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- are prevalent in Waikiki. It /is even cOmmon ‘to. find

L 11terature. _—
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Because of- 1ts prox1m1ty to Japan Hawa1 ttfaéts'a gréat

- number of Japanese visitors, and'Waikiki often looks like
~.-the Ginza, the' Broadway of Tokyo. Furtfermore, Japane§e

Bu51ness investments and establlshments in- Hawa11 are
1ncrea51ng stead11y : Today, 51gns in. Japanese saying "We
speak, Japanese here' or ""We can-'service’ in Japanese also"

Japanese kanji for "men" and Pwomen" on thé doors of rest-

' rooms: everywhexe. - - 8 . "X

5, . .
' Tar @ ~F -

To -be able fo speak ‘the JapaneSQ 1angua§e and hdve’ some

dnderstandlng of the Japdnese will indeéd bBe advantageous
in" Hawaii. A knowledge of the/japanese 1anguage will not
only“enhance one's apprec1atlonlof these'people but-also
facilitate one's enJoyment of their’ cultﬁre art, and

L.

ThlS gulde is 1ntended to’ a551st admlnlstrators teachers,

Y

S

and others ded1cated to. furtherlng 1nternat10na1 understand- *-

ing-and peace by enoouraglng the study of the Japanese
1anguage in Hawa11.‘. o K . B
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@ . . - PURPOSE OF THE GUIDE " -, -

e _“’Af} - . - .. : ) .- ) o :“: \
.~ The purpose of this Japanese Language Program Guide, is.to express* . »

- - the philosophy, .goals andfobjecpives; and to outline the scope and e
~ .sequence of Japanese instruction at the secondary levels for the ' ¢, A

~ ‘public schools of Hawaii. All of these elements are treated within
 "the framework of ‘the Master Plan for Public Education in-Hawaii, the

Foundation Rrogram, and the performance expectations.

This guide.is designed to aid schools in'déveloping their own instruc-

tional program by outlining program goals, program objectives:and , °

performance expectations rom which iteachers can establish the - o
- instructional objectives.relative to their classroom situations.” - 1. e

. X { . ) - ) . . . s

This- guide does not advocate any specific instructional.methodology;'ﬂ_

or specific instructional materials to be used. Teachers are free: o

td[(elecg/from'the Approved Instructional Materials (AIM) publication - N

those' materials they feel are best suited to meet the needs of . . oo
. individual students. L ' - '
: i I - . “

4
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 PHILOSOPHY OF THE ‘JAPANESE LANGUAGE PROGRAM ;

- | to - . . . B i} . .
’ . . . P . '

v

_The study of Japanese adds a diménsion of enrichment that should’
be an integral part of one's academic experience. This NXperience
should begin at the earliest possible age when: cont1nuou§§progress
in the language can be assured.  Only through language learning - '
experience can a person develop awareness of similarities .and
differences in.the various language systems. It “is through. the
ab111ty ‘to. communicate that one develops greater. understandlng,
appreciation, respect and acceptance of other cultures. Learning

- that different people have different social ‘standards and -values
will help to remove the barrlers resu1t1ng from an ethnocentr1c

‘ perspectlve. :

Accordlngly,'the Japanese 1anguagé(ﬁ;2gram”is based on the philosophy .
that v . o ‘ o e

' X
v Understandlng the Japanese 1anguage and culture promotes an - apprecla-

- 2= tion of the Japanese pe0p1e and the1r her1tage.

fStudylng the Japanese 1anguage and culture helps students to view = -
thelr own 1anguage and culture from~ d1ffereht perspectlves.-_ ‘

V.Comparlng and contrast1ng forms and syntax of .the Japanese language
with one's-own language enhances thelunderstandlng and” apprec1at10n
of one's nat1ve language :

s ’

v

Mastef&ng tﬁe Japanese language is made d1ff1cu1t w1th the three .

different orthographies in addition to "roomajl "

'Masterlng oral pro£1c1ency in Japanese requ1res many hours of oral
' practlce and emer51on 1n the language. =

-The growing 1mportance of the—natural and human Tesources throughout

the world makes it 1mperat1ve that young Americans learn about their
_ neighbors, -gspecially Japan,‘one of the most powerful economic and
.- . p011t1ca1 nations in the Pacific Basin. ‘And the’ best way. to know

them is to speak their’ 1anguage, Japanese.
®




_ : o THE VALUE OF THE JAPANESE LANGUAGE PROGRAM , . - .
L S ‘. . . : - _
. Geographically Hawaii is the crossroads of thé.East and the West
= and is the hub of the Pacific Basin. As such it is a center for L
cultural and economic: exchanges which influence the quality of the
life of many peoples of various political, ‘social,, educational, and-
economic backgrounds. S : S 3 '
" Hawaii is the home of nearly 900,000 people, of which 29% ‘either
‘Speak Japanese or are of Japanese extraction. Furthermore, the
number of tourists from Japan approaches one-half million yearly
and is not decreasing. There are unlimited opportunities for hearing,
speaking, reading, and writing Japanese in Hawaii, with two radio .
. stations offqring'Jabanese'programs from 18 to *24 hours daily, two
- Japanese-English newspapers, Japanese. tourist guides, theaters show-
ing Japanese films regularly, and 5-6 hours of Japanese-language - .
television programs daily. ere are also many expressions of art, . - -
.musig, literature and culture in numerous media readily available .
to be appreciated. - S e SO :

* What a richer perSoﬁ one could be if he or sﬂe:knew_the~Japanese'
language and could appreciate the great heritage of the Japanese
people and their contribution -to Ameritan culture. How much more
useful to society one.could be if he or she could speak, read, and

~ write the:Japanese,language, especially in business, social, and =
cultural exchanges. o . - S

i The "Japanese’ language learning experience provides the opportunity
) to ‘develop -awareness of (1) other people's beliefs, thoughts, and '
behavior; (2) the variation in meanings attached to words and phrases
in a; language; and (3) the need.for common understanding for efficient.
interaction within.a society and across cuItUral,boundaries. Languagvi
learning experiences. dispel ethnocentricity and help nurture. the o
cultural pluralism that has given our country its strength.. The fact -
that English developed as ‘the international lahguage is all the more
, reason why another language should be studied, for no country can be - -
<+ independent in this interdependent-world of today. ‘Considering-all °
of the above and the fact that people of Japanesé background make up
-the secorid largest group in Hawaii's population, it becomes obvious: ,
. that the value of Japanese langyage study is immeasurable: . .o

)

3

- .




- The Mastet Plan for Puplic Educatlon'ln Hawaii mentions a number of

vwrltlng
AN

K
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e
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. o . = - . o
' THE HIERARCHY OF GOALS OBJECTIVES AND ' n
. PERFORMANCE EXPECTATIONS IN THE JAPANESE LANGUAGE PROGRAM s

.
s : [

SR

N .

’

educational purposes which. relate to ‘the Asian, European and Pacific
Language ‘Progranm. \ One purpdse concerns he1p1ng students to understand

f. and" to appreciate.other .individuils belong1ng to social, cultural, and
- .<thnic groups. different from their own. Anogher deals with- he1p1ng

students acquire the skllls of 115ten1ng, speaklng, read1ng, and

* . . KE

The A51an Eur0pean and Pac1f1c Language Program has,,1n vary1ng

J‘degrees, either a direct or an indirect influence on the attainment -
of many of the Foundatlon Program ObJectlves wh1ch are translatlons
. of the edpcatlonal purposes .

2

_The overall program.goals and program obJectlves for culture and o {

,language 1earn1ng are llsted in the Foreign Language Program - Gu1de,
publlshed in October 1977. Those specific to the Japanese Language
Program are.found in this chapter . .

_ The performance expectatlons found -on ;pages 10 and 11 are. examples of

more refirned guidelines of .expected outcomes at the classroom level. .
.The performance expectatlons are de11neat10ns of the program obJeCtlves;

The-teachgr must bear. in mind that the erformance expectatlons are by
no means exhaustive or 1nc1u51ve They serve only as gu1deposts for -

. 1dent1fy1ng 1nstruct10na1 or teachlng obJectlves

e

"A graph1c 111ustrat10n of the h1erarchy of the re1at10nsh1ps is. fbund a
. on the page folloW1ng R o o v

v‘ | ’ m . - . g . PN ) T ‘ ‘ N,
o B ¢
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_. GRAPHIC ILLUSTRATION OF THE HIERARCHY OF GOALS OBJECTIVES
‘AND- PERFORMANCE EXPECTATIONS IN THE JAPANESE LANGUAGE PROGRAM :

. 4
R A

The Master Plan

Statements of eleven edudatlonal purposes

- <

T :
. . . ’ M . . S i -
. L. .

ThefFoundatlon Program ObJectlves'

Statements of e1ght overall obJectlves

e
) LR )

~ Program Goals. T

~|o°

[

. General *statements. of program goals.

1

; '.}g;; Prog ObJectlves

More spec1f1c stat ments of program,goahs

" performance Expectations :i*: .

Representative'dellneatxpns-ef?program,bbjectives.

insttﬁctional Objectivés L R
-(Teaching ObjectiVes) S S

Spec1f1c statements selected by teacher L
. w1th focus on student pérformance o .
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. PROGRAM GOALS .

%

‘ There are two general goals in. the Japanese Language Programz’ ~

~

To create in students an awareness and.an apprec1at10n of
the Japanese culture, with its far- reachlng effects '

- .throughout our world iﬂ. e

N

and wr1t1ng skills which lead to the ability to think and

" to- communicate. in the Japanese languagea(i{)/// o

A

: 3

]

. To teach students the ba51c listenlng, speaklng, readlng,"



T 1.

10.

11.

12.

. To develop an understandlng(xfthe Japanese fam11y unit and.
., - its impact upon and contr1but10n % the e7c1ety of wh1ch

- o _ oy

PROGRAM OBJEQ?IVES CULTURE

ot r
&w AR

! 71‘

The obJectlves of cultural 1nstruct10n w1th1n the Japanese Language
Program are: e : '
A ..~‘“e o e o
-To develop a positive attitude toward the Japanese
-~ language and an appreciation. of. the overald culture it
' represents

i
I

.. To develop a fuller understand1ng of verbal and non-
‘:verbal communlcatlon of the Japanese '

. - To develQp an acqua1ntance with and Iespect for Japanese- N

. Speaking people in ‘the students own commun1ty and/bvery-,h
B where. . -

&

-

1t is a part. ;,.

.

To deve10p a fam111ar1ty w1th and undefstanding of the

‘educational opportun1t1es available ih Japan and how these

opportun1t1es affect their econom1c and” soc1al developmenf

a

To develop,an: understandlng of how the: Japanese government

.15 51m11ar to-and different from our own.

.- To develop an acqua1nta§Ce w1th the re11g10us aspects of
_11fe in Japan. ’ S - v

~

‘“To develop an understand1ng of geograph1c'1nfluences upon
the economic, and. social development of Japan. :

To develop an appreclatlon of the role played by~the Japanese- J

Speaklng world 1n the creative arts and the sc1ences

To develop a knowledge of hlstory and h15tor1cal f1gures,
cultural heroes, and literature of the Japanese-speaking
world. : ' I

'To apprec1ate the 1ntr1n51c beauty of the Japanese language."

To. develop a fuller understand1ng, and apprec1at10n of-
American-culture through the additional perspectlves ga1ned;'
by study1ng Japanese culture )

. s



PROGRAMJOBJECTIVES:._LANGUAGE SKILLS

The student should be able

1. To llsten to. and comprehend the Japanese language when -
‘ ¢ . spoken at a normal speed on a subject within the range ‘ .
' of. thé student s exper1ence : o ' .

2. To speak welL enqugh to communicate d1rect1y with'a
' natjve speaker oa'gapanese w1th1n the range of the student'
- . 'exper1ence : .
o .t w ¥ o .
3L To read Japanese mater1a1 on a g1ven 1eve1 with dlrect under-
o standxng and w1thodt translatlon

4. To wr1te in Japanese orthography about a subJect w1th1n the range
of -the student's expefience,uslng&authentlc Japanese patterns
and. expresslons
. . 5. To understand apprec1ate and employ 1d10mat1c nuances and .
. gesturaﬂ language common to native speak@?% of. Japanese j :

6. To develop a better command of the Engllsh 1ang age through the
R add1t10na1 perspectlves ga1ned by studylng anoth anguage

7. To 1earn basic Japanese grammar and 1ts app11cat10n

.8;7 To learn and th1nk in Japanese, the "f,rmate obJectlve of language

study o L o N

ff“x_;\.
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 PERRORMANCE EIPECTATIONS PR~
ST, EUROPEAR D PACIFC LANGIGES |

. L TR

o

- First Year of'the‘Language."'

