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. Not too Iong ago a colleague from overseas ‘came “to the” UnxverSIty of
“lllinois to 'serve as. a visiting scholar.. She was the dlrector of early"
childhood educatlon in a ‘school. system abroad. -in add|t|on 10 provndlng
her with an opportunity to engage .in.her own studles on ,campus; | -felt
‘she should visit. schools in ‘the Surroundlng communlty to ‘get a. sense: of’
early chlldhood educatlon as- it lS practlced in the Amerlcan Heartland
o Before our lmtlal visit 'to the fleld we had engaged in some dls-'
cussion refated to the articulation of various devels .of early chitdhood:
, programs. In her native country, klndergartens ‘are separate and dtstmct.f
- from the primary school. They are housed .in. separate lnstltutlons and’the
‘kindergarten teachers are responsuble to klndergarten superV|sors and
- from there directly to the director of early childhood education in: the'
Ministry. of- Education. There is no supervision or oversiglit by the prin-
. cipal of the local primary school and primary education and early chifdhood:
-or klndergarten educatlon are in: separate paraIleI departments of the
Mlnlstry. A

l v0|ced some con¢cerns’ that the” adm|n|strat|ve separatlon of the
kindergartens from primary education, would make - cooperatlon between ‘
educators concerned with continuous age.levels difficult, Programs ‘that;
.. may, not be conceptually consistent and ch|Idren ‘might be burdened with
, -greater problem than of adjustment in- makmg the move from the ktnder
ganten to the pr|mary school. : T :
My colleagues strong convtctlon .was “that klndergartens need to i3
remain separate and autonomous- to 'survive. [If they were in.the. prlmary.,,.-_.
schools or"if the kindergarten - teachers were responsnble to primary school
administrators, they would become more like primary classrooms and their 7.
_ goals and purposes would be subsumed under those of the primary school
Our flrst visit was to an elementary school about th|rty mlles south of
. our town. | .had been invited there by a former/student who taught-third
grade and .1 thought this would ‘give.us an opportunity to wiew the entire: R
early childhood spectrum, since we had also received perszsmn to spend B

~t1me |n the klndergarten and first and second grades.

a

: -We spent the—210rn|ng in the schooI obserV|ng chlldren and teachers’ y
o in act|on and speakings with the teachers -the principal and others-who "

. were in the- school. As we left the building and entered my car, my.

. -colleague’ dgave a'shout of triumph, "AHA! See' I .f0ld you!¥ -And lndeed |
-had no.defences? . If it were not for the n labelling the room "klnder—
o garten" I would not have been able to- d|st|hgu|sh that class from the class
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; Klndergarteg.; &the rqie, ra't‘her than the exceptlon.- G
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: school relatlvely few you 2 °°i1dre|:) a'ttended public.,_,tax,~- upg,Orte’d ki,/'—*
dergartens.' Klndergartens«’w re. tntroduced in the Un1ted/States in 1856.
. The . establishment- of | the kmdengarten as part of. the pubt/c sc/hool system

'-wbecame a tax- supp%yrted feature of the school system. in St. Louis- I?{1870

Yet .is ‘was. estimated "that in 1922 dover, 50 .years Iaeer,/,only about! 12

o o the ~five- year—olds in th&nited - Statés attended L&lndergar en. (Whlppl.e
San k 1929)" By 1965 Iess than haif of the: five-year-olds i/ the Umted States.

B almost’ 805, (ng "‘%75) LR |

ST signers expect that’ ghlldred enter;ng ‘the primary grades would have been
; in the, ktndergarten 7 Ohce k_lndergarten attendance/became the norm, St

grams and ducattonat“matérrals Schools becam c/more Gonterned: wnth

artlculatjon ard” kmdergarten% b\egan to be. v1ewe as a reasonable’ part of

A .' " the, total - educational exp"erlence\\of all children, (desplte the fact that' few.
S klndergarten ‘chitdr 1513_' are’. comp lled. to attend school) ‘With “this, ~more
P ~ serious. attempts. “made to brlng ‘the kyndergarten into the educatlong

Y ‘ -
,.‘. rlave begon with tts flrst lntroductlo;r/

/ 2¢

fold attempts,"—that :

hood educatlo/ can be charac; |zed by both
‘The contl/wumes of early o4 Lohood

e ”The 'h:story of early: chli
1m0t continuities and disconti

. young chndren “oni w1th the support or/ /stimdilation. of growth or develop-

‘ment the ‘other: Wit spécific learnm S‘I (Spodek, '1976).

