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This is the second of a three-volume set. This volume reports
the rationale, procedure, and findings from the follow-up of 117
1975/76 graduates of OSU's College of Education teacher certification
program.l |
Rationales

(ne camponent of the Follolp projectsschedule for implementa-
tion in 1978/79 was the contacting of graduates of the 1975/76 certi-
fication program. This was part of a larger plan to contact, in each
of three consecutive years, one-year out, three-year out, and five-
year out gzako#J. The first-year out graduates were contacted during
the FollowlUp project's first year of operation (1977/78); thus,
one rationale for contacting this sample was to continue the estab-
lished design.

A second and move important rationale was that traditional Follow-
Up projects concentrate only on those graduatzs who are teaching, but
make no effort to examine career patterns of all graduates. The
raticnale here was. to contact every person in a truly randam satgle
of 211 1975/76 graduates, whether a person was teaching or not. It
was more than a hunch that many careers besides the typical career
pattern of "graduation-job search-employment in the fall.of the

1. Volume 2 reports the findings of recontacting 40 teachers who were
surveyed, interviewed, and observed last year (1977/78). Volume 1
reports the findings of an ethnographic investigation of preservice
Credential candidates. These are available at no charge by writing to:
Dr. Gary ceVoss, Follonp Project, College of Education, The Ohio

State University, Rm. 210D Ramseyer Hall, 29 W. Woodruif Ave., Columbus,
Chio 43210.
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graduating year—contimed employment” existed among gradutes. Our
findings have barne out this hunch to a greater degree than we ever
suspected.

Teacher training works on a two-level system at OSU. Students
begin their training by taking college-wide core courses, then later
specialize in a subject, such as Early and Middle Childhood Education,
Health Education, English Education, or Physical Education. Findings
must be useful to two audiences, one college-wide and one program-
specific. In 1977/78, one report was written for both audiences. In
this year separate reports seem more appropriate. That audience con-
cerned with college-wide issues will find this report most useful;.
individual program faculty have separate reports, under separate
cover, detailing only their graduates' progress in the post-university
world. The dual-audience at OSU was the final rationale for the
undertaking of this general report about three-year out graduates.



Sample

The sample for the three-year study consisted of 117 randamly
selected graduztes of the 1970/76 graduating class of the College of
Education, at The Chio State University. Including elementary and
secondary four-year graduates, the population totaled approximately
1100 persons. The random sample camprised slightly more than 10% of
those persons wiw were eligible to begin teaching in September of
1976.

The map on the next page shows the location of those persons re-
siding in the state of Chio; the following map (Figure 2) shows the
location of all those who were contacted.

The procedures section gives specific details on how these per—-
sons were contacted. As letters contimue to ‘rickle in 85 of the
117 persons have been located. This figure is 72.6% of the original
randomly-drawn sample.

How This Study Was Done

In October of 1978 a list of all OSU College of Education gradu-
ates eligible to teach in Septevber 1976 was drawn up. From this list
117 names were randamly selected.

In December of 1978, a four step procedure was established by
which each of these persons would be contacted.

TS



Figure 1
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Figure 2

Current Teaching Position
of Teachers in the Sample
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In Step 1, letters, human subject committee consent forms, and
the questionnaire, reproduced in Appendix A, were mailed to each grad-
uate on the list. By January, 1979 this resulted in returns frum 24
persons, change of address forms for 10 persons, no responses from 40
persons, a.d "Not deliveralle: addressee unknown" retums for the re-
maining 43 persons.

in Step 2, a search was bequn to locate the 43 persons for wham
mad;ir&sse'swerehmn. These were thought to be graduates who had
either a) left the university with a temoorary Colurbus, Ohio address,
b) :aJvedfranapreviéuspe.nnanentaddressmre than ance in the years
1976-79, c) changed name due to marriace d) left a change of address
but whose post office had not responded. )

To track down each of these persmns, a secand set of letters were
mailed in February, 1979 asking only that the graduate respond with
current mailing address, occupation, and telephone information. From
this mailing, 25 replies and ten address corrections were received
from post offices around the country.

In February the location of 48 persons were still unknown. To
contact these porsons, Step 3 was instituted. Arcliival information
on each graduate retrizvad, shuwing parents' phone number, high school
attended, program area, er<. Phone calls were then made to the most
pramising phone nunbers available. A% the same time, responses tu the
pPrevious two mailings kept trickling in. By the end of March, 82
persons had been contacted, leaviny 35 graduates unaccounted for.

In Step 4, telephone interviews with 40 of the 85 persons were

10



cnducted. This interview is reproduced in Appendix C. Site visits
were also made to 10 gracuates who were teaching in the Colurbus
area.

I sumary, three cutegories of data are ava.lable for 85 of
the 117 1975/76 graduates. For each of these persons there is either
a 66-item self-report questionnaire, a 14-item telephone interview,
or a site visitation packet. (See Appendix A). The 66-item question-
naire focused on career information; the short questionnaire on cur-
rent location and occupatlcn,a"”é{eadamg changes in teaching &uring
the past three years; the site visitation packet on-global character-
istics of the graduate's personality, social situation, and work en-

vironment.,

Findi
This section will corbine and report results for the three sets
of instruments: mail questionnaire, telephcne interview, ard site

visit packet.

Demographic Information
A total of 19 different kinds of demographic information were

gathered on the 66-item questionnaire. The items will be reported in
this order:
All respondants answered questions oconcerming these matters:

Occupation

Sex

Socio—econamic background
Age

Religion

11
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Father's occupation at the beginning of college

Married status

Rumber of children

Cammmnity born in

Coommity raised in

Type of high school

Additional college work done since graduation

Degree attending, if taking courses

Only those graduace: presently teaching arswered questions dealing

with ttese matters:

Present grade level te ching
Number of children in class
Percentage of time working alone

General kind of setting (self-contained, traditional, open, etc.)
Table 1 gives the distributica of jobs for those persons ocontacted.
Of the 77 persons who reported current work status, 54 (70%) are
teaching, 21 (27%) are working in non-education related positions, of
the remainder two (3%) are unemployed, five persons (7%) did not re-
port current occupation, three (2.5%) refused to participate, and 32
persons (27.3%) oould not be located. For thosz in teaching positions,

the percentages of teadhing graduates to program areas are:

Elementary: 31 (57%)
Secordary: 5 (9%)
Distributive Education: 1 ( 2%)
Physicual Education: 5 ( 9%)
Zlem. & Second.) = -
Exceptional Children: 3 (5%
Bealth Education: 1(2%)
Industrial Technology: 1 ( 2%)

