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Ll ARURL Ip recént years,there has been a renewal of 1n—_"

terest ln the teachlng of wrltlng._ In part thls has~been

'h"fdue to educators re-eval\atlng the place ‘of. wrltlng 1n oo

v

the school currlculum in thlS time of the expandlng use of -

‘audlo v1sual communlcatlon media’ and parental demand for :jfdifb
v = ke
'back to\the ba51cs' currlculum._ However, in part thls

?';renewal of 1nterest an wr1t1ng has been due to the rapld
_ :lﬂdevelopment of psychollngulstlcs w1th 1ts focus on .the-
PJafstudy of the language learnlnglprocess. S }',_ S
S Research in ps chollngulstlcs and . speclflcally re—cf“ B
ﬂfrfilsearch 1nto the reailng process has enlarged*our under— :jf :
'ffstandlng Of the wr1t1ng process .and has resulted 1n a. ?ifihff~';
- jchange in’ focus Ain- wr1t1ng research in-the past decade.f L
w’Jj_Tradlthnally,_lnterest 1n-wr1t1ng and the teachlng of'iéfd;J
fcom9051tron was centered on;the product of wr1t1ng—-the*' o
'7.f1nrshed/text.‘ Researchers anh educators analyzed and
.13agreed upon 'good models' of wrltten text. On the ba51s
j:rof these analyses they cla551f1ed klnds of wr&tlng and '
4h&prescr1bed max1ms of good wr1t1ng. Teachlng prd@tlce .
’5focussed on. 1ntroduc1ng the student to- good models and .
4g1v1ngih1m.styllst1c rules with wh1ch to judge his own ?” h
wrltlng.. A typlcal set of these prescrlptlve rules 1s
as follows.l_ ,;:,¢g~ BRI A

:.ValfieblfffChoose a; suatable de51gn and hold to , ie A

2.~ ‘Make. the. paragraph the unit of comp051t1on.
3. Use the aétive voice. o :
S “4; Put‘'statements in positive’ form. .
RV ,-5.~3Use-def1n1te, specifie, concrete language.

. "\.‘ R

/. . 6. Omit needless words. .
/{ o o Te AVOld a succession of loose sentences.
/ Lo T B Express co-ordinate -ideas in 51m11ar form.

(8

9. 'Keep related words" together. _ SRS ,
~.710. In. summaries, keep to one tense. . | - T
iyll.;;Place the- emphatlc words of a sent nce at the '

P

e (P 145 lesch The Phllosophy of Comp051tlon, from
A W Strunk and ‘E.B. Whlte,f"The Elements of Style."_ New
York,” 959) . _ & : .
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“. . Moré rec ¥.shere has been a burgeonlng interest in the-*

ting: or "processes hy whibh wrltlng 1s pro—

Fn R. 19) ~And although.the psychologlcal o
p-sses1of wr1t1ngrare not yet we11 understood
. thlS work Lf“e product or1ented stud1es have offered us'
1nslght-1nto

#*atufes‘assoc1ated w1th good. wr1t1ng -and what

M'iand loglcélw‘.cg

'exerc1se v

fthese feat .f. '/a fuller understandlng of.the cognltlve

‘;mrq) R o |

S durlng the process can the teacher effectlvely ln-”'“

vene), and what klnd of 1nput is. most effectlve in’ in-

fﬁThls could help us, to answer questlons such as: - What is

the value of the plan 1n the comp051t10n process°'

1tems..1j* . before students‘wrlte freely as ‘in many

' controlled wrltlng exerc1ses }:.-; or. after students have -

'wr1tten through a correctlon-rewrlte pa:ocedure'> -

\

) 'x_'In thlS paper I want to explore current v1ews of the,.
\~‘Wr1t1ng process and draw from them Impllcatlons for the;f

-lteachlng of wrltlng sk111s 1n the second language class—
r°°m- ' U"..-" o SEa : ,*,_gm” ' f_'*, '
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'The ertlnngrocesses.

