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COUNSELING WITE AMEKI.AX INDIANS:
ZSSUES IN TRAINTEC ASSERTIV TX5 AND COPING SKILLS
The camseling p:vfsssian's viszy' o-what may be helpful for Amecican

_=—=mn peoyiz 1S 'being c’ﬁai‘.lengeé == = . cime. Despite much energy spent
-~ pswcholrgiexms for the Zmprovemen: - 4merican Indian proplems, evtiemce
»emacms that ‘ndian people seizow icow = the traditional comxSel.ng >TOTesS
‘€ . means ¢ @OIOVinI ~heir =—msen way = life. 0f those -ndians who have
Anw oo éoizmti:u:h Jounse _ng Ce.. ays, fifty-five percern- vere mot moti-
L o retwm afte- T== inimal .  .rview. This contrasts sir- Chitcy percent
<. -heir non-Tndiar cmmterparts, (Sue. Allen, & Conaway, 187 . =wther in-
sser >f this disenchanresuat is tha: Indias students pursue dcczrrzl GaErees in
c=xzational. psvchohgy sad psychoiog_v less= frequentiy than anr Fcher Zield in
~®»he sehavioral scieaces (Chavers, 1980 . Tribal people appear o b: mcreas-
Zxgly turning tc ind¥pemous bealers for assistance (Bergman, 1375; F_ex-Aall.
1276; Dinges, Trimble Manson, Pasquale, 1981). And the traditiomal “Zacili-
—ative communica=om"” spproach emphasized By most professional trainir:g programs
oproaches (Dauphtnass. Dauphinais & Rowe, Note 1).

At the same “i.se however, an obvious need exists for effective weiping

am=_a variety of p—* lems associated with the special status of Indizn >eople

i——h are the resicme 3f their umique history with the federal governmes:.



Pcactroners and —searchers of counseling, who have had experiemce
working with Americar indiau clients, acknowledge the limitations of the
tr3ditional halping pzi’adigm of —ndividual, often remedial, counseli=g
wherein aspects of tiw communica-ion process and expectations of the helc-ing
pProcsas are frequentlv misundersiood (ictneave, 1969: Trimble, 197€). Tze
~—adicjoral delpine pa=digm not cnlv =mplies a standard of treatme=: which
-1fomes alturai-ecemig~-racial-social differences, Sut also subscribes tc
a i&finizion of men~ml Sealth empsacccing negative zspects of pathology and
_=trzosychic deficits sikich by its ==ture is demeaning o : people who are
== czaed BY the Jomim=xr culture Toe suggestion of _aucninais (Note 1),
~1at the commmricatize @spect oF —mseling be modifiec sc that effectiveness
s=h Incian pPeople woiil _ce emhanz=_ :s helpful and ew== unique in being
swiricz *c basec. Howswer, it mz -c necessary for ar eZfective communica-
=iz stxle €0 se coupasd with counsei=nr interventions wrch are more culturally
ezt ~al than those tT==tionally acvancer by psychoiogists in the past.

While some wouls zeject all that ps¥chology has hac :o offer, it is sug- )
pested .cTe that we ==refully examine wher is available a: this tlme that may
wnaef-: Xm@lar peccix rmgardizss of past record or cultural origin. Reduced
-6 :%e basic comcerm, -t issze is the co-rroversy of whether a 'bicui_tural
appz.ach tc contensing with the dominar: American cultere is a viable option )
for Iscuam people.

R altumalisc refers to dual modes =f cultural behavior that can be
learnex ¥ ar individual and appropriately employed under different circum-
stances .irrweave & Kelso, 1577). Some Indian researchers believe that a truly
biculr=ra. _zZfestyle of functioning in both Indian and American cultures is

a nytk, tha: one will necesszrily- become ineffectively stranded between the



the two. They speak of the inevitable clash between Indianness and
Angioness wherein one lifestyle replaces the other (Leon, 1965) ot per-
sonal preferences and commitment to one lifestyle predominates (Charleston,
Note 2). Others, however, support the idea that effective functioning

in two or more cultures leads to greater self-actualization (Dinges, Yazzie,
& Tollefson, 1974). The acceptance or rejection of a bicultural lifestyle
not only depends upon positive and negative reinforcements of socially
appropriate behaviors, but also relies on the internalization of ethnic
identity, judgement standards, and seif-evaiua;ive reactions (Chance, i§6é;
Keller, 1972). .