12




Table 1

Current Occupations

Teaching (64%)

preschool teacher

elementary teacher

middle school teacher

secondary teacher

vocational teacher

substitute - elementary

substitute - secondary

hygienist teacher

LD tutor

PE teacher

recreation director

teaches mentally retarded

teaches mentally & physically
handicapped

reading specialist

Nonteaching (25%)

professionai traveler
nothing
staff assistant at bank
graduate students
persomel aide
administrative secretary
manager trainee for finance
company

assistant manager of boat co.
unit manager at hospital
building superintendent
audiologist

. cosmetic consultant
coputer programmer
sales representative
truck driver
speech therapist
waiter
oconstruction worker
waitresg & tutor

-

HHE HNWBWWWHU SO

wn
.hl

N N W

hable to contact but not teaching
in Chio*= 32

Did not repcrt occupation = 5 (8%)

Refused to participate = 3 (3%)
Unemployed = 2 (2%)

*Netermined not to be teaching tnrough a cross-~check of social security
nurbers with State Department of Education statistics.

——,

13
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The remainder of the demographic items will be tabulated
in the following tables.

4
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TARLE 2
SUMARY OF DEMOGRAPHIC INFORMATION

Number of Ao f, /73y or (mace)
Item Responses Dustriosten /3 %pﬁ;,m/L
1. Sex 48 Female: 34
Male: 14
2. Soclo-ethnic 48 Caucasian: 46
background Hispanic: 1
Asian: 0
American: 1
3. Age 48 24-57 25
4. Religion - 48 Protestant: 13, 7
(number cate- Methodist: 10, 6
gory, number Catholic: 8, 4
active) Baptist: 4, 2
Christian: 3, 1
Pr&cbytenan' 3, 1
4, 1
Episcopallan- 1,0
Jewish: 1, 0
none: 1, 0
5. Father's 48 blue collar: 21
occupation deceased: 2
at time of farmer: 3
entry to professional: 6
college teacher: 5
white ocollar: 11
6. Marital 48 male, married 8 (3)
status male, single 6
(children) female, married 25 (6) (2)
(pregnant) female, single 9
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TABLE 2 (cont'd)
SUMMARY OF DEMOGRAPHICS

Number of

Item _Responses Range, Distribution Mean or (mode)
Commmnity born 48 Village, (Towns in
(size) (state) Towm: 17 (Chio) Ohio)

City: 16 (Ohio)

5 (P2, I,
Ark, wWv,
E. Germany)

Cols or Cleveland: 10
Camunity raised 48 Village, Town: 24 (Ohio) (Villages or
(size) (state) 1 (Ca) Towns in Ohio)

City: 7 (Ohio)

. 1 (Ky)

1l (E. Germany)

Cols or Cleweland: 12
Type of HS 48 public: 42 (public)

public and private: 1

private: 1l

parochial: 4
Positions 63 engineering: 3 (Professional
seriously carputer programmer: 4 or Service)
considered business/management: 8
in oollege science: -2

self-enployed: 8

(writer, photo-
grapher, craft shop,

translator)
arts (theatre, 7
artist, musician)
professional 10
oollege teacher 2

service (airline 10
stewardess, ther-
apist)

military

none

teaching

W+

16
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TABLE 2 (cont'd)

SMMARY OF DEMOGRAPHICS

B I

: Number of
Item Responses Range, Distribation Mean of (Mde)

Influence of 48 family: 10 (Peachers)
family, friends, family & friends: 3
teachers an the friends: 4
career choice friends &
teachers
teachers
family &
teachers
others
none
don't know

Heabo Dw

College work 48 Yes: 21 (NQ)
since the BA No: 27

If yes to above, 26 M 16 (MA)
degree dbjective PhD 1
Special E4
Certificate 4
Other (MHEA/pub- 5
lic admin; JD)

If taking a Yes: 10 CSsu
ocourse now, No: 36 OSU,Marion
where? Ghio Northern
Cornell
CTI
0,774
Denver
Golden West

College

(Not taking)

H O HHEERERRW

17
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These following items, tabulated in Table 3, additionally
sumarize the responses of those persons who are currently teaching.
There were 29 persons in this group.

TABLE 3

ADDITIONAL DEMOGRAPHIC RESPONSES
OF THOSE CURRENTLY TEACHING

Numoer of
Item Respornses Distribution : Mean or (Mode)

Grade level 29 preschool
kindergarten
k-3
Ist grade
2nd grade
3rd grade
4th grade
5th & 5-6 grades
7th & 7-8 grades
8th grade
high school
all levels

Nuber of 27 1-2
parents seen per 2-4
month 5-6

(1-4)

E
4
| )
L ]
NONHHHFONOKRBOUW HEKFKFOKNKFKHKHUNKF O

18
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TABLE 3 (cont'd)
SUMMARY OF DEMOGRAPHICS

‘ Number of
Item Responses

-

Range, Distribution

Mean or (Mode)

Numnber of 27
studeuts in
class

Working with 27

another adult

General k'‘nd 27
of settirg

1-10
11-20
21-30
31-40
41-50
51-60
110-120
130-140
160-180

large variance

less than 50% of
the time 21

more than 50% of
the time 4

never 2

WHEFRHEPNRON

self-contained
classroom 19
primarily self-
oontained 2
with hall or
other space
open setting 3
other (gym,
tutoring roam) 3

19

(21~30)

(less than
50%) -

(self-contained)
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10. a. Wwhere were you raised (where most years before age 16 were

spent)?

N=47

Ghio: Delphos Cleveland 2 Bloam Tvwnship
Loraine 2 New Carlisle - Pandora
Fredericktown Zanesville Youngstown
Marion County Grove City Madison Township
Columbus 5 Jackson Grandview Heights 2
Lima 4 Bradford Toranto
Sidney Malamora Tbena
Shelby Gamer Hillsboro
Marysville-Richwood Marion 2 - ‘Cuyahoga Falls
Granville Lexington & Shelby various towns
Wapokoneta Kenton

Other states:
Rantail, Alabama
Kinsbury, Calif
Louisville, Ky

Other countries:
Frankenburg/Eden, Germany

b. what type of community is this?
N=48
19  a. city
11  b. rural
17 c. small town
— 1 d. Other (specify)

11. where did you receive your secondary schooling?