' ' r growth coUId be foung in the op/ql Froebellan kln— o
'co,. cern: was art/tcf.llated in.a‘different way in the:

ractice. that led to the/progresswe klndergarten

durlng }he flrst’
of the nurser

chool perlod

Thus onIy in’ the last decade ‘or so’ could elementary program de-

thlrd ot”; the pre ent Century as well )as’ )tn the development

iR the ‘United States. has’ beey @ - slow and. gradual precess.:. K:nderga’rtens.v :

EETCaR . recewed rﬂx’::ch Mmore “ithe, sattention” from those who develop elementary pro—

o . grams can'be - seen i the pensxstent concern for two types of goals for o

were. in - educational Pr09ram5' Whlle by 14974 ‘that number/had mcreased to’.*'*-?
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"'r"The art}rzulatton of the reform klndergarten W|th the progrésn/e
pr:mary “school - ‘was supported by -a mutual concern for the "growth of the
“ child, (Kohfberg & Mayer 1972)." As the progressive education movement.

walned ~there- was ‘a Iessenlng of concern for development and an increase’
' m “the concern for’ ach|evmg specific 'learning outcomes. This concern for

u. °

-

S

lgarning ‘was lmposed upon the kindergarten as well, with the klndergarten

g conce(ved ‘of as preparlng children for the learning they will ;achieve in

“later s¢hool. years. Gans, Almy ‘and. Stendler’ {1952) characterized ‘this

“readiness. V!EW of » the ‘klndergarten as. the 3Rs Currlculum some tthty

e . e
- o e RN
“ . ! ?

years ago

s -5

: The 3Rs approach has, not onIy prevalled in the prlmary
“ grades, but ‘it has- reachd down into .the ﬁve—year—old k|n—*, }
dergarten ' Countlng, some -writing®.and. reading readiness -- ,
, act|v1tges chlefly in the form "of workbook exerC|ses have been .
/‘ typ|cal ‘experiences in klndergarten where ,thxs curriculum has
. been in. operatlon Under such. a setup the knndergarten is seen

PR

/ “as'a& year- ofxgettllng down - fof children, of “adjusting to sitting

»;_ ’

st|II and-~ follownng dlrectlons so that they will be’ better pre-
: pared for/ a <more rlgorous attack on the 3Rs durlng flrst grade
‘(p; 80 81) . y SN v N

/

»

The dlfference between tHe klndergartens of thlrty years ago - and
those of today .is not with ovérall concerns, but with the intensity of
academic instruction in the klndergarten Instead of being concerned with,

[ using the klndergarten year’ to get children prep,aned for the ~organization

of ‘the primary grades often 'both ' the organlzatlon and ‘the ‘content of
these grades have been 1ntroduced |nto the klndergarten Thus a learning

orlentatlorn had replaced the development or|entatlon in these klnder—- ©

gartens s

[) . o ./ S, | -).'

3 There haye been major shifts in the deveIopmental theor|es used to '

B

!’

,JUStlfy eartfy chlldhood currlculum o4 T

_,'.,

/- The adven;z of ‘the Headstart program has been character|zed as. "

/esultlng -from' the joining of new views of human develgpment with new
(o

oncerns for social justice, At the same itime ' as ed(tators ‘séemed to be ”

increasing their concerns’ for."the uproblems of dlsadvantaged children,. ‘new
" ideas: relatrng to cognltive development, and espeC|aIIy to. the importance. of .
“the .garly years on this developmeni, seemed to be- coming’to the fore: '

The work of Jean Plaget which had been accumuPatlng “for decades’, began{
to receive the attentlon of Amerlcan psychologlsts and educators Piaget's.

gheorles descrlbed chlldren S cognltlve pevelopment as movnng‘ through a é

| _'series of- stages W|th achlevement “at- bater stages: dependent UpOIT suggess— "

ful’ progress. thhrough earher stages The earl exp,erlence of ‘the. child '’

were . een as _having significant. impact on the total |nteIIectual develop—'“'

ment, even though direct mstructlon wals not Viewed as effective in moving
Chlldl"el* through these' stages. Hunt,:in hf' tlassic “formulation, Intel—""

figence [and Experience (1961) brOught together a wealth of theofy and’

