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T . The purpose of this report is to summarize the methodology and _
results of an assessment designed to determine the status of ‘educational
“quality in the fourth-, eighth-, and e€leventh-grade sociat-studies pro-
grams of the Department of Defense Dependents ‘Schools™ (DoDDS).. The. - -

_ -assessment wa$ part of the DoDDS five~year curriculum development -cycle : ;:D
 codprised ‘of the following phases; (1) development .of objectives, -

_ {{2) development of inétructiona}r(prgcedukaT)-a]ternaﬁibes, (3) devel-- . -

opment of iﬁstru:tioan-agsuppbrt),materials3 (4) in-service education, - -~ '

and (5) evaluation. The social studies assessment represénts ‘the major

" _evaluation activities:oceurring during 1979-80, the. fifth year of the - -

 first-*fiva-year cycle for the social stydies areas. o

N B o L S . o

<o In order -to. accomplisf the evaluation activities, National Evaluation .

Systems, Inc. (NES) of Amherst, Massachusetts, was contracted to assist
DoDDS in the design and:conduct of the.assessment of social studies.pro-,
grams in overseas schools. The .generdl goals of the assessment were’ to
determine: (1) the.status-of student-achievement in -social studies,’ : -
(2) the nature of the-DoDOS instructional environment in social studies, L
(3) the attitudes of students and teachers in DoDDS_schools, and (4) the - Tl
relationships potentially<existing among social studies achievement,

.and attitudes... -~ - ' o

inatructional environment,
. K ‘ =

. «h
Purpose : s
B i & . - T N ,a- i
_ . The outcomes of the assessment were -intended to be.of use to curricu=" v\
~um planners and program specialists at DoDDS and at regional and schootl )
" “levels,.as well as to teachers. and related professional practitioners. who
' deal directly with students., To ensure the relevance and meaniggfulness
of the assessment to this broad constituency, the -objectives of the study
¢« were further articulated in a set of policy-relevant resedrch ‘questions. .
- ’ x @ . Y Y
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: X [ -
Y 1 .
R ,
L Student Achievemant
= p 1. To what axtent are Dgb0s students aiqu1r1ng the knowladge PEF1ectEd in the cog- - - " )
L " nitle goals and abjectives “for DolDS social stu31es grngrams-!xnnwledge of social
S T= -organization, . social and physical env1rnnment dec151gnamak1ng nrucesse;,.and - . gf
. g canf11c /relat1nn5h1p processes? .. ¢ Co
13 ’ . '
: 2. what éxtent are DDDDS gtuﬂnnts aﬁqu1r1ng sk111s 1mgartant ta social studies I
' '.achlévement!! x1lls 1n critical th1nk1ng and ﬂFEElEm!SD1VIngT
. - 3. -To what axtent are “DobDs - students deveiup1ng an ggjatiﬁﬁ af;the culture anq L.
' values of the host. nat1uns in. wh1¢h they 11va? : : S -
A IR e
4, Vhat axtent are DBDES 5tudents acquiring att1tudE 5== e]Faunders and1ng and . .
sitive 2&81f- 1magé ega11tar1an att1tudes tawar sJainority grmups, and pFDduEEIVE '
1 att1tude§‘? . . . . w
Curriculum and Instruction : . .
5, What is- the general curriculum for social studies 1n DoDDS elementary, middle/
junior, and hfgh schools?. ’ e, :
# = Lot
! B, dhat is the relationship of the DDDDS sac1al stuﬁ1ps iurrtculum t; the Hgst Vatlﬂn
- ! Programs in Daf0s schugls and what part do field ﬁrxps play in these pro ramsﬂ : '
- J g
! = ’ ’ g L . .
= I o . . i : o '
. 7. - dhat is the EDD&ﬁteazhEP s view aF 00005 sgeial stydiég goals and QDJEEtTV%S?
. ) ;f . -« o
; 3. To unaﬁ éxtaﬂt .are-teachers Eé'1v1ng turr1culum superv1s1an and gutdance in 50&131
: 9. To what extent are teachers®and students involved in curriculum building or curri- .
4 " culum pPaview and ;Eveigpmént activities?\\\; ' N ST
10. Ta what sxtent dD DDDDS teachers feal prepared Fcr the bekﬂﬁwng of aac1a1 stud1s§
_ K and what are their fn-ierv1te needs and DrEFErencas?
L1, what is the range of 1nstru¢t1mnal md evaluation meﬁhﬁdaIggy associated with sociai
v "5t ud1Es in DopDS ;1355&5?-‘ L S
' . .. L 7 ) "
12.- Toywhat axtent areg 1nstru:t1nna1 and ancillary mat .fia]s available to and used by
‘DD 05 zocial s:udies teachers? P ) L - et
& - B l ° 1] N
: . ® .

QO

ERIC

Aruitoxt provided by Eic:



!

' ;QrggﬁfzaﬁiénféFftﬁ§ Reprp T,

a0 L 2T . v ) ' o core 1

_ , Answersito.thé Foregq1ng quegt1on5 form the substance of the two
“results sections of this. report: (1) Student Knowledge, Skills; and
Attitudes, and.(2) Curriculum and Instruct1gn, The findings. descr1bed in’
_Parts Two 'and Three were obtained through the administration of objective-

" referenced achlevememt .tests . to a sample of DoDDS students and through
multiple-chaice questionnaire and personal Gnterview PESDDHSES "ofe these . .
students. and a sample of their -social studies teachers.. Part One concludes
.with a description of the design, development, and administration:of the

tests, quest1cnna1res and THFEFV1ENS (Chapter II) and.a désC?1pt1Dn of the. -

part1c1pants and ‘the techn1ques used to se1ect and sugvey them,

. =

~The regort iy des1gned to address the mos.t s1gn1f1cant Dutcomes of
the assessment with 5ufF1c1ent scopé and depih to.be of use in program
development : and improvement. Thase readers interested in assessment

information more detailed or techhical than is possible-An:this report may .

o c@ntact the DoDDS centra? office or the1r respect1ve R291ona1 Caardinatorsj

I . . V - : : f" . - ' \:

= - - 5 . . . o Lo
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“I1. DEVELOPMENT OF TESTS AND MEASLRES . = = . " ‘&

prégnamL5651$,gpdiébjeitivesji R R R

1 a | , . . .
. my The .initial task in designing 'the assessment was to adopt a policy -
. * base for-the assessment.instruments in an attempt 'to assure:-their rele-
) . vance to the ‘intended: qutcomes,of the:DoDDS sdcial studies program. ‘Ta ., -
.. this.end; the goals .and objectives developged by DoDDS in an garlier phase: i .
,0f 'the curriculum development cycle for social studies were used.to define *
_ ‘the "assessment measures for students. These goals and objectives were , - a
' broad enough to provide” a framework withia which to view a variety of co
' f*studént outcomes -at the program level and yet were not. too Broad as to Yoo
"o lackvmeanjing for the ‘classroom ‘teacher. -~ .t A

, _Of the s¥x major goals for the DoDDS social,studies program, five: =~ T
" are reflected in one way of another in the content of the asséssment . . '~ o .
*instruments. The objective~referenced tests for each ‘grade were based .
heavily on the ‘learning objectives of the strictly cognitive or knowledge-
based goal: " evaluate the.relationship ‘betieen human beings-and their ~* -
social, natural, and man-made environment. The content of the question-
‘nafres and -interviews'-for studénts reflects the more skitl-oriented -and
attitude-oriented goals. While the test$ and survey instruments for’ R
students were tied to goals and objectives for learning, the teacher * °
questiorinaires ‘and jnterviews fociissed on the instructional environment
- in which such -learning occurs. ' AR ' -

. . .o . . .
& . no, i . . : L s

lnr{d ;ijeﬁﬁjve;Réfereﬁcéd Tests S I oo C

- .
L - . . 3

. ‘ , L o , o
, Three.sepafate'ijeCtive—keFereﬁced*testsj one for each grade . . ° =~ 7 _
-assessed, were developed-and administered as part of the study. Given
the constraints of system-wide. teésting, not all of the cognitive objec-
~tives far-DoDDS social studies could-be assessed. Nevextheleés, a careful
~ selection procedure resulted in the idemtification of'grsuhset of objec- ..
~ "tives which would permit a sufficiently comprehensive characterization of.
r social. studies achievement at each grade Tevel. 1 ° o - ‘.
© o S . . PR X
_ Tdble 2.1 presents a list of -the cognitive.objegtives assessed at . -~ = .
" each grade level.” The tests confained between four and six multiple-choice . "~
+ test items {or questions) to meéasure each of their respective objectives. .
- s Jhe test' items ‘were developed by NES staff in accordance with specifiica-:-
‘. ~ tions approved by DoDDS and were field tested on a sample of fourth=, D .
- eighth-» and eleventh-gradérs in schools acrossithe United States prior PR
- . to tké ultimate adoption for the_DoDDS. tests.: The finalized. DoDDS tests . ";:’5\
‘contained 56, 66, and 81 test items for .the fourth, eighth, and eleventh -,
grades, respectively. . =~ . & - woe e e - -

i

i
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o TABLE 2,1
-
.o Evaluate the Relationship Between Human Bedngs and
N Their Sacial, Natural, and Han-made Eovironment
| \
— — — 7ir, e - \ et
m&q ;" Grade § Grade 11
— ——— 7“ —_——l— = .. | : — . — =
' ‘ A “Aequire knowledge about hunan beings and their social, natural, and nan-made envirgnmant,
7"7‘ ) ] _ii _ ' . ] i B L _

LS

. {\\ -
3 = . K
. . : .
T . B

1. Hintifies sone grnups fat hna beings

~ form {&.q., fanily; peer, comunity,
nationad, international) and indicates
mmr&mmwhaﬁhmtmﬁgmms
form. (A1)

T
n

0, Descrites sone of the furctions of grouls

uch 4 family, peer, CDMHUnlty, natignal
and international groups in vartols cul-

tures and indicates how and why these

functions’ change; gives explanation of the
- cansequences of these changing functions.
"(AB) :

3 Identifies "rultural universals” such as
- shelter, food, communications,. socializa-
tion, fanily urqanlzat1an and religion,

¢ recognizes that thede "eulturdl univer-

. —

1. Describes some of the functions of basic

institutions (e.g., educatiofal, legal,
religious, financial, health care, busi-
ness) in varfous cultures and indicates
how and why these functions change, (M)

2 dentifies “culturs] uanFr;alS Sueh 1
“shelter, food, comumications, socialize~
tion, family organization and réligion;
recoqnizes that these "cultural universals”
take different farms in various coltures
and that the&e fnrﬂféfhanga over tine,
(%) .

.-';

11 Describes sone DF the bés'z ptterns of

.“Elty) nd dE§crlbes ;1m1lar1t|E§ nd

differences between these patterns, (A6)

3
L]

L,

Describes some of the functions of groups such
a5 family, peer, comunity, nationd] ands inter-
national groups in vérious cultures Ynd indi-

cates how and why these functions change; gives
explanations of the consequences, of these -

| thanq1nq functfons;.- (AJ)

Describes some of the functions of basic ineti-

tutions (e.q., educational, legal, religious, |

financial, health care, business) ir various
' cultLrps and indicates how and why these func-

- sals" take different forms i var ious
culturss and that these fnrms change ouer n
‘:tﬁne (AE) b o ! .
,; 3 N
Y - w1




Iy _ : 3 . J ‘:\‘
. TAOLE 2.1 (continued) ;
_ ]
e 4 %5 _ bkl Grade 11

B Analyas relationships betyeen hnin beings and t

. Tdentifies and describes se infliances
9roups (e.9., Fanily, peer) nd instity-
tions have on individus] behavior and

attitudes (e.g,, choice of cloths, food, -

language,  recreation, attitudes touard
other penple and instititions, and cyl-
tural perceptions) g compares these

' gn;;uences With those in other cultures,
i ‘ ‘

- o ldentifes individuals and groups whose -
o efforts, ideas, or inventions Have signi-
. fieantly affected the Jives of gther

uman beings and descr ibes their contri-

o btions. [R2)

i

6. Daplaing how various ethmic groups (both
mmmmmammhmmm
"DMEtDMEEEhmﬂtﬁEDFHMHF
tulture, (B10) - o ,

4, [dentifies individials and Qroups whose

efforts, ideas, or inventions have signis .
Fleantly affected the lives of other

,MMQmEEHMUMSMhmmL‘

butions. (82)

and conserved in the commnity, the

J

5. Explaing-and evaluates sone ways humn

resources have heen allocated, utilized

nation and in gther sacieties, (8)

. Exolains haw various ethnic groups (both

Within and autside & society) have contri-
buted to the devlapnent of 5 particular
tultyre, (B10) o

— e

tlture, (B10)

tions helped bring dhout thes changes;  (63)

o Describes sone factors that miﬁht pramate o

inhibit change, and generalizes atout their
effect on saciety, ()

- Explaing and eveluates sone ways hnan .
resaurces have been allocated, ‘utilized ang

cansgrved in the comunity, the nation and
in’ other societies, *(B0)

+ Explaing how varjoys ethnic qrnupé (both
. within and utside a society) have contri-

buted to the developnent of ¢ particular

el social enviroments, R
| o ‘
‘ir i
+ Describes major changes that have occurred i
Uhe ey peonle Hive or work [including ane's |\
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and reglnnal pattern-in the world, " (€1) .

B Describes ways human beings have adipted
“to or modif fed their physical environment;
explaing some reasans for these changes;
describes and evaluates the effects of

e

1, - ldentifies the mijor features Déh{EE_
physica) enviroment and-knows sone of
the general characteristics of regions
and req1nna1 pattErn5 in the world, (C1)

B, Describes ways hunan beings have adapted
to or modified their physical Env1runment
ekpla1n5 some regsons for these changes.
describes and evalyates the effects of

B, Exﬁ]alnf and ‘evaluates sone effegt of techno-

4 .
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7!%mmaWWMMMmW have atlanted to or
1d1fl¢d thelr phy 1ca1 enii ronmpnt ﬂxpla1nf

eyajugtes the gffectf of ruch ghangezl (Q?)

ogy (e.g., inventions and methods of prodic-
- tlon) on the relationship between funan beings
*and the physical eniiromment, (C3)
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; dESEFIbES how these decisions have

.. Gives examples of some decisions made gt
~ home, in schoo!, in peer groups, or 4t

©work, which affect the individualy iden-
MHWWEMﬁmmmmd

affected individual behavior, (D1)

ruler nt laws within 1 SDClEty, (DS)
obeieny. 1)

L, Identifies the rights of the indjvidual

iy, (07)
E“i' % ='f“

35 expressed in the United St tps Cunstl
tution, and explaing the importance of
these rights in public and private
: MEmmﬂm wm *

(

%mﬁﬂﬁmmm_

' public and private decisionenaking, (00)

10, Explains the'fﬁrma1.and informal relationships
anong the branches of the federal govermment
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and éna?jzes the importance of these relation
ships in decision-naking, (09)

1

Identifis the chang1ng relationships in the

1.
~, division of power between local, state and

nﬁmﬁ]mwmmﬂsaﬂamhggwm

] .
: 12 Compares and ¢
{ + processes of demcratic and totali
y g tarian political systeas and socialistic atic
[ ang capitalistic economic systems, - (016) , effects these relationships have an the
k. ; L - det ision-naking process. (010)
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i 2t ionsHir thE Lnited Stales and descries
a N sone influences these arodps have on the' -
x _ dmlmnnmﬁlw Irocess. (DU) !
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: S 2 ¢ bical systens and socialistic and capital-
i istie econamic systems, (D16 &
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- .ggudengfuuesticngaireg and Interviews ' i

-

loping student questionnaires-and inter-
view schedules was three-fold: (1) t¢ provide a characterization.of stu-
dent atfitudes and skills, (2) to obtain demographic information about
students, and (3) to assist in identifying student characteristics that
21? © _might bear a-relatignship to social studjes achievement. -

Thé'génera1 purpose of devel

_4# Questionnaires. & Student questionnaires emphasized three DFRﬂCipa1
topic areas, edch area reflective of a DoDDS social studies goal: (])
developing huiman relatidhs skills necessary to commurricate and work with

#  _people (in particular,. appreciation of the host nation culture); (2) ~ & - -
© developing a positive* self-concept and moving toward self-actualization -~

" (especially in regard to career planning); and (3) developing a commitment
to the right of self' determihation for all heman beings (with special
.emphasis on displaying egalitarian attitudes). Other Questionnaire items.
solicited student opinions and preferences about’ their sgcial studies
curriculum apd information about student background. - \a '

... The scope' and depth of the questionnaires (98 items for fourth- - ..

" graders, 144 for ‘eighth-graders,,. and 144 for eleventh-graders) precluded
«- the possibilety of “‘obtaining respgnses to all questions from.all students
tested.  To lessén the time commitment of each student, the questionnaire
items were divided ,into three forms at each grade Tevel administered such
that each student answered approximately one-third :of the age-appropriate

quéstions.” .Certain.démographic and very general items appeared on all

. three forms Hithin a level. The eighth- and eleventh-grade. questionnaire .

forms were very similar, containing many questions in common -to facilitate
grade-to-grade comparisons. The fourth-grade forms covered similar °
‘content but were stimplified in wording and format. . :

E]

Student *interviews. The primary purpDSE'QF‘fhg-iqtetviewslquwtarﬂj;jd

. obtain.more in-depth information about the topics ‘of interest than was:. v
- possible thﬁﬁdghimquipjefghqice.questionnaiﬁe%; Personal, intervigws were
conducted by.NES staff with a sample of students tested in order ‘to explore
more fully *their .perceptions and attitudes about social studies in their
curricular and extra-curricular lives. -The one-to-one interview contact
~afforded another, equally important opportunity: administration of..exer-
cises, specially designed for each grade-level, to assess the -level of .
effectiveness in students' thinking skills. These in-person exercises
permitted observation of the way students approach problems, process
information, and seek solutions--observations not readily obtainable

.. Bhrough conventional paper-and-pencil tests. '




Teacher Questionnaires ‘ahd Imterviews - o >

y The survey instruments for teachers consisted of a questionnaire and -
"7 an interview. administered to fourth-, eighth-, and eleventh-grade teathers.
Their primary purposes were to: (1) obtain a characterization of the o
social studies curriculunf'and instructional environment from the teacher’'s
perspective with special emphasis.on textbooks, scope and sequence, course
content, methodology, availability of materials and relationship with Host
Nation programs; and (2) obtain teacher percéptions and opinions of curri-
“culum development and planning efforts and, their personal in-service needs.
Additional survey items focused on. teacher background ‘and characteristics.
I3 . . B N {f" . . B »\ , . 5
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: 11 DATA CDLLECTIDN AND PARTICIPATIDN '
.».,"'"‘ / 3 :

s eage the éff1£1ency QF data c011ect1an aCt1V1tTES and to
sreduce the potential- impaat of fssessment-activities on school per‘sanne1
. .and.students, a sampling design, was adopted  for the assessment. A two-
‘stage Strat1fied cluster design was used to select a random sample for
students from the DoDDS population. at each of.. ‘the three grade leveéls.
The sampling plan at each grade Tevel. ensured fair representation of
students from each, of .the three branches of service and each.of the five
"DoDDS regions."., Bppropriate statistical techniques ensured that the
results descr1bed ¥Q this report represent the best estimates of the
Ytrue" achievement Stores which would have been obtained had §11 DoDDS

students in ﬁhe 5pec1f1ed grades, rather than a regregentat1ve sample,
baen tested S . -

’The purposes of thigiﬁhapter is to déEVFEbE the basic elements of
- the sampling plan, to outline the- procedures used in data collection;
and to. characterize the SampTa of part1C1pat,'g students and teachers

!

, Student Samp11ngrfgr testing. The des1gn and 1mp1ementat1an of . stu+.

dent sampling were idehtical at all three grade levels. :Two stfat1f1caa

tion variables were selectled for the’ sampling plan: (1) branch~of service

(wh1ch had three categar1 s: . Army, Navy 1nc1ud1ng Marines, and Air, Force),\

and (2) DoDDS region (which had five categories: ~ Atlantic, Germany North,

Germagy -South, Mediterranean, and Pacific). Accord1ng to th1s 5trat1f1ca- . .
tion plan, schgo1s with 51m11ar :charactertistics could.be grouped together -
" from which_a prcpart1ona]1y representat1ve samp1e of Students ‘could be

drawn, &

Table. 3. 1 descr1b2f the . comp651t1on QF‘the student sample in terms TN
‘of the sampling categories. Note that the Table includes two additional
categories of branch of service: "civilian" and "I don't know." While -
" the sampling plan. was based on the branch of service with which each._
_school was associated, the able shows parent's branch of SQFV]CE as.
.;reported by students on the student’ quest1anna1re
. {




- a questionnairg.

. - R
| | -13- : ! :
" TABLE. 35} - r
; "7 NUMBER, OF STGDENTS‘ngng .
- Cétéééry f B 7 Ngmbgf ol Students Tested B
! ) Erade 4 * Grade 8 Grade 11
TOTALS Ly 1681 " leasl - | 1, 2
£G [ ON : PR S
1. Atlantic ;. - !=zza © w0190 303’
2. Germany North ) 374 C e 1384, 317 »
3. . Germany South: 374" o 73510 370
4. Mediterranean - .. 300 o 372 294°
5. Patific ‘ C405 A 349 - 348
4 ‘Vi‘ERANCH OF SERVICE - o
1. Kemy - 531 b 5504, 519
| 2. Navy | 360 271 198
3 ~ (inc1. Marines) - G L
~ 3. "Air Force - 584 554 554
4. Civilians* 134 248 325
5. "Iedon't know"* | 38 5 1
*See note in text o PR
) . 5 :!g;gb-*? e Bh",z S .

Samp11ﬂg for: quest1nﬁﬁ§f;é5 The student Samp1e de%cr1bed abOVP

‘Each st

farmed the basis for the gamp1es DF students and teachers comp]et1ﬂq
T ques stionnaire® and part1c1pat1nq in 1nterv1ews

udent tested

CDmp1etad one farm of the: student qupst1anna1re (containding apprax1m§te1y

bEtW?Eﬂ 538 and 585.

one<third of the grade- specific guestions).
*Bi.and C) for each grade were distributed systematically within classes
. tested so as to result in-similarly representative samples.-
- of’ students ?espand1ng to each qgest1onna1re item at each grade 1eve1 was

The qu?st1gnna1re forms

(A,

The number

A jamp1é of teachers of part1c1pat1ng students at each grade 1eve1

< was raﬂd@m y selected toicomplete teacher quest1onna1r95

_ A total of 78

teachers of eighth-graders and 78 teachers of. eleventh-graders completed

. All were ‘teachers of social studies.
" teachers of fourth- graders included in’ the questignna1re sample ‘was

The number of

augm?nted to 117 to reflect the Targer popu1at1gnscf DoDDS e]ementary

school teachers.
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S Sampling fort intervieéws. A subsample of* students tested and a sub-
o o sample of teachers who _compTeted questionnaires were randomly selected for
‘participation in-ifterviews. The interview samples included 64, 72, and

68 teachers of fourth-, eighth- and eleventh-graders, respectively, and a

? v-;totg];o? 101 fourth-graders, 109 eighth-graders, and 111 eleventh-graders.

{ . ’

A

' 'Data Collection

- 7" Administration of. all tests and questionnairés was scheduled to occur
“during the period of May 5 through May 16, 1980 and was conducted by DoDDS
teachers. During a roughly concurrent period, trained staff of National i
Evaluation Systems visited the overseas schools to ‘conduct:student and .
- teacher interviews. A total of 129 schools participated in the assessment.

' _.The sample of students drawn for. testing was comprised of 141 fourth-
- grade classes, 98 eighth=grade classes, and 95 eleventh-grade classes.
Testing and questionnaire administration required 1-1% hours in each class.
Interviews were scheduled to require 20-30 minites per student and 30-45
.minutes per teacher. Most, however, tended to run lofiger.

e A1l answer sheets, questionnaire forms, and interview records were
returned to National Evaluation Systems for processing -and analysis,
including extensive content analysis of interview data. *The ensuing
chapters of this report present the results of these analyses in as much

depth as possible to maximize their usefulness to school personnel.

3 *

.Responses to certain student, questionnaire items not presented else-
" where in this report are described here as a general characterization of
participating students. Table 3.2 describes the percentage of students
at each grade level selecting each response to each item. ‘ :

.7
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© TABLE 3.2 A
PROFILE OF STUDENT PARTICIPANTS =

QuEStién/Responsé . Percantage of Students
’ Grade 4 Grade 8 - Grade 11

“You are: 1 o

C . male .. | 4.8 50.7 | 50.5
female ' : ' ' | 50.7 - 49.0 49.3

~ How Tong have you 1ived

“in the country you live in now?
Less than 6 months | | 10.2 T7.3 5.2
6 months to 1 year - 19.6 19.6- 16;5’

1 year to 2 years . ' o279 25.5 | 2.1

More than 2 years 39.6 46.0 | 54.7

ATtégether' HDw 1Qﬁg have you o
Sghao1? ’ o
Less than 1 ygar | © 252 18,1 | 13.4
1 to 2 years - 35.1 28.7 | . 22.7
3 years or more . v L 36;7l 51,9 v 62.0
Were either of your parents

'n in the country in which
now live? :

Yes o 14.4 2009 | 23.0
No : | 79.2 " 77.5 75.1

I don!t know | 4 0.5 0.1

*Percentages for each guestion do not sum to 100% due to nonsfesponse_of'a'
small proportion of students

Q - : o . :if;;
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IV. ACQUISITION OF COGNITLVE OBJECTIVES.