A concept compatible with the American Indian holistic worldview by
inciﬁding physical, sociai, and cultural environments of individuals is that
of social competence. Social competence is defined zs the extent to which a
person's background and ﬁfééééé life show behaviors indicative of social par-
ticipation, interpersonal competence, individual achievement, and effective
adaptation to the environment (Ainsworth & Beli, 1974). The shift of focus
. individuai concerns (Thoresen, i§6§) to individual concerns within the
=oci.l system extends beyond interpersonal, emotional, and decisicn problems
\..cumboltz & Thoresen, 1976). Social competency.appears to be a relevant
standard of normalcy for Ame~ican Indians since many topics in counseling
often center around concerns over the successful and unsuccessful outcomes of
ihf:éiééf:i‘.éﬁé within the social environment.

Increased concern in counseling with self-management and cognitive proces-

ses in deaiing with anxiety or performing more effec;iveiy in various life



(Bandura, 1977) and are therefore conducive to goa= 4¢ = _ cozpetence,
contextual analysis, and traditional ways cf Amer—am ia. = _earning. |
Studies of —e effectiveness of socia’ skills *7aining «:th diverse

ethnic groups and studies of the adaptatic= of skiIl,: -+raiz-=x programs to
particular cultural contexts are few in comrarisor -ne ——=d expansion

of research interest in this intervention zoproach =h e -eneral popuia-
tion. Various components of the skills-traZming = 1 we== =xamined for

race and population effects in treating problems c. cegr::-ve impulsivity
(Genshaft & ﬁirt, 1979), acquisition of delay ben=vior DJeaz, 1974), responsi-
‘bility training (Blasi, 1971), and modification of .:.hsmt abuse (3rix, 1977).
Those investigations achieving significant result: .>am . ~~74; Genshaft &
Hirt, 1979) lend promise to possible applicatior and adapmatioms with cultural
groups other than thote under study.
,  David (1976) describes a program of relevan: me=ican Indian bicul-
tural conflicts. .He suggetts the use of social 5=  .\8 :Geory to prevent

intercuiturai adjustment probiems. The process ¢ - rwni- 3T TIng reinforcers——

that fit both cultures, discriminating between par ag =:imeli in one or
the other cultures, and developing new reinforce.  -gruent with the social
structure of one or the other cultures is promis = - limited in that it

does not address internal conflicts ané performs=:. =bilitating reactions
(e.g., value differences). The few existing ski _. :raining programs reported
with American Indians reflect a major problem ir “m=Zan-White relations, that _
is, effective cross-cultural communicerion (Hawiins 1977; LaFromboise, 1980;
Swanson & Henderson, 1977).

A number of traditional and aon-traditional soca:1 umits currently exist

in Indian communities that provide physical, social, snd emotional support.

—



5 contemporary life patterns (&=veazve. !92Y. Edwards & Edwards, 1980).
“mmerous social agencies that provice éss:stznceifor serious social problems
.m-service training chat could prowxe . veizcie for é}éﬁEEiEiiﬁé coping-
skills. As these programs become desez=w:nec by American Indian professionals
and paraprofessionals, Indian people imrreasingly look to them as well as
traditional networks for help in sokwing prcblems and achieving social compe-
tence. Counselors of American Indisss could profit from respecting the exis-
ting systems, values and norms of their clients and eng;ging ir. community
outreach with existing support gr-ups.

Recently, Indian people frow diverse areas of the United States and
Canada met at the White Cloud Cer—er for Indian Mental health to suggest
priority areas in need of researc: in the areas of coping and adaptation
with American Indians. They recc=mended several target areas amenabie_to
coping-skills training: handling stress, becoming self-determined, being
assertive, problem solving, and redesigning social roles and support sSystems.