Current views of the wr1t1ng process have developed
-from three ma1n sources. Flrst, from observ1ng both :
:4d1rectly and 1nd1rectIy what people do. as they write (Janet
, Emlg, James Brltton), secondly,from postulatlng a model

of what’ must happen based on our knowledge of the 11m1ta~'
'tlons of the processlng system of fluent wr1ters (Frank L
4Sm1th), and th1rd1y,from hypotheslzlng from what we know e
f;about the readlng process to what the wr1ter must cater

.f'to.f_g'”

1 it e s e e o 1 e i ]+ e a2 ettt b 4 e 0 e 6 4 it
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ﬂet to teach (what are ‘some of the 11ngu1st1c

;é” or -rWhen lS it best ‘to focus on sentence 1eve1

- are slgnlflcant lnslghts to be’ galnedrfrom"

2
?:vseem to develop 1n the student control over f),

' fluenc1ng the development of our - students'wrltlng ab111t1es.3.}f#

‘.l,



As Dr. Brltton and hlS assocla%es note in the1r re-j_;

‘ port of on-golng research "The.Development of Wr1t1ng

.?Abllltles (11-18)", it is 'clear that there are many

ol

:“jstages, and a productlon stage

Ad;fferent processesxlnvd&ved 1n produc1ng deferent k1nds"
of wr1t1ng.; However, Dr. Br1tton llke other researchers
of- the wr1t1ng process feel that there are certaln psy-'

5chologlcal processes that are common to most wrltlng

' ftasks«albelt in d1fferent portlons. N

Dr. Br1tton suggests three such stages. two pre-

kwrltlng preparatory stages the conceptlon and 1ncubatlon.;

The f1rst stage,'donceptlon is a pre-wr1t1ng stage.

15It “1s completed when “the writer knows that he is golng

F.to wr1te and’ has- formed some 1dea of what 1s expected of

him. " (Br1tton p.‘25) In th1s stage,the writer selects
'from what he knows and th1nks, and rqlates theewr1t1ng

ftask to th1s cogn1t1ve framework The wr1ter s ablllty

fto recall 1s cr1t1cal at this stage. In the school set-'

. . .
' ;He assoclates two mental.processes with th1s 1ncubatlon _;"

i}tlng the way 1n wh1ch the teacher sets~up the task slgnl-'_

;'flcantly effects the students ablllty to process at this

f'stage.- Instruct1ons in wh1ch the purpose of: the task

fwhow the toplc 1s toobe handled,-and the role relatlon-~:
sh1ps 1nvolved (that i's the soc1al context of the task)

W_i are not clear make 1t d1ff1cult for the student to pro—frfu
'dfigress through th1s 1n1t1al stage*-"for the chlld who can,nffuf
ibarely manage the task the conceptron.stage can be f.ﬁd'"

Egharder than the wr1t1ng 1tself " (Brltton p. 25) On L
"the other hand -the teacher can help the student through

Lthls stage by glVlng hlm detalled, step-by—step 1nstruc-
tlon .] R . 5 e -.g:,-, c
.. In Dr._Brltton%s model the second stage, the 1ncu-

fbatlon stage, 1s ano€her prewrltlng and.plannlng stage.

-stage.” Flrst, the wr1ter attempts to get 1t rlght' 1n

R
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terms of themayaxlable facts.g W.:ter strategles assoc1ated

with‘thls‘stage are ‘the maklng of'a summary and the wrlt-

: _yy the wrlter needs to

-————get 1t rfght‘ in” terms\qg his own thlnklng.' The writer's
’ own communlcatlve 1ntentlon in the task is assoclated w1th