Introduction

[ .

The purpose of this chapter TsvtD-describe Stuﬂeht acqu%sit{on'af

- cognitive objectives as measured by the objective-referenced multiple-
Chofice:tests administered to each:of grades four, eight, and eleven.

The design of the assessment permits. three levels of analysis of student
‘performance: (1) total test score,-(2) objective ‘scores,’ afd;(3) item -
scores. Theydisﬂussien‘begiﬁs‘with_an*@verview based on ‘total test score

i and proceeds with -a presentation:of scores on each objective, organized by,

topic (or goal) area. The performance of each grade level on each objec-""
tive is described in terms of the average percentage of ‘items answered
.correctly. . To provide more substance and meaningfulness to these data,
highlights of performance on.individual.items (percentage of students
~answering correctly) are also presented. Please note that pot all qtems:

are described; only a sufficient selection to characterize student perfor-. =~

mance on the objective, s
The full text of each learning objective is presented in Chapter I;
shortened, versions are used here only to achieve parsimony in the graphical
and' narrative presentation of -results. -Note that, in-some .cases, the same
‘objective is assesed at more than one. grade level; however, different sets
-of test questions (items? :are used to ‘measure a-given objective at two
different grades. ‘The reader. is, therefore, cautioned against making

grade-to-grade comparisons except (where noted) -in the few cases that a
single item is .administered to two different grades. I
_ Interpreting the scores. Because the scores weré generated on the

. basis of a sampTe of students, -any given score should be considered an.
estimate of the true score of the bopulation that the group represents
(e.g., all fourth-graders or all eighth-graders in the system). ‘This
means that if, for example, the score for a group is reported as 61%, the
true score of the population is likely to .be either that score or .very
close to it.. It would be safe to say that the true score is probably no °
more than® two percentage points higher ‘or Tower than. the reported score.

- The reader is cautioned to refrain from drawing -inferencés from 'small
differences between. scores (e.g., between scores on two différent -
-objectives at-a-grade level). ‘ — e : S e

- Some of the results “in this chapter involve comparisons of scores; .in
each case, the score of one group is compared with that of another group,
~The narrative focuses only on those differences that were statistically
significant.” However, the reader is .reminded that statistical difference
is not to- be €quated with educational meaningfulness. Small differences
between groups may. be statistically significant’ in.one case and not in

Do o .
Ry
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another due to a variety-afffaCtorsi*'Eﬁenxwheré-statiétiééiiy'sﬁgnﬁﬁié'
cant, :differences may be too small to be educationa11y'méaﬁingfuT;ﬁ.what'; N

" is ‘educationally meaningful depends  on the reader's judgment “about ‘the. .
.- practical implications of given differences in scores. o S

The reader is further cautioned to refrain f Em;d§§Wihé.caU§é;eFFecf )

=

. " inferences from these data. Observed differences 'b&tween: groups do not

. indicate cause-effect relationships. Such rélationships cannot be proved:
by the assessment data. While there may be. a relationship:between achieve-
‘ment and a given variable (e.g., sex of the student), the daka do not “indi-
.cate -the redson or cause for the relationship. The differences observed
‘suggest only a relationsh

a re nship between a given factor "and achievement, not a
causative influence of: the factor on achievement. o ST

rmanée*ﬁs_pravidéd by total

'ThE’ﬁrDédest analysis éf student_per,

"tESt'Scaresg'thatéis; the average percentgge of all items on the iest

answered correctly by students at -each gyade. level.  These scores are
displayed in Figure 4.1 for all students in a grade and for students - =%
in each region. Recall that the tests were substantially different for

each grade-Tevel, which means that grade-to-grade -comparisons should. not

be made. : -

v o _Fouﬁth—gradérs scored an average of about 70% correct on their test,

1_WhiTe_eighth; and eleventh-graders scored about 68% and 65%, respectively.
‘Perhaps more revealing 4s that, within each grade level, performance was
- extremély consistent across the regions.” While some differences were.

statistically signficant, they were so small as to lack educational mean=

Jingfulness.

D=

Differences Between Groups of Students

T

Introduction. There are two ways in which student questionnaire
results may be used. First, students may be grouped on the basis of
their questionnaire responses; and the tést achievement of the resulting
"reporting groups" may then be compared (i.e., an "achievement analysis").
Second, an examination’ of the responses md, in itself, provide a policy-
relevant characterization of students and student attitudes (i.e., a
"survey afalysis"). In this chapter, selected student questionnaire vari--

ables which were analyzed in relationship to achievement are discussed.

LQ;J'
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~ The average percéntage of all test items answered correctly was
. computed for each student group. In each case; the average total test
score for the group is compared to the average total test score for all:
students at ‘that grade level in the’ system. Figure 4.2 graphically.
- displays total test achievement comparisons for éight selected student
- questionnaire reporting groups. ' R T :
+ . Sex ofggtudent.i'There was no difference in total test performance '
- % among fourth-grade ¢irls and boys, and suchpdifferences among eighth and -
‘ ‘eleventh-graders, while statistically significant, were very small. L

e i

.71 . ) - 7- f -‘:7 . N N e ) . _' ’ L ] ) . .. o ..

.0 Branch of ‘service. Students of parents in the Army scored 3% (eighth
grade) to 5% (eleventh grade) below the system-wide average. Students of
“Civilians" scored about 4% higher. thar the average at all three grade-
levels. ’ : _ T : :

v E

Level of achievement. Students in the eighth and eleventh grade were

. asked to rate themselves as A, B, .C, ot D students; fourth-graders' '
general level of achievement was rated by their teachers. At all three
grade levels, achievement increased as rating of generaégblassraom
achievement increased. "A" students scored 13%-15% higher .than the.
system average, while "D" students scored 10%-16% lower than the average,

_ Amount of social studies. At all grade levels, studen:s who said
they spend "too much" time learning about® social studie: -.ored 4%-6%
below. the system average; while eighth- and eleventh-graders. who said
they spehd "too little® time scored 4%-5% above the average. These
results suggest that attitude toward social studies bears a relation-
" ship to achievement., ~The Targe majority of students, however, felt. P
" that the.amount of social studies was "about right.” '

. -Amount of reading. Any relationship between achievement and amount-
of reading required in social studies (as compared to other classes) was
unclear from the results. The only notable finding was at the eighth-grade
Tlevel where those students who said they did "much less" reading ifi social
studies class scored 6% below the system average. o

Preference for social studies. Those eighth- and eleventh-graders

‘who T7ke social studies "hest" of all.their subjects scored 3%-6% higher
than the system average, while those who like it "least" scored 5%=6%
*Tower than the average. . '

_ DI
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»ijFFiEQTtyipfrfegdinng Results. were much c1eafe$ reqarding the
"difficulty" of reading in social studies’ class.: Those students who
" found social studies reading of "much greater" difficulty scored from

6%-7% (fourth and eleventh grades) to 12% (eighth grade) below the system

. average. Those who found it "much easier" scored 4% (eighth grade) to 7% * ...
(e]gvev}hagrade) higher than the-average. v B E o
‘Attitude toward host natioh. Eighth- and eleventh-graders who o

" definitely do not 1ike 1iving in the host nation-stored 9%-10% below the -
- system average. Differences at the fourth-grade Tevel were statistically
- significant but small at 2%.. - ' : : S :

: B
— T e
HC N .

BRI ‘ =

Acquire Knowledge About Human Beings gng»Tbgiﬁ,Sociajéﬁﬂ;tura1, anid_
Man-Made Environment , — —

¥t £

~ Overview. Within this, topic area, three objectives were tested at N
“grades four and eight, and two objectives were tested .at the eléventh-grade
- Jevel. The objectives assessed were focused heavily on knowledge of basic
social studies concepts. Performance reflected the introductory nature of
: the objectives: these objectives generally represented the highest achijeve-
' ment demonstratéd by eighth-- and eleventh-graders but substantially lower
performance by fourth-graders.  Figure 4.3 displays results for each grade.

/ _ . : L C v .
iFaurth)éfadei; Student performance was quite consistent across the
_ three objegtives in this topic area. Of the four or five items for each
‘objectived fourth-graders answered an average of 64.8%-69.5% correctly.
Their knowledge of groups that humans form ‘(Objective 1) ranged from a
high of 87% correct on an item assessing recognition of a "club" (versus
« a government, family, or community) to a low of 54% correct on an item
requiring recognitton of a group. of age-peers (interestingly, 38% of
fourth-graders appear to believe that a group of school friends are

“alike in "religion" rather than "ages").

- Performance on Objective z,zassessing.anWIedge of group functions,
 showed a similar range among fourth-graders. While the average for the
" ‘objective was 64.8% correct, 49% of fourth-graders knew the purpose of
UNICEF, while 87% knew that "governments" are responsible for making
' laws in most countries. On Objective 3, assessing knowledge of cultural
" universals, performance was somewhat more even across three of the, four
items: 55%-59% of fourth-graders knew that "shelter" 'and "€lothing" are
‘basic needs, while "money" .is not universal. However, many more students
(88% of them) recognized the universal "no smoking sign." o
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. obgect1vee

ede Average penfdrmence nf e1ghth graders on the three
for this topic area ranged from a low of 68.5% correct on de-
cribiny’ Fufictions of institutions (Objective 1) to a high of 74.5%-76.6%
rrect on identifying cultural universals (Dbgective 2) and patterns of -
gttlement (Objective 3), . respectively.. Performance on Objective 1 was
_quite variable: for exemp]e, 79% of - e1ghthbgredere knew that’ “re11g1oue
institutions pndv1de for spiritual needs, but. fewer -(57%) knew that the-

- "Constitution" states civil rights of U.S: citizens (many, 29%, thought

the “Declerat1dn of Independence“ did ed)

o A s1m11ar range was obeerved on Dbject1ve 2 reldting té eu1ture1

universals. For example, 97% of eighth- graders knew “"food" to be a basic:’
need while 63% recogn1zed "shelter" as such; -even fewer (54%) necdgn1zed

the. un1vereeT nature of "marriage! (as opposed "to. "C r1etTan1ty“,f“Enq115h

language,” and "collective farming S Perform&hce ‘was s1ightly higher, as
“a rule, on items for Objective 3 negerdlnd patterns of settlement. The

large majority (86%- 91%) of eighth- gredere coul¥d identify a "village" and a
“tribe,!" 78% knew that ‘"communities” probably. preceded "cities," “Stetee,
and ﬂﬁet1gne i and fewer (63% 66%) reccgn1zed the def1n1t1dn of "ndmade

‘;”endﬁinetidniﬂﬁ

?

E]eventh grede Perfdrmenee of e1eventh graders was’ h1gher on the
two ‘objectives in*this topic area than on any other objectives: *83.4%
correct on understanding changing functions of groups (Objective 1) and

77.6% correct .om understanding changing, functions of #nstitutions
(Obgeet1we 2).. Scoring on all five items for Objective-1 was in the

~eighties: 80%- .87% of eleventh-graders knew. the functions -of “shemene

-and "dictators," understood "separation of church and state", growth of

"child care centers,"” and .the fact that "eutdmet1dn “and mass, pndduet1on“ i
hae tended to rep1eee skilled craftenedple o

- Sc0r1ng was: e]mdet as nigh, on 1tems "for Objective 2 H1gheet peanr=
mance - (88%) was on an item requ1r1ng recogn1t1dn that "movement toward
social eduelity for women" is a factor in the development of female clergy .
in: edmefne11g1dne ~ About 78%- 79% of gleventh-graders saw increasing '
health care costsas a factor encouraging-socialized medicine and - 1ower
labor. and resource costs in some foreign courftries asi edntr1but1ng o

”ﬁAAmeriéen bus ingss . deve]odement overseas.

F i \ - > . 3 - 4 -

Ane1yze Re1at1dneh1pe Between Humen Be1ngs and The1r Soe1a1 Env1rdnment

- Overview. w1th1n th1e topjc area, three DDJECt1VeS were eeeeseed

‘at the fourth- and eighth- grade levels, four at the eleventh- grade -Tevel.

_The deerrmance pattern across the ObjeEtTVES ver1ed eone1derab1§ from

Y

e p

A



~ .grade to.grade. . Resu1t5 are shgwn graph1ce11y in F]gure 4, 4 Among
- fourth-graders, two of the three ngect1vee reflected. the:: 1Dweet average
performance of all objectives for that grade -level; the third (Gbgect1ve.ﬂ)
- was relatively high (77.4%) Eighth- graders scored relatively- Tow on all
" three objectives (60.1%66.8% correct). ‘Among eleventh- -graders, perfor-
mance ranged from a low of 58.8% correét .on Objective: 3 to a high of 74.9% -
-on Objective'4;-the other two objectives, 5 and 6, were somewhat below the
_med1’n-Far the grade at” approx1mate1y 65% carrect :

. FDUffH'gFaﬂe Students performed rather we11 on“the. two 1teme“ A
related to identifying influences on individual behavior - (@bgect1ve 4).
Between 77% and 79% recogniZéy that: (a) early schoal experiences help

"~ one learn to get along with others, and (b) one's parents are the deter- =
mining fector 1n what 1anguageia’e f1ret 1earne to speak : -

_ Performance DF Fourth gradere was not as high on Objective 5 (recag—
nizing significant contributions of individuals): 76%-78% knew of the
contributyons of Thomas Edison and the Wright brathere however, ecmewhat
fewer (‘59%-63%) knew of Martin- Luther King, Jr.'s e1y11 rights work. and *
Abraham Lincoln's efforts to free eiaves, and only 42V‘Fhew of Harr1et
.- Tubman's work. L : ; ;:e

‘ Fourth gradere ecored Jeast WelT on Obgect1ve 6 dealing with COHtFT—
butions of ethnic groups. :The majority of students (75%-77%) recognized
contributions Df American ‘Indidns, but by cantreet an}y 13% knew thétg@ue

number eyetem Rrab1c in origin.
A

P

i
%

‘Eighth grade 7 Dn the whole, eighth- gradere perFormed at -about the

*same Tevel as did fourth- graders -on recognizing” centr1but10ne -of 1nd1v1d— ,
uals (Objective 4), answering correct1y an average of 66. 8%.0f the items’
Two- items for this objective ware Administered to both of these, grade

“levels: -many mdre eighth-graders’ “than fourth-graders knew of Martin Luther
King, Jr., (78% vs. 59%) and: Harriet Tubman (80% vs. 42%). ‘However, <lower
preport1ene of, e1ghth gradere answering correctly two .items -on Mahatme
“Gandhi 58%) and George Ne5h1ngton Carver (47%) 1Qwered the averege for
the cfbgecﬁ L s L .

.o § 9
Average e1ghth grad* performance was e1so 1Dw (60.1%) on Dbgect1ve 6
regerd1ng centrwbut1one”af ethnic groups. Three of their_six.items dupli-
cated those ‘administered to. Fourth -graders. and eighth- gredere Subetantlel1y
outperformed the younger students; for example, 70% (vs. 40%) knew of the.
English influence on the American way of life, and 25% (vs. 13%) ‘knew about
our Arabic number system. (Even more e]eventh -graders, 78% and 35%, .
.respectively, answered these two items ‘correctly.) ‘Performance was at the
“median for this obgect1ve on two other eighth grade items: 66%-67% knew

;",lebcut Azfec 1ﬁf1ueﬂce in South Amer1ca and Cuben influence. in Florida. -
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On- the third eighth-grade objective- in this topic area (Objective 5,
Human Resources), performance rangéd widely from 73% to 45% correct. FDr
example, orfly 46% recognized that discrimination against minorities in the
U.S. represents "a major waste of .human resources," while 72% knew that
the growing use of computers has forced many peap1e to "learn new skills
and find new jobs."

Eleventh grade.. w1th1n this topic area, eleventh-grade performance
was lowest on Objective 3 (58.8%) which requ1red knowledge of historical
events and trends that affected American life.  About 60%-65% of eleventh-
graders could identify the effect of the Industrial Revolution on urban
centers, several effects of the women's movement, and the effect of
increasing mobility on family Tife. ‘Average perFormance on the objective
was lowered, however, by the fact that only about 44% of eleventh-graders

Buld re]ate 521ent1f1c discoveries to decline in religious faith.

Performance was somehwat higher on two other objectives (about 65%
correct).. Regarding human resources. (Objective 5) eléventh-graders were
relatively consistent: 72%-74% knew about China's comparatively heavy '
emphasis on human resources in farming and ccnstruct1an trades and about
+ the likely need for increased social services in a rapidly growing, newly
industrialized community. Only slightly fewer (64%-67%) knew that,

~historically, "labor" represents the largest U.S. allocation of humaﬂ

resources and that industrialization tends to decrease allocations of:
human resources. By contrast to Objective 5, eleventh- graders' average
performance on Objective 6 represented a w1de range across the six items
tested, including the 35% and 78% noted earlier regarding Arabic numerals
“and Enq11sh influence, respectively, as well as 83% answering correctly
regarding the Spanish- Amer1can influence in the U. S SDuthwest

«The highest performance (74.9%) of eleventh-graders in this topic
area was on Objective 4 requiring understanding of factors affecting
social change. While about half of eleventh-graders recognized a major
reason for social upheaval in the Mideast following d1¢cavery of o011, many
more (76%-87%) recognized effects of such factors as a grcw1ng awareness
of equal rights, the first Soviet satellite launching, increasing urban
traffic problems, and improvements in the quality of health care.

=~

Ana?yze Re]at1oﬂ5h1p§ Between Humans and Their Natural and Man-Made

Overview. Within this topic area, two objectives were assessed
at each of grades four and eleven, three at grade eight. An Dhject1ve
assessing undprrtand1ng of human adaptat1®n to physical environment

.jl'
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(Objective -8 for grades four and eight, Objective 7 for eleventh-graders) \
. showed average performance just about the median for all three grades
(75.2%, 69.7%, and 71.3%, respectively). Note that none of the items
assessing this objective were the same for any two grade levels. On
identifying geographical features (Objective 7 for both fourth and eighth
grade),performance was somewhat below the median for fourth grade, just
above the median for eighth grade; two of the five items were identical at
the two age levels. Eighth-graders performed somewhat better on explaining
effects of technology (Objective 9); but among eleventh-graders, this same
objective (#8) represented their third lowest performance (51.2% correct).
Figure 4.5 graphs results for objectives in this topic area. Co '

Fourth grade. Performance varied widely across the items assessing
geographical knowledge (Objective 7). While 77%-82% knew that “equator”
has the warmest climate, that the "Rockies" are a U.S. mountain range, and
‘that "Hawaii" is the state which is composed entirely of islands, far fewer

could locate the world's largest desert in "Africa" (59%) or locate on a

topographical map the most likely site for a city (30%).

As compared with the Objective 7 average (65.3% correct), fourth-
grade performance on Objective 8 was higher (75.2%). The objective
assessed knowledge of methods of adapting to the physical environment.
High percentages of fourth-graders (81-91%) recognized the adaptive
functions of "tunnels" and “bridges" and ways of compensating for scarce.
resources (as in using "snow" to build houses). Many fewer recognized.
"skyscrapers" as a way of conserving building space (59%) and the use

of dikes as a way to "make more land available for farming" (50%)-
, !

Eighth grade. Eighth-graders scored fairly consistently on a set of
~ five different items assessing the same objective regarding adaptation to
physical environment. On this, Objective 8, their average score was 69.7%
corrett, and the proportions answering correctly specific items ranged
from 59%-77%. While 67%-70% understood the use of "terraces" to adapt
Jand for farming and the adaptation of sod as a building material by early
settl -, slightly more (77%) understood the function of "reservoirs® and
the pu. pose of the Panama Canal. ’ i ’ \ _ &

Eighth-graders' score pattern was somewhat similar Dﬁ’OQjective 7, ?’f )
which assessed knowledge of geographical features (average 69.2% correct) ./
While 59% could locate on a map the likely site for a city (versus 30% of &
fourth-graders, noted earlier) and.locate "Australia" entirely south of

the equator, slightly more (61%) knew that “hurricanes" are the type of

storm that often begin in tropical climates. In contrast, 88% (versus 77%
of fourth-graders, noted earlier) knew that the "equator has the warmest
climate," and 80% knew that the climate of most of the U.S. is "temperate."

1.
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The pattern QF eighth-grade performance on items assessing knowledge
of the effects 'of technolegy resulted in a slightly higher average score

for Objective 9. About four-fifths of the students could relate "collec-

tors" to "splar" energy and "automobiles" with "air" pollution. Lowest -
performance for this objective was on -an item requiring understanding
that "spraying insecticides to kill harmful insects! is dangerous ‘in

that it may al#» "kill useful i%sgcts"“(SB% answered correctly).

- Eleventh grade. Performance was relatively high (71.3%) on-Objec-
tive 7 assessing knowledge of ways of adapting to physical environment.
Four-fifths of eleventh-graders knew that “"strip-mining" causes "soil
Efasi@n,"‘éndfthﬁéeequarters'CDUTd identify a factor 1ikely to cause,

"an' upset  in the balance of ecosystems." Lowest performance (54% correct)
was on identifying the purpose of a "dike."

1
El

By contrast, eleventh-grade scores were relatively low on the four ..
items assessing Objective 8. About 60% knew that advancing technology can
irreversibly cause extinction of certain wildlife species, and a sjmilar
proportion could identify effects of diverting river water. Far fewer
knew that "extensive burning of fossil fuels" has resulted in a "rise in
atmospheric témperature" (49% correct), and that nuclear power plants
cause "thermal® pollution (34% correct). '

Understand Decision-Making Processes

“Overview., Within this topic area, two objectives were assessed at ~

the fourth-grade level, three at thé eighth-grade and .six at the eleventh-

grade. The two faurth-grade Objectives (9 and 10) represented the highest
performance exhibited by students at that level (79.1% and 85.5% correct).
Among eighth-graders, performance was relatively high in one case (73.6%
correct on Objective 10 regarding structure and function of government),”
but relatively low on the remaining two (61.0% and 67.4% correct on Objec-
tives 12 -and 11, respectively). Of the six objectives assessed at the
eleventh-grade level, five showed average performance below the median for
the grade, and two of these were the. lowest of all é1eVenthag?a§§>objéci
tives. Figure 4.6 displays ‘scores for all grades on the objectives in
this topic area. :

FéQﬁthQQﬁade; On all five items involving examples of decisions

“and decisjon-makers (Objective 9), between 71% and 87% of fourth-graders

answered correctly. These scores-indicated that the large majority of
students recognized. decision-making roles of, for example, "teachers,"

one's "boss," and "American voters” (to elect the U.S. President).

;j%;
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, Fourth-grade performance was’ even h1gher on Objective 10 (aﬁd
“-extremely uniform across the five ﬂtems) on understanding reasons for
‘rules and laws in society. Between 85% and 87% correctly answered each
item. Thus, the large majority recognized the -reasons for such th1ngs
as "speed 11m1ts " “Teash. laws" for dogs, ard "laws aga1nst crime.

« Eighth grade Object1ve 10 on identifying structure and-function

of government showed relatively high average performance (73.6%) at this ’

grade level. Between three-quarters and four-fifths recognized the
Ymayor" -as the head of town government, the "chief of police" as. ma1n1y
reponsible for maintaining law and: order, and the "board of education”

" as usually responsible for hiring and f1r1ng teachers in a school system.
Only half of the eighth-graders, however, knew. that a school superinten-
. dent in. the U.S. is responsible for "pTann1ng the school's yearly budget.

*By contrast tn Objective 10, scores of eighth-graders were rela-
tively low on Objective 11 (Con5t1tut1ona1 rights: _67.4% correct)
and Objective 12 (comparative decision-making: 61. 0% correct). On.
Objective 11, for example, between 63% and 69% identified the right to
attend any church the basis for the right to vote, and the protection
against "unreasonable search" of one's home. On Objective 12, for
example, between 56% and 60% knew that: (a) a Prime Minister leads a
"par liamentary" government, (b) that in a dictatorship the ruler makes
and enforces laws, (c) that the "one-party system" characterizes a
communist state, and (d) a democracy_is distinguished from a dictator-
ship by the Fact that citizens "have a voiee" in government.

Eleventh grade -0f the six eleventh-grade objectives in this t@p1c
area, the single onée above the medidn for the grade was Objective 9 on

U.S. Constitutional rights (68 1%). - About .82% of eleventh-graders identi-.

fied the right to "attend any. Ehurch” (compared to 69% of eighth-graders,
noted earlier), the "right to legal counsel," and he protection against
"cruel and unusyal punishment." Average perfarmance on the objective was
covered by scoré€s on two other items: about half of eleventh- graders
understood “the ban on double JEOpardy" and "due process of law." .,

Scores were considerably lower on “all remaining Dbjectives for this
topic area. On Objective 10 regarding branches of federal government,
60%-68% knew that the U.S. Senate must approve: treaties with foreign
countries, that the Supreme Court can declare an act of Congress uncon-

St1tut10né1 and that it takes a "two-thirds majority of both houses" to

override a Pres1dent1a] veto. - Even fewer eleventh-graders knew.that the
Senate must approve appointments to the Supreme Court (51% correct) and
to the President's Cabinet (39% correct). .

