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I. Introduction

.- Parents, teachers, and administrators in the Boston. PublicaSthon4i have
long been concerned abouthp-need.to inprove-tfistudetes.' x!Tt.ing
skills:., indeed,.generaizmat,Drh:about the teachin of coi.f.tilx=,,artd:

the..10,Fel_oiteracyachneved by many public'high,.:schooduares t:=,s
.1ed to,-cent state regulations that recnire'regul:mr-asseement eft '/-ing-
skills, the establishmentmf: minimum standards; and-provitiot for
remediation in each commUntry in the commonwealth. Unfort17,:::::--:
systematic, and comprehensime .K-12.-writing program...bas neve:',:--,1en 1---1-.LLy

implementedimmottschoda.systems;- little has'been_known: _,II--4.c-,-"-c.

Jeers about the teaching, learning, and.assessment=1 writ: 2-zgl=r;p

-tkillsand-few teachert have ever been trained to 'teach. ZDY SS4R-tES

composition in the :same way that they have' been taught:to-,- --"h-m...L
assess:rsading and.mathemati6a1 skills.

The Summer Institute on Teaching and Assessing Writing Ski -1s :;g2s
organized primarily to help-parents, teachers, and adminWxfitc= im:the
Boston .Publit Schools begin the development of a c'omprehenaJ..'.-e aid
coordinated writing program.. for Grades K-12 in each.distritt. It was also
designed to developguidelines for the state -undated xm-c-t -7;of,

writing skills as part of the Basic -Skills Iprovement Me
InstitUtewas planned: and directed by-the chkirPerson of .6116r :,:nrticulum
CoMmittee, Coordinators Group, College/University/Cultural, x1 "."!mss in
cooperation with the Office .)f CurriCulum and Competency in Easton
Schoo.L_DepartmeritItwas..!:acilitated and sponsored.by i.t: zdidators
Group in conjunction with the office of 'Urban School CoL. lt,tre at

Northeastern Universityand thus_ represented a new mode ,:, lajbozation.

between the'Coordinators Group and the Boston Public Schoz:-

The Institute was held at Northeastern.University fromJay 12979,.

and at Curry College on July 17, 1979; The participants ni.--,Te:4Lented all

educational levels andalldistricts: 'teachers and princ1:7
assistant principals'from each of thethred4evelt from 177 _Lne dittricts;

parent representatives from the-nine Community-District pry Councilt

and from:the Boston Home:and School Association; district 21 staff .

development personnel;_and other interested administratct:, iordinators,

and?central'ttaff repretentatives.* .Through lectures, group

dipcUssionand workshops,,participants were-Aarovided.tzt=,:m opportunity
togait4n:underttanding ..trc
writing7.4irogram,'Current',-thinking aboUt the teaching of zampisition for
different student popUlatiOnt,'variousteChnrIquet for.skeveIoPillent,
methods::of assessment andcorrectioniand:Classroom.and---wide
organizational features. Everytheracterittic ol:aneffett::Ipe basic skills`
program_ in-writing suggested by. the National .Council of Teathrersof'English:,
Committee on Standards l'or:BasiCYSkilit Writinglarograms was, touched upon'
during the Institute.**

ajitt of .'a11 ParcipArrs at the Summer Institute.
a:Oopy:;tif;:the InstituteT.s. program.



To cort,...,re Institute, Farticipants were asked `to formulate

recar=arr; fog the deveLlopment of a.K-l2 wtiting program and
curri:.-,"de in the Bostan Public Scnools in the coming years.*

Man

In 7-1--11,-az. the Institute, the Diriector forr.. the ne:E for two kinds

of. --a1,11-,t4t-,..on:- the first, an evaluation of 0- week-ag activities at
:se.. ,27.1ate_itself in light of its stated cojectivesc the second, an
emRilttstio-E, the impact of ri,--= Institutea=nr7tima nhe sixth day of the

:-...m.sy----os-:.arr__July 17, 1979, Curry Corsse,-wca blAmmed specifically to
ivimi- -t'ir second kind of evaluation. Leot,' __lap of participants

s r=m,:rlea with the opportunity to design their tor :plan for evaluating

t; alorp-!-t---,.-Trr effects of the institute. The tether vr-"1 find an outline

44 th.L.soliam in Appendix E of_Attachment B. 'a"-- T-4...ad..--_,_-:should also note

that -=f-'-rr7=1 evaluation propmsed by the TpF-t-/-F-Eri amts---will not be possible -'

t- car!c until January, 198'0. This docnmemc; nerve, reports only \ -

t.:.,e f_frE :revaluation planned,_the'evaluation cff cl-le c.r--k at the Institute

4tse.I.Z....

,/.0ti-vcdic-.,gy-for the First Evaluation

ev?uAtion of the Institute Was accompli by means of four-page

.quest-ilaire.**. The-questionnaire was.dividediinto two sections: the
rained mostly openend'Aa'questionsaJlout different facets of the-.-

.1trstittire.;: the second requested. mostlyquantit...iable information for.
possibl.P_Euture teacher-training institutes, or for in-service courses -or

warkshons- Participants were given the qUestionnaires on *4-fourth .day
ofthe institute. ;They were asked to begin. their evaluation of the-
Institute ad- "homework" for the night and were requested !.to hand the forms
in at si:m-outtime on the fifth day.

One purpose for handing out the questionnaires on the fourthday'Was:ito
enable 421LparAcipants to write out their teactions to .the-Institute at
leisure mid in privacy. Also, it was hoped:that time'tareflect about
the faur days. at the Institute would.producaEricher and fuller responses -
and would help participants to pull together:some of the ideas stimulated
by. the first four days'- activities for generation during the small group
discussions planned for the fifth day. Llama, th% assignmede of the
questionnaire and its format was. intended serve an educational as well

as :zar evaluative function since no formal wtritten,paper.was required of
participants as a condition for attendance e. the Institute. Altogether

50 questionnaires were returned on:..the fifth lay and 'each was:given/a number

tor reference purposes..

* See Attachment C for a copy of the recommP-Hations submitted to the
Office of. Curriculum and Competency in Sep-,--=mber, 1979.

** See Attachment D for copy of the evaluatio n questionnaire.



IV. Results of the fImst Evaluation

A. Otganizatimr

The daily autlinedim_Attachment B indicahes :Law the
InstitutewasE:organized. ChrntheLfirst day, partici7--,Is were

TheSented 54.;:-44 the -goals and .philosophy of the Insttrnte and given
a theoreti=m1 'Framework within which to understand moues in
campositiam h.siaching and req-P-rch. .06cthe second.,---- third days,

partiCipan=aheard lectures riorresources)and techn=7.---1 for
deVeloping7;mrtt:jag programs:and teachinrg writ.---_=d -reading 'tc:

- different ..=-Tuasrl-populations. They also rotated- rarugh:four.

'shops rang.t=g1f71.= structured exercises to free writilag.acrivities.

On the' fourth personnel from Educational Testing Service
discussed matl,-;06, of evaluating writing and cdhductel two holistic
rating sessiontsth participants. On the fifth day, participants
developed pre2JM±nary recommendations for a K-12 writing program and
guidelines for the state-mandated.assessment of writing. On. the.

sixth day, 27 4:1rected participants refined the first draft of the
recommendatiansand designed their own plans.fdr the follow-through
and the evert =nn of the Institute.

Small discuss:_ :la group-a led by experienced.p0fea-Sional educators and

held daily o: - -red participants the opportunity to clarify issues
arising from -actures and workshops,/to share ideas, and74to approach

- -

consensus beer when developing recommendations. Participants were
always group-; heterogeneously and alternated each day between large
arid .small grmx.ps

The overallaluation of the organization of the Institute was highly
positive. -Cnly.two respondents indicated dissatisfaction. Seven

participants commented that more time was needed to ?each the
Institute's.goals. A fewwould have preferred shorter speeches and

more short 'creaks. A large numbet praised the inclusion of bog large
and small group activities and the presentation of a wide Variety.of
points of ..view on all issues.

.Fran. the outcome of this Institute, one can see that there
was careful planning for it. The able speakers concentrated
on relevant and important topics.' At the same time the
small group situation allowed for individual participation.
(Number 47)

) ;

I found the Institute very well organized.. Firstope-Were
giverCla lectUre and then that was followed-by a discusSion

period or a workshop. Ido feel however-that.the time
units between activities were too Short: (Number .13)

Very well organi3ed. Even thOugh it was necessary to have

more time to continue discussionathe speakers scheduled

for those timeswere;also beneficial. Not enough time on

the whole. ,(NuMber 23)!-
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Thiswas the most organized Insrmtute I have ever
attended. (Number 1)

Use of diversity in both process:-and-speakers fine.
Organized well prepared. (Nutthar-31)

B. Staff

r.

the professional' staff at the Institi consisted of.±±ve discussion
leaders, drawnlmostly from Boston's cols and hollegas and three
workshop presenters, from several_ oth= school systems "The overall

response to discussionIeaders And workshop presenters was highly
-positive. Only one participant regisrered a negative reaction.
:Respondents consistently praised rheworkshop sessions:

(Lois Bouchard.was) excellent -beiped me to realize that
there are many ways to Motivatel-zcod writing:, Her style
of presentation was low -key bur-very effective. Her
background and credentials were. ilzmpressive. (Number l) .

. Mary Gainor and Mark McQuillan (were) knowledgeable and
providedqeddership and direct ion withOdt trying to influence
the paiticipants They were able to summarize and tie
together the individual workshops and guest speakers.
(Number 6)

I found Vicki Jacobsa. fascinating person with a real
-dedication to teaching writing to students. She has away_
of holding attention. - (Number 7)-

,Ronald Gwiazda's question's were well organized, he listened
to the. viewpoints of the group and reacted...to analyze and
summarize quickly and clearly. (Number 9)

Cassandra Merrilles conduCted the. sessions in a manner that
was fair to all speakers yet she let a speaker know if she
tlisagreed...She showed a-very poSitive attitude, toward
teaching writing and a respect for. her Studegts. I was

impressed. (Number '32)

Charles Thamas...gets-his.point across without coming on .

too strong. He does it in a quiet tone. Good ideas for
free writing. He kept his vocabulary level where the
parents could understand him. -(Number 10)

Anne:Obenchaimwas.the real spark of the workshop...I'm
interested in applying her ideas and tethniques-to the
primary level. (NuMber 1)



C. Guzat Speakers and. Lectures

71-11pa.zuest speakers included: S4thourYesner, Director of English
language Arts, K-12, Brookline Public Schools, and Consultant,

=-71,h, Reading and Humanities, Minneapolis Public Schools; Sandra

:Eiodar, Associate Chairman and Director of,COmposition, Department of

7"..i-Ttr-5-.qh; Queens College, City University of New York, and Co-Director,

11,11rs'English Project; Anne Obenchain, Director of Freshman '

Capposition, Langley High School, Fairfax County, Virginia; and
EA-t4leen.Montero, Sandra Gorton, and'Laura. Rossi, ResoUrce
Specialists in Bilingual Education-in the Boston Public' Schools.

The overall response to the guest speakers was very-positive'; The-

following comments drawn'from a number of returned questionnaires
indicate that each speaker had something to offer at least some of the
participants.