N=48
d .
43 a. public school 1 d." private, all female
0 b. private, coed 4 e. parochial
0 c¢. private, all male 0_ f. Other (specify)
12. How did you came to attend OSU?
N=65
scholarship for OSU, Lima 1 , Always wanted to 1
College of Architecture 1 Dental hygiene 1
Sister, friends, or brothers went to 0SU 1 Well known Univ. 2
Teacher recammended 1 Good education 2
Friends recamended 1 Good ocourses 1
Counselors recommended 1 Variety of courses 1
Convenience, close to home 22 Worked there 1
Came to Cols to marry 3 They paid fees 1
Econamics 10 Size 1
Friend/relative in Cols. 2 No response 1

State University 1

3
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FINDINGS

The .zst :iction gave same demographic statistics on the 1975/76
gracduates. No further item-by-item statistics will be given here. In-
stead, Appencix B will report tabulated results for each nondemographi.c
item in the 66-item questionnaire, the telephone interview, and the
site visit packet. This section will interpret the results in two |
ways. Fire”, the findings from the nonteaching graduates in the sanmple
will be interpreted. Then the findings from the teachers in the sample
will be interpreted. -

Nonteachers .

The 23 .persons in the sample who report not currently teaching
contain those who tried teaching but left, those who chose another
occupation immediately upon graduation and those who have not yet
worked,

The nonteachers in this sample chose not to teach for a number
of reasons. Many (45%) wished they could have found a job. Cne-
fourth of the 23 respondents did go to at least one interview but were
"shoocked at the low salaries™ and began locking for other work. The
remminder of the 23 respondenmts gave more personal reasons for not
teac‘:u.ng One decided to became a "full-time wife". Another said,

"I never had any intention of teaching, the program was just easy.”

As Table 1 shows, these persons chose a diverse range of occupations,
fram =udiologist to wmit manager at a hospital. It appears, then, that
a tezching degree can fulfill job entry requirements inavazieq}of
ocaratians,
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The majority of these nonteachers do not Plan to try teaching;
when asked, only 30% regret not having tried to teach, while 80% of the
23 nonteachers reported being happy in their present position.

There is evidence, if the high satisfaction in current nonteaching
occupation (see case study of Joe) is any indication, that a RA in
education allows a graduate to enter his/her field of choice. 1In
this sense, then, the BA serves a certification function rather than
a sthstantive function.

Nonteachers were asked point-blank, "Why are you not teaching
now?" Four kinds of reasons were given. Most cammon was the »esponse,
"I was unable to relocate, so I couldn't find a job (5 of 13 persons).
Three of the remaining response categories reflect the diverse per-
sonalities of those graduated in 1975/76, as well as their relatively
young age. One graduate just "never got into teaching”, and never ordered
a certificate. Three others found during their senior vear that they
"just didn't like kids." One: of these graduates discovered this dur-
ing a painful student teachig experience (see the Follow~-Up Project '
Technical Report 1-75: an Ethnographic Investigation of the Student

Teaching Experience, May, 1979). One graduate reported he had a part-

time job during college that turned into a full-time occupation.

One graduate who is blimd discovered it would be too difficult to
teach. misgraduatedidreceiveadegreej_um, ard now has a full-
time position outside of education.

Nonteachers were asked during an in—depth interview how their
current position was chose. Most of the graduates (8 of 13) respond=d
that they "fell into" their positions:
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building superintendent,
construction worker,

sales representative,

assistant manager of @ boat carpany,
graduate student,

administrator,

lawyer.
The other five persons are:

wemployed ("I haven't been abla to find a job."),

coputer programmer ("I ocouldn't hardle 35 kids

teing blmd, had same courses in camuter

pProgramming”),

waiter ("not enough money in teaching"),

audiology (related to degree)

truck driver ("no money in teaching, didn't like
children").

These persons represent a group who seem common in education:
those graduates who take fow: years to discover that teaching is
not for them. Th2 remaining few do not group into neat categories
and cbviously can not be used to gemeralize to the entire graduating

class.

Teachers
Satisfaction

Several questions in the questionnaires and interviews relate
to the issuve of satisfaction with the teacher tra.m.mg program as well
as the graduate's current occupational choice.
| A first example is general satisfaction in occupational choice.
nxesewereﬂaer&sponsesofteachingandnonteachjnggraduatestothe
question "If you could start over again, what occupation would you choose?"

[man}

23



20

Teacher Responses (rr=35)

NRW RN RN
Do
N0 L wwNN w‘b“l

BN LGS NN

Nonteaching Respanses (N=/y)
teaching
law
busir.ass

hospital
administrator

librarian
electrician
don't know

3

NN &

el
N\
O RN VN

It is clear from these responses that the teacher training ex-
periencehashadastmnginpactonbothcjzoups. Across groups most
of the graduates would chocse to teach if they had it to do all over
again. These responses tell samething about the positive feelings
most of the graduates hold about the College of Education.

Another measure of satisfaction is intended future occupation.
Each of the "teaching” respondents were asked, “Where would you like
to be in 5, 10 and 25 years fram now?" Most frequent response pat-
terns were:

24
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3 years © 10 years 25 years
Pattern 1l:

Educaticnal career intention (N=8)

Exanples:

'teaching elementary school teaching elementary school teaching college

EMCE oourses

teaching preschool teaching kindergarten director of a
preschool

teaching high school high school administrator educational
consultant

Pattern 2:

Bureaucratic rout: (N=10)

Exaimdles:

guidarce counselor in a school guidance counselor retired

teaching jr. high MA, teaching high school retired

full-time teaching reading specialist retired

Pattern 3:

Family career, return tn teaching (N=4)

Examples:

home, raising family teaching ©  retired

bearing/raising kids teaching teaching

houseperson teaching teaching

Pattern 4: '

Nonteaching career (for those anticipating a career change in the near

future) (N=5)

Examples:

restaurant business restaurant business restaurant business

successful lawyer successful lawyer senior lawyer

MBA MBA MBA

25
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Again, the clear sense of anticipated satisfaction teaching
holds, especially in conjunction with a full personal life, is evi-
dent.

For those teaching now (28 responses), 23 (82%) reported heing
at least "more satisfied than dissatisfied with teaching as my occupa-
tion.", 3 people reported being equally satisfied and dissatisfied, while
only two persons reported their feelings as "dissati;fied” or "ex-
tremely dissatisfied" with teaching.