4=
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Lowest performance on any eleventh-grade objective (average 40.3%
“correct) was observed on Objective. 11l ¢n identifying division of power
among levelS of government. The majority (65%) of e}eventhagﬁaders{knéw
that funds for interstate highways comé from both "state and federa? -
sources; slightly over, half (53%) knew that a "governor" could request
National Guard troops in a local emergency; and . even fewer (41%) demon-

strated-understanding of the Supreme Court's role in adjudicating the
constitutionality of a law. Only 14% of al] eleventh-graders knew ‘that
it takes a "three-fourths majority of the state legislatures" to amend
the U.S. Constitution.. =~ . SR

- Objective 12 assessed undegstanding of interests and influences of -
U.5. organizations; the 65.4% &verage score,represented wide-ranging .
performance across the items. While 81% of eleyenth-graders recognized
that environmental groups are likely to favor development of "solar" . _
energy, only 47% recognized that groups that oppose school busing are
tikely to argue-in favor of "maintaining neighborhood schools." Between
59% and 64% knew that "publicizing examples of discrimination" is a way
to express objections. to unfair employment practices or that "a national
health program" is likely to be favored by groups assisting low-income
families. : : o

Objective 13 represented the second lowest performance (49.5% .
correct) of eleventh-graders. On comparing decision-making in different
- systems, performance ranged frém a high of 77% correct on akcognizing
citizens' "voice" in democratic government (noted earlier, $7% among . .
eighth-graders) to a Tow of 38%-39% correct on: (a) socialist, "workers"
theorectical collective ownership of the means of production and distribu-
. tion, and (b) "privately-owned means of production" as the basis ¥or eco-
.nomic decisions in a capgtalist system. Further, 44%-48%. knew that econo-
mic investments in a capitalist system are controlled primarily by "private
. rather than governmental decisions" . and that in a communisticountry, eco-
~ nomic-decisons are based on the principle "from each according to ability,

to each according to need." : S '

- There was a considerable spread in the scores on individual items
assessing Objective 14, on understanding interactions among nations (aver-
age 60.6% correct). While 80% of eleventh-graders could identify the main
“purpose of the United Nations and 74% recognized the U.S. as an ")important
market for Japanese manufactured goods," only 42%-45% demonstrated an.
understanding of China's desire to improve relations with the U,S., or of
the purposes for F&rming the European Common Market. Dn middle ground:
63%-68% understood that "the question of rights of Arabs living in Israel"
has-been an obstacle to peace in the mideast and that undgrdeveloped ..
nations have traditionally been suppliers of'-"raw materials and other

natural resources" to more developed nations. .
" o 4 |
. v i



Analyze Conf1i;tJaﬂd-§heflﬁpaqt It HagupgrIndividqalfagﬁférqup
Relationships - o , » :

- Qverview, Within this topic area, two objectives were assessed at the
fourth- and eleventh-grade levels, one at the eighth-grade level. Fourth-
graders performed relatively well on identifying sougces of conflict
(Objective 11: 73.8% correct) and giving examples of constructive ways to
 hamde conflict (Objective 12: 77.8% correct).. The same was true among

elevehtt -qraders: 76.8% correct on jdent,ifying ways people react to con-
flict/ (Opjective 15) and 70.5% correct on identifying and evaluating ways
peopTe have handled conflict (Objective 16). In contrast, Objective 13 for
eighth-graders (on identifying ways people react to' conflict) represented
‘the lowest'performance (59.5% correct) of any objective at this grade
level. Figure 477 graphs results at each grade level for objectives in ...
this topic area. : - .

~ Fourth grade. - On Objectiye 11, between 82% and 85% of fourth-
graders recognized different ideas and unwillingness to share as sources
of conflict.  In contrast, fewey (58%-59%) demonstrated understanding of
a. conflictiof-interest situatjdn and a control-struggle situatien. On:
Objective .12, performance tended to be higher. The large maj@rigy of
fourth-graders could give the following constructive ways of handling
conflict in given situations: taking turns (91% correct); talking about
problems (84% correct); voting (83% correct); and letting "a court decide
(73% correct).

. Eighth grade. Roughly half of eighth-graders.answered correctly
"on three of the five items-assessing Objective 13: identifying ways
people réact to conflict., Each of these items involved predicting: a
reaction in a given conflict situation (e.qg., givi%g'wafning or making
_cancessions). Performance was slightly better on the other two items,
’ whicg inyvolved-understanding: the usefulness of "joining together to make
ccomplaints known" (75% correct) and active opposition to events contrary
to one's cause (62% correct). : ‘

Eleventhy grade. The latter item on active upposition was also

administered to eleventh-graders to assess this Objective- (#15 for this
grade level). Eleventh-graders scored somewhat higher at75% correct.

“On two other items administered to both grade levels, 15%-19% more

eleventh-graders than eighth-graders answered correctly. Also notable

is thgt in response to the notion that high school students often experi-,
ence conflicting pressures to use their time ‘in different ways, 79%
indicated that the most effective reaction is to "respect others' advice
btit resolve to make their own decisions."” PR o ol i



“FIGURE 4.7 ~
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Eleventh-graders answered four qugstic'é”'gaésegiing Objective 16
requiring understanding_of /ways peopleihavg handled conflict. Their
responses indicated that 76%-80% understdod the usesof international,
treaties and the United Nations, while 61%-67% recognized court orders
and voter referendums as means of sett]ing disputes. :

i

&




=38~
V. PROBLEM SOLVING

Introduction

: ‘In addjtion to the assessment of cognitive goals ‘measured by tlie
-paper-and-pencil tests, the DoODS Comprehensive Social Studies Evaluation
“included an.effort to assess another major DoDDS goal: development,of
- students' problem-solving skills. -The ‘student. interviews. provided an _
opportunity-to administer exercises designed to” assess the-effectiveness
of particular aspects of students' "thinking skills." Interviewers
observed the ways in which students approached problems, processed

information,- and-sought solutions.
.- Two “"problem situations" wére presented’ as part of each student
interview. The two problem situations administered to fourth-graders
‘are presented below, followed by the two administered to eighth- and
eleventh-graders. A summary of the findings is included in each case,

H

mEE

Grade 4: Problem Situation I .

B,

The problem. Fourth-grade students were presented with the following
situation: = oo

"Let's pretend you have found an object. It is a piece of twisted . ..
-black iron, about-a foot-long. 1t is from Africa. You want to bring
it to school-and show it to your class. You have to find out every-
thing you can about the object; then you can tell your classmates:
about it." = . ( o S
L
\ .

- Students .were asked what they would need to knef about this object to tell
‘their class about it. They were then told that-it was called a "Tonga"
and was hsedgby the Mandingo Tribe. They were asked what they would do to
find out mord .about it. They were ‘then told that the Mandingo people used
the Tonga "to buy food\and other things" and they were asked if they knew
of  something "we use i;\qﬁr Tives that is like the Tonga,*" Students|were
also called upon to summarize the information and draw conclusTons about
the Tonga and to suggest other.things that their classmates might want to
kiiow about the Tonga. o

A
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The purpose. Problem Situation 1 was designed to evaluate fourth-
graders' skills in: . e

- ' : e %

]

(1)+ generating reTéyant.quesfians,

‘»(2)‘ idEﬂt%FyingﬂrETevéﬁtlanﬁ reliable éggfces_ofvjnf@ﬁmég%ongs :
(3) dFaWing {ﬁferenCEs énd camﬁhé to a 1ogica1 ¢éncJu§i§n;

v (4){;Suﬁmarizing;information, a%d”f .*_: S
(5) uidentifying areas for Furthef inveéiigatioﬁg

_ The results. Over half of the foyrth-graders were able to generate’
relevant gquestions about the Tonga. Examples of appropriate questions -
were:. "What is it?", "What is it used for?" and "How did it get -here?"
Less appropriate ‘questions included: "Is it special?" and "How wide is

. A somewhat larger number (over two-thirds) of students were able
to identify relevant and reliable sources of information for finding out

- about the Tonga. The source,of information most commonly mentioned by

- fourth graders was the encyclopedia. A number .of other students indicated
that they would go to the library to search out books about the subject.

When the students were. told that the Tonga was used to buy. food and
other things -and asked to name “something else ‘that is used in the same
~-.way as the Toriga," about three-quarters of the fourth-graders were able to .

draw .the conclusion that the Tonga was 1like money. Similarly, most &f the
students were able-to summarize the information about the Tonga to éébort
"to their class. Fewer than half of the students could think of anything
else their.classmates would like to know. Of those who could, a majority -
thought their classmates would want to know more about how they found the -
Tonga. Others thought their classmates would Tike to know more about the
people who made it or how it was made. - ; ' :

mmary.  While most of the fourth-grade students’ demonstrated effec-
.tive problem-solving skills, a sizable number of the students at this level"
were lacking in some of the problem-solving skills examined. As a whole,

- Summary.

" - the fourth-graders were able to identify appropriate sources of information

for problem solving, to summarize information, and to draw a logical conclu-

sion. However, fourth-graders were somewhat  less able to generate relevant
questions for problem solving. - ) AU

A
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‘Gradé 4: Problem Situation 11~ .

The problem. The second situation presented to fourth-grade students
~was_as follows: .. 3 : L LT e :
"Let.'s pretend thaf your teacher _told you about two films you could
watch.. -Both are about the effects of smoking cigarettes. One film
was developed by the government and the other by-a cigarette company."

A

Students were asked to choose which film they would watch" and to "
indicate why .they made that choice. The students were alJso asked about

~how they would validate the conclusions of the films.

iy,

The purpose. In'Problem Situation 11, fourth-graders were called upon:
to demonstrate skills in:- T I

@1? identifying several relevant and reliable sources of informa-
tion, o

(2)  analyzing and ‘Synthesizing information obtained From varidus
N sources, and

(3) validating the outcomes of énvestigatian;

The results.  Two-thirds of ‘the students interviewed said they would
- choose to view the government film on the effects of cigarette smoking.
Most of the others said they would choosé -the-cigarette company's f1lm.
Only a very small number of students said they would want to watch "both"
- films, the answer- considered most balanced. However, the wording. of the
question” was such that students may have assumed a forced choice of one
or the other. ) . ; ' : '

Most of the fourth-graders were able to give appropriate reasons
for their choice of a film. The most frequent reasons given for choosing
one film over the other were.that the source of the film not chosen was
~'in some way deceptive, or that the source of the chosen film "gives facts"
°<or "tells the truth." Those few students who chose to watch both films '
~indicated that they wanted to see both films ‘to learn all there was to
know about smoking.’ o ’ : ‘

S
’

.. Insalmost all cases, the'Fgurthsgradérs were.able to provide the
interviewer with appropriate methods” for validating the conclusions of

T

-
-
[
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'gégﬁifhe films. When asked how they would go about checking . if what the films ...

' said were truglor false, more than” three-quarters of the fourth aders LT
tere able to cité a spurce fo validating the findings. OFf these, mos €
S indicated”they would took in an -encyclopedia~Qr related book. A sizeable

'numue§LDF students indicated that they would dsk anothér authority such -
as avdoctor, parent, teacher, scientist, or government official. :

= i
Sumnary. Overall, the fourth-grade students, did demonstrate an abil-.

ity to analyze information sources by identifying appropriate reasons for

choosing one film over another, (The fact that most. students chose to rely
v.on only one -source of information. was probably due; at least in part, to

‘the wording of the problem.) Similarly, students exhihitaed an ability to

vali-ate outcomes by suggesting sources of information-for confirmation of

the Findings. ] ' ‘ . ‘ oo

‘Grades 3 and 11: Problem Situation I

g . B S B X
= . - - 2

em. Studentd were asked, "What do you think are the most
...+ important problems generally facing large -cities?" After the students had
“; .t "damed one. ormore problems, they were asked to select the one problem they
" would most Rike to learn more about. They were then asked, "What questions
would you ask about this problem to fFind out more about it?" and "Where

wopld you go for more information to answer the questionfs) you have?" =
Fd at . N 1 . B YU
™ \ d - T Ve

< The purpase. In Problem Situation I, efghth;‘aﬂa eleventh-grade stu- ~

dents were asked tb demonstrate the ‘following skilPs:

v Lo

(1) identifying problems or issues appropriate for investigation,

" (2) generating relevant questions, and !

' (3) identifying relevant and reliable-sources of information.

Lot . PR LS.
The results. As a whole, students were able to identify urban prob-
lems Thaf were appropriate for investigation. The problems most commonly
. cited by students in both grades were pollution, crime, and overpopulation.
% "Also mentiioned frequently by the -eleventh-graders were. problems associated
with unemployment and housing. '

" Most students at hoth grade levéls were able to. generate“at 1E§§trtwa,
relevant questions about a problem they had cited, and many-were able to

Lo
»

\‘1 i .. AR . . . “ia

]Elsz:  : - : P

Aruitoxt provided by Eic:




"+ pose at’ least three significant questions. Some of the frequently posed
“questions included: "What's the ‘cause?", "How will all of -this affect the
future?", and "Who's to blame for the problem?" : . I _ A
- ~ When the students were asked where they wauld go for information ,
sees it AASWEP “the questions they posed, the vastfmgjarity were able to-cite
-« at -least two relevant and -reliable sources- of information. Virtually all
students were able to cite .one good source .of information. Sources of
information cited by the students included the library, the government,

and the’pa1ice_departﬁent_w :

_ Summary. Overall, the students in Grades 8 and 11 ‘demonstrated _
-.an ability to identify a significant issue for investigation, generate
. -appropriate questions for investigating the -issue, and identify relevant
. and reliable sources .of information for. that -investigation. While it
is difficult to quantify a.student's ability to move logically from the -
“identification of a problem to the appropriate investigation of the prob-
lem, the transcripts of the interviews demonstrate how effectively most

- of the eighth- and eleventh-grade-students. were able to do so.
SR ' . v
K Epédegrﬁ an@!ll::WErgQTeﬁ;Situ§§icn IT

The pﬁob1emz ‘The second problem situation admiﬂistéregéta‘eighthf
and eleventh-grade students posed the following situation: ™ .

 "Imagine that you have received summaries of two new scientific

~ studies,on nuclear energy. One was reported by the government and
* the other by an environmental association. Which of .the reports
_would you waht to read?” : : o

L After deciding which report they would read, students were asked to
- explain their choice. The students were also asked how they would evaluate
the reports if the two reports reached different cénclusions and how they
would validate the conclusions if the reports reached the same conclusions.

The purpose. In Problem Situation II, éighth—‘and e]eventh»gradé

“students were called upon to demonstrate the following skills:

(1) _idéntiFying several relevant and reliable sources of .informa-
' tion, : T o - : o

)




! (2)- éna1yziﬁg and synthesizing information obtained . from various
-~ - sources, and = . ' S : .

(B)v;vaiidatihg’the.oufidmeg]of investigation.
;Thevrgsuits;i FeWer'thaﬁ onesQuaftér:oF the students at eitﬁéf grade.

,,,,,,,,

level indicated that they wanted to-read both of .the reports, although, . .
eleventh-graders. were somewhat more likely than ejghth-graders to say sa.
Because of ‘the wording of the question, some students may have mistakenly
assumed. ‘that they could choose only one report. .

As a whole, the students were able to generate appropriate reasons
. for choosing either one or both of the reports. The most prevalent
reasons for choosing the government report were that the government has
better ‘information -than the -environmental group, while the most common.
reason cited for- choosing the environmental association report was that |~
‘the ‘environmental association is "concerned with the environment and ;
people." . Those who chose to read both reports generally reported that
they did so to get both sides of the story. : : C

When asked how they would decide which conclusion to accept if the

" two reports came>to different.conclusions, over half the students at both
‘grade levels indicated that they would research the topic further and/or
read both reports and decide. However, a sizable number of students said.
they didn't know how they would deal with the conflicting conclusions, or
that the decision of which conclusion to accept would be a personal choice.

When asked how they would go about checking to find out whether the
conclusions were .correct if the two reports came to the same conclusion,
about half the students indicated that they would do further research or
would seek out other opinions. However, almost a quarter of the students
_indicated that they didn't know how they would go about checking the

corfeusions. , ’ o :

.- Summary. The vast majority of the eighth=vand eleventh-grade students
demonstrated an ability to identify sources of information, to analyze that
information and, ultimately, to validate outcomes. While the students

generally appeared to rely on a single source of information, this may have..

been due to the wording of the problem which implied a forced choice. The
students did demonstrate an ability to analyze information and validate

the outcomes of investigation, with most students identifying appropriate
strategies. for analyzing disparate conclusions and validating the outcomes
of the research. . - o
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VI. -SELF-ACTUALIZATION, COMPETENCE
IN HUMAN RELATIONS AND. -
CAREER ATTITUDES

o4

_',Iﬁtt@duciéi@r? .

, Thé purpose of this chapter is to descr1be the Pesu1ts Df student
questionnaire and interview items that ref1ect on the attainment of two

=,'1mportant DQDDS soc1a1 studies 90315

. the deve]epment of a p031t1ve self- ccncept and movement toward
Se1f actual1zat10n, ‘and; = :

o the deve1opment of a commitpent to the right GF self- determ1nat1onv
. for ‘a1l human beings and a willingness to take rational action in
support. of means for securing and preserv1ng human r1ghts

- The™ sect1an5 be1ow present’ h1gh11ghts of résponses tD quest1@nna1re and )
.1HEEFV1EW items address1ng four areas: . - o . :

° student'movémeﬁt toWardA5&1?=éctua1izatiaﬁ

.  5tudent egaT1tar1an att1tudes toward ﬂat1Dna11ty, race, ethnic
,backgraund -and sex, : .

e attitudes toward careers and factors influencing career choices,
e attitudes toward socidl studies.

&

Self-Actualization

The area of self- actua11zatwcn was assessed through a series of items
Gn ‘the student quest1anna1re address1ng the following quest1ans

(1) How rea115t1c are student expectations Qf their perf@rmance on
. tasks?

(2) what degree of responsibility s taken by students in dealing
with Dthers?

3
~
L]
L&
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 Realistic Expectations. The first area, realistic expectations, was
 assessed at all three .grade levels. .Students were presented with a scale

~.containing 12 statements referencing how realistic the students'[expectax}.;“
“tions were in performing tasks. Among the statements included were, for .7~

~ “exampley M1 often try to do too much,” "I.know there are -some things I can.

- do bet®er than other things," and "I usually do worse on tests than-I.."-
expected.” -

on a scale from one to five ranging from “strongly agree" to "strongly.

. disagree" with the midpoint indicating that the 'student was undecided. For
“the fourth graders, a,mare‘1imi£ed,respanse'format was used, with students
indicating whether they agreed, disagreed or were undecided for each state-’

~-ment.’

ting the average score for all items was

- A composite score repres -ag
slowrgeqre representing extremely unrea-

" obtained for each student, w

~listic expectations and a higiss esenting extremely realistic.
expectations.. -The results weresimi]ar-across all three grades. Stu-
dents exhibited, on the whole, mildly realistic expectations. At each

© grade level, the average .composite score was just abome the midpoint in

the range from extremely unréalistic to extremely realistic expectations.
Nevertheless, more than one-quarter of the students in grades eight and
eleven “"agreed" or "strongly agreed"-that they did not always finish what
they started and often tried- to do too much. Similarly, close to one-third
(34-35%) of the fourth graders felt that they often try to do too much, .. -
and that they often lose interest in what they have started and leave it
“unfinished. Further, roughly a quarter of students at all grades felt

that they usually did not do as well o tests as they had expected.

, A number ‘of factors associated with the school and the student were
examined to. determine if they bore any relationship to how realjstic the
students' expectations were. 'The only significant difference was found
in relation to eighth- and eleventh-graders' self-ratings of achievement
level, Those who saw themselves as "A" or "B" students tended to have
" somewhat more. realistic expectations than those who saw themselves as "C"
~or "D" studenis. S
Responsibility\in dealing with others. The second area examined
‘within self-actualization was the appropriateness of the students' behavior
*in dealing with others. This area was addressed for students in grades:
“eight and eleven only. Students were prasented. with a series of three .
“hypothetical situations and a list of possible actions that could be taken
in response to each situation. Students were asked to -choose the action

"+ they would be most likely to take in.each situation. The response options

varied in terms of their appropriateness for the situation presented. The
more appropriate responses called for the student to take responsibility
for his or her behavior, express his or her feelings, or demonstrate
sensitivity to the needs of others. ~ S

.

.Students in grades eight- and eleven responded to each statement
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T ;ﬁThé‘First'situatian_suppDEESithe,Fo1]§wiﬁg: ~the student has.completed .
- the begt. geography project.in class and the teacher calls.special attention

i to 'the project in front of the class. .Over half (56-59%) . 0of ‘the students
in both grades eight -and eleven indicated that after class they would say

- nothing.to their friends but would tell their parents about their good .

- owork ‘Tater~in“the day. 'While this répresents an appropriate response, _
- fewer than 10% of the students at both levels selected the more .desirable -

response, i.e., telling your friends how good it feels’to be recognized.,

. The second situation presented to.the students involved the student
‘receiving a grade of "C-" for a social studies project completed hastily -
_the night before it was due. The student felt.the project deserved a '

- grade of "B." Qver one-third (36%) of eighth-grade students and close to
one-hdlf (48%) of eleventh graders chose the most appropriate response of
taking responsibility in the incident, knowing they could have .given the -
task more effort and attention. - However, close to half of the eighth
graders (43%) and one-third of eleventh gradens (33%) selected a somewhat:
less appropriate response which involved accepting the grade but acknowl-"
edging no responsibility. - _ N ' R

The final situation involved the school newspaper editor criticizing .
the student unjustly in front of “other members of the newspaper staff.
About half (49-54%) of the students at both the eighth- and eleventh-grade

Tevels selected the most appropriate response of waiting for the editor to
calm down and then trying to settle the matter. However, close, to one-"
third of the students (29-30%) at.both Tevels indicated that they. would

tell the editor exactly what.they thought while everyone was 1?3E§ningga

~

 Egalitarian Attitudes

i The extent to which student attitudes were .ec. .. ian with respect
to race, nationality, ethnic background, and sex: was assessed at all three
T grade levels. Students.were presented with a scale containing ten state--
ments about equal opportunity for -individuals of different raee, ethnic
background, national origin.or gender.  For exampleg "people of certain
. races.or religions should be kept out of ifportant positions in our
~nation," and "most men work harder than wemen." Students in grades eight .
and eleven responded to each statement on a scale from 1 tg 5 ranging from
strongly disagree to strongly agree, with the midpoint indicating that the
_ student was not certain. For the fourth graders a more limited response
format was used, with students indicating whether they felt each: statement
was true or false. ‘ ‘ :
A composite score represerting the average score for all items was

obtained for.each student, with a low score indicating "not at all egali- .
tarian" and ‘a high score indicating "extremely egalitarian." The results

vJ 7




LE e

ikwere s1m11ar acrgss 311 three grades. Students att1tudes were, Dn the
whole, quite egalitarian. ‘Closeé to half of the fourth graders, however
feTt tha§ "mnst men work harder than wgmeni“

- An exam1nat1an -of - factors- patent1a11y cuntr1but1ng tc d1fF&rences 1n'
egai1tar1aﬂ15m Fevea1ed thé fo11aw1ng S R

N : - .

" . @ There were no differences at any grade in student attitudes toward
. race, nationality,. sex and-ethnic ‘background as a function: of the
-+ “number of years -the student had been in an-overseas school, the
- regidn.in-which thé: school was located, or the branch of SEFV1CE
with wh1ch the SEhOQ] was . aff111ated : L

e For students in grade four, tha.sex of ° the student had little
effect on attitudes- toward race,. sex, nationality and ethnic
background. ‘However, female studeﬂts in grades eight and eleven

tended to be more ega11tarian in the1r att1tudes than were male -
students in thase grades.

. @ Students-.at both the éTghthﬁ and e1aventh grade 1eve1s who saw
' themselves as "A" or "B" students, tended to be more egalitarian
than their’ caunterparts who saw themse1ves as “C" or: “D“ students

T

Career Attitudes.