There are several significan: =dvantages for a coping-skills approach
to providing psycho-social assista=c= for American Indian people. Impor-
be decided upon. That is to say, i- assumes no necessary model of appro-
priate behavior or mental health. T= views acquiring new behaviors, whethe:
overt or affective, as a process of learning. The preferred vehicle for

presenting -skills training is a sam2_1 group rather than individual treatment.



Alsc. .- lends itself well to preventive appli:z=rions. And, =nally, it
is 39,_;capie te a wics range of propiem aress -hat nay be pa::icuiariy

relev=: to Indian pecpie, such as: assertimeress, stress re .oction,

probze=m wmwiving, job interviewing, parenting swmbstance abus: rograas,
leade—sirr sraining, and others. In each case, however, speczal attention
must oe gi"en to the appropriate cultural adastation of a tec::niogy that
Whaz Zollows is an account of the eﬁiiu:él adaptation of an assertive

coping‘séills training intervention witn American Indians. The process
OCCUTTe ver a one-year period of time with some 30 tribal sroups and
agenci . The goal of the current discussion is not to write a prescrip-
tior £ how to adapt coping skills training with American Indian groups.
It is ﬁoped instead that By describing and refiecting on this experience, a
basic andersténaiﬁé of the edaptationai processes necessary in designing
counseling interventions of relevance to American Indian populations will be
clariied.

. American Indian interest in assertion training is evident as one listens

to inaién political statements which often use the verbage of assertivenmess
recommendations, publicatioms, as weii.as requests for training American
Indian assertiveness are increasing kPenis:on & Burman, 1978; Goddard, Note &4;
LaFromboise, Note 5; Masters, Note 6; Engels LaFromboise, Kauffman, & Maestas,
Note 7). Since many proSiéné in Indian-White relations revolve around mis-
understandings of expectatione in communication (ﬁax & Thomas, 1961), it

follows that assertion training, rather than relaxation, self-statement modi-

fication, or other passive coping techniques, would be the skill training

intervention -of choice.



The need for cultural ada—ation became evident upon review of existing .
assertion programs. The contem— cf most of these programs is biased toward

P

: middle class conterns void of —o=siderations for<tmrceptions an§ implications
- : of interracial assertive in:erac:-ons (Cheek, 1970 éﬁ& naive about the be-
lief systems of culturally oppressed individuals (Rowe, Eoyand & LaFromboise,
Note 8). Relevant goals for t==s particular program became crystalized after _
nuﬁeréﬁs community discussions amd testimonials of situations in which Indian
people would like to have bekavec differently:
1. Challenging educators and curriculum materials which
over-generalize or stereotype Indians.
~ 2. Openly expressing d-sagreement with other Indiams at
meetings instead of complaining afterwards.
3. Maintaining your composuze when you are called names
like "Chief," "lnjun," "Squaw," or "Brave."
4, Standing up to the jargon of fe.e'. and local pregram
administrators.
5. étabilizieg outside or wnite interference which undermines
group efforts.
6. Refusing requests from relatives and friends that are
unreasonable and beyond your ability to grant.
7. Telling someone who thinks they are beirg helpful, that
they are in the wayif
A Tﬁe general themes of coping, self-determination, and communication -
are.reflected in the ultimate goal of this program which is competence in

a biculturally appropriate lifestyle. A bicultural assertive lifestyle

involves being: benevolently interested in the needs of the group, socially

@



responsible to perpetuate a Beiief system that highly values personal
rights and the rights of others, self-confident in situations requiring
assertivé behavior for self and fellow tribal members, and decisive about
being assertive when it'is:necessary and culturally appropriate to do so.
Subgoals include the knowledge and practice of: communication skills to
enhance self-determination; ébbiné»ékiiis}against the préssufe to acculturate
or give up one's Indian identify: and discrimination skills concerning the
(Lafromboise, 1980).