These facts do not mean that 1975/76 teaching graduates had no
dissatisfaction with day-to-day teaching. On the contrary, many re—
sponses to questions about dissatisfaction focused on issues such as
"better discipline", "eradicating humanistic philosophies', "kids
having more respect for adults", or "return to corporal punishment”.
The modal response reflected a concern emphasized many times by many
teachers: "higher salary". Higher salaries seem to be an important
issve to experiérmd teachers. It is ironic that of all variables,
salary is least 4,4;;?:{ ' by the graduate's potential during teacher
training.

The degree to which those teaching are meeting their anticipated
goals, or failing to meet them, is another measure of satisfaction.
Eachteadmerwasasked "Of all the various goals you have in mind as
a teacher, which one do you think you've made pretty good progress to-
ward accamplishing this year?" and "which goal have you made the least
progress toward reaching?"

26
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For the first question, teachers projected their sense cf satis-
faction with their improved ability to help students. Personal

goals ("to be calmer”) and curriculum goals ("I found a reading readi-
ness program I liked") occurred occasionally, but most frequent re-
sponses mentioned:

"helping students move up academically" *

"having better rapport with the students”

"seeing how the kids can work on their own"

"improving the students' self-concept”

"helping every child"

"devoting attention to individual needs" *

Closely linked with teachers' perceptions about goals they reached
is the kind of children they teach, or would like to teach. When asked
the question, "If you could choose your students in the caning year, .
which of the following kind would you select?”, the most common respoﬁse
was (i8 of 35) "a group of nice kids from average homes who are re-
specful and hard-working."” Only a few chose, "a group of students
whose needs are a challenge to the teacher", "a group of creative and
intellectually demanding students calling for special effort", "a group
of underprivileged children from difficult hames for whom school can
be a major opportunity.” None chose, "children of limited ability
who need anusual patience and sympathy-—sametimes they're called slow
learners".

*these were median response categories, 6 and 4 responses.

<27
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The above results reflecc the concern third-year teachers in this
sample showed for minimizing the difficult aspects of teaching. To
these tead';ers, nice kids are rewarding to teach. Satisfaction can be
easily measured when a teacher can see progress in his/her students
every day. Likewise, these teachers are concerned with meeting the
individual needs of students, but only in the sense that the students
can be helped at all; when there is a possibility that effort expended

by the teacher is measurable in achievement or attitude gains, student
success can be used as a rewards source. The teachers in this samle
like to feel needed and useful. Teaching kids who are not capakie of
learning, or who do not want to learn, was perceived difficult, exas-

perating, and not leading to a positive teacher self-image.

Rewards

The second major thematic area investigated by this study is rewards.
After three years of teaching, what rewards do teachers perceive stem-
ming from their chosen profession? The section that follows attempts
to answer this questionl for the 28 graduates with teaching jobs who
responded to the 66-item questionnaire-.

These teachers generally ranked the possible rewards from teach-
ing in this ofder: rewards received directly fram life in the class-
roam; the opportunity to spend summers and holidays in personal pursuits; .
the opportunity to influence students; salary; professional prestige;
administrative influence. Overwhelmingly, these teachers, at this point
in their careers, felt that thei.t: place is -in the classroom, not on the

administration side of public education. The kind of students and

Q 28
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socio—econamic status of the school was rated to be the most crucial
factor in accepting a new position. They insisted that if another job
were offered to them salary would be a minor consideration. These
teachers reported that most of the rewards stem fram interaction with
students they can reach. The reward of interacting and teaching students
who want to learn and who are, as one teacher said, "well~brought up”
more than makes up for the reward of higher salary, or special position
due to meritious teaching. Likewise, these teachers feel that the
students feel rewarded when the teacher takes a professional but in-
dividual interest in the students. These teachers did not believe that
having a great deal of subject matter expertise, %nowing of the latest
cwrriculum materials, or being in with the administration was personally
rewarding.

The concern over enhancing one's self-image is shown again in most
important aspects of teaching. Of 35 responses, 23 persons responded
with statements related to moral develomment. A typical response to the
question, "Of the various things you do as a tea&xe.r, which aspect is
most important?” was, "being a big influence in students' lives."
Teachers generally believed that they have a moral responsibility to

act ir. loco parentis; responses such as, "most important to me is my

influence over students", or, "developing moral standards in my students”
were variations of a strong moral socialization theme. Imbedded in
these responses was the perception by the tea;chers that students needed
moral and social guidance. As one teacher put it, "Sameone's got to
make these kids think about how they affect each other. . .".

Other concerns that emerged from the responses to the open~-ended
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question about most important thing you do”were discipline and teaching
reading and math. But aside fromthese two responses, the theme of con-
cern for the moral development of the teachers' students was the only
other response to this question.

Values

Jalues and beliefs of these teachers were investigated in four
major areas: beliefs about the role of education in general, attitudes
toward instructional media, beliefs about the role of the teacher, feel-
ings about the importance of teaching.

For the first area, responses were evenly divided among two rather
conservative viewpoints. Half of the iespondante (10 of 27) felt that
"The schools are basically CK, but should get back to basics—fewer
fancy ideas, stricter discipline in general.” An additicnmal 13 of 27
felt that the schools were CK, but needed to be professionalized and
brought up to technological par with other institutions in the country.
This latter group felt "the schools are basically OK, but trey need
newer and better techniques—more specialists, smaller classes, more
applied technology (camputers, behavior modification), higher salaries
to reflect the professional role of teachers."” The remaining four
persons felt infarmal education should became the standard of education
in this country. '

The teachers were asked about two kinds of instructional media:
technological items such as Tv, conputer—assisted instruction, or other
audio-visual learning aides and other more "natural® supplementary
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materials. Overwhelmingly, teachers rejected the statement that these
items were necessary for learning, and felt that they offered little
praniseforhelpingteacherstoteadibetterfxu:.daytoday. This re-
sponse seems to contradict the previous response of those who seemed
to feel the pramise of technology. However, the first question referred
to education in general, while the second question referred to each
teacher's specific classroam. In other words, changes that may care
about in education will, in these teachers' eyes, have to offer great
pranise before the routine established in these specific classroams is
modified to make way for the "improverents".

