T !
] Revleu axdsting materials end witls.*

[

© Schedule 2 plannig demfnar that fncludes elementary and secomry staffs to coordinate ongoing goﬂs
and ‘chuctives for Students. oo
O Pland seq.rentlel renent prograe utlllzlng 2 vrled develnpnennl scnpe of ectivmes.

b h]
o

3)° Stracture psftive self-concept activithes.
@ Give verba) and orverba) relnforcenent 8o each child each day.
(] Chod!e students gt Tondom for leadership pesitions. . ;
® Foous on growp achieveoent for eveluatien, 88 opposed to recognition un1y of unusual skill Tevel
(deselop *we can” n haesony with 1 )
0 Diseins and dlspley stydent-nade posters depleting hnys and girls phylng foqether. :
b ! ' b A ' |
4) Include sex auity concepts in delly thles
| Taik about outatanding female 48 well as nle perfonners.

. hold D e of sexlst Vonuage. R .

" rnd w0 appreciate lhe efforts/eehlevunents of -se1f/classmates. \
. | r

o Provide 0 stuaents with equel opporeunMes to participate in afl aspects of the progrnn A

'
4

. Incourage all students t0 develop 2 high level of fltness. to recoynhe their capebnmes/linrtutions. -

miﬁ




-Area of ancem: PRSI, ACTIYTY STAEF

CCSEE

<<

.1 WORKSHEET

speclﬁc lssue' 2. Developing equl'progrm which sti1] veflect the different needs,

Target Population(g): e

fntarests and abilities ﬁf the students,

l
x

. Recommended

Prpjgcted Outcome(e Change Strategies

Suggested Actio“r.i‘hS'teps |

1) To provide both bys and girls acess 1) WARENESS of the neds, {nterests, and
' " to physieal activities, abilities of a1l students.

2) WATERIALS SELECTION/ADPTATION of course

of study and dpurtnental procedures end
"polictes. ‘
2) Townsure gl opportunity for

3) TEA BULLDING between the schoo! and
particiutfon in phystcal activities

comun ty &t the varloﬁs levels.
regardiess of skill,

, Constraints:

K] x:ecuqnize the achievenents of

*le i e sttents

. Presence of:
! aquitable mner,

Q ‘ 1) Indifferance to the fringe benefits of

cmetitlm (scholarships, pblicity). "
2) Inflex{bility of staff nesbers.

- Lack of:

‘ 1) Understanding of the concept of el
| ¥ &

educationa] eppartunity.
,‘ “g ' 2) Encouragenent to revise faulty perceptions.,
-
o
!
!

-

Reﬂolll'ces 'P Eml Education ggurtmities Frogran for m gc_eﬂionul Learnery Phoentx Union
| 2 4&) High o st Egn umg.

PE

Mmtor. Phoenix. Arima. (PEOPEL}

“

RIC Cross Reference(s)

N @ Formd student steering comnttee t0 riurganhe the current Letter Club
A\ .

. , .
. ‘ ks |
. ) - |
o : i . . ) . » s .
| . . \

1) Gulde the development of the curriculun and course offerfngs to neet the needs of a1l students.

@ Surey the students to ascertaln fnterest Tevels in a wide varlety of activitles,

0 Vritea course of study taklng student Interest and teacher conpetence fnto consideration,

0 Devise an fnstrument to pres test competencles to facﬂime grouping for nstruction.
Envhasize stadent chofce fn the selection of activities,

¢ forme distrlct or Teague athletic comitiee % {ncrease or balance the numers and types of

activities at different sl 1eve1s

@ Se11 the advanced progrem of!erings with 2 ninfocourse option at the beginning level
0 Develop”a naterials bank for teachers who are teaching new unlts of study

¢ Evaluste the progranang process goals of the curriculum regularly

2) Expand the program to provide equitably for the range of student skills

@ Grow students by abiTity to assure nasioun artlcipation

[ ] Schedule thass and athletic activities to minize involvenent at a1l levels of copetition (e.g.,
divide for tournaments by skill).

~ @ Constder using materfals and methods developed-for working with exteptioml 1earners. such, as PEOPEL.*

3) Highlight the successes of 1nd1v1duals and groups invalveq in physica! wtivittes !
¢ Appuiht or elect students to serve ds department iafsons with the student poblications, ocal press,
parent groups, and district 1n!ormatian services,

| Urganize and. conduct 3 press workshnp to 1earn techniques o gatn publicity.