Sandra Schor: Very vital session. She set forth a
practical theory describing the connection
between college and high school programs.
(Number 12)

Sandra Gorton, Kathleen Montero and Laura Rossi:

It was good to hear from teachers in the
Boston System. Our teachers have much to
offer and they know our problems and
frustrations beforehand. (Number 25)

I don't 'know enough about bi-lingual
education but found theirecture'very
informative. (Number 7)

Seymour Yesnpr: Very good - not my persuasion but of
interest. (Number.l)

He spoke on the importance of raising the
intellect. This isvery important.
(Number 28) '

The.response to Anne Obenchain's lecture.and workshop sessions deseri/eS

epecialmention;. plane to implement her ideas and Materials in the
school system are alreadyin progress. Participants were extremely
impressed with.her presentation. 'Many wanted more information and .

indicated they would like.to pilot her materials in the schools this

year.Several elementary. teachers were disappointed that/her program

had not been fully developekyet for the eleMentary grades.
Participants appreciated the carefully/thought out structure, of her

program, noting that the program greW out, of her own teaching experi-

ence and stressed the acqdisition of specific writing skills in an
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integrated reading/writing approach. Her materials.were judged
realistic, prattical, and.adaptabley although a .few commented that

her program should not 'b Viewed as a total writing program.

I am very interested.in her programs and would like more
information. I an,excited about the practicality and
possibility of her program. (Number 15).

Great - her method has structure yet it allows the child,
forces the child, encourages the child to think.- rims
most impressed because could see the. definite
'correlation with reading. .(Number 22)

I.

I would have liked more handouts so. this program could
. .

be review ea later with, an eye-, toward using some of it in
an expiiimental way In September. (Number 44)

I was very interested in Anne Obenchain's program. It

teaches writing along with structure As a secondary -r

level teacher I am very interested in structure. I find ' -- _.......-4--

students have a lot to sayibut 'balk. at writing base--
theydo not know how to say r:iriat--th ; ri---yEa---1and have it
come out effectively...I Would love td see her program.

(fdr a 4.076.Oleve1 since many of the'students-I teach
.

,
. ,

are on that reading level: (Number 25) )

The evaluation of Sandra Stotsky's lectures were all positive. A
number,of participants Were impresse4 by the theme that reading and
Writing are integrally, related to\one another and that a writing
teacher is necessarilra reading teacher as well.

\ ./ . .

These (lectures) were very informative and'dealt with
the thebretital, philosophical and psychological issues
not often considered by'dlassroOm\teachers bogged down
by writing assignments to be graded\., . (Number 16)

.
.

From listenin to Sandra Stotsky I feel she has a grasp
on what is happening. I think she knOws where we are

1

heading. I think the big issue is integration of
1

reading and writing. (Number 22)
.

D. 'Workshops On HolisticScoring

Responses:to the two, workshops on holistic scoring.by peisonnel-from.
Educational Testing Service Were somewhat mixed. -Of 38 resppndents,

33 were !favorably impressed by their experiences in the two rating
sessions, one using secondary schopl students' papers.from a New
Jersey writingproject,,the'otherfusing writing samples from fourth
and fifth graders at the. William 14; Trotter School in Boston. A
majority were convinced that holistic.rating is a valid and Practical
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tool for evaluation. Several teachers indicated that',they would
attempt to use the technique in reading their, own stud'ents' papers

this coming year and would have liked to have learned more about the
use of holistic scoring-in teaching.

Very valuable. Would have liked to, examine the'use\of

holistic sooring in the classroom! (Number 34)

A very valuable presentation. Holistic scoring is a v1ery

realistic approach to correcting and encouratng writing.
All teachers should be in-serviced'in this program.
-(Number 33)

They explained the assessing process completely. I'm
not sure. it is the best but I don't know any other way.
(Number 26)

E. Reading and Writing. Assignments

On the first day of the Institute, all participantS were given a folder

containing not only the week's program but also reprints of a large

number of articles from professional journals on writing selected/

personally by the Director of the Institute. No assignments were
specified; the articles were simply there for those who wished to read

them. All respondents praised the reading "assignments." I

The articles were stimulating and thought-provoking and
the"bibliography,very,helpfuL (Number 8)

The writing assignments were the writing activities in which partici-
pants engaged during the workshop sessions.' Most felt the Writing
activities were important both for improving their own writing and
for helping them identify with the learner/writer in the teaching/
assessing process. They realized that active involvement with the
writing process plays a significant role in learning how to teach
children to write. On the other hand, a few\respondents felt that the

writing activities were '.'too time-consuminejand "unnecessary."-

I loved the writing assignments we did*tlass. Doing

is learning ante those things Iwrote down will'stick with
me. The reading assignments I did at hothe. (Number 10).

'The reading and writing assignments were very, valuable:
was very happy to have the readings included in the

older. I'm interested in improving my'own writing
skills as well as, those of my students:: Therefore it was
valUabie to haVe. opportunities to'writ'S.aswell as to I.

learn,way0_tomotivate students to write. (Number 1)



Group Development of Recommendations for a K-12 Writing Program

On the fifth day, participants spent most of the morning in small,
heterogeneous groups discussing recommendations for a K-12 writing
program and curriculum guide and for guidelines for the state-mandated

assessment of writing.- In the afternoon session, participants
regrouped according to educational level (primary, middle, or
secondary, with parents joining whichever group they, wished) and
refined their morning's recommendations. This sequence enabled all
participants to gain An-overview of K-12 concerns before focusing on
their own particular educational level.

Because the program overview indicated that participants would
develop a scope and sequence in writing, many thought that they were
actually going to have to work out detailed Objectives'in English/
language arts grade by grade for 12 levels. Some confusion was

i understandable. However, most participants did seem to understand
that no more than general recommendations for the development of a
K-12 program would be expected.

All participants stated that the
and administrators to work toget
about the teaching and assessmen
worthwhile-. Ten respondents corn
satisfaction and excitement at h

opportunitY-for teachers, parents
er in formulating recommendations
of writing skills was extresien
ented at length, expressing their
ving been part of this group process.

All respondents agreed-that the, evelopment of .a K-12 writing program
and curriculum guide was a very important task and that any program
and guide that took into consideration the suggestions and concerns
of latge numbers of teachers, parents and administrators was apt to
be more-useful than a program and guide that was imposed upon them.
Thus,'the value of having parents,.teachers, and administrators
together set goals and standards for the whole school system was
underscored by representatives of all three groups.

The mix of_parents-i-teachers, administrators and support
personnel provided an excellent blend of viewpoints and
concerns. (Number 8)

Group development of the tentative scope And sequence
for the entire school system is the best and most
demodratic procesp, proVided the-members of the group
are diversified and represent the system as a whole.

(Number 10)

The opportumity 'for. parents, teachers., administratorsto
sit, discuss, re-haPh and come to mutual/agreedent is
beyond wordS. (Number 7) ..

It is a' highest ptiority to achieve consensus, drawing

from all districts. (Number 2) \

The workshop opened up communication between parents,
teachers and administrators. (Number 33)
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A-few participants commented that the task. of developing a scope and
sequence was "overwhelming," "confusing," and required more "time and
knowledge" for completion. Most; however, saw the group's efforts as
'a "beginning"'set.of `guidelines; a few suggested that a "task force"
of Aualified_individdals should work out m_ ore detailed objectives,
hopefully drawing on previously developed language-arts guides. .

A task force should take old (scope and sequence)
update with new research findings and methods and'make it
relevant to the Boston students. (Number 12)

There was not enough time to do the issue justice. We
were still unclear and the criteria for minimal standards
x4ere\difficult to agree on.. I feel we have insufficient
knowl'f.dge to develop a scope and sequence. (Number 9)

Another indication of theva ue.ofthis.,experience for the participants
was the number of cotMents e pressing satisfaZtion with working within
this group and the desire to continue in the future.

G. Objectives
; \

, The objectivesiofthe Institute as-stated in the Introduction were to
help parents, teachers, and.administrators to begin the development
of a comprehensive.and coordinated writing prograi.for rades N2 in

to develop guidelines--for the state-m ndated
assessment of writing Ocilla. All,fifty'participants w o returned
questionnaires on the fifth day indicated that'the Institute had
accomplished its stated objectives. The' following comments are

typical:

\
I do feel that the Instituta\nas accomplished its
objectives as stated in the description. As a teacher I
have been exposed to many different methods of teaching
and assessing i.miting. I havel.profited fram the several

viewpointA. (Number 47)

I believe the five goals listed an the Program Overview
were'accomplished. There were many positive side-effacts \
that developed through the week. \Many teachers plan to
bring back to .their fellow teachers and to ,their
administrators the rationale of the Institute. (Number 15) \

I feel the Institute accomplished its goal because it
dealt with the initial steps in bui 4ing a city-wide
curriculum. (Number 23)

However, a few emphasized that the Institu e represented "only a
/beginning," and two felt that theobjectiv s had been met only "to a

limited degree." Many participants\voiced trong concern for the
effectiye development, implementation and coordination of a writing
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program' in Boston. Their comments
/
expressed a sense of urgency that

the momentum towards the development of a writing program be

maintained. Many comment's also suggested a strong commitment to
improve the teaching of writing coupled withskepticism or a sense of
impotence bred of past frustrations.

I.thinkit wes beginning. I only hope that those to whom
It is a:concern take this beginning and begin. As a
frustrated Boston school teacher I have experienced too
many beginnings.with no action... I-hope this Institute

doesn't stop here. Why can't we begin - today.

Ideally the Institute has met its objectives of a
NcoMpilation of ideas and information, that will eventually
be'incorporated into a writing curriculum forthe Boston.
'SyStem. However I have; my fears'ot.apPrehensions of
whether this Workshop end like sOmanyothers. To

die \on some drawing board because of the need. to have a
direction or...ehough money to publish the curriculum.
(Nuiber 19)

,

In bringing various segments ..'f the school' population

together for an'exchange of 144as it succeeded. --The

ultimate success will be how ale'psopoalsfor writing end
up. (Number 28)

the need for response the 'recommendations and .for leadership frdm

ral edministratAdn was strongly expressed:

It's like.the moral at 'the end of\ a fable - it's just the
'

beginning; the very beginning. A lot of time, money and
real expertise will be needed - and planning. (Number46)

\-

More coordination from Court Street\and the District

Office
\
is needed. (Number 39)

I like ;the ideas, but unless handleeproerly,
only be a'vaste df good money. '(Number 45)

It is a matter of qualified. leadership. to realize the

7777
of scope and sequence. .:,(Number 25)

General Comments

Responses to the final open-endedtauestion on. the questionnaire;

-.inviting both positive and negative comments about the Institute,
helpald to set many of the concerns and hopes of the participants

within an intelligible framework.

A large number of respondents wondered .Why more key people such as

principals, English department heads, community superintendents, and

other administrators, from both the district; level and .central



Administration were not present at the Institute. It was understood

that late distribution of the Personnel Circular announcing the
Institute and the sdheduling of, the Institute in the vacation month
Of July-dId.account foi some lack of attendance. *However, geptine

concern was raise& that. the support of these key people would be
essential for.effective implementation of the goals and recommendations

/ of the Institute.

Many Language Arts teachers and department chairpersons
were unable to attend. .These professionals would have to
be involvedin planning curriculum of this scope. Not

only would their expertise be.valuable, but in order for
a curriculum to be/fully implemented the teachers involved

i. must be cOmmitfidto its success. This commitment will
not be forthcoming if a curriculum is merely imposed.
(Numberc34) 1

Obviously the timing of the .Circular was mot\idtal....
there,are ari insufficient number of people involved who
have the authority to implement.". (Number- 5)

.

