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1. 1Introduction

Parents, teachers, and administrators in the Boston PublicISchedls have
. long be=n concerned about the need to improve their studer=s' wriiling
- . . 'skills. Indeed, general =mmcern about the teaching: of commew/itfioy ari
the lev=l of literacy achzeved by’ many pablic high school gx¥aduaze=s t=s
led to*zecent state regulzrions that reqmire regular zssesmeaht of w==ring
skills, the establishment.:of minimum stzndards, and- provisior for
remediation in each commumity in the commonwealth. Jnfor:xa:\ei o

systematic and comprehensiwe K-12 writing program has neve: . =sr Sly
- implemented in most schoo__systems, little has' been known - ..I Teczmr
“years about the teaching, learning, and assessment of writ: - l=mmgo=ze

- gkills ;and . few teachers have ever been trained to t=ach an :issexs
< composition in the same way that they have been taught .to -szzch =—
assess ;reading and mathematical skills.

The Summer Ianstitute on Teaching and Assessing Writing 3Skidls wzs
organized primarily to help parents, teachers, and adminis!ratgr=s ir the.
Boston Publit Schools begin'the development of a comprehemu: e ==d

' coordinated writing program for Grades K-12 in each disrr3tt. It was also
designed to develop: guidelines for the state-&andated assedswTL of
writing skills as part of the Easic” Skills rovement Pciic. The
Institute was planned ‘and directed by -the chéirperson of ahe,ﬂur:iculum
Committee, Coordinators Group, College/University/Culturzl iy-‘ydzgs in

cooperation w1th the Office ‘of Curriculum and Competency in r Ton -
School.Department. - It was facilitated and sponsored. by =% - zdinators
_Group in conjunction with the office of ‘Urban Schools Col. itive at
rNortheastern University and thus represented a new mode < _a®oration:
"between the’ Coordinators Group and the Boston Public Schc<
'_;/ The Institute was held at Vortheastern University from Jefy ¢4~1, 1979, o
. and at Curry College on July 17, 1%79. The participants =% ry=f2owd all '
; -t educational levels and -all.districts: “teachers and princ T 0T
: / assistant prlnclpals from each of the three levels from =* lne-districts;
| parent representatives from the- nine Coamunity District = ary Counicils
: | and from the Boston Home and School Association; distric: eﬁ.>l staff =
o ~development. personnel .and other interested -administratcz:, : sordinators,

~. 'and” central staff representatives.* ‘Through le.tures, s=..l group
- dlscussions, ‘and workshops,. participants were provided te——zx=um opportunity
ztoﬁgain;an understanding of the: components ‘of ..z total dem=icomental ‘
- writingzprogram, current; thinking about' the teaching of “SmﬂHSltiOn for
.different student populations, ‘various techn_ques ‘for sk=TkAsvelopment,
methodszof assessment and. correction "and classzoom- and:s:n:ﬁi-Wide '
organizational features. Every characteristic of an.eff=ctiv-e basic .skills-
‘program. in- writing suggested by the Vational Council of Teaghsers of’ English
. Committee on Standards for Basic Skills Writing'Programs wac,.ouche& upon’
_during the Institute *k ' ' '

T K2 ‘See’ Attachment A for a’ list of all par 1cipanrs at the. Surer Instituce.
) f.**'See Attachment B for a, copy of the Institute program :




To concinuzs === Institute, rarticipants were asked ‘to formulate
recomerraz—ors for the develspment of a.K-12 writing program and
currirri- gnide in the Bostem Public Schools in the coming years.=®

Z1. Evailgpzrc=-pr Tlan

Ins s ag tﬁe Institute, the Dirjector fores=sw the ne=t for two kinds
-eyahiigtions - the first, an evaluation of =k=-week-livng activities at’
e Faspewate ftself in light of "its stat=d ojectives; the second, an
=mmiluzr{FOL of "the impdct of t:E‘Institutegzvnr ~time. e gixth day of the
 Emscimwe . am July 17, 1979, “m: Curry Coli=ge, wes »lzneed specifically to
Imyetne. 1if= second kind of enzluation. &.Seiected zmp of participants
wre oowoyies with the opportumity to desigz their wrmplan for evaluating
tie Zogm-te=m effects of the Institute. The reader wiil find an outline
Qt tkus yaks in Appendix E of _Attachment B. The yiads—:should ‘also note
that tze +“¥nzl evaluation propmsed by therpartici -ant=-will not be possible "ﬁ_
t - coagimee until January, 1980. . This docume=rc), wher=fore, reports only \
the :1:s~~evaluation planned, thefevaluation o cwie we=k at the Institute

Itseil.

TII. Metheaesiogy- for the First Evaluation

n1A :"" : \

{te evaiuation of the Institute was accomplisiead by means of a four-page
svesticmaire.** The~ questionnaire was divided into two sections: i{the » -~
~E=st cortained mostly open-énded questions :ahout different facets of the;;fg
Jostitzmas the second requested. mostly. quantxziable information for
possibi=. future teacher-trainlng institutes, or for in-service courses ‘or
workshozs. Participants were given the questionnaires on the "fourth day
of: the Institute.  They were asked to begirz their evaluation of the

. Institute as "homework" for the night and'mwre requestmd to hand ‘the forms
in at as.en-out time on the fifth day.
One puTpose f@r handing out Bhe questionnaires on the fourth day was«to
enable all_parﬂ&cipants to write out their ‘reactions to the Institute at
leisure :znd in privacy. Also, it was hopec: that time’ tQQrefiect about
the four days at the Institute would produc= richer and fuller responses - .
and would help participants to pull togethe= some of the ideas stimulated
by the first four days' activities for gene:ation during the small group
discussions planned for the fifth day. ! Thz=s, the, assignment of tlie
questionnzire and its format was intended To serve an educational as well
as 'z evaluative function since no formal w—=tten paper was required of’
participants as a condition for attendance 27" the Institute. Altogether
50 questionnaires were returned ‘on:the fiftn iay and each was. given/a number

.'for.teference purposes.. )

el ;

o

* See Attachment C for a copy of the recomme:dations submitted to the
© O0ffice of: Curriculum and Competency in Sep=ember, 1979.
_** See Attachment D for copy of the evaluatioz questionnaire.

\
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IV. Results of the First Evaluation
~A. Organizatimm ; S i

;o The daily peoz==am outlined im Attachment B indicates zow the
Institute wass -organized. Onzhe first day, particig=ats were
presented wixh the goals ané .philosophy of the Instizmte and given
.a theoretiz=i framewprk within which to understand.:szsues in
compositicm: te=ching and research. Onthe second =t third days,
participanz= heard lectures Tm resources ‘and techm=c===s for
déveloping mritiizg: programs::znd :for teaching writizz =nd reading to
different =mdesn: populations. ‘THey also rotated —irough. four wor=—
-shops rangZzg == structured exercises to free wricimg activities.

' On the fouzch e personnel from Educational Testirg Service:
discussed meti~ai of evaluating writing and conductsi two holistic
rating sessioms:ith participawts. On the fifth day, participants
develOped prelliminary recommendations for a K-12 writing program and.
guidelines for the state-mandated .assessment of writing. On the
sixth day, 27 elected participants refined the first draft of the
'recommendatiors:and designed their own plans.for the follow~through
and the evaluz::sn of .the Institute. .

B

nd

5]

Small discuss: ;o groups led by euperienced p/pfe’Sional educators
held daily o: -:red participants the opportunity to clarify issues

. Aariqing from - 2ctures and workshops,” to share ideas, and=<to approach
consensus bey”-r when developing recommeéndations. Participants were
always group:s: heterogeneous v and alternated each day between large
and ‘small grmos. . : . b ' ‘
The overall‘Wﬁaluation of the organization of the Institute was highly
positive. ’Culy.two respondents indicated -dissatisfaction. 'Seven
participants commented that more time was needed to rYeach the
Institute's:goals. A few would have preferred shorter  speeches and
more short hreaks. A large number praised the inclusion of both large
and small group activities and the presentation of a wide Wariety. of
points of view on all issues.

.From.the outcome of-this Institute, one can see that there
. was careful planning for it. The able speakers concentrated

. on relevant and important topics. At the same time the -
small group situation allowed for 1nd1vidual participation. s
(Number 47) Ty . ' f.

I found the Institute very well organized.. First{ye were
given’.a lecture and then that was followed by a discussion
period or a workshop.- I .do feel however ‘that the time
units between activities were too short. (Number.iB)

Very well organized Even though it was necessary to have
© more time to centinue discussions,‘the speakers scheduled

for those times" were -also beneficial Not enough time on .

the whole. ,(Number 23)- :

[
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- Thls was the most organlzed Inst=tute I have ever
attended (Vumber 1)

. Use oﬁ'diversity in both processrandrspeakers fine.
‘. ' Organized), well prepared. (Numk=r 31)

B. Staff . | |

The professional 'staff at the Institi=:.consisted of FIve discussion
leaders, drawn:mostly from Boston's s—hwols and collsges, and three
workshop presenters, from several oth=r school systems. 'The overall
— Teasponse to discussion-leadersand wocxkshop presenters was highly
‘ positive. Only one participant regisT=wed a negative reactioni
Respondents conslstently praised-the = crkshop sessions:

(Lois Bouchard.was) excellent - helped me to realize that .
there are many ways to motivat= zcod writing.. Her style

. of presentation was low-key but v=ry effective. Her °
background and credentials wers Iimpressive. (Number 1) .

Wary Gainor and Mark WcQulllan (were)" knowledgeable and
provided ‘leddership and direction without trying to influence
the participants. They were zble to summarize and tie
together the individual workskops and- guest speaxers

(Number 6) ' .

— I found Vicki Jacobs ‘a fascinating person with a real
- dedication to teaching writicg to students. She has a way .

" of holding attention. (Number 7)

Ronald Gwiazda's questions were well organized, he listened °
to the. viewpoints of the group and reacted...tc analyze and
summarize quickly and. cleaf 1y. (Nuzmber 9) -

Cassandra Merrilles oonducted the sessions in 2 manner that
was fair to all speakers yet she let a speaker know if she .
.disagreed...She showed a very positive atritude toward
teaching writing and a respect  for. ner studegts I was
lmpressed (Numtber 32) '

Charles Ihomas...gets ‘his. p01nt across without coming on .
too strong. He does it in a quiet tone.. Good ideas for
free writing. He kept his vocabulary level where the
parents could understand h1m -(Number 10)

- NN PRI R e =

e« s s v et i

Anne Obenchain was.s tne real spark of the workshop...I'a
1nterested in applylng her ideas and techniques to che
prlmary level. (Vumber 1)

.




C. Gusst Speakers and.Lectures

e
-u__-guest speakers 1ncluded Seihour Yesner, Dlrector of Engllsh
= Language Arts, K-12, Brookllne Public Schools, and Consultant,
=x—itish, Readlng and Humanltles, Minneapolis Public Schools; -Sandra
Setor, Associate Chairman and. Director of Composition, Department of
Emzslish, Queens College, City University of New York, and Co-Director,
Qusens English Project; Anne Obenchain, Ditector of Freshman °
Composition, Langley High School, Fairfax County, V1rg1n1a, ‘and v
Karhleen Montero, Sandra Gorton, and Laura Rossi, Resource LT

Al

Speclallsts in Bilingual Education in the Boston Public Schools.

The overall response -to the guest speakers was very-positive. The~
following comments drawn from a number of returned questionnaires
indicate that each speaker had something to offer at least some of the
partlclpants.

L.

Sandra Schor: Very vital session. She set forth a
- practical theory describing the cofnection
between college and high. school programs.
(Number 12) , ‘ . -

. Sandra'Gorton,aKathleen Montero and Laura Rossi:

- . It was good to hear from teachers in the

S ' Boston System. .Our teachers have much to
' ' offer and they. know our problems and

frustratlons beforehand (Number 25)

, _ T don t know enough about b1—lingual ' .
- T education but found their lecture very K\
' ’ ‘ o informative.~ (Number 7) "

. 4
Seymour Yesner: Very good - not my persuaslon but of
-7 1nterest. (Number 1)

! _ ,‘ o He spoke ‘on the unportance of ra1s1ng the
' ' - intellect. This is very important.
. (Number 28) . : St
The reSponse to Anne Obenchaln s lecture.and workshop sessions deserves
. S special-mention; plans to 1mplement her ideas and materials in the’
a_k : o 'school system are already in progress.. Participants were extremely
. _impressed with her presentation. ‘Many wanted more information and
" . - indicated they would like to pilot her materials in the schools this
© year. - Several elementary teachers -were d1sappolnted that her program
had not been fully develope&*yet for the elementary grades. d
Participants aopreclated the carefully ;thought out structure of her
L . , -program, noting ‘that the program grew out, of her own, teach1ng experi-
r - ence and stressed the acqulsltlon of spec1f1c wr1t1ng skllls 1n an




‘integrated treading/writing approach. Her materials.were judged
realistic, prabtical and . adaptabley although 2 few commented that
her program should not be viewed as a total writing program
1 , I am very 1nterested in her programs and would like more

o ' ' information. I am,excited about the practicality and
iy R pOSSibllity of her program. (Number 15).