S

| Second‘Yeariof ;henaﬁgUAgé{.

| )*LiThird Year of'theplanguage o

. Discusses sone ways in wh1ch '
cultural differences (e. g. proxi--
ity of speakers) play important

~ roles in verbal comunication. - |

. Explains how knowledge of a new
- language enhances the potential
. 'for new experlences '

.“Explains how cultural valugi f R
- differences can be: understood

through the study of anew
- longuage. |

. Discusses the role a new language
-Plays in meeting societal needs

H for comunication among countr1es

and cultures
&

..Part1c1pates in aesthet1c expres-'y

- sions of the new culture, such as
danclng, S1ng1ng, and cook1ng

ldent1f1es selected art forms thatv .

are, reprel:entatlve of the new
,gculture R
T ‘ -

. Discusses some aesthetlc"contrlbu--

t1ons of the ‘culture and ‘the: new:
language to Amer1can l1fe. o

. Reads aloud Written mater1a1 1n
 the new. language to enJoy 1ts |
rhythm tone and sound

. Relates how s1m11ar1t1es among

\Sﬁmonstrates an understand1ng that

-

cultures are partly caused by .»
travel,

;\Expla1ns how one's own perspectlve

- has been broadened through the study‘:

of a new language and the culture

~ ‘dssociated w1th 1t Sy

‘.'3-. |

. Compares the culture the -
‘mmmmmmmmw_

; msmhnmmomsom

Drscusses ways in whmch types of
art forns vary among cultures

WMMMW%mmﬁme'

. forms of a culture reflect” 1ts

values, customs and env1ronment

: ldent1f1es selected art forms that ;.

- are representatlve of the new
| culture” VA

n.""

i

e art forns of a- culture reflect

|its valdes hlstory, and envirdngent.

-

. Reads and comprehends qultural

~ information written in the basic © -
- Vosgbulary of the new language.

'“) 1" ,;\,‘ ; § |

Tyt
’ .
..

language

< 'ste.

Demonstrates an awareness of notable .

f *, events, conditions, and ideas which
1ncreas1ng ease, of commun1cat10n and §

have influentéd language and its’ o
culture ot

. Distusses sone of the maJor personali-
ties which have 1nfluenced the hlstory"
‘of the country(les] where the new
language is 5poken S

Recogn1zes how the values and trad1t1ons
of country are often reflected i in its

o

\

ldent1f1es selects and uses alternat1ve’

| . solutions to 1nterpersonal conflidts
" whioh’ m1ght arise from cultural d1ﬂler-~ ﬂ

ences

Demonstrates the understandlng that the
art forms of a culture reflect its values :
h1story and env1ronment Y

. Uses the aesthet1c express1on§ of the;, -
“new culture. (such s’ music, art, perform-

| «ng arts literature, cooklng, and
- archrtecture) for one § own enr1chment o

Ident1f1es sone JOI wr1ters . works "
"in the new language and coiments on
‘their influence upon the Ianguage amd/
the culture. B

o b

Lot . v . . -
ER AU i O



_Firat Year of the Language .| . Second Year of the hanguage S | | Thitd Year_gf‘the Languagev
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INTRODUCTION

. Contrastive Analysis and 'Language Teaching - . . '
T . . g . ~ . ‘
. Language is a tool f;rcqmmunicatioﬁ._ The study.of its basic elements is
dften referred to as phonology, morphology, and. syntax. Phonology describes
' the sounds of a language and their ‘accompanying features such as pitch, stress,
. --and intonation. Morphology is a'study of the manner .in which. these sounds are

.~combined to constitute. various meanirgful linguistic forms. ,Syntax refers to
.- the combination and arrangement of these forms which make up larger units of ...
.. speech~such as phrases, clauses, and sentences. Lan age is, therefore; a =
complex system of hierarchy composed of categories an Subcategories of various
linguistic units. Most languages seem to share certain universal characteris-
. tics, but- a comparison of any two languages will show. that each language has
. a system of its own: S : T ‘
To-illustrate the differences between two Iinguistic systems, we .
may draw an analogy between languages-and human:dwellings. Let .us compare
typical American and Japanesé houses: They. axe built, for similar purposes:
‘providing privacy, a shelter from the elements, a place to rest, eat, enter-
tain people, and so on. 'They'seem to have'certain,féature§ in common 1like the -
- roofs, floors) walls, rooms;, doars,. and windows. - But these common features do
- hot account for the apparent differences'in the general appearance.of the .
- houses. -All the component elements of the houses ‘must be compared if we
want to study in what ways they.are different. - We need to examirne the functions
- and'shapes of - walls, - doors, ‘wijldows, floors, ¥dofs, and other objetts, as well as -
- thematerials'with which they'idré constructed. = BTN oo

P e d S, .

Engiisﬁ and Japanese as - two languages do share certain general features.

" .They both serve the same purpose of communication. They are made up of speech

- sounds, some of which are similar.or identical-in the two languages. They have.
common grammatical categories 1iké'the\§ubjéct,'the predicate, the verb, the

‘adjective, the pronoun, and s¢.forth. Yet they are different in appearance- -
that is, the way they sound when they are spoken, the way- they look when they -
are written, and the way words are strung together.to make up.utterances. A

cdontrastive analysis of the two. languages will reveal in what way their phomo- .
logical, morphological, and syntactic systems are similar'to or different from -

.- each other. Most of the errors made by the English-speaking students studying " .
‘Japanese are found in the areas where the two systems.differ from each other.
Contrastive analysis can reveal ‘these areas and in most cases identify the na-

K S e . -

ture,of posgible interferences or the negative transfer of the English liﬁguistic_

~ system in the study of Japanese.

.'In the past yeérs many students have approached a foréignwianguage with
‘the erroneous notion that the study-of its grammar and vocabulary with “some .

. conversational phrases would enable them.to masger thé;languageu But grammar
is only an analysis and a description of various’ linguistic: forms and patterns




¢ [

which constitute a coherent synthesis. It alone cannot establlsh 11ngu1st1c
~habits or guarantee correct performance in the foreign language. It. may help -

the student to “know about the language,but 1t cannot effectively help one to
._know the language. - - . , .

The traditional grammar translatlon teach1ng method wh1ch often equates
English patterns with those of Japanese, or describes- Japanese in. térms of
English grammar, has seldom succeeded in estab11sh1ng correct 11ngu1st1c habits
in students. The so-called direct method can teach a limited amount of vocab- :

o -ulary and conversational phrases to those who need only a superficial knowl-
N (f° edge of Japanesé in order.to 'get along" in Japan. As a regular classroom
' method, it is workable only if the. teacher is well experlenced in the method
and the students are highly motivated and willing to undergo a prolonged period
of exposure to the language. Still a third teaching method, described with
. various terms such as "11nguist1c " "11ngu1st1ca11y -oriented," "qontrastlve,"
- Moral-aural ," and "audio- -lingual,” offeis a relat1ve1y effectlve and efficient
-,techn1que of teaching communication.skills in a fore1gn language‘l Various
. combinations of the desirable features.of all these methods make up yet an’ther .
“teaching method referred to as the eclectic method. Language teachers feel :
‘that the difference in the degree of proficiency in a language may be‘1ﬁsthe
- techniques used and no%npecessar1ly the method.

-~
)

'Q.._ ’ \

" Audio-Lingual Method - _
. .- . . . . - L
: In the past three. decades and part1cularly since the. Natlonal Defense
:'5Educat10n Act of 1958, modern language instruction has undergone remarkable
;.fchanges in theory and pract1ce. 'éesearch in applied linguistics, psycholinguis- .
“ tics, methodology, and the 1mprovement of language laboratories have led to . a
w1desnread acceptance of the audio-lingual '‘method. The various aspects of
th1s teach1ng method may be summar1zed as follows
1. Spoken form before wr1tten form The pr1mary form of -
' language as a means.gf communlcatlon is. spoken rather than
W

written. Reading and writing pose different problems and o - = - R {
are deferred until some proficiency in oral- aural sk111s : '. o -
'has been acqu1red by the student. . - LY.

2, 'Contrast1ve analys1s Teach1ng materials are based on the.

~ -result of contrastive analys1s ‘between the native language
of" the student and the target language. Emphasis in teaching
the ‘target language is placed on the areas of interference-
from the native language. &

3. D1alogues A series of dialogues with. s1tuat10nal topics
" is presented to the student, for mimicry and memorization.
They’ contain important cultural and linguistic 1tems which
W1ll form the core of - many learn1ng exercises. :

4, Pattern dr111s ‘Learning of the bas1c linguage structure
' is ‘achieved by means of various structural drills. They
- guide the student from language manipulation to free -
i communication in the target language. .

-

. - . . . - ~
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5, Limited vocabulary: In-the initial stages, vocabulary =’

" sufficient to manipulate the basic language patterns is.
“upilized'iq“order_to'encoﬁrage the mastery of structural - }
‘" items. : S e ! ' B 7

- Underlying the audio-lingual method is the notion that learning a language

*‘means' the acquisition of four fundamental skills. involved in communication:

~ listening, speaking, reading, and writing.  In the audio-lingual method, -the

- primary form of communication is}spokeﬁ'language; hence, the essential skills
-of listening comprehension and speaking ‘are taught first. The student learns.

.. the sound system. and the Structure: of Japanese in addition to new vocabulary.

items. One dlso learns cultural meanings of the language as manifested in its

- vocabulary- and structure. = Since audio-lingualism is used extensively:through-
out the present instructional materials, ample opportunities are provided for

developing the listening and speaking skills, even ‘after the introduction of -

reading and writing. ‘ oo Tt T T

-

~Throughout the following discussion of.téaéhing,téchniQﬁes; therempﬁasis

will be placéd_pn the student's learning problems. . Itlshould“aIWays.be borné;,@;;b:
in mind that the student's native language habits ‘transfer positively or nega- -
tivelyhto.the_target_1anguagéh 'Where.there*are.bbvious similaritiés3iqfsounds,{.,5 -

_-structure,_or vocabulary, ong;probably will experience little difficulty in. :

learning them. On the other -hand, negative-tranSfer'maysshowfupfas interferences

- arising from differences between the two languages. -The linguistically-oriented
texts stress all points where English and Japanese differ from each other and-

- offer numerous drills which are designed to minimize interferences. Needless
to say, the teacher who is familiar with elementary linguistié"Eonceptﬁ’involved_
in contrastive analysis will.be able to offer immense help to the students in

overcoming many language—learning problems. - . RN
TEACHING THE SOUND SYSTEM - ..
. . ' A L e -A L . “ & . L Y :
Listening Comprehension ‘and Speaking o T
. S P : o :

In order .te understand a foreign language, students must be abie ‘to --
recognize all the signaling elements of the language in normal communication
situations. They mustbe able to recognize sound patterns Guch as the vowels),

. consonants, rhythm, pitch, and stress), grammatical patterns used*ih o
generating various utterances, vocabulary used, in daily activities, and, ulti- -
mately, regional, social, and individual variations. These skills require a
long time to develop. - » L o ’ R S

" The first step in listening comprehension.begins with a series of. short _
situational dialogues. We should always make sure that our students understand
the meaning of what they are listening-to. We should not underestimate the
difficulties they encounter in acquiring -good listening’;omprehension, which
involves the mastery of not only the basic sound system but also the important -
structural -and lexical items. In order to increase listening comprehension .. .

