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ABSTRACT

This report is an evaluation of a Title VII Bilingual
Prxogram conducted in twec New York junior high schnoois in 1979-1980
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also included. The evaluation considered the followisng aspects of the
Frogram: (1) room and materials; (2) general pedagogy: (3) language
use; (4) bicultural aspects; (5) parental involvement; (6) staff
development; and (7) curriculum development. The report presents
student tests sccres in Spanish and English Teading achievement. It
concludes with recommendations regarding testing, staff, bicultural
activities, truancy, and student placement. (APM)
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PRORRAIT DLSCRIPTION

The 1979-80 District 13 Haitian- -Spanish Bilinaual proaram (Grant
No. 6007700587) is the third year of a Bilinqual Education proaram

funded under ESEA Title VII., The proqram operates in two public

junioer h1ah sthQTS in D1str1ct 13 - J, +H.8. 294 and 1.5, 117, The -

‘JuﬁTET HTGh 5chno1 B111nnua1 Prcgram is an intervention program de-
signed to service students whose first language is not Eng1ishi.

The aim of the program is to improve the English language com-
petence of the students so that their school performance will be
comparable to that of their Enalish-speakina Péérs; The proaram em-
plovs the child's native tonaue (Creole or Spanish) as a medium of
subject matter instruction, while he/she is beina helped to learn
Enalish. By enablina students to master comnitive skills in the
lanauage they know best, before making the transition to Enalish,
bilinqual classes are designed to prevent or minimize academic re-
tardation,

M secondary aim of the proaram is to enhance and maintain a
child's proficiency in his native lanauaae. Teachers are expecte&
to draw on a child's heritage and culture as a means of building
self-esteem and motivatianvta learn,

- Two hundred twenty-one students were enrolled in the Title VII
proaram during the 1979-80 school. year, Admfssicn and discharge
fioures indicate that at least forty students werc exposed to the .
proaram for less than the full yvear,

The New York City Board of Fducation Lanauaqe fssessment Batterv




- (LAR) is used to determine proaram eliaibility. The twentieth per-
centile mark is the cut-off for placemenrt in the Bilinaual proaram,
Data for the Soring administration of this instrument indicates
that of the 155 students who were tested, 123 or 79.3% were helaw
the twentieth percentile, Therefore, at least 55,6% of those en-
frnI]ed in the proaram are known to he below the twentieth percent-
ile, The fiqure may be hiaher due to missinn data.

Test scores on the Spring adminjstration of the Spanish ver-
sion of the LAB are available for 119 Spanish-dominant students. Of
these 119 scores, 40 were below the twentieth percentile. Thus,
36.9% of those tested lack Spanish lanquane competence as defined
by the LAB test.

The Title VII Drcbram staff consisted of élDirectqr, Assistant
Director, two Resource Teachers, a Teacher Trainer, a tnmmunity Re=
lations Teacher, a Curricuium Specialist, a Bilinaqual Guidance
Counselor, two Family Assistants and two Fducational Assistants,
The staff also included einht full-time tax-levy Bi?inqﬁa? class-~
room teachers.

The program at 1.5, 117 consisted of five 3ilinqual Spanish
classes, (three 7th grade and two 8th arade) and the J.I1.S. 294
proaram consisted of two multinraded Spanish classes and one multi-
araded (7 - 8 - 9) Haitian-Creole class,



CYALUATION DESIGH ANND NBJECTIVES

The evaluation effort follows the same format in 1979-80 as it
has in the past two years. It consists of both a process evaluation
and a product evaluation.

The process evaluation calls for ‘systematic classroom observa-
tion and an on-noinq analysis of thg proqaram's direction and nro-
nress. The evaluators discuss their findinas periodically with the
Proqram NDirector. This aspect of the evaluation is desiqned to en-
able the Director and his staff to assess noals and objectives, iden=-
tify strenaths and weaknesses and expanﬁ upon effective modalities.

hs a result of these diséussions"the direction of the Junior
High School Bilinqual proaram with reference to LSL instruction was
chénged; In 1979-80, small, homoaeneous aroups were formed for ESLll
instruction at both schools. Two hiahly quaTifiéd and effective
teachers implemented the proaram.

In 1980-81, the Bilinoual program is to be combined and housed
in one buildina (1.S. 117) and it is hoped that it will result in
areater coordination and efficiency. DNepartmentalization and indi-
vidualized instruction should be a real possibility with this con-
solidatinn.