. research from many sources. that: supported the idea that these earty =~ -

experlences could have a ma)or impact on the developlng mtellect -“Bloom S .
(1964) an,alysls of test .data” on intelligence suggested that’ a"great deal of

= vériance -in later tests of lntelllgence couId be accountéd. for by varlance in,
““’tests taken before. flye years of age.’ Thus ‘it was demonstrated that what
“children learn 'early/ in. Ilfe couid lmpact on thelr cont|nued Iearnmg

a(» Tl e I « >
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. 4o . - In addition to thls behavioral psychologists were demon§tra”t:i'ng that - ..
L .. by man’;;!jlatlng the motlvatlonal sets of children and by analyzing complex -
: o ,tasKs into simpler -components ° to be taugHt separately and later integrated, -
pecific skills could be learned by .children at an early age. Be- -
| prlnc1p|es were . used to undérstand- deveIopment and .to provnde

‘the b SIS for systematlc programs to- teach young chlldren (bleU & Baer

e Jhlle each of the developmeﬁtal theorles brleﬂy descrlbed above are-
‘différent frore orie. another and none of the ‘theories: dérectly. translate lnto p
* kindergarten programs ,they have all been used to-support the “notion that |
S intellectual devefopment beg|ns earIy in- hfe -and ‘that what one learns. in "
. - the fearly childhood years- can -have serioys .consequences foir later |
’ “lear |ng "Growing out of the research and theory development that took *
place "in .child ‘development during this period, a number of educational
- programs. were created for 'young children at, the kindergarten and pre-  °
klndergarter;» level. Some of these .were designed for poor. children, as '
-wéfe- those of the PIanned Varlatlons of Headstart and FoIIow Through

Whlle the evndence accumulated that there was much that young ch|I—
drien could -learn prior to first grade; there has been no unanimity on the
issue. of what young children ought to learn., “what prlorltles ought to be

' given to the different learnings that are possible and what the long term

- consequences of particular learnings are..,As klndergartens moved .under
the influences of the’ elementary school, {in many cases it was felt that -

- ghose Iearnlngs most consistent with what ‘is ‘learned later in school or

h|ch seemed to be preparatory - to. later school learning, ought to be

-‘; /supported in. the klndergarten. Yet there is no, evidence that there are-
.igreater long term:- ‘payoffs for these kinds of - learning activities than for

.y actnvntles more consistent_with- the growth |deo|ogy of the" klndergarten.

i N
' "lij._ The press for early. |nstruct|on in academlc sklIIs -

4.

There have been a number of lnfluences that have led to the in—, .
" creased concern-for teaching academlc skilts in the: klndergarten._ On the. - ‘
' one hand, there seem aIways to have - ‘been & group of parents who have
. . . wished their, children to be involved in academlc instruction_ as early:as ,
| possible.  Montessori- preschool proyrams “have been’ attractlve to these ,
... parents because of the promise offerred that-these children ‘will learn th& ~
. f-*:'three R's’ SIgnlflcantIy earI|er than: they have tradltlonally been taught.

©.*! Books. have been 'similarly available for parents detailing instructions for. = .

, - 'parent activities with .their infants, toddlers and young. children that are </
. .+ purported to -give ‘these children. superior- minds, or at least early acceéss -
It - to schooI Iearnlng Parents of this sort often_strive to enroll. their ch|Idren
~ " _early in school and/or influence the school to make academics’ available to
o their children at the- earliest possible moment, ‘Many of these parents have o
S ",glfted children, or. at Ieast veiw the|r chlldren as gifted.” .~

_ ' ’The greater pressure to offer early gnstructlon in academic, sk|IIs
= » - . hewever, has resulted from ‘the broader -cornicern that the public schools
", -may not be- adequately preparing all children in the drea of basic academic

skills. The percelved failure of the public school system to provnde
. . adequate instiruction in basic adacemic skills has led to a number of sug—
~. - .gested solutions. - One of the-more popular has been - the lmposmon of