1ng down f factuat data. Secon

-

" this step and teacher 1nput aims’ to lnfluence the klnd of
process a student 1nvo1ves hlmself 1n° that 1s, the .
strategles a student uses“to do the set task Conven—l : _
tlonally,teacher 1nput*at thls 1ncubatlon stage has usually N
' focussed on the flrst step, that 1s gu1d1ng the student to*';
'_j;.LQ plan and organlze approprlately 1n terms of the glven data._
o . For example, the compos1tlon plgn w1th 1ts focus on slgnl-'
f1cant ‘data (unlty) and loglcal order (coherence) 1s a’
favorlte teachlng technlque for 1nf1uenb1ng the student at
| thls stage~}n the wrltlng process.f it 1s 1nterest1ng to .l'f
" note that concernlng THE PLAN, teachers seem to prefer it to -
students. Dr._Brltton quotes from an elghteen-year-old glrl

' 1n thelr study as. follows.,?ﬁ PR ; ' -
e 'jBefore any blg essay for example in Engllsh
’ - literature, I think to myself yes plan an -.
essay like Miss. .. ~said'; But I bégin’ .
.. to plan it and suddenly the urge to start - .
"‘the :actual piece of written/work is over- - . . ‘. .
~ powering and 'bang! goes the: plan. . . < e
. - I can- rely on this happen1ng every t1me.;~'.- R
. . w1thout exceptlon.' e
S : - (Brltton p. 27) L ’\;

jHowever,Dr. Brltton suggests that the second step in thls
:1ncubatlon staqe, gettlng lt_rlght" 1n terms of the. writer ‘s
own. thlnklng (h1s own 1ntentlons) is equally essent1a1 ; .fkv
:'for the student. Th1s step neces51tates ‘that. the student .
.aarrlves at a synthe51s of h1s own understandlng,_he’has to- :
be able to explaln the matter to hlmself - ThlS is where :
the communlcatlve aspect of wrltlng comes 1nto play and . -
w1thout the writer be1ng ahle to syﬁthe Jzeln terms of ,'4317;ﬂ¥

:f”hls own 1ntentlons, any organlzatlon of 51gn1f1cant data
o N
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'u”has llttle.meanlng.' Dr. Brltton notes that too often th1s
Afaspect of plannlng is neglected by teachers and ‘he. suggests
that oné way - the teacher mlght gu1de the student through - L
. thls part.of the process is” “to allow students the oppor-in; )
'tunlty ﬁg talk through.the toplc.; This;. by allow1ng '

/Students to express tentative oplnlons and concluslons

w1ll h P them make’ the essentlal synthe51s.' .
The flnal stage: 1n th1s model is theé productlon or - .

' actual wr1t1ng stage._ It beg1ns when the writer finds a .
way. to. start wrltlng. Once started the- wrlter ﬁsually

:_wrltes for an, extended concentrated perlod of tlme 1n

' 'whlch 1nterruptlons are resented However, even here wrlt;*-;f

"1ng is not contlnuous.. erters stop,,scan back over what
they have wrltten, make alteratlons, stare 1nto the sky,
‘and" cont1nue wr1t1ng. Teacher 1nput at thls stage ‘which

| - often cons1sts of spec1f1c styllstlc and grammatlcal de—'“:v
,mands seems to have an adverse affect on the- process at.

"thls polnt Dr. Brltton wr1tes, “Dlrect adv1ce durlng

‘ wrltrng 1s seldom helpful. Whatever 1nfluence ‘can be -

' exegted should -come- to the wr1ter in other ways and at

other tlmes—-at times: when He 1s not actualff engaged 1n‘

gfﬁwrltlng..f (Brltton p.»37).;‘}1_“_if-? : . "*_“[
e ".One f1na1 element in-the: wrltaﬁg process whlch 1s

';1m@ortant although 1t 1s not part of—ene of the-three v
fﬂstages 1n Dr. Brltton S model,ls the reV151on process.5 N