- and speaking ability, the dialogue is followed by a series of drills adapted to
suit topics that are expanded from the initial situation. - For'the first few

-levels of instruction, extensive graded materialsl rather than : '

LN
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ungraded mater1als Buch as rad1o pro rams, mov1es, and storles)arepresented L1sten1ng
comprehens1on like reading comprehen51on, increases as the student becomgs more
familiar with the language. Ungraded cultural mater1als can provide a most enJoy—
able act1v1ty, when the student has reached ‘an advanced level of prof1c1ency

- . N ‘-

.l‘

<t

~ The aSpects of. language that the student must master for listen1ng compre-

hen51on are the same as-for ‘the acquisition of speaking ab111ty We can safely .
_assume that in normal situations the student can proceed to speak only when he/she ’
“has learped.to understand whatone hears.  Good pronunciation is expected from
‘the “beginning and enough drills are provided to -insure that good habits =~ ...
areiacqulred initially. ‘As in the teaching of listening comprehension, speaking
begins with a short, initial dialogue to be recited and re- -enacted until it is T
memorized. Special pronunciation drills are also given for the difficult sound -
* features.: After reasoriable fluency has been acquired, struCtural drills with-
‘ ‘additional- vocabulary are presented to enable the student to learn’ the .
.~,‘grammat1cal patterns.” Guided conversation 'in the form of cHa1n drills and ex-

panded question- -answerdrills encourages one’ to generate one'’ S own uttéerances and

; ; str1ve toward free expre551on.» . :

\_"

Q?uj*i Veedless to say,_1n the early stages of language 1nstruct1on when the stu- ¢

~ dents' knowledge of the structure and vocabulary is fairly 11m1ted ‘the teacher .~
plays an41mportant role in encouraging them. to speak up in the target language.
- The teacher should be aware of the.problems which the English-speaking student
will.encounter in learning Japanese and be equ1pped with various techniques . R
appl1cable to the solution of such problems. Oneshould déscribe sounds accu- -
rately in terms of their articulation, av01d1ng vague, 1mpress1on1st1c terms. The
" teacher shou1d not be content to have the students Tepeat and imitate his ot her
. pronunciation. When common errors arefdetected, the ‘teacher shopuld point outthe nature
of such -errors and give brief aud1tory discrimination or pronunc1at1on exer-.
“cises. 'Above all,. the class must be conducted as much in Japanese .as poss1ble
to prov1de ample opportun1ty for students to hear and speak the language.
Inevitably there will be some students who are not comfortable speaking-
in Japanese. The teacher. needs to. give them riot only proper. encouragement but _

.. also eéxercises-in pronunc1at1on,,structure vocabulary, and l1sten1ng compre- g[
hen51on until they ga1n self conf1dence. : ’

- -

It is obv1ously 1mp0551ble w1th1n the present manual to give a detalled
comparison 'of English and Japanese sound systems and list all possible cases

of interference. As in the treatment of grammatical -and lexical problems that .~ . b
follows, only the most.-important areas of contrast w1ll be d15cussed with an .
~outline of. remed1al exercises. ~ . - :
. e o : _
Vowels S R SR |
Languages comsist of speech sounds .-called phones, Althougﬁ'the human vocal = -
apparatus is capable of producing an’ almost infinite variety’of phones, the:ac-. = -

" tual number of sounds utilized by any language is fairly 11m1ted ~The smallést
unit of sounds which distinguishes one word from: another is uSually called a
phoneme. Since phonemes serve to d1fferent1ate words, they are” 1dent1f1ed by
. contrasting. a pair of words which are alike in all but one sound feature. Mini-
= . mal pairs such as met and mat; lick and. luck, pit and pet_ldentlfy the vowel
- sounds-in these~words as phonemes. ~ Phonemes are represented by the appr0pr1ate
phonet1c symbols surrounded, by slanted bars /: / : :

. . . .
° L . - S g c . . . ’
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"+ 1. Description of Vowels ’ _ _
_ “-Even though it is.cdétomary]td}$peak'bf'Jépanegé sounds as vowels and con: ~
sonant + vowel syllables, we shall-discuss the essential”sounds of Japanese in Ty

terms. of separate vowels and censonants. This treatment will permit us to list
_and group consonants ‘in-terms of their phonetic as well as phonemic character-
istics. L 3 ' o s .
- “Vowels are usudlly descrfbed according to three criteria: .- the height of
. the tongue, the: lip formation, and the. area of the oral cavity where the sound -
is produced. The height of the tongue in relation.to the roof or the ‘palate of -
- the mouth’can be high or low with several intermediate gradatiogs. The vowels -
in words like bit and book are high vowels while those in bat and bought are
low vowels. . The vowels in EiEJvPEEg.and bat are Called-front vowels because
they are produced toward the front. of the mouth,-while those in bpok, boat, = .
and bought ‘are back vowels. :The vowels in food, foe, and fought "are pronounced
with rounded lips whereas those in feet, fate, and fat are produced with lips -
‘unrounded. The five voWéls‘in_JapaneSeware-brieflyﬁEEhtrasted below with simi-

lar-sounding English vowels:. .
-/i/" This sound is a high, tense vowel produced with the
tongue raised as high as possible against the palate. -
. The tongue position is higher in Japanese than that
- in’the-vowel of Erglish bit, kit, sit. .It does _
R -not have anqug}idé«like the vowel in ‘bee, key, sea.

o ./e/ This sound is higher than the English vowel in met,
S sét, bef. It is not accompanied by an upglide as . ° '
'’ 'in the vowel of may, sdy, bay. -
' /a/. This vowel Tésembles the first vowel in father but it
T -:;fis higher,apd produced with more tense:.muscles. ’
" 7./u/ This sound is higher, and produced with more .tense N
4 . 'muscles, than the vowel in-book, full, pull. It . =« . '
. o has’ no. upglide sound and .the 1ips are not rounded
oo *%3&_ as fully as in’bobt, food, pool. . .«
e s Mgt 200 B

. 3/ This sound. is. higher and 1€Ss ‘lax than the vowel in
=y Lo R bought), fouEht; sought. . -It 'is not a ‘diphthong and .
T N the 11p§ ar : nOt romded|:a$ fully as 1n :t'he.VOWE].-'Qf
boat, foe, slow.- . .- . - . '

B

€.

”» .

o We‘shou18~note-that'English has no-exact counterparts of the Japanese
. Vowels,. ‘Tn substituting English:.vowels for Japanese vowels, the student dis-
torts pronunciation to such.an extent that one's speech becomes incomprehensible

a'and_distragt§;thé-listeherfs,atteniiOn from the content of what he or she is saying. .

~ The ,5ubstitution of the English./I/ of bit for the Japanese. /i/, for example, SRS
“Wwill often heutraliZe'the,contrdsﬁ,betwggﬁ /i/ and /e/. in-words and expressions #

~*like~ki9ke5tkoigkoe,ﬁsakiesake}fikimasu~ikemasu;TtobimaShita-tobemashita. The

- .substitution of the English diphthongs /iy/, /uw/,, Jey/, Jow/ for 7i7, Tu/, /e/,

.. [0/ will often résult'in_heéﬁy;stress-placedvon'somefsyllablésﬂ@%ln some cases

-~ the resultant pronunciation is $imply outlandish, as in saying /owka%i/ for
okashi, /suw¥i/ for -sushi, /tabeymasu/ for tabemasu, and 56 on.. More-serigus

e ’ B . Ve
. o - . IS 4 . .
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" are theé:cases where the vowel is stressed and lengthened so much that the con-
“trast in the syllabic length of the vowel in words like oku-ooku, kita-kiita, -
ojisan-ojiisan, tori-torii, is 1Gst. There are other vowel distortions but.
many are caused by the substitution of English rhythmic patterns and will be
discussed under Rhythm and Pitch-Accent. ST o ' ~

‘In teaching Japanese soufid$;, we should. first describe the sound brieflysin - >
- terms of its articulatory. features, next compare it with similar-sounding English=~
‘sourids and point out the diffeyeﬁéeﬁg then present some:auditory discrimination- = ¢’
drills, and finally give pronuritiation drills. The simplest form of auditory ’
discrimination drill consists of groups of words, ‘each group. contdining three,or
four. words. One of the words will be different from the others and the students
are to indicate which word was different by saying or writing a number corres-
‘ponding to it. Thus; if the teacher says ikimasen = ikemasen-ikimasen-ikimasen,
ise the second word was different from the others. If he or’she

)

sthe answer ‘is 2 becau )

says ojisan-ojisan-ojiisan-ojisan, the answer is 3. Instead of ‘three or four

words, only two may be given.. In such a case the student indicates whether the

two wordsvare the same or different. An auditory discrimination exercise is

.valuable not only for training students in listening comprehension but also for .
' teaching them -correct pronunciation.. - I R o

-

-2, .VoiceleSs;Vowe1$¢

The high vowels /i/ and-/u/ in Tokyo dialect often become voiceless or. . .
"whispered' when they are found in. low pitch syllables preceded and/or followed
by voiceless consonants like /p/, /t/,./k/, /s/, /h/. - These vowels, unaccomee =
panied by the usual. strong vibration of the vocal cords (voicing), sound like”

. fricative consonant as the /h/ of English house, or they may not-even be pro-
nounced at “all. °‘In slow, careful or formal speech,-this phenomenon rarely takes
place, while in a more rapid, informal-speech it occurs regularly. The teacher
should speak Japanése as naturally as'possible without an artifical retention of
the high vowels where they normally become voiceless. . Contrast between voiced .

~ and voiceless vowels must be taught using words like shita-sh(i)ta, kisha-k(i)sha,

" chikai-ch(i)kai, tsukaremashita-ts(#)karemash(i)ta, and . hutsuu-h(¥)tsuu. '

‘

. . ‘ o . B

Consonants
T g o .

A phoneme may consist of variants, 'or allophones, occurring. in a certain =~ *
. fixed phonetic environment.~_The‘aIlophonesfare.represented by the appropriate -
" - phonetic symbols enclosed in brackets [ J. . For instance, the phoneme /p/ in.
English is made up of three allophones which-we may transcribe as [p'], [pl,
"and [p-]. The first allophone [p'] occurs in word-initial position and is
- accompanied. by a uff ‘of breath called aspiration, as in’pin,-pat, pool. The
second allophone p] has nearly. no  aspiration.and occurs after. s/ in word-ini- -
" tial position, as in spin, spat, spool.. The third allophone [p-] is a plosive
sound that’ is not completely released and occurs typically in word-final position

. such as sip, soup, nap. e

_ P _ The Japanése'conéonaht’phoﬁéﬁéé_afe listed below with théir_most'imPOrtént't,’
N ,ﬁgﬁlopﬁdnbsa' Among these phonemes, those which are.most likely to pre§ent{prob1ems
- to English-speaking_Students,are /t/, /h/, /r/;,/n'/, the:double consBnants, and®
' 'ﬁhefpalatalized'consonants."Terms_such as plosives, fricatives, nasals, and flaps
¥ ‘ ‘,f%ﬁ A & .
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,refer to the general manner in which the phonemes-are produced. -
s - 1. :PlosiVes '

/p/and/k/ o o
. { : 3

. v These consonants are produced in a way s1m11ar ‘to the1r Engllsh
N counterparts, but 'have markedly less asp1rat10n than in English.

/b/ and: /g/ ' . . R
'-_TheSe v01ced counterparts of /p/ and /k/ are pronounced in a’
manner quite similar to the English /b/ and /g/. The Japanese
. sounds, however, are more fully voiced throughout‘thelr artic- - -
' ulation than the Engllsh sounds. C
In Engllsh a.voiced consonant in word initial p051t1on often I
begins without ‘the vibration of the vocal cords\(vo1c1ng) whereas
in Japanese, all voiced consonants are produced w1th vo1c1ng during -
: the ent1re art1cu1at10n of the consonant . .