Teachers were asked, "which do you consider most important to
your teaching, warmth and closeness (toward the students) or getting
work done?" Not surprisingly, both categories received responses,
but the former predominated; while seven of 20 persons thought "work"
was most important, § felt that "wannth and closeness" caused students
to work effectively. It is interesting to note howevar, that when
the gracuates were asked abcut their most importan’ goal in an open-
erded manner, at least half of the sample mentioned work oriented items,

Finally,l teacners were asked abxwut leaving the classroom for ad-
ministration. Of the 27 persons who resoonded to this guestion, 16
said they would "feel a real loss if I left the alassroam for ad-
ministration". Two persons were at the other extreme, expressing a
desire to further the goals of the school by entering administration.
The remainder of the persons (11) reported mixed emotions about going
into administration.
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There are few data which shed light cn how beginning teachers
spend their time. There are, fortunately, several items in this set
of information about three-year cut graduates which carefully inform

One question asked of all teachers was, "Could you give me an
approximate picture of how you distribute your time during an average
school week?"” These were the rspomés,*/b Lfours,

average range

1. actual classroam teaching 26.36, 6.15%x 12.5-40, 0f20

2. direct preparation for class 5.32, 1.88 2.5-8.75, 0-8.75
such as lesson planning, set-
ting up equipment, etc.

3. grading papers, etc. 3.87, 1.03 1-20, 0-8

4. routine paper work 296, .63 14-3, 0-2.5
(administrative)

5. serung individual students 3.17, .58 .4-20, 0-2

6. extra curricular & study 3.17, .05 .4-22.5, 0-1
halls, etc. -

7. meetings of one kind or 1.22, .63 .25-20, 0-3
another

8. other (nap, crafts, playground 2.6, .18 .5-32.5, 0~15

duty, making materials, con-
ferences, collecting ideas)

* Responses are Jivided between full-time teachers (40 hrs or more) an
part-time teachers (10 hours or less).

** Underlined responses are from full-time teachers. Those which are
not underlined are from pt-tond Adhuy.
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'meaveragefull-tinethirdyearteadmerpusinﬂ.@hom'spe.r
week in school and 7.96 hours out of school in teaching duties. Most
of the time is spent teaching (28 hours), while substantial amounts
are spent ° . planning and extracurricular/studv hall assigrments. These
data effectively dispel the myth of teaching as the "easy life". The
third-year graduates of OSU are currently working the equivalent of a
49.65 hour work week in their jobs. It should be noted that these are
average figures; two graduates, both from physical education, report

.working 50~hour weeks and 20-hour weekends.

The responses indicate that these teachers spend long hours at
their jobs. thvmldtheyuseagiftoflOadditionalhmxsper
week? This question was asked, and 21 or 28 graduates said they would
not use the time for personal errands or pleasure, but would invest
the tJ.me in "preparation for classes or in-class teaching."”

This response is congruent with previous responses about satisfac-
tion and reward systems. These teachers have came to value the in—class
experience, derive the major portion of their rewards frar the give and
take of classroom life, and feel frustrated when mich of their time is
frittered away on noninstructional duties and activities.

The time distribution reported by these third-year teachers is
judged by them to be typical of other teachers with wham they work.
Each of theses graduates was asked whether he/she works "harder, about
the same, or less hard than other teachers in your school?". Twenty-
five of the teachers respended "as. hard or harder" than other teachers.
(One of the chief purposes of the cbservations done cn the sample of 10
teachers was to check the acawracy of this self-report statement. In
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our opinion, based on an average of two hours of observation, these

Again, the need to get away from teaching occasionally was re-
flected in responses to a questicn asking, "About what part of your
life does teaching occupy?". Tha most frequent response was, "™Teach-
ingisalargepartofnylifemtlliketog—;tawayfranitoccasim-
ally. . .”". No teacher responded, "Teaching is my whole life; I put
it before everything else.” Likewise, no teacher responded, "I spend
as little time as possible in the job. . . T just go through the motions.”
These reponses highlight the selection process leading to only 35% of
the graduates teaching. A previous section has suggested same sslection
processes that take place after graduation, but it is clear that the
majority of those now teaching take the job seriously, truly' care for
the moral welfare of their students, and work hard at their occupa-
tion

Changes: Discipline
A final issue of interest which can be teased from the three kinds
of information gathered on these graduates is changes that have occured

from their first year to the present. These changes are most frequently
reported in two areas:

The first area of change is discipline. There are marked changes
in the way almost every teacher di.sciél;ined his/her class fram the first
year of teaching to now (1978/79). All responses will be shown here,
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with strategies used the first (or previous years) on the left, the

same teacher's response for the current year on the right:

Previous Years

Grade, Subj. Then - Now
1. Sec. Dis- tumed kids over to the work with them one on
tributive ed. principal ane, but never do I
put a kid down in front
of peers. . .
2. 3-4 I tried different things I have a "ticket" system
every day that goes home to parents
3. 2 I was lenient and unsure, since each child needs a
I oftzi backed cff. . . different form, I work with

each one - keep them in at
recess for punishment

4. Sec. French, I sent kids to the I have standards the kids
Eng. principal mast live up to, if a student
. doesn’t I use singling out
Or peer pressure - isolation
as a last resort

5. Sec. Math the school system determines the discipline - first
prrblem is handled by teacher with verbal reprimand and
detention; second occurrence by conference with zssis-

tant principa)l
6. 2 I would deal with students I yell at them individually
as humanely as possible but try not to humiliate
them - I reason with them
7. 2 corporal punishment is the school policy - I agree with

that - kids are first warned then the principal spanks.
In my class I.usually yell.

8. Sth try to prevent problems - if Same - this is district policy
there's a bad problem, match
the punishment to the deed -
if it continues call parents
finally go to supervisor.

9. 3rd lay down strict rules - if Same
they are broken I take away
priveleges, or destention -
finally I'11 call the parents

10. 2nd keeping in from recess - for good behavior the students
paddling. : get to see a movie on Friday -
they ge: marks in a month, they
miss a week of recess -
Q . 35 paddling as a last resort




Previous Years
Crade, Subj. Then Now

11. Learning Disabled talk to children - ex- same
plain why behavior is
inappropriate - make the
discipline the consequence

of the action
12, full-time talk to them about same
substitute, misbehavior
elementary
13. 1st have child sit in a have a child spend time
corner or stay in from in a comer or sit out
recess - talk to them of a fun activity:
stemly
14. kindergarten spanked deny a privelege - take
misbehaving dnld out of
group
15. 2nd talk to child to find same
out why they did same-
thing - take away priv-
eleges - finally paddle
16. 5th tried to reason things have child stay in at recess -
out - had principal paddle call parents - padiie them
them
17. kindergarten talk to them /ibout mis- not applicable
(not teaching now) behavior - put hand over
their mouth if they're
talking ~ have them
stand in corner - spank
18. 8th - Lang. Arts give them extra work to not agplicable
(first year) do - talk to them about
misbehavior - talk to their
parents - paddle as a last
resort - send them to
princival
19. 6th talk to them and explain same
why I don't like their
behavior ,
20. 5-6th talk to them - take away same

priveleges - paddle them
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Grade, Subj.