' f-In thls flnal actlv1ty, before turn1ng the text’ over

"to the reader, the wr1ter takes on the role of reader
_ of his own text 1n order +to correct lt, 1mprove 1t, and L
"conflrm that 1t does represent the thoughts he 1ntended h
'In this process the reader-wrlter dlalogue nature of the:,

" communication ‘is’ paramount as the writer has the’ chancet*f,?
f_fto measure ‘the fit between his 1ntent10ns as a writer 4:‘4'
1'[(thoughts) and the needs of the reader (textual represen- f;
"Qﬂtatlon) _ The role'of th1s REVISION PRdCESS becomes of ol

e B ot o 8 et g b e e e ey o o 8 e bt bt oy e i} o et



'd:prlmary 1mportance ln the\ylew of the wrltlng process held
,’flby Dr. Frank Smlth SRR ’ B
B s D Smlth.presents a mgdel of the wrltlng process that

»1s based. not* on observatlon but rather on our knowledge of

'u_man s memory proceSslng system.. . ‘ b

_ For Smlth,wrltlng 1s an 1nteractlon between the braln o
'(thought) and text (wrltten language) Two activ1t1es are
assoclated w1th each of these poles in the 1nteractlon, '

52051ng and transcrlblng.' The‘composlng process is ‘the.

,ﬁthlnklng (puttlng mpto words) -and the organ121ng of 1deas.’
tThe transcrlb;ng process ‘is the actual wr1t1ng down of- these_

.'1deas w1th all the conventlons of grammar,‘spelllng, and
- punctuatlon.t Accordlng to Smlth these two act1v1t1es are
in, dlrect confllct because of the llmltatlons of our pro--)
'p'cesslng system. ‘Comp051ng 1s gaitj it occurs at the.rate
of thlnklng whlch seems to be at about 200 250 words per
'mlnute, the same rate as our comfortable rate of talklng,.

lllstenlng, and readlng. “In. contrast transcrlblng is slow;

~1t is at a rate: of about 15~ 20 words per mlnute., Sm1th_
,:hypothe51ses that this slowness of gettlng it down in-
- terferes w1th the compa51ng process. . .o C
b_ Thls 1s where thq Edltlhg process, La klnd of rev1- o
-‘s1 act1v1ty, comes in to play so. cr1t1cal a: role 1n Dr._
"'szth s v1ew of“the wr1t1ng processr ~In edltlng;the wr1ter id

§tops transcrlb reads over what he has wr1tten, makes

E 1

"necessary correctlons, relates what has been wr1tten to h1s'[‘

:"thoughts and contlnues transcrlblng. For- Smlth thls edltr

',_1ng functrons as the brldge between fast thlnklng and slow ‘.
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poor wrlters.f As noted by Walter Petty ln'"ﬁeylew ef S
°Research on- the Writlng Process,""good wrlters tend to .
l_'be slower, to do. more rev1s1ng (partlcnlarly as they read
-',fgwhat they have just wrltten) and’ to stop more often to do
"-hrthls read;ng COdell p._79) o ‘
*s-: Accordlng to. Dr.- Smlth's model any problems w1th

N

tranScrlblng is rulnous for the cdmposlng process.unThe
'-hfyuent wrlter copes because he has developed a serles of
1ntegrated movement sequences /ﬁor the wr1t1ng down of
"words and groups of words whlch allows hlm}to attend’ to 3 _
'fcomposlng.a In wrltlng, the fluent wrlter is paying atten— f”
”ltlon to meanlng,enot ‘to the conventlons of transcrlptlon, t;t
Vo such as: spelllng and ba51c grammar wh1ch he has 1nternal-‘:
°‘*flzed and whlch.have become 1ntegrated to the polnt where '
' :and I quote- “the-wrlter becomes preprogrammed to run- off
f]a complex act as an 1ntegrated sequence that. cannot be v
_ modlfled or broken down into its parts w1thout con51der— ~f-
",_able d1sruptlon (p. 123 Alphahetlc Writlng) " A ‘lack of