I was sad to see not very many administrators there.
(Numbd 46)

Several participants also suggested that more profdssional educators
from the BOston Public Schools 'should have been involved in the
planningsn& the'staffing of .the Institute to proVide more of the
local level leadership that,would,be needed for implementation of a-
new currgUlum. Several participants,strongly felt \that the special

needs and "realities" of'Boston'S dchools could beSt\be addressed by

people who'Work in'and have dhildien in these schools,.'
- .

More (.group discussiond) Should have been led'byloston
people! Such leadership ,would.provide more realism to ,

the Boston teachers attending the workshop. Moreover,
Roston leaders'would provide a working nucleus toJ
implemenethe ideas,presented.and a base for leadership
on the locarlevel withinthe Beston System. (Number 39)

\.;

An Institute' which seeks to improye writing skills 1.4.
4Boston' needs to.bepromoted more by,'Boston teachers and

administrators, rather than those outside the A'
curriculum cannot be imposed or even suggested by people
who have not dealt with the ealities of Boston Sdhool's'

vo.-educational Ibureaucracies,, tea er deficidncies, apathy

aversion to change. -(iNiumber'1:6)

Some of the' realities,of the Boston .Schools- ere not
-understood.' Students, establishment, environment- all
very impOrtant to writingeducation. Cuqic4lum will-b

_ !
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a savior only if these'Tother components are developed.
Too many ideas are never.implemented because these.
realities are never dealt1with. (Number 31)

PerhapS Boston schbol- officials and teachers should have
been in on the plan-ing. (Number 39)

Clearly, these suggestions have relevance for future in-service work
in writing. Indeed, many participants expresSed a need for in-service
programs4n writing for teachers,' parents; and adthinistrators.
Comments also specified a need for more classrom suggestions and
materials, especially On-the elementary school level. T-

More practical/Sessid4S needed (comparing and evaluating
publishers materials). I hope this leads to some follow -
up in the. coming school year. (Number 12)

Suggesr:inservice training for teachers training in
creative writing and method$ of teaching writink:.
(Number 33)

I feel primary and elementary grades could have been
covered. a\little More: (Number.26)

Some:participants, both parents and teachers, sensed the need to
improve their own writing) skills, and many expressed the desire to
continue learning and sharing,ideas about`the teaching and assessment
of writing.. Many were c5ger to communicate ideas' and materials from
the Institute.., with other te_lhers, parents; acid administrators through
in- service workshops, in part to facilitate their implementation.--.

\ ,

I'm interested ins' improving my personal writing skills ,

as 'well as those of My students.' (NuMber 1) ,;

I hope that you will get in touch witlk.uS regarding
future conferences orcworkshops. ..i think it imperative
that we not lose COntacrwith each Other, or the,,.
impetus andt)ossible benefits to the'School system will

flounder. .(NUmber 43)

A final but critical concern expressed by one-teacher' was the need to
know how teachers would be evaluated/in ,i new writing program. That
queStiOn may need to'be addressed during the initial stages of

- ,
,developing the program.

t

ei
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I. Information for Future Teacher Training Institutes

The second.section of!the questionnaire sought information that could

be useful in planning teacher-training institutes., or in-service

workshops. This section was divided 'into three'parts: content of

future workshops in writing, desired time and length, and-form of

credit.

Over 28 different topics-were suggested for the workshop sessions, '--

but the most frequentlTmentioned ones reflect a concern for funda-

mental issues in teaching and assessing kariting. Table 1 lists, 12

topics most frequently mentioned by participants.

Table 2 indicates,, the format pr\eferred by the participants. More than

One alternative was checked by most respondents; this seems to suggest

a "good balance of involvement and lectures," as one respondent stated .

The largest number of
.lists- about one month

more or_leSs_than one--

pt-iferred,.the fall, as,.

,.bUt _showed -no clear p

respondents preferred receiving required readi4

in advanne, with'e'qual numbers preferring theirS.

myanth:in,advance,, A large majorityalSO .

the best time for teacher-training workshops,'

reference for particular days 'or-weekends

For form of creditan.overwhelming number-of-re-spondents stated that

they would attend fora-stitiend':---70ver'half would attend for graduate. f

credit, a little less than half for in-service credit:: Nine . .

/respondents woul&attend:for no credit,- and-released time was,wrItten

in on one'queStionnaire as a necessary co-requisite 'f,or:this:.

'alternitiVe. Undergraduate credit was written in as andther

alternative that nay % be especially,attractiveandrelevant to parents:.

In summary various. forms of credit as well as stipends ,rould-attract

large numbers'of'participants td workshops in writing. during the -

school year. c .

, ._ .

V:.Conclusidde

po4ible to' draw seVeral conclusions from an analysis of the responses,

. .

. 1 .

.
..

. ,

.
.

. ,

1) The orginizazion'of the InstitUte enabled large number of

parents, teachers., and administrators to work together effectively ',

in 'setting general:cUrriculardbjectives and standards.

'on' the questionnaires:

2) The-judgMent wasunanimous that the institute achieved is-1
objectives but 'changes in curriculum, mettiods ofenChing.and.

assessing 'writing', ancLimprOved.s*ent'per'formance will olearlY'

be the mprp_Mean+nsfUl measures of achieveMenE7

The effective imp3,Pmentation and coordination -of a citY-wide

writing program is a major concern of teachers,- parents, and

administrators alike.- A positive and meaningful'responsabY
central adMinistration to the recommendation from the Institute

will help dispel an ingrained skepticism or pessimism.

/-

15-
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Table I

Most Frequently Suggested Topics for Workshops

\Topics Number of Responses

Practical suggestions for writing in the classroom 10

Assessment;holisticYscoring' 7

Review of different types of writing: /informal and formal 7

Refinement of writing curriculum; development of basic
writing curriculum; skill development list

In-depth study of'ObenchainT's materials and methods of
combining reading, grammar study, andwriting

Training of Boston personnel; staff development
Overview and review of other writing programs and

successful teacherS' experiences in Boston
Hot.' to motivate writing; overcoming fears

( _Seneence.combining
.

Topics covered in Summer Institute for broader segment
of Boston schdoI,personnel

Expansion and in-depth work in areas'eovered'in Summer
' Institute for summer participants

How to 'facilitate the transfer of grammarstudito.writing

, .

'Preferred Format

1) lectUres,feilowe4 bylarge group'diseussions
with lecturer

2), lectures followed by.small.groupdiscuSsions
with discussion leaders ,, 4'

3) classrooi observations followed by discussions

4) workshops on a variety\of topics covered at the
smile time

h

Table".2

It

6

`5

3

C; I

-Number of. Responses

Frequency. of Choite.of'Format for Workshops.

/0

e



4) Continuo-la's involvement of air three groups throughout the

process of developing, piloting, and evaluating a new curriculum

may be a decisive factor in its acceptance-and, hence,

effectiveness.

5) Staff and community resource development will-be important and

interrelated components in developing and implementing,a K-12

writing prograM. Parents with leadership qualities as well as
educational leaders and skilled teachers of writing must be
identified within the Boston school community.

i-1
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POSTSCRIPT

Personal Evaluation

by

Sandra Stots

In addition to the evaluation of the Institute by its participants; I
_ would 1L 1e to offer my awt observations. I will begin by commenting on.

some poss ble'deficiencies, First, too much, perhaps:, was attempted
withinthe=frameWork of one week: More time for writing activities and-
grOup discussions would hiv;e, been beneficial, .and would nave been available

11'a two-.week Institute had been planned. On the pther:hand, daily

attendat tor two weeks might not have been possible for sucka large,
diverse grouP of people. ,

,

4:,

Second, it woiL.dhave een,desirable to have more English department
. .4 n .

1 1 .

heads, 'P.rinci*als, and6superintendents as regular participants An -,

earlier'stnouncementafthe Institute (i.f:itliad beten possible) iand,its
scheduling at the,glOse.pf,,schaol in shine might have created' s. larger pool: ,

of applicants frog which to Select teachers and Stimulated better -,

__

, = .

.

attendance:by more higher-.1eve1.'administrators. f-

, . 7 ,' . , .

Third, it is possible'rhatlsome participants .failed to come on the fifth

day: (only 50 questionnaires were returned) because they felt that the
development of even ,,preliMinary-stope_ and Sequence was.tooldonuMental'

. a,task to accomplish. on'pne.day. It should have been clearer at the. ...

outset that the final product expeCted.at the Institute .was S.. set of

,general recommendatiots rather thali,adetailed scope and sequence. i

,

Fourth;thequestionnaires were not coded separately for parents; teachers
and administrators.- As aresult- we could not .analyze possible differences ,

.
in their responses as a grOUP. The questionnaire for the'fital -evaluation

in December will be so coded. .
.

._ ..

Some of the most valuabIefeatures:of the :Institute were notentirely
apprecisteciln_advance, althOugh the StruCturefovthem to 'emerge had been
deliberately planned One such feature'was the procedure foralloWing
participants to devise. their Ownevaluation.plan. This feature is easily

repliCable. and.canbeSuilt. into ay project with longterm gOals. In

this case, thepartiCipants'deviied'a plat that would allow them to .,

determine whether there-woUld.be any long-term results flowing -E rpm their'

recommendations. Moreover, by ailowing'Participants-to select a smaller

group to,design sucha plan,.theentire.group.had an opportunity to.

I 0

7

,
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decide upon its more,,responsible and trusted members.. Indeed, the 27

participants eleCtecLto meet on the sixth day of the Institute .to refine
the first draft of the recommendations and to devise an evaluation plan
had..been among the most active and serious participants at the Thstitute
and did show theirgenge of commitment on the sixth day by planning
two follow- through meetings and by volunteering to help edit the final-

draftoftherecommenda4ons.- They-were clearly attending on the sixth
day-for more than the $5 stipend. The fact that several other partici

pants,FWith no expectatio of a stipend, voluntarilyattended'this
meeting suggests a wider ommitment;to improving the schodle,that should

be tapped:more fully in t e future.
c44,

At.this point I wouldlik to raise several questions about the issueof
stipends. Parents and teachers,or administratOrg 9n,10-month contracte,
were. paid a stipend of $150 for attending the firg,five days of the
Institute. The reasons for giVing stipends to par4rits, teachers;and. .

administrators forfulfilling professional /citizen responsibilities and
for. continuing educational growth need tobe more thoroughly explored.
11..re there other and better rewards that a. community can'giVe to those who

perform these necessary dutiee? How much:fimevand intellectual effort
professionalcan 'one legitimateiTeXPect profegsional educators.and citizens to

::vOluntedr1- I have `no answers. Perhaps $atente should, be paida stipend,
to ,the per,diem payent 'for iury duty,.so that-even the poorest

parent caniaffor4to -participate.. But perhaps other formsof:teward,
-h:ould be cOnsidered for professional educators,

Another feature:thatgratifiedme mae,the representative compositiOn of

,y,It was ,completely. .:Intentional. The only information:
theentiregroup-coarti_ipants" with resp'ect,to race/ethnidity, .age, '.and

gex.
the apiaidationform was. name, school, and'district. ':Nevertheless,

participants appeared to represent all.agesand the many racial /,ethnic-
groups inthe-B0gton,COMmunity. . ,

. . ,
.