-

Att1tudes toward caréeers and Career -related issues were assessed
thraugh both the student questionnaires and interviews. Students were
asked to indicate the fields they found most and least interesting, tha
influence of school on career dec1§1cn3, and what factors they felt :
1nF1uenced career dee151ons _ :

Most and. 1ea§t 1nterest1ng careers, Students were asked to select,
from a 7ist of social studies retlated fields, which fields they found most
and least interesting. While no one.field was selected as most interest-
ing by as many as one-quarter of the students in grades four or eight,
more  than a quarter of the eleventh graders (28%) selected psychology :

- the field they found most interesting. When asked to indicate which field
they found least 1nterest1ng, no one field was seen as least interesting
by as many as one-quarter of the students in grades? four or eleven.
However,. ctose to one-third of the eighth grade students. (30%) found the
f1e1d of political science to be Teast 1nterest1ng ' :

When eighth- and e1eventh grade students were asked dur1ng 1nterv1ews'
what career or occupation they were interested #n DUFSU1HQ after h1gh '

(P
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~. school, the,most-téﬁmgn]y'citedfqtcupatians for both groups.‘were medical, .-
military service relatéd, or sciepce careers. Business careers were cited
. frequently, but only among the eléventh-grade students. -Not surprisingly, ..
a larger number of students in eleventh ‘grade (51%) had either chosen a .
- -career already.or-had a good idea of their career choice, than students in- .
. «eighth grade (42%). - Co e E g T PR
_ Influence of school on career decisions. Seventy percent of the .’ o
+ ‘aighth-grade students.felt that class discussions "helped some" or "helped -
.a lot" in understanding careers, while 58% of the eleventh-grade students
felt this was the case. When presented with a 1ist of five influences on
career -choices, about two-thirds of the students in grades eight and eleven
(62%-68%) felt that "school courses you enjoy and in which you do well".
should have the reatest .influence on career choice. . - _ S

S Factors which influence job opportunities. Students in grades four,

. eight and elevep were presented with a 1ist of nine factors which might be
viewed as limiting future job opportunities. For each factor,.the student
indicated whether. or not they felt the factor would.influence: the type of -

" job he or she would get. "Your abilities and skills" as a determinant of -
the type of job you get was selected more often than any other factor : -
listed (70-92% of students at all levels). "Your -grades in .school" and-

- "your health" were also seen as factors influencing the type of Jjob one .

~gets by more than two-thirds (67-79%) of the students. Over one=third
(37%) ,0f the fourth graders (as compared with about 20% of eighth and

" @leventh graders) saw sex as an influence on the kind of job one gets.-

the students in- grades eight and eleven surveyed felt that "a person shoul
examine his or her own abilities before deciding on a career." Surpris-
ingly, close to half (48%) of the eighth grade students, and one-third

(31%) of the eleventh graders felt that "a person should decide by himself

or herself which career to choose,. not ask for advice from other people."
Over ‘three-quarters (77%-85%) at both leévels indicated that they did not =~ -
consider money to be the most important factor in making a career choice.
Similarly, over three-quarters (76-80%) did not feel that "a person who

does well.in school should only consider careers that require a college
education.” : e c :

Factors which influence career decisions. Virtually all- (94-96%) ong) A
d

(‘

\

Attitudes Toward Social Studies

Students were asked a series of questions -about schoo] subject pref--
erences and their attitudes toward social studies. The areas assessed
- { o ' ' j.

£
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included mdst and 1east 11ked Sub;ects, the. amount and d1fF1cu1ty gf
a551gnments 1n .soci-al -studies, and percept1an5 of the useFu]ness and:’

C 1mportanie of soc1aT stud1e5. SR ; L h,“,v..y

. Subgects 11ked best Nhen students in. grade fcur were'. askeq what
subject they liked best, the most’ frequently cited com -ent areas were

':-mathemat1cs (30%) 'and art (25%). Studénts in grade: e1ght most often

‘mentioned physical educat1on~(30%) as the subject they Tiked best, wh11é
sacial studies was the most frequently preferred subjegt among the, e]ev-
enth gradérs (27%) T e

  '$?.

Subgects 11ked 1east. when asked which subjéct “they. 11ked 1east the

- most frequently cited area across all three grade levels was: matﬁem§f1cs
(25%-35%) .f

: One-quarter of the students in grade e1ght a1so cited 5c1ence
<as their east Tiked subgect . Do

Preferreq4§QC1al stud1es topics. Students interviewed were asked -
which topic area covered in “social studies during-the past year they. 11ked:_
most. The most. frequentty ment1aned topics among the fourth graders, were:.
those relating to other countries and cultureS$. - Over half -the students in
grades eight and eleven c1ted 1earn1ng ‘about wars as the tDDTC they 11ked

_,moSt : : A . - B

Amaunt ofrt1me spen;f]earn1ng,about soc1a1 stud1es About three-

quarters-of the students in all three ‘grades Telt that "about the riqht
amount of time" was:being spent learning about soc1a1 5ﬁud1es.

Amount of read1ng in social stud1es whén askedito éampare the

-amount of reading they do in social studies to the amount . of reading
done in other~classes, close to three-quarters of - both e1ghth= and elev-
enth-grade students (69 72%) felt that the amount of reading in social
studies was "about the/same" or !"somewhat greater than" that encountered.
in other classes.  Similarly, when students in grade four were asked,
"How much social studies reading do you have to do #n your- class," c1cse
to half (48%) indicated that they did "some reading," while just over a -
_quarter (28%) of the students reported doing "a lot of reading," and about
one-quarter (22%) 1nd1cated thgy had "not much read1ng oo

D1fF1cu1ﬁy of reading in social stud1es When campariﬁg the dif-
ficulty of the read1ng found in social studies to that in other subjects,
“over half (53-60%) of the students in grades eight and eleven felt that

the difficulty of the reading in social ghudies was "about the same as -
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'f'other c1asses." Twa th1 ds (66% ofkthe students in grade fou s respand— :
- ing'to’ a similar quest1on, felt that the-social studies book was dt’ abaut:
-thazsame 1eve1 of d1ff1cuTty as books enﬁountered in other sub ects '

L ' S T . : ;

- ot r ™

» Amount Qf wr1t1ng in- 50c1a1 studies, Students in. grades e1ght and
e]even were askeg to compare Ehe amount af wr1t1ng they do in social - -
- studies to the amount they do in @ther classes.” Over half of the students
(59- 65%) in both grddes .felt that the amount.of writing they did in-social
stud1e5 was "about the same as cther c]a%ses“ or "somewhat greater than in .
: Gther C1asses " S :

Student att1tudes toward snc1a1 5tud1es More than two-thirds of . all
students interviewed gave a positive response when "asked how they felt, in’
general, about social studies this year. Other questions addre551ng
_att1tudes toward spﬁﬂa1 stud1es revea1ed the Fa11ew1ng

e More than three quarters GF the e1gh h- and e1eventh grade students
.}1nterv1ewed felt that what they Tearned in social studies would be
usefu1 to’them in their 11Fe outside of schGD1 : g
e On the quest1anna1ne close to ha1F (40- 45%) Df ejghth- and e1eventh—
grade students selected "social studies" ‘when asked "In" which class
“this year have you legrned th1ng§ wh1ch are most 1mportant to you as
a human be1ng?“_ ' o , e :



The purpose of this Ehapter is. tn descr1be t e results of .the student
questiennaires .and.interviéws as. they pertain to. gtudents’ ‘attitudes ‘toward
“the. host .nation and students' 1ntegrat10n into tHe host nat1on cu]ture. ‘
StudEnts were asked ‘a series of quest1ons abDut thé1r'““- :

',Di; contact w1th host natmn peérs

. 1nvo]v§pent n hast nat10n act1v1t1es and?

e att1tudes toward 11v1ng in the host ﬂat1on. b}

-'Cantact w1th Host Nat10n Peersr

_ Nhen asked - about fr1end5h1ps out51de oF the overseas schoo1 students -
" in_eleventh grade (69%) were more likely to havé friends, outside of the
- overseas s$choel than were eighth-graders (59%) or fourth- graders (5Q%).
Close to half of the students in grades eight and eleven (40-46%) 1nd1cated
on the guestionnaire that they had more than three friends who were not
attending the overseas- school. Whethér students: understood this to mean
~host nation peers or American friends not attend1ng an ‘overseas schDQT
"rema1ns somewhat unc]ear however. : S

- The .eleventh-grade students indicated that they were somewhat more.
camfortab]e meeting peers who were not ‘attending the overseas school than
were students in-grade eight. WHile over half (57%) of the-eleventh grad-
ers reporited being "comfortable" or "very comfortable" when meeting stu-
.dents who were not attending the overseas school, this was the case for .
fewer than two-fifths (38%) of the eighth graders However, close to half—
‘(42 47%) of the students at both levels reported that, during their-stay

ig the host nation, they had become "a little more cgmfartab1e" or "much

more comfortable” when meeting .students their own age with whom they did

not go to school. More than a quarter (29%) of the grade eight students

and about oné-fifth (19%) of the students in grade eleven indicated that
~ they "rarely meet students who do not attend an oveseas school."

P Interview data tended to reflect. less social. contact with Host nation
peers than did the questionnaire data. About two-fifths (36-41%) of all

T~
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' _the students 1nterv1ewed*1nd1cated that they did not get a chance to

) interact w1th host nat1on kids' their own age. Furthermcre, the interview.
- resylts indicate that aBout half (50- 52%) of the students in:grades four

. and eight, and abo(t a third (34%) of the eleventh- -graders felt that the _
‘host nat1on kids were “very d1FFerent" from themse]ves o _ &

e

e &

‘ﬂ InvoTvement 1ngﬂg§tgﬂat1an Act1v1t1e5 D e R

“The vast mag@r1ty of students in the samp1e reported hav1ng been
1nvo1ved in host nation act1v1t1es away from the base, on the economy.
Students' in grades efight ‘and eleven had somewhat more involvement in ' -

- host nation activities than did fourth graders. The most frequent1y

~ cited host nation activities across all three grade levels were attend1ng
‘a native festival or holiday activity (63-79%), attending a movie, play
cor concert (62-83%), vi¥iting a museum (64-65%), and visiting an, historic
site (54-81%). About three-quarters-(69-76%) of the eighth and e1eventh-
graders-also reported having visited a host nation resort. area. Tables 7.1
and 7.2 indicate the percentages of students participating in each of the
~activities listed on the student questionnaire. Interestingly, of, thes ,

~ students interviewed, only about half (40-51%) felt that their Fr1ends -
get out 1ntD\Fhe host nat1an cammun1ty and-get t@ know it.". :

N %\tzﬁ-;é*?qdf???f@wafﬂ. Living in_the ﬁestﬁa@ﬂ o

~ that best descr1bed the1r fee11ngs abaut 11V1ng in the host’ nat1on Mnst
of- the eighth- and eleventh-grade students (58-60%) indicated that they
felt as though.the host nation was their "home" or would "feel like home
someday." However, .about one-third (32-33%) indicated that they felt as
though they were "11V1ng in a foreign country and wished they. were home."
The pattern of response among fourth-graders to a simplified version of,

this.. quest1on was almost identical. _ _ : ' g
. : 7 :

The student‘interv1ews presented a somewhat less negative picture of
student attitude -toward the host nation. Fewer than 10% admitted negative -
feelings about living in the host nation. There is some évidence that
students were more open about this fee11ng on the questionnaire than in
the interview setting. For example, about a third (32%) of the eleventh-
graders and two-fifths (41%) of the eighth-graders felt that their friends

~at school did not like living in the host nation. This was not true,
however, of fourth- graders only 15% asgessed their friends' Fee11ngs as
negative. :
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Grade 4

StudEﬁt Invo1uement in Host Nat1én Act1v1t1es Away Fram the Base

A

" % of students

™ who Have done

- this activity .

%fof students who
did this as part

| ~of a field trip

Attended a movie, p1ay or’

~ -concert

_:Attended a h@1d1ay celebra-

tion activity

" Attended a»pﬁgfe§Si@naT
sports activity

Visited a museum

Visited an_ historic site

'] ¥

V151ted a local” bu51ness or

industry

Visited a local hast nation.

Schcc1

V151ted a resart ‘area

/

sl

* 615
1 63.3

39.4
163.7
54,2

+43.0

11.4

8.3

Y e
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f;VStudent Inva1vement in Hast Naticn*Act1v1t1es Away Fr@m the Bases'
' : : ‘ﬂhig_ Grades 8 and 11.

A

~ ' | % who did this
: | % who did this .| as part of a -

Activities R -alone or with soctal studies
o . - family or friends field tr;P

-4

]

Attended a movie, play, or N . N '
concert S 781 82.9 = 9.9 5.9

_ . o _ :
Attended a native festival, . o
.parade, or other holiday ‘ - - e A- _
“celebration activity . 7841 78.6 .. 8.6 | 6.1

‘Attended a professional sports

~activity (not a sport activity » _ . R
associated with your -school) | .51.6 "48.5 4.7 2.2
Visited a museun . 644 | 64T 27.9 | 21.4
V1s1ted a Tocal or nat1ana1 : . _ f :
historic site AR o 72.8 , 81.4 | 26.1 | 17.8
Visited a local business or | I - :
industry ' - 340 39.6 | 13.7 7.6

Visited a local school ol 38 L 349 | 13.3 | 10.2
Visited a branch office or A~;¥§§_ - S .
an-office of the local or SR '

‘national government : < .22.3 24,7 j 8.5 | 4.5

Visited a resort area in : - . :
your host nat1an ' 69.4 75.8 - 17.6. 5.6

-
o
-
-~




Students ware - also asked how they thought the1r parents te1t ahout
“Tiving in the host nat1onh§$Ahout half of thefourth grdaders and overi *
two-thirds of the grade eight and eleven students ‘felt that their Fatherg p

- Tiked 11v1ng in” the "host mafion. . S1m11ar1y, over half.of the students
‘in-all three grades thoughf Jthat the1r mathers “Tiked Tiving in. the hast

*

nat1on

‘s . . .. : . - K

; Aspects Df the hast nat1oh 11ked most and 1aastv Students in. 311,:'
‘three’ grades were most Tikely ta cite "going p1aces“'or "travelling in:o.s
the host nation" (30-44%) or tfie fact that they like the people in the gi
host nation (23 38%) when dsked what they like best about the host natdon.

~ Students were somewhat more d1vgrgent in their dislikes, howeveér. Wh11é
the: fourth and eighth-gradegs were most likely to cite the c11mate and -
weather (23-28%) or "unfriendly people" (18%) as the aspects they 11kéd
' 1ea5t the eleventh graders mosg disliked the lack "6f "things to do and

- pTaces to go" (16%), "be1hg -away from relatives and Fr‘nends‘gF 15%), the -
"cond1 1dns in the CQuntry (13%), ‘ég'"not he1hg able to qet-around“' -

(12%). N A

'.r
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VIIT. CURRICULUM CONTENT

hl——ﬁ
\rﬂ'
DL.
rl'
el .

This chapter d15cu%ses the genera1 curriculum for social studies in
Department of Defense Dependents Schools. Issues such as the textbooks
~used, the topics covered, and the. reTat1onsh1p between the social studies
curriculum and the host nat1on are presented separately for each of grades
four, eight, and eleven. ° R : : C :

Erﬁg 4

Texthooks. The most commonly used fourth- grade textbook is Houqﬁton—
‘Mifflin's Windows on our World (approximately one-third of the teackers
reported using it) followed by the Silver Burdett Social Studies Program
(which is used in about one-fourth of the classes). ‘Teachers, however,

did not necessarily use those books as the core of their curr1cu1um Dn1y
about one-third (30%) of the teachers indicated on the questionnaire that
they considered the textbook to be the ‘most important resource for. their
students. ‘Similarly, during the interviews, nearly two-thirds of the

" teachers said that they F@11owed the content and organization of the text-
book "minimally" or "not at all," and only about one-third said they
covered all the units or chapters in the text. On the other hand, nearly
two-thirds of the teachers. said they do tend to use the lesson p]ans pro-
vided in the-teacher's guide or sourcebook. Those who did not use them
generally said either that they would prefer to make their own or that

the p1anf in the guide were tao deta11éd and time-consuming to be usefu]

Amaunt of time devoted ta 50c1a1 stgglegfynstrucf1on Fourth-grade
teachers were asked to indicate how many minutes per week, on the average,
they devoted to social studies instruction. Results 1nd1cated that about
one-fifth (21%) of the teachers spent between 30 and 60 minutes on social
studies instruction, about two-fifths (38%) spent between 60 and 90 min-
utes,. and the remaining two-fifths (40%) spent more than 90 minutes per
week on sociad studies instruction. '

TODiF 'cﬂvered in fourth- grade social studies. Teachers most often
named "culture” or several specific cultures (e.g., India, the host nation,
Africa, Navaho) when asked to name the major units or toD1c areas they had
CGVPFEd dur1nq the. year. Other units frequently cited were "map skills"
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and ‘topics relating to "man and the physical environment" (including cli-
mate, pollution, etc.). When asked which unit took the longest to com-
plete, "Culture" (or one specific culture) was again named most frequently.
Teachers gave very diverse responses,' however, when asked which unit was
"most -important" in terms of the course's overall goals. Some thought all
units were equally important, and many thought that lefrning about cultures
and how people act in groups, was most important.  Others thought that
learning about the environment was most. important. Several named current
events, Black history, 1e§§ﬁﬁng about the host nation, or map skills and
geography, as the most imflortant topic. .

- About half of the teachers felt that there were topics which should
be covered in fourth-grade social studies but are not. Topics most often
cited-were "U.S. History" and "Maps."  Lack.of material in the text and
lack of time were given as the reasons for not covering these topics.

On the student questionnaire,. fourth-grade students were asked to
indicate which of 16 Social Studies topics their class had studied. Eight
of the topics had been studied by 50% or more of the students: "Using maps
and globes" (79%), "learning abput how different groups of people live"
(76%), "world problems" (69%)5?p

F

host nation" (64%)% "the way life of people in your host nation" (59%) ,
"learning about jobs or careers you might choose when you grow ap" (51%),
and "the history of your host nation™ (50%).

Students were also asked to indicate the three topics they liked most
to Tearn about. No topics stood out as most favored. Each of the topics
was selected by between 5%-and 20% of the students.

C o . Y

Career education. Fourthdgrade students were asked to indicate on
the srvey which of eight social studies related careers they had studied
or talked about in class. The job of a social worker was indicated by
approximately half of the students as having beem studied or talked about
in class, and the jobs of government official and archeologist were each
indicated by more than one-third of the students. Jobs noted least gften
were economist and anthropologist.

Of the fourth-grade students who were interviewed, two-thirds said
that they had discussed different . kinds of jobs in-class. When asked to
- give examples of the jobs they had discussed, however, none mentioned jobs
related to social studies. MWhen students were asked on the survey whether
" they would "like to spend more time in social studies class talking about
caregf%,“ over half of the students responded "yes," ’

. ~Social studies skill areas. Teachers were asked to indicate the
extent to which they emphasized each of six skill ‘areas at the fourth-grade
b i ) , X

"pollution" (65%), "places to visit in your

-~
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level. The skill areas of "human relations" and "obtaining knowledge" were

‘emphasized "to a large extent” by more than two-thirds of the teachers and
"to some extent" by the other teachers. "Processing knowledge," "effective.
thinking" and “self-understanding" were emphasized "to a large extent" by
about half of the teachers, with the others emphasizing those skill areas
"to some extent." Participating in groups was emphasized less than the
other skills, with only about one-fourth of the teachers emphasizing that
skill area "to a large extent." Half of the teachers emphasized it "to
some extent," and one-fourth of the teachers indicated that they give it |
~11tt]e emphasis., " When asked to ide-tify the one skill area they emphasized
MOST, nearly half of the teachers indicated "human relations™ skills. The
only other skill area emphasized MOST by more than 10% of the teachers was
"obtaining knowledge." ' :

Most important outcome. Teachers interviewed were asked to identify
what, for them, was the most important outcome for their, students as a
‘result of studying social studies. Two-thirds of fourth-grade teachers
saw as the most important outcome an increased awareness of oneself, one's:
own culture, and other cultures. Others saw as the most important outcome, -
"becoming a better person," and some saw "increasing skills" (such as map-
reading: or anMlytical skills) as the most important outcome.

%

Nature of host nation programs. When asked to describe the host
nation programs in their schools, about half of .the fourth-grade teachers
interviewed indicated that the host nation program was very well organized,
with regular periods of instruction provided by the host nation teacher.
[t was clear from the responses that the praograms varied widely from schoal
to school. [In some schools, language was taught, but in many it was not. v
In some, the host nation teacher organized field trips or brought in speak-
ers. Some.programs were regarded as "excellent," while others were seen
as "minimal," "unstimulating" or "a ticklish subject."

Goals of host nation programs. Most of the teachers thought that
the goals of a host nation program should be to "help students understand’
the culture of the host nation." Several thought the program should
attempt to "make students aware of what the host nation-can offer them."
Most teachers believed that the goals they named were, in fact, the goals
of the program in their schools, and most thought that the program was.
accomplishing its goals, at least to some extent. Nearly all of the
teachers interviewed thought that the host nation program was definitely
an important aspect of student experience. -

Y

Teaching in host nation programs. Most of the fourth-grade teachers

surveyed (88%) reported that a host nation teacher was scheduled to provide

Py

iy




instruction in their classrooms at least once,a week. In some classrooms,
the host nation teacher was scheduled to provide instruction on a daily
basis. In addition, a majority of classroom teachers reported spending at
least some of their social-studies instructional time on topics related to
the host nation, with-nearly one-fourth spending 10% or more of social -
studies instructional time on host nation topics. ’ '

~ Student -perceptions of host nation programs. Fourth-grade students
were also asked questions relating to the host nation program during the
interview. Most said that they did talk about the host nation in their
reqular classes. They generally said that they had talked about "what’
it’g like Tiving here," or about "places to visit" in the host nation.
Some said they had talked about the people or the history of the host
nation.. S

Many $aid that they thought they learned "enough" about the host
nation in their class, but others said they would like to Tearn more.
Specifically, students said they would like to learn more about the host
nation culture, about travelling to important sites, about the Tanguage,
or about the history of the host nation. Four-fifths of the students said
that no host nation people, other ‘than the host nation teacher, came into
their schools to tell about the host nation. The same.number said that
they had talked to their parents about the "things they learn in school
-about the host nation. ‘ '

Coggératig§;p1aq@iﬂg,with host nation teacher. 1In all but & very

few cases, teachers reported that there was a host nation teacher in the
school. About half of the teachers reported that they had very little
opportunity to plan with the host nation teacher, but, of those who did
have the opportunity, most were able to plan with the host nation teacher
at least once a week. More than half of the teachers said that they would
1ike to do more cooperative planning with the host nation teacher. Fewer
than one-fourth of the teachers considered the relationship between. the
host nation program and the social studies curriculum to be close.

Host nation resources. The resources and activities related to the

host Tation which were most likely to be provided for classroom teachers
were "direct classroom instruction" and "field trips." "Guest speakers
or visitors" were least likely to .be provided. -

_ Teacher suggestions for improving host nation programs. Many of the
‘teachers made suggestions for improving the host nation program. Some
said they would like to see the host nation teacher more involved in the
school, and ‘some thought that the host nation teacher should be better

[
&
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qualified. A number of teachers said they would like to see more language
taught, and others thought that there should be more stress on culture,
~including music, poetry and dance. Some wanted to have -the host nation
teacher come-to their classes every day. One teacher suggested that an
American teacher who understands the host nation language and culture
should work. together with the host nation teacher to plan the host nation
program, . L .

-

Field trips. Nearly all of the Fourth—grade teachers in the survey

sample had taken their classes on at least one field trip.- About half
reported that their classes had taken one to three field trips over the
course of the year. About oneé-third of the teachers reported that their
classes had taken four to six field trips, and 10 percent had taken seven
- or more.  About 30 percent of the teachers thought that field trips were
"very important" in helping to meet social studies objectives, and nearly
half (48%) thought field trips were "somewhat important im helping the
students better understand. the topics discussed in social studies class.”

When teachers were interviewed, the vast ‘majority said they had
received help in planning and organizing field trips and felt that field
_ trips were important or valuable to student learning. About one-third of
the teachers said they would like more help in planning and organizing
field trips. Most said they needed more specific information about sites
-to visit and the appropriateness of various sites to the age group. Some
needed assistance in setting up field trips. ' ‘

On the student survey, about two-thirds of the students reported that
Lhey had.been on social studies field trips. . One-third had been on one or
two field trips, and one-third had gone on three or more field trips.
Three-quarters of the students indicated that they enjoy going on social
studies field trips, and most_ of those who had been on social studies field
trips indicated that those trips had helped them better understand the
topics that they had studied in social studies. S

A higher proportion (85%) of the fourth-graders than of the eighth-
and eleventh-graders who were interviewed said that they had gone on field
trips. Museums and historical landmarks were commonly mentioned as places
they had visited. Some had gone on school exchanges, to theatrical perform-
ances, ,to factories, or on "outings" (e.g. swimming, skiing, hiking). When
asked which trip was their favorite, their answers were as diverse as the
types of trips they had taken. Nearly all said that- they had learned some-
thing on their favorite trip. »When asked whether they thought school field
trips were a good idea, all of the students said "yes." '
' ]



Grade 8-

Textbooks. About half (53%) of the eighth-grade teachers surveyed

used Silver Burdett's Let Freedop Ring in their social studies classe
while more than one-third (37%) used Scott Foresman's Americal! America!..