§ Schedule game tines and transpartation 6 #1low play before peers, comunlty, college, or préfessional
scouts. .

.
h




CCSEE 1 WORKS

Al A I“'
‘“T '

Area _Ot Concgm: s Y S

Target Populatlon(s)

Grades 9 - 12 5'

. () ' )
S])eﬂﬁc IBSIIOS 3, Coping with dichotomous phtokophtc pestures/alies o aering dar tments.

Recommended

Proiééted Outéomefs) Change Strategies

Suggested Action Steps

1) AMAEIESS KCTIVTIES to provide nsight fto

1) To eploe the postiv elewnts of oppastng or confHicting philosophies. .
: ' P2

. | waxisting programs.
2} TRAINING in sensitivity mii_ons for all staft
-

-3

: o . 3) TEM BILOK s provde portntes 0
. , ‘ p
2} Toinreas varstanding bebween R —

senbars of th1 marging departments,

| Constraints:

-7:» 3) To astablish and mintatn positive

Vines of comunication. : o ' ‘
' T ket .

} 1) tnderstanging of divergent persomalities and .
3 I phlosophtes.

2) Sensitivity taothers’ needs,

1) WY ngness to come out of 8 self—‘imsed

) . ' ;
. ¢ T . shell,

YSeq Mpind for 8 departzent, merying/prioritézing fnstrient, *
\ v .

Resources:

Pmlble Cross'Reference(s) Pasftive/lhgative Mt tudes; Mn!nistratior..

1) Ascertain the goals and ob;ectf;es‘df the_total department'f‘; P
('] Beet as b grovp to deterning long- and shorterange ghals for ihe program, such as fitness or

“povenent orfentation,

© @ Use an Instrument? to as-ertnn the status- quo and/or desired oals of the two staffs,
('] Hrm an.encompassing position statenent to include desired pr dran autcones for Students lconsidering
the cognitive, affective, dnd psychonotor domins),

') Involve all defartnent nenbers fn saeking {nteractios and in probl solvimg,.
¢ Sk solutinns ta the problms of merging (proviie comen, 8¢c sible storage et for all equipmnt.
for 31l sgaff. oe.)
@ Provide &;wnunitims for individual values el flcation and deielopment of skiT’s fn Intergroup
dynantes by c:ang o 1nd|vidunl meabers to lead discussiuns and| conduet Ineservige sesslons orty .
perfum tean tasks, such as uorking tngether on s'tti"ng U eqﬂmnt or designing fin! cests for

unfts of fnstruction, . T

3) Use hetghtened awarencss. to find solutlons t deparlnnul concms. ‘ . .
@ Discuss strateglet wi'ch Wil ensble comatible structuring of equiprent and facmty use (rntate
teaching Hme n an ares b dssure fair trestoent, etc, I3 .
9 Schedule o’nemtion tive 1n v another's classes to compare acmlties and steategles with phﬂnsuphy. .
tu garner tips un darltng rith an apathetic non-participant, see WyS t3 dmpenve grograms, ete,

@ Conciict an unbfase electin, of 2 single deryrtment chitrperson or find uays to inflcence the aints-

tration in their wys of apprinting & depmmt cmr.

i 3

. Schedule rep.ar veetings to -orx out and noultor ungolng predlens fafr and stlve tiem before ey grow) ty

@ Deston an 1nstwnunt W evalum goals en obfective: (giv, each departaent movher un g 10 e,

v

evaluate and repors).

4
o !

- f‘
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(O

-1 WORKS

IET o

A'rea of Concern: e mivm F

. Target Population(s):

Grades K - postsecundary

speclﬁc Issuﬂ. 4. Increasing the Tevel of trust between teachers uho have different goals/

O

phﬂosuphles/mthods of teaching,

Projected Outeome(s)

- Recommended
 Change Strategies

Suggested Action Steps

/I utﬂize 1nfomt1oﬁ u&nﬂnq the
1nd1v1dul staff wesbers’ Intemts
nd |b111t1ns i

¢

2) To develop a cahesive phystaal eduu‘tlon

program with varted course offerings.

If
3) To hetghten the level of n