_ Great - her method has strhtture yet it allows the child,
_forces the child, encourages the child to think. I*Was
'most impressed because ¥ could see the definite
‘correlation w1th readlng. "(Number 22)
“ ' ’
I would . haye liked more handouts so. this program could
be reviewed later with. an eye toward using some of it in
. ' an experimental way in September. (Number 44)
-1 was very interested in Anne Obenchain's program. It -
teaches writing along with structure. As a secondary ' .,
level teacher I am very interested in structure, I find - ~-_,,,,’Lﬁ
students have a lot to say, but ‘balk at writing because——"" = /X
. they do not know. how to say what Eﬁéy_ﬁéiﬁ—and have it , ;4:K
come out effectively...I would love to see her program RS
/ “for, a 4. 0-6. 0 level since many of the students.I teach , .
- *are on that geading level. (Number 25) ' o /

- The evaluation of Sandra ‘Stotsky's lectures were all positive. A -/
‘number, of participants were impressed by the theme that reading and
writing are integrally related- to\one another and that a writing
teacher is necessarily a reading teacher as well.

, , : VA

J : : These (lectures) were very informative and "dealt with

' ' the theoretical, philosophical and psychological issues

not often considered by classroom ‘teachers bogged down
by writing assignments to be graded‘ \(Number 16)

- From listening; to Sandra Stotsky I QEel she has a grasp o
on.what is happening. I think she knows where we are
heading. I think the big issue is integration of

pa _ ' reading and writing. (Number 22) f
S - D. gWorkshops on Holistic Scoring L //? -
- I . . . : " .
. Responses to the two workshops on holistic scoring by personnel from. //
e ‘Educational Testing Service were somewhat mixed. -Of 38 respondents, /

33 were favorably impressed by thei experiences in’ the two rating
sessions, one using secondary school students' papers-from a New 7
T “Jersey w writing project,, the otherfusing writing samples .from ‘fourth
- and fifth graders at the William M: Trotter School in Boston. A //
maJority were convinced that holistic rating is a valid and practicél




»~ ' ) ‘-\
‘tool for evaluation. Several teachers indicated that they would
attempt to use the technique in reading their~own students papers
" this coming year and would have liked to have learned more about the
L , use of holistic scoring -in teaching ‘ S

\
Y

\
» Very valuable. Would have liked to, examine the'uSe\of
v - holistic sooring in the classroom! (Number 34)
R ’ - ' . P - N : '.I-
[ - - . Avery valuable"ﬁresentation. Holistic scoring is a very
: realistic approach to correcting and enccuraging writi g .

All teachers should be in-serViced'in this. program.
n " (Number 33)

»§ _* “ They explained the assessing process completely \I'm

not sure.it is the best but I don't know any other way .
(Numbér 26)

E. Reading'and Writing-Assignments ) o

On the first day of the Institute, all participants were given a folder

containing not only. the week's program but also reprints of a large

number of articles from professional ‘journals on writing selected/

personally by the Director of the Institute. No: ~assignments weré

specified; the articles were Slmply there for those who w1shed to read

.them. All respondents praised the reading ' 'assignments.' /

M : The articles were stimulating and thought-provoking and j y

I ~ . the bibliography veryvhelpful. (Number 8) - \\
The writing assignments were the writing activities in.which partici-
pants engaged during the workshop sessions.’ Most felt the writing
‘activities were important both for improving their own writing and

.~ for helping them identify with the learner/writer in the teaching/

 assessing process. They realized that active involvement with the
c : writing process plays a significant role in learning how to teach
~ : , children to write. On the other hand, a few\respondents felt that the  °
' writing activities were "too time-consuming" jand "unnecessary."

| T loved the writing assignments we did, 1n ‘class. Doing
“\\\ is learning and’ those things I wrote down will ‘stick with
me. The reading assignments I did at home. (Number 10)
Lo | : : : i
! 'The reading and writing assignments were very. valuable.
e 1 was very happy to have the readings included in the ‘
g\‘- . folder. 1I'm interested in improving my own writing

AV . skills as well as "those of my students.; Therefore it was \5f‘fﬁ
R , _ 1
|

A g , valuable to have opportunities to’ writé.as)well as to
. ) learn ways to motivate students to wrﬁte./ (Number 1)

) s .
. L. A . } o . -
| K R -
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; Group DevelOpment of Recommendatlons for a K—lZ Writing Program

P -

On the fifth day, participants Spent most of the morning in small

. :'heterogeneous groups discussing recommendations for a K-12 writing
' program and curriculum guide and for guidelines for the state—mandated

assessment of writing.- In the afternoon 'session, particlpants
,regrouped according to educational level (prlmary, middle, or
secondary, with parents joining whichever group they wished) and.
refined their morning s recommendations. This sequence enabled all

participants to gain an-overview of K-12 coricerns before focu51ng on .

their own particular educational level .

Because the program overview 1ndicated that participants would
develop a scope and sequence ‘in’ writing, many thought that they were
dctually going to havz to work out detailed objectives 'in English/
language arts grade by grade for 12 levels. Some confusion was
understandable. ‘However, most participants did seem to understand
that nc more than general recommendations for the development of a
K-12 program would be expected. :

All participants stated that the opportunity for teachers, parents
and administrators to work togetHer in formulating recommendations
’about the teaching and assessment of writing skills was extrepely
'worthwhile.~ Ten respondents commented at length, expressing their

satisfaction and excitement at h ving been part of this group process. -’

All respondents ‘agreed- that the , evelopment of a K-12 writing program
and curriculum guide was a very important task and that any program
‘and guide that took into consideration the suggestions and concerns

s,of large numbers of fteachers, parents and admlnlstrators was apt to-
- - be more- useful than a program and guide that was imposed upon them.
JFThus, ‘the value of having parents,. teachers, and administrators

together set goals and standards for the whole school eystem was

~ underscored by representatlves of all three groups.

The mix of parents«“teachers, administrators and support

f'“—wr—"personnel prov1ded an excellent blerd of viewpoints and

concerns. (Number -8) ‘

Group development of the tentative scope and sequence
for the entire school system is the best and most .
democratic procesg,. 'provided the-members of the group
are diversified and represent the system as a whole.
(Vumber w0 - : .

The opportunity ‘for parents, teachers, administrators to
sit, discuss, re-hash and come to mutuai agreement is
beyond words. (Vumber 7) b

It is a highest priority to achieve consensus, drawing
from all districts. (Number 2) - \

\oa

The workshop ‘opened up communication between parents,

teachers and‘administrators. (Number 33)

e -




A few participants commented that the task.of developing a scope and
, sequence was "overwhelming," "confusing," and required more '"time and
\a ©  knowledge" for completion - Most, hcwever, saw the group's efforts as
a "beginning' set of ‘guidelines; a few suggested that a "task force"
of qualified individuals should work out more detailed objectives,
hopefully drawing on previously developed language -arts guides.
! &
A task force should take old (scope and sequence} -
‘'update with new research findings and methods and-make it

: relevantnto the Boston students. (Number 12)

There was not enough time to do the issue justice. We
were still'unclear and the criteria for minimal standards
were\difficult to agree on. I feel we have insufficient

knowledge to develop a scope and sequence. (Number 9)

\ - Another indication of the value of this .experience for the participants
" was the number of comments e pressing satisfaction with worklng w1thin
‘this group and the desire to \continue in the future

G. Objectives e
- . : B SR
. The objectives of. the Institutk as stated in the Introduction were to
-help parents, teachers, and. admlnlstrators to begin the/development .
of a compreheW51ve and coordinated writing program.for Grades K-12 in
: o each district /and to develop guldelines/for the state—mEndated
- ©  assessmeint of /writing skills, All. fifty participants who returned
" questionnaires on the fifth day hndicated that the Institute had
~ accomplished:/its stated objectives. The‘following comments are
'typical . " : ' N : ‘ ’
. P j \ o \ ,
LT . \,* I do feel that the Institute\has accompliohed its
'obJectives as stated in the. description. As a teacher I
“have been exposed to many different methods of teachlng
o . and assessing writing. I have\profited from the several
o - - viewpointé (Number 47) . \ o ] -
I believe the five goals listed\in the Drogram Overview \
. were'accomplished. There were many positive’ side—effects\
.. that developed through the week. \ . Many teachers plan to \
! : .~ 7 bring back to.-their fellow teachers and to their \
,administrators the rationale of the Institute. (Number 15) \

I ) ‘I feel the Institute accomplished its goal. because it Ny
- “ - dealt with the dnitial steps in bui ding a city—wide P\
curriculam (Number 23) . _

However, a few emphasized that the Institure represented "only a \
,beginning," and - two felt that the objectives had been met only ' o.a:
limited degree." Many- participantS\volced trong concern for the-
: effective development, implementation and coordination of a writing

|
!
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program in Boston. Their comments/expressed a sense of urgency that
" the momentum towards the development of ‘a writing program be
maintained. Many comment's also suggested a strong commitment te
improve the teaching of writing coupled with_skepticism or a sense of
impotence bred of past frustrations." )
' ,
I. think it was beginning I only hope 'that those to whom
. it is ‘a/concern take this beginning and bggin. As a :
e e frustrated ‘Boston school teacher I have experienced too . ./
- " many beginnings with no action.../ I hope this Institute
doesn't stop here. Why can't we begin - today.

3

-

' Tdeally the Institute has met its objectives of a

v compilation of ideas and information that will eventually
" be: incorporated into a writing curriculum for the Boston
'System. However I have:;my fears or apprehensions of
whether this workshop will... end like so-many others. To
die bn some drawing board because of the need. to have a .
direction or...enough money to publish the curriculum. K

C (Number 19) ) | _ « o -
f . \‘ Jl \ Y .
} L, /' .
‘In bringing various segments the school’ population
together for an exchange of id as it succEeded ~The
ultimate success will be how ; propgggli‘for writina end -
up. ‘(Numbex 28) | <
' - The need for response o the recommendations and .for leadership from
i jral administratfon was strongly expressed . '
' It's like.the moral at the end of'a fable - it s Just the
beginning, the very beginning. A\lot of time, money and
real expertise will be needed - and planning (Number- 46)
. \, \
\\;;///// : More coordination from Court Street vand the District

__Office\is needed ‘ (Number 39) .

\
1

! B
1 \
]

I

I like: the ideas, but unless handledsproperly, (it) will o
S only be a waste of good money. (Number A‘X\ A \\\

i . It is-a matter of qualified leadership.to realize the
e ~ prcgram of scope and sequence. (Number 25)

| H.. General Comments o
r -\\ ' N , : o
o Respouses to the final open—ended%puestion on. the questionnaire,
oo \ -jnviting both positive and negative comments about the Institute,
K ' * helped to set many of the concerns and hopes of the participants

. within an intelliOible framework ( : : . : g .

A large numbér of respondents wondered why more key penple sucb as
principals, English department heads, community superintendents, and
,other administrators from both the district:level -and central

e ,;n%*@»‘x’
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administration were not present at the Institute. It was understood
that late distribution of the Personnel Circular announcing the
Institute and the stheduling of, the Institute in the vacation month
of July did .account for sote lack of attendance. lowever, gepyine
concern was raised that the support of these key people would be '
- essential for. effective 1mplementation of the goals and recommendations
/ of the Institute. -

Many Language Arts teachers and department chairpersons
were unable to attend. ' These professionals would have to -
\'be involved in planning curriculum of this scope. Not
o only would their expertise be-valuable, but in order for
a curriculum to be,fully implemented the teachers invoived
i must be committed to its success. This commitment will
/. . .not be forthcoming if a curriculum is merely imposed.
/. (Number ) o ‘ .