The product cvaluatinn was desianed te assess the irpact of the
__proaran on the punils’ achievement. The evaluation of this aspect

of the ﬁragram refers to the followina objectives:

1. Hatiyg,Lﬂhqu§ﬁe Reading Achievement. By the end of the pro-



gram year, pupils will exhibit a statistically sianificant mean nain

in Hative Lanquane Readina scores. For Spanish-dominant students,

this will be measured by the Inter-American Series Erugba;ﬂé Lectura

and by a proqram-developed or commercially prepared Creole reading
test for Haitian students,

2. Eng]ish;;anguaqngftstAchieyg@qu (Reading). Given a pro-

gram of instruction in Enqlish, Bilinqual students will show a sig-
nificant mean gain in English languaae reading as measured by the
Metropolitan Q;hieygmgnt Test in Readina,

.




PROGPAM TMPLEMENTATION

lntrﬁductign

The evaluators made four rounds of visits to the two schools.
Each visit was followed by a discussion with the Resource Teacher,
the Teacher Trainer, and other prooram staff, The findinag “o-
scribed below are based on these observations and follow-un dis-

cussions.

}nstfuctjcnaj Cpmpanen§

Physical Settina and Materials

The Bilinqual classes meet in reaqular-sized classrooms with
-flexible seating arranaements, However, the seats are never moved
and the seatinqg ﬁattern:is strictly t?aditiﬂﬁa1i The evaluators ob-
served classes that typically contained ten to fifteen students,
(This was accounted for by low attendance rates and the provision
of additional services on a pu11§aut;basis), Small class size did
not influence seatino arrangements or instructional strateaies,

" The raaﬁngary in terms of their attractivgnessi Some have -
updated displays of student work, éducationa] charts and posters,
Hawever?:many classrooms can be characterized as drab, The hoards

7 3?4,¢55?5335 are either empty or sloppy. The tone which emeraes in
these cases 1s negative, . '
| The Bilinqual Resource rooms contain an array of materials,

During our visits, we did not ohserve these materials in classroom



use. fenerally the teachers in the prooram do not appcar to use a
wide variety of materials and/or techniques. This nrohlem was noted
in last vear's report and remains as a problem to bte overcome in

the future. It points to the need for clarifyinn the role of the
Resource Teacher in coordinatina materials with curricula.

neneral Pedaqony

Lessons observed continue to be teacher-dominated and for the
most part neared to intact classes. Discipline is not a major prob-
lem for most teachers. There are sone éxceptionsg In these cases,
the noise level is so hiah, an ohserver could not hear the teacher
talkina.

Several areas of ﬁéneral pedanony demand immediate attention:
uparading teachers' subject matter knowledae, improvina techniques of
lesson plannina, questionina skills, and implementinn classronm rou-
tines. |

In several instances, teachers were misinformed and presented er-
raﬁeous information to their students. In the Social Studies and Ena-
lish classes at 1.S. 117, teachers were observed repeatedly acceptina
an incorrect answer without comment.

The most technically nroficient teacher5>appear to be in the
ESL component of the proqram. In both schools, these teachers are
well oraanized and present fully-developed lessons. Students par-
ticipate and arc inyajvedj There is apparently a nood relationship
betyveen the students and the teacher,

The problem of uparadina the aeneral pedanonical skills of the

teachers was exacerbated by the fact that the teacher trainer vas



not present for the first three months of the school year. In ad-

dition, she had to divide her time between the two settinns,

5’3‘,

335:

Lanquane Use

Last rvear, the Eva1uato(§;ﬁgted three distinct patterns of lan-
nuage use in the JunigﬁgHiﬁﬁ‘Sch@o1 classrooms. This vear, there
has:beeﬁ:éémex%hprevement in that a definite pattern established by
the oroject Director is beina implemented. Students are beinn taunht
in their native lanauaoe and code-switchinn is kent to a minimum.

Several lanquane use problems hersist.r Students are charac-
terized by heteroaeneitv of lanauace skills and differential expo-
sure to a formal program of Bilinaual ipstfuctian. Many, if not
most of the Hisnanic students are native New Yorkers, hc@ever,
there is a sianificant number of new arrivé1s. The lannuaae skills
of the two groups differ and indicate a need for a reappraisal of
-the lannuaqe stratecies, |

Dicultural Aspect

The Bilinoual classrooms are freauently decorated with posters
and/or maps)af the children's native countries.  This cultural as-
pect of the procran continues to fé:us on the formal obiservation D%
holidays. As in the past, we did not observe teachers incorporatine

the bicultural theme in their lessons.

The Family Assistants are resnonsible for maintainina contact
with the students' families. In 1979-80, they made home visits to
those students who were continually absent or who presented disci-

pline problems in the classroom, Chronic truancv (averane attendance
s -

E‘
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at 1.S. 117 was 145 days; at J.M.5. 294, 151) is a continuing prob-
lem which the Family Assistant appears unable to resolve. tWhile no
special proqrams vere implemented in the Junior Hinh Schools to en-
1ist parental involvement, parents felt free tc call the schonls
and check on their children's progress. The Family Assistant, on
occasion, has accompanied parents to clinic appointments,

Staff Development

The Teacher Trainer and other District Staff members have been
working directly with the classroom teachers in the school settﬁng.
In some instances, specific pedagoaqical sk511§ have been upqraded.
However, there are a few teachers for whom this training has not
been effective.