A majority of teachers (58%) indicated on the gquestionnaire that they \
considered the textbook to be the most important resource for their stu-
dents. Similarly, when interviewed, most teachers said they followed the
conteat and organization of the textbook "very closely" or "quite closely.”
Very few said they covered all of the units or chapters in the text, how-,
ever. Most said they were unable to finish the book during the school
year; thus, the last chapters were skipped. :

Only about half . of the teachers said they tended to use the lesson
plans provided in the teacher's guide or sourcebook. Most of the others
said that they preferred to make their own plans, and some pointed. out.
_that, after many years of teaching, _their own files contained a better
" collection of activities and supplementary information than the guide could
provide. In addition, a few said that they had no teacher's guide or.that
“the plans provided. were not appropriate for their students.

Topics covered in eighth-grade social studies. A majority of the
teachers interviewed reported that they covered only American History
topics in eighth-grade social studies, with an emphasis in most cases on
‘the Colonial Period, the Revolutionary War, Pre-Colonial Exploration, and
" the Constitution. ' ' A

_ The Constitution was cited by more teachers than any other topic as
the topic which took the longest to complete. Similarly, when asked which
unit was "most important" in terms of the teacher's overall goals for the

. course, the Constitution stood out as the topic most often mentioned.

When asked whether there were any areas which should be covered during
eighth-grade social studies but are not, twentieth-century history was:

_most often cited. Of those who felt that they wvould not be covering some

topics which should be covered, most named "time Timitations" or "lack of

material in the text" as the reasons.

On the student survey, eighth-grade students were asked to indtcate
how .they felt about the amount of time spent in social studies class
studying each of nine topics ranging from studying about the-customs of
people who live in the host nation to working with maps and globes -or
learning about the environment and pollution. No topics were cited by
more than 6% of the students as having taken up "too much time." For
each of the nine topics, 20% - 30% of the students felt that "too little
time" had been spent. Topics cited most often as having received "no time
at all" were "learning about careers," "studying -about the host nation
people," and "studying the geographical features of the host nation."



Students were also asked to rate six topics relating to government
in terms of time spent studying them in social studies class. For every
togic excgpt "how to make voting decisions," a majority of students ,
indicated that they had studied it "some" or "quite a lot." Topics most-
often studied were "how laws are passed," "how government officials are

-chosen," and "how. citizens influence government actions." :

Career education. Eighth-grade students were asked to indicate the
amount -of time they spent- learning about the kinds of jobs available in
seven different social science fields. Jobs available in history were
studied most often, with over three-fourths of “the students indicating .
that they had spent “"some" or "quite a lot" of time learning .about them,
About half of the students had spent "some" or "quite a lot" of time .

~learning about jobs in political science and economics. Fields which .
" received the least attention were anthropology, psychology, and sociology.

When asked how much their social studies class discussions had helped
them to better understand different careers, 23% responded that they had
"helped a lot,™ 47% safd they had "helped some," and 21% said they had L
"helped very little." The remaining students indicated that they "don't
have class discussions." The: students who had talked about careers in
class were almost unanimous in saying that it had been useful to do %o.

Of those who had not discussed careers in class, more than three-quarters
said they thought it would be useful to do so. '
- 1;) . . o
~Social studies skill areas. Four of the six social studies skill
areas Tisted on the survey were identified by a majority of eighth-grade
teachers as skills that they emphasized "to a large extent." The skill
area of "obtaining knowledge" was’ emphasized "to a large extent" by the

largest proportion of teachers (85%), followed by the skill areas of
“processing knowledge" (72%), "human relations" (60%) and "effective
thinking" (55%). "Self-understanding" was emphasized "to a large extent"

by a smaller proportion of teachers (44%). Participating in groups was - &
the skill area least likely to be emphasized--one-fourth of the tearhers
indicated .that they gave it little or no emphasis. :

Teachers were very divided ‘in their’ choices when asked to identify
the skill area they emphasized MOST. "Self-understanding" was emphasized
most by more teachers than any other skill area and "human relations" by
the fewest. However, each of the skiTl areas was selected by 10% to 22%
of the teachers as the area they emphasized most. ‘ ‘

Students were asked to identify the amount of time spent Tearning
about or developing various skills in social studies class. The skills
most likely to be learned about were "reading social studies materijals,"
"locating information," and "understanding the time relationship between

2




historic events." Students were least likely to have spent'time learning
about "recording and summarizing information gained from a field trip or
interview." “Understanding other people's feelings," “solving problems,"
"participating in groups," "communicating with others," and "interpreting
pictures and graphs" wese emphasized "sometimes" or “very often" in a
majarity of classes, according to the students. .

Most important outcome, . Eighth-grade teachers expressed” a wide
variety of opig#ons when asked what, to them, wa$ the most important out-
come for their students as a result of studying social studies. The lar-
gest number: said that "to become a better citizen® was the most important
outcome, -Many also considered an increased,understanding and appreciation
of history and heritage to be most important. Others saw an increased
awareness of current events or an increased awareness of oneself and one's
own culture to be most important. Some saw the most. important outcome as,
increased skills (such as study skills or critical thinking).

Nature of host nation programs. Teachers who were interviewed were
asked to describe the host nation program in their schools. More than
one-fourth of the teachers said there was no: host nation prograin or that
they did not know about it. - However, most of those teachers said that

_some activities related ;c“the host nation, such as student exchanges and
field trips, were provided as part of the regular program. In schools
which did have a host nation program, about half of the teachers said that
their host nation programs were well-established and had positive things
to say about them. The other half -indicated that the programs at their

“schools were minimal or unsatisfactoryy providing 1ittle or nothing for
eighth-grade students. o f

Goals of h@stwﬁationzgﬁoggamsg: Most of the teachers thagght that

the goals of a host nation program should be "to help students understand
the culture, history and language of the host nation" or "to make students
aware of what. the host nation can offer them." Of the teachers in schools
with a host nation program, about two-thirds thought that the goals they
had named were, in fact, the goals of the program, and -about the same num-
ber thought that the host nation program was accomplishing its goals:
Three-fourths-of the teachers surveyed said they consider the host nation
program to be an important aspect of the student experience.’

%

“ Teaching in host nation programs. About half of the eighth-grade
teachérs in the suryey sample reported that there is no host nation
teacher in their schools. Of those who did have host nation teachers,

'most indicated that the host nation teacher was scheduled to provide
instruction to students in their classrooms less than once a month. Half

,‘—y -
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of the teachers spent 5% or Tess of’tata1 social studies—instructional
time per week on topics related to the host nation, and about a‘third of
them spent from 5% to 10% on topics related to the host nation.

- ¥ .
Student perceptions of host nation programs. ' Half of the students
interviewed said they did talk about the host nation in their social

studies classes, and some mentioned that their teachers commonly mentioned
connections between the host nation and the U.S. as they discussed U.S.
history. Topics most often talked about in class in connection with the
host nation were wars and governmental systems. Some classes also dis-
- cussed "what it's like living here" or current events.
_ . _ -
About half of the students said they thought they Jearned "enough"
about the host nation. Hgwever fmany said there were things they would
like to learn more about{ Most.commonly, students: said they would like to
know more about the history and culture of. the host nation -people. Some
said they would like more opportunity to travel and learn about famous
sites. Only about one-fifth of the students said that host nation people
ever came into their schools to tell them about the host nation. About
half of the eighth-graders said that they talked to their parents about

the things they learned in school about the host nation.

Cooperative plannigg with host nation teachers. About 60% of those

interviewed reported that there was a host nation teacher in ‘the school.

Of those, only about 20% had a chance to plan with the hos¥ nation teacher
as often-as once a month, and "aboutthalf said they "did not know" whether
they would like to do more cogperative pﬁaﬁﬁing-with-éhe host nation
teacher. A majority of teach%&s sajid that there was Tittle or no relation-

~ ship between the host nation grogram and the social studies curriculum.

Host nation resources. The resources and activities related to the
host nation which were most 1ikely to be provided to cTassroom teachers
were field trips and reading materials. Theseé were provided, at least "to
a little extent," to 60% of the teachers. )

Teacher SQggestjgn§;jqﬁfjmprovingthgstmpatian3prcgtam§, Teachers

made the following types of suggestions for improving the host nation
program:

"More funds."

"More materials.” : : .
"Get kids into the community."

."Get one started!"

"Meet with other teachers to plan cooperatively."

J
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Field trips. Of the eighth-grade teachers in the survey sample,
“about two-tnirds ‘reported that they had not gone on any field trips with
their classes. - Nevertheless, more than half indicated that ~they thought
_field trips were somewhat or very important in helping £o meet social o
studies objectives, and two-thirds thought field trips were somewhat or -
very important in helping students better understand the topics discussed
in social studies. o ) : )

. . ™ .
Of the teachers interviewed, about two:=thirds had not taken field
trips with their classes, but those who had taken trips had received help,
generally from the host nation teacher, in planning and erganizing*the
trips. Some said they would like more help.in planning and organizing
field trips--especially more -timenfar planning and arrangements for sub-
stitutes to cover other classes.  Almost all of the teachers ‘said they
felt that field trips are important or valuable to student learning.

* o student survey, hearly 80% of the eighth-grade students said
they - i not gone on any field trips during theyear, and of-those who had,
most -k | gone on -only one or two. Not surprisingly, nearly all of the stu-
dents i1ndicated that the number of field trips they had been on was "not
enougn.” ‘Of those who had gone on- social studies field trips, most indi-
cated that the trips.had been "very interesting"” or "somewhat interesting.™
Similarly, most of those who had gone on field trips thought the trips were
"yory useful” or "somewhat useful® in helpimg them to better understand

tie topics discussed in social studies class and in helping them to better
urdi:rstand the customs and life styles of the people who live in the host
natian.

In contrast to those in the survey sample, almost half of the students
interviewed said that thdy had been on field trips during the year, gener-
ally to museums or historic landmarks. When asked to name their favorite
trip, their answers varied widely. Most of the students said that they .
had learned something on their favorite (or only) field trip, and all said
they thought field trips were a good idea.

Grade 11

Textbooks. Each of the threefeleventh-grade textbooks listed on the
survey--ihe People Make a Nation (R11yn and Bacon), A Néw History of the
United States (Holt Rinehart & Wins¥en), and The American Dream (Scott

Foresman)--was used by approximately 20% of the teachers surveyed. . How-
ever, half of the teachers (51%) indicated that they were using other text-
books in addition to or instead of the textbooks listed. When teachers
were interviewed, proportions citing the three recommended textbooks were
somewhat smaller. - Laidlaw's U.S. History for High School Students was

used by more of the teachers.than any other text. ,

H L.
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Half of the teachers (51%) indicated on the questionnaire that they
considered the textbook to be the most jmportant resource for their stu-
dents. ' However, when interviewed, a nymber of teachers expressed dissatis-

- fFaction with the recommended textbooks{ and a preference for the older
Laidlaw text. Half of the teachers said they followed the content and
organization of the textbook "minimally” or "not at all," and only about
one-third covered all of the units. or chapters in the text. A majority
said they did ngﬁ tend to use the lesson plans provided in the teacher's
guide or sourcebook. Many said that was because they simply preferred to
make their own, -although others said that they had no teacher's guide or
that the material in the guide was inappropriate. = - :

. . .

Topics covered -in eleventh-grade social studies. The major subject
area FDP7é1€venth=gradefgciiaT'studies 1s U.S. History. Teachers inter-
viewed had covered a large number of U.S. History topics ranging from
pre-Columbus to the Vietnam War. 'The Civil War and Slavery, World Wars I
and II, and the Depression were covered by more teachers than any other
topics. ' _

a4 2

'Civil War and Reconstruction" was cited most often as the topic
which took the longest to complete. - However, when asked which topiec was
,'most important" in terms of the course's ovérall goals, the Constitution
~and the Civil War were the most, and about equaTTly, important. When asked
whether any topics which should be’ covered in U.S. History would not be
covered, a number of teachers mentioned twentieth-century history. They

‘cited time limitations and lack of material as the, reasons for not
covering that topic, ' - : .

: Eleventh-grade students' responses were very similar to those of the

" eighth-grade studenfs when asked about the amount of social studies class
time spent on nine topics listed on the survey. Responses were distributed
Fairly evenly among all topics, with very few students indicating that "tpo
much time" had been spent -on any area and 20% to 30% indicating. that "too?
little time" had been spent on each. The topics' cited most often as having
received "no time at all" were "learning about careers," "studying abaut
the people and geography of the host nation,” and "learning about the

environment and pollution.”

Five out of six topics related to government or politics which
appeaged on the survey had been studied "quite a lot" or "some" by at
least fifty percent the eleventh;grade classes. Topics studied most often

- were "global problems," "how citizens influence government acdtions," and
"how government officials are chosen." "How.to make voting decisions" was.
studied least of ten, . :

W .

urses offered de students interviewed were asked to
indicate the courses they had taken in Grades 9, 10 and 11.. More U.S.

..:

Courses offered. Eleventh-gra
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History courses were taken than any other subject--generally in Grade 11,
although some students took U.S. History courses in Grades 9 and 190 as
well. . Most students had studied World History (or some aspect. of World
History, such as European History or Ancient History) either in ninth or
tenth grade. A smaller proportion of students .had taken World Regions or
geography courses. ~Civics, current affairs, international relations,
saciolegy, psychology and -anthropology courses had been taken by some
students interviewed. Two had taken a course in economics.

.5. History was the course most students said they Tiked best,
followed by World History and World Regions or Geography. Reasons most
often cited for 1iking a course best were, "The subject is interesting"
or "[ learned a lot." Some of students said they had 1iked the course
hest becduse of a good teacher or because of the teaching method.

Very few Students could think of any courses not offered that they
would lika to take or any courses offered that they thought-should be

spent Tearning about the kinds of jobs available in seven fields related”
social studids, over two-thirds of.the eleventh-grade students indicated

Caﬁggﬁ7§QUCaﬁign. When asked to indicate the amount of time they had

" that they had spent "some' or "a lot" of time learning about jobs in the

field of history. In addition, apout half of the students had spent at
least "some" time learntng about Jobs in’political science and. in econo-
mics. Careers in the fields of anthropology, psychology, sociology and
geography had received little or no attention in the majority of cases.
= ﬂ :
when asked how much their social studies class discussions had helped
them to’better understand different careers, 17% said they had "helped a

lot," 41% said they had "helped some," and 31% said they had "helped very:
little." The remaining students indicated that they "don't have class
Only about one-fourth of the eleventh-graders interviewed said that
ey had talked about careers or occupations i their social studies
asses. 0OFf those, only about one-third mentioned careers related to
cial studies’ when asked to give examples of the occupations they had-:
ssed, Nearly all of the students who had talked about careers in
caid it had been useful to do so, and more than two-thirds of those

[wage

“had not discussed careers in class said they thought it would be
1 to do so.

-Soctal studies skill areas. "Obtaining knowledge," "processing know-
1ed?é;“ "effective thinking” and "human reTations" were the social studies
skill areas which a majority of eleventh-grade teachers indicated that they



- : S > e _ :
emphasized "to a large extent." "Participating in groups” and "self-under-
standing" were emphasized far less often. : .

, When asked to identify the one skill area. emphasized MOST, nearly a
third of the teachers selected "obtaining knowledge" and ore-fifth selected
“human relations."” Students were asked to indicate the amount of social
studies class time spent learning about or developing various skills. - Stu-
dents learned about "reading social studies materials" and "understanding
the time relationship between historic-events" "very often" or "sometimes"
in-all but a small percentage of cases. At the other end of the scale, a
“large majority of students indicated that they "rarely" or "never" spent
time learning about "recording and sumg#izing information gained from a’
field trip or interview." = . .

Most . important outcome. When asked what, for ﬁhemaawés the most
important outcome for their students as ‘a result of studying social StUdé//‘

ies, the eleventh-grade teachers most ofiten responded that an increased
understanding and appreciation of history and heritage was most importand
~for students. A number of other teachers cited (a) “increasing skills"
(such as study skills or analytical thinking), (b) "becoming a better
citizen," and (c) “increased awareéness of oneself, one's own culture, and
other cultures" as the most important outcome. A few thought "increased
awareness of -current events" was most important.

e

‘Nature of host nation programs. When asked to describe the host
nation program in their schools, more than half of the teachers inter-
- viewed said that there was no host nation program or that they did not
know about it. Of those, about half said that there were some activities
related to the host nation which-were provided as part of the regular pro-
gram, however. Of ‘the teachers in"schools which did have a host nation
program, about half described their programs as "good" ones (for example,
"helpful in pTanning field trips and exchanges," "good teachers.") Others
~described their ~rograms as'minimal ("weak," "too passive," "a wastéd of
money").

Gﬁa1sféf,hast nat,ion DFQQFQTS; When asked what "a host nation pro-

gram should attempt to accompldish, most teachers said it should involve
"community awareness," "intencultural activities,” or "learning the his-
tory, customs and language of the host nation." Some felt that they, as
teachers, should be kept better informed about the host hation program and:
comunity events. Of the teachers who did have a host nation program in
the school, most thought that the school's. program-was accomplishing its
‘goals, although in some cases™.these goals differed from what the teacher
thought they should be. Most of the teachers interviewed considered the
nost nation program an important part of student Expériéﬂgé: ' ,

2
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“Teaching in host nation programs. More.thanghalf of the teachers in

the survey sample reported that there was no host, nation teacher in the
school, and most of ‘the others said that the -host nation teacher was..
scheduled to provide instruction t@.studentséjh their classrooms .less than
once.a month. (Very few had?an-@ppa%tunitgyta;pian'with the host nation
teacher more than once.a month.) Eleventh-grade , telachers were-more likely
than eighth- or fourth-grade teachers to have spent less than five percent
of total social studies instructional tijme on topics related to.the host
nation. On the other hand, one-fifth of the teachers reported that they
had -spent 10% or more of total instructional time per week on topics .
related to the host nation. e T e

w® B R

Student perceptions, of host nation -pfograms. When interviewed, two-
thirds L. the-eleventh=gradelgtudents gaid-phat they had talked about the
host nation in their social studies classes i generally when discussing
currént eventé or wars.. “Some -also sdid theyiWad talked about the history

_of she host nation, making cornections’ and cdgparisons to U.S. history.

Only one-third of«the sﬁudeﬁts-ggﬁd'they thought that they had-
learwed “enough" about the hogt nation._in their class, however. Many said
they would 1ikeé to 1eaﬁgﬂggf§§abaut the' culture or the history of the host
nation. Others said theyedld 1ike 'to travel more, te learn more about
the language, or to learn more about the government of the host natjon.
Only about one-third of the students’'said that host nation people had come
into their schools to tell about the h&st nation. About half said that
they sometimes talked to their parents about what they learned in school
about the host nation. ’ i o

CD&DEfaEiVE'DTaﬂﬂiﬂg With hgstfﬂaticn'ieachEﬁs,' About half of the

eleventh-grade teachers interviewed said there was a host nation teacher
“in the school, although some indicated that the host nation teacher taught

Tanguage only. Véry few teachers said ‘they were ahle to do much coop-
~erative planning with. the hos¥ nation teacher, although more than half
said they would like to. Few teachers thought that there was a signif-
irant relationship hetween the host nation program and the snocial studies
curriculum., . :
i 5 ) . =

=
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Host nation resources. In’a majority ofi cases, teachers were

, provided with few resources br activities related to the host nation.
However, all but about 10% oFf :the teachers said that "hands-on™ or
manipulative materials were provided , at Teast "to a little extent." _
e o 2 S o _ co A P, . = s 4 £ = o LS
Reading materials, guest speakers or visitors, and field trips were

provided for about half of: the classroom teachers. - % ) o
. . . ;): . £ i
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. ' '»Teachergsuggéstjéns7FD§;impraging'hostﬁﬂatiohﬁprpgrgmsﬁ Suggestions

- for improving the host nation. program included:

o e "Get'a full-time host nation %eacher." oot A
' _a.'"IncSEthate*the host natien activities dntg the -social.studies
'@ "Get a host nation program”started." o
e ‘“Encourage more involvement in the community." -

.Ejé1d;§ni;$. _A_m@jorfty,gf thé'teacﬁerz-suréeyéd (70%)_repdrted-that
their classes had takenh-no field“trips during the year. . However, just over
half of the teachers thought that field trips were somewhat or very .useful
in helping to meet social studies objectives and:in helping students to:

" better ﬁndersiand the topics distussed in social studies class. '

Of the teachers interviewed, those who had taken field trips generally.

. said thak they had received some help in planning and organizing-them. .

. 0Only a-small proportion felt they do not get the help they need or want in
“planning and organizing field trips. Those ‘who said they would Tike more
.assistance ‘generally cited the need for substitutes to cover other classes,

for people to help supervise the studerits on the ‘trips, and for better -
transportation. Nearly all of, the teachers were of the o inion thatifield
- trips are important or valuable to student learning. . - . RN

Only about 10% of the students in the sample’ indicated on the ques- -

tionnaire that they had gone on soctal studies field-trips during-the year:

Not surprisingly, most students-indicated on the questiennaire that the

number - of field trips they had gone .on was "not EﬂQUQh.“V-Students;whagﬁaq ;
be® on field trips found them "very useful" or "somewhat, useful™ in helbps .
ing them to ‘better understand the .togick discussed in social studies.class

and, especially, in helding them to better understand the customs  and life

»'* styles of the people who .1ive in the host nation.

A somewhat. larger proportion of the students'intérvieWedgéaid they .

g had gone on field trips. The 'types of trips they had taken vdried widely--

v from ovisiting museums, factories, #and churches, ‘to taking a class trip to -

o a lake. A large m¥jority of the students said that they thought school®

- 7 fileld trips were, in general, a good idea; but a few thought they were not

C. - .a good-idea, and others said "it depends," Or "some are worthwhile, others
¢ "-are not, " Loy " L ‘ L o
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iX. CURRICULUM DESIGN AND, DEVELOPMENT

P

f_fdif@du;tibnﬂ
- i . '7 . N ) Iz
, \f 5'-ThEsComprehensive'ch?aIVStudies EvaTgation addressed the following
«rissues: regarding curriculum desigri and devélopment: - :
. Touwhat extent aré: teachers receiving curriculum supervision and
.- - guidance in the instruction of social studies? I
- ] 'rx-. = s - = . .7 H ) g -
'@ To what extent are teachers dnd students involved # curriculum
eview andxdeve1apment activities? -

]

u:.j ‘}4

27o20 . This chapter reports teacher and student responses to “survey and
_.-interview questions related to those issues. Results are reported sepa-
- rately for each "of "grades 4,8, and 11. - ' . o -

Y
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- Grade 4 . : .

L

Teacher. perceptions af7QQDDSWgDa1sgaﬂd7ébjegtives,"whifé fewer than

508 o the Fourth-grade teachers in the survey indicated that they were . - o

. "very familiar" with the social studies goals and objectives provided by..
" “DoDDS, more than_ two-thirds of the.teYchers indicated that:they had at i
least some awareness of them. About 20% of ‘the teachers thought that the
DoDDS social studies goals and objectives were consistent with their own
* classroom goals and-gpjectives "to a large extent," and two-thirds thought
. they were Céﬂsisteq%§$t0 some extent:" When asked to rate the-match
" between DoDDS sociat studies-goalls and objectives and their own ideas about -
what should be included as parf of -the social studies curriculum, very few
teachers rated the match as "excellent" and very few said that there was
 “no match at all." Teachers were clustered in the middle range with about
‘. one~third picking each of the following alternatives: (1) "Quite good:
: - there is substantial agreement,” (2) "Adequate:  there are differences but -
. _they are not major," and (3) "Inadequate: I find the,DoDDS goals and
objectives of limited value." When aske -to indicate how much of what they
as.social studies teachers thought should be covered in a social studies
“course was. included in-the DoBDS social studies goals and objectives,
nearly one-fifth of the teachers responded that 75 to 100% of what should
be covered was included, and more than one-third thought that 50 to 75% of

" what should be covered was included. .