. .t -
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A rmnlmum competency tests wh|ch chlldren would ‘have to pass before moVIng
‘ " *on to higher levels of education: wto higher grades or. to. other institu-. »
S tions). Another squtlon has been to offer instruction ln,the academic
.t . skills at the earliest pOSSIbIe moment. - . e o
. ~ . Co ¥
_ The Ioglc of th|s Iatter posmon seems inviolate. - When the teachlng of
academic skills has begun .in grade one, there were fallures.u Some. of
"tHese failures could be overcome by providing additional instructional time.
This time can be provided earlier by beginning instruction one year sooner
than had been the case, thus providing the time for additional instruction’
T well'.before - the -initial assessment of success:. There are a number of
_concerns that mlght be raised with this approach. To add instructional
time for’ academlc skills within the kindergarten requlres that the time be -
- taken from some other activities, activities which in themselves ought to be
considered educational. Thus there are no absalute gains in Iearn|ng but. .
rather trade—offs -at best achievement is gained in one/farea at the' expense
. off achievement in other areas.-‘Wlth the addition of imstruction in.aca-
. ~demics in the klndergarten the ‘losses. have been in ‘terms of those
_ ' activities that traditionally have been ‘highly «.prized: art, music, science
T ‘(nature 'study) as well as opportunltles for expréession and play. These
' were the. activities-that in the past have been highly prized and for which
klndergartens were applauded for ha\(lng lntroduced into “the eIementary
schooI |n years past.. . S , : g

‘,, ‘ v

a

In add|t|on one can questlon what actually is taught in klndergartens
-in relation to academics.. In moving. the academic areas down, ‘too. often’ -
the focus has been on their mechanlcal aspects, These are neot the aspects
of academic .learning in which children. have shown their greatest failings -
later in their school. careers, although they:may be the areas assessed 2
most’ often in early admlnlstratlons of achlevement tests._ T :

-

“Sae The inCreased use of standardlzed tests to assess school achie\iement;

-

' D|rectly related to the concern, for successful lnstructlon in thé basic
‘skills has -been an increased call for the use of standardized achlevement
tests to perlodlcally and regularly assess. the achievement of these skills.
“in children. While ‘in . the past educators often advocated postponing ad- -
ministering standardized achievement ‘tests: to chlldren until they were out
-of the primary grades, these tests are being ‘administered to chifdren now .
at earl/er7 and earlier ages. With such tests being used to assess learning
-and |nstruct|on they also .influence-what is taught .

.8 L [

' - A concréte example of the relatlonshlp of testlng to. the teaching of'

- baSlC skills can be, found in a “National. Conference on Achievement

~Testing and Basic Skills cailed by the National Institute of Education of
~ the Department of HeaIth Education and Welfare in March of 1978. -The call-
at that conference by educators and polltlcals alike, was for the im-
* .provement of instruction in basic academic skills and ‘for the regular and"
"~ continued administration of standardized achievement tests as a way of
|mprovmg lnstructlon in ba5|c academlc skllls. '

~

Since the content of most standardlzed ach|evement tests in the ‘early
grades is related to the mechanics ' of read|ng, language and arithmetic,
- and -since’ programs at these grades are to be assessed by’ ach|evement of

. . - F




ch|Idrer4’ in these tests then the focus on |nstruct|on has more often
o leaned towards ‘teaching letter-sound associations, cdmputatlon skills,
B spelllhg punctuation and the like, rather than.higher order ‘academic.
' processes such as comprehen5|on problem soIV|ng ‘and the appllcatlon of
prnnables to real problems. :
Or\e of . the" problems encountered in ‘the recent evaluation of the
. program, models/ in- Follow Through was that the .instruments used to -
evaluate .Academic acheivement were more approprlate in some . areas than
-those, used in other, areas of assessment. " Since the most appr‘oprlate tests ,
< . used focussed on achievement -in the mechan|cs of . read|ng, language and
arithmetics, those models that emphasized instruction in these areas were
O strongly favored in the evaluation (House, Glass, McLean & Wwalker, 1977)
.- - -'Since program elements that:are evaluated tend to-receive greater attent|on
K by school personnel, especially when the schools are themselves being
o criticized, "the use of these’ tests will influence the programs offered, ,
L . favoring program elements that are. to be evaluated. Program ‘goals such
: : as social competence, for ~which there are no adequate standardized
measures, W|II tend to,,have Iower pr|or|t|es. . o B _
\ Lo
6.. The |nadequate preparatlon of klndergarten teachers

a

‘Within the. earIy ch|Idhood trad|t|on the teacher (xé seen’as the in~-"

duvndual responsible for the development and modification of the cur-'
. r|culum Teachers must know..a great deal in order to create. and choose
' approprlate educational.. afct|V|t|es to ‘be |ncIuded in the program for a

- group of young children. This knowledge is provided in programs of .