‘2_

B dntegrated movement sequences by slow1ng down the trans-

b'}jcrlptlon process makes it 1mposs1ble to keep hold of s
o 1deas long enough to get them down, in-the same way that
slow decodlng in the readlng process serlously affects
~ifmemory proces51ng and the ablllty to get meanlng from a “
text.' As Smlth ‘says normal wr1t1ng would be 1mposs1ble::4
'1f we had to stop and thlnk about every letter 1nd1v1dually,f
*just as. p1ano playlng would be 1mpos51ble if the pianist '
o had to think about and play every arpegglo ‘one note at a ‘fi
'ftlme (Alphabet p..125).:__.7-3;a;y L SR _"
'In terms oi the’ learnlng and . teachlng of thls cqm—-7=l
"vplex wr1t1ng Sklll Smith holds that llke all ‘complex, 1n—t
_.tegrated, language act1v1t1es we learn to write by wrltlng-;
f_and by gettlng approprlate feedback on this writing.‘ The;?.

transcrlblng conventlons in partlcular are d1ff1cult to

: learn and are only learned by constant.correctlon.- Smlth

BN
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‘-also underllnes the need for the student to have fluent:
';models of what good wrltlng 1s supposed to be.i?""r EE
t ' The thlrd source of our expandlng understandlng of"'
*ﬂthe wrltlng process 1s based on-our knowledge of ‘the
"fjreadlng process._ In thls perspectnve read1ng and wrlt-J_L';f
'1ng are cons1dered as lnverse faces of the same" 1nter-' .
h' pretatlve language process, an’ 1nteractlon ‘between thelf~
wrlter and the reader through the text Slnce xhls rn-'»,.
teractlon can only take place *o the extent that the i |
o wrlter andﬁthe readet share knowledge, the wrlter, to _
' communlcate must make use of this* shared knowledge and
f_‘ater.to the needs of the" reader.f One- way the wrlter o
does thls 1s by~ follow1ng the conven:/pns of language .

such as spelllng rules, grammar rule and d1scourse

structure 1nclud1ng accepted logic. By cater1ng to these
expectatlons of the reader, the wrlter can, make readlng
easler. Reportlng on-golng research Frank Smith noted
..that the clearer -and .more expllelt the global 1ntentlons
'j:of the wrlter are expressed, the easier it 1s for the.
- .reader -to read Clear global 1ntentlons essent1ally re-i
-_i7 fers to. such good expos1tor¥_tact1cs as. the use" of topic.
sentences at the beglnnlng of a paragraph and the use of
expllclt transltlons betWeen 1deas.‘ E D. lesch, 1n T |
'¥ "The- Phllosophy of Comp051tlon" exte thls concept of '
4 the wrlter caterlng to. the needs .of the reader, to a. de-:_yh
ff flnltlon of good text:i " 'a text is more eff1c1ent than N
' ;' another 1f 1t requlres less effort by the reader 1n under-
4 ”'standlng the Very same meanlng (lesch p. 8).‘ He suggests
"this readablllty is- best achleved when ‘the clause struc-' o
ture of a sentence does not tax the)memory process1ng sys- :
\; tem of the reader and allows for qulck semantic’ closure
| w1th1n the clause structure (that- 1s, words are 1n clear
;‘rfand close syntactlc relatlonshlo) -Thls ea;e ‘of process-‘

1ng text (relatlve readabllltv) is largely dependept on " '

. " T Lt T . : .,
' ¢ e e
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_‘l;the predlctablllty of the' tegt Therefore,:any strategy

V.!?qr technlque 1n wr1t1ng that 1ncreases the pred1ctab111ty

ilzfand reduces uncertalnty wlll make, the text,easler to read
:ﬂﬁThls knowledge about the needs of the reader plays a

- slgnlflcant.role 1n the wrltlng process,partlcularly 1n ;ﬁ*

the rev1slon stage,when the wr1ter takes on the role of
__..—n—-

'lreader of his own, text

In summary then, we have a- plcture of the wr1t1ng

’-

~

"3.process that consists. of three act1v1t1eS° prewrltlng,."