& i

Obviously the timing of the. Circular ‘was not ideal
e . there.are an insufficient number of people involved who
S . * have the authority to 1mplement._ (Number 5) .
»“'I was sad to see not very many administrators there.
. mmwe:4® N K m.“\ .
Several participants also suggested that more professional educators -
from the Boston Public Schools should have been 1nvolved in the . :
»'fplanning and- the staffing of -the Institute to provido more of the . ~ . - .
R local level leadership that ,would. be needéed for implementation of a~ "~ :
e new curriculum. Several participants strongly felt\that the special .-~
& . - __a néeds and. "realities" of Boston's'; schools could best\be addressed by' e
. people who work in’ and have children 1n these schools."
..t ._' . \\
: L More (group diScussions) should have been led by\Boston
-~ people! Such leadership .would, provide more realism to s
the Boston teachers attending the workshop. Moreover,
S Boston leaders’ would'provide a working nucleus tor
- B implement ‘the ideas presented and a base for leadership
on the;: local level\within ‘the Boston System (Number 39)
An’ Institute which‘seeks -to improve writing skills in.
Boston' reeds to be prbmoted more by(Boston teachers and L o
. administrators rather. than those outside the system. A" ‘¢ | = °
N curriculum cannot ‘be - imposed or even suggested by people _ ’ '
_who, have not dealt with the\tegilties of Boston School's"
’ v“educational[bureaucracies, t er deficiencies, apathy
_“-and aversion to change. (Number\l6) . '
AR S : R
‘ Some of the realitiesuof the Bostbn Schools\tere not ‘ e
‘ : “understood Students, establishment, environmenttz\all S
S very important to writing education. Curficplum will™b : ’

3

]
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a .savior only if these‘othér components are developed.
Too many ideas are never. implemented because these.
realltles are never dealt\w1th (Vumber 31)
Perhaps Boston school’offlclals and teachers -should have
been in on the planning (Number 39)
- B \
Clearly, these suggestions have relevance for future in-service work
in writing. Indeed, many partlcipants expressed a need for in-service
programs -in writing for teachers,'oarents, and administrators.
Comments also svecified a need for more classrcom suggestlons and

E materials, especlally on the elementary school level.
o More practlcal/sessions needed (comparing and evaluating
R publishers materials) I hope this leads to some rollow—
up in the/comlng school year. (Vumoer 12) ‘
\ kN [l o -
. S '"Suggest in-service training for teachers = tralnlng 1n , s
oo L ' ‘creativé writing and methods of teachlng wrltlng : Le L
P o (Number 33) a, . : :

o - “: }"I feel prlmary and elementary crades could have been

covered a, llttle more. (Number 26) : E : R

o i . . :

Y ;?' R Some part1C1pants, both parents and teachers, sensed the need to

’ ' . improve their owm wrlt;ng/skllls, and many expressed the desire to _

: continue learning hhd sharlng .ideas about’ the teaching and’ assessment T
.of wrltingr, Many were cseef to communicate idez$ and materials from

.. the Institute with other tecﬁhers, parents, and admlnlstrators through ;

W , 1n-serv1ce workshops, in part to fac111tate thelr implementation, <7 J,.¢ "

%

L)

i B s
4
N ¢

I m 1nter°sted in»improvlng my personal writlng SklllS . N éﬁ,
as ‘well as those of my students.‘l(Number l) S © . .

e

.o i > I hope that you WIll get in touch w1th .us regardlno o . R
‘ ' .“"- _ future conferences or workshops...I think it imperative * . '
' . ° that we not lose contact. with each other, or the. .,
TR ) ' impetus and, possible benefits to the scnool system’ w1ll - < s
- R flounder.‘,(ﬁumber 43) T - - S
. ' ‘ A final but crltlcal concern expressed by one teacher was the need to
. know how teachers would be evaluated in a new writing program. That
e R questlon may- need to be addressed durlng the inictial stages of
‘ developlno the orooram ' , .! -

i

. N e . . - '
. f ' . . IS * Y . PN ) . .
ERIC e o , . o v
. - ‘ - " . ’ Pl , . -
o o I Sod TP . R . : S e




Q

ERIC

Arunext proviasd by exic [RRIEEIN

V‘-Conclusibns ' Lo T o B R

N

ljtopics most frequently mentioned| by participants.
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Information for Furure Teacher lraining Institutes Ca e

‘The. second. section of the questionnaire souaht information that could

be useful :In planning\future teacher-training 1nstitutes or in-service
workshops. This section was divided into three parts: content of

future workshops in writing, desired time and length and - form of

credit. - Do [ : '

< . .
.Over 28 different topics- were suggested for the workshop sessions, .-
but the most frequently" mentioned ones reflect a concern for funda-

.mental issues in teaching and assessing writing. Table 1 lists;12

~Table 2 1nd1cates the format prEferred by the part1c1pants. More than

“one alternative was checked by most respondents; this seems to .suggest .
a "good balance of 1nvolvement and lectures,” as one respondent stated

The .largest number of reSpondents preferred rece1v1ng required readiha

lists. about ome month .in advance, with” equal numbers preferring theirs :
more or.less_than one month in. advance. A large majority - ;also .- - /b
preferred the fall as. the best time for ‘teacher-training workshops, - . /;;//;
but showed -no clear prerarence for particular days or: weekendsi@ //lfl“ -

e — T

. For form of credlt, an. overwhelming number of resoondents stated that
~they would attend for: a stipend Over half would attend for graduate ;
credit, a little less than half for in-service credit.” Nine . L -
,respondents would:attend: for no credit, and released tdime was. written o
id' on cre questionnaire as a necessary co-requislte "Eor ‘this - '
‘alternative. Undergraduate credit was written in as another '
alternative that may- be especially .attractive and relevant to aarents.-
In .summary; various forms 'of credit as well as stipends fould -attract
large numbers of participants to workshops in writing. during the
‘school year. CRN . ) o :

o

. -
v

o

s
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It is posLible to draw several conclu31ons from an analysis of the responses,

<

.on’ the questionnairzs - C )

L ) - : T : V" I . .
1) The organizauion of the Institute enabled laroe numper of
T oarents, teachers, and administrators to work together effectively

in’ setting general curricular: objectives and standard-.

2) The’ Judgment was. unanimous that the Institute achieved its/

R objectives but changes in curriculum, methods ofY teaching and . t -

assessing writing, and improved student pertormance will clearly? “fﬁ

1 ¢

3) The effective 1mplementation and coordinatlon of a c1ty—w1de
writing. program is a major concern of teachérs,- parents, and
administrators alike.. 4 positive and meaninaful response. by
central administration to the recommendations from Cthe Institute
will helo d1spel an ingrai red skepticism or oessimism.

B

&
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P Table 1 h
) Most Frequently Suggested Topics for Workshops
l\\’.I.‘opics : . S W r " Number of Responses
Practical suggestlons ‘for writing in the classroom - o 10
Assessment°‘holistic ‘'scoring . i : 7
Review of different types of writing /informal and formal . 7
) Refinement of writing curriculum; development of basic . C
T writing curriculum; skill development list - - S _ 6
In-depth study of ‘Obenchain's materials and ‘methods of
- ‘combining- reading, grammar study, ‘and writing ' 5
. Training of Boston persomnel; staff development - L 4 . -
Overview and review of other writing programs and .- Y SEURREAN %
' successful’ teachers experiences in Boston ) ' Ty 4 . <
How to motivate writlng, overcoming fears N L L 5.
( <Sentence combining e L 3 L
- Topics covered in. Summer Institute for broader segment o - T
) ‘of Bostoh school. personnel @ “ .;7,' T3 B
. Expansion and ‘in-depth work in areas covered in Summer ) A T : .
© "¢ Institute for summer participants BRI T 3. e
How to facilitate the transfer of grammar study to writing P T
s T g /
. b . . 3 ‘ S .n . Table”z . . ‘\v
¢ ) PR Frequency of Choice. of Format for Workshops a fﬁ
A N < . § ':m . , ) . . - I /
"-"Preferred Format . jff ot cont T .j ' ' Number of . Responses~ PR
R s - N N ‘I‘_ .
. gl) "lectures, followed by large oroup dlscussions : o - P
s with lecturer a- S L 15. /
, 2). - lectures followed by. small group discussions : - o . -]
Lo ‘with.discussion’ leaders Lo ' o+ 35 i
- 3) * classroom observations followed by discussions . S22 S
4) workshops on a variety\of topics covered at the S TN e
= saie time ° . R 431 /v i B
. ] . W . ¥ '! . . "\]\‘..:;* ] . . . ) L ‘ . ’ ) < ' | / . ‘ 7 h:i
¢ ' . ) - 3 - ._ /’x‘ ) 1
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4) Continuous involvément of all' three groups thfoughout the »
i process of developing, piloting, and evaluating a new curriculum L
may be a decisive factor in its acceptance -and, hence, '

affectiveness. . s

/ . 5) Staff and community resource development will be important and
i . interrelated components in developing and implementing.a K-12
/ © writing program. Parents with leadership qualities as well as
| : _ eduéational leaders and skilled teachers of writing must be
, identified within the Boston school community. - : : :
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Personal-Evaluation
- by !
‘Sandra Stotsky

Ia addition to 'the evaluation of the Institute by its participants, I
would 1i e to offer my own observations. I will begin by commenting on .
gome possible’ deficiencies. First ' too much, perhaps, was attempted
within the: framework of one week: More time for writing activities and’
group . discussions would have been beneficial .and would Have been available
“if a tworweek Iastitute had been planned. On the pther. 'hand, daily '
attendandb for ‘two weeks might not have been possible for such a large,“
: diverse grnuo of, people. Ces e »
*Second it wou_d have been desirable to have more English oepartment
‘heads, principals, and . superintendents as regular ‘participants. -An -
earlier- announcement. of the Institute (if it 'had be®n possible)”and its
scheduling at the elose’ of..school in June might have createad”a larger pool
of applicants rrom which to select teachers and stimulated better
attendance by more higher level” administrators i '
g Third it is possible that some participants failed to come on the fifth
‘day (only 50 questionnaires were returned)- bécause: they felt that the - ™
_ development of ‘evén afpreluminary stope. and.’sequence' was . too ‘monumental’
a-task to accomplish on‘one day. It should have been clearer at che .-
outset . that the final product expected at the Institute was d set of '
.- general recommendat*ons rather than a detailed scope and sequence.

4

“:Four’h the questionnaires were not coded separatély for oarents, ‘taachers
‘and .administrators.  As. a; result we could not .analyze possible differerces -

in their responses.as a group The questionnaire for the rinal nvaluation

‘ﬁin December will be so codEd RO K .

w o

.Some of the most valuable features: of . the Idstitute were not encirelv

jappreclared in. advance, although the structure for: them to emerge had been .

deliberarely‘planned.b One such featutre was, the. procedure -for,; -allowing
partlcipants to devise. their own evaluation.plan. This feature 1s easily

replicable and . can be built into any/project with long-term goals. In /.~

.this case, the participants 'devised a plan that would allow tliem to. ,
detarmine whether ther® would be any lofhg-term results flowing from their

recommendations. Woreover, by allowing participants to select a smaller -

»group_to”design sucha ‘plan, the entire group. had an opnortunity to

<
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decide upon its more: responsible and trusted members._ Indeed, the 27
participants elected 'to meet on the sixth day of the Institute to refine
the fifst draft of the recommendations and to devise an evaluation plan
had . been among the most active and serious participants at the Institute
and did show their- sense of commitment on the sixth day by planning
two fOllow-through meetings and by volunteering to help edit the final-
draft. of the recommendations. They were clearly attending on the sixth
day for more than the $50 stipend. The fact that several other partici=
pants,. with no expectation of a stipend, voluntarily attended .this :
" -meeting su@gests a wider commitment:to improving the schools ‘that should
" be tapped more fully in the future.
1%
At this point I would iike to raise several questions about the issue\ of
stipends. Parents and teachers or administrators pn\lO—month contracts,
were paid a stipend of $150 for, attending the firsu five days of the \,
" ~Institute.. The reasons for giving stipends to parerts, teachers .and '\y
administrators for fulfilling professional/citizen responsibilities and
. for continuing educational growth need to .be more *horoughly explored..
' ‘Are there other and better rewards that a community can’give to those who
perform these necessary duties’ How_ much: £ime’ and intellectual effort
| can one legitimately ‘expect professional educators .and citizens to
évolunteer? I have no ‘answers.: Perhaps Pparents should be paid- a stipend,
«similar to the per, diem payment for jury duty, so ‘that -even the- poorest ’ _ :
parent can :afford} to participate._ But perhaps other forms of reward, -
”mfshould be consicered for professlonal educators. ﬁ -

K2

T

Another feature ‘that, gratified me was, the representative composition of .
) . the entire grouptof parti ipants with respecr to race/ethni¢ity, .age, ‘and
T sex.u~It was completely. /intentional The only information requested’ on <
) : the applicationaform was name,rschool and district. Nevertheless, S S
" participants appea:ed to représent all. agés_ and the  many rac1al/ethnic~ R
v groups in the Boston Community Coo .
_ T he unique feature of this Inbtltute, 'so far ‘as.I know, -and its- most
ety appealing aspect was its.unusual‘mixture of’ particlpan*s. The interaction 4
: = of a relativelyglarge number- of parents from all ‘walks of life with . - :
professio ~educators became a remarkably rich experience for ally. The
'thnstitute ha“;been .originally planned as a; proféssional training institute. .
-+ No, speciah; novisions had ‘been ‘made to’ ‘aécommodate lay pegple with widely
varying degrées of - academic achievement. Despit' a .level of presentation o
‘that’was stimulatingﬂand?even challenging to participants with doctorates,,
- few parents expressed any sense of. bewilderment o discomfort. 30Only one '
. _told me, personally that the vocabulary used by‘lecturels and’ discussants
~ . was difficult and thaq she. spent ‘each evening looking up words in her "\'
P ~dictionary.r,ln facty. only one. questionnaire.contained a. negative comment v
oa about’ the difficulty. ofrthe Institute for a layperson. In. retrospect I
' " think . that treating parents .no: differently from : professional educatofs,
o :especially'during thelholistic rating’ sessions given by personnel from ’ N
o Educational Testing Service, was appreciated for its lack o condescension.." .