Previous Years

Then

Now

21.

23.

24.

25.
26.

27.

28.

29.

30.

8-13 year old
menta’lly retarded

elementary

full-time
substitute,
foreign language

learning Disability

Tutor

Sec. English
(first year)
1st

8-9 General

. Science

Learning Disabled
10-12th

full-time
substitute

dealing with the severely rewarding appropn.a‘ te
mentally retarded, so no behaviors - aversive

discipline problems

ignore negative behaw-
iors - "rewvard positive
talk to them about mis-
behavior - have miste-
having child write a
oamposition

Fut rose on blac!: board -
humniiiation - paddling

warnings - paddlings

talk to child about
problem - have then e~
solve it

I was too strict

consequences for really
negative behaviors

same

denernds on situation and
student, but generally
talk to tnem or send
them to detention

reprimand them with a

lock or a touch - tell
them I'm not happy with
what they're doing

not applicable

same

try to reason with them -

bea strong authority figure
I do not back down

3ame

same N

same
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Several patterns emerge from these camparative comments. Same
teachers seem to be "bormn discipliners." This tyre is represented
byteadxerG,mohasmtdzargedmethodssinceshebeganteadﬁng,
and who reports having few discipline problers.

These graduates are in the minority, however. A more cammon
pattern is represented by teacher 3, whose disciplining techniques
the first year reflected her inexperience, wnsureness and poor tim-
ing whea problems occurred. Teacher 3 now is much more seifconfi-
dent, and reports her timely, decisive techniques keep problems to a
minimm. Teacher 3 also illustrates the frequent shift to a "one
on one”, case-by-case approach to discipline. Just as in instruction,
the students are seen as individuals, each requiring a different
techniqua. This shift from teacher-centered to child-centered concem
for discipline is highlighted by the emphasis on socially hupané dis-
cipline t:cudques. Teacher 2 and those she represents {tuacher 4, 6,
23) no longer "putkids&:wninfmntoftheirpeers", or use tech-
niques which would damage student egos. Part of this change can be
traced to experience. We are unable to determine for this second
pattern whether the initial, eventually abandoned model was the result
of discipline classes, student teaching, or same other learning ex-
perience or whether the model was developed as a daily reaction to the
setting.

A third pattern is a contrasting one to Pattern #2, the teacher
who, after starting on shaky ground, has established a system that works
in that teacher's particular clsss. This third type of teacher is the
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one who is still struggling to keep order after three years. While
locaticn might well play a role in the cantinuing prublem, teachers
inthiscategorydomzf:blauethe students or the school, but self-
report the origin of the problem to be themselves. Teacher 16 is
representative; this graduate reports, "backing down to the students”
as a continuing problem after three years of teaching.

A fourth pattern ©f discipline is to rely on school-wide r2gu-
lations. Teacher 5 and 7 fall into this category. Each teacher in this
category report two intermalized attitudes sboat discipline as a natural
result of using a school-wide system. First, the connotation of pos-

itive discipline was missing from their reports; the setise of individual

approaches was lacking. Each problem was serious, to be handled externally
and wniformly. Secondly, each teacher made a camment to the effect,
"this is the best for all of us." The sense came through “hat their
sipervisor not only wished to hardle discipline, bur also wished to
convince teachers that the supervisor's way was absolutesly correct and

not to be challenged.

A fifth pattern, found only in the special education Classes, was
the reliance on behavior modification. No other set of teachers gave
any scientific rationale at all for their approach, while every special
education teacher did. Typical remarks for this minority scientific
ag:roadﬁ, "I try to reward apprcpriate behaviors, and provide aversive
consequences for really negative behaviors. . ." (Taacher 21) were
campletely missing from the speech of reqular classroom teachers.

It is a hunch that approaches to discipline, except for those who
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graduated from the Exceptional children program, were learned in the
field. One fact causes us to make such a statement, and that fact is
the widespread use of corporal punishment. It is clear that no program
in the College of Education proposes spanking as an acceptable dis-
cipline technique; yet, within the context of a campletely open-ended
interview question, 10 of 27 graduates freely reported using corporal
punishment. Freely reporting the use of corporal ptmistmamt seems
equivalent to implying a} it is used throughout the school the graduate
is in b) it is thought to be an effective discipline technique. And
yet, spanking is not taught at OSU This logic leads us to believe that
discipline was learned by the teachers after they began their jdbs, not
before.

Changes: Most Significant Problem

Another area of chenge 1s problem areas, as perceived by the
teachers. On the one hand , teachers reported that their fir \v(;g
spent dealing with two problem areas: "learning the ropes”, and
dealing with discipline. On the other hand, teachers report that now
(although discipline is often mentioned), using time effectively is
the most significant problem. As was dene with discipline changes,
results from teachers will be presented here in a coparative for-

mat,

"Most significant problem, from first year to now"

Teachers First Year . Now
1 I wasn't prepared at all enough time to do what
for the school system; Iwant. . .
what to do and how to
& ito L] L
-2 not being taught how to having too many kids to
teach. . . teach them all effectively
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“Most significant problem, from first year to now" (cont'd)

Teacher First Year Now

3 discipline . . . ‘ reading ~ children have so
perceptual problems etc.
can't sound out

4 discipline. . . time to get everything
5 discipline . . . keeping ahead of my students
6 knowing how to keep the ‘not encugh time to organize
kids busy . . . and keep records on where
kids are and what they're
doing. . .
7 applying the curriculum parents
(knowing how to teach)
8 discipline keeping kids attention. . .
(while teaching)
9 discipline | meeting the needs of all
different kinds of children. . .
10 knoving each child is sSame
performing at optimum
. Ciw . ‘
1 ooping with students running out of time to teach
(discipline) all the things Iwant to . . .
12 ‘ evaluating students. . . keeping control of the class. . .
13 dlsmplme dJ.sc1p11ne
14 hadn't been taught how not enough time, too much
to help students. . . to do other than teaching . . .

15 learning how to use dealing with parents
teachers' guides. . . ‘

16 - discipline : not being assertive enough
in teaching situations
17 having time to teach pleasing the administration
after the planned ac-
tivities were done with
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"Most significant problem, from first year to now" (cont'd)

Teacher First Year Now

18 discpline is a constant | (this is her first year)
battle '

19 getting too involved. . . same

20 enough: time to get enough time to provide in~
everything done. . . dividual attention to each

child

21(MR) lack of materials and shorthanded
smwo ) L] ‘

22 knowing how to get or- . . knowing appropriate student
ganized, how to get the goals. . .
kids organized. . .