'”wrltlng, and rewrltlng. . ) .

“In the prewr1t1ng stage,the wr1ter f1rst relates "

-the wr1t1ng task to his ' cogn1t1ve framework and recalls
the relevant stored 1nfbrmatlon (conceptmon) . He then
_“beglns the: process of selectlng and organlzlng the data

".fln terms of'the 1nformatlon he has and 1n terms of h;s
communlcatlve 1ntentlon (1ncubation)..r I
" In. the actual writlng stage, three act1v1t1es occur
| and alternate- omp051ng in- whlch the wr1ter thlnks out
what he w1ll say (that 1s, ‘what wordsT~1n what order)

transcr1b1ng in wh1ch the wr1ter puts hls thoughts down -

on paper, and edltlng in whlch he goes back and forth
b'from transcr1b1ng to rereadlng to composlng to trans—,:

':.crlbgng agaln. :.' RN ST i
: Flnally, 1n the rewrltlng stage, the wrlter‘takes
;‘on the role of reader ‘and: ‘reviews, hlS text 1n order to.

4hjfcorrect 1t, 1mprove 1t, and conflrm that 1t does re-7

o present h1s 1ntended thoughtS-.

1ng process, at what pﬁlnt ;s teacher igput effectlve
f:and ‘what klnd“of 1nnut lS most effectlv

in 1nfluenc1ng
" . the development of student'wrltlng sk111s° _7 e

R

‘Now, accordlng to th1s composlte model of the wr1t-"

Accordlng to both\Smlth and Brltton teacher 1nput:5t'

'”"1nto the wr1t1ng process ‘is most effective 1n the pre-,r'

';wrltlng and rewrltlng stages.' Input wh11e the student:




.

5{;5 actually wrltlng seems to be dlsruptlve:. As Dr. Br1ttoni€g7::
‘has observed.'“Dlrect advrce durlng wrltlng is: seldom helpf:gglja
hﬁ_.ﬁu Whamever 1nfluence can be exerted should come ko the: . 2
' ﬂ-wrlter :_ﬁ‘ at other tlmes-at tlmes when he. 1s nét hctua
'Tfengaged in’ wrltlng._- (Brltton . 37) Dr. Smlth's model" L
,.Qﬁisuggests that “this is because any 1nput upsets the dellcate'¥:4@f
B 'fbalance the wr1ter has between comp051ng and transcr;blng §?3%”J

and puts too much of a straln oh his- memory processlng

:'system. -',» . ;.-' -:~‘-'. : T L ." ' *: ' RN ' "_
e In the\prewrltlng stage(s), the most meanlngful teacher,

1nput seems to be of two types. Flrst, 1npu¢ that faCIllt:
';student recall of 1nformatlon. For—the ESL student.thls :f
<jcould expand to 1nclude the recall of language assoclated
~;w1th ‘the’ 1nformatlon.. The other type of effectlve 1nput'1;"
-that whlch helps the student relate the wrltlng task to h1s _
'own cognltlve framework by spécrfylng the context "of the *ﬁ'.;ﬁ
'7fasslgnment as concretely as posslble, that 1s, speclfy;ng,} B
’the_purpose, ‘the scope, and the wr1ter-audlence roles 1n—35-_
'Volved One way the teac er can do thls 1s by glVlng ;f : ]Q?
studentg_sEEP—by—step instrA ctlons concernlng how—to_pre-':; %

-~

. to wrlte.' The teache can also teach students strategles

organlzlng thelr data,
(1) the Plam, ¢ T

- .- (2)  or-a: system for wr1t1ng down notes to help them
o o ‘-“';’_retaln facts:-in-brief. form ST T :

such as:. __"f;n__.- L
NS S ’

; (3) or the dlfferent organlzatlonal structures of . _
LT "ﬂEngllsh text, (the topic sentence, the-linear ~‘3“
Lo Y developmernt ‘of the paragraph, paragraph patterﬁs

... ¢ . . -alteznating,: opposlng, etcsk 7L .