" Use of DoDDS goals and objectives. A majority of the teachers. used
- .DoDDS social studies, goals and objectives "to some -extent" or "to a large
extent"-in planning daily lessons, in choosing major Tearning .activities -
~for the-class, “and in selecting specific learning objectives.  The match
“between DoDDS. social studies objectives and the text book(s) they used was -
.~ described as "good" by about -one-third (31%) of the teachers -and as
- "excellent" by 6%. . . - L e :

When- teachers were interviewed, all but about 20% said that -DoDDS
- goals and'ébjectivesﬂwere_genéraT1y available in the school. About half
. said that "all" or "a great deal" of what they teach in their social
studies classes is related to what DoDDS suggests through its goals and
objectives. - : ‘ A -

- ‘Direction of the social studies program. Teachers who were inter-. .
viewed were askRed, "How do you decide what to teach and when to teach it
in your social studies class?"® About one-third of the teachers said they -
generally followed tQ§=téxtbek sequence.. Others sajd they went by. per-
“"needs, clrrent

- sonal choice or past ‘experience, student interests s
events, .or the calendar.. Half of the. fourth-grade ##gchers interviewed
said that pg one other than the. individual classroom teachers themseilves -
.~ provided “agéraIT direction" for the social studies program in the school.
- In about 10% of ‘the cases, a teacher committee provided overall directfon. .
When asked whether they received any direction from the regional office, ~
two-thirds of the teachers said they did not. Those who did receive -
direction from the regional office cited."curriculum guides," "visits by
- the coordinator" and "newsletters." Fewer than one-fifth of the teachers
~said they received any direction from the officé in Washington. Those who
did most often.cited "curriculum-.guides." L ' B

When asked, "How much involvement or voice do you have in estab-
" tishing the'curriculum, two-fifths said that they had "total .day" over .
what they taught or “qu¥te a bit." About one-third said they ‘had "little
£ or no" involvement or tH they were "not sure." The remaining teachers
said they had some voicein terms of access to.a curriculum committee.
Two-thirds of the .teachers thought they had "enough involvement" in estab-
§’115hing the curriculum. en asked how much choice they had in what they
~ teach in. their own ‘tlassr oms, most of the“teachers said they had "total

control” in‘determining all, or most, of what was taudht. Virtually a1l =~ -

teachers said that they have “enough choice" in what they teach. - = -«

T

v _”quuégge and scope across grad@. When askeds"To what extent is the .
social studies curricaTum pTanned fo fit within a sequence and scope ACross
grades in the school1?", the. teachers who were interviewed.gave a wide

variety of responses. While more than two-fifths thought it was planned
Mto a great extent" .or "to some extent" to fit within a sequence and scope

i)




"~ across grades, a quarteﬁ'éF the teachers said it was "to a 5ma1i'extent9
or "not at all? (30% saig they "didn't know"). T ? :

. S BT |
Cooperative planning with other teachers. dbout two-fifths of the -
_teachers said they had a chance to do- cooperative planning for social
studies. with other fourth-grade teachers, and one-quarter said they had
the chance,, but did not, .do c@OperagTVE-p1aﬂning; Very few teachers had
-an opportunity to do cooperative planning for socjal studies with teachers
of other grades.’ The majority of teachers who reported -having a chance to .

plan cooperatjvely said that planning was done during release time.

‘Teacher involvement in curriculum development. Only about one-quarter
.of the fourth-grade.teachers interviewed said that they had been involved
in the selectign of the textbook series or materials for social studies.
Of those, most said that the selection had been made by teachers (or a
teacher committee).voting after a brief review of several texts. Of those
teachers who had not-participated-in the selection, half did not know how’
the selectiorf had been made. = -~ = ST -

. .- Student participation in curriculum develogment. Teachens were asked
‘on the survey to indigate how of.ten students asked for specific topics to -
be discussed in social- studies class .and how often students made sugges-
tions about books; newspapers, magazines, or other resource materials.
About half of the fourth-grade teachers reported. that this occurred never
or. rarely ("less than once a moith"), one-fourth ‘indicated that. their.
students did so at least.once a month, and the others reported "at least

once a week." o ! .

_ Participation of parents and community membérs Jin curriculum devel-

opment. When -interviewed, teachers were -asked whether they were ever able
To involve parents or other community members in planning for their social
studiet classes. Many of them said that parents and community-members
came in tgggive talks or to chaperone field trips, but that they were not
involved in planning the curriculum. A few said that parentsiwere invglved
as members of a curriculum committee. .

Grade 8 > -

. Teacher perceptions Of DoDDS goals and d@igctigé§f Abgut'arthifd _

+ of the eighth-grade teachers indicated that they were "very familiar® with
the social- studies -goals and objectives provided by DoDDS, and .all but

&0



éne—?ifth_haérat Teast some aWargnéss of them. Nedrly all of the teachers :
who were—familiar with them reported that the DoDDS social studies goals

tives "to some extent" (57%) or "to a large extent™ (39%). “When asked to

and objectives were cansistent, with their. own classroom goals and objec-

-rate the match between DoDDS social studies goals and ot¥ectives. and their
. own ideas about ‘what should be included as part'of the social studies
curriculum, about half %aid the match was. "quite good" and "abaut ‘half said

- the match was "adequate."' One-third of the feachers thought that DoDDS % -

social’studies goals and objectives in¢luded 75 to 100% of what should be

‘covered in a-social studies course.” Nearly half thought 50 to 75% of what
'should be covered was included. : S

o«

Use of DoDDS goals and objectives. Teachers were most likely to use

- DoDDS social studies goaTs and -objectives; at least to. some extent, in the

following activities: choosing major learning activities for the class,

selecting specific learning -objectives, planning daily lessons, and’

- evaluating student achievement. ‘Half of the teachers described the match

between the DoDDS social studies objectives and the textbook(s) they used.

. as "good" or "excellent."

“0f the téaéhéﬁs‘ihtérviewedi;éil but about 20% said that DoDDS social
studies goals ‘and objectives ‘were”generally available. _About one-fourth
of the teachers said that "most" of what they teach -is related to what

DoDDS suggests through its goals- and objectives, and half said that “some"

of what they teach.'is. _ N

,.. Direction of the social studies program. A majority of the eighth-

grade”teachers interviewed used the textbook sequénce as. their guide in -

~ determining "what to teach and when to teach it." - Others based their

decisions on per%onal choice, past experience or student interests, abil-
ity or needs. Two-thirds.of the teachers said that the individual teachers:

themselves provided "overall direction" for the sgcial studies program ‘in-
their schools. About half of the teachers said they received some direc-

tion from the regional office. O0f those, most mentioned visits by the

.coordinator, curriculum guides or newsletters and written material. Very

few felt that they received any direction from,the office in. Washington.

When asked how much involvement or voice they had in establishing

“the curriculum, about half-of the teachers said they had "total say" or

"quite a bit" of involvement. Another one-fifth said they had "adequate"

“involvement. Only about one-fourth of the teachers felt that -they did
- not have enough involvement in establishing the curriculum, and, although

some indicatedsthat there are "some constraints," all said that they- have
“enough chaice! in what they teach in their own ‘social studies classes.

w
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Sequence and scope across grades. . About half of the eighth-grade -

;-teachégs Tnterviewed thought that the social studies curriculum was
© planne&X

1 “to fit within a sequence and scope across .grades in, the school,
while two-fifghs said it was not planned to fit a sequence and scope .Or

that it was, But only tp a small extent. Just over half of thée teachers.
said they had the opportunity to plan with other eighth-grade teachers,

and one-third were able to phan cooperatively with social studies teachers' -
in other grades. About half of those who did cooperative planning did so.
“in "informal meetings," and most ‘'of the others planned cooperatively during
"prep periods.' . o ' S L S ,

TéagQEﬁfinvq]yemgngfin curriculum deveﬁoﬁﬁgnt_-ﬂOﬁ the eighth-grade
tedachers interviewed, one-third said that they had been involved in the
selaction of the textbook series. Half-of those who had been invdlved

_indicated that the selection had been made by the individual teacher
* ‘choosing from several available texts. Others said. that the textbook was

selected by majority rule, with teachers or a teacher committee voting on
the available texts. Most of the teachers-who had not participated in the

‘selection indicated that they did not know how ‘the selection was made.

_Stud;nt;péfticipatidn in7curriéu1umldevglopment. Eighth-grade

' teachers indicated on the survey that their students asked for specific

topics to be discussed in.class .at least once a week ‘in nearly 30% Qf.thedgg
cases. On the other hand, nearly 40% reported that their students did so ¥
Tess ' than once a month. Teachers indicated that students made suggestions

about books, newspapers,. magazines, or other' resource materials rarely or . -
never in one-third of the cases, at least once a month in over one-third, .
and at least once. a week in .about one-fourth of the. cases. The majority:,
of teachers (82%) indicated that they used student suggestions as to what,
they would 1ike to do during social studies. class less than once week, with
more -than one-third.of the teachers using student suggestions “never" or
"less than once a month.," . ‘. S . o '

1

Student. response on the questionnaire indicated that about two-fifths
«(41%) of the students never made suggestiond>to the teacher about activ-
ities they would like to do in social studies class. Almost half of the
students (47%) said they never made suggestions”about, materials for use in
class. : o T

s

_ Participation of parents and commpunity .members in curriculum devel-
~opment. ATthough many .of the tgachers interviewed said they could 1nvolve
parents or other community members in planning for their social studies
classes, most said they did not involve them. Some said that they had
tried to involve parents, but that parents did not want to spend the time,
and ong felt that parents' backgrounds were too limited to be involved in

%
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curriculum development. .Parents and community members. were involved by
teachers as resource people, however. R

CRER

.

. Tea;hér’perceptioﬁsréf DoDDS goals and ggljectives. More than 40%
- of the eleventh-grade teachers indicated tha®™they were "very ‘familiar"
with the social studies goals akﬁ objectives ‘provided by DoDDS. = Another
~40% ¥ndicated that thEQE:ad “some awarenéss" .of them. More than half of

- the teachers found the YoDDS. social studies goals "and objectives. to be :
consistent with their.okn classroom goals and objectives, and about 40%:
found them consistght “to a large extent." Most of the teachers rated -
the match between ftheir own ideas:about what should be included as parf, -

- of the social dtudies curriculum and DoDDS goals and objectives as "quite
--good" or "adequate." Half of 'the teachers thought that the DoDDS ‘goals ™
and-objectives included 50 to 75% of what should be covered in.'a social

‘studies cdurse. About 20% thought that 75 to 100% of what.should be . " - - -
covered was included.’ : A T L

b

N " kY
‘Use of DoDDS gqals;anq objgéti}gs..‘?eaéhers wEréAmast 1ike]y to‘ L
- use DoODS social studies goals and objectives in choosing the major learn- =
.ing activities for tlass, in selecting specific 1§gtning objectives, and -
in evaluating student achievement. About one-thivd

t ‘ (35%) of the teachers
described the match between the-DoDDS goals and objectives and the text-
book(s) they used as "good." o I :

—-- As with the fourth- and eighth-grade teachers, about 80% of tfe
eleventh-grade teachers interviewed ipdicated that DoDDS social studies
goals and objectives were generally available. About half of those
‘indicated that "veéry much" or !most" of what they teach in class is,

-related to what DoDDS suggests throygh its goals and objectives. .-~

i

Direction of the social studies program. - Eleventh-grade teachers
W, tended to be gquided by personal choice and past exper-ience, the chronology
© - of histgrical events, or the textbook sequence in detegmingpg what to teach
and when to teach it in thei- social studies classes. S all direction"

for the social studies program in the schools was provideqd by teacher
Gemittees in about '40% of the cases, by the individual teachers:in about
- 25%, and by the.department chairperson in about 15%. Ne 60% of the
~teachers said they received no direction from the regior fice. Those
who did receive direction indicated that directidn generglT- tdok the form:
of visits by the coordinator or. curriculum quides. Very-few tedchers said
that they received any dir%ctian from the'oFFiceLin-Washiﬂgton; '

. LA . &
j : . . -
. .

G s




‘was designed to fit

g

wheﬁvaskedfhow:mugh”ﬁnvavemEﬂtvar,vafﬁg’tﬁey'had’inIESEabiishingr

" the curriculum, three-quarters of the teachers said théy’had»“fctaTlsay“"

r "guite a bit" of. involvement. ~Two-thirds said they had- "enough"
invoflvement .in establishing the curriculum. ‘Nearly all of the- teachers:

felt\that they have enough choice in what they teach in their o social .
studids. .7 : o o F enm et ‘ »

. Sequbscg and- scope across grades. The majority of eleventh-grade
teachers, who were—aterviewed indicated that the social studies curriculum
v g Yithin a sequence and scope across grades "to some
extent" or "to a great extent.” Only about one-fourth of the teachers -
said it, was nots Half of the teachers reported that they do get a chance

to do cooperative planning with other eleventh-grade teachers, and nearly

as- many were able to plan cooperativély with social studies teachers of
other grades, as well. . e AR S

Feaghen inyo1vemeﬁ§fin7§qrﬁicuTgmﬂdgvelapmgﬁ;}' ThrEEquartefs‘e
of the eleventh-grade teachers interviewed said that they had not-been
involved in the selection of the textbook series or materials for their

U.S. history course. Of those who had, some said that' the selection was

made by majority rule after the teachers (or a teacher committee) had

‘voted, some said that each teacher. chose from several available texts,

and’ others said that they had;“made,recammEﬁdati@ﬁs" only, not the final
decision. Of the teachers who had not participated- in the selecton, most -
were not sure how the selection had been made. C »
. . ) : . , h%“ s B s e i B B ‘. o 5!

- Student participation in_curriculum development. On the question-

naire, 38% of the teachers indicated that students asked for specific
topics to be discussed in social studies class at least once a week.

About the same number (37%) indicated that their students did so less

- than once a month or never. RghghTy the same results were FOUﬂd-regarding'

the frequency of student suggestions about books, newspapers, magazines,
or other resource materials to, use in class. About 40% of the teachers
said they used student suggestions as to what ‘they would like to'do during

“social studies class at least once a month and about the same proportion

id so less than once a month-or never.

More than two-fifths (43%) of "the students indicated on thé ques-

_ tjonnaire that they never made suggestions to their social studies teacher
“aBout activities they would like to o in class. . Similarly, close "to half

(47%) of the Students said they never made suggestions about materials to
use in class: : B v a : o o

Co . . .
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Participation of paredts and community members in curriculum devel- .

opment. Not many of the &leventhegrade teachers who were interviewed
- _.said that they had involved: parents or. community members -in planning for
~lsocial studies.classes. Only a few. mentioned that parents were involved.
-+ in curriculum committees or. that parefits have an opportunity at parent =,

conferences and open houses. to comment on curriculum, * Some teachers said
- 'they use parents and community members as résources or as guest speakers,
--however. : : S S SR
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X.  INSTRUCTIONAL METHODS AND MATERIALS

& . ) N

discussions "at least once a week." Also used fairly frequently by fourth-
grade teachers were the lecture format, small group discussions, and
individual assignments both in class and at home. ’ o

‘Introduction - - - e T *

' Ebth;teacheré and_students were asked a series of qgestiéﬁé about.
the instryctional methods and materials employed in DoDDS social studies ~

‘classes. IIn -addition, teachers werd asked about the procedures they use
" for evaluating.student performance .in social studies. The questionnaires

and -interviews addressed, the following questions: - . [

e What is the range of instructional methods 'employed, and with what
' frequency are they used? ' A

e To what extent are -instructional materihls used *in the classroom,

and -how. adequate are the supplies of these materials? - LT e

e lWhat groéedures are used in-evaluating student performance?
- : ot o . _ ‘

Instructional methodology. Fourth-grade teachers responded to a

series of questions regarding the instructional techniques they employed o

and the extent to which they used those instructional methods. Similarly,
students were asked about their perceptions of aLhe instructional methgds

utilized in their classes.

Most frequently used instructional techniques. The most fﬁeq;ent1y v .igvf

used Tnstructional technique among fourth-grade teachers®was discussion Y

“involving the whole class. Oveér half (57%) indicated that they used this

technique "just about daily" and another 'thifd (35%) reported having class

Teachers' fe§p0ﬁ§es to-the interview-questions largely confirm the

- qdestionnaire results, with "discgésiaﬁ"rcited.as the most frequently used .
_instructional technique. When asked during the interviews what other B

teaching strategies they employed, the most commonly mentigned strategies
were the use of audiovisual aids, and small group proja&:ta S v

=
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. Least frequently used instructional techniques. Most of the fourth-

~grade teachers ‘indicated that they never used computer assisted instruction -

_ (9227,Ateﬂevi§edliﬁgtructioﬁ_(85%)§;pfégrammed'instrugtion'(SB%) or con=¢
- tracts (67%). Guest speakers, field trips, similations, and’ student work
at theuchaTk,bcard were @11 used infrequently. :

’ . . : LY

successful and unsuccessful class activities.. When asked to give
an example. of -an activity Tn cTass that was particularly successful,
- teacher® most often cited activities that were geography-related projects = -
and cultural actitivies. Some examples oP these successful activities
included: - = B S i : S
\ . ¥

e Role-playing Columbus landing in America with students, playing
. various roles, followed by a writing assignment in connection with
- the exercise, - o : S : :

" @ ‘a slide presentation on the aborigines aF_AustraTié% and -
o & mock presidential e?gctiaﬁfWTth debates, discussion of issues
and discussion of the élection outcome. ' -

-Teacher responses. to questions about unsugcessful projects were quite
diverse. The success or failure of an activity was seen to be a function
~of -the level of student interest and participation, the teacher's interegl
and participation, and the amount of teacher preparation for the activity®
The materials used in the activity were also seen to have an impact on its
_success. i

Student perceptions of instructional methodology. . Student responses
during the interviews refTect a similar view of the instructional tech-
niques used in fourth-grade classrooms. While a number of fou th-graders
‘reported that class discussion and lectures occurred in, their glasses, a
substantial number of fourth-graders also indicated that "reagding” and =
. "desk work" were common in their classes. When asked about’ eir favorite
day in social studies, most of the students said that they Aiked social
studies in general or that nothing special stood out. However, some of

the favorite activities cited were working with maps,* and drawing pTEf?res
~that had t® do with pollution. “When ‘students were asked whether they would
teach soctal studies differently if” they were the teacher, about a quarter
- 'of the students indicated that they would teach differently. The following

i = - .

‘are examples of their suggestions:

o "HWe haVenit useq'the*book that much, and_l'dese_it more,"
f' 1 i _ ) - (G - ' -
i ‘3 : ) R : o)
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v . ® "Show more FiTms aﬁd'ta1kAabbut it mare;f

‘-"Instead of ta‘lkmg3 do b:g progects."

¥
K

 i "I'd make the students read then answer quest1ans abaut what théy
read.” . : o

g =

Teacher/;ﬁgﬂggt 1nteract1an. When askeﬁ who does mast of . the ta1k1ng
in c1ass, half (50%).of the fourth-grade students felt that the teacher
“talks more often than the students, one quarter (247) felt that the stu-.
dents talk more often than the teacher; and the remaining quarter (24%)

said that the teacher: and the students talk about the same amount of

time. “When asked how often they asked their teacher quest1cn5 in sac1aT7 '

studies class, more than a third (36%) of the fourth-graders indicated
“Ehat they "nard1y ever" asked the teacher questions, while about half
(49%) of the students said they "sometimes" asked-the teacher guestions.
About two-fifths (41%) of -the students indicated that veny few of the
other students ask questions in class, and another two-fifths (38%) sa1d
“ that only "some" of the other students askf questions in class. -

. Instruckional materials. Teachers were asked to rate the frequency
with which they $mwed eighteen supplementary teaching materials.. For-those

 materials they did not use, teachers were asked to’ indicate whether they
were "not needed" or "needed but ‘not available." The students were asked
“to 1nd1cate whethew they d1d or 'did not use seven separate teach1ng mate-
rials., ‘ ,

1

s

Wast Frequent1y used squ1ementary materials. V1kfuaTTy all’ (95%) of

- the fourth-grade. teachers interviewed indicated .that they used some other.
text or-material to supplement the basic text. The questionnaire results
indicate that the most.fequently used teach1ng materials among the fourth-
“grade teachers were maps, charts or globes, and newspapers. Close to. two-
‘thirds (62%) of the teachers used.maps, charts or globes at Teast -once a -
week, and-another: quarter (23%) used these materials at Tleast once a month.
Newspapers were used quite often as well, with more than two-fifths (41%)
of the grade four teachers using newspapers at least once a WEek- and a
quarter (25%) of the teachers using newspapers as an 1n5truct10na1 aid at

Teast once a month. Also used, fairly frequently within fourth- grade class-

rooms were magazines, photographs or pasters paperbagkg reference books

‘and F1}mf or F11mstggps N

. Least, Frequent1y ugpd supp1ementary mater1a1s The supplementary

'mater1a1§ us ed 1eagt often in gradé four were film loops; videotape

-

. o



P
.
.

= i . -
A . R . 1

'équ1pment and te1év1s1an. (More than two- F1Fths (43% 45%) DF the teach-
ers felt that television and- videotape equipment were-"not needed" for
.~ -class use. A BizabTe number of -teachers (33%-36%) felt that television,
- _videotape equ1pment and learning kits were, "needed but nat available."
About a quarter! (25%—27%) of the teachers also. felt.that artifacts or'
models, 511des and film 1aaps were necessary but unava11ab1e. :

i

R Student react10ns tc supp]ementgry mater1a15. Nh11e more - than two-’
- thirds (57%-87%) of the fourth-grade sﬁ%dents reported using records or

. tapes (67%), films or filmstrips (82%) and*maps or globes (87%) in théir
'social studies class, more than two-thirds (69%-82%) reported that they
'did not use study caﬁds, Jjob cards or lesson cards (69%), .individual study .
packets (72%) or television (82%)-in social studies class. When asked. ~
~which, of the séven materials evaluated, they liked to use most, F1hns

or. f11mstr1p5 (66%) and recﬂrds or tapes (53%) we?e most then c1ted

ﬂ%equagirof supp1ementary materials. Roughly half" (53%) of: the
teachérsfﬁhd1cated ‘that their supply of supplementary materials was either -
"adequate" or "fully adequate" for students with special instructional .

' needs; the other half (45%) rated supply -as "inadequate" ‘or "very inade- _
quate." About two- thirds (65%=57%) of thé teachers felt that their supply
of supplementary: materials was either "inadequate“s or "very 1nadequate“ -
for students for whom English-was not the native. larrguage and for, students

~ whose reading ability was BR;DW grade level.. Similarly, two- fifths (40%) -
of the teachers felt that their supply of materials was "inadequate" or -

_ very 1nadequate" For uge with students of very high ab111ty. :

About nalf (53%) o gfhe fourth-grade- teachers Fepurte"that their
supplementary materials were most often™ supplied by QoDDS. However,
close to a fifth (17%) of the teachers said they most then acqu1re
Supp1ementary materials using persona1 Funds = i

= [y

"3 Use. Both teachers and students rated the 11brary in terms

of fredie <y of use and” adequacy, of library materials. About half (49%)

_of thé . achers in grade four said that they require their students to use -
" the school T1brary for sqcial studies work at/least"once a manth, and a
“quarter (26%) said that they require its usé for this purpose 1ess than
~once a month.  Close to threé-quarters (70%) of the teachers at this level
found the 11brary resources to b "adequate" or "fully adequatg"_FGr their.
social gtud1es needs.. ., * , : ' . . _

= 4 - Librar

'MoEe than twoﬁf1fths 243%) of. the students made no use oF the 11brary
. for social studies. About half ¥55%) of the students reported that they -
use the }1brary f@r ¢ocial 5tud1es "s@met1mes" Dr "qu1te often " _
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Eva1uat1dn of student perFarmance Teachers -inv.Grade. 4 were ask&d to . 7 . .7
. 1nd1cate what factors were used in évaluating théir studenf?' performaﬁce_t';'”
~.in social stud1eg and the. amount«that those factors cantr1buted to the
f1na1 eva1uat1on I T ! B ,

5!" ¢

As a who1e teachers in faurth g%ade gave the most consideration to
- .acirievement on, the1r owng téacher;-made. tests,- and achievement on specidl .
‘- _c1ass projects, papers, reports, etc., in eva1uat1ng student performance. ~ -§.
" On'the average, .these measures were Sa1d to contribute about 25% to te e
final grade. Achievement on ‘standardized achievement: tests, and partici-
‘pation in class discussion accountad #br Jjust over 20% of, the final evalua- 4
otion. Homework - ass1gnment§ and attendance in class- accounted for 1255 D
“than 20% oféffé students’, grades at the Faurth grade 1eve1 .
N Lo - Co-
. When teachers were. asked dur;ng the: 1nterv1ews what the most gmpora
tant- cons1de$at1ans were in the eva1uat1cn of: students the most common’
o responses centered on “"mastery of the nater1a] " "EtudEﬁt gffdrt," and. fhe
.~ « . student' Sy "ab111ty or. potentjatl." « Interview: rekponsg ‘questions abmut ﬁhg
-~ types of ‘tests .and measures used in evaluation indicate that while abou§
* two-thirds of the teachers used some. form of test they had constructed -
themselves,. about a third-usgd measures. included with the text. About e
half the" Faurth -grade.teachefs indicated that they use the same’ “approacht ,
to grad1ng in SQC1a1astudies as théy do 1n ather subgects : &

%

: iéll “,x o -% - - h" - S - L
Grade 8 SR : . : R

‘Most Frequent]y used 1n3truct1ana1 techn1ques The most frequently
used Tnstructional tecnniques among the eighth-grade teachers were lecture = = - \.
and class discussiod. -Close to three-guarters (71%) of the teachers i -réi
* 7 indicated, that they lectured "at léast-once a week" and an additional 13%
© ‘said they lectured.just about daily. About two-fifths (42%).of the teach-
ers used .class digcussions just about daily and about half (47%) used this
‘technique at Teast once a week. .Also used. Frequent1y were "1nd1v1dua1.
a3§1gnmentg at hcme" and "testg or qulzzes " .