-
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Two older parents told me that they now wished to go back to school to
learn how to write better themselves. Many others expressed a desire for
workshOps in writing for parents. e
,Sharing learning experiences wifh professional educators was” an educationai
experience in itself for parents. Hearing teachers disagree with each other
in evaluating a piece of writing and finding ways to reach consensus
together not only rendered the mystique of professional judgment less
,‘intbmidating but also helped parents, understand the. components that make it
up - a truly stimulating learning expeqience.. The immense seriousness
and concentration of ‘the parents as welll as the teachers and administrators
during the holistic rating session was notablen Altogether I"thought that’
the Institute successfully reached ‘all groups- their evaluations bear this’
judgment out. .
T . S
. ' Attachment E is a copy of a report from one parent to the chairperson of
, . “her Community District Advisory Council’ indicating what :she gained: from
¢ .+ .+ the Institute and her-feelings about being a participant. My hypothesis, -
B ' at present is that a model of curriculum develOpment and evaluation .that
regularly«involvesmlarge numbers of- parents, teachers, and. administrators
.-in an interactive process :as curriculum objectives and standards are - o .
. developed may be ultimately a more significant factor in improving the: ’
academic achievement of urban students than any, curriculum battery of
. diagnostic tests, and method of remediation. o . :
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"\ Attacnment A-i

Parbicipants at the Summer Institute on Teaching a.nd Assessing Writing Skills

Northea.stern University, July 9-13, 1979

Curry College. July 17, 1979 L
s . o
- . /v" . ] . . ’ . ‘ /.

Centz:a.l Stai‘f Re'oresentatives S " /

Betty Bryant Senior Curriculum Advisor, Early Childhood Education
Clara. Hicks. Senior .CM»@un Advisor, Middle/Elementary Education ‘ -

' Grace Hatch, Senlor Curriculum fdvisor, /Secondary Education’
- / - : ,// - / R : L

TT o ! /)//~- " Distmict I

/

/ M . v . P

- Dorothy Bethel Teacher/ Reading Coo/rdinator Carmen A. Pola,. parent
David L. Barrett,School X _ . '63-Hillside Street - o
: /o = Roxbury. MA 02120 C '_ ,
.. Irene McCarthy. Reading Coordina.tor !
. s 'vlillia.m H Ta.ft Middle School c o Elizabeth Guptill Resource Roomn R

. / I _ - “Teacher

\ » Jo-Ann, Hacunda, Teacher : / ERN Martin Milmore School .
. Villiah H: Taft Miadle S°h°°} ‘ . Qlizabeth Teixéira,. Principai

.Herma.n Hernandez-Santana. parent W T vin- Milmore School .q L

. 36 Bast Newton Street Apt/ 8 _ _‘.‘ ) : : .
Boston. MA 02118 - //, i S B
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+" Dorls Van Story, Teacher R Micﬁael Decker, Teacher o
. " Agassiz School ./ N ~ ‘Mary'E. Cuxley ltiddle School "

Y. B . P
\ & o we L

Michael Sa.'l.len, Principal o ' _ - Gatherine Molloy, parent i

: Agassiz School / e e ’305 Poid Street = - R

S “ “““-; e , "'-nmasaphun.MAomao -
e Leish French. Teacher e . . . T
BRI Sea.ver School/ ( e £ S i
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Lo Ma.ry B. Connolly. Teacher . S Allan NacDonald Jr., Teacher’ ok
_— Joseph/Lee School R . - Solomon Lewenberg Middle School ;

e -'-fThomas Pendergast Assistant Principal " “Margarét Pickett, Teacher o

\ i _Joseph Lee School =, - g Solomon Lewenberg Middle School

A ‘~Luisa Serra,¢ parent A ‘z;Irma. Cummings, pai‘ent
e 128 Woodley Avenue. E R . . ‘643 "Morton Street:
LRSS '-Hest Roxbury, MA 02132 o 21 : Mattapa.n, MA 02126




. ./
2 2 )
District IV ) ‘g | ) i
: Claire McArdie, Teacher . . S Linda Lynch, . parent .’
Pauline A, Shaw School T ' 56A Warren Avenue

Hyde Park, MA 02136
Francis J Manning, Assistant Principal ,
Pauline A.-Shaw School « : ) : . Marily cC. Murphy ‘Teacher
L ) Franklin D. Roosevelt School
Martha- Gillis, Reading Coordinator - e
. District v - : Jeanne Sullivan, Staff Developer -
) - : . v District IV ' Co

Elsie Biles, parent _ : ‘ _ '
“10 Silvia’Court S .. Doris Ford, parent
Hyde Park MA 02136 - o 144 Garfield Avenue
o | " Hyde Park,.MA 02136 . . - - .

o 7 DistmetV | '
Elaine Spellman Teacher ';,a - - _ [ - ary Vozzella, Teacher
Quincy Dickerman School _ _; - L. ¢ ©Sarah Greenwood School’

. . o : ’ e
a Joseph Casey, Assistant Headmaster : T William Wright, Principal o
. DorChester High School ’ v L Rochambeau School A

* . : - 5 "\’E” —— B i
Alice France, parent e T . A Mary McCarthy, parent ©
26 Speédwell.Street L " ., 25 Maydala Street o
* Dorchester, MA Q2122 e Dorchester, MA 02124 -
L L i ) ) - - N "‘.4 i L . g L B w ;
T .f" .. District VI,
: N I c — ) . S
G 7 ' .. o, o e ’
L Maryellen Donahue, Teacher T e Ruth Barr, Teacher :
o O H Perry School e T i'ﬂ 0.H. Perry School L
E‘.&ff:"¢= : e.' o District’ pus | ng-xfth'"‘; L f',- -

: Virginia DiFranza, Reading Coordinator “k”f? Dorothy Rankin, Paxrent.
‘ District VII o _ *//v°.' _ . : : 19 Grenville. Street o
R . ' C Roxbury, MA 02119 '
\ ) Mary Gonski Teacher/Reading Specialist .
' Warren Presoott School . _ ' 4
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. ‘.~ .~ Distrdct.VIII ..

VQ'. “Elaine Randolph Teacher R e Gerald Dechayne' Teacherhfﬁt )
' Patrick J. KennedycSchool S ,Joseph H Barnes School 1/4

= . '—4‘«'

. Patricia Connolly, Teacher ‘ iﬂ : ' ';'“ s Phillip Matthews, Principal .

L Bradley School == .- C 'James Otis School ; b
/. <. " L ..~ B " ] H /1‘(
' Patty Garnette, parent . B S T Kay Savini CDAC coordinator
o ‘132 Trenton Street = . . e L. District VIII /
SN East Boston, MA 02128 T o . LT e -0
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Bernice Randell. parent
. 25. Nelson Street . :
Dorchester, MA- 02124

Mary Canty, Teacher
‘Mario anna ochool_

Gustave Anglin,'Principal
- Mario Umana School

. Sarah Fox, ‘parent
- 6 Howland Street -
Dorchester, MA 02121

Theresa Hamrock Headmaster\\q
Copley Square High’School

T £ 4

B . Language Arts
-irf_r eropley Square High School .
. Robert Passaretti Teacher
v English High School ‘

o Joseph Staples, Assistant*Headmaster i
. Boston Trade Comprehensive High School

Angela<Philactos, Teacher
James Hennigan School
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 District IX

Maureen Tisei Assistant Headmaster,
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Joan Waxrd, parent"
101 Wellington Hill -
Mattapan, MA 02126

Miriam Price, Teacher -
Boston Latin School

Frederick J. Molloy, Teacher
" Boston Latin School :

Michael Contompasis, Headmaster
Boston Latin School

Pasquale Lochiatto Principal
- Nathan" Hale School -

Josephine ‘Ryner, Teacher o
L Madison Park High School

“ . Henry Dionisio, Teacher.-c
‘Boston High\School R

[

-3

S ] Doreen Kelly, Teacher . f
“ . _William M.'Trotter School'y

o “Susan Andrien Teacher
B Charles E ~Mackeyyschool
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Bt ' o .
< \ Lynda Garden, Bilingual Liaison Resource Room Teacher g P

Special Resources B .rnji-‘,' »

Joseph Lombardelli Bilingual Reading ‘and . Language'Arts Resource Specialist
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' Boston Public 'Schools '
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5 ? o Assistant Director Hallie Touger, Curry College “{g '
- - . L, ) . : . e \ \\ A__ll_
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Discussion Leaders \\i o e
br. Lois Bouchard % ~ - C S T P A
v ‘Project Director/Staff Developér . L . ’ . \ E
c Institute of Open- Education in affiliation with Ancioch University/Martin R
‘e luther King Middle S€hool . . - N b
§Du ' Dr. Mary Gainor, _J P i f‘,/ D : L %i »
\, ~~ Professor of English, Boston State College A oy :
- l.‘,_ PR o ; o - ' — ':. |
i i ] Dr Ronald Gwiazda,, : o v . .
A Assistant Headmaster, English, Madison Park High School W
0 ‘u . ] ; . s v.'\\t‘.““
. Wark McQuillan", . S A ' ‘ ey i
o Coordinator of English Plymouth—Carver Re ional School District :
. Ms-Cassandra~Merrilles~— e e e
' Teacher of academically talented studen;} Martin Luther King Mlddle School
> . '. _/ . . }: -
1 e / o [ ¢ .
L " )// : _
b h Supporting Staff P T ?.;' // : L, ' *’fl .. L
'“, ' Ms. Janet McNalr, Assistant to th Director,,Urban Schools Collaborative 3
Dr Gloria Bowens, Asslstant D1rector, Urban Schools Collaborative J




SUMMER INSTITUTE ON TEACHING AND ASSESSING WRITING SKILLS
Northeastern University, July 9-13, 1979

Guest Spcakers

Seymour Yesner.\Director of English and Language Arts, K 12. Brookline Public. Schools
' Consultant Englisah, Reading and Humanities, Minneapolis Public Schools

. . \‘x '~ Project Director, staff development project: “Improving Writing
N _ R\ -.?i“ Through Interveutlon," ‘Minneapolis Public Schools - -
(} o
. Sandrc Schor. Associate Chairman and Director of Comp08ition._Department of Engl h,,vf
. ‘ o Queens\College, City University of New York .
b L Co-Director. Queens English P‘oject (a FIDSE'grant)

i Anne Obenchain. Director of Freshman Composition, Langley High School Fairfax Countj,g
Ka+hleen Montero. Resource Soecialiet Title VII Reading and Language Program,
e ’ Boston Public Schools {

e e ‘ T - .\\ . \.‘ R
Sandra Gorton. Teacher of English as a Second Language and Head Teacher\of Bilingual
»waﬁmqiwgum ,._f_ Cluster, Grover Cleveland School. Boston Public“Schools__mMﬁ -

Laura ROBSi Resource and Training Specialist Bos{on Public Scnools ‘;“
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SUMMER INSTITUTE ON THE TEACHINC AND ASSIZ" ‘. - F WRITING 'SKILLS
4 : Pro ram Overview 3
\ o
-.Parents, teachers, and administrators in the Boston Public bchools have long
been .concerned about- the need to improve their students' writing skills. Indeed,
. general concern about the teaching of composition and the level of literacy m;
- achieved by many public high school graduates has led to recent state regulations
“that require regular assessment of writing skills, the establishment of minimum
-standards, and provision for remediation in each community in the commonwealth. S
" Unfortunately, the systematfc teaching and assessment of writing X~-12 has never - ~ - .
been fully implemented in most school systems; little has been known until recent .
'years about -the teaching and learning of- written languaoe skills and few teachers
hdave ever been trained to 'teach composition in the same way that they have been
taught: te teacﬁ\reading,"vithmetic, history, or biology. . .