It shou1d also be noted that /g/ has two allophones of 1mportance
in cultivated Tokyo- dialect, .represented by-the phonetic symbols
[g] and [Bh]. The latter, d'velar nasal consonant similar. to the +
final sound in English 534&’ ring, king, does not occur in English
in syllable-initial position. But -there.are many Tokyo dialect
speakers who alternate freely between [g] and [B] or use [g] in
all positions. Learn1ng to produce [ ] between vowels or in in-
tervocalic. position is desirable but.by no means. absolutely neces-
" sary.. Students should learn, however, to recognize this sound
-when Et]occurs -and dlstlngulsh between 1t and another nasa1 sound
like [n : :

' It/

The phoneme /t/ consists of three allophones, [t], [g],and[;]}J
o - These allophones are closely approximated by the initial con%onant
/ - - in English tip, chip, and the final consonant sound in cats, Even ..
- - ,though our students' can produce ‘these Japanese allophones ‘quite
well in isolation, they will have difficulty because the manners = '
in which these sounds -are d15tr1buted are: qu1te d1fferent 1n the :
two 1anguages i

The allophone [c] occurs before i/ and is quite similar to its -
English counterpart, but it is pronounced further forward. (postdental) .
_than in English.. In initial stages of instruction, students will
often substitute [t] for [!] in loan words from Engllsh such as
‘tikktto for chiketto, . tippu. for chippu, and' "sutiimu for suchiimu.
... This difficulty d1sappears when “they E ave 1earned the allophonlc .
,"‘dlstrlbutlon of [ 1 in: Japanese. .
t

e . -

. The allophone [ ] OCCurs. before /u/ . Since this sound never occurs
in English in syllable-initial position, the student will have
d1ff1culty in d15t1ngu1sh1ng between it and another phonet1ca11y e

,19:
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slmllar sound [s] both in aud1tory d15cr1m1nat10n and pronunciation. -

_ Minimal pa1rs ‘like. tsuki- suk1, tsuzuki- Suzukl, tsuna-suna, .tsumu- sumu,_
and tsugi-sugi should. be used 1n.drlll1ng '

g

B

“ The allophone [t] wh1ch occurs before /e/ /a/ /o/ is different from

- its English equivalént in that it is produced postdentally, i.e., with
-the tip of the tongue lightly placed aga1nst the back of the upper -
teeth rather than at th alveolar ridge as in Engl1sh -and it is
accompan1ed by very. ;xf%le asp1rat10n N

-

The phoneme /d/ has two allophones The sound [d] occurs before’
/a/, /e/, /o/ and its articulation is similar to its Eng11sh
‘counterpart “except that it is more fully voiced apd is produced o
postdenthlly. Before /i/ the allophoné used is [}] or’ [¥], as in

. the final consonant. sounds of English lodge and rouge, depend1ng on the
individual- speaker or the style of d1scourse Before /u/ it 1s '
either- [;] or [z] as in the final consonant sounds of English’ suds
and fizz, ‘The sounds [ ] and [z], unlike their voiceless counter- .
part | | and [s] do ‘not contrast phonem1cally in modern Japanese

2{ Fr1cat1ves
/s/ and /z/

The phoneme /sl consists of- allophones [¥] and [s] the former r‘k'
" occurring before /i/ and the latter elsewhere. Both sounds have ‘

.their counterparts in Engl1sh but they are produced further forward
) than in Engllsh . -

The p oneme /z/ consists of [J] and [z] d1str1buted in.a manner -
" similpr to /s/. In some people 's speech [J] and [z] are in free
: igtion before /1/ Aga1n the art1culat1on of these sounds is

/n/ .(

The consonant /h/ is produced e1ther as a glottal fr1cat1ve or

s« - velar fricative before /e/, /a/, /o/. 1t is qu1te similar to the
o glottal fricative /h/ of English. Before /u/ it is pronounced oftén’
. as'a bilabial fricative, i.e., by bringing the two lips together and -
s .+« - Dblowing air between them. It is transcribed B}] Since this-sound
' ' does not exist in English, the student often substitutes the Engllsh
/f/ for it. Our system of romanization: utilizing f for [Qﬂ encourages - °

v , .. this tendency even more. The important role of the l1ps 1n the’ pro-

\ - ;o duct1on of the sound should be po1nted out.
/h/ before /i/. is ‘a velar- fr1cat1ve consonant pronounced somewhat
like the 1n1t1al consonant ‘in EnglIsh huge but accompan1ed by more

. friction. -In English, /h/ before a high . front vowel as in he and
‘hit tends to drop out, as in Will (h)e speak? and Did she_ (h)it you?

. Tn Japanese, the syllables /hi/ and /L/dlfferentlate a number of words
and must always be clearly d1st1ngu15hed




3. Nasals R ‘ \&

_ R o
Both consonants are similar to English /m/ and /n/, except that

- they are more fully voiced, and the Japanese /n/ is produced .
postdentally. B o o SR

/h/-énd [n/i'

4. FIaE B ‘ R . o S e oy

. This sound is a flap sound produced by a rapid -tapping of the. :
‘alveolar ridge or the.hard palate with the tip of the :tongue. e
In American English, "the r sound is usually pronounced as a - "
~retroflex, with the tip of the. tongue curled backward toward .-

‘the palate and with slight 1ip rounding. It is considered a
semi-vowel or semi-consconant while the Japanege_r-is a conso-

. nant. - Although English has no exact counterpart of this

- Japanese consonant, the intervocallic [;] in Betty, water,
letter, matter, in rapid speech is quite similar in articulation.

The main difference is in the area of the tongue that is in. =~
brief contact with the upper articulater. o . SRR

- Three types of contrastive drills" should be given for the -
Japanese /r/. First, Japanese words, -pronounced- in .two ways
using the prop€r /r/ -and then substituing the English r, are
presented. °Studénts will have little difficulty in perceiving
. the difference. Then these words should be. ronounced again,.
- once correctly and then using the English [t] for the Japanese
/r/.. Finally, contrast between the Japanese /d/ and /r/ should 4
- be drilledy using words such as kudoi-kuroi, tada-tara, hidoi-hiroi,
muda-mura, and sode-sore.’ S T

-S.f Semiavowelé
The two semi-vowels in Japanese, /w/ and /y/, are similar to their
English counterparts -except that they are more fully voiced. /vl
occurs only before /a/, and /u/, /o/. . ' o

‘6. Palatalized Consonants =~ R DU ’ T ) k;_///:

In addition tO'Qhé consonants, briefly described above, Japanese
. has twelve palatalized consonants. The principal difference
‘between a palata¥ized and a non-palatalized consonant is that
the former is p;éﬁuced.With a simultaneous raising of the middle
of the tongue:ag&inst the hard palate, a process called "palatal-
tzation." Palatalization occurs with consonants./p/, /t/, /k/,
o /bl 1gl, Isty 2/, /W], /n/, /n/, and /r/, befotre the vowels 4
- ...~ [al, [u/, [of...Note that it also occurs -regularly with the con- -
- sonants /t/ and’/s/ before the vowel /i/. so that these consonants '

§J£E]w and [¥].

4
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It is 1mportant to-p01nt out that-the palata11zed consonant is
.. pronounced as briefly as its non- paIata11zed counterpart.  It. o
“‘is quite common for the English-speaking student to separate '
the consonant-and the palatal ‘element, ‘pronouncing ryokan as :
‘ riyokan, hyaku as hiyaku, okyaku as okiyaku, etc. In.order to
Lo - teach thg pa1ata112ed consonants, the difference.between the -
- ' palatallzed ‘and non-palatalized consonants should be contrasted,
as in roo-ryoo, kiku-kaku-kyaku, riku-raku-ryaku, saku- -shaku, .
~ kootsuoo-kyootsuu, and so forth. The distinction betwgen the.
- palatalized consonant + vowel and the non- pa1ata112ed consonant *
. /iy "+ [y/ + vowel,-as$ in ryoo-riyoo, juu-jiyuu, myoo-miyoo, ,
- shoo-shiyoo, shuu-shiyuu, kyogo-kiyoo must be taught along w1th f
pract1ce in - sy11ab1e t1med rhythm . .

7. Double'Consonants N oy

P Y

The consonants /p/ /t/ /k/ /s/ w1thout a vowel can occur. as
a full syglable in conjunction with another syllable beg1nn1ng :
. with similar-sounds. Called "syllab1c '* "long," or 'double' -
. consonants, they ugually occur med1a11y, i.e., within. words, as
- a result of assimilagion; a_process whereby: two phonet1ca11y '
= different sounds become 51m113r OT. 1dent1cal when they are close
together

In order to produce a double consonant, the art1cu1ators are
brought into the position to’ produce the first element of the
double consonant. This position is held for. a full syllable-
beat, and the articulators are-released enly after the conso-
. : nant of the following syllable has been produced. . It i's impor-
i tant to point out to thesstudent the syllabic nature of the  :
o " first element of the ‘double.consonant. It can be taught by ‘
__compar1ng words containing a double consonant with others with-
~Tout it but haV1ng the same number of syllables like katta- kash1ta,
ikka- 1tsuka, shitta- sh1reta,'and hasuppa-~ ~-hasunoha. Contrast |
, between a double consonant and a single consonant' can be taught ,
v by using words like gaka-gakka, ita-itta, iso-isso, mate-matte, and .
Y * - shikaku-shikkaku, where the ones containing a double consonant '
S ' have ‘an extra syllab1c beat as compared to those w1thout 1t R VAN

8. The "Syllablc" /n'/

' The syllabic /n'/ roman1zed as n' in. our text except when it
. comes at the end of a word or a phrase, constitutes a
... syllable without a supporting vowel. There are ba51ca11y
four allophones, d15tr1buted as follows

1 [m] before bilabial consonants /m/ /p/ /b/ as in sem'mu,
kem'poo, and bim'boo.

;[n]'before Velar consonants. /k/ and /g/ as in ken'koo and o
- ren' ga.’ Note that /g/ is rea11zed as [9 in Tokyo d1a1ect.‘.'“ A

[n] as a uvular nasal before a Vowel or before consonants /s/,
/h/ and sem1consonants /w/ and /y/. The tongue is ralsed
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“toward the palate without: tou it and the air is
released through the nasal pa ages’ in ten'in, hon'ya,:
han'sha den'wa. S i

-

: [nﬂ a postdental nasal sound occurr1ng elsewhere

_ ‘The syllabic /n'/ is one of ‘the most d1ff1cult prob1ems for the
' speakers of English. 1In teaoh1ng the syllabic n, pairs of words
- contrasted by the presence or absence of the syllabic 'n with the
R resyltant difference in the number of syllables are- used:
'  ama-am'ma, “tana-tan' na, kogo -kon' n'go,. k1nen k1n'en ani-an' 1

aon1 -on' 1, etc

Rhvthn ',. | _'.j o _Jh . :. SRR

Rhythm is.an 1mportant aspect of Japanese pronunc1at10n and 1ncorrectly
‘rendered rhythm will often make an utterance incomprehensible. English is
frequently . called a stress-timed language. - An English utterance is usually
“broken up into_a series of strong and weak stresses. ‘The succession of heavy
and light or strong and weak stresses cause. some vowels in unstressed positions
to become shortemed, blurred, or-in very rapid speech, to drop out altogether.
Compare, for-: example, the pronunciation.of words like bengfit)y civilizeé, bglieve, A
president, Attack in slow, careful speech with rapid, 1nformaI‘speech ‘Note
also what happens to the initial vowel of atom, politics, botany, Ann, when ‘it
is unstressed as 1n atom1c, political, botan1cal Annette :

, Japanese, on the contrary, is a syllable timed language .Its,utterances.
-..are broken up into a series of syllables rather than stresses, and each syllable
'is pronounced more or less_with equal duration. This gives the impression to _
~ -the English speaker that Japanese talk in' a staccato thythm, like a "mach1ne~gun "
-~ In learning listening comprehension, it is imperative that the student gets
~accustomed to the syllable-timed speéch pattern of Japanese. In learning to
speak one must not ‘pronounce Japanese words with heavy Engl1sh stresses because
-this will distort the basic rhythmic pattern while causing some of the vowels
- to . become indistinct. One of the first tasks of. the teacher,, therefore, is to
tra1n the student to learn the syllable t1med rhythm

The teacher should briefly expla1n the regular and even syllab1c rhythm of
Japanese and illustrate it with examples Fairly common proper nouns ‘such as
Yokohama, Nagasakl, Hiroshima, Nagoya, Yamamoto, and-Kubota will suffice. One can’
tap with a pencil at an even tempo and let the student pronounce each syllable
with approx1mately the same’ duration. .One should also explain that in Japanese’
there are as many syllables as there are vowels, even when the vowels follow - ,
each other directly. Words like ao, aoi, ie, iie, oi, ooi should be contrasted
with other words haV1ng the same number of syllables, such ‘as yama, yamada, ush1,

. and ush1ro . : , :

L L T e R o o
, "”[Anothér'importantjdifference between Engl1sh and.Japanese is in the syllabic
" structure of the two languages: In English it is quite common for’ spoken syllables -
to end in 4 consonant sound (called*c%gsed syllabification), as in cit-y, an-i-mal,

- cav-al-ry. In addition, when a groupyQf words is pronounced, the so-called word _
" boundary is usually kept as long as the speech does not become too rap1d Japanese,

23
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“on the contrary, tendg, to have open syllabification, i.e., most syllables end

"with a vowel sound, and within a’phrase word ‘boundaries usually disappear.
Upon hearing & phrase like anohitokara, it is useless to pick out syllables - . °
like nohi, toka, and attempt to- equate them with some words whichthe student
knows already. Listening comprehension must be based partly on structural '

" and lexical knowledge and partly on the mastery of the syllabie-timéd structurq
of Japanese utterances. T T - -

-

" Pitch-Accent - - _
: In Japanese some syllables sound more: prominent than others. - This promi-
"nence is due to the difference in relative pitch of the syllables. There are '
at least. two significant levels of pitch, which may be termed high and low.
~A 'syllable with high pitch may or may not be accompanied ' by-a slight stress
on’ the vowel. - These pitch levels are only relative to each other contrasted
“in words of two or more syllables. ‘Pitch level is phonémic tg the extent that
“there exists a numbef- of minimal pairs contrasted only by the difference in
' pitch level. Note the following examples: o 4 v '

o

Chight - .~ high .
-—511 B o R

o A low,
T . s N
. ka - ° o ki L
3 _lki4 L 'oystet' 4 kal_ '-“3'pep§imm%n'.
B —‘_m " i 'now! - -il o . '"1living room'
L tsu : - . e : :
Iyu ~ 'broth' , tsui * ‘rainy season'.
 ha 4 : .. .shi : S
-1§hi f 'chopsticks' : hal . 'bridge' .
kae : © ru .
4 ‘Iru_ * 'to return' " kaeJ 'to change'

~ Althgugh the functional load of pitch is fairly low in Japanese, we - ‘
'should” insist:“from. the very beginning that the student.learn the standard pitch ..