'

The unique; feature of this Institute, so far as.I know, and its -most
,

appealihgaSpect was ita:uhugualmixturerof'participants. The interaction 0

of a rel*OVelY4.arge number of .parents from ail-walkeof life .with : , ,

pOfessiciiieduc'atora beCamea'remarkatily rich.exPerienCetbr all The
., _

Institutejtad:been oiiginally planned as aprofee%sional training institute.

Nc(spedialpibVisione hadbeenmade to accommoda
varying degrees of:hcedeMit'achievement, Despit
'that'. was atimulatinOkiNeVen:challenging to part
few parents expressed any sense ofbewildermient o

e lay people with widely
a level of presentation
cipants with doctorates-,
discomfort. ;Only one

told mepersonally that the vocabulary used by 'lecturers and'.discussants

wa's difficult and thatsbe spent each evening looking up words in her
dictionary, ,-,T11 facts only one questionnaire _contained a negative .comment

about-tile,4ifficulty ofthe Institute for a layperson. itiaretrospect, I
think th4t treating parents MAD differently from Troiessional educatcts,
especially-during thelholistic rating sessions given by personnel fram
Eddeational Testing Service, was appreciated for itglack o,condesclension.

c:

r.
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Two older parents told me that they now wished to go back to school to
learn how to, write better themselves. Many others expressed a desire for
workshops in writing for parents.

Sharing learning experiences with professional educators was'an educational
experience in itself for parents. Hearing teachers disagree with each other
in evaluacing a piece of writing and finding ways to reach consensus
together not only rendered the mystique 'of professional judgment less
intimidating but also helped parents understand the components that make it
up - atruly stimulating learning exper4ence. The immense seriousness
and concentration of the parents as well as the teachers and administrators
during the hOlistic rating session was notable. Altogether T-thought that
the Institute successfully reached all groups; their evaluations bear this
judgment _out.

Attachment E is a copy of a report from one parent to the chairperson of
her Community District Advisory Council indicating what she gained-from
the Institute and her- ,,feelings about a participant. My hypothesis

mat present is that a model ofcurriculum deielopment and evaluation ,that
regularly,involves_largenumbers' of parents, teachers,'and,administrators
in an interacti;re -process as curriculum objectives and standards are
developed may be ultimately a more significant factor in improVing the'
academic achieVement of urban students than any curriculum, battery of
diagnostic tests, and method of,remediation.

4

C e



Attacnmenz A -1

Participants at the Summer Institute on Teaching and Atsessing Writing Skills

'Northeastern University, July 9-13, 1979

Curry College, July 17, 1979

Central Staff Representatives
//

Betty Bryant, Senior. Curriculum Advisor, Early Childhood Education
/

Clara Hicks, Senior Curriculum Advisor, Middle/Elementaary Education

Grace Hatch, Senior Curriculum Advisor, /Secondary EducatiOn

District I
/

Dorothy Bethel, Teacher/ Reading Coordinator
David L . 'Barrett ,S chool

'Irene McCarthy,Reading Coordinator
William R. Taft. Middle School /
Jo-Ann Hacundal "Teacher
William H; Taft. Middle. tchoo/

Herinan t'Hernandez-Santana parent.
36 EaSt Newton Street, Apt 8
BOSton, Mk 02118

Doris Van Story, Teacher.
Agassii School

6

MiChael-Sallen, Principal
lgaSsizSc.hool

i.

Leigh French, /Teacher
Seaver School/

Mary B./ bonnolly,, Teadher
,Joseph/Lee School

Carmen A. Pola, parent
63 Hillside Street
Roxbury, MA 02120'

Elizabeth Cup-U.11, ResOUrce RooM
-Teacher

Martin Fillmore School

lizabeth Teixeira.,..-Principal_
.Martin Milmore School 1

District' III; .'

"ThoMas Pendergas-t, Assistant Principal
-Joseph Lee SohOol

Luisa Serra,e, parent
128 Woodley Avenue
West Roxbury, 'MA 02132

Michael Decker,. Teacher
Mary'E, Curley Middle-School

.
.".,

Catherine Molloy, parent
303 Po'n'd Street
:JaMaioa Plain', MA 02130

Allan Mac,Donaldi Jr., Teacher)
SolOmon Lewenberg Middle School

'Margaret Pickeit;, TeaCher
Solomon Lewenberg' Middle School

Irma Cittmings, patens
'643''Morton Street ,

'Mattapari, MA 02126
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District IV

Claire McArdle, Teacher
Pauline A. Shaw School

Francis J. Manning, Assistant Principal
Pauline A .Shaw School

Martha Gillis, Reading-Coordinator
District IV

Elaie"Bilea, parent
'10.SilViaCOurt
'`'Hyde Park, MA 02136

1.`

District V

.Elaine Spellman!' 'Teacher
qUinCy. Dickermap.School

u -Joseph Casey, Assistant Headmaster
Darchester...High School

Alice France parent,
26 Speedwell, Street
Dorchester, MA 02122

)maryelien Donahue, Teacher
0 .H . PerrY School

Linda Lynch, parent
56A Warren Avenue
Hyde Park, MA 02136

Manny C. Murphy, Teacher
Franklin D. Roosevelt School

Jeanne. Sullivan., Staff. Developer.
District IV

Doris Ford, parent
144 Garfield AVenue
Hyde Park,, MA 02136

ary Vozzella, Teacher
arch Greenwood School°

William Wright, Principal
'Rochambeau SChool

ff'",--"77.

District VII

DiFrania. , Reading Coordinator
District VII-.

Mary,',.Gonski, T ea cti e rAff ep. di ng Specialist
Warren ..Prescott School

Elaine Randolph, TeaCher
Patrick,J..Kennedr School

Patricia Connolly, Teacher
Bradley Schbol

Patty Garnette,,parent
132 Trenton Street ,

East .Boston' MA 02128

v

Mary McCarthy, parent
25 Maydala Street
Dorchesteri. MA 02124

Ruth Barr, Teacher
0 .H.. Perry School

Dorothy Rankin, .Parent
'19- Grenville Street
Roxbury, MA 02119

v

3

Gerald Dechayne, Teacher .

Joseph H. Barnes School

Phillip MattheWC, Principal
James Otig Schdol

Kay.Savini, CDAC coordinator
i;District VIII

,
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District IX

Bernice Randell,. parent
25. iielson Street

Dorcheater, MA.02124

Mary_Canty, Teacher
'Mario Umana School '

... . -

Gustaye Anglin, Principal.
Mario Umana School

Sarah Fox, 'parent
6 Howland Street
Dorchester, MA 02121

Theresa Hamixocki Headmaster
Copley Square High'SCh01

Maureen TiSet Assistant 4padmaster,
Language. Arts=

Copley_aquare_High,School

.

Robert .Passaretti Teacher
English'English' High ,School

Joseph Staples, Assistant Headmaster
Boston Trade Comprehenti4eHigh SchoOl

Angela ,Phila.ctos, Teacher'

James Hennigan School

A

fl

Joan Ward-, parent
101 Wellington Hill 1.

Mattapan, MA 02126

Miriam Price, Teacher
Boston Latin School

Frederick J. Molloy, Teacher
Boston Latin School

MiChael ContOmpasis, Heacbrlaster
Boston Latin School

Pasquale Locbiatto, Principal
-Nathan-Hale School

Josephine RYter, Teacher
Madison Park High School

. , ,

Henry DioniSio, Teacher,,L
Boston High-.0chool

Doreen Kelly, Teacher
William M. ',Trotter SChool,

',Susan Andrien,. Teacher
Charles E. -Mackey Schocil

Special ResburCes"

Lynda.arden, Resource Room Teacher..

Joseph Lombardelli, Bilingual'Reading .nd,,Language !Arts
;

ResourCe-SpeCialist



`Attachment B

SUMMER INSTITUTE ON TEACHING AND.ASSESSING WRITING SKILLS

July 9 17,. 1979

SponsOred by
1

Office of Curricultim and Competency
,.

Boston Pub1ic'Schools

and

1
Coordinators Group

College/Univarsity/Cultural Pairings

- tcooperation with
Urban Schools Col 'aborative, Northeastern_ University

-. ,

4, . _

,]Director, Dr...Sandra Stotsky, Curry College
Assistant Director; Hallie Touger, CUrry College

..-

Discusaion Leaders

Dr. Lois Bouchard
Project Director/Staff'DeVeloper
Institute Of Open Education` in affiliation with Antioch,University/Martin

Luther King Middle S'8hool

. MarY Gaino
Professor of EnglIsv, Boston State College'

1

Dr: Ronald Gwiazda
Asaistant HeaamasterEng4sh, Madison

Mark McQuillan'
Coordinator of English, Plymouth -- Carver Regional School District

.

Park i h School

.--Cassandragerr-illes
Teacher of academically talented student ,.Martin,Luther King Middle School.

/ 7 `,

Supporting Staff,
/ -

. ,

.14 ,.Janet'McNairAssi tant to the Director,,UibanSchools Collaborative
Gloria.BOWens Assistant. DireCtor, Ur6an Schools Collaborative$,



SUMMER INSTITUTE ON TEACHING AND ASSESSING WRITING SKILLS

Northeastern UniversitY, July 9-13, 1979,

Guest Speakers

Seymour YesneriDirector of English and Language Arts, K-12, BroOkline Public, Schools.
Consultant,.English, Reading and Humanities, Minneapolis Public Schools
Project Director, staff development project: "Iiproving Writing
' Through Intervention," Minneapolis Public Schooi

I .

Sandra Schor,'Associate ChairMan and Director of'CoMpodition,Department of Eng111h,
Queens (College,. University of New York
Co- Director, Queens English PojeTt (a FIYSE*gmSnt)

Anne obenchain, Director of. Freshman CompOsition, 7 ang7 ey
.0

High School Fairfax C unty
c'

i

Kathleen Montero',"Resource Specialiet,, Title VII, Reading and Language Program,
Boston PublicSchoOls

Sandra, Gorton, TeaCher of English as .a Second Langui4e.andjlead Teacher of Bilingual
Cluater,:,Grov_erCleveland,SchoolBoston Public-Schools

I:tura Rossi, Resource and Training Specialist, Boson PubliCSch661S

4

Workshop Leaders

. ,

D. LOislouchard,Staff Developer Sect:DireCtorc nstitUte:of OpenEdUcatiOn:in
affiliation with Antioch University/M rtin Luther King'Middle School

.,

., \ ,

Vicki Jacobs, Com5ositiOn TeicheriiiolbrookliighAchoo .(on leavel

\Annea'ObenchaincDirector,of.FreShpanCoMpo'itioni.Lang
.\ .

Charles Thomas, , Teacher, Belmont Hill School
k
H.

a

"1

ey High:School Fairfax County,'
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SUMMER INSTITUTE ON THE TEACHING AND ASS.-J' F WRITING SKILLS

Program Overview

Parents, teachers, and adMinistrators in the Boston Public Schools have long
been .concerned about the need to improve their students' writing skills. Indeed,

general concern about the teaching of composition and the level of literacy . .

achieved by many public high school graduates has led to recent State regulations
-that require regular assessment of writing skills, the establishment of minimum
standards, and provision for remediation in each community in the commonwealth.
Unfortunately, the systematic' teaching and assessment of writing K-12 has never
been fully implemented in most school Systems; little has been known until recent
years about the teaching, and learning of written language skills and few teacher's

have ever been trained toteach composition in theSame way that they have been
taught to teach-reading, E-ithmetic, history; or biology.