N
\

The/Summer Institute -on:; the Teaching and Assessing of Writing Skills has been .
L organized primarily.to. help ‘parents, teachers, and administrators in. the Boston.
Public Schools begin the" development -of a comprehensive,csequen*ial ‘interdis~ -
vciplinary, ‘and- inter-school writing program for Grades K~12 in each distr*ctJ
R s E- also designed: to provide the framework for developino procedures for the
’/f state-mandated assessment of writing skills.. The Institute ,represents a new mode
. ﬁ\bgllaboration between the .Chapter 636 Coordinators and the Boston ‘Public
:Sch ls. It has: been planned by the Chairperson of the Curriculum Committee,
Coordinators Group, College/University/Cultural Pairings, together Arith- other,a
- members of her comiittee, in cooperation with the Office of Curriculum and *
Competency of the Boston School'Department o . ©

\

o o

The Institute ‘is intended to ‘serve ds an. initial forum coordinating and enriching
thé efforts of those interested'in more effective.teaching of writing and those
responsible £Lor.the ‘quality of.the writing curriculum in the schools. - Tne N ,' .
partiCipants represent.all. educational levels ard all districts: teaehers and e "
» sprincipals' or assistant principals from each of the three levels from the nine -
disgricts; parent representatiyes from the nine Community District Advisory "
: Councils, district level: staff developers; andhother interested administrators,' x
_'coordinators ~and central ‘staff: representatives By’ involving agministrative, .
. .staff, -and’ parent representatives from all edtcal A onal levels and* districts,-the
- Institutenshould benefit from a variety of perspectives and: reciprocally benefit
3 aIl levels and districts in the school system LT f" P

. o~
T N i - . e ‘:
~ .

L5 '»Through lectures, small group discussions, and workshops, participants will gain
Ac . _an understanding of the components of a total developmental writing program,
. current th ing "about .the:teaching of compoSition,.different techniques for- . .
”;skill devel pment,.methods of assessment: ‘and correction; and- classroom \and -school-
,5Twide orggnizational. features.» Every characteristic of an effective basic 'skills
.. ' progfam in- writing suggested ‘by the NCTE Committee on Standards for Basic Skills
~ ° Writing Programs in.the April 1979 “issue of SLATE (see the folloWing page) Wlll A

T

5be touched upon during the’ Institute o o

'.To conclude the Institute, participants Willpdiscuss problems and possibilities:

"based upon school realities and {ideas from.the Insti ute after listening to.a
fpanel of Coordinators or Projéct, Directors- from.the- College/Univerbity/Cultural
‘Pairings. ~ Participants will then désign a tentative scope and sequence for each .
district to follow, work lout pléns for\ what ‘can be begun’®or implemented- in their .
schiools during the coming school year, and plan ways to evaluate follow—through

commitments. - o . " < Lo o
. . B s o L LT . . C _\4_'

\
%




":" At"he request of the U.S. Office of Education, NCTE has prepared a statement éetﬁing forth standards for. basic -

..skills writing programs. NEATE is happy to share this important statement with its membership.
'+ . OPERATIONALDEFINITION OF WRITING

_— . & . . . ’
Writing is the process of selecting; combining, arranging and developing ideas in effective sentences, paragraphs;
" and, often, longer units of discourse. The process requires the writer to cope with a number of variables:_ method of
- development (narrating, explaining, describing; reporting, persuading); tone (from very personal to quite formal);
form (from a limerick to a formal letter to a long research report); purpose (from discoveting-and expressing personal
feelings and values to conducting the impersonal “‘business’ of everyday life); possible audiences (oreself, classmates,
a teacher, “‘the world"). Learning to write and to write increasingly well involves developing increasing skill and sen- .
sitivity in selecting from and combining these variables to shape particular messages. [t also inveives learning to con-
form to conventions of the printed language appropriate to the age of the writer and to the form, purpose and tone of
the message.. .~ | IR L ST ,
Beyond the pragmatic.purpose of shaping messages to others, writing can be a means of self-discovery, of finding
out what we believe, know, and cannot find words or circumstances to say to others. Writing can be a deeply personal

" act of shaping our perception of the world and our relationships to people and'thihgs in that world. Thus, writing
. serzﬁs bot}l1 public and personal needs of students, and it. warrants the full, generous and continuing effort of all
teachers. o - - . :

S

4

STANDARDS FOR BASIC SKILLS WRITING PROGRAMS

An effective basic skills program in writing has the following characteristics:
Teaching and Learning : : ' . S
1. There is evidence that knowladge of current theory and research in writing has been sought ‘and applied in
developing the writing program. N v R e ' ‘
- Writing instruction is a substantial and;cléarly identified part of an integrated English language arts cur-
riculum, _ - ! o - ’ ‘
Writing is called for in other subject matters across the curriculum. | .
.The subject matter of writing has its richest source in the students’ personal, social, and academic interests and
experiences. _ o : ' ' « - IR
Students write in many forms (e.g., essays, notes, summaries, poems, latters, stories, reports, scripts, journals).
Students write for a variety of audiencesi(e.g., self, classmates, the community, the teacher) to learn that ap-
proaches vary as audiences vary. A - S ,
Students write for a wide range of purpose (e.g., to inform, to persuade, to express the self, to explore, to clarify
thinking). . ' ' Lo o ~ o
Class time is devoted to all aspects of the writing process: generating ideas, drafting, revising, and editing.
All students receive instruction in both (a) developing and expressing ideas and (b) using the conventions of
edited American English. B ‘ A : -
10. Control of the conventions of edited American English (supporting skills such as spelling, handwriting, punc-
: tuation, and grammatical usage) is developed primarily during the writing process and secondarily through
- related exercises. ' T ‘ . Lo
11. Students receive constructive responses — from teacher and from others -at various stages in the writing pro-
cess, ~ o : oo
12. Evaluation of individual writing growth: : :
© a. isbased on complete pieces of writing; = T :
b. reflects informed judgments, first, about clarity and content and then about conventions of spelling,
- mechanics, and usage; ER b T :
' - ¢ includes regular responses to individual pieces of student writing as well:as periodic assessment measuring
‘growth over a period of time. : . :

o N

W N oo

"Support , : - : ;
" 13. Teachers with major responsibility for writing instruction receive continuing education reflecting current
_ kmowledge about the teaching of writing. - ; o
14. Teachers of other subjects receive infor@g&ior_: and training in ways to make use of,and respond to writing in -
“their classes. vl B o J L
157 Parent and community groups are informed about the writing program and.about way3 in which they can sup-
_portit. . o . S o : )
© 16. School and class schedules provide sufficient time to assure that the writing process is thoroughly pursued.
17. Teachers and students have access to and make regular use of a wide range of resources (e.g., library services,
_ media, tesching materials, duplicating facilities, supplies) for support of the writing program. '
:Program Evaluation = A e N ‘ g _
48 Evaluation of the writing program focuses on pre- and pos®- program sampling of complete pieces of writing,
2 v . utilizing a recognized procedure (e.g., holistic rating, the Diederich-scale, primary trait scoring) to arrive at
i lreliable judgments aboint the quality of the program. o : o R
E T Cvaluation of the program might also include assessment of a sample of student attitudes; gathering of perti-
K mt quantative data (e.g., frequency of student writing, time devoted to writing activities); and observationat

ta (evidence of prewriting activities, class anthologies, writing folders, and student writing disoiavsi.




INSTITUTE ON TEACHING AND ASSESSING WRITING SKILLS

Ndrtheastern University, Monday, July 9, 1979

8:30 a.m. Registration and coffee:’ Room 355 A and B
t 3
9:00 a.m. ° Welcome and Opening remarks:
Dr. Gregory Cof fin, Director of Urban Schools Collaborative and
Chairperson of the Coordinators Group, College/University/ '
Cultural Pairings h :

o Introductory Lecture x_Dr” Sandra Stotsky, Currj College
- . o “
< Teaching and Assessing Writing Skills . Co » : i

1t

establishing a philosophy about the teachlng of writing
. ‘and our goals
N : = what we know from research

' components of a total developmental writing program

' ll:OO_a.m;".Smail group discussions: "Rooms 347, 348, 349, 351, 353 -
12:00 p.m. LUNCH: Room 356

1:00 p.m. i Guest Lecture;: Balancing the Basics

Lo Seymour Yesner, Director of English and Language Arts, K-12,
Vo ) - Brookline Public Schools

. . . i - . \ (AN
2:30 p.m. Small Group-Workshops: - Understanding beginning stages/ln the
' \ " : writing process and the essence of
teaching composition j . |
Rooms 347, 348 349, 351, 353 '

4:00 p.n. Sign-out

~ See next page-for.assignment to discussion groups.
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.SUMMER ! INSTITUTE ON TEACHING AND’ ASSESSING WRITTNG SKILLS .

Tuesday, July 10 1979

Registration and coffee:

Guest Lec+urerx
" Topic:

Room 355 A and B’

Anne Obenchain

[

“Sequencing and Contextualizing the Development of Written
Language Skills, Grades 1-12

Writing Wotkshops in Rooms 347, 348, 349, and 351 :
. (See attached page for assignment to Workshop Groups and

Wozkshop Leader for Tuesday ‘morning.)

Discussion and preparation of short written summary |

LUNCH:

Room 356

Guest Lecturer:
. Topicz

Sandra Schor
Basic Writers and thelr ?eachersz

Issues and Attitudes

Writing Workshops in Rooms 7, 348, %49, and 351
(See-attached page for assignment to Vorkshop Group and Horkshop
Leader for Tueeday afternoon. )

‘Wednesday, July 11, 1979

Registration and  coffees .

Lecture:
Topic:

. . Sign-out-

Sandra Stotaky

Diecession and prepatration ofishort written summary

Room 355 A and B .

Integrating Reading and Writing across the Curriculum

CWriting Horkahops in Rooms 347, 48, 349, and 351 °

(see attached page for assignment to Workshop Group and Wortshop
Leader for Wednesday morning.) {

\‘\;

0

Discussion and preparation of ehort_yritten\eumhery

LUﬁCH:

Topics

Room 356

Guest Lecturersx

" Sandra Gorton, Kathleen Montero, and Laura Rosai
Helping Bilingual Studentsz

Issues. Methods, and Waterials

ﬂriting Workshops: in Rooms 347, 348, 349, and 351 '
(See attached page for assignment to Workshop Group and HOrnshop .

Leader for Wednesday afternoon.)

Discussion and preparation of short wrxitten summazy .

Sign-out - - -

31



Gulazds  Merrilles

HeQuillen

o VORKSHOP GROUR - |
 Growp I Group II - Group IIT Coe et wcﬂ(shOPSessionS_ | |
- Room 347 Room 348 . Room 349 - u o " 4
' A Lo S C . ' . .
Van Story M, -Co'imoliy_ : McArdle - - .Lois Bouchard: Writing in Different Modes and Genres
Spelluan . Donghue. . Randolph, ‘ "Vicki Jadobis Sentence-Combining Techniques
Chatls Decker MacDonald = -
Kil1iles Andrien ¥, Halloy Chacles Thords; Developing and Orpaniabeg Tdeas
Carity' Dechayne Serma ’ ~for Writing Pirst Drafts -~ ',
Ryner Dionslo  Memdng © . pnne Obenchainy Materials-and Methods to Sequence
Casey 1 . oglln Sullivan, Written Language Skill Development
‘ DiFranza "McCarthy Pole w0 L L
llernadez G, Molloy - Tomaslnd -t A
Biles McCarthy " . Randall J
Ward ‘, Garden Lombardelli
Golden Gillls - Price '
"Vozella = Millett Passarettd
- Hacunda . Ford Pendergast
Caristo Pox = Staples
- Goldrick ~ Murphy, . Bethel
- Kelly "~ P, Comnolly - ‘Lymh
Garnette- Pickett - Vaughan'
Cumnings ' |
- Room 347" Roon 351. - Room 349 ' ‘Room 353 9
Bodchard- ' Jacobs ~ Thomas - Obenchaln S
* Tuesday Morning  Group I . ‘Group II Group III : N
- ' McQuillan : Merrilles - Gainor . . \ i
Tuesday Afternoon Group II ° Group I . ~ Group 111
g * Merrilles Gvlazda =~ . . - Gainor
Wednesday Momirig' Group: 1T . Growp I~ Group 11 :
S : Galnor MeQuillan Gwlazda . “‘
_ o o A 4
Lo ‘ ; o : : i
- Wednesday Afternoon ~— Growp IIL . . Growp IT ~ ~ Group I




< SUMMER INSTITUTE ON THACHINU AND ASSESSING WRITING SKILLS

B w Thursday, July 12, 1979
3 ' T ; .\\ S
Through 1ectures, tao training seesions, and group discussions, officials
from Educational Testing Service in Princeton, ‘New Jersey will present- and
discuss various uses of holistic rating of writing:
1.i to develop common standards in a school
2. to develop a positive approach to correctionw
" 3, to help teachers distinguish between assessment and grading -
b, to assess. curriculum and student growth- |
5..  to develop critical thinking about all dspects of a piece of writing
6. to develop over time a series of samples of writing representing the range
: of.writing ability from grade level to grade level