~ pattern. PifcH poSes problems to speakers of English because, at first glance,
‘it does not ‘seem ta follow any consistent pattern .in many -wogds. Furthermore,
it seems to vary even:within the same word depending on its, syntactic position
and on the di¥ferent. shades of meaning-conveyeq.' There are also a number of

. words like boku.'I' and ookiku 'big' or'loud' which can be pronounced with a
high pitch on the initial syllable followed by syllables of low pitch, or else
low pitch followed by high pitch in thé remainder. In cases where this type of

- alternative pitch patterns exist, the choice depends .frequently on the relative '

' emphdsis placed on the word in a given sentence, or one's preference quqne -
. pattern over the other. LI : : S ‘

‘ Mohbsyliabic.wordsvpresent;anotﬁer problemﬂ‘iSince pitch:is relative and
defiinable only in terms of two or mofe_sxgﬂablesk'i; is impossible to tell
: i - S e ks SR ‘ _
3 R "y

|
1
}
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whether a part1cu1ar monosyllabic. word receives a—h1gh or low p1tch except in
-terms of phrg;es. For instanee, the two words meaning 'leaves' and 'teeth'are
. pronounced alike in isolation, but they receive d1fferent+ itch levels when
*féeﬂused in an utterance - . : - )

a Co - - ' i ) : ’ y RS

: ‘ . hd . o - i
e ‘lgajkiirOi , : : 'The teeth are yellow' .
~ ga kiiro, . .‘>hﬂﬂmm"h‘ e e

Jgﬂf- Ii? . : '"The leaves are yellow'

o

L1kew1se the two words meaning 'tree and 'sp1r1t' are. pronounced ki in iso-
lation with no difference whatsover. The contrast in pronunclatlon occurs only
in the re1at1ve pitch level when these words comb1ne w1th others:

'

ki T

1H . lga‘chiiSai - di_ o ©© 'The tree'ie-small'
_gé chiisa I _ o 3 .- . .
. ki' ‘ ;_|i‘w ‘ .. 'He is‘shy‘(lit -has small spirit)’

_ ‘One of the. most commonly made errors by the Eng11sh speaking student ‘is to
1dent1fy high pitch level with strong stresses, 'since in English the part of a |
"word€or phrase. receiving high pitch often has a strofg stress. In add1t1on the
student will often place the stres v(pr1mary or secondary) on the first syllable
_ in Japanese, following the common Engish patterns. found in pretty, 11berty, o

d1ct1onary, kitchen equ1pmpnt ‘and others. = o
‘Correct - . R Incorrect - . R o
S " P S : - \
isha 7 o . gei ; ° o,
] W‘ . | .- ' ) . . ) ‘ : sha . .
okyoo . - "‘jTow.-“

" okyoosutee - . = Tow  sta L :
‘To| . |shon' Lo kyow] [tion: S T
Moreover, the' student will often diphthongize. the vowel: in the "stressed"

-‘\“syll 1e, and thus cause the vowel to sound like a long vowel in Japanese._
' Word ke chizu-chiizu, seki- seek1, kogi-koogi become 1nd15t1nct.

_ " Another common error is to stress ‘the penu1t1mate syllable as in Spanish..
The resultaniblengthenlng of the accented vowel makes it difficult for. the

-listener to §istinguish between pairs: of words such as obasan- obaasan 031san- 4
©0jiisan. - Note the follow1ng errors ' o

Correct ‘ ) : f_hf Incorrect
4 v o s R
S ‘ Vneda‘“".x.,.FZU o oome o
+ . . . - . v o - Shi o
©+- - roshima } : Hi )
‘ Hi' I _ o lzof Wma”
I3 . . . C . ,. ‘ oo ]
ino - . , L ko B -

.. ko lbori o - - Ba .
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Furthermore, -the blurring in "unstressed" vowels causes pairs of words like
. okura-ookura, kita - kiita, tabemasu-tobemasu, neru-niru, to sound almost iden-:
tical. Pitch needs to be taught -along with the syllabic thythm of. Japanese, so o
.that the student can dissociate high and mid pitch with accent.and ‘low pitch with -

weak actent. ' - : : : ' i Lo g :

-

_ Intonation -
‘Intonation may be defined in many ways, but here it refers to the pitch and
speech ""melody" thgt function to distinguish syntactical or emotional meanings.

_ In"teaching Japanese we should emphasize the terminal -contours marking the end of. .
an utterance. . Three terminal contours may be indicated for Japanese as rising (1), -
falling (§), and sustained (—»). The rising intonation is used in questions, in-
quiry, or when calling someone's attention, as in ikimasu ka?, moshimoshi! and .
‘anonee! Falling intonat}on characterizes the end of an utterance, as in ikimashita,
sumimasen, Nihon'go.o ben'kyoo shiteimasu. Sustained intonation denotes an tinfin-

" ished. utterance as in sumimasen ga..., and tokorode. For English speakers lcurning
Japanese we should not expect too much of a problem in learning the general into-
nation patterns of the type described. : ' Lo o

. - TEACHING GRAMMATICAL PATTERNS ~

-

_ In the discussion of teaching the sound system we noted that our speech organs..
“are capable of producing a considerable variéty of sounds, even though the actual
aumber of sounds utilized by the phonetic system of any language is comparatively
small. A similar statement may be made in regard to the grammar of a language.
A;sentence Iike We saw two beautiful paintings at his house can be varied to almost

- an infinite degree by the replacement of words like we, two, beautiful, house, and

so on, with other appropriate items.. A sentence 1ike Jack bought a small dictionary
.in the bookstore may seem outwardly different from the one .given before, yet they -

. Share essentially the same structure. The number of different sentences possible

~ in any language is indeed infinite.. On the other hand, the number' of underlying. _
structures is fairly limited. One of the aims of teaching a foreign language is S
to enable the student to'ingernhalize all underlying structures of the target lan- N
guage and their transformations so .that one can understand spoken utterances as well -
~as generate his or her own. ' ' S T '

.~ What, ther, are the grammatical patterns of Japanese? They are the-combinations

of various morphological and syntactic arrangement of linguistic forms which the.

native speakers of Japanese utilize in. communication. For ‘example, an utterance

" 1ike Watashi wa gakkoo e ikimashita is not just a‘'concatenation of forms put to-

getheT at random. If it is to be meaningful, the forms must be arranged -accord-

ing to sets of syntactic rules that are.characteristic of ‘Japanese. - Other arrange-. .

- ments such as Watashi gakkoo wa e ikimashita, Watashi e gakkoo ikimashitg wa, -

 Gakkoo wa ikimashita e watashi, are not only unacceptable to Japanese but mean-

" .ifgless.  Furthemmore, if we examine ikimashita, we note that it is made up of _
_three forms.. Each of these forms is. a morpheme, a minimal unit of ‘speech that has -

a recognizable -meaning of its own. Ikimashita consists of iki 'to go,' mashi
'formal style marker,' and ta 'past tense marker.' . This kind .of arrangement 1s

" also governed by a set of morphophonzmic rules or sound chahges brought about by

the combination of certain morphemes, operating within the inflection of:all

.

0



Japanese verbs, There are many. problems in learnrng the syntax and morphology
.of any language, but frém English to Japanese; where ‘the two- 1anguages are not
of the same 11ngu1st1c fam11y, we f1nd a greater number of problems than usual

& Since it is- 1mgoss1b1e to descr1be all the grammatlcal patterns of Japanese “
and compare them with English patterns in the limited _scope of this marual, we
shall list-a few examples of Japanese’ grammat1ca1 patterns wh1ch present many"
1earn1nga§roblems to the speakers of Eng11sh :

'SYntaetic Problems

.

..:;',-

Engllsh and Japanese share certain grammatrcal 51m11ar1t1es "For 1nstance .
both languages have - general structunal clusters like noun ‘phrases and verb phrases.
The normal word order in both'languages is ‘Subject + Verb. But there are three - °
bas1c predicate patterns in Japanese: Verhs 11ke iku, itta, tabeyoo, etc.; ad-
Ject1ves like takai, ii, ookii; and the so- “called copul—"_da and desu preceded
’ by & noun. Note the pred1cate patterns with the: verb to be be in Engllsh and its-
Japanese counterpart ' : : .

-

' H1deo is there. . . H1deo wa. asoko ni iru.
Hideo 'is big. S Hideo wa .ookii. '
Hideo is quiet. - 'Hideo wa shizuka da.
Hideoois a student * - Hideo wa gakusee da.. ;)

These three pred1cate patterns in Japanese are further subdivided in terms
‘of what can or cannot precede them. The distinction between. such’ categories as
‘the adjective and the copula.is at times quite difficult for the.English-speaking
~ student to make: Exam1ne also the patterns conta1ned in the follow1ng sentences:

' H1deo reads a book o o H1deo ga hon o yomu
: ... Hideo calls, Suzue. L ~ Hideo: ga Suzue o yobu. -
L "*" Hideo writes. .a letter to Suzue. Hideo ga Suzue ni- tegami o kaku.
a H1deo sends flowers to Suzue. Hideo'ga Suzue ni, hana o okuru

It is- obv1ous from the f1rst two -examples that the word order in the ‘two- . R
languages is different. In English,. the pattern 1nvolved may .be summed up as
Subject + (trans1t1ve)Verb +- (d1rect) Object, while in Japanese it is Subject +
(d1rect)0b]ect +.-(transitive)Verb. Both languages: share;the- common pattern VPRIV
Subject + Predicate:but the way in wh1ch ‘the. pred1€ate elements are strung to-
gether is very different. The first’ ‘problém encountered by'the student is the

. mastery of the d1fferent k1nds of word order used 1n Japanese

, In Eng11sh word order is a very 1mportant element of syntax A pa1r cof

- sentences like ‘Hideo calls Suzue and Suzue calls Hideo Has quite different
meanlngs, expressed by the position of the two words Hideo .arid Suzue in ithe struc-
ture. In contrast, this type of word. order ‘is:not important in Japanese.' Hideo
~ga Suzue o yobu and Suzue o Hideo ga yobm EXpress. the same idea. The only dif-
f‘rence between .the two sentences lies 1n,tLe emphasrs The first sentence As

. ‘an equ1va1ent of HIDEO calls Suzue (implying no one else calls her), while the
second is an equivalent of Hideo calls SUZUE (implying hé ¢alls.no one else).

In th1s case, Japanese used an inve ‘ted word order to place the word to be.
stressed at the beg1nn1ng of - the sentence whereas Eng11sh may stress any part

(
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of the sentence without rearranging the original word order...At any rate,
Japanese employs an entirely different device to signal the syntactic rela-

- tionship of words, namely, the relationals oriparficles. These relationals’,
- then, give sentences like the following the same méaning, 'Hideo reads a book
. to Suzue' (although with a slight difference in emphases): :

Hideo ga Suzue ni.hon o yonde ageru.
“ Hideo ga hon o Suzue ni yonde ageru. .
Suzue ni Hideo ga hon o yonde ageru. .
Suzue ni hon o Hideo ga yonde ageru.
Hon o Hideo ga Suzue ni yonde agerﬁ. o .
~Hon o -Suzue ni Hideo ga yonde ageru. '
" Though limited in number, these relationals are essential grammatical ele- R
. ments of Japanese, and their use can be quite. difficult and complex. “The student
‘will be often tempted to regard them as 'postpositions" and equateé them with . -
certain English prepositions insofar as meanings are Concerned. ..But note, for
example, that the relational ni does not always correspond to the -English prepo-
" .sition to in its function: S - o - o =

Hideo reads a book to Suzue. . Hideo ga Suzue ni hon o yonde yaru. ..