The/Summer Institute.onthe Teaching and Assessing of Writing Skills has been
organized primarily to help .parents,teachers, and administrators in the Boston.'
Public Schools begin the development of a comprehensive,,sequential,,interdiS-
ciplinary, and inter,school writing program fOr Grade's K-12 in each .district;)

. It is .,also designed,to provide the framework for developing procedures for the

State-mandated aSsessment,of writing skills. The Institute ,represents a new mode

oNcllaboration between the Chapter 636 Coordinators -and the Boston Public

Sch ls. ,It has-been_planned-by_the Chairperson of the Curriculum _Committee,
Coordinators Group," College/University/Cultural Pairings, togetherlivitih. other
members of her committee, in cooperation with the Office of Curriculum and-. .

'Competency 'of the Boston ScholDepartment.

,

, h
The Institute is intedaed to serve as an, initial forum coordinating and enriching'

the efforts of those interestedin more effective, teaching.Ot'writing and those

responsible cfor.the quality of the writing curriculum in` the schools.. The
participants represent all educational levels and all districts: teachers and

., Trincipalsor assistant principals from each of the three levelg from the nine'
disprf.cts; parent representatives from the nine COMmunity District Advisory --

Councils; district level staff anAother.interested administrators,
coOrdinators,,and cencral staff representative. 'ty involving arministrative,

\.

,
staff, and parent repregentatives fyom all edacliOnal levels an districts,'-the

Instituteshould'benefit from a variety of perspectives and reciprocally benefit
levelslevels and districts in the school system t4 i

.

Through lectures, small group discussions', and workshops,; participants will gain

an understanding of the components of a total developmental writing, program,

cutrgnt th ng 'about the teaching of composition,..:different techniques for_l_

-'ski'll devel, pment,.methods of assessment and correction% and classroom and school-

wide org zationalleatUres.. Every characteristic,of an effective basic'skills
program in,,writing-suggested"by the NCTE Committee ,on SCandards for Basic Skills

'Writing Programs in,the April 1979 issue of SLATE (see the following page) will'
be touched upon during the Institute. '

To conclude the,Institute, participants will,discuss problems and possibilities

based'upon choOl realities andanideas froM the Institute after listening to .a
.

s,

-panel of 'Coordinators or Project_ DireCtors-from the College/University/Cultural

Pairings. Participants will then design a tentative scope and sequence for,each
district to fdllow, workout plans for\ what can be beguncir implemented in their

schools during the coming sc.13ooI year, and plan ways to evaluate 'follow-through

commitments.
,



`: At the request of the U.S. Office of Education, NCTE has prepared a statement setting forth standards for basic
tkills writing programs. NEATE is happy to share this important statement with its membership.

OPERATIONAL DEFINITION OF WRITING

Writing is the process of selecting; combining, arranging and developing ideas in effective sentences, paragraphs;
and, often, longer units of discourse. The process requires the writer to cope with a number of variables: method of
development (narrating, explaining, describing, reporting, persuading); tone (from very personal to quite formal);
form (from a limerick to a formal letter to a long research report);,purpose (fromdiscoveringnd expressing personal
feelings and values to conducting the impersonal "business" of everyday life); possible audiences (oneself, classmates,
a teacher, "the world"). Learning to write and to write increasingly well involves developing increasing skill and sen-
sitivity in selecting from and combining these variables to shape particularmessages. It also involves learning to con-
form to conventions of the printed language appropriate to the age of the writer, and to the form, purpose and tone of
the message.:

Beyond the pragmatic purpose-cif shaping messages to others, writing can be a means of 'self-discovery, of finding
out what' we believe, know, and cannot find words or circumstances to say to others. Writing can be a deeply personal

act of shaping our perception of the world and our relationships to people and things in that world. Thus, writing
serves both public and personal needs of students:wed it warrants the full, generous and continuing effort of all
teachers.

STANDARDS FOR BASIC SKILLS WRITING PROGRAMS

An effective basic skills program in writing has the following characteristics:
Teaching and Learning

1. There is evidence that knowledge of current theory and research in writing has been sought and applied in
developing the writing program.

2. Writing instruction is a substantial and,clearly identified part of an integrated English language arts cur-
riculum.

3. Writing is called fOr in other subject matters across the curriculum.
4. The subject matter of writing has its. richest source in the students' personal, social, and academic interests and

experiences.
5. Students write in many forme (e.g., essays, notes, summaries, poems, letters, stories, reports, scripts, journals).
8. Students write for a variety of audiencesi(e.g., self, classmates, the community, the teacher) to learn that ap-

proaches vary as audiences vary.
7. Students write for a wide range of purpose (e.g., to inform, to persuade, to express the self, to explore, to clarify

thinking).
8. Class time is devoted to all aspects of the writing process: generating ideas, drafting, revising, and editing.
9. All students receive instruction in both (a) developing and expressing ideas and (b) using the conventions of

edited American English.
10. Control of the conventions of edited American English (supporting skills such as spelling, handwriting, punc-

tuation, and grammatical usage) is developed primarily during the writing process and secondarily through
related exercises. .

11. Students receive constructive responses from teacher and from others -at various stages in the writing pro-
cess.

12. Evaluation of individual writing growth:
a. is based on complete pieces of writing;
b. reflects informed judgments, first, about clarity and content and then about conventions of spelling,

mechanics, and usage;
c. includes regular responses to individual pieces of student writing as well as periodic assessment measuring

growth over a period of time. (Support
13. Teachers with major responsibility for writing instruction receive continuing education reflecting current

knowledge about the teaching of writing.
14. Teachers of other subjects receive information and training in ways to make use of.and respond to writing in

their classes.
15: Parent and communitrgroups are informed about the writing program and.about ways in which they can sup-

port it. `
16. School and class schedules provide sufficient time to assure that the writing process is thoroughly pursued.
17. Teachers and students have access to and make regular use of a wide range of resources (e.g., library services,

media, teaching materials, duplicating facilities, supplies) forsupport of the writing program.
Program E valuation

2
Evaluation of the writing program focuses on pre- and post- program sampling of complete Pieces of writing.4 ii utilizing a recognized procedure (e.g., holistic rating, the Diederich. scale, primary trait scoring) to arrive at
reliable judgments a bouit the quality of the program.

19. Evaluation of the prograni might also include assessment of a sample of student attitudes; gathering of perti-_--nent quantative data (e.g., frequency of student writing, time devoted to writing activities); and ohservational
data (eVidence of prewriting activities, clait anthologies, writing folders, andstudent writing disblaVsi.'



INSTITUTE ON TEACHING AND ASSESSING WRITING SKILLS.

Northeastern University, Monday, July 9, 1979

8:30 a.m. Registration and coffee:' Room 355 A and B

9:00 a.m. Welcome and opening remarks:
Dr. Gregory Coffin,. DireCtor of Urban Schools dollaborative and

Chairperson of the Coordinators Group, College/University/
Cultural Pairings

introduCtory Lecture:, Dr. Sandra Stotsky, Curry College

Teaching and'Assessing Writing Skills

- establishing a' philosophy about the teaching. of writing

and our goals
- what we know from research
components .of a total developmental Writing program

11:00 a.m. Small group discussions: Rooms 347, 348, 349, 351, 353

12:00 p.m. LUNCH: Roam 356

1:00 P111,

2:30 p.m.

Guest Lecture: Balancing the Basics
Seymour Yesner, Director of English and Language Arts, K-12,

Brookline Public Schools

/.
Small Group Workshops: Understanding beginning stages/in the

writing process and the essende of
teaching composition
Rooms 347, 348, 349, 351, 353

4:00 p.m. Sign-out

See next page for assignment to discussion groups.



Group I

Room 347

Grouz II

. Room 348

DISCUSSION GROUPS ,

Group II'I

Room 349

.Van'Story. Cdlden it Connolly 11Erilhy

Spellman Vozzella Donahue P.Connolly.

Chatis.
Kelly Decker Pickett

Killilea Hacunda Andrien , Price.

Canty Caristo', Dechayne Passareiti°

Ryner
Serra Dionisio Pendergast

Casey Goldrick Anglin Staples

DiFranza Ulna McCarthy Bethel

Hernandez Millett .C.M.Molloy Lynch

Biles Ford
, McCarthy Vaughan

Ward Fox Garden Cummings

For Monday morning and afternoon, July 9; 1979

McArdle

Randolph

MaCDonald

1

F,Malloy

Garnette

Manning

Sullivan

.P#.71a

Tommani,

Randall

Lombardelli



SUMMER!INSIITUTE ON TEACHING AND'ASSESSING WRITING SKILLS

Tuesday, July 10, 1979

8:30 a.m.

jr77-7-... 9:00 a.m

10:15 a.M.

11330 a.m.

12:00

Registration and Coffee:, Room 355 A and B

Guest Lecturer.: Anne Ob.-enchain

Topic.: -Sequencing and Contextualizing the Development of Written
Language Skills, Grades 1 -12

Writing Workshops in Rooms 347, 348, 349, and: 351
(See attached page for -assignment to Workshop Groups and
WorksOopLeader for Tuesday ,morning.)

Discussion and preparation of short written summary

LUNCH: Room 356

1:00 p.m. Guest Lecturer: Sandra Schor
Topics Basic Writers and their Teachers:

2:30 p.m.

Issues and Attitudes

Writing Workshops in Rooms 547, 348, 349, and 351
(See: attached page for assignment to Workshop Group and Workshop
Leader for Tuesday afternoon.)

300 p.m. Discuision and preparation ''of short written summary

4300 p.-m.

8130 a.m.

'9:00 a.m.

/10:00 a.m.

11.100 a.m.

113 30

1300 p.m.

2:00 p.

Sign-out

Wednesday, July 11, 1979

Registration and . Room 355 A and B

Lecture: Sandra Stotaky
Topic:, Integrating Reading and Writing across the Curriculum

..1,1riting Workshops in Rooms 347f348, 349, and 351
(See attached page for assignment to Workshop Group and Workshop
Leader for Wednesday morning.)-

Discussion and preparation of short written summary

LUNCH: Room 356

O

Guest Lecturers: Sandra Gorton,! Kathleen,Montero, and Laura Rossi
Topic: Helping Bilingual Students: Issues, Methods, and Materials

WritingiWorkthopsin"Rooms 347, 348, 349, and 351
(See attached page for assigntent to Workshop Group and Workshop
Leader for Wednesday afternoon.)

3130 p.m. Discussion and preparation of short written summary

4100 Sign-out



WORKSHOP POUFS

Group I Group II Group III
'.,,, Workshop Sessions

\

Room 347 Room 348 Room 349 .
',1;

Van Story M. -Connolly; McArdle Lois:Bouchard: 'Writing in Different-Modes and Genres

'Spellman Donahue, . RandOlph,
.. VickiJaCobS: Sentence-Combining Techniques

Chatli Decker MacDonald

Killilea Andrien P. Malloy

. . . .,

s,Thomasi Developing and Organizing Ideas

Canty Dechayne' Serra
for Writing First Drafts.

lyner Dionisio. Manning

Casey
1 Anglin Sullivan,

Anne Obenchain: Materials'and Methods to Sequence

DiFranza McCarthy

Written Language Skill Development '.'.

'Polo

llernadez C.M. Molloy , Tomasini .. /).

Biles McCarthy : Randall

till

Ward Garden Lombardelli

Golden Gillis Price

.Vozella Millett Passaretti

HacUnda
. Ford Pendergast

.