A
.,,

Teacher regpcnfEf dur1ng 1ntarv1ews are Eans1stent Far the most* part

with questionnaire data on instructional modes. "Class d1§cu5510n5" were® - - &

cited most often; "lecture" Formats were also pru1ar Many c1ted "audloa i ‘

visual a1d§" as an add1t1ana] strategy - _ ! _ ..
2 . -4 : "}.- .-

_ e?sr Frequent1y used 1nstruct1pna1 techn1que5 Mare than ha1f théﬂ,_ L,
tpachérs in grade eight had never used computer- ~assisted Jinstruction (94% ,
tefevised ipstruction (78%), programmed instruction (71%), contracts QD%)

or field trips (53%) in their classes. Guest .speakers;, 31mu1at1gn5 and

‘studept work at the cna1xboard Were also used 1nFrequent1y T L
— ) . ,"" . v ) . ) oo . o o '
. S - o 7 ., S
t : ! [V ' l C ’ ' ’ s ’li
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1Sﬁ:éessfgj‘aﬁd uﬁsuﬁcessfu1f¢Tass{aeﬁ{v{tiésj’ Wheﬁjaskéﬂ tdfgivé?aq

giampié'can,c1ass activity that was particularly successful, social ‘stud- ;v‘

ies related gapmes, role-play, ‘and specific discussions were most often
©. cited. [Examples of successful activities included: R K

o a simulatign of thé §oﬁgfessionai:prbcess with¢Sthént5:acting as

- senators and representatives discussing legislation; .

ifié(éistuséion of WHIT rélating Hitler's views to ebents happenings
Coasteday; oo L U ' ot

o a:-"moral dilemma exercise" where studenits discussed: contemporary - = -
‘moral debates™in an historical context (for _example, should a ‘
young man in:1776* join the Minutemen?), - .

i+ . ’ . .
k ]

Teachers‘~resanses;were‘guite diverse to questions about class activities
+ that they felt were ‘unsuccessful, - However, specific Tectures and active
ities dealing with American. government or history were often cited. The
.. success or failure of an instructional .activity was seen by -the teachers
~ to be a function of the level of student. interest and participation, o
- teacher interest and participation,'and,the:amountAéf;preparatién the -
teacher put into the activity. S . :

Student perceptions of instructional methodology. Students fresponded
in a similar manner when asked about the frequency with which various ’
- instructional techniques were employed in their social studies classes.
Over three-quarters (77%) of the eighth-graders reported that "the teacher
talks or lectures almost every class.” Nearly half (43%) of the studénts
“indicated that in almost every class the whole, class discusses a topic,

" and close to two-fifths (48%) felt this was the' case at Jeast once a

week, - In contrast to teacher reports, a large number of eighth-grade
students indicated that they frequently work. independently during social
- studies class. Over three-quarters of the eighth-graders reported that
they never went on field trips. When asked about their favorite- day in-
. social studies, the responses were quite diverse. - However, students most
-often cited a day in_which films were being shown, social studies related’
- -games were played or a specific discussion took place. Some of the
favorite activities cited by students included: . -

e .a discussion of the Iranian crisis:

) 'algame~ihAwHichAthe class was divided into threé:graup$*that‘acted
~out the buying and selling of goods; " : : ~

® ~a movie about Davy Crocket and the Alamo.

Q-
e
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¢ . When asked whether they wayld tedch[social studiss differently/if -,
they were the teacher, more than.a third/of the Jtudents indicated jthey
‘would. “Examples of, studend suggestions tnctudedpe  f . [ y '

i

e "Have more discussion in .class

® "Do fun things 1ike projects."|. o

I P e iﬁofe lectures rand téking natgs_théﬁ;rrédiné_Frq@'thé- o#k."{
Sy A R vofs
] e T T S A ] A !
| @ "Go on field trips--Tet them learn abqut thé people h rjﬁ"‘
L . . . = ) “v: X f ¥ / ‘/} R
F ®° "More films." - .- . . R / L
. . . X = si

;.! B -:f;»: - . - -ii .§ » i -;7.' . N ] I’ ; . - i ‘[ " ] . *
{7 o Teacher/student™interaction. Whes asked. who does most pf /the talking -~ - -
L > “in-class, nalf (50%). of the eighth-graders i dicated ‘that- bgth the /teacher .
.~ .and students do a lot of ‘talking in class, apd two-fifths (39%) of /the . .. -7
~~ ~students felt that "the teacher does most off the talking, but asks/students
.. questions sometimes." Few-students’ felt thdt the students do most off the
: talking. ‘About half (4%%)10? the -eighth-grpders said they fask théir| . /
'Eeacher:questionsvé1mas1-évqucﬂass; and mpre -than three=quarters €78%) -
of the stldents indicated that  other $tudefts ask the teacher questions
"during almost every cia§5.~ ) : R /D__

T

{ h : - i
| " [ =

- als. | ers. were gsked to ratE-the-Fﬁéqéenéy -
. pith which they-used ejghteen supplementarly teaghing,matéfia]s;‘;Fg,xthose T
materials they did not/use, teachers were|asked to indicate whethen they
were "not -needed" or "heeded: but not avaijlable." The.stddénts also rated .
the frequency .of use gf a.more abbreviate Tist of six m,teria1sg./
. . ;?- o . ) . . ) / 7{3 [ . f

f

:Instructional materials. ‘Teachebs

" Most fréquently iised suppleméntary materials. .Virﬁuaj1y-a115(97ﬁ)
the teachers interviewed ndicated that [they used some other textior. ..
material to supplemert the basic text.~[The results of .thé-questionnaire L
indicate that the most frequently used teaching materials among the
eighth-grade teachers-were maps, chartsfor- globes, neyspapers; and refer=
cence books. More than two-thjrds (89%)/ of the teachers indicated that - .
they used maps, charts or globes at least once a week, “and .dlmost a“'fifth . - ° ,
(17%) said they used these materials a least once a month. Reference o o
books were used-quite often as well, wjth two-fifths (41%) of the -teachers
indicating that.they used reference bopks at least once a week, ard a - :
third (33%) reporting that reference Hooks were used as a teaching aid
at least once a month. Similarly, neyWspapers were used by half (50%) the ' S
teachers at least once a week, and by[another fifth (21%) at .least once : 4
- amonth.. Also used fairly frequently/within eighth-grade classes were L
.- photographs or posters, magazines, overhead projectors. and filmstrips. ’

=
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Least frequehtly used supplementary materials. ' The supplementary .
materials used Aeast often by ‘eighth-grade teachers were television,
- .Nideotape gquifment, film 1@??5, and models-or artifacts. gAbout half

/(45%551%)“d¥ the/ teachers feTt film loops and teTevision wére "not needed"™
ifor use in"connection with social studies class, and a third (35%) felt
- -that videotape equipment was "not needed." A sizable number (26%-30%) - ~ .
7 .- of--teachers felt that television, videotape-equipment, .learning kits, and .-
o artifacts or models were “needéd\EgEinat available." '* - Lo

co Coe - - o IR
'Stqqent_tg§;§ions-;g7$upp1emegparygmatgﬁj315_ Of the six mate-

'rials the students evaluated, maps or globes and films or film§trips
were reported by the students to be the most frequently used materials

to the students, were television, ard individual study packets. Students
indicated that magazines or‘newspagers and records or_tapes WEﬁeggsed
“fairly #nfrequently, as well, o s - , { . .

~‘When the .eighth-grade stydents were asked which of the six materials
they felt helped them learn most, films or filmstrips (50%) was &ited most

~often. Moreover, more than two-fifths (42%) of.the students #ndicated

- that they 'would like to spend more time using films or filmstrips. The

- gaterial cited:mdst ‘often (38%) as least interesting.to use was individual

study packets. e L T v

-~ Adequacy of supplementary materials. ‘About two-thirds (68%) .of -the
teachers in grade eight felt that tneir-supply of supplementary materials
was either "adequate" ‘or "fully adequate" for use with students with
specdial instructtonal needs, while a third (30%) felt that supply was y

~"inadequate" or "very inadequate.” About three-quarters (73%-76%). of 7
the teachers felt that their supply of supplementary materials for usg/# .
with students. for whom English is not the native language: and for students.

- whose reading level is below grade level was "inadequate" or "veryAnade-

- quate." *More than two-fifths (45%) felt that materials were "ina

or "very inadequate" for ‘use with students ‘of high ability. £§?

i : . e : . 57 o .
About three-fifths (62%) of the grade eight teachers rgﬁ%rted that

their supplementary materials were most often supplied by,BSDDS; and | -

, angthgk quarter (27%) said they most often acquired supplies using local o

- or personal funds. coo . - ' ;gf : ’ S

: Library use. Teachers and students rated the/library in terms of o
‘frequency of use and adequacy of library materia}s. About half (53%) of
the teachers in'grade eignt said that they réquired their ‘students to use

- the Tibrary for social studies work at least ofice a month, and a quarter
(26%) required its use at Teast once a weék,” Close to three-quarters (73%)
‘of the teachers at this leyel found the’library resources to be either

e Krr : ;‘;

in eleventh-grade classrooms. “The materials used”least often, according



F. e cL A

T

.. "adequate™ or "fully-adequate" for their-social studies class needs, while
"+ less than- 4 quarter (24%) of the teachers found the resources to be - -
-, "inadequate" or "very inadequate." - L e e
. The students appeared to use the Tibrary somewhat: less frequently :
.~ _than the teachers required of them. More than two-fifths of the students = ~

¥ (44%) reported using the school Tibrary for their social studies work

: "less- than- once 'a month!. or "never." - Most students indicated that they

“.  found- the-library to be helpful in their work, however, with elose to .
.. .- three-quarters (71%) of -the students indicating that they found the school

" . library materials to bg "somewhat" or "very" useful in helping them: do

o ~their social studies wgrk. : . : S ,

i AR C 7 v R . .
*:- - Evaluation of student performance. Teachers were ‘askéd to .indichte ™
~what factors were used in evaluating their students in social studies and .-
~the amount those factors: contributed to the final evaluation. As a whole,
- Tpachers gave more consideration to achievement on their own teacher-made:
‘tests than to any other factor. On .the average, achievement on teacher-
.. made tests accounted for about- 40% of the final evaluation, Achievement

- on special class projects, papers, reports, etc., .accounted for about 20%

: - 'of the final grade, and homework assignments .counted for almost 20% of the
final eVvaluation as well. _As a whole, teachers did not give a Tot of
-emphasis.to participation in class discussions (14%), achievement on :
standardized tests (15%), or attendance in cass (10%) in arriving at .
their final evaluations. S o o

When teachers were asked during the jnterviews what the most impor-. -
- _ - tant considerations were in the evaTuatiaJ of students, the most common =~
= responses’ centered on student "ability or potential® and student "effort." __
Over a third of the responses related to student "ability or poterntial.”
Interview responses to questions about tHe types of tests and.measures’ )
. used in evaluation indicate that the vast majority of .the téachers use ~
~some form of teacher-made "objective" or fessay" type test in evdluating-
student performance. More than two-thirds of the teachers reported that
- they use the same approach to ‘grading in social skudies as they do in
other subjects. -) : e " :

Ej‘ardé; 11 o B

3

Most frequently used instructional techinigues. - Of the sixteen.. . .
instructional methods presented to the eleventh-grade teachers, the most
frequently used techniques weére lecture and class-discugsion. Close to°
half (45%) of the teachers reported having class di

rte scussions “just about
daily" ‘and just under half (44%) indicated That they heTd "cTass discussions
- . . & . : =

a
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N “a£jieast Gﬁée,aaﬁéékJﬁj"ﬂqut a ihifﬁ (36%),§ffthé:£ea¢her§ 1ecturédﬁjust;

.7 “about ity, ‘and about half (46%) lectured "at least once-a week." Also

jused_#1

quentty. were "tests or quz;E "~ and "individual assignments" at-

= o EEEIE O . o

?

The onsesf@ivéﬁvdﬁﬁingf;ntékViewsIWith;thé?é1é§énfh%gradeitééﬁh%l'

. erg largely confirm the-questionnaire results. When asked what instruc-"

+ tional mode they used most frequently, most of the teachers “indicated that -

they used cTassjdiscdséiQh.mastAgﬁten;'_Hhen*askediWﬁat'éther:stratEQiesgj o
they used; audiovisual aids and small group projects were most often cited. - -

_i'_”'gééét\ffééﬁéntiyﬁﬁséd;iﬁét?ﬁgﬁiﬁﬁéi iééﬁn{gvf;ﬁi'f Jé?%fjwéfﬁtﬁéf'jn
Leleventh-giade teachers had never used "computer=-assisted “instruction" . -
(86%), "teNevised instruction" (73%), "programmed -instruct]

(69%).or "field trips" in their classest.  Also used:fairly. .. -

"econtracts"

work' at -the chalkboard," and "guest speakers." ' .. . N
_ - ey

infrequently were "hands-on manipulative ar<1abd#atury‘matefi31,“j“stadéﬁt*’?_ K

Y

Successful “and Unsgééeséful”ciéss_agfiv{tiés,r vhéﬁ_aékgd’td give

. .an example of a class activity that was .particularly successful, social .

.-f

studies-related games and role-playing and specific discussigns were most
often cited. Examples of successful activities include: e T

. _a'éimu1aﬁ%gnﬁexércise=thWHich three groups of students

. repfesented three sections of the US. just prior, to the =

Ccigdl war; ‘ A" f

{ 7.2 sinulation dn which students represented Mabor" and "management"
“negotiating:a céﬁtractkjnré factory during the industrial period;

-

il

e dividing the class into groups and having - them

“try to write a new
~constitution./ . N L

%

= .o o . -

.~ Teachers ‘were. quite diverse in responses to questions’
activities they felt were unsuccessful. ~However, lectures,
read material and then answer questions, and using materials\that were
too difficult and lengthy were often cited. The success. or failure of
an. activity was seen to be a function of the students® level/of interest

.and participation, the teachers interést and participation,/and the amount
of -preparation_the teacher put into the activity. : o

bout class
having students

-

%

";-' -"$tudent perceptions of “instructional methcdo#égy.. Consistent with -

the teacher data, the eTeventh-grade students reported that the most -

'

l.‘f-i— | R s

on' (69), =t
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-Frequemt 1nstruct1pna1 ag}1v1t1es within the1r cTasercm were: 1ectuf

“discussion. .~ The’ viast' majority {(84%) of the students indicated that .their fZ*'

teacher talks.or lectures almost” every c¢lass.- Abouf two-fifths (38%) aof ¢
the studerits indicated’' that class discussions take place almost every -’
class, and another two-fifths (39%) reported that class discussions : -take .

_ ”!p1ace ‘at 1east @nca a week. ' Students also reported that students work
A1ndependent1y 1n ‘class Fa1r1y 0Ften= Cons1stent w1th teacher reparts,

When students were a%ked about the1r Favor1te day in SDE1E1 Stud1es,
the responses were qu1te diverse. Students most often cited a day on
N S = . S
°» a d15¢u551on of the Iran1an crisis; - oy
‘® a d15cu551ﬂn Df the causes af NNI o o J:V_ o

* 3 debatezover _the Ciyil War;-f

Nhen asked whether they wnu1d teach social 5tud1es d1fferent1y if they’

-iwera the te: Cher just under half the students indicated that they would -

teach d1ffe entky than the1r teacher does. ThE1r suggestions 1ﬁ§1uded

i:“"USE the baog more and]be more d1rect."

® "D15cu55 more, show F11m5 ga on f1e1d tr1ps make 1ectﬁres more
1nterest1ng." ' : '

.o "Focus on, Tittle-known groups: IndiansQ wamen, some minorities.”
e V"Cut down on_ 1§ctures." [ .

® ,"MDFE!fTE]d tripsland'gueét speakers."

Teacher/student 1nteract1on. The. studentSAwereva1sdvasked a series

of questions about their interactions with their teacher in the classroom.

- About a third. (36%) of the eleventh-graders indicated that; they asked their

social studies teacher guestions almost every class, and another third

" (33%) reported that they asked questions in social studies class at,least

once a week. About three- quarters (74%) of the eleventh-grade students
reported that other stugents in social studies class asked the teacher
questions during almost evepry class. When asked abayt how much.talking

is done byiéhe:tgacher and by the students in clasgy about two fifths.

.
&

.
1os

L report _or discussion took place.r Some of .the Favur1te i;ij_,g
*activities cited. by the: studgnt§F1ﬁc1uded A : S



“ ] ”l

B T M
(44%) of thé eleventh-grade students Felt that both the.tegcher and stu- .-
dents talked a lot in class, while another. two-fifths (43%) felt that "the -
‘teacher does most of the talking, but asks students questions sometimes."

- InstﬁﬂétidﬁaiAméteﬁiaTé.ﬂ feachérs were ‘asked to indicate howvoften;\

* they used eighteen suppTementary teaching materials. -For those materials .

- they did not' use, teachers were asked to indicate whether ‘they were "not
- needed" or- "neéded but not available." The students also rated the fre-
- quency-of- use of.a more abbreviated 1ist qf'sixvmateriaTS@ - o=

3

-~ Most- frequently used supplementary-materials. All (100%) of the’
teachers intérviéﬁéd’indﬁcatéd'that they had used some other text or

~-material. to suppjeﬁentthﬁrbasic_text. <The questionnaire data indicates
that the most frequently\used teaching?materia]s.amgng(the_e]eventﬁ—gradé; v

. teachers were maps, charts -and globes, reference books, and magazines. )

Three-fifths (62%) of the teachers indicated that they used maps, charts.:
or globes "at least onge ‘a week," and another quarter (23%) reported using

" . . maps, charts or globes 'at Teast once a month. = Reference books were used . .
by close to half (47%) of the teachers "at least once a week," and by.more -
than a third (36%) "at least once a month." . Similarly, magazines were B

- used by, over two-fifths (44%) of the teachers "at least once a, week," and
by a qarter (24%) of the teachers "at least once a month." - Also used
- fairly frequently in é?éventhe;'ade classrooms were filmstrips -and news- -
. papers, - L ?f : , T ) ; ' B

| S

Least fregently used instructional materials. - The supplementary mate-
rials used Teast of ten by eleventh-grade teachevg'were_te?evisiqn, video~
tape equipment, and film loops. Two-fifths (40%) of the teachers felt that

film loops and television wére ¥not needed," and a quarter (24%) felt that -~

videotape equipment was "not peeded." A sizeable number of teachers felt
that-te1evisjgn,zvideotape’eQUipnent, artifacts or models: and photographs

or posters were needed but not available. About a third (30-33%) of the

teachers felt that te1evisibn1aﬁd,videatape equipment were necessary but

unavailable, while a quarter (26%) of the teachers felt this was the case

for.artifacts or models and photographs or posters, : ‘

o I .

~Student reactions to supplementary materials? Of the six materials
the students evaTuated, maps or globes and‘Fi1m§_or'Fi1mstrip5 were
reportled by the students to be the most frequently used materials for
eleventh-grade social studies.’ The materials used least often, according
to the students, were television and individual study packets. Students
‘indicated that magazines or newspapers and records or tapes were usedey
fairly infrequently, as well. - - : : =

. |
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When tha eleventh-grade students were asked which .of the six mate-

.. rials they felt helped them learn most, "films ‘or filmstrips" (61%) was
~cited most often. Moreover, more than two-fifths-(41%) of the students '
,indicated that they would like to spend more time-using "films or film-. -

'strips." ' The material cited most often (37%) as least interesting to use .
was individual study packets. . : : - ' . -

. : L A | "

. Adeguacy of supplementary materials. - Teachers rated the adequacy of
~their supply of supplementary matarials and the adequacy of these materials
for use with special instructional needs. About three-fifths (62%) of -the =
'.eleventh-grade teachers felt that their supply of supplementary materials -
“was either "adequate" or "fully adequate," while a third (36%) of the
teachers felt that their supply of materials was either "inadequate" or _
very inadequate:" Close to three-guarters’(71%) of the teachers at this ...
level felt.-that their supply of supplementary materials for use with, stu- .
dents for whom Eridlish was not the native language and for students whose .
reading ability is:below grade level was "inadequate" or 'very -inadequate.”
More than a third (38%) of the teachers felt supplies were "inadequate" or . -
"very ‘inadequate" for. use with students of high ability.. S o

- -Library use. Both teachers and students rated the library in terms
of fregeency of .use- and adequacy of library materials. -About half (49%)

of the eleventh-gradé. teachers said that they required their students to
use the sqﬁbolﬁlibrary'fgr social studies work at least once a month,. and
another: fifth (19%) requiredwits use at least once a week.- Close to three
‘quarters (72%) of the teachers found the library resources to be either

"adequate". or "fuTly adequate" for their social studies class. needs, while,
a quarter (24%) felt that the library resources were inadequate for their
_needs. e _ L : : A

~ The students appeared to use the library somewhat less often than-the

* teachers reported was required of Pheir, students. Over half of the stu-
dents (53%) reported using the library "less than -once-a mgnth" or ‘"never"
for social studies work. WhiTe two-thirds (66%) of the eleventh-graders’
said they found the school Tibrary materials to be "somewhat" or "very
useful" in doing their social studies work, clofe to a fifth (19%) of the
Students indicated that they "do not use school library materials for
social studies.” S & S

L - . . T s

Evaluation of student performance. Teachers were asked to indicate
what factors were used in evaluating student performance in eleventh-grade
- social studies and the amount those factors contributed to the final
evaluation, ; : ' - - -

. As a whole, the. eleventh-grade teachers gave most consideration to & .
achievement on their own teacher-made tests. On the average, achievement

",

: L}lfiti B }>;> | | '



on teacher-made tests accounted for, almost half (47%) of the final evalua- -
~tion. Achievément on standardized achievement»tésts_énd‘athievement om .
special class projects, papers, reports, etc., counted for about a fifth .~
~of -the final grade on the average, As a=whoig§-,eachers;in‘gnade,eTgven s
did not give a lot of Rmphagis to homework assignments (16%), ‘participation
- .dn class discussion (1§¥); or attendance in class (7%). ' L

. When teachers were ‘asked during ;the interviews what the most impor-
- tant considerations were in the evaluation of students, .responses most
- often:centered on student "ability or potential." Tnterview responses
to questions about the types of tests and measures. used, indficated that: , .
virtually all teachers used some.-form of" teacher-made "objective" or,gsgéyé;
type test in evaluating student performance. Almost-all the eleventh-grade
teachers . reported that they use the same’ approach te grading in social
studies as they.do in other subjects, . N TR B g
5 i . . : L : « E




- SPEC131 éducat1an students into social studies classes.

~ Grade 4~

e ef social studies,.and

. XE. TEACHER PREPARATION AND IN-SERVICE NEEDS'

-‘7: g\ . . : _ : - - N
This chapter d15cusses 1temi,fram the quest1ﬂnna1res and 1nterv1ew5
Qh1ch address the fo11aw1ng quest1@ns : L _
= ;: g ..
.- To what extent ‘are DoDDS e]ementary schoo] teachérs and
= “secondary social studie$ teachers prepared for the teazh1ng

ffn~:_;Nhat are- their re1ated in- serv1ce tra1n1ng= eeds?

students' entry-1eve1 5k1115 "and. the1r att1tude5 toward: vnstreamjng

=i

@

1

, Teaﬁhér preparat1pﬁ A11 but 12% of -the. fDurth grade teachers in the
survey had taught for five years or more, and 43% had taught ‘for 15 years-

- or.more. Two-thirds had taught in an overseas.school for five! yéars or

~and 56% had “had” twq courses or more.. T o , v

f.‘ ,‘\-
, level skills -in social studies necessary to ach1eve mastery of social’

b

"more, and nearly all of those had taught 'social studies during Ehe entire

time they had been teaching overseas. “Far fewer had been teaching 50c131

studies in-the same school for five years or more,: however. In fact, .

nearly two-thirds had been teathng in the same school for less, than five -

years. T B T : S o
NhEﬂ asked abaut the1r forma1 tra1n1ng in social Stud1es meth@ds,

- 10% of the fourth-grade teachers indicated.that they had" had no ccﬁrses in

-social studies methods, 33% had. had oné course: in scc1a1 stud1es methads,

Y

. .\s,_.

Studentg' entrxfleve1 5k1115 Teachers were asked to indicate:the \:
percentage “of students who entered the1r classes” w1th the basic entry-

studies objectives. More than one- fourth of the teachers reported that

\nalf of the stadents or- fewer had entered with adequate basic 5k111s,’

- t@achers reported that 75%- 99% of the students had entered with the 4

- negessary sk1115 \ Nearly two- th1rds 1nd1cated that the c1a55es they had

" While fewer than one- ZFiFth of the teachers reported that all of their. . 5’”}'
students had entered with the necessary basic skills. One-third of the,,~'



“this year weré “fypitantaf-thasé_gbéy-ﬁadpéQcpunteredjjn.théir téaghingflf“’
-experience in DoDDS schools, e A

. - R T
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‘Mainstreaming special education students. . Two;thirdsébfvthe teachers:

interviewed reported ihatitﬁey’ggﬁreﬁt1y_h@d”SpeciaT education ‘students - _
mainstréeamed iﬁ'théir,cTasses;-legr‘haTF“af?thOse said that they had v
taught one or two mainstreamed studenth this year, gnd one-third had ' =

- taught. three to five mainstreamed students. About half -of. the teachers -

- mainktreamed students.ef

-;number who . reporte

with mainstreamed students said that they. did‘not have any special con- *
cerns about .teaching social studies to mainstreamed students.  Of the =
‘others, half said that the text was tod difficult for mainstreamed - -
students, .and half said that they needed more training in order to teach .
—=ctively. Interestingly, the number of -teachers. -
2y had "no special concerns" was identical to the- ,
‘that they. received "considerabje assistance" from -

who ¥ported that -t
specialists in th school to work with mainstreamed students. Of the , =
remaining teacherd, half said they received no assistance from specialists -
and -half said they received "some" assistance. All of those who did not.
aIﬁeady;receive_"céhsidérab]é‘aSéistancg“.said they would like to recedye -
more assistance from specialists.” . - , » L CoN
"%;Lservicetrainihgneeds. - In the interview, teachers were asked =
‘about” tho types of in-service training:- (1) in-service training they .,
felt they needed to help sthengthen’tggir_j%iilsi and (2) in-service. '
-they would 1like to help them out¢in t;achi:,;gocfaT.studiEs? +Most.of .