. . Hideo goes to Yokohama.. = . Hideo ga Yokohama.e. iki. -~ - 0

§ .- Hideo.speaks to Suzue.’ - Hideo ga Suzue to hanasu. . '

+ & Another set of learning: problems occur in the structure involving modifiers.
“In;both English and Japanese; adjectives may be used in the ,nominative or predi-

. ‘cate position. Furthermore, they. can act as- adverbs although the use of adjec-

. ti#fes in this manner is consideréd "improper' or very informal in Eriglish. But
English adjectives must have a. vérb like to_be; to become, to look, to. seem, .
in order to be used in the predicate,. whereas Japanese adjectives already gon- -

- tain' a verbal element in them: L . o
L (Thgf godd-ﬁdbk;'  - Ano xbi;hgh; :
> 4+ - - .. That book is good. - Ano ‘hon. wa yoi.
¥ +.0 7 -That book was-good. " Ano -honi'wa yokatta.
k . - " That good book . (past). _ Ano yokatta hon.

:"»"That. man sings good (well). -Ano hito  wa yoku utau.“t
T AR St T W B AU AP AN
. ;'Moreover,-singe.all‘mOdifiersImu§%fprecede the modified noun or.yverb, a’

_“phrase like‘the man:iwho is. in front'or the man in front takes a very «different

form in Japanese. *"Examine the noun:-modifiers in the following. sentences:” - - ...

- The' man.-over there. . ; Asoko no hito. L e
. The man who-is there.  -.". ..“Asoko ni-iru hito.w . .= .+ "
. - 'The man who works there.” = ' “Asoko de hataraku hito. " .i = %
i7" The man who reads there. ° ' Asoko de yomu hito. " %N, U
.- The man who reads a book there. . Asoko de hon o yomu hito. -7 . = .

‘-Mofphélégigél problems =

[
) N . d
! [ .
. » LI

Inflécted words in Japanese such as verbs; adjectives, and the copula“¢ause

- . considerable"difficulty to the Englishspeaking student. For instgﬂéé;ﬂaﬁiéib*.f

el o

R
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! ‘like kaku 'to write! is inflected as ‘follows:

r |y
~kaku - - - 'to'write' " L ‘
. kaita .. " . (past tense) . ,
s kakoo .. "+ {(volitive) . ”
- I kakanai _ - (negative) -
« . .. 7 kakimasu | . (formal style) _ o 3
e - kakeba : .1 ‘(provisional) A -
4 S kake . = . _(1mperat1v=) ' '_ S e :

S0 . . : . o "

- The learn1ng problems 1nclude, first of all, the so- called "morphOphonem1c"u_
changes or the, sound changes whic¢h occur in the verb kaku as- various derivatives$” v
-\ apa inflectional endings are attached to it. Secondly, the der1vat1ves.present

problems because they are .also 1nflected with morphophonemic changes:. " Some. are it
inflected .1ike verbs, such’ as u (formal style), saseiu (causat1ve), reru,

_rareru (pa551ve or denoting respect, ab111ty, etc.); and othecrs are 1anected o

"Tike ad3ect1ves, as tai (vol1t1ve), nai (n6gat1ve), rashii (conJectulal) Some" '

derivatives are defective in that not all- regularly I Inflected foyms are present ,

In meaning arﬂk Unctlon the derivatives- in.. Japanese correspond to a w1de var1ety-

of morpholog1ca1 and syntact1c forms in Englash N

e 7.

s . , :
. * kaku o ﬂ’_ L ..5, (he) wr1tes
.. kakaseru .- . - .. (he) has someone write
"~ kakareru = . - . (he) is written -about ,
- kakaserareru == . - (he) -is {orced .to write ;-
- kakaretai . o (he) wants to be written about
 kakaseraretai =~ = "~ (he) wants to be forced.to ‘write =
o kakaseraretakuna1 . (he) doesn't want to pe&™forced to, write’
y 4 'kakaseraretakunakatta o (he) didn't want to béifgrced to.write
Y Eakaseraretakunakattara§h11 (he) didn't.seem- to want fo be forced
< : ‘ ‘ . . to write - : .

" In addition the verb morphology is further compl1cated by the forms wh1ch v ¥
» may . be used independently in an utterance like a verb or combined with: one:p, TR

of the predicates to supplement the meaning of the. pred1cate. ‘For.example, | .
T ‘verbs .can be- followed by -te iru, -te aru,,-te shimau, -te miru, -te iki *dvte kuru,v
»,i-yooda, -sooda, etc. Learn1ng theséﬁforms presents many d1ff1cult1es N ‘

E . . . ,_
t . . - "?\,'.V': iy ) ) ) ) B . ,{'L . Rl

Structural Dr1115 :

"

,’ If Japanese is to serve for commun1cat1on the’ student must acqu1re agset
_;pf new gpgech habits. This is, of.course, easier said than done. The acq;f‘-*‘
sition of new. speech habits means learaing the phonet1c system, the grgmg'
" and the vocabulary to such an extent that the’ student is able tO. respAndg -
. ma*ically to various cues and.. then, finally, make one's 6wn cho1_e df*euﬁf=;5ion§'
. In order to make .such an act1v1ty possible, our teaching method Gf\st be effective '
and our materials constructed ,to eliminate the learner's errors ;; ¢h'ds poss1ble.
. Carefully ‘planned exercises need to be déveloped -and presented 1f(st

; ;ffé1ent num-

“ber. to insure overlearning of structures and vocabulary. - gm 0*rio M '
students .to be. ,grammaf-conscious and assemble words: laborr_ 1y to)
utterarce. In order to minimize interferences irom Engl1sh,3§t_

i

presented from withinathe Japanese language and’ consrdered necessary Gr
--tical explanations should be explicit but reduced»to a m1n1mum and phonol
be made an 1ntegral part of all exerc1ses. ; ,4 4
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;’,-» gt is obv1ous that the tradltlonal grammar translat;on method?or the g P
s.popular-direct method ‘cannot. [éasily- offer- drllls which fulfill. a11 the requ1re-
‘fients outlined. abové. In the audio-lingual approach grammatical structures °. .
_have ‘been. most effectively taught by means of pattern practice. Indeed patt rn-?
practice has been the coré of audic-lingual techn1ques in modern languagé clayses. .~
Needless to say, we must be-aware of the fact that it-has its own 11m1tat1ons LA
‘For example, - in: overemphas121ng the man1pu1at10n of’ 11ngu15t1c forms, the. meanlng}

ﬁ of the utteramnces may be neglected. Our’ students. are not:. machlnes that repeat
;0T man1pu1ate patterns without any 1nte111gence or creat1v1t ' ;They w111 have

to know the content of-. the forms they are pract1c1ng ' : g .

w111'usua11y sufflce as. far as, the students are concerned ‘ But if they do not o e

. seem: adequate for a part1cular class, the teacher should: always be prepared to : )

v 1deht1ﬁy ‘thé structural point in- questlon and give. appropr1ate .explanations: 203

iFor older students, this phase; of language teaching is qulte important. For

‘ungerﬂ_tudents grammatical. statéments may not be as hecessary. At any rate,

g ,equate»-but not exce551ve--explanat10ns after a repet1t10n drill and before S
. more . sophisticated drills can help. the, student learn.the new structure more * = ' .- .-
qn1ck1y._‘V1sua1 d1agramm1ng of: structural .points- ‘ag'iised -in our. textbooks 'is = - s
more.. effectlve than lengthy ‘verbal explanations. The: ‘teacher shouid describe . 1. T
what the'-students have done.'dnd will continue:to do in a series of, exercises
rather than prescribe seemlngly a: pr10r1 rules concernlng what they must or

" must not do.. "~ - .. : _ R TR C _ o

T , L A : . - °/ y
There are many types of pattern drllls in. use:today ~.Some teachers claim %™

that there are over forty different types while “others’ 1né1st that "there are L s

no-more than four or five basic ones. Everything. depends, of course, on.the ‘. T

‘manner. in which. drills are constructed and given t "dents. “We sha11 dlSCUSSm )

here five 'basic types of ‘structural drills and; thev ' -

most frequently in our textbooks. I

.- v »

. Rpﬁ“uuon Dr111 |

The first series of dr111$ after the 1n1t1a1 d1alogue is- .repetition Arills
They focus on the .new. structures, vocabuldry items, idiomatic expre551ons, and°'
speolf1c pronunC1atiOn problems presented in. the d1alogue - A brief grammat1ta1 abeA,
2 ‘explanation following each repetltlon drill will increase the studerit's,unders’ <a333; '
stand1ng of the new structure.. Ina repetition dr111 the teacher models the
g&pattern "and. students repeat each sentence: as soon as the teacher has said it: -

. (,\

Ty
»

T : : Teacher Student(s) C
‘ 'Gohan.oatabemashoo{v-‘H" ‘Gohan o tabemasho ‘
Mizu o-nomimashoo. - . M1zu o nom1mashoo : ,

etc. . R . BES:

2. Expan51on Dr111 *

‘ “This dr111 1nvolves the add1t1on of a word or a phrase in the proper posr%1on
in an utterance. - It can be used most effectively in teach1ng the word.order f -
dialogue sentences ‘and in ‘increasing speak1ng fluency. The teacher gives thel -~
- basic, sentence,fand then the words or phrases to.’be added to ity As theSe elements
are attached one after the other-“the or1g1na1 sentence becomes progress1ve1y longer

0
)
°
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, Teacherﬂlu_'f- A Student(s)? .

S L VN e ]
i A enen  IKimAsuL oo T * Ikimasu. - - e
'f'}i;”Taroosan to.. . . 'Taroosan to 1k1masu. EEREE ST
'~ gakkoo € " . ' " - " Taroosan to gakkoo. e ikimasu. - = .= = W
-ashita. . " - - 0 Ashita Taroosan to gakkoo -e 1k1masu '

L vete ot C ; S S

* . L §

"Subst1tutlon Dr111 -.f , . [. o o

‘This type of dr111 is most frequently used.in pattern pract1ce.‘ Although
:it‘may appear in d;fferent -forms, it involves essentially the substitution :by f
~Students of one word or element of the ‘basic sentence with another without
fchanglng the rest of the sentence. To 'begin the drill, the teacher ‘gives the

‘model: sentence and thé students repeat it.. Then he or she says a word.or a phrase to
-he - bstltuted 1n a certa1n slot 1n the model sentence and the students make a />

. 14;.

*eacher tﬁj_ : ';p' ' _? Student(s)* L ;\_' . ﬁ ) :
. 'KanO umi & 1k1mash1ta. , 'K1noo umi ‘e 1k1mash1ta.
" _ yama - : . Kinoo yama e ikimashita.
. R gakkoo\-- s i?"-_ S -;..Kinoo gakkoo e ikimashita. .

oy v o . . .

MThe p1tfall of th1s klnd of . subst1tutlon Dr111 (often called Slngle Slot

or angle Substitution Drill) is that the operation can bé&come so ‘automatic - .
that students may begin to form sentences-without knowlng the meanlng of the cue’

- words or the entire sentence. - Used w1th caution, however, ‘it cdn’ be a very effec—v :

" tive exercise in teaching a newxstructure. It is posslﬁfe to have two or more

'slots .in ‘a substituticn drill. When there are several slots the drill is often’

alled a Multlple Slot -Moving-Slot, -.or Complex: Substltutlon Drill. The follow1ng

xamples "ghow two—slotvand’three«slot subst1tut1on drllls R . -

: Teacher . Student(s)

'uflenoo yama e 1k1mash1ta.‘- Klnoo yama:. e 1k1mpsh1ta.

e - -kesa . . Kesa'yama e ikimashita.
A AT gakkoo'“_pf.v- T esa ‘gakkoo ‘¢ ikimashita.
Y. Choo 0 ototoii . e Ototoi ‘gakkoo e. ikimashita.

;p.;ﬁ&&?*: "':“gk?bo A T Kyoo ga koo e 1k1mash1ta?