Caristo Fox Staples

Goldrick Murphy, Bethel '

Kelly P. Connolly .Lynnh

Girnette. Pickett Vaughan'

Cummings

Room 347

Bouchard

Room 351 ,

Jacobs

Tuesday Morning Group I Group II

McQuillan Merrilles

Tuesday Afternoon Group II Group

Marines Gwiazda

Wednesday Morning Group; III

Gainor

Wednesday Afternoon ---

Room 349

Thomas

Group III

Gabor

Room 353

Obenchain

Group III

Gainor

Group I GroUp II

McQuillan Gwiazda

GrouP III Group II Group I

Gwiazda Merrilles McQuillan

11



'SUMMER INSTITUTE ON TEACHING AND ASSESSING 1,iitITING SKILLS'

Thursday, July 12, 1979

Through lecture's, two training sessions, and group discussions, officials

from Educational Testing Service in Princeton, New Jersey will present and

discuss various uses of holistic rating of writing:

1., to develop common standards in a scEsool

2. to develop a positive approach to correction

3. to help teachers distinguish between assessment and grading

4. , to assess curricului and student growth-

5. to develop critical thinking about all aspects of a piece of writing

6. to develop over time a series of samples of writing representing the range

of writing ability from grade level to grade level

8:30 a.m.. Registration and coffee: Room 35.5 A and B.

9:00 - 12:00' Morning session

12:00 LUNCH: Rook 356

1:00 - 4:00 Afternoon.session

4:00 Sign -out

Optional
4:00-5:00 Free Publishers' Exhibit in Reading, Mathematics,

and Speaking
. (Software and Hardware)

in W.S. Kennedy Building, Boston' State College,

corner ofjJongwood,and Huntington Avenues.

free 'parking in rear - Latin High School lot

Writing, Listening,



8:30 a.m.

SUMMER INSTITUTE ON.TEACHING AND ASSESSING WRITING SKILLS

FridaY, July 13, 1979,

Registration and coffee: Room 355 A and B

9:00 a.m. Panel Presentation\and:Discussion: Coordinators or Project'
Directors in Coilege/University/Cultural Pairings With,a writing
componentwill disCuss strengths and weaknesses of their programs

10:00 a.m, 1. Development of preliMinary recommendations for the contenof
a curriculum guide for.each educational level through consensus
of participants

2. .Compilation of ideas and recommendations based on week's
activities.

Development of guidelines for the state-mandated assessment
of writing

(Assignment to Group and.Room-according to Monday's schedule.
Recorder to be selected to take notes.)

12:00 p.m. LUNCH: Room 356
Introduction of Dr. Rose Feinberg, Presidenr7Elect, New England
lAssociationlof Teachers of English

1:00 p.m. Igefinement'of morning's recommendations acCording.to educational

Assignment to 1 of 3 groups according to education level:

Grades 1-.5
Room 355

Grades 6-8
Room 347

Grades 9.-12
Room 348

(Parents may choose whatever group. they wish to participate in.)

200 p.m,. Plans for what can be feasible to begin or implement for
year. Discussion of'implementation of.recommendations and.follow-
through plans; role of administrators,..teachets; and parents

:3:00 p.m.- Selection of 3 representatives from each district ('27. in all) as a
guiding task force to meet at 10:00 a.m., Tuesday, July 17,
Parent'SLO.Unge, CUrry College: Stipend of $50 for the day ,

.(All participants meet in Room 355 A and B according to district.)

3:30 p.m. Closing Remarks:.'Eric.CoOper, Office of Curriculum and Competency.
SuMming up; evaluation of. Institute: Room 355 A and B

4:00 Evaluation handed in and sign-out /

3:Z)



Curry College, Tuesday, July 17; 1979

Three representatives from each district will convene to refine first draft of
recommendations and to plan-for follow-through and for possible fupding.

1. Possible use of staff developers (and reading coordinators) lin each
'district for monitoring progress during fall and providing feedback.

2. Possible meeting of participants in December for eval ation of
follow-through.

3. Possible plans to identify good teachers o wTiting or futuie

teacher -- training summer institutes.

ti
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INTRODUCTION .

:Parents, teachers, and administrators in the Boston. Public Schools have long been
concerned about the need /to improve their students' writing skills. Indeed,'

.general,concernabout the teaching Of compositiOn and the leyel of"litetacy
achieved by many public high school graduates has led to recent state regulations i

that require regularAssessment of writing skills, the establishment of minimum
standards,- and provision :for remediation in each community in the` commonwealth,
Unfortunately, a systematic and comprehensive K -12 writing program has never been
fully implemented in most school systets;ilittie has been kdown until recent years
about the teaching, learning, and assessment of written language skills and few
teachers have ever been trained to teach composition in the same way that they
have been taught to teach reading, arithmetic, history, or biology.

The Summer Institute on Teaching and Assessing Writing.Skills was organized
primarily to help parents,. teachers and administrators in the Boston Public
Schools begin the develOpment of.a comprehensive, coordinated, and interdisciplinary
writing program for Grades K-12 in each district. It was also designed to
develop guidelines for the-state-mandated assessment of writing skills as part of
its BaSic.Skllls Improvement Policy. The Institute' was planned and directed by'.
the Chaitperson 'of the_Curriculum Cotmittee, Coordinators Group, College/University/
Cultural Pairings in cooperation with the Office of Curriculum and Competency in

.
the Boston School.pepartment. ;.-It was facilitated and sponsored by the Coordinators
Group4n conjUnction with the office of Urban 'Schools Collaborative at Northeastern
University and!thus represented anew mode.of collaboration-between the
Coordinators GrOups and the Boston.Public Schools.

i

The Institute was intended to serve as an initial forum coordinating and enriching
the _e forts of.thOSe interested in more effective teaching or. writing and those
'respo sible fOr the quality:of.the1 writitg ,curriculum in the schools.: The,partici-
pant were to rep esent alreducationaLlevels and all diStriats: teachers,and

prin ipals or ass stant principals from each of the.three levels from: the nine,
dist icts; paren representatives from the nine Comtunity District Advisory
Coun ils and the Boston Home and SChoolAssociation; districtlevel.steff develop-
ment personnel; and other interested administrators, coordinators, and central.,
admi.istration representatives. By involving teachers, parents, and adMinistrative
representatives from alredUcational levels and districts, the Institute was
expected to benefit from a variety of perspectiyes and reciprocally benefit all
levels and districts in the school system.

The Institute was held at ildttheaStern University from July 9.713, 1979, and
Curry,College on July 17;1919,. Through lectures, small group discussions, and'
workshOpS, participantswere-provided with an opportunity to gain an understanding
of the components of. :a total developmental writing program, current thinking about
the teaching ofcomPosition for:different student populations,. various techniques
for. skill deyeloptent, methods'of:asseSsment and correction, and classroom and
schoolwide:organilational features. Every charaCtetistic-Of hn effective baeic
skills program in writing suggested by the ,National Council of Teachers'of English
COmmittee on Standards for Basic:Skills,Wiiting Programs was touched.upon1during

. the Institute._

To conclude the Institute, participants were asked to formulate recommendations
to guide-the development of ra K-12 writing program and curriculum, guide in the
BostonPublic School's in the coming years. The following pages contain their,

recOmmendationsto the Officeiof:.:CurrIculumand Competency. It was the hope of

ali.the;participanta at the Institute that these recommendations would be the
)eginning:ofa.-continuing and fruitful dialog4eamong parents,. teachers;: and
administrators the'sehdol system



RECOMMENDATIONS FOR A4K-12 WRITING p OGRAM IN THE BOSTON PUBLIC ,dHOOLS

FROM

THE SUMMER INSTITUTE ONTEACHING ND,ASSESSING WRITING SKI

July 9-17, 979

Statement of Philosophy
i

I
i

1

1

The writing. program should be developmedtal from Kindergarten through Grade 12.

/
I

1

P#Oritiwin the Current English /language arts ProgFam
/

should be re=evaluated
and2'more emphasis placed on the writing component.of the prograM. .

Since a rich oral-language base ip
t

necessaryto develop effective writing skills
at:411 levels, the development oforal-language skills must be a component of
the writing program at all leve(16..

/
'Writing experiences and instruction should/begin"in Kindergarten. Emphasis
should be on the development of oral language and.handwriting skills.

7"
I.Reading. and writing activities should be integrated in an interdisciplinary
approachat all grade levels.

/ I

/ I

All teachert in all subject areas should be responsible for maintaining. and
developing writing skills.

All writingsctivities should develop the student's confidence in writing.

The ultithate goal of the writing program should be to produce competent writers.

Contents of the Curriculum Guide

The scope and sequence in writing instruction should be correlated with achieve-
ment levels rather than grade levels. In writing, students should move from
one achievement level to.another rather than from one grade level to.another.

The curriculum/guide should indicate whether a skill or mode of writing i4.being
introduced foi. continuing development or whether mastery is expected at that level.

Reteaching, review, or reinforcement for all skills and modes of writingshoUld
be indicated in the-guide.. -'

The scope and sequence should be correlated with the Individual Criterion
Referenced Test and the results of the Middle School Task Force Needs AtsessMent.

411 forms or genres of writing should be included in the curriculum guide.

*Thejollowing parents, teachers, and administrators, assisted in the final
editing of the recommendations: Francis Manning, Jeanne Sullivan, Claire McArdle,
Elsie Biles,. Joseph Casey, Mary McCarthy, Patti Garnette, and Margaret PiCkett
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Various forms of writing should be examined to determine the appropriate
level for introducing a specific form. See Appendix A for one .possible list

of forms.

The guide should indicate entry levels for various forms of writing, noting
which-ones are reqUired and which ones are fot enrichment: See Appendix B
for suggested.entry levels for a number of fOtms.

Students should experience writing in many forms on.different topics:for a
variety of audiences.

Students should have frequent experiences with all stages of the writing process$
these stages include prewriting, composing, revising, and editing.

Students.should,have frequent opportunities to publish their own writing in
school or classroom anthologies or newspapers.

Practice in any stage of the writing procetssmay be considered an instructional
.
goal in itself or part of the process in completing's, piece of writing; each
writing experience need not entail formal. evaluation.

Instruction should fodus as much on students'' experiences with the various
stages of the writing'pTocess, as On completion of a piece of writing.

The teacheet.role in'writing.inStruction must be defined both as respondent

during the stages Of the writing prn1 ss and;as final evaluator of the. completed

piece of writing.

InstructiorOn..writingzequires some ponse from the teacher on. selected pieces

of writing at least once. a.week.

The -eaCher's response should, in general, inclUde praise and contain a construct-

ive comment.

A useful guide should contain suggestions for teachers about ways to give praise.

'Each .piece of student writing does not-require a written response from the teacher.

Teachers should increase the amount of writing done in their Claasrooms without
necessarily increasing the. amount of gqiiction they do.

1..A specific quantity of writing per week might be. established for each grade

At the elementary school level, WEDGE (Writing Eyery. Day Generates Excellence) is

a worthwhile idea for developink fluency.

1 :

To manage AntreaSed amounts of writing, new and varied methods of response and

.

evaluation, should: be used, such at.peer.corTection,jiolistic scoring, cohferencing
analytic scoring,' primary trait scoring, writing for one's self, and sbaring

_writing-with peers Antifamily.