8:30 a.m., Registration_and coffees Hﬁoon}BjS A and B
. 9100 - 12:00° Morning session DR a '
12100  LUNCH: Room 356
©1:00 - 4100 Aftermoon: session
1100 ‘Sign-out R
Optional K
thO 5:@0 Free Publishers Exhibit in Reading, Mathematics, W*iting. Listaning, B

and Speaking
(Software and Kardware)

" in W.S. Kennedy Building, Boston State College
corner of : Longwood and Huntington Avenues

- + free parking_in rear Latin High School lot
N . i . \ \ . X




8130

9:00

10:00

- -1:00

13:00

" SUMMER INSTITUTE ON. TEACHIWG AND ASSESSING WRITIVG SKILLS

Friday, July-13, 1979

a.m. Registration and coffee: Room 355 A and B

a.m._  Panel Presentation\and:Discussion: Coordinators or Project’
Directors in College/University/Cultural Pairings with a writing
component will discuss strengths and weaknesses of their programs

a.m. 1. Development of preliminary recommendations for the content' of

' a curriculum guide for each educational level through consensus
of participants : /

2. . Compilation of ideas and recommendations based on week's
activities : ' :

S.. Development of guidelines for the state-mandated assessment
of writing - ‘ : "

(Assignment to Group and.Room- according to %onday s schedule.
Recorder to be selected to take notes. )

p.m. LUNCH: Room 356 R A
Introduction of Dr. Rose Feinberg, Presidenc-vlect, New England_‘
‘Association! of Teachers of - English . ’ '
| '
p.m. hefinement of morning 's recommendations according to educational
llevel - :

n

Assignment to l of' 3 groups accordino to educatlon level:

Grades 1 -.5 B Grades 6 -8 o . Grades 9. -12
Room 355 " Room 347 . ' Room 348_~

(Parents mayhchoose whatever group. they wish to participate in.)
p.m.. Plans for what can be feasible to hegin or implement -for coming -

.year. Discussion of implementation of recommendations and follow-
through plans; role of administrators;‘teachers; and parents ' '

p.m. Selection of 3 representatives from each district (27. in all) as a
guiding task force to meet at 10:00 a.m., Tuesday, July 17,
Parent s Lounge, Curry College. Stipend of 350 for the day .

(All partlcipants meet in Room 355 A and B according to district )

p.m." Closing Remarks: "Eric Cooper, Office of Curriculum and Competency.
: Summing up; evaluation of Instlcute Room 353 A and B

) p.m. Evaluacion handed in and sion-out /

.l‘ . ‘\

Vo =/
S Su/

\

-~




. Curry College, Tuesday, July 17, 1979

/

Three representatives from each district will convene to refine first draft of -
recommeudations and to mlan for follow—chrough and for possible funding ‘

i. Possible use of Jtaff developers (and. reading coordinators) in each
'district for monitoring progress during fall and providing feedback.
I
2. Possible meeting of participants in December for eval ation of:
follow—through. f

a o
/-
3. Possible plans to identify good teachers of’ writing for future

teacher~training _summer institutes.
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Selected Bibliography
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Problems- of language ,and learningr London, 1975 ' )
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[

D R. Olson From utterance to test'v The/ bias of language in speech
e and writing Harvard educational review, 47 (1977), 257-281.

{ . S

A D. R. Olson, Oral and written language and the cognitive processes
' of children. Journal of communication, 27 (1977), 10-26.
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Language and speech 19 (1976), 305~ 312 :

/ ’ /

G Sloan The subversive effects of an oral culture on student writing.
. College composition and communication. May 1979, Vol XXX, No 2.
. “', ‘ . 1,
S. Stotsky Teaching the vocabulary of academic discourse Journal ofp
basic writi_ggl/Fall 1979 . ! : :

v




C. Rhetorical and Pedagogi(al Perspectives T

Frank D’ Angelo. Process and thogght in composition 'Cambridge, Mass.:
Winthrop Publishers, 1977 : o v T : oo

+ t ! \\

- Ann E. Berthoff Formingl thinking, writing, the composing 1magination.
Rochelle Park, N.J. Hayden Book Co., 1978.

. Rollo Brown. How the french boy learns to write. Harvard University Press,
. 1915. (Special.editibn-for NCTE, 1965): . -
. .. o _
i?eten Elbow. Writing without teachers New York: Oxford University
Press, 1973. . ' ' ’

[

v Janat Emig. jThe-composing processes of twelfth;graders.' Urbana, I1l.: . i . l
- National~Council of, Teachers of English 1971. '
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-7 . INTRODUCTION

'

‘.Parnnts, teachers, and administrators in the Boston Public Schools have long been

concerned about ‘the need jto improve their students’ writing skills. Indeed, | '

‘general concern about the teaching of ‘composition and the level of “literacy

achieved by many public high school graduates has led to recent state regulationsE
that require regular/assessment of writing skills, the establishment of minimum

standards, and provision 'for ‘remediation in each community in the ‘commonwealth.

*. .- Unfortunately, a systematic and comprehensive K-12 writing program has never been

fully implemented in most school. systems; ! '1ittle has been krown until recent years

about the teaching, learning, and assessment of written language skills and few
teachers have ever been trained to teach composition in the same way that they
have been taught to teach reading, arithmetic, history, or biology.

'The Summer ‘Institute on Teaching and Assessing Writing Skills was organi4ed

primarily to help parents, teachers and administrators in the Boston Public

Schools begin the development ‘of .a comprehensive, coordinated, and interd1sciplinary
writing program for Grades K-12 in each district. It was also designed to

develop guidelines for the- state-mandated assessment of writing skills as part of
its Basic Skills Improvement Policy. The Institute was planned and directed by

" the Chairperson ‘of the.Curriculum Committee, Coordinators Group, College/University/

Cultural Pairings in cooperation with the Of fice of Curriculum and Competency in

- the Boston School- Department. . It was facilitated and sponsored by the Coordinators

Group.in conjunction with -the: office of Urban ‘Schools Collaborative at Northeastern
University and, thus represented a ‘'new mode. of collaboration between the :
Coordinators Groups and the Boston Public Schools .

j L | ’ !
The I stitute was intended to serve as an 4dnitial forum coordinating and enriching
the ‘efforts of - those interested in more effective teaching or writing and those -

‘'respo sible for the quality: ‘of the writing curriculum in the schools. ' The, partici-

prin ipals or assfistant principals from each of the three levels from the nine
districts; parent representatives from the nine Community District Advisory
Coun¢ils and the Boston Home and School association, district level -staff develop-
ment| personnel; and other interested administrators, coordlnators, and 'central .,
administration representatives. By involving teachers, parents, and administrative
representatives from all éducational levels and districts, the Institute was

pants were to re:;esen* 'all’ educational levels and all districts: teachers and

“expected to benefit from a variety of perspectives and reciprocally benefit all '

levels and districts in the school system.

'\

'The Institute was’ held at Vortheastern University from July 9-13, 1979, and

Curry College on.July 17, l979 Through lectures, small group discussions, and
workshops, participants ‘were p1ovided with an opportunity to gain an understanding
of the.components .of a total developmental writing program, current thinking about
the teaching of. composition for different student populations,. various techniques

" for. skill development methods of assessment and correction, and classroom and

schoolwide ‘organizational features. Every characteristic’ of hn effective basic
skills. program in writing suggested by the National Council of Teachers of English
Committee on Standards for Basic Skills Writing Programs was touched.upon during

..the Institute. ’ : \

‘To conclude the Institute, participants were asked to formulate recommendatlons
to guide the development of ia K-12 writing program and curriculum gu1de in the
. Boston. Public Schools in the coming years. The following pages contain their
Jf,recommendations to the Office of . Currdculum. and ‘Competency. ‘It was the hope of
.- .‘all the participants at the Institute that these recommendations would be the
"-;fbeginning of a: continuing and fruitful dialogue ‘among parents, teachers, and
,administrators at all levels in the school system o : :




- RECOMMENDATIONS FOR AQK-12 WRITING P OGRAM IN THE BOSTON PUBLIC 6HOOBS_

FROM
THE SUMMER INSTITUTE ON TEACHING ND ASSESSING WRITING 85; LS*

o ~ July 9-17, I979 /

Statement of Philosophy _ / f

——

The writing program should be developmedtal from Kindergarten through Grade 12.

l'

Priorities: 1n the current English/l ruage arts program should be re-evaluated
and more emphasis placed on the writlng component . of/the program,

Since a rich oral language base ;; necessary to dévelop effective writing skills |
. at all levels, the development o oral-language/ékills mast be a component of o
' the writing program at all lev?Is. ' e
/

‘Writing experiences and instruction should begin in Kindergarten. Emphasis.
should be on the development of oral language and handwriting skills.

|

Reading and writing activities should be integrated in an interdisciplinary /
approach -at all grade levels, " |
|

' /. |
All teachers in all subject areas should be responsible for maintaining and
developing writing skills. ' S/

All writing activities should develop the student's confidence in writing.

. The ultimate goal of_the writing program should be to produce competent writers.

3

Contents of the Curriculum Guide

The scope and sequence in writing instruction should be correlated with achieve-
ment levels rather .than grade levels.. In writing, students should move from
one achiPVement level to.another rather than from one grade level to another.

" The curriculum guide should indicate whether a skill or mode of writing 1s . being
introduced for continuing development or whether mastery is expected at that level.

. Reteacbing, review. or reinforcement for all skills and modes of writing should o
~ be indicated in the-guide. = _ Lo : , : % -
The scope and sequerice should be correlated with the Individual Criterion \_
Referenced Test and the results of the Middle School Task Force Needs Assessmfnt

.All forms or genres of writing should be included in the curriculum guide.-“'i
|

o \

*The following parents, teachers, and administrators assisted in the findl \
editing of the recommendations: Francls Manning, Jeanne Sullivan, Claire McArdle,
Elsie Biles, Joseph Casey, Mary McCarthy, Patty Garnette, and Margaret Pickett

b
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Various forms of writing should be examined to determine the appropriate .
level for introducing a specific form. See Appendix A for one.possible list
of forms. ' : : ' T

The guide should indicate entry levels for various forms of writing, noting
which ones are required and which ones are for enrichment See Appendix B

““for suggested entxry levels for a number of forms.

Students should experience writing in many forms on. differert topics for a
variety of audiences.

Students should have frequent experiences with all stages of the writing processs

these stages include prewriting, composing, revising, and editing.

' Students should have frequent opportunities to publish- their own writing in"

'school or classroom anthologies or newspapers.

Practice in any stage of the writing processs may be considered an instructional

goal in itself or part of the process in completing a plece of writing; sach

writing experience need not entail formal evaluation.

Instruction should focus as much on students experiences with the various
stages of the writing process as on completion of a piece of writing.

The teacher s role in writing instruction must be defined both as respondent e

" during the stages of the writing prodess and as final evaluator of the completed

piece of writing. . . K

, Instruction in writing~requires some \regponse from the teacher on selected pieces

of writing at least once a week.
. \ N .

The teacher's response should in general, include pralse and contain a construct-
ive comment : S : A%

A useful guide should contain suggestions for teachers about ways to give praise.

'Each piece of student writing does not- require a written response from the teacher.'

'-Teachers should increase the amount of writing done in their classrooms without
.‘rnecessarily increasing the amount of correction they do.

.‘.-A specific quantity of writing per week might be. established for each grade level..

At the elementary school level, WEDGE (Writing Every Day Generates Excellence) is
o a worthwhile idea for developing fluency. "

To manage increased amounts of writing, new and varied methods of response and
evaluation should be used, such as. peer correction,, holistic ‘scoring, conferencing,f
analytic scoring, primary trait scoring, writing for one's self, and sharing '

a.writing with peers and family.

' Editing and proofreaoing are skills that must be developed at all grade levels.

4%
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'Students should be taught to use editing and proofreading skills primarily during
the final stage of the writing process.

Instruction in editing and proofreading should include the use of a uniform
correction symbol eystem.. _ .

"The use of/a uniform correction symbol system should be initiated on a city-
wide basis. E : -~ :

'Correction of writing exroxrs should -be related to the scope. and sequence correlated
with the student s achievement level in writing. B : N

‘Grammar study -should be de- emphasized in the curriculum; teachers ehould develop
ways that help students to transfer grammatical knowledge into their writing
and to use this knowledge in editing final drafts,

While the teaching of formal grammar can be an end in itself it should not be
confused with instruction in writing.