23 : discipline motivation. . .

24 insecurity. . . helping the kids realize

how important the basics
(RRR) are for life. . .

25 getting unmotivated (this is her first vear)
students to try. . .

26 parents not undarstandmg same. . .
what I'm trying to do. . .
27 time spent preparing = keeping self interested in
dittos, coaching etc. field when other opportuni-
ties come along to make more
money
28 not enough time same
29 ' dealing with the small same. . .
day-to-day problems in
teaching. . .
30 getting used to being a getting kids to do hamework. . .

teacher and not a student. . .

L
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The most relevant question confronted with these camparative
data are: Were there common problems the first year of teaching?

Are there patterns of persistent problems after three years of teaching?
What relation do these two kinds of problems have to the teacher certi-
fication program here at the OSU College of Education?

In response to the first question, two areas seem to stand out.

One is discipline. Disciplirie was the major problem for teachers 4, 5,
8, 9, 11, 13, 16, 18 and 23.' These teachers run the gamit of small to
large schools, rural to urban commmities, primary to secondary classes.
Since the 1980 state redesign standards for Chio specify a class on
discipline, it will be informative to see if, when the current crop

of teacher graduates enter’the field, discipline increases or decreases
as a major concern during the first year of teaching.

The second area most frequently mentioned as a major problem area
the first year was "learning the ropes". Teachers reperted not knowing
how to teach when confronted with their own class, how to use the mater-
ials and teachers' gquides, and knowing how to motivate and keep students
on task. Again, the new 1980 standards call for increased amounts of
field and clinical experience during the undergraduate years; such ex—
periences might help alleviate the induction to teaching problem.

As for the present, there are few clear patterns of major problems
that cut across all teachers. Rather, there seem to be a variety of
areas that give experienced teachers problems. One is the amSunt of
wasted time during a school day, time that is not devoted to actual

teaching. As one teacher put it, when discussing a room assigmment chart:
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Last year I didn't do it like this. It would take me
an hour on Monday and then again on Friday to get monitor
assigmments to them (the students). This year my new
chart does it all in 10 minutes. . . but this is same-
thing that I can control. . . the meetings, tests, par-
ents, records, assemblies. . . when all those are done
there's no time left to teach. . . .
Insufficient time was mentioned by teachers 1, 4, 6, 11, 14, and
20. Interestingly, teacher 4 and 11 had named discipline as the
major problem the first year, but now feel wasted time is the biggest
problem. The other four teachers have been plagued by the lack of time
throughout their career.

The change from teacher-centered concerns to child-centered con-
cerns is again voral  vihen teachers state one of their biggest problems
is finding ways to meet individual needs of children. Teacher 9 is a
perfect example; while the first year her major problem was "discipline”,
she now is frustrated by being unable to service each of her many dif-
ferent clients. |

Aside fram these two areas, adequate teaching time and meeting
individual needs, there are a wide range of other problems. They
range from parents misunderstanding of the teacher's aims to having
too many childven in the class, to pleasing the administration.

In 22 of the 28 cases, teachers' perceptions of their mcst sig-
nificant problem changed over the three-year period (two of the teachers
are first year teachers). This poses a considerable dilemma for pro-
grams attempting to graduate successful teachers. We have seen that
about 40% of all graduates end up not teaching; we have seen that of
those who do get a job immediately upon graduation, about 85% are

still teaching after three years. The question is, which segment of
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the graduating population is most important to programs? Should
programs teach survival skills aimed at helping first-year teachers make
it through year ane? Or should programs reoogﬁize that most grad-

uates who land jobs out of college will be teaching aftar three

years, and concentrate on providing help with meeting the changing

needs of third-year teachers? All that can be said here is that
perceived problems do change between the first and third year, most
Afrequently fram discipline to time and client-serving concerns.
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Conclusions

The body of this report has descxribed those graduates for
whom information was available. Several ways were used to lay out
the results in an effort to typify both the teaching and non-teach-
ing parts of the sample.

One major limitation remains the inability to account for every
person in the randamly-drawn sample. In spite of repeated attempts
to contact eich person, some graduates.evaded all attempts to make
contact with them. The 85 graduates who were contacted do represent
73% of the sample, but there is still the small but distinct pos-
sibility that characteristics of the missing 32 persons could alter
the findings, if they could be located.

Several facts lessen this possibility. Through a cross—checking
procedure, it has been determined that none of these persons is
currently teaching in public schools in Chio. They may sfill be
residing in the state, working in education-related occupations out-
side the public school system, working in non-education related oc-
cupations, or not be working at all. But because they are not teach-
ing, at least each Chio teacher in the sample is represented here.

It is our additional feeling that the trends established by the
non-teaching graduates’ responses we contacted allow us to have con-
fidence in conclusions about those non-teaching graduates. Finally,
not all graduates were contacte.d, but 73% of the sample is much
better than the 35-40% expected from a conventional mailing technique.

In summary we feel confident, but not conservatively confident, that
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these data generalize to the 75/76 graduate class. v
What conclusions can be reached from these data? Five
will be listed.

Career Trends

Upon graduaticn in 1976, 37% of the graduates cbtained full-time
teaching positions (full-time teaching does not include substitut-
ing) . In September of 197§, this percentage of full-time teachers
rose to 55% (for those persons we have longitudinal information on.)
Several conclusions are linked to this trend toward more graduates
entering education than leaving.

a. there is a stable percentage of graduates who never planned
to teach at all. In w sample the percentage hovered around
30%. The conclusion that not every enrollee in the College of
Education plans to teach is often lost sight of when employ-
ment statistics are generated. For the non-teaching graduates
in our sample, J/A¥/-pine /u//z'/nf were auployea and satisfied with
their non-teaching occupation. '

b. For those graduates who want to teach, the .conclusion is strong
that the longer one continues to sesk an education-related job,
the better cne's chances of obtaining a job. In f;U/J‘.O% sample,
mregraduateswereenteringteaduingafterByeaxsthanleaving
teaching; the percentage of full-time teachers has jumped from
37% to 55% since 1976. Most of the increase comes fram grad-

vates who worked their way into a system by substituting. The
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ranks, then are being swollen by graduates who persistently clirg
to education as an occupation, rather than by mn-teadaeﬁ returning
to the classroam.