3 However,'equally 1mportant 1n”thls prewrltlng stage 1s for_ -
the student to get. thekdata,;lght in® terms of his: own 1n-?3/ f&-
»tentlons. Britton. suggests that th1s Ls closely llnked h
w1th the c%ncept of belng able to explaln the matter ‘to Q7."n"

n"_oneself and suggests tha h;-most effect1Ve teachlng = -

R ptocedure here gs to ail tudents ‘the opportunlty to talk

oy J‘_.,_.,_.T.,_,‘.ﬂ,: SR Q, ot e 4.-._ g et I

B




”T~have found

:~"gand to’ thus arrlve at a synthesls of thelr thlnklng. ;In"

uthe-ESL classroom,thls dlscusslon would also.help the N
h'student recall lnformatlon and language._ ' . '
. o In the rewrltlng stage effectlve teacher 1nput can.
'beQOf two klnds., Flrst, the ‘teacher can correct: student
v:errors. Dr. Frank. Smith malntalns that in learnlng to

: fwrlte the student learns by making- tHe attempt and belng

‘fﬁcorrected The problem here of course is what to correct

f'and how much to correct.l At Concordla Unlverslty, where S

I was 1nv ved in teach1ng composltlon for 4 years, we -

1at a procedure comblnlng the teacher—student

{1nterv1ew tec nigue w1th the technlque of correct1ng only

o 7some of the errors: at an 1nterv1ew sesslon is. effectlve.

The teacher—student 1nterv1ew allows us to be. sure that
B what we are .correcting 1s a. real' not .a careless error...
In our selectlon of errors, we correct'the global (or text
ones) flrst ' These 1nclude such thlngs as clear tOplC

sentences, unlty and coherence 1n the outllne, .and an -

'.wOnly auier a- rewrlte to 1mprove these global problems,

A also found that by dlrectlng thé Student to. correct globa

5‘errors, a lot of the sententlal and word errors dlsappear

.‘.\; PR

. fwib_y that teachers can have meanlngful 1nput .
”_(durlng thls rewrltlng stage 1s by teachlng the student

' strategles for assumlng the role of reader of h1s own text ‘

plicit’ organlzatlon of functlons w1th1n the paragraph. d

" . do we focus on sentence and’ word level errors;, We have -iflz

I

that 1s, teach the student how to edlt h1s own work." Peer

correctlon and checkllst procedures are,approprlate here

especlally if- the students are taught to focus on the glo—“'

Abal 1ntentlons of ‘the wr1ter (are my . toplc sentences

'V':focal aspects as good sentence grammar,'spelllng)and punc-f :f

-

f,tuatlon.a

™

- clear° transltlons between 1deas clear’) as’ well as such?f



,,language.‘ A lot of our t1me spent ‘in developlng their
'qwrltlng skllls Es spent on the teachlng of form both :

: *wrltten product ' These controlled exerclses alm to

&ftlon of_a wrltlng task Secondly,-contrplled exerclses-

fqﬁ_'

) . . o _ i .
- I would now llke to returnggg!the questldn of teacher.

“*:.1nterventlon durrng the wr1t1ng stage.