.Students should be taught to write edited American English in forms appropriate
to a variety of occasions.

iA consistent form of handwriting should be taught throughout all scnools. Hand-
writing instruction should continue through ‘high school, . _ :-'
Y .
The ‘use of worksheets permitting incomplete-sentence answers should be drastically
- limited. "Instead, complete-sentence answers and legible handwriting should be
:emphasized in all subjects.- -

The curriculum guide for the writing program shou.d describe examples of ways
-in which writing and reading activrties can be integrated in all subject areas

at all 1evels. )
el

The guide should include a description of the state mandated minimum standards
in writing. See Appendix c. :

. The guide should include a useful bibliography

The guide should contain a supplement for parents and other- adults indicating
ways in which they can support the writing program : /
. {1

- The supplement should indicate how parents can provide thelr. children with activitie
experiences that will help thenm. to develop writing skills. ‘It “should suggest- ,

. how parents can- participate in a home writing program similar to the home
. reading program. .(

how parents can write with their children. -
a list of good ‘books for parents to read to their\éhildren.

how parents can ‘take advantage of bookmobile visits. i_

46




"Develonment/of the Curriculum Guide . . . | .' . R

One X-12 cquiculum guide for English/language arts should “be available to all
teachers and administrators and should be written in.a way that is clear and
: useful to substitute teachers, parents, ‘and school volunteers.

At every school. in-service time should be provided for the total staff to
participate in the design of the curriculum guide.

A preliminary curri.culum guide for the writing program should be distributed to .
teachers for review before final editing. and implementation. : ~

, Parents and school volunteers should participate in developing the supplement to
the guide and in reviewing the" entire curriculum guide before final editing..

fa;.

iEvaluation -

. A composition folder documenting the student s growth in wrliting should accompany
each student from grade to- grade.. A study of other systems use of these folders,
‘such as "in Attleboro or in Brookline,. would be helpful, A few. schools should:
'pilot thelir use and report Ythe results before system-wide implementation.

Ny N

. The composition folders might contain a. checklist of skills from the curriculum
'guide, annotated yearly by ‘each teacher. .

) =Students should help select the samples of their writing to be placed in the
' permanent composition folder. _

' Both the teacher and the student should be involved in the process of evaluation.--7
Emphasis should be positive. ,

vGuidelines for evaluation should be uncomplicated and clearly understood by all
concerned with the process.' _ ,

/
7 \

.- -The-final’ evaluation of a ‘student’s writing must be the responsibility of the
- English/language arts teacher. i / |
“:Methods and measures to evaluate levels of writing skill need to be developed. ,,}/

E g;When there is insufficient correlation between grade level and writing level, ' ..
““the teacher: should use the: scope and sequence in the instructional progran for | .
fﬁdirecting remediation. The use’ of "diagnostic teaching" is. recommended.v Provision
must’ be.- made forx individual differences between grade leVel and the scope and L

*sequence for the writing level

_The middle schoor ievel is recommended for beginning formal remediation in. writing.

”fPlacement in foreign language ‘classes. at the middle school level should be H

* evaluated; come- students might receive more benefit by placemen+ in remedial -
'_”_writing classes.k ,”,_ . o . . B

"”~:Teachers should be cogniégnt of the needs of bilingual students.

Ry
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. The concept of grade level expectations in writing for special needs and .
'oilingual students should’ be evaluated.. = . ////{f'
\ . , g

The writing program ‘must not supplement other programs but should be integrated
‘ with them._

~ ". .

2 [

‘State-Mandated Basic Skills nmprovement Program and Establishment of Minimum
Standaxds in Writing

‘The position of a Director of Writing, K-12, should be considered. The person
responsible fox establishing objectives to meet state-mandated minimum standards
and for evaluating student achievement of these objectives needs to be identified
as soon as possible.

-.Assessment ‘of basic skills in writing should include both obJective measures
and-a writing sampl

‘Any assessment fro Grade 7 to Grade 12 should include the writing of a sample
. essay for which th student is given the opportunity to progress through the -
stages of the writ ng process. : ‘

»pOne assessmeqt of writing skill should occur at Grade 10,
It is important ,o‘determine the type of tests to be given at each level
before determini g the method of scoring. See Appendix D for an outline of
.holistic rating\prepared by Educational Testing Service. .
”Samples of low, middle and high achievement in writing for each achievement -
‘level on different topics and in various forms should:be developed for the
-_assessment and made available to all ‘teachers, administrators, and parents.
‘These samples might be updated periodically.

}The methodology of assessing writing should be explored further on a formal basis.

Staff Development

In-service time must be provided for teachers in oxder to implement the writing
'program v .3 : _ -

In-service programs in writing in each school should be designed on an inter-
disciplinary basis to respond to the needs of the total staff, : .

-_Teachers, parents. school volunteers, and administrators shou.ld participate together
‘in workshops on writing; these workshops should be coordinated by the district .
‘level staff development personnel, with city-wide consolidation where appropriate.
Suggested topics for workshops include- : . .

now to generate toplcs for free writing. - . ' LT e
., how to notivate students to write . C ' '
//// writing in ‘diverse forms for diverse audiences. , .
the teacher as model. - : ‘ o : ‘ﬁ. - .
, ".vTeachers need time opportunities, and training/retraining to further develop their ;
L - owWn. writing\skills. o . . ‘
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Teachers need time \opportunities, and a structure to share ideas within
their schools and districts and across districts. ' :

A Writing Newsletter for sharing ideas about the teaching and assessment of
writing might be distributed regularly to all teachers. .

1

! ) '
i . . .

Development of School and Community,Resources

A city-wide resource center for wrliting needs to be established- present
resource centers at the Bancroft and Ripley Schools might be used to coordinate
" the effort. ',“, _ . . \

Resource centers for writing should. be established within each school' existing
priorities for other prograns. may need to be re-evaluated to achieve this goal

Parents and other adults should be recruited as volunteers or aides to work with
the writing program in the classroom under the teacher s guidance- a conclse ‘and -
clear role definition is necessary. : .

Volunteers and aides should be trained to help teachers with such activities as
oral language enrichment, conferencing, correcting writing, maintaining composition

C folders. or maintaining the Tesource centers for writing in ‘each school.

trators on a citywide and district-wide basis. -

‘ Parents and school volunteers ‘should participate in in-service workshops on ':‘

writing in addition, separate workshops might be considered

Information\about the writing program ‘should be. distributed regularly in news-
letters for parents, teachers, administrators, and school volunteers

\\

N,

Administration\ S ) K

Strong support for “the writing progranm should be voiced by the Superintendent of
Schools and by those in charge of curriculum.

Recommendations from th Summer Institute need to be communicated to, reviewed

by, and acted upon by the\Superintendent of Schools, the Community Superintendents, .
" the Office.of Curriculunm ahd Competency, the Citywide: Parents' Advisory Council,: =~
" the Community District. Advisory Councils. the Boston Home and School Association,

1 and other relevant teacher. \rent. and administrative organizations.

’ Areas of responsibility should be established foxr the writingwprogram within

central*administration and the community district offices as well as within each
district school .
District coordinators and staff development personnel should be responsible for
‘reading and writing at. the district level. with coordination provided by central
administration.

/ * .-
District staff development personnel should be responsible for implementing programs
in writing. monitoring pilot proJects. and sharing ideas.

WOrkshops on writing should be- coordinated by central administration and district
staff development personnel for: teachers, parents’, school volunteers, and adminis-‘,




xrResponsibility for identifying good teachers of
' should be pinpointed: A tentative list should be

i

- . 9’ .
ting within the school system.
veloped in the fall. These

teachers.should be used as resources for inservice D .grams and for developing /f
tne curriculum guide. :

with the possibility of revision.-

Much communication should exist among - districts. among sch ls, and between | S
schools and districts and central administration. Visible eyidence of leadership. f\

on curriculum issues in writing is needed from central admini tration,

I ’ . v .’lv

",The curriculum councils being formed by Dr. Bernice Miller should be a structure

for snaring information and ideas on.a system—wide basis. i"f -

Fol ow-Through Pians

All teachers. parents. and admnistrators should be informed of what was- accomplisheu

f(at the'Institute. See Appendix B for the outline of the follow-through plan

recommended by elected participants at the sixth day of the. Institute on July 17. °y

1979, at Curry College.»-;“

A final draft of the recommendations should be sent to the Boston Association of}.

- Sechool- Administrators and Superintendents and the Boston Teachers Union._ Both

‘unions will be asked to ‘send. a\representative to. ‘the October and December mseting

"fof all participants at the Summer Institute.‘ -

IR
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. agendas - R
alrhabet bocks
-anecdotes

announcements

applications
arguments

articles o

~ autobiographies

. ballads
S bills .
blographiles
- books. -
"~ briefs

cartoons

" cases
checks
“children s books
‘charts.
chronicles
cltations
comics.
commercials
‘corrections -
criticism

“-debates
. descriptions
" dislogues
“dlaries. .
' gdictionariﬂs
- directions

_ dissertations -

. at dqodles )
dreams = =

‘editorials
eples .

. epitashs’
‘eplthets

 essays

- evaluations

I '
SOME FORPB OF WRI’I‘ING
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by .
Lois. Bouche:d

faﬁles
fairy tales . :
folk tales

-graffiti
hailu

ideas
instructions
insults
interviews
inventories
invitations:

Jingles
jokes
Journals. -

" labels
‘ laws
legends
lesson plans
letters _
' business
. complaint
fan
excuse
to editors
. love _
reference
social
’ limericks
ilists ”;l
lyrical

manifestos
Vmemqs

imemolrs -
: messages !
| monologues

myths

newsnaners '
notes..
novels

ug

o !
CQmpiled from Suggestions at the Summer Institute on Teaching and Assessing Writing Skil’s

obituaries
odes

order forms
outlines

parables

' passes

permission slios
plays ‘
posters

prayers

precls .
prescriptions
profiles
proposals
proverbs
puzzles

queries
questions =
quotations .

receiptsa i’
recipes \\(v
reports .

resumes
reviews

riddles

schedules
scribbles»~
self-evaluations

" sermons

"short stories

signe

-slogans

songs

.. 'sonnets

suicide notes

“summazries
- syllabuses

tall tales -
tax forms
theses

- yarns
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Types of Writing

July 9- 1?, 1979

"|> ' ) ’ - .

Grades
i

Al
'Bo
Co

D.
E.

R

G,

>H.

R
T,
K.
Social Letters’
‘Business Letters
Summaries -
Qutlines

L,

M.

- N
0. .

P.
Q.
R.

Correct copving

1 2 3 4 56 7 8 9 10 11 12

~Dictations L

Santence-Expansions

Sentence-Combining

.Stories

Descériiptions

Directions

b

. Reports

»

‘Diaries

‘Journals L

»

Poetic Writing

x
x| x| ®|

»

Term Paper

Raséarch Paper

Note-Taking

i
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Secondary Level Minimum Standards for Writing ﬂ

e

ﬁa.ssachusetts.r,,.nép'a;;;tment of ﬁducatién

!

own writing samples, will demonstrate:

(a)

KONy
EMC«'
T

B

1. .Words appeal to the rcadcr s'sense
2. ‘Words suit the purposc -
3. quds are :poroerx ate for the mtc'xdcd ;cadc'

' Fu .ﬁlhnent of the purpgse.
' 1 Adcquat- information is provxdcd \

..(g).-
.’,:(h) E
- o

- jComplcnc s:ntcm.cs

e 'A;'rccmcnc of suo]cct a.nd verd

Knowledge of the subjectr:
1. The writer has something to say

2. ldeas are supported with relevant details

Clear and consistent purpose

Organizadon - _ o .
L. Tdeasarerelz ted . \
2. ldeas progress logically from one pomt 0 a.noth

\ ¥

‘An aws_rcncss of thc mtcndcd r::mer \
o |

Prcmsc word choices - . ; |
1

l
l

\

“The. v{nurw is free of irrelevancy ol

_3 . Tnc cqndusxon rc:mphaszzcs the pumos* .

Correct cszcz.lu.zuon and puncruagon

_.Coﬁ:crspdling e f

Legible h:ndwridng

_"S..anda.rd use of nouns pronouns verbs, adjcctwcs, and aavc'os ]

Appénd.ix c

(2) W ‘mg G:vcn the op uor‘umty to use 2 dxcnonary, studends, .hrougn Lhc..t
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" | HOLISTICSCORING "

I. What is holistic scoring?
| A. The theoqy R . : \ o
l. The whole of a piece of writing is greater than any N
of - its parts. o
2. anlish teachers, though ttiey may have difficulty .
“Zn glving a verbal description, of writing ability T
that is recognizable to all, can recognize good : 3
wrising when they see it, = | - A :
§. ' 3. Thoughzin an - analytic reading{teachers may not agree R 2 =
\', .

. .on the weight to be given a particular trait, these” T
[ - same teachers will, 4n judging a work as a whole, ‘
‘ ' rank\papers in. much the samc way. :

-

(13

_4.' No aspect of writing skill can really be judged :
' independently, the halo effect is always strong. S
- | ﬂ \ | . | o
-_The method; o . \ AR,
1. Thefstandards: \ . , . U 1 _ R
.c;i_Standards are not imposed upon readers, reaaers .
- themselves determine standards.
b. Papers are not judged against an 1ideal, but against S }q
~what is: what students have: written on this topic o
at this time. = \” ' o : - » .
X . ¢. - Standards must be maintained and reinforced through-
~ - out the reading. ' :
_ 2. The judgments. -
. a. gJudgments are made on. anonymous papers.' ' .
; / :

TJudgments are indepenaent.