The brainstorming of program goals among community members provided an
structional methods and assessing culturally determined perceptions of the
process of personal groﬁth.u Formal assessment of assertion levels and target

situations was also conducted (LaFromboise, Note 9). A compacison of American
Galassi, 1974) with non-Indian responses allowed for social comparison of
behavioral norms in two different contexts. During training qhe formal assess-
ment provided consciousness-raising for respondents as to their need to be
assertive. ‘ ' i

Instructions of the theoretical and practical elements of assertive | N

behavior followed ééif-assessment and consciousness raising. General infor-

mation about the verbal and non-verbal components of assertive, non-assertive

and aggressive behavior, rights and responsibilities, and effective communica-
tion (Gordon, 1970) were presented throughout training. The key instructional -
element of this particular assertionm péogram stressed the situatiog-specifié.

nature of assertiveness which depends on the place, the time, and the person




with whom one is being éééeiﬁive. Indian-specific issues in message
matching were designed as a iééﬁiE.SE community discussions which fre-
quently referred to the differences in Indian and White iag%uage contenf,
styie, and function (LaFrdmboise, Note iO). General categories of Indian
and non-Indian target people were created.to simplify discrimination
training. Séﬁbié role play scenes were designed and tribal people sufvéyé&
as to their p;efegence for'differenﬁ kinds of assertive re;bonses (basic,
empathic, or escaiating). iights issﬁes ;ere most éasiiy addressed By dis-~
tihgﬁiéﬁiﬁg between ﬁﬁﬁéﬁ rights and special Ihdian rights based on tribal
sovereignty and treaty agreements éWééBBﬁtﬁ, 1976).

Formal and informal modeling was designed to provide a variety of
Indian coping models enacting assertive behavior in several indian and non-~
Indian social, family, and business settings (Rowe & LaFromboise, 1979).
Indian models were ;iso necessary to enhance the motivation and depth of
self-exploration in future training sessions when the counselor may not be
American Indian (Carkuff & Pierce, 1967). The modeiing videotapeé produced
for this project included a stimulus tape to elicit feelings about the need
for Indian assertive behavior; a ﬁestimoniai tape in which Indian people
discuss §nd demonstrate times when they were assertive and positive results
occurred; a discrimination tape oé assertive, non-assertive and aggressive
responses; and a demonstration tape of assertive Indian message matching.

The power of American Indian group support and consensus &ag'hééi evident _
during the behavior rehearsal and feedback segments of assertion training.

Numerous .problem situat¥ons invoiving the denial of individual rights and

group rights were readily presented by the Indian participants. - Coping

rather than mastery behavior rehearsals were emphasized. The impoitance of
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the American Indian spokesperson role became evident as group participants
continuously placed priority for mastery on situations involving individuals

being assertive for the sake of the group or tribe, Internal conflict about

-y

-

assertiveness was noticeable as some participants became increasingly anxious
during behavior fehearsals. This afforded an opportunity to clarify American
Indian beliefs about rights and responsibilities through group cognitive re-
srructuring procedures (Lange & JakubowSRi, 1976) as well as the opportunity
to practice and refi?e assertive responses. ’ "

Since Indian people are often expected to know their strengtps rather
than exzggerate or flaunt them (Edwards & Edwards, 1980), the training par-
ticipants usually accepted self-disclosed information or feedback about their
Aperformance ii}l. Group participant feedback during Indian to White asser-
loudness of voice, and the content of the message since they believed that
Whites often appear to be more concerned about the direct and succinct nature

of spoken words rather than the manner in which they are delivered (Hall, 1976).

and the appropriateness of assertive behavior during Indian to Indian be-
havior rehearsals. The group sharing of consensual reactions .to assertive
performance of those inwvolved in the coaching process (Flowers & Guerra, 1974) .
and the increased accurateness of predictions about social reinforcers in
Americaq Indian cultural contexts.

Assessment of 'the efficacy of an- assertion *training program adapted S
instructionally to respect the American indian-traditions of roie modeliﬁg