-

These dr1 ls re much more'ﬁophlstlcated than 51nghpvslot substitutions
'since the studefit must’ always remember the preceding Sentence and determine the
.prOper slot to make’ the Correct substigtution. - Moreover, if the cue words are

~~ . not given in a set order as in the example above (slo; 1, slot 2, slot 3, slot I,

.. _slot 2, slot 3, etc.), students will: have to pay.cloSer attention to each cue in-

; ~order-to place it 1n)the rrght slot..” Although it is possible to create more than

.. ‘three slots in a 'substitution. dr111 ad 1tlonal sJots w111 probably add 11tt1e to

'f;the effect1veness of the drlil : . . "
. :
It is also posslble tg ca11 for the modlficatlon of the cue word before it
“is inserted in the proper place ‘in the model sentence,, or the’ modification of a .
_part of the sentence 1tse1f as theucue word 1§"g§ed in 1t. ThlS k1nd of - dr111

- e

BrS 2 . . . "
N
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7?fTeacher

T o

't" .
: ,H1deo wa mlzu o nonde. 1masu
kao o: araimasu.,_ T

- kippu o, kaimasu L f~"
“benkyoo’ 0 shimasu .7
ha o m1gak1masu R
etc. ,

4. Transformatlon Dr111

_ Transformat1on dr1115 1nvolve the performance of*an 1dent1ca1 operatlon on
-a ser1es of structurally 1dent1cal ‘ot similar sentences.
" and is h1gh1y effective in both teachlng and testing the. ‘control over many Strucs

-In a 51mp1e form, ‘a- ser1es of*sentences may be transformed from

from the present to the past, from' ‘the declarative
to the negative, from the. present to the past;’ from the declarative to the inter- .
.rogatlve, from the active’voice to the passive voice, and so. forth.
forms- call for two or more .of such® operatlons to, be done: 51mu1taneously

" tural points.
" . the afflrmatlve to the, negat1ve

Student(s)

’

. Hideo. wa, mizu o nonde imasu.
»H1de0:wa kao o aratte imasu.
'\ Hided¢' wa kippu o katte imasu.
_-1H1deo wa benkyoo-o shite 1masu
-.H1deo wa ha o m1ga1te 1masu ' ‘fg"

It is frequently used

‘. More. complex o
The .. A

- following drill involves.two operatlons, transformatlon from the present to the
past and from the aff1rmat1ve to the negatlve' ', . . O B

yoo gakkoo e 1k1masu v
Kinoo.- gakkoo e 1k1masen deshlta

Kyoo eega ‘e ikimasu.
- Kyoo tegami o- kakimasu.
' Kyoo- suika o tabemasu.
Kyoo benkyoo o shimasu...
, . Kyoo zasshi o yom1masu
SN ete. :

. Kinoo

Thetransformatlonof ‘the type shown aboVe can be mod1f1ed ;n many ways

AY

Student(s)

4l
"

r;ﬁ
’

Y .

‘Kyoo gakkeo e 1k1masu.

Kinoo, gakkoo e ikimasen desh1ta
Kinoo eega e ikimasen deshita.

" Kinoo tegami o?kak1masen deshita.
Kinoo -suika o tabemasen deshita. -
Kinoo benkyoo o shimasen deshita. . -

zasshi o yomimasen deshita. o

>

- For example, . the. teacher may ask the students to complete sentences accordlng

~to a model.

. ‘., ._:J

’Teacher

. Kyoo wa gakkoo e 1k1masu ga |,
k1noo wa 1k1masen deshlta

: _ ,Kyoo wa echa ofnom1masu ga -
N -,, oo . - Q
Tl Kyoo wa tegam1 0 kaklmasu E%

o - -
,Kyoo wa tenlsuq s=h1masu ga

?[KYOO wa su1ka o tabemasﬁ ga ffn}
o ‘Y‘k’: N - . -

ThlS kind of exerclse is called a Completlon Drill:

_Student(s)

" Kyoo wa gakkod'e 1k1masu ga |

-_Kyoo wa tegami o kakimasu ga

kizioo wa ikimasen deshita. L ek
Kyoo wa ocha o nomimasu ga = -~ . 7
kinoo wa nomimasen deshita.

* kinoo wa. kakimasen' deshita.
Kyoo wa tenisu o shimasu ga. '
k1noo wa shlmasen deshita.
Kyoo wa suika 6 tabemasu ga
kinoo wa tabemasen deshita.



n,very popular variation of the. transformat1on dr111 1nvolves questions « -

& and answers. Called Response or ‘Cued-Response Drill, it offers. more interest -
to students because it:closely’ approxlmates the real- life give- and take of
natural speech . ST

- Teachetr , .  student(s) . \J

%_f="' o Kinoo gakkobtyikiﬁashita'ka? ~  Iie, ikimasen deshita. . |
' _+ Kesa ocha o nomimashita ka? Iie, nomimasen deshita.’

- . 'Yuube'eega o mimashita ka? °  Iie, mimasen deshita.

T T ‘Ototoi tenisu o shimashita ka? Iie, shimasen deshita. .
P ' Kesa tegam1 ) kak1mash1ta ka?  Iie, kakimasen deshita. - °

‘Another var1at1on of the transformatlon drill is called a Restatement Drill.
‘The teacher tells a student to Say something to the ne1ghbor; or tells him or her
to ask a question. When several students are involved in order to complete a
full cycle of quest1ons and’ responses, the drill®is called a Chainp Drill.. Chain
_* drills are most effective in changing the tempo of ‘class drills, most of which
- _ are done in choral or 1nd1v1dua1 response with little- 1nteract1on among students

themselves' _ . A
. Teacher - S ' Student
—_— o e ‘ —_ ' »
' Taroosan ni tatsuyoo ni . -Taroosan, tatte kudasai. - «
ittee kudadai. . s , : #
Jiroosan ni koko e kuru- o - SR
" yoo ni itte kudasai. -Jiroosan, asoko e“itte.kudasai.
Suzuesan ni suwaruyoo ni
, itte kudasai. : Suzuesan, suwatte kudasa1
’ Izumlsan ni te o ageru- :
yoo ni 1tte kudasai. ‘ Iznm1san, te © agete kudasa1
.etc ‘ - - :

Recombination Drill, wh1ch regulpes the student to comb1ne two or more
separate sentences into one, is also a kind of transformat1on dr111 Iteis
often used to teach 1arger syntact1c un1t5°4

D_'

“

: Teacher I -Student(s)
E 'Gakkoo e 1k1mash1ta Sorekara : Gakkoo e 1ttekara o
benkyoo shimashita. | : benkyoo shimashita.
* Terebi o-mimashita. ,Sorekara Terebi o mitekara e
nemashita. .. nemashita. R
; : Gohan o tabemashita. Sorekara ~ Gohan o tabetekara :
. dekakemashlta ‘ _ dekakemashita.
Benkyoo o shimashita. Sorekara - Benkyoo o shitekara
‘asobimashita. . i . asobimashita . 5 5
etc. P L o T L
5. Translatlon Dr111 T o e

Dur1ng the .early- years of aud1o 11ngua1 teach1ng, translation of any k1nd
was consclously avo1ded as'a dr1111ng dev1Ce It was con51dered an. 1nv1tat10n :
\)4 ] . ' _ ) PR . . o . 42
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'for students to. th1nk in Engl1sh and then translate. into Japanese,.thus cau51ng
problems of interference. It was also considered a testing rather than a
learning device which tended to punish-students for the kind of errors- that-
were a natural product of the grammar- -translation method. But translation 1s
a fa1rly common activity in any culture and can be of great value if it is
used properly in the course of language 1nstruct1on It can.serve to d1st1ngu1sh ‘
between English and. Japanese when structures. are. rad1cally differefit. For example,
stress as a syntact1c device in Engl1sh contrasts to lex1cal distinction in : . S
"Japanese R ' B . T

Ry

JAPANESE teacher o Nihongo no sengee ' .. N
Japanese TEACHER T Nihon(jin) no sensee IR N

In this caseé compar1son of the two languages eluc1dates the point and is, .
therefore, a valid:.drill.. L1kew1se, English may be used as cue words in' sub- :
stitution drills if vocabulary items dare to be checked. . In all cases, however,
translation drills should be grouped accord1ng to structural similarities like
“all other pattern drills and should not be. geared to train students in- h1ghly
11terary or techn1cal translat1ons

N

Construction of Pattern Drills
If. eff3c1ently handled more than twenty dr1lls can be handled w1th1n th1rty ot
m1nutes of class time. Th1s means .that the teacher not only will have enough
time to engage one's class in otMer activities, but also will’ probably run out .
.of exerc1ses to give. -At this po1ntonels faced with at~least two alternatives:
keep. répeating more difficult drills tintil all the students can master them, or -
construct additional drills of-orie's own. The former has some advantages,. of .
course; in.that- the class can always . benefit* from the repetition of. certain dr1lls
in order -to increase understanding of the underlying structure and .gain more
confidence in handling it. On the other hand, repeated use of the same drills
“can become extremely tedious and 1neffect1ve If, however, the teacher constructs
-, the additional drills, they will bring: more variety to classroom exercises and .
students will gain valuable experience-as well as insight into the problems
of presenting new. structures. - Besides, we should all bear in mind that-.
not all drills found in. any text ,book are always effect1ve or well-constructed.
- There are inevitably SOmE exerc1ses which do not seem ta _suit "the prof1c1ency or
" interest of a particular -class. The. teacher should-be: encouraged~to experiment ,
with one's own drills whenever -one has the" opportunity and when one has had. suff1c1ent
experience in ‘handling structural drills. In construct1ng supplementary drllls,
the follow1ng steps should be taken SR . . ‘ S
-
Def1ne the problem Contrast1veéfﬁflys1s can prov1de help in determ1n1ng
whdtlinguistic points should 'be ‘emphasized and how, exércises should be sequenced,
- Therefore, the teacher should decide first of all what particular po1nts need to
. be.drilled 1ntens1vely and in what order they should be presented. Naturally,
those patterns found 1n the areas of contrast should always be emphas1zed

+

uk_

Make drlll out11nes The’ out11ne for each drill need not - be complete _A'

~ model sentence with a few poss1ble cue words will. suff1ce Most drills should:
“ be written for choral response so as to utilize the class ‘time as fully as poss1ble
. The dr1lls should be - arranged carefully,~ S1mple dr1lls precede more d1ff1cult and




_..complex onés-sp that the stpdeﬁts can be ied~fr§m-1earning to self-testing.
~+Graded exercises will greatly facilitate the learning process, :

- Complete each drill: Each séntence in a drill should be simple, fairly -
short, and meaningful. The retention or memory span of students is much shorter
in the early stages of language learning., Sehtences that are too long or con-
‘tain too many-new words tend to become confusing. All sentences must be logi-
_cally relatable to each other--if not contextpally, at least within a certain

" semantic range, since abrupt changes in thé referential point. from utterance
to utterance are very distracting to students.. For ‘maximum learning, each ..
drill should contain six to eight sentences.. = = . e L
 Choose a good model sentence and clear-directions: The model ‘sentence
- -should be free of superfluous elements so that the type of changes to be made
. . is clear to all. The directions should be as succirct as possible, -with a
» minimum of grammatical nomenclature. If students seem to hesitate in the midst
. of a drill, the drill should beé distarded for the moment. Such hesitations can
be caused by several possible factors: The students did not understand the ‘
directions too well; the drill contained unanticipated structural, lexical, or -
phonological problems; or the operations i volved were tbo-complicated,'implying

3

that several intérmediate drills should have been constructed. .

- It should be remembered that pattern drills, no matter how well done, cannot -
. constitute in themselves the goal of language learning. Pattern practice is
. - a means. to an end. : Those individually drilled ‘and learned sounds, structures,
and lexical items must be.combined ultimately to form meaningful utterances of
one's own. ‘Learning a foreign language involves both mental and physical (motor)';)
skills. It is like learning to play music. One - cannot. hope to play Chopinor - |
Debussy without having spent countles’s hours practicing various scales, chords, P
-arpeggios; and other finger exercises which seem rather: mechanicali,Sightreading . - -
-of difficult music cannot be done unle§s one has read and practiced many graded 2
pieces. Likewise, our students cannot speak Japanese like a native speaker or .
understand Japanese movies, . radio and television programs until they have had
-many hours of practice.  As all teachers. know, language learning is a cumulative
_.wprocess. They should tell their students that manpipulation:drills calling for .
automatic responses to fixed cues will ‘eventually lead to free conversation, an
experience in communication, where responses are chosen at will to fit any kind ,
of context. -This requires drills‘and practice. See the appendix for samples
of application drills. ' ’ e '
' T

~

- * TEACHING VOCABULARY.