T o teacher preparation and is attested.to by-state teacher certification. The .
' . .existing knowledge of teacher preparation and’ certlflcatlon in early ch|Id—
- hood education has recently been surveyed (Spodek & Saracho, in press).
' Cenerally programs require that teachers have knowledge of pr|nC|pIes of '
: ~learning and of «child growth and degelopment as well as foundation and
- general educat|on_)<nowledge. Most-important is the knowledge -of cur-
riciulum and methods of teaching appropriate to the age-level :of the chil-
.dren to be taught. Opportunities to practice utilizing th|s knowledge |s

prowded ln practlcum SItuatlons W|th|n the programs.

- : IR

o In the last survey of teacher cert|f|cat|on programs related to earIy
ch|Idhood education in the United States,;it was shown that even ‘though
kindergarten teachers may; have completed teacher education programs and
be certified; they might fiot' necessarily know a great deal about é’arly .
“childhood education. Of. the 44 states’ responding ‘to 'a sur-ey. as requ1r|ng
ki‘hdergarten teachers to be: certified, 35 reported that Kindergarten -
teachers were  required to be certified in eIemeﬁary education. In only

¢ eight. of these was a kindergarten or early -childhood endorsement

available. * Thus in ‘the majorlty of states, anyone [prepared to be .an

Y

g » _ elementary school teacher is considérea competent to teach klndergarten..'_ '
e (Educatlon Commnssnon of the" States 1975) _ . : '
. - - & L S
e o i leen ‘this preparatlon of klndergarten teachers ‘it is. reasonable "to -

" assume  that those persons expected to be respon5|ble for making major'
¢ educational decisiops in the klndergarten have not beern adequately pre- -
.pared to make those decisions. = Teachers prepared in an elementary tra=
. dition wouId have know#edge of eIementary educat|on methods and cur-

ra
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 riculum, but ndt.ef the early childhood tradition. It would be reasonable . =
-.to expect those teachers to view the movmg down of elementary program5n .

as appropr|ate }

Even . those teachers prepared in an earIy chlldhood tradltlon may- not
be adequately prépared -to cope with program decisions in the Kinder- "
garten.  The child development point of view in that tradltlon more often

. -than not reflects a growth mentalify which may be inadequate for assimi- _
lating the demands of ‘teaching. academic subjects. ' 'Teachers trained -in th|s .

tradition might only have their own -expereince in elementary school .to rely"

on.as the. basns for devnsnons about.academics. S o .
. , :

- The six lnﬂuences that have been dlscussed here seem ‘to be shaplng |

klndergarten practices. today. NG doubt others exist-as well. In any one
community a number of these influences may be impacting on’ decisions

about what to offer children in'the kindergarten. With, the demands for"
greater emphasis on academic areas of learning and with greater reliance

~on standardized tests. for assessing instruction coupled with the un-

sureness kindergarten teachers might feel about the nature of the.pro-

grams they have been offerlng, decisions may be given to others to make..

Packagéd. programs: coupled ‘with assessment devices or, mtegrated into a * ..

t<§tal textbook adoption ‘packages may - be difficult to resist. The process

-of local program developme,nt at the school ‘level may be giving way in

-.many communities to more’ general program adoptions. The idea of

ta||or|ng programs to meet |nd|V|dua| ‘children's needs and interests may be
giving way to .adopting programs that will lead children to score wekl’ on
test” or fit- more; comfortably into.’ Iater |nstruct|onal offerlngs -
There |s no way to teil where any partlcular school. or school system
is ‘moeving today Inﬂuences .tend to rise and wane. No longer, however,.

‘can we look to. the pronounce&ments of experts in early childhood educatlon

-~

_within communities.

or to the prescrlptlons provided in teacher education textbooks to identify",
the kinds of programs developing in Kindergartens today Rather we need

-

to look’at .individual classrooms to identify \eXIstlng programs, ‘and to probe : _
for influences that shape. kindergarten practice, including influences W|th|n_

individual teachers, within the profession, within. school systems and

o haved
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