_ the"fourthigrade_teacﬁérs said there were-some types of ‘training they - .
. did-feel they needed. Most mentjoned. that they nieeded in-service train-

. at-least since they had been in a DaDOS school), Geénerally, those who

particularly in those cases in which a new textbook series- had been . ; .
adopted, Many also said they.needed in-service training to learn more SR
about teachihg methods and techniques {role-playing, map skills, special
‘projects, group dynamics). Caes e A :

ing to help them better utilize he materials already “available to them,

+ 7 In the second category, teachers said they would Tike ‘opportunities
toshare teaching ideas with Léachers from other. schools ("what works for

other teachers") and tideas" workshops. ~Several, mentioned. a.need. for fmore
"hands-on" workshops; and workshops providing materials to-use in the- ,
c1aésraqmi(“active"}wgrkshcps rather thar, "Tectures"). ,Others-mentioned . »
“d desire for in.service training related to“using the host nation as a . -

“teaching resource./ A number of teachers said they had nathing specific

approaches ‘and. ideas.

.10 suggest but that they wouldy enjoy “anythingfstimu1§t1n9"5=new; fresh

5

v ”'FéwerrthahfhaiFiaf the fourth-grade teachers interviewed: had received v
any in-service education in social studies over the past. three years (or '

L R o / o ' &
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.had received no in-service educat1an sa1d 1t was because no-in- service
in‘ social studies had been-made. available. Of thosé who héﬂ reGE1ved
in-service education, mgst said 1t had been useFuT, a1though SDmE w1shed _
that more’ haﬂ been prov1ded o S N o S

= I

LI . R

T R
]

. Preferred methg@s Far prov1d1ng int serv1ce tra1n1ng.j Most said they'y‘gfég
thaught inxggrvice should be provided during re]éase time from classes “or.
. -as formal course.work (e.g., during the -sumper).’ .When asked how ‘much- of -
‘their own time they. wou1d be w111gng to Qevot fta their areas of interest,

most ‘said "a: few hours' a ‘week™-qr ;é 1of." 'N 1y all sa1d ‘théy would be

- willing to do jn-service reading oh their an and’ Ebu1d use paced seif—,vl;‘
teaching matEFJa15 if they were prov1ded T : T
S - 'w; S
Grade -8 - .

h

- .. Teacher - prEparat1on "Al1T but 11% of -the quhth grade teaghers in the
Survey had “taught for five years or more, and 41% had.. taught Fcr 15 years
or more, ‘0ne- FDurtb ‘had taught in_an Dverseas school for 15 or more years,'

-~ and two-thirds. had taught in. an overseas school for five years_ or more.

20f those; most had been teach1ng social’studies in an overseas school

“nearly’ as many years. Far fewer had been.teaching. for as many years: in -~
the same school, however. More than ha1F (58%) had taught 1n the same . -
schGDT For Fewer than five years o o : co $
v - n I : ' '

F?fteen percent, of the teaﬁhers rEported that they had had no courses.

" in social studies methods.. the majority, however,*had had forma**tra1ﬂ1ng o
in social studies DMethods, Most had had at least two -courses, and 25% of . .~
the‘teaihers had had fﬂur or mare c@11ege 1eve1 course§%4n Soc1a1 stud1es

methods o " T
| 7

. Students entr ¥ 1Eve1 Sk111s « Of the é1ghth grade teachers, nearly: B
" onefourth (23%) jndTcated that. fewer than half of their students had ~ ~ -~
- .-entered w1th the basic entry-level skills :negessary to ach1eve mastery of
‘social studies, objectives.. Twenty-eight percent reported that 75%-99% of.
their students“had basic entry- leved skills, and 37% indicated that 50%-75% -
~of their students did. A majority of the-teachers: (59%).indicated that .
this year*s class. was typ1ca1 of the c1asses thex hﬁdlencountered n- DQDDS

' schoo1§ ‘ : ~ _ e

= -
% .
- i

= Ma1nstream1ng 5@&C1a1 educat1au students Twn th1rd5 of %he e1gﬁ%h— ';l

grade teachers: 1nterv1ewéd réported “that they furreﬁt1y had special educa-
: t1pﬂ studenti ma1nstreamed 1n the1r social. stud1e5 c]asses Many were not
. s . [

- B . . . : . 3
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‘sure exactly how many mainstreamed students they .had taught “this year, but

.~ about half said they had.taught one to four mainstreamed students, and the
S rest said they had taught -fives or more. Most of r the: teachers said they
" . didhave gpecial toncerns aboyt teaching social studies to mainstreamed

* « students. A sizable number were concerned about the'time conflict they
: felt in trying to meéet the needs of students who required special indj-.

viduilizgd attention. Others said they lacked the materials and trgining

negessagg .to teach mainstreamed Students effectively, ' The materials ahd
« ..'. textbpoks used with the:rest of ‘the class were'bdften cited as unsuitable

" For yse with special edutation. students, . Lo T

= WE ' _

~ About half of the teachers said they received “some?'aSSistance*Framﬁﬂ
' specialists in the school in working with mainstreamed students, "ands about¥
one-fourth received "considerable” assistance. .The remainder of the - -~
teachers said they received no assistance, Two-thirds of the eighth-grade
teachers ségﬂ they would prefer to have more assistance from specialists

in teaching mainstreamed students. ' o . o

L
ik

!’\ =

W In-service training. During the ‘intérviews, teachers were asked about
.two types-of in-service training: (1) in-service trdining they felt they’
* needed to help. strengthen their skills,-and (2) in-service they would like
to help them:out in -teaching social studies.’ Most eighth-grade teachers..
said they-did feel a need for some type of in-service training. Many said
they felt' a need for workshops ‘on new teaching methods and techniques.
Some: said they needed mare’inFormat?gnicn_such-aﬁeés as how to teach geog-
raﬁhy,ihéw;tc teach nori-fiction reading skills, or values clarification.
Another iiajor area of . interest anong eighth-grade teachers was a need for
in-service’ training for teaching mainstreaned students (or other ‘special
cases, such as "gifted" or "§low" students). -~ R '

gy

)

~In the second category, "in-service they would 1ike to help them
out," the topics most :often mentioned by eighth-grade teachers were essen-
tia¥ly the same as those mentioned above. Some mentioned a "teacher .idea
~exchange" or -a desire to learn about préject fideas that involve students.
Some emphasized a.need.to bring in-experts from outside the system to keep
them up-to-date on cd?ﬁ%ﬁt,trendsvin'teaching social studies and up-to-date
*in-their content area:- ., e ’ o

- ;ﬁﬁHaTFfQFathe teachers interviewed ‘said they had received in-service
edycation in social studies during the past three years. Of those, only
about a.third felt that it had met their professional needs.  Others said

it hdid not been uséful or that more should havexpeen provided. For the
most -part, teachers whé’hédwnot'rECEived»any in-sgrvice education .in social
studies said that none had been made available. -




v _ .
Preferred methq@srfar'grovjding in-service training., There was little -
agreement among eighth-grade teachers as to how in-service education should
be provided. They were about evenly divided between thinking it should
be provided during release time and thinking it should be provided after
school.. Quite aéig%hsaid they preferred formal course work, particularly
in summers, while Others -specifically ruled summers out as unfeasible.
Many said they would be willing to-participate in in-service on their own
time For & few hours every week, or as lohg as was necessary to learn what
they were interested in. Others were very specific about how much time
they would give, e.g., "a couple of weekends.," "two weeks in the summer, "
none afternoon a month." Nearly all of the eighth-grade,teachers said
they.would be willing to do in-service reading on their own, and many said
they would be willing to try paced, self-teaching materials if they were
provided. S i . ‘

Teacher preparation.- More than half (55%) of the eleventh-grade
teachers in the survey reported that they had been teachers for 15 years
" or.more.  Nearly all of the teachers (94%) ‘had taught for five years or
moré. A1l but 13% had taught in an overseas school for five years or
more, with more than half of the teachers reporting that they had taught
overseas for more than 10 years. Most had taught social studies nearly -
as long. Only 15% had been teaching in the same school for more than 10
years, however. A majority (53%) had been teaching in the same overseas
school for five to ten years. . - ’

More than a third of the eleventh-grade teachers had taken four or
more- college-level courses in social studies methods. Approximately the
same number  had taken two to three courses. Only 13% reported that they
had had no courses in social studies, methods. : _ .

Students' entry-level skills. None of the eleventh-grade teachers
indicated that all of their students had entered their class with the basic
“entry-level skiTTs in social studies necessary to achieve mastery of social
studies objectives for the class, although 42% indicated that'75%-99% of
their students had. More than half’of the teachers (56%) indicated that
_fewer than half of their students had entered the class with the necessary
entry-level skills., Most.maid .that their classes were typical'of those
they had encountered in their teaching experience in DoDDS schools. '

Mainstreaming special gdgcétign students. Two-thirds of the eleventh-

grade teachers interviewed said that™ they currently had special education

n
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) : . 1 . . ' .
students mainstreamed in the'ir social stiies classes. Some were not
sure exactly how mary they had taught during the'year, but about two-
thirds indicated that they had taught four .or fewer -and one-third said ;
they had taught five or more. . Many said they did have special concerns -

- about teaching social .studies to mainstreamed students. Eleventh-grade
teachers were-primarily 'Céhcenned about their lack ‘of time to meet the

- ngeds~of the mainstreamed studgnfs,-the kack of appropriate materials,
and théir lack of training to meet the needs of ‘mainstreamed studepts,

- Many of the eleventh-grade teachers said they had received at least some
‘assistance From -specialists_in the schog] to work with mainstreamed
students.” Still, two-thirds said that they would prefer to have more
assistance from specialists. - ' :

In-service training needs. Most eleventh-grade teachers indicated
that they needed more in-seryice training in teaching techniques, specif-
~ically, in such areas as history, seading in the content area, grading
and testing, and using the inquiry approach. Some said they wanted fo he
. Kept up to date on ."what's. new. in teaching social studies."” Another major
category of concern was learning how to work with special needs students--

‘handicapped, ESL, gifted, etc.

A number of teachers said they would’ like to have experts come in“ .,
to discuss research in history, new historical ideas, or how to present ;
selectad topics. Many said they were open to any in-service, as long as
it brought'in new ideas. Teachers frequently mentioned a desire to get
together ‘with social studies tgachers outside their own school to share - - .

-

About half of the teachers had received in-service education in
social studies over the past three years. Of those, about half thought
the in-service training had met their professional needs in some way (for .
example, "Very helpful,” or "I tearnéd about moral dilemma materials: and
techniques, which I how use.") Others thought the in-servyice training
had been only minimally helpful or not useful at all. Those who had not
received any in-service education in social studies generally said that

' fiﬁzg had been made available. ’ b ‘

. N Y . . . ‘ .
Preferred methods for providing in-service training. When teachers »

were asked 1in what form they thought in-service should be offered, there

Was no consensus. Many thought that a combination of several types (e.qg., ~

after school, weekends, summers, release time) should be offered. Of those

“who named a specific type, release time was most often suggested. "Several

said that "form" was far Tess. important than "quality." One suggested that gﬁf
-4 regional resource center would e very worthwhile, if teachers were -

allowed to travel to it periodically. - »

ey

b
b
]

[
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would be willing to devotegto in-service training in their areas of inter- -

esté

to "no limit*" or "as much a%

g .. " » .:‘x:;‘
There was also no consensus amgngfteacher‘s as to how much time they
Many said“it-depeni" Other answers ranged from "no time at all"
is necessary." All said theﬂ/ would be willing

tb do in-service reading.on their own, and many said they would try using
paced self-teaching materials, if they were provided. -

|
. 4 . £
< . . i
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/U XIL. TEACHERS' COMMENTS AND SUGGESTIONS ABOUT
Yava .~ DoDDS SOCIAL STUDIES CURRICULUM
= | ,!i ] . X -

Introduction.» ‘ , o A 7

 Xf/ Both on the questionnaire and during the interview, teachers were
given the opportunity to comment about DoDDS and the social studies
- gurriculum. Their comments and suggestions are summarized be1awif
‘;f/ . A = e ) < . : / . . ' . ,"ﬂ"
/ ‘ A o, | o
ErSQE;%, R v

When they were asked "What do you think DoDDS should know about ‘its

efforts relative to social studies curriculum?™, fourth-grade teachers .
commented most often on the need for a better defined scope and sequence, *
better materials, and more coordinatich and communication within the -
school, the region, ‘and the system. " Many exppessed. dissatjsfaction with
‘the textbook and a need for mope- geography. The following comments and
'suggestions were characteristic: - -

* "The goals and objectivef are far too general and unrealistic... We
¢ - need.a more specific scope and sequence across “grade . levels, - We
- need a curriculum guide, n8t a general philosophy.™ :
& "The’objectives are good, but, because materials and supplies are
- often unavailable overseas, they're sometimes uqrea1istitf%-
e ‘“Néed,difFeré%t‘books for fourth grade., We need to be mare can,'
L, cerned with teaching geography. More mdp materials are needed."

_ @ "Not much effort has been made in the area of social studies. ' It
‘ : would ‘be-helpful to have some equipment--alternate sets of books

and reference materials."

® "DoDDS is not providing current films, and fhey are not in good
condition." ) s : )

o "Need more sp?ci}ic guidelines %s'tozwhere we should be by‘the end
of fourth grade. 1 like the objectives, but they're broad. We
need more concrete objectives for the grade." '

~ @ "We need more contact with social studies supervisors."

Aol

L
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e "Need open 1iné5'6f communication so we know what's going on."

e '"Each country is different.. DoDDS needs to be more sensitive to -
the particular situation in each country We get the feeling it's
all geared to Germanyi“ . T

» _
_ o \ _
) ' Teachers were a1sc asked "If DoDDS were to .nvest resources ip social -
studies, where do yod think those resources should go?" 1he majority ot/ '~
faurth-grade teachers thought resourcés should go toward materials. thers
suggested they go toward workshops and 1n service training. F011DW1ng are

§ . . some representative COmmEﬂtS

. .
- ¢ i
ooy 0 H . = _ _ L = - . = _3

e "More films and media material."

° “Materia1rfor the classroom. Not texts--hands-on” kinds of things."

i@ "In-service, Materials for. teachers Scope and sequence.
_ References and suppart mater1a1s_“ _ .

E "New maps. . Building up Dur 11 raries with reference materials.

Film loops: and filmstrips. M on d1fferent countries (for
exampTe “U.S. geography)f“ : - “
y ~o . "New' materials. " Then 1n—service tra%niﬁg in social studies."

(] More fun th1ngs For the. k1ds (kits, " et ) Material on minorities
and Black studies. Career edutation materv¥al: (aspecially . bcoks)
> .7 Help in Coord1nat1ng the 50&131 ‘studies progﬁam "

# "Socidl stud1e5 workbooks with adequate skills at d1FFerent grade
1eve1s _map sk1115." 7 _ “ -
@ "Funds. Sh0u1d be _given to each schoa1 Tet téachefs put it where
they think best. " o ' ‘ , a
o "Instead of spendingrmcre for new materials, stress ys1ng what e
have now. "I'd rather see m0re teachers h1red " .
v When asked whether they hédfaﬁyQadditionai comments . or concerns about

social studies ¢lass curriculum, teachers commented:

'q

¢ "We rea11yfneéd to have SQmeviﬂ=s%ryiceg“
) "Stfangthening-ygrjgﬁg of méteﬁiaTg would be a help."”

& - - .
A i 4
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- R ) "The buok is extremeTy 11m1ted "

=

o "Geography Need to 1earn mcrehgbout the u.s. Students have no
T concept of cities, states, oceans. They need general 1nformat1gn

which 15 not h1t upon anywhere in the curr1cu1um "
. .
- ) . "Need curr1cu7um guide--not detailed, but a scope-and-sequence®
: E guide, ".It's difficult when: teachers aﬁd students move from one
o -5Chool to another." _
g N Tf - ] ‘ v . . o . . e . a
. Gr:ade g e - } . ‘ . . "~ . u

=

When they were asked "what do yau _think DGDDS shcu]d know - about its ‘
efforts relative to Soc1aT studies curr1cu1um?", the areas that eighth-—
- grade teachers commented on most often.were ‘the materials, ‘a need for more
contact and cammun1cat10n, and a need for more scgpe and sequence across
grades The FD]]OW1ng ﬁDmments and sugge5t1on5 are representat1?e ‘

. % *
AL - A : !

5 ® "Need to-deve1ﬂp a fi1m*1ibrafy to suppcrfkéighfh;grade social
studies.". . '
: g = ' & -
o “Need to work on convincing school administrators that social
‘studies is impDrtant ", _ LT - '

. "I am unhappy with the current text Genera1]y I feel that there
: ccuTQ;Ee better mater1a1s L ' 3 ' '

. "There is tack of "teacher input. Lack of mater1a1s as requested "

e "DoDDS" shou;ggtern efforts to everyday eventfiand tne1r influences
on the children., There'sa big problem gett1'g current events
news=-a magaz1ne or somethingawhich comes 1n often would he]p "

.

e "Map skills and geograph1c sk1115 are where our students seore
lTowest. If teachers aren't’ aware of this- weakness, then they' re
not go1ng to get it done. That's where our texts are weakest."

L "Cons1derat1@n of a tiio- 4eaﬁ u.S. h15tory course "
i

e "Need more communication.petween local Tevel and DoDDS level in -
order to 1mp1ement the programs " T '

= ® "Listen to our concerns: listen to teechefs who have heen hereg"




X '"IAwou1d apprec1,te a curr1cu]um guldei" )
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. "The teachers are not we11 enough 1nFormed;of the object1ve§%and

" the goals." .

e "Make curr1cu1'm more standardized in grades -other than 8 and 11.

Need continuityNof curviculum throughout the System.?

x 7 - J
Teachers were also asked, "If DoDDS were to invest its resources in

social studies, where do you th1nk those resources snhould go?" Most said

~they'd Tike to see resources invested i materials. Others mentioned
in-service ‘traiying. *F011DWHng are examples of' their suggestions: Y

.

-8 "We lack 1eader§htpi" ’ ’ P

]
*®
1

° “DiFFerEht textbook5' Audio-visual equioment N :g

e "Materials for the student with d1ff1cu1ty in read1ng ond compre—
hension." : , o

%
3

o 'Films--at the right time. More Jibrary books."

B

[ "Moyies:‘ The s&po]y system is Efrrfbie,“ o o #

e "More activities hooks, mfhe teachers’ guideSQiKESGU9CE material

‘other than textbooks "

> “E1E1d trips. Need someone whose job is to he]p tEaChErS_1ﬂ-
. regard 'to host ‘nation activities.' More money and buses."

.

"More up-to-date maps." z X ‘ ‘_7' o f' -
. -"He1o vith 1earn1ng d1sab111tes{Lhd with gifted students.". T,
"More toward 1ntegratﬂon W1th the host nation commun1ty. g
s .

e '"More in-service tra1h1ng 1n Content areas oo

A
e "Communication W1th teaghers at grassrootsesmore direct contact;

more re1ease;t1ﬁe tofget people tggether to share;" o
L . . o ';-/ 3

Add1t1ona1 comments and concerns 1nc1uded :5

it

o "We need a=morebstructured:§ohoo1 system."

<O

153

1



-104-

™ e "Make current events.magazines part of funding.". 7. . oo
) . Make vents _ .. runding:
e "More autonomy for text selection.t

. B . v . ‘-,A “ . ) B ) . ] o i ) ) . .7 .
® "Mainstreaming has, not been very successful due to lack of
training of classroom teachers," oL
f’“ 1 . 7 _' ""j rv [
7

I Tk o~

Ween asked "What do you .think 0oDDS - should Know aboﬁ%,itz;efﬁarts
relative to social sfﬂdies,CUrrﬁchum?",vmost”é1eventhsgkadg teachers
commented upon Ehé'Fe]atfaﬂShiﬁ‘ofjth,"vii hers—to, DoDDS and to the
regional coordinators. -Many saw the teachers as Quitégautanqmous; some

© - liked it that way and others wanted more coordindtion and leadership.

. Many commented on the goals and objectives, often saying they would like
~more focus on specific objectives flor the grade and-a sequence aeross
grades. Following are_examples of their comments and,squesﬁions:

¥

. "They should Tiéten to teacheﬁsg We need to bgiheard mar%;;gf
® "They shgu1d nQt try to impose a geferalized plan,™ * -

o "There has to bechore,teacher %Eput into curriculum an£ texthook
decisiens (to/avajdrthingg_]ike the Two dinquiry texts)."

-8 "The guidelines should be flexible enough to suit a véﬁiety of -
teaching styles." ) a o - . S
»i“fg}'dcn‘t feel a’ part of it. _Dbjegtives and requirements for. :L‘ T
- courses come from above. We don't know from where or why " oo
o - o v R ey
. - & YThereihas to be more standardization of courses.. Especially with ‘
the transiency of some “teachers." T | ‘ R

® "There should be a-greaﬁét:continuity of materials from oné- school
to the next.% S : - " -
e "There should be more visits between schools, coordinafors, etc.
Coordinators should disseminate more information." ?,

b

® "I dan't know what they're doing or their function. There's no
direction or support." 4 ‘ i _

® "Curriculum for all DoDDSinétions and schools is too mich to ask.
“ . Each area has spegial needs." . _ o R
- : ’ . i U
#

A
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® “Star§5w1th a different approach. Say social’ stud1es ﬂs 1mportant
. give it the same. weight given to Eng113h " S

o "We want a curr%§:1umgu1dei“ i i o : -vi .
. . : ' I \
oL . & "Many students cannot read the suggested materials--most are be1uw

; ‘grade level in reading."

i

e "Film 11brary 5h0u1d be made much ‘more current,"

)
e '"Make more contact poss1b1ea-teacher to-teacher and 5choa1 to
schoo1 e : . ‘ -
. o *7;“.i e
. “They ve made §,Jot DF progress 4n the past few years; hope they
Cont1nue§“ - E e ‘a%
. When asked "If DoDDS were to “invest its ragpur;gggfﬂ sﬂc1a¥_§§§@1
where do you think those resources Shouldggo?", the.vast . majority of
“eleventp-grade teachers mentioned mater1a1s—-part1cu1ar1y aud10 visua]
aids, films, new. textbooks and mapsfg kome mentioned workshops and semf-
nars for teafhersi The fD110w1ng are pxamples of the1r comments: S
: ' _ TR _ a: . Lo -
‘- .  "New textbookg,- New films that are current and more useable." -
. . . » * iip
% o "More £urrent pub11cat10n5 such as cJassroDm sets of Time and
= - Newsweek." : T -

\ ) - . : . Y

e "Programncd 1ear“1ﬂ9; Fi1mstrips, Special. speakers. SQrf'oF;éf
_Chautauqua Program " : :

7 te "Textbooks that are at the 1eve1 QF the student; p11at ‘the text

. first." ) A ‘
. “Continue and expaﬂd tegtiﬂg program." R ?g'}é"' ‘
. "More up-to-date films \\Tn =service . to prav1de teachers a chancp

to get together. ImprDve host nation act1v1t1es.".

g“.. . . .
) e "Materials program Far gTFted and 5pec1aT needs studentsi“
. "Teachers to offer more subgectsi" .
. "Peop1e who will actually work on pﬁact1ca1 aspects of teaching."

¢  "Supplementary materials, more field trips, use of educational
© television (if possible). More support for students to go to
v - model U.N. and mock Senate."

14{\:’:3 - , R




. Additional cbhménts én

® 3"Social. studies coopd

: "DDDDS schoo1s are taa

--so0cial studies teacher
teachers than most. M¢

" "I wish djrection and
”_perESSTO‘aéﬂsoc1a1 st

less exerc

_ “Eédd_warkshOps;Kéianhed well, in advance.’

Ea

I ‘concerns iﬁciudegz

nator 5hou1d give us mﬂre attent1an and F1nd

i
Gut what we need tg, resources we have are n11 "

se1ect1ng the dtext. |

"Make us aware GF wha
1sa1ated "o DA

schoc?s "

"DoDDS shduld. have g

‘; happén%ﬁg in the U.S.;

" wou1d like all taa’hers of the subgect to be 1nv01ved in’

' I feel very

diverse to use the same textbooks fn-all -
, a o
> content-area course’ requ1rements for '

5; competency lower among,. social studjes
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