" Both. Dr. Brltton and Dr. Sm1th.adv1se aga1nst any

'vigteacher 1nterference whlle the student 1s wrltlng. ‘This.
,klnd ‘of 1nput seems to“put an added empha51s ‘on the

}ﬁ_transcrlblng process whlch 1s ru1nous to the composlng

"jprocess._ A wrlter because of llmltatlons on h1s-memory '

“--processlng system can 't focus on.meanlng and letters at

“hthe same tlme%'v“Normal wr1t1ng would be 1mposs1ble 1f

' - we, had to stop and thlnk about every letter (or word)

1nd1v1dually..'" (Sm:Lth Alphabet p. 125) Now, whlle 1

.agree that we should be wary’ of 1nterven1ng dur1ng theii*"
ifi[wrltlng, there is a place for practlce ‘of the skllls,vi
’;ﬁneededxln transcrlblng and composlng. As ESL teachers
’Lwe can't assume that our students have control of the B »

-at the sentence and text level , For thls purpose con—

-trolled exerc es have proven to be effectlve.. Tra-.
d‘irolled exerclses 1n ESL methodology have

.dltlonally,

= ftr1ed to effect the actual wrltlng stage by 1mp051ng : )
_certaln controls elther at the level of composlng (seml- .

'controlled exerc1ses) or - at the level of transcrlblng

(controlled exerclses)., More . recently it has been suggestedlﬂs

‘\K Johnson, H. Wmddowson) that controIled exerclses

“be: developed that focus the student on the way d1fferent
'wrlter 1ntent1ons and d1fferent contexts effect the

:_effect the process at the pre-wr1t1ng stage.

Now accordlng to this model, we should note two
thlngs in respect to our use of controlled exerclses.
3F1rst, they‘are most effectlve 1f done before a "ert- DL

;'1ng task beglns or as a. remedlal measure after comple-

RN
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"f must not become an end 1n themselves, that 1s, the only
*lj klnd of wrltlng task we glve our students.5 If we use'

b them as- such, we essentlally short—c1rcu1t ‘the wrltlng

5process and we ‘don" t glve.our students the necessary

' ;qpportunlty to go through all stages of- the very com-'y

plex, 1ntegrated, pSYChOlngUlStlc wr1t1ng process.i 'I‘hls'~

e_may 1n part explaln why, as so many ESi'teachers have so'

often observed, that there 1s llttle transfer between
‘ controlled and free wrltlng. In wrltlng,the whole is
_more than the sum of the parts. ' B '




' Bibliography .

o
-

Brltton, James,Burgess, Tony;Martln, Nancy: ' McLeod Alex;
Rosen, Harold. The'Development of Writing- Abllltles5
'(1-18). - (Schools Councils Research Studles) Mac- o

- mlllan Educatlon, London. 1975. B R

3Cooper, Charles R.. and Odell Lee (eds E Research on
o Composltlon°- Polnts of Departure, N C T.E. 1978

iEmJ\g, Janet "The Composlng Prooesses of 'I‘welfth. Grades,
: . NCTC Research Report No. 13.' NCTE, Illlnols L971‘ Con

o Hirsch E D Jr. The Phllosophy of Composltlon.' Uni-
ver51ty of Ch;cago Press. Ch1cago 19V7 T

Paulston, Chrlstlna Bratt and Brﬁfén5Mary Newton.. Teach;;_:
-ing Engllsh as Second Language: Tech es and B
Procedures. ,Wln rop.:Cambrldge Massachusetts..
1976 e ' : : : o

'~1-Sm1th Frank “Alphabetlc ertlng - A Language Com—"
«.. . promise"'in Psychollngulstlcs and - Readlng, Frank
o Smlth ed Holt Rlnehart and Wlnston. u. S A. 1973
'7Sm1th FranL Baslc Inslghts Presentatlon at- the o
- Quebec Readlng Conference.» Montreal _ January 1978..'.m;;

Wlddowson, H G.; The Prdcess and Purpose -of Readrng.
Paper presented at TESOL '77 Mlaml, Plorlda. o
ﬂﬂ_prll_lﬁllf— T e : IR

- ! . . . g o

Wlddowson, H.G. Teach1ng Language as Commun;cat;on.-.x':'f*}
' Oxford Unlverslty Press. London 1978 ; o

.