In light of these conclusions, it will be interesting to watch
the effect of redesign on the percentages of persons who select
themselves into the College of Education, and those percentages of
persons who upon graduation remain qualified to enter non-teaching
occupations. We say this in light of the emphasis toward less lib—
eral arts classes and increased teacher training classes due to the
increased course load demanded by redesign (in the areas of dis-
cipline and the new sopharore Professional Introduction sequence).
If approximately 60-70% of the graduates believe teaching is a viable
career, that still leaves 30-40% who use the education major as a
degree, rather than as a vehicle to a teaching profession. Since
crossover fram non-teaching to tead:ingﬁ{:mvfgl'be interesting to
see if enrollirent figures drop as the technical aspects of teaching
are emphasized and the liberal arts curriculum is deemphasized. Other
evidence to support this hypothesis would be a higher wnemployment
rate among graduates who decide not to teach but a slight increase
in the percentages of persens who do choose teaching.

A recamendation is that individual prcgrams recognize that
every graduate may not be a person who wants to be in the classrocm,
or a person who is capable of teaéhing. Deciding that each person
of the progrart}‘(dgzgaduates should want to teach is different than
deciding that each person that a program graduates should be able

to fill a role in the broader job market.

48



2.

45

Conservatism

This conclusion is that the graduates were generally raised in
oconservative enviroments and have maintained their conservatism to
this date. Several demographic indicators suggest this conclusion.
For the graduates for whom we have information, twenty-four of forty-
eight were raised in villages or towns in Ohio and an additional
twelve were raised in either Columbus or Cleveland. In addition,
within this forty-eight, several more were raised in cities m Chio.
This brings the total to forty-four out of forty-eight persons who
were brought up within the state. This fact does not directly inply
a conservative plurality, but does at least:{tﬁgfmogeneous
nature of the graduates. Another indicator is the number of persons
who attended public versus other kinds of schools. Forty-one of the
forty-eight persons attgnded public school, rafher than other private
or parochial J.nStltlIthDS The conservative trend continued into
college. Now, results show this group of persons to be generally
satisfied with their status and not looking to change the way things
are around them. For example, twenty-seven of thz forty-eight
graduates have never taken an additional college course since re-
ceiving their bachelor's degree; within that group the majority of
the persons teaching in Chio are not taking any classes at all. The
majority of the classes that are being taken are outside of the
state in such places as Cornell, Denver, or Golden West College.

The graduates who are teaching showed

their conservatism in a number of other ways. One of these ways
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is in their attitude toward the curriculum, physical arrangement,
and relationsl.ips to the children and administration in the school
in which they teact. These teachers overvhelmingly reject inmnovative
strategies for curriculum or social changes within the school. wWhen
asked about the most important change that could take place in schools
in an open-ended question, a significant percentage of teachers pre-
ferred changes that fall on the conservative end of the spectrum,
rather than the innovative end. For example, one teacher who said
that the most importapt change that could be brought about in public
schools is "a return to corporal punishment"; another teacher in-
dicated that the biggest change in public schools would be "keep-
ing professors ideas <;ut qf public schools".

We are not concluding here that conservatism is good or bad.
We are concluding that the graduates who are now teaching in the
public schools of Ohio are conservative, wishing to see neither
radical nor even slow change in the schools. On the whole they
enjoy the status quo and have accustamed ﬂlgtselves to the way things
are. This characteristic of the teachers is a feature that should
be seriously considered when program plan curriculum and teaching
strategies for future potential teachers in the state of Chio.
Programs must lock upon these data as reflecting ,"7”/"’}0" the peak
of the trend toward the "back to the basics" movénent in public ed-
ucation. However, not only would these teachers welcome a return
to the basics but seemed to indicate that any other changes in the
school systems, in their minds, are unwelcome. It seems contradictory
that so many programs at OSU are designed to open the eyes of per-
spective teachers about possibilities in education for change, when
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these data indicate that the environment into which teachers are
thrust is a much stronger inf]:uetuce than the attitudes taught at
OSU, at least as far as beliefs and values abou: innovation in
schools are concerned.

As was pointed out earlier, ane of the most telling beliefs
that teachers reported was the strong support of corporal punishment
as an effective means of discipline. This item seems to indicate
that at the same time OSU's College of Education is’ strongly deny-
ing the use of corporal punishment, its use is widespread throughout
the state of Chio. Chio State graduates, who enter a system where
corporal punishment is t\he practice, readily accept and continue
its use. If the same impact were applied to other areas such as
curriculum, roam design, or interaction between teacher and stwdent,
it is our conclusion that the school environment the teachers wark
in is dominant in shaping their concern and beliefs. This is true
in every area of the findings. |

This conservatism, although manifested by the majority of teachers,
is not so pervasive that no teachers escape its influence and "do
their own thing". Isolated cases were found in which one or two
teachers, especially those who have gone through the optional EPIC
program were running open classroams in relatively conservative dis-
tricts. In no other case however, did there seem to be a reacticn
against the way things are or any dissatisfaction with the sta*us
quo. This strongly contradicts and poses a dilemma to the new re-
design standards, which were leg'islated in reponse to a supposed
lack of quality education in Chio. All that can be said here is
that three years later, the graduates at Ohio State seem to have ac-
cepted life in schools as they were before the graduates entered,
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and have wivleheartedly embraced the values that existed before their
entrance.

This conclusion deals with the satisfaction of both teachers and non-
teachers with their positions.
a. Satisfaction with position. Speaking for nonteachers first, it

is apparent from these data that if a person graduated from Chio
State in 1975 or 1976 and did not immediately enter the field of
education, chances are that this personsn/7 never return to teach-
ing. Satisfaction with nonteaching occupations among those who are
not teaching at the present is high. W%hile nonteachers ¢o report .
that their undergraduate program at Osu generally helped them in their
nonteaching occupation, it does not appear that they believe
that education needs them and that they should forego other available
or more lucrative positions.

For those who are currently teaching, the lure of staying within
education and the satisfaction with education seems to be generally
high. As has been stated in Conclusion 1, the percentage of persons
entering the education field increases each year. These persons

rpsrt - forrt s
care from those/in the graduating class of '75/'76 who decided to
stick with education rather than finding a non-education ocaupation.
b. Satisfaction with OSU. Graduates of the Teacher Certification

progrem who are currently teaching, in interviews, reported a general
non-camital attitude toward the teaching training program at chio
State. When asked specifically' it was difficult for these persons
to remenber back t