and group consensus was conducted using a social validation approach (Kazdin,

1977;.W01fe, 1978). The social aééeptaﬁiiify of assertion training as a

?3,1
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relevant focus for coping skills intervention was earlier verified om the
" basis of increased requests for training by Amgrican Indian groups. -The
likelihood of Indian traditional and non-traditional groups supporting this
coping skills intervention depends upon several factors. It is critical
that counselors interested in this type of work be sensitive and knowledge-
able of Aiverse tiibil groups, cautious of making unwarranted claims about
she effectivenass of assertion training, and skilled in directing group dis-
cussions away from racial stereotyping and gemeralizations. Preventative
group skills-training utilizing existing netwurk systems appears to be a
more cost—effective use of counselors recognized by the Indian community
as helpful than employing them in individual, remedial counseling. The
* transition of many IndZan staff members from social supporiivé roles to more
. assertive éééi&i-iéii&_ﬁ roles is also more cost effective for commmity
' agencies.
The ease of implementing a program such as the ome &ééé-ﬂbé& depends
upon perceived commmity need, commmity readiness for professional inter-

ventions, and commmity involvement in the planning, adaptational, and dis-

“ . semination phases of the program. One urban commmity proposed a three-phase
. " pethod of training in which the Indian center staff underwent extensive
- assertion’ training, then iovited the urban Indian commumnity to participate

I

in basic assertion training. This allowed training opportunities to the
larger Indian commmity and also provided their staff with group training
éxﬁéﬁéﬁéﬁ and” feedback from the counselor concerning their assertive
leadership behaviors Finally, the staff presented this coping-skill as

one of many po;;ible inteyventions when hosting a regional Indian alcoholism
counseling conference (Lincoln Indian Center, Note 1l).

-
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The social appropriateness of training American Indians in a
behavior alien to their preferred lifestyle is often questioned. When
assertiveness is presented as a situation-specific behavior rather than
a global *rait through illustrating existing examples of bicultural
adaptive behavior, concern about ethical conflicts decreases. A sub-
jective evaluation method which determines whether the change made during
treatment is socially appropriate and ié%oitéht is the social comparison
approach (Razdin, 1977).

The behavior of group participants in the assertion program was evaluated
by combined social comparison and behavior roiepiay rating procedures to
assess social competence. American Indians, who were likely to Rave con-
tact with the participants, and non-Indians participated as raters of
American Indian videotaped behavior rehearsals. ﬁaters were asked to rate 24
pre-training role play scenes and 24 post-training role plays enacted by six
participants of the assertion program ome month following training to deter-
mine whether change during the interventions was relevant as well as noticeable.
For a méte detailed analysis see the aufhor.

The results indicated that this assertion training intervention had in-
creased participants' voice léiél, requests for new behaviors during asser-
tive ihtéihétl&ni,.éibiiéiil tone of voice, and overall level of assertiveness
as perceived by Indisn and non-Indian raters. The minimal degree of difference
in the ratings of Indian and non-Indian raters lends assurance to the general-
izability of these trained assertive behaviors in both Indian and non-Indian
social contexts. | "

Program evaluation of assertion training with American Indians can take

on gcveral less-obtrusive forms than the laboratory simulation reported nere.

14 _



In vivo measures of conversation samples during meetings analyzed according
to lingulstic end paralinguistic components (Eisler, Miller, & Hersem, 1973)
lends promise as an assessment tool. Other assessment procedures such as
self—report inventories and peer observations could be utilized depending
. upon the group's acceptance of paper and pencil measures.
The stated outcomes of this project represent one attempt to provide

the general demands of an assertive society, defend their special rights as

sovereign people, discriminate the appropriateness of acting assgrtively within
Indian commmities, and emact assertive behavior without undue anxiety in
cross-cultural interchanges. Other skills training interventions could be
similarly adapted to emphasize the positive aspects of American Indian res-
ponses to problems and their refinement within different cultural contexts.
The cultural adaptation of social skills training appears to be a-more _
effective and accountable meansof providing preventative service to American
viously. Further research on the impact of helpers on ‘tribal commmities

and American Indian perceptions of salient attributes of the helping process
might be enhanced by an unde;standing of the manner in which changes in self-
perceptions, person-perceptions, affect and behavior of American Indians and
their significant others is ééﬁié;iéa in social situationms. ﬁe;pec: for the
less-interferring, consultant role of helpers given by American Indian people
may be furthered engendered by counselors who recognize their adﬁééiy function
within a holistic social system. Mutual respect for styles of living, coping
and helping not only lends support for cultural diversity .Bu: cultural pluralism

as weil.
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