The Bilingual staff development emphasis in 1979-80 has focused
on ESL. The proqram sponsored an ESL trainina workshop at the Dis-
trict Nffice, Several teachers have chosen to develop their ESL
competence by enrolling in a colleae course 2t Lona Island !niver-
sity. The proaram paid the tuition. |

Curriculum Development

The Haitian-Creole component has been usina a level 2 book,

Timoun Yo Ap Li, developed by the District staff. It consists of

stories, proverbs and riddles in Creole. Social Studies curricula

materials in Creole are presently teinc developed.

i
O



PUPIL ACHIEVOMINT

In order to as¢ertaiﬁ the impact of the Bilinaual proaram on’

the students, scnres from the Metropolitan Achievement Test (Readinq)

and the Intershmerican Series, Prugba de_ LEEtura were subjected to

gtatistical anaiysis.

2

. In the 1978-79 Final Report, the evaluators recommended that

“achieverent tests in‘other subject areas--be- developed_or selected, '

This recommendation has not yet been jmplemented. It is also unfor-

" tunate that no measure of Creole lanauane competence was administered
. on a pre=post hasis to the Haitian students. The ranne of student

tach1evement suhjected to statistical analysis is therefore 1imited.

Appropriate levels of the pretests were adm1n1stpred in Mo-
vember 1979, In May 1980 _posttest scores were obtained. Two hun-

dred twenty-one students were gnro]1ed in the proaram at the two

‘schools. There were 134 Spanish-dominant students in five classes

at 1.5, 117. At J.01L,S: 294, there was one llaitian Creole class
which‘cmﬁsisted of 26 students (three seventh-qrade students, eight
eiqhthéqraéers and:fiFteen ninth-nrade étudents) and sixty-one
Spanish- daw1nant students.

The tﬁst éata and ana1yses presented he1aw arP hased on scores
far'1ess than the total pnpu1af1nn. Watchéﬂ pre and post tést

scores . for the "Qtrapc11tan Bch1ev2ﬁent Test vere submitted Fnr

143 students. This renresents 64% nf the elinible pnpu1at1an. Nne
hundred and ten matehed scoresvwere reported for the Spanish lan=-

éuaﬁe reading test. This represents 56% of the elinible Spanish-

b
L



damihnn t students,

~The tested

~— ———This tow response rate"

fs—a matter of some concern,
aroup may differ significantly from the qroup fhat vas not tested.
Thus the analyses presented below msy brAmay not be representative
of the achievement:pattern of the population beinq served.

The statistical analyses used were t tests for EﬁfreTEted means.

On the ﬁetrnchipgp,Bchieyemenngesﬁ comparisons were made between

actual posttest scores and predicted posttests. Predicted posttest

éch%eéiﬁé;ézﬁéngéd_us%ﬁﬂ the New York State Hfstafiﬁg1;Reqre§$%an

formula. These scores represent an estimate of the students' ex-
nected posttest scores had there heen no program interventipn“
(i.e., Dilinqual pronram). They are based on past rates of achieve-
ment. If the t test values are significant, it indicates that ac-
tual nains are sinnificantly different from expected rates of a-.
chie&ement; : _

This type ofﬁstatisti;ET cbmharian is‘presghted in ;iéﬁfaf
control aroup comparisons, Iﬁ should be noted that the Historical
Regression=farmu1a;deﬁends uann‘t%e.use of grade equivalent scores.

nghe%e are several statisti¢a1'and interpretive problems associated
with the use of these scores, and- they may.preéent an”ihsgnsitive
or diStprted picture Df_the ﬁFQjEEt'; impact. The Fcrmuiaawas used

s0 as. to adhere to the proaram proposal.

One- of the objectives of the Bilinnual proaran is to improve. :

the native lanquage readinn skills of the students, The test used




to measure these skills for Spanish lanquaae readinn was the Inter-

American Series, Prueba de Lectura. !lormative data and qrade equiv-

alents are not available for this instrument. The t tests reported
in Table 1 cgmpére pre and nosttest levels of achievement.

The data demonstrates lack of statistically siqnificant growth

in Spanish reading as measured by this instrument. In qrades 8 and

9, student mean scores were lower on the posttest than on the pre-

may be associated with the Tinauistic heterogeneity of the students,
problems in test administration or lack of compatability between the

‘Spanish Lanauaoe Arts curriculum and the test.