~

\.

N ) e c.f'Multiple judaments on each paper are mandatory.
" b d.d.Judgments must be ouick and immediate.. -
_,' i e...J dgments must be efinite, for the scote scale
L o - "i_th no middle points.' :
3 3;o tnelscoring.‘ﬁ
- _4; “Tnelscore~1aftnefsum of.all:tneireaders' judgments;.& o

Q;Some discr'pancies in the ‘geores the readerv

N . . <A

\“‘- _- PR '

1Eive‘
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EE e, Wide discrepancics between readers' scucod -
' ' must. be corrected fumediately.

i
d. Regular divergence from the standards on the part.
"of any reader must be corrected.

1

II. Why usc holistic‘scoring?
A. It is efficédnt.
0 - B. It is=reliablc.

- C. It emphas17es what is’ right rather than what is wrong
with a pilece- of writing. ’

.
. .

D. It requires'consensus among .reacders. :
E. It encourages evaluagion of the program, as well as the’
individual pieces. of writing.

‘III. How is a topic scored? (Actual-reading)
\ . ‘ . - \ .
A. The topic is read and analyzed.

_ B. The ground rules are established.
- | E |
C. . The standards are set through the use of sample papers.
N | L - '
r , . ' ,
D. The papers are read. o T :

1. First reader's.score must remain unknown to other-readers.
_‘: 2. All|papers should be read orice: bcfure any are read twice..
3. Readers must be. allowed to rest regularly.'

4. ‘Papers must flow-eﬁficientlyrgrom reader to readEr,
1v. What nakes a good-topic?”' ' :
. \

Ay The interest to the "udents.
B. The interest to the readers.

C. Thc range of writing it produces.

o

D. The relative objectivity with whlch it can’ be scorcd.
/
V. Of what use 1s holistic scoring in the schools? |
5 . ,
- ‘,A.' It can. promotc communication about thc teaching of writing
-,&ﬁﬁﬁ-among-faculLy members. -

\\‘

| . I

B It cun bc us d to measure growth in studcnts writing ability.ef‘

Tt
7,

\

°~

Q‘ L ,'C' aIt crab]os tcachcrs to scorc writing assibnmcnts quickly and
R nbly. S :

R

l"'» . o

or:imultipleievaluationst



Appendix E . L

Follow-Through Plan for Summer Institute on\Teaching and Assessing Writing Skills*

August 1979: Preparation of Final Recommendations about a K-12 Writing Program and
Curriculum Guide, based upon initial recommendations from the July 13
session at the Institute, additions and revisions suggested by participants
at the July 17 sesgion at Curry College, ;and final review by volunteer

advisory committee of lO participants during August.

September 1979: Mailing of:

1. Final Recommendations and Outline of Follow-Through Plan, with notice
arrangements, agenda for October meeting. and request for speakers.
to all participants.

¢ ] t

2. Final Recommendations and Outline of Follow—Through Plans to Office

of Curriculum and Competency. '+ 32

October 1979: Meeting of all participants at Summer Institute, July 9-17, forr

1. Presentation by Office of Curriculum and Competency and Senior
Curriculum Advisors of initial response to Final Recommendations.

2. Report by participants atvthe Summer Institute of activities or :
plans being implemented in the schools as a resul® of Summer Inetitute

(complete minutes to be taken)

November 1979: Mailing of complete minutes from October -meeting, with notice of
arrangements,. agenda for December meeting, and request for speake
to all participants , : (;ﬁ

December 1979: Meeting of all participants at Summer Institute, July 9-17," for

"1, Presentation of continued response to Final Recommendations by Office-o
Curriculum and Competency and Senior: Curziculum Advisors: .possible. =
announcement of new plans for curriculum and staff development for :

- K-12 writing program.’

2. Report by speakers at October meeting and nossible others about Drogres
~ of plans and activities being implemented,

3. Final writ en evaluation of results of Institute by all participants

4, Generation of ideas for proposal for a grant for. curriculum and
‘ staff development ) : | : .

N (complete minutes to be taken)

l

\January 1980: Preparation of final leport of Institute and rollow -through meetings and .
" ‘mdailing to. all participants at Summer Institute and to Office of Curriculun
and Comoetency : .

*This follow- tnrough plan was devised by the 27 elected participants at the sicth day
of the Institute on July l?, 1979 at Curry College ih cooperation with the three
Senior Curriculum Adv1sors q(} : )

: E A




I o - | Attachment D-1

\
SN Sunmer Inséitute on Teaching and Assessing Writing Skills

Northeastern University, July 9—13; 1979

Evaiug;iog Form
‘1. pPlease evaluate the guest speakers on a 1 to 4 scale (1 = least good, 4 =

..excellent), Several may hold the same rank Please rank on‘y those that
you yourself heard.

" Seymour YaSNeT. o+ o « o o o « o« o o o 0 0 a"a e
Comment j
SSandra SCHOT. « v v i v v e e e e e e e e e e e - >
Comment a o

Anne Obenchain.
Comment .

b

Sandra Gorhon Kathleen Montéro, and
, - Laura iossi R .
- Comment :

2. Commént on ;the group discussions led by the Discussion Leaders:
Wary Gainor, Lois Bouchard, Ronald Gwiazda, Mark WcQuillan, .and
- Cassandra Werrilles » o :

\
)

W

3. Comment on the Workshop Sessionms.

a. Vicki JQQObs:




b. Lois Bouchard:
¢. Charles Thomas: ,
| .
/" -
//
'f T . . ' * h .3f
' " d. Anne Obeénchain: =~ = ' : - : , o o
. 2 r‘,.’/"'
4. 1Comment.on the lectures by Sandra Stotsky
- "’/ ’ i )
5. Comment on the va;ue?of the pfesentation by Educational Testing Service.

6. Comment on: the value of the ‘group development of the tentative scope and
+ sequence for the entire school system. :




D-3
A
7. C'ommentz on the organization of this institute.
| .
|
i
!
/ 8. Comment on the value of the reading and w-r,iting ‘assignments.
/ o
9 Do you- feel the Institute aCCOmplished its objectives as stated in the :
' ! description"_ Comment fully. ,
.'( '
10 Constructive criticism, positive and negative, invited below. o
| ‘ . - L
B ] . 1‘-
? Y
| - [ ;
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o Proposed Writing Institute : S

Many administrators, teachers, and parents in the Boston Public -Schools have
expressed an interest in ‘and a need for an Institute on the Teaching and Assessing
of Writing Skills to be held during the academic year. Based upon your experiences
at this Institute, may we have your views on the matter? These questions were
designed for the purpose of making a proposal to appropriate foundations. - ‘

Content - N

1. What topic or topics would prove benefiéial?

/

/

>2.A What format would be most helpful?

a)-.lecturéé followed by large group discussions with lecturer o .

b) lectures followed by small grbup discggsions_ﬁith discussion leaders

¢) classroom observations followed by discussions.

d) . workshops in/on a variety of topics covered at the same time.

e) other s@ggestions

3. _ﬁoﬁ much in advéhde would you like to reweivera required reading list?
'\;‘ i .. . .

Time. and Léngth

1, Would fall, winter, spring be Pre.ferable? R - N
2. Ié anx‘ﬁénth more or less convenient? - wle - _m ;\\\\
3. ‘How should tiﬁing be arranged? S 5 - v \_

a) 1,2,3,4,5,6, Saturdays (circlé)'

b) -1 or 2 intensive .weekends including (check one or mdre) R
Fri. evenings (3 hrs.) , Sat. (6~8 hrs.) , Sunday (4 hrs.) -

Is (a) or (b) above ﬁreferable?

4. Alternative suggestions ' - i
Credit
Would.you attend for ‘a stipend inservice credit’ gr%duate credit  no credit? (circl
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/. "Elsie.M. Biles
/' ' ‘ ‘ . 10 Sylvia Court .
S ' © Hyde Park, Ma. 02136
; _ | SRS . <

August 28, 1979

:Rev. Harold G Ross.*
and CDAC IV

612 Metropolitan Ave,
Hyde Park, Ma. 02136

) Dear CDAC“Members-

[

I attended the Institute on Teachlng\and ‘Assesing ertlng Skills -

at Northeastern Unlverslty July 9-13, 1979 I found the Institute |
lnterestlng, informative and well organi zed I was diseappointed
~however, that I saw no.one from Hyde Park High Schoolts English- .
Department in attendance. To my surprlse, thls writing group was
‘making recommendations for a-writing programF® *that will be imple-
mented in the Boston Publjc. School System to comply with the .
state mandate to improve wrltlng skills. I am honored to have had
the opportunlty to be lncluded in these sessions.

The following are’ reconmendatlons that I would llke to share w1th
LDAC 1V, Hyde Park High School, and all other d:strlct schools

/

STATEMENT: ertlng lnvolves reading and thought. Readlng does
-4 . not necessarily 1mprove writing and does not requlre
' »wrltlng skills, o B R : L
STATEMENT: WEDGE® (wrltlng every day) 'is a worthwhile idea; it
o -guarantees lmprovement o S e .

.’STATEMEyT It costs nothlng to roqt1r° more wrltlng (no _new}

equlpment etc ) ' .
/ o .

N

RECOMMENDATIONS R o e M T

1. The establlshment of a school newspaper for and by students.
2> Students be required to write sentences lnstead of just
' filling the blanks. ‘

3. ‘Author-Editor Program: Students wrrtepoapers and - then edit

~ each others. writing.
4, Teach ‘parents how to help thelr chrldren at bome._ Have parents
'become involved with their child's educatlon Wlth the use- of ’
‘a spec1al parent coordlna or. : '




S e : : . Altacnmeny. n-£

Rev, Harold Ross and CDAC IV
612 Metropolitan Ave,

Hyde Park Ma. 02136

5, ‘A commlttment by each school for each student to wrlte
‘500 words or more ‘a week. A
6. Students should be taught all types of wrltlng.‘ Example:
- Dictation, used on all levels to improve vocabulary,
précis writing for note’ taklng, outlining, etc.
7.. Cltyw1de symbols for correction be used,

This llSt represents a small portion of the recommendations
developed at the Instltute that can be 1mplemented immediately.

——— A

I am 1nterested in. securlng feedback from the HPHS English

Department regarding these recommendations.. If any of - these

- recommendations are being used presently, or what is the possQ:-

ibility of 1mplement1ng some of the‘ldeas.

3

fExample- The ‘high- School newspaper. I understand. this was.
"also a recommendation ‘in Dr.’'Wood's Report, "HYDE PARK HIGH

SCHOOL: . RECOMMENDATIONS FOR CHANGE". The newspaper would
serve two functions, to help improve race relatlons and
students would be writing more.

Cy

I will be avallable for questlons and am w1lllng to share all

'1nformatlon I- recelved from the 1nst1tute

»
AL

g : . ~ Yours truly, .
/ : ) _,.'“ ' ) i ‘ ‘ l . 7 . .
."1 - » - ) L /-,(_._/L,g_, ‘7/ : /\.,,4_/__ C/\/

Elsie Biles

cc: Mr..Michael Turner
Mr, Michael Donato
- HPHS English Dept.
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| Rev, Harold Ross and CDAC IV - ' T
612 Metropolitan Ave, . . :
. Hyde park, Ma. 02136

5. A commlttment by each school for each student to wrlte
N " 500 words or more a week.
" 6. Students should be taught all types of writing. Example:
Dictation, used on all-: 1evels to improve vocabulary,
© . précis writing for note taking, outlining, etc.
7. Cltyw1de symbols for correctlon be used
\
This llSt represents a. small portion of the\recommendatlons
developed at the. Instltute that can- ‘be 1mplemented 1mmed1ately\
I -am 1nterested in securing feedback from the HPHS English
Department regarding thes= recommendations. If any of these
recommendatlons are belng used presently, or what is the. poss—
lblllty of 1mplement1ng some of the ideas.

S Example: The. high School ‘newspaper. I understand‘thiS'was . )
also a recommendation -in Dr. Wood's Report, "HYDE K PARK 'HIGH ’
SCHOOL: RECOMMENDATIONS FOR CHANGE" The newspaper would : Fo

serve two functions, to help improve race relatlons and Cod
students would be wrltlng more, ' 2 : '

I wrll be available for questlons and am w1lllng to share. all
1nformatlon I recelved from the 1nst1tute. - : N

: Yours trulY/
PR o 77’)_; A/;uiad R

. S L Elsie_Biles o

.. ©Cs Mr, MlchaellTurner
\\‘j "Mr. Michael Donato , - L : - ‘
~ N HDHG Enollsh ﬁ=o+ : qz' ' . 't . 1. . R