Editing and proofreading are skills that must be developed at all grade levels.
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Students should' be taught to .use editing and proofreading skills primarily during
the final stage of the writing. process

Instruction in editing and Proofreading should include the use of a uniform
correction symbol system..

The use of a uniform correction symbol system should be initiated on a city-
/

wide basis.

Correction of writing errors should be related to the scope and sequence correlated
with the student's achievement level in writing. \-

Grammar study should be de-emphasized in the curriculum; teachers should deVelop
ways that help students to transfer grammatical knowledge into their writing
and to use this knowledge in editing final drafts.

While the teachingcf formal grammar can be an end in itself, it should not be
confused-with instruction in writing.

Students should be taught to Write edited American English in forms appropriate
to a variety of occasions.

A' consistent form of handwriting shoUld be taught throughout all schools. Hand-
writing instruction Should continue through _high school.

The'use of worksheets perMiting incomplete - sentence answers should be drastically
limited, 'Instead,.coMplete-sentence answers and legible handwriting should be
emphasized in all Subjects.

The curriculum guide for the writing program should describe examples of ways
in which writing and reading activities can be integrated in all subject areas
at all levels.

The guide should include a description of the state-mandated minimum standards
in writing. See. Appendix C.

The guide should include a useful bibliography.

The guide should contain a supplement for parents and other adults indidating
ways in which they can support the writing program..

The supplement should indicate hoW parents can provide their:children with acti:ftie
experiences that will help them. to develop writing skills. It shOuld suggest: 1"

hoW parents can:participate in a home.writing program similar to the home
reading program.

how parents can write with their children.

a list of good books for parents to read to their Children.

how parents can take advantage of bookmobile visits.

46



Development of:the Curriculum Guide

One K-12:c culum guide for English/language arts should be available. to all

teachers and administrators and should be,written in.a way that is clear and

useful to substitute teachers, parents, and school volunteers..

At every school, in-service time should be provided for the total staff to

participate in the design of the .curriculum.guide.

. .

A preliminary curriculum guide for the writing programshouldbe distributed to

teachers for review before final.editing.and implementation.

Parents and sdhool volunteers should participate in developing the supplement to

the guide and in reviewing the''entire curriculum guide before final editing.

6

Evaluation

A composition folder documenting the student's growth in writing should acconipanyy,

each student from grade to grade.. A-study of other systeMs' use of these folders,

such as-in'AttlebOro or in. Brookline,would be-helpful. YA fewsChOols should-

pilot their use and-report the results before'system-Tide implementation.

The composition. folders might contain a checklist, of skills from the curriculum

guidei annotated-yearly by each teacher.

Students shoUld tielp select the samples of their writing to be placed in the

permanent Composition folder.

Both the teacher and the student should be involVed in the process of evaluation.

Emphasis should_bepositive.

Guidelines for evaluation should be uncomplicated and clearly understood by all

concerned with the prodess.

The-final evaluation of a:student's writing must be the responsibility of.the

English/language-arts teacher.

Methdde and measures to evaluate levels of writing skill need to be developed.

When there is insufficient correlation betieen grade level and writing level,

the teacher should use the scope and Sequence in the instructional program for

directing re-mediation. The use Of/ndiagnostic teaching" is recommended. Provision

must be made for indl.vidUal differences between grade level and the scope and

sequence for the writing level.

The middle school evel is recommended for beginning formal remediation in writing.:.,

Placement in foreign-language'claSses at the middle schOol level should be

evaluated; c.!ome7StudentS might receive more-benefit by placement in remedial

writing;'dlaSses.,

Teachers should be cOgnitiant.of the needs of bilingual students.
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The concept of grade level eXpectations in writing for special needs and
uilingual etudentsshogld'be evaltatedy:

The writing:program-MuSt notsupplement other programs but should be integrated

with them.

State-Mandated Basic Skills Iriprovement Program and Establishment of Minimum
Standards in Writing

The position of a-Director of Writing, K-12, should be considered. The person
responsible for establishing objectives to Meet statemandated Minimum standards.
and for evaluating student achievement of these objectives needs to be identified
as soon as possible.

Assessmentof basic skills in writing should include both objective measures
4nd.a writingsampl .

Any assessment fro Grade 7 to Grade 12 should include the writing of a sample
essay for Which,th sttdent is given the opportunity to progress through the
stages of the writ ng process.

One assessment of Writing skill should occur at Grade

It iMportant, o.determine the type of tests.to-be given at each level
before determin i igthe method of.scoring. See Appendik D for an outline of
toliStic rating prepared by Educational Testing Service.

Samples' of low, middle, and high achievement in writing for each achievement
level On different and in various formb should:be developed for the
assessment and made available to all 'teachers, administrators, and parents.
These samples Might be updated periodically,

The iethodoldgy of assessing Writing should be explored further on a formal basis;

Staff Development

In-service time must be provided for teachers in order to implement the writing

program

In-service programs in writing in each school should be designed on an inter-
disciplinary,basiS.to respond to the needs of the total staff.

Teachers, parents,':school volunteers,; and administrators should participate together

in workshOPs on writing; hese workshops should be coordinated by the district

level staff development personnel, with city-Wide consolidation where appropriate.

Suggested topics for workshops ifiblUde:

how to generate topics for free writing.'
how to motivate students to'write .

writing indiverteforMs for diverse audiences.
the teacher as model.

Teachers need time, opportunities, and training/retraining to further develop their

own : writing;! skills
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Teadhers need tim lopportunities, and a structure to share. ideas within
. their schOolS and districts and across districts.

\ .

A Writing Newsletter fOr sharing ideas about the teaching and assessment of
writing night be distributed regularly to all teachers.

Development of School and Community Resources

A city -wide resource center forr writing needs to be established; present
resource centers at Bandroft.and Ripley Schools might.be Used to coordinate

the effort.

Resource centers for writing shouldbe established within each school; existing
priorities for other program may need to be re-evaluated to achieve this goal.

Parents and other adults should be recruited as volunteers or aides to work with

the writinilprogram in the clasSroom under the teacher's guidance; a concise and

\ clear role definition is necessary.

Volunteers and aides should be trained to help teachers with-such activities -as
oral language enridhment, conferencing, correcting writingmaintaining composition
folders, or maintaining the resource centers for writing in each school.

ParentS:and school-volunteers should participate in in-service workshops on
'writingi.\in addition, separate workshOps might be considered..

.

.

Information.\atout the4riting program should be.distributed regularly in news-
:letters for parents, teachers, administratori, and school volunteers.

Administration

Strong support for\the writing program shouldbe voiced by the Superintendent of ,

SchoolS'and by those in charge of curriculum.

Recommendations rom th `Summer Institute need tobe communicated to, reviewed

by,ind acted upon by the,Supprintendent of Schools, the Community Superintendents, .

the Offite.uf Curriculum a.d Competency, the Citywide Parents' Advisory. Council;:.

the Community Distridt.Adviory CoUncils, the Boston Home'and Sdhool Association,

and other relevant:teadher, girent, and administrative organizatiOns.

AreaS of responsibility should be established.fot the.writine program:
central-administration and the community distridt offices as well as within each

district school.

Dittrict coordinators and staff development personnel should be responsible for

reading and writir4:at the district level, with coordination provided by central

administration.

DiStrict staff development personnel should be responsible for implementing programs

'in/writing, monitoring pilot projects, and sharing ideas;

Workshops oniwritingshould be coordinated by central administration and district

staff, development personnel forteachert, Parents', school volunteers, and adminis

,trators on a ditywide'and districtwide baSis.,
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Responsibility for identifying:goodAeachers of ting.within the school. sYstem-

.. Mould'be pinpointed'. A:tentative'list should be veloPed in the_fall. These

teachers shOuld.be used as resources for inservice p grams and for developing

the cuirlduluM gUide.

/Existing:English/language arts curriculum guides should be located and reviewed,

with the possibility of revision..

Much coMmilnicationshOuld exist amongodistricts,'among',Sch ls, and between

schools and districis'and central administration. Visible vidence of leadership.

on curriculum issOpS1n.wriiing is needed from central admini tration.

The Orriculum councils being formed. by Dr. Bernice. Miller sho d be a structure

for/thariiig information and ideason a system-wide basis

Follow - Through Plans

All:teachersparents, and:Admnistrators should be informed of what.was.accomplished

fat.theInstitute...See Appendix E for the outline of the follow-through plan

recoMMended loy electedpartiCipants at the sixth day'af the. Institute On July 17,

1979it-CpiTy

Akfinaidraft Of:the teCOmmendationi should be 'Sent to the Boston Association of

SthoolAdministratort and:puPerintendents'and;the Boston Teachers Union..-BOth

Unionswillbe 'asked to send..a\representative to the October and December meeting

of; ali participantS:at.theEuhmr_Institute..



:Cp#11ed froM Suggestions

addresses
.'advertisementsi
agendas
alphabet books
anecdotes
announcements
applications.
arguments
articles

:autobiographies

ballads
bills
biographieS
books.

briefs

cartoons
cases
checks.

children's bOoks

chronicles
citations
comics
commercials
corrections
criticism

7debates
:desdriptions

diSiogues .

diarieS:
dictionaries
direCioris
diSSertations
doodles
dreaMsH

editOrials
epics
epitaphs._

:epithets

essays
evaluations

SOPS FORTS OF WRITING

at .the Summer Institute on Teaching .and Assessing Writing Skills

July 9 -i7, 1979

by
Lois ..*Duchkrd

fables
fairy tales
folk tales

graffiti

haiku

ideas
instructions
insults
interviews
inventories
invitations'

jingles
jokes
journals

labels
laws
legends.

lesson plans
letters

business
complaint
fan
excuse
to editors
.love
reference
social.

1.imerickS
lists
lyrical pd ems

manifestos
memos
memoirs ,
messages
monologues.
mythS

newspapers
'notes
novels

obituaries
odes
order forms
outlines

parables
passes
permission slips
plays
posters
prayers
precis
prescriptions
profiles
proposals
proverbs
puzzles

queries
questions
quotations

receipts
recipes
reports
resumes
reviews
riddles

schedules
scribbles
self-evalUations
Sermons
short stories
signs
slogans
songs
sonnet's

suicide notes
summaries
syllabuses

tall tales
tax "form s

theses



LEVEL OF INTRODUCTION FORSOE FORM OF WRITING

taloiled by. Participants at the Summer Institute onTetaching'And ASSessing writing Skills\

July 97.17.,'1979

Types of Writing

. Correct copying x .

. Dictations

Grades
1

10 11 12

C. Sentence-Expansions
D. Sentence-Combining
E. Stories
F. DesCtiotions
G. Ditedtions
H. RePorts
L. Diaries
J. journals

x

x
X X

x
x

x
X X

K. Poetic Writing
L. Social Letters
M. Business Letters
N. Summaries
O. Outlines
P. Term PA er
Q.. Research Paper

x
X

X x

-R. Note- Taking



71(2) W "zing. Given the opportunity to use a dictionary, students, through their
.own wt~ samples, will demonstrate:

(a) Knowledge'Of the subject,:
1. The writer has something to say
2. Ideas a.re supported with relevant derails

(b) Clear and consistent purpose'

(c) Organizadon
I. Ideas are related
2: Ideas progrets logically from one pdint to another.