Readinqg Fchigvement?jpétnqjish

‘Student achievement in English lanauane readine was measurgggby

the Uétropc]jtahﬁﬂchievemeqj,Test. As Table 2 indicates,'studéhts

in grades 7, 8, and 9 scored hiaher in Enclish lanquane readina a-

ference between the actual posttest score and the predicted score
(Hiétarigai Reqression farmuia) was statistically siﬁniFiqant for

eighth-arade students.

[T
ooy

test, This lack of sianificant arowth in Spanish lanauace readina



TABLE 1

] , - Spanish Languaae Achievement (Prueba de
Lectura Raw Scores, Means,
Standard Deviations, t Tests) .

. Pretest Posttest )
(s) ' (sn)

7 39 302 335 = ns.
(20.1) (14.1) . o

8 58 40,3 31.3 n.s.
(19.5) (17.9)

9 13 57.6 . 5Lz  n.s.
(28.9) (24.1) - n.s.

-




TABLE 2

English Reading Achievement by Grade (Metropolitan

Achievement Test Grade Equivaigﬁts;ﬂﬂeans, '

. ‘Standard Deviations, t Values)

Pretest Posttest Predicted 7
Grade M Mean "ean Posttest Mean 1 value
(D) (sp) - (sh) -

=

7- a4 387  3.80  4.20 -1.37

(1.56) (1.61) (1.74)

8 73 3.86 4,62 4.15 ' 4,18%%*
(1.68) (1.90) | (1.85)

26 . 4,52 4,87 4.83 . < .13
(.31) v (1.95) (2,51)

T

ki

Significant at .001 level

o,
‘\%.-z’




RECOMMEMDAT 1 ONS

1. The Program Director should develop and implement a com-
prehensive testinn policy for the Proaram, This should

include an ar1entat1an to all _prooram persanne? on adé

:;m1n1ster1ng. scoring and 1nterpret1nn test data. Stan-
dardized record keeging should be instituted,
2. Pretests should be administered ﬁuring the first mohth
of the school year.
3.1t is important that‘measures of achievement in SUbjEEtS
~ other than Enn]15h and Spanish read1nq be deve1aped or
#‘SE1ECtEd fﬁr 1nc1u513n in proaram eva1uat1&n. ,
In order tg obtain an atcurate as SESSﬁEﬂt of gtudent e
ach1evement 311 students shouTd be accaunted for 1n the

’ test1ﬂq praﬁran

11, Title VIl Staff

: In arder to Dbta1n the npt1mai impact From the T1t1e VI1 staff
(1,e., P2cource Teacher, Teacher Tra1ner, Curr1cu1um Spe;ia11st and
Cammun1ty Re1at1ans Teasher). the roles must be defined c1ear1y, the

respnn51b111t1es canrd1nated and the perforﬁances mgn1tﬂred The

prupnsed cansc11dat1gn of" the program 1ntg ane 51te can Fac111tate :
this task. FurthErmcre, the prnﬁram must be- 1nteqrated 1ntg the

total school setting, ESpe;ja11va1th reference to 1nstru¢t1@na]

Em
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supervision,

ITI. Truancy”
“In some classes, chronic truancy is a serious problem which o

inhihits proaram functionina and 1imits student achievement, Strona- .

Parents must be made aware of the 1mportance of requ]ar schaa1 ats

tendanﬁei There is suff1c1ent staff to deal with th15 problem and

it shou]d became a priority for the coming vear,

1

Iv. Staff Deve1apmeﬂt

- There is a need for a staff development proaram that 1ncar-
porates qeneral educat1ana1 techn1ques as weTT as b111nqua1 teach1nq

strateaies.' Teachers should be enccuraﬂed to’ atteud apﬂrnpr1ate

:wnrkshnps and enroll 1n courses ‘that will d1rect1y enhance their

c]assrﬁOH sk1115.

B1cu1tura] -

-The- Bncu1tural aspect of the program shou1d be expanded beyond

’ the obvious ho]1day ahservances. The popuiat1on beina served is, -

in effect mu1t1cu1tura1 Asfde frnm Haitian and Puertn P1can His=

‘panic popu?at1ons, .many Spanish- speakinﬂ students cnme frcn coun-

. tr1es in. Centra] and Scuth Anerica. The1r cu1tura1 her1taqe and

experiences shau1d be an 1nteqra1 part of the daygto-day curr1cu1a.



Vi. Student Placement

Mt least 257 of the Spanﬁshéspeaking population scored below
- the twentieth percentile on the Spanish Qersian of the LA3 test.
The needs of these students differ from those whose formal readina
'skills in Spanish are more devé]éped! A1ternaté strategfes‘Faﬁ
.dealing with these stﬁdents should be designed. Provision must be

made for testing and placing those children whose academic achieve-

. ﬂgnt_iizljmiigd_bgcfagiaﬁsaether«thanylanguageaée:ﬁ?jaieafning—disa

abilities, emotional problems, etc.).