(d) An awareness of the intended reader

Appendix .0

Massachusetts..Department of Education
Secondary .Level Minimum Standards for Writing

(c) Precise word choices
1. .Words appeal to the reader's .sense

' 2. Words suit the purpose
3. Words are appropriate for the intended reader

(f) Fulfillment of r.ne purpqse.
1. Adequate information is provided

2: The Writing is free of irrelevancy
3. The c' onclUsion reemphasizes the purp\ait

(g) Correct capir71i7-2 don and punctuation

(h) Correct spelling

(i) Legible handwriring

(j) Corriplete sentences

(k) Standard use of nouns, pronouns, verbs, adjectives, and adverbs

a) ApreeMenc of subject and verb
. .



. What is holistic scoring?

A. The theory...

HOLISTIC .SCORING

Appendix D -1.``.

1. The whole of a piece of writing is greater, than any
of parts..

2. English teachers, though they may have difficulty
in'giving a verbal description. of writing ability
that is recognizable to all, Can recognize good'
writing when they see_it.

3. Though '\ in an analytiC reading teacher's may not agree
.

.on the weight to be given.a particular trait, these
same:,teachers.will, in ludginga work as a whole,
rankPapers in:much the;diMe.waY.

\,
.

k.
. No aspect of Writing-skill can really\be judged

independently; the halo effect is alWays strong.

B. The method.

1, The'standatds,'

Standards are not imposed upon readers; readers
them:selves determine standards.

b. Papers are not jUdged against an ideal, butagainst
'what is: ,what 'students have written on this topic
at'thistime.

l

r

c. .Standards must be Maintained. and reinforced through-
out the reading.

2. The judgments'.

a. Judgments are

Judgmentt are

/
made on anonYmOut

independent.

papers.

Multiple judgments on each paper are mandatory.

Judgments must be quick and immediate.

. J dgmentsMust*be definite, for the score
sriomiddle .pOints.

1. Thestoring

5 4

scale

a. The score i _the sum of all the readers judgments.

b. Some discrepancies- -in the scores the readers give
are to be-expected.

.P.14



Appendix D-2

c. Widd discrepancies betwcnn readers'
must. bc corrected immediately.

d. Regular divergence from the standards on the part.
of any reader rust be corrected.

II. Why use holistic scoring?

A. It is efficicint.

B. It is reliable.

C. It emphasizes what is right rather than what is wrong
with a piece of writing.

D. It requires consensus among readers.

E. It encourages evaluation of the program, as well as the

individual pieces A-writing.

III. How is a topic scored? (Actual reading)

A. the topic is read and analyzed.

B. The ground rules are established.

C. ,The standards are set through the use of sample papers.

D. The papers are read.

1. First reader's.score must remain unknown to other:readers.

2. All papers should be read oncebirenny are read twice.,

3. Readers mtst.be,allowed to rest regularly.

4. Taperg must floweffiCiently,frot reader to reader,

IV. What makes a goodtopic?
0

A. The interest to the rstudents.

B. The interest to the readers.

C. The range of writing it produces.

The relative objectivity with whiclOt can be sCored.

Of what use is holistic scoring in the schools?

A. It can_ promote communication about
......--400=--ement7faculty,members.

the teaching of writing

It can be u d to measure growth in students' writing, ability.

to score writing assignments'quickly and

e .

4 It 6...n416s-teachers

reliably:,
is



Appendix E

Follow - Through Plan for Summer Institute on'Teaching and Assessing Writing Skills*

August 1979: Preparation of Final Recommendations about a K-12. Writing Program and
Curriculum Guide, based upon initial recommendations from the July 13
session at the Institute, additions and revisions suggested by participants
at the July 17 session at Curry Oollegeiland final review by volunteer
advisory committee of 10 participants during August.

September 1979: Mailing of:

1. Final Recommendations and Outline of Follow-Through Plan, with notice
arrangements, agenda for October meeting, and request for speakers,
to all participants.

I

2. Final Recommendations and Outline of Follow-Through Plans to Office
of Curriculum and Competency.

October 1979: Meeting of all participants at Summer Institute, July 9-17, forr

1. Presentation by Office of CurriculuM and Competency and Senior
Curriculum Advisors of initial response to Final Recommendations.

2. Report by participants at,the Summer Institute of activities or
plans being implemented in the schools as a result of Summer Institute.

(complete minutes to be taken)

November 1979: Mailing of complete minutes from Octobeimeeting, with notice.of
arrangements,. agenda for December meeting, and request for speake
to all participants.

December 1979: Meeting of all participants at SumMet Institute, July 9-17,-for::

'1. Presentation of continued response to Final Recommendations by'Office,o
Curriculum and Competency and SeniorCurridulum Advisors : ,possible:

announcement of new plans for curriculum and staff development for
K-12 writing program

2. Report by speakers at October meeting and possible others about progres
of plans and activities being implemented.

3. Final written evaluation of results of Inttitute by all participants.

4. Generation of ideas for proposal for a grant for curriculum and
staff. development.

I

(complete minutes to be taken)

January 1980: Preparation,of final report of Institute and follow-through meetings and
mailing to all participantt at Summer Institute and to Office of CurriCulUp
and Competency.

*This follow - through plan was devised by the 27 elected Participants at the sixth day
of the Institute on July 17, 1979 at Curry College ib cooperation with the three
Senior CurriCulum Advisors. 56



Attachment D-1

Summer Institute on Teaching and Assessing Writing Skills

Northeastern University, July 9-13, 1979

Evaluation Form

1. Please evaluate the guest speakers on a 1.to 4 scale (1 = least good, 4.=

.excellent). Several may hold the same rank. Please rank only those that.

you yourself heard..

Seymour It.asner

Comment

Sandra Schor
Comment

Anne Obenchain
Comment .

Sandra Car on, Kathleen Montero, and
Laura ossi,

Comment

2. Comment o ;the group discussions led by, the Discussion Leaders:
Mary. Gaidor, lois'Eouchard, Ronald Cwiazda, Mark McQuillan,. and

Cassandra Mertilles

N

3. Comment on the.Workshop Sessions.

a. Vicki Jacobs:



/

b. Lois Bouchard:

c. Charles Thomas:

. Anne Obenchain:

!Comment.on the lectures by Sandra Stotsky:

r .

5. Comment on the value of the presentation by Educational Testi,n 'Service.

6. Comment on the value of the group development of the tentative scope and
sequence for the entire school system.



7. Comment on the organization of this institute.

. Comment on the value of the reading and writing assignments.

D-3

9. Do youfeel the Institute accomplished its objectives as stated in the

I description? Comment fully.

10. Constructive criticism, positive and negative, invited below.



D - 4,

Proposed Writing Institute

Many administrators, teachers, and parents in the Boston Public Schools have

expressed an interest in and a need for an Institute on the Teaching and Assessing

of Writing Skills to be held during the academic year. Based upon your experiences

at this Institute, may we have your views on the matter? These questions were

designed for the purpose Of making a proposal to appropriate foundations.

Content

1. What topic or topics would prove beneficial?

. What format would be most helpful?

.

a) ,lectures followed by large grodp discussions with lecturer

b) lectures followed by small group discussions with discussion leaders

c) classroom observations followed by discussions.

d) workshops in/on a variety of topics covered at the same time

e) other suggestions

3. How much in advance would you like to reeivesa required reading list?

Time and Length

1. Would fall, winter, Spring be preferable?

2. Is any month more or less convenient?

3. How should timing be arranged?

a) 1,2,3,4,5,6, Saturdays (circle)

b) 1 or 2 intensive weekends including (check one or more)

Fri. evenings (3 hrs.) , Sat. (6 -8 hrs.) Sunday (4 hrs.)

Is (a) or (b) above preferable?

. Alternative suggestions

Credit

Would you attend for a stipend inservice credit grladuate credit no credit? circl



Attachment E-1

Elsie M. Biles
10 Sylvia Court
Hyde Park, Ma. 02136

August 28, 1979

IRev. Harold G. Ross.
and CDAC IV
612 Metropolitan Ave.
Hyde Park, Ma. 02136

Dear CDAC Members;

I attended the Institute on Teaching_and'Assesing Writing Skills.
at Northeastern UriiVerSity,July 9 -13, 1979:. I found the Institute
interesting, informative and well organized., r was disappointed
however, that I saw no,one froth Hyde Park High School-Ls English..
DeRartment in attendance. To my surprise, this writing group was
making recommendationS for a writing pro4rarn't.hat will be imple-
mehted' in the Boston Public,SPhool System to comply with the
state mandate to improve writing skills.. -..I am honored to have had
the. opportunity to be included in these sessions.

The fOflowing are'recommendationS that I would like .to share with
CDAC IV, Hyde Park High School; and all,other"distriCt schools:

/STATEMENT: Wriing involves reading and thought. ReS.ding- does

not necessarily improve writing and does not'require
writing skills.

STATEMENT.:'WEDGE'Cwriing every day) is a Worthwhile idea; it
guarantees improveMent.

STATEMENT: 'It.costs nothihg to require more writing (no new',
equipment, etc.)

RECOMMENDATIONS:. (

1. The establishmefit of a school newspaper for and by students.
2.' Students be required to write sentences instead of just

filling the blanks.
3. Author-Editor Program: Students write papers and then edit

each others writing.
4. Teach parents how to help their ,children at home. Have parents

become involved with their child's education with the use of
a special parent coordinator.
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Rev. Harold Ross and CDAC IV
612 Metropolitan Ave.
Hyde Park, Ma. 02136

5. A committmentby each school for each student to write
500 words or more a week.

6. Students should be taught all types of writing. Example:
Dictation, used on all leVels to improve vocabulary,
preciS writing for note taking, outlining, etc.

7. Citywide symbols for correction be used

This list represents a small pOrtion of the recommendations .

developed ,at the Institute that can be implemented immediately.

I am interested in securing feedback from the HPHS English
Department regarding, these recommendations- If any of the'se
recommendations are being used presently, or what is the poss
ibility of implementing some of the ideas.

Example: The'high School newspaper. I understand.this was
also a recommendation in Dr.'Wood's Report, "HYDE PARK HIGH
SCHOOL: RECOMMENDATIONS FOR CHANGE". The newspaper would
serve two functions, to help improve race relations and
stUdentswould be writing,more.

I will be available for questions and, am willing to. share all
information I,received from the institute.

Yours truly,

/1;L-(272-2.

Elsie Biles

cc: MrMichael Turner
Mr, Michael. Donato
HPHS English Dept.

,k
C
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Rev. Harold Ross and CDAC IV
612 Metropolitan Ave.

.Hyde Park, Ma. 02,.136

5. A committthent by each school for each student to write
500 words or more a week. .

6. Students should be taught all types of writing. Example:
Dictation, used on all.levels to improve vocabulary,
précis writing for note taking, outlining, etc.

7. Citywide symbols for correction be used.

This list represents a small pOrtion of the ",recommendations
developed at the _Institute that can lie implemented immediately

I am interested in securing feedback, from the HPHS English
Department regarding these recommendations. If any of these
recommendations are being used presently, or what is the poss-
ibility of implementing some of the ideas.

Example: The. high School newspaper. I understand this was
also a recommendation,in Dr. Wood's Report, "HYDE. PARK HIGH
SCHOOL: RECOMMENDATIONS FOR CHANGE". The newspaper would
serve two functions, to help improve race relations and
students would be writing more,

I will be available for. questions and am willing to share all
information I received from the institute.'

cc: Mr. Michael Turner
°Mr. Michael Donato'
HPHS Ehglish Dept.

Yours truly,

Elsie Biles