"Function Word' and "Content .Word" &

~ It.is simple enough to° say. that language consists of words, or linguistic
~forms. A cloger;look at various linguistic forms will suggest that they should
be grouped infto several categories according to their functions in an utterance.
For éxample, they can be divided into free forms and bound forms, Free forms,
such as walk, boat, pretty, who, may occur as isolated, independent utterances. -
Bound forms, on the:other hand, must always ioccur as part of a word or sentence.

Gl . . LN
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In English, the plural marker -s, the past tense marker -ed, the adverb marker

-1y, etc.,are all word-bound fo ms. Others such as of, and, the, an are sentence-

- bound and wust occur as part of a sentence. Free forms have fully referential
meanings and aresoften called content words. ~Sentence-bound forms, which carry
structutal meaning, are called function words. 'The different functions of these
two types of words can be illustrated by the Jabberwocky poem from Through the .
'Looking Glass by Lewis Carroll: B SRR S S oL ‘

'"Twas brillig, and the slithy toves.

. .Did gyre and gimble in the wabe;

‘All mimsy were the borogroves, .
-’ And the mome rathsoutgrabe.’

- R
- L

B

A - seems pretty," said Alice upon' reading the poem, "Somehow'i£?seems4f63 '

- fill my-head with ideas--only .I-don't ‘exactly know.what they are!" Though totally

nonsensical that the poem may seem at first, it does have a meaning. What filled
Alice's head_was,the;structuggl'meaning of the poem, conveyed by the word order .

“i(syntax) and the presence.of-certain bound forms. It is nonsensical only in that:
‘it has no identifiable feferential meaning. If we remove the meaningless word

- frofi the poem, the;stgucturallmeaning will become clearer:-’ e
. .é“if{Twas,ﬁ;-?-, and the -ff-y'-f--s.‘_
‘ .. % ¥ Did ----- and ----- in the -----; o
: . All ----y were the ----s, . : Lo .
N - And the ----- ----s out----. SR C
R T P ay
.. N6w we-canproceed to fill the blanks with other content words which make

"g;§¢ﬁ§ef@itﬁinffﬁeﬂfrimbWOrk of this poem. We could say, for instance, "'Twds
q,'§pfinggﬂand5the'prgtpx;bifds[Did;twitter and dance in the sky...," or "!Twas
. summer,..and: the tiny Squirrels did dart and play in the forest,' and so onu’

i
'
we
kg

S w ! ) § :

All.of us are capable of inventing an infinite number of nonsensical .

sentences as long as we observe the'accepted:syntactlc~patterns-and'employ'the.
_proper function words. . A sentence like The floomy slooks cranted the.sproneous -
* passils has a structural but no lexical meaning. . On the other ‘hand, utterances |,
1ike Floomy slooks the cranted passils sproneous the (loss of word order) and °
'Floom slook crant sprone passil (loss of function~WOrds)”have'néither lexical |
nor structural meaning and are totally nonsensical. It follows, thereforé, that
basic syntactic patterns as well as all basic’ function words of a-language must -

be taught thoroughly and actively if our students are to communicate in‘that. -
language.. Fortunately, the number of such patterns and function words is .fairly
limited. As a matter of fact, no one can -invent a new structural pattern or a
new function word because such items have existed for a long time as an essential
part of any language. ' : S o : . o

What about the content words? It is difficult to lay -down any. rule or
criterion regarding the selection of vocabulary items since ‘so much depends on the
course objectives, the age and interest of the students, the type of topics used,

‘and so on. ' With the introduction' of the 'audio-lingual method, the traditional
. extensive study of vocabulary has been de-emphasized. The -Vocabulary" to be
taught is limited until the student. has acquired .enough proficiency in the use
' of grammatical patterns. On the other hand, should we.examine. the: total vocab-
_ulary that an eight-year old child knows: in his or her native language, we would" be
astonished.at the finding. .. At ‘present, there is no conclusive evidence as to’

1]
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. (active vocabulary) are: dlfferent, the former being fa

‘Vocabulary in.Context - - s

-_1the number of vocabulary 1tems opt1mally and act1vely teachable in foreign lan-.

guage“classes. The selection of vocabulary in our textbooks is based on several
factors: 'The findings' of Kokuritsu Kokugo Kenkyuujo or the National Institute.

- for Research in Japanese - Language, several Japanese textbooks Wwhich have -
‘become avallable ‘in the u. S for use at the college level and.the results

.....

. .. »b‘- ‘ C :,. ‘_: . . .
MActive'" vs. "Passlve".VOCabulary" R el e R

‘.. B ) . .
We have to real1ze that even for a nat1ve speaker of Japanese the. number
of vocabulary items that he or 'she can recognize (passiv

ater -than the latter.
If knowledge of vocabulary is to be developed adequatelyin our students, we.
must also accept the fact that their passive vocabulary will be greater than .

 their,active vocabulary. In other words, the .students w1llhavq more itéms'in -

their- Lstenlng vocabulary than JJ1therrspeak1ng vocabulary L1kewxse,,they,w1ll
know more words in read1ng than in wr1t1ng oo : ' *pi e :

of the difference between. the two. " In 1n1t1al stages,.the llsten1ng and :
speaking vocabulary will be more or less identical. This equilibrium will soon

- dlsappear as students learn more vocabulary items. . Very basic words--say the'
- first three or four hundred on a frequency count - based on spoken Japanese--will

1nev1tably keép recurring to such- an extent that they w1ll be thovoughly learned

. as; part of active vocabulary Moreov@r, an ‘increase in pass1ve vocabulary often
.~ means ‘an increase in active vocabulary also. In our texts lex1cal'1tems ‘which
: ée to be part of passive vocabulary, like those appear1ng in poems,songs, and
P

lays, are marked as such and will not appear in- tests that require the1r aptlve
use in students' own utterances. : . . .

v
*

‘One of the reasons. for the de- emphas1s of vocabulary learn1ng is that

T'formerly words were often learned as exact equivalents of English rather than

in context of the language being studied. - There are, or course, many Japanese

- words which are quite different in. appearance but which find their equivalent
~express1ons in English.- Upon close scrutiny, however, it will be seen that
. few words -in"one. language -find their. counterparts in the other having the -same

connotative or denotative range. " The word kamisama is an '"equivalent'- of -God,
and yet in the Japanese mind it evokes-.a different image from the one tradi-

' _tionally assocrated with the word God in the English speaking. world. Such a

difference is often due to. the cultural as well as linguistic d1ss1m1lar1t1es

“of the two- languages. There are words in the two languages whose meanings aré .
-almost identical, :as in suiei- swimming, hashiru-to rum, utsukushii-beautiful,

and so on. Still others find only partial equivalents in which the identical
or overlapping meanings are shared.only to a limited extent, as in boonasu-bonus

. ‘boosan-priest, -densha- electric train, and Byakuma—guest room. . ‘The last group’
. constitutes the basic problem of vocabulary distinction that is ‘¢ommon in the

study of any foreign language. Words such as t1me in Engllsh will 1llustrate
the point: - o o S o T
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'AjaWhat‘time is"it? ;.ﬁ Ima nan11 desu ka”

—_— ‘9,“;
) - How-many times? . Nankai? _
I have no time. = . Jikan 'ga- nail.
T1mes have changed s Tok1 wa kawatta

4

- 1t is obv1ous that vocabulary items need to be learned in the mean1ngful

~ context .of a- sentence They must be associated with certain situations, objects,
and expre551ons We must also encourage our - ‘students.to develop the skill .of
" deriving meaning through contextual inference. ‘At times, g1v1ng simple expla- ‘
nations in Engl1sh or a translat1on of the express1on containing the. ‘word-may -
clear up any ambiguity in meaning. -A more ‘effective method is to give a defi-.
nition in Japanese, prOV1ded of edurse, the pitfall ‘of ignotum per ignotious
_ (defining one unknown with another unknown) is avoided. Using near.synonyms and
antonyms‘and 111ustrat1ng the word with plenty of examples are also effective. Aud1o—

visual aids such as movies, sl1des, f1lmstr1ps, flashcards, maps, wall charts,
drawings®, pxotographs, or even actual obJects are of 1mmense value in encour-A
ao1ng d1rect assoc1at1on and the1r mean1ngs :

i
L,
e

. __TEACHING LANGUAGE AS CULTURE

Language.as cuiiuiépﬂ R —;5.:

The view of language as culture is w1dely accepted by language teachers

_ Some 11ngu1sts uphold the relativistic view that every language presents. a’

+ particular view of certain reality and that such a view is shared only by the =
:.people belopging to the same 11ngu1st1c group. Cultural patterns are def1n1te1y
reflected in linguistic patterns_and forms, and they should be introduced from
the very beginning of language instructioni;In this sense, _culture must be
learned through language as.an 1ntegral part of comgun1cat1; 7 kill;f'Area
information and iinteresting tidbits can. alwa.s be~1 claded a§intentional - -di-.
gressions in language .class. = But the ' e: ‘esented

- “>through s1tuat1onal dialogues, certain lex1ca :
and supplementa7Y teach1ng materlals such as phﬂ
games,_and others., _ : '

.. " We have already ment1oned the 1mportancé
in- the connotative and denotative’ Tange: of
the differences aré due to the cultural dissi - S
vHowever, these differences are. not only limited to 1solated, 51
‘As a matter of. fact A Japanese abound$.in. speech’ stylef ”'dle'
ultural mean1ng ‘that 1s*unpred1ctable from their 1ex1ca1 o) o
earning problems, then, concern not only phonology, grammar, and vocabulary

t also situdtions wh1ch are cons1dered typ1cal of the Japanese. c1v1l1zat1on
- :

jetic mean1ncs
»o

Style 1nd1cates the use of alternat1ng llngu1st1c forms depending on the N
ionsh1p between ‘the speaker and the l1stener--the age;. sex,'soc1al status,-

) B _‘?‘1"7



occas1on, occupatlon, etc.,of the two persons 1nvolved . For instance, the verb
- ..to go can be expressed in such diverse forms as iku, 1kareru, 1rrassharu,
~ oideninaru, odekakenimaru, mairu, dekakeru. . To .express.oneself or_the speaker
-we have such terms.as watakushi,. watashi, atakushi, atashi, boku,. ore, uchi, temae.’
The listener is referred to as anata, anatasama, anta, kimi, omae, otaku. and
others. Of course, not all these forms occur in the. beg1nn1ng course textbooks,
- "but when more than two alternate forms do zppear, it is necessary for the ‘student
to- understand the cultural meanings attached to them. '

Subgroup1ng of alternate forms in terms of style differences has been
attempted by some grammarians, with the result that covering terms like formal-
"informal, honorific-humble,. pol1te -neutral, fam111ar—vulgar etc.;’have been |
attached to certain fomms. - Yet, ir teachlng Japanese in primary or secondary
'school these terms are not as useful to beginning. students, and more-precise
E*xplanatlons in addition to. the cultural notes found in the textbooks should
be provided. Furthermore, situations that call for such alternate forms must
. be re-created in the classroom with a sufficient. number of examples until stu-
.dents have understood the differences. . It should be noted that explanations,
no matter how elegant or interesting, cannot take the place of practice. Creating -
a "cultural island," an atmosphere conducive to- the_learnlng of Japanese, along
with constant practice in using the appropr1ate forms will prov1de ‘the ult1mate —
;key to mastery of the 1mportant styles. :

°

_ In our textbooks the s1tuat1onal d1alogue:' i X

.so=called polite- -neutral styles. Artificial asw_his choice may seem in view of.
‘the fact: that most of the d1alogues concern the activities of young people in ,
Japan, the polite-neutral form is used by insight into the morphological structure - .
of Japanese verbs and has a fairly high- functional yield compared to other simpler
forms. As the student's understand1ng of the Japanese cultural and linguistic
patterns increases, more pol1te as well as more fam1l1ar styles are gradually
1ntroduced . : :

Cre

‘Expressions with Cultural Meanings

S As was br1ef1y d1scussed\1n the preced1ng sect1on, due to d1fferences in-

“cultural patterns between Japangse .and the student's native language, there are
some expressions which are found only- in Japanese and some which are found in
both languages but with differences in cultural meaning. We shall confine '
‘oursel.es here.to the discussion of expre551ons ‘whose cultural mean1ng is not S
4 easily deduced from ‘the apparent surface mean1ng : : N

-~

_‘

_ Among the typ1cal expresslons found only in Japanese are’ okagesamade in-
reply to questions inquiring abo&% -someone's health:and ittemairimasu- —itterasshai
- and tadaima-okaerinasai, greetings for leaving or returning to one's home .
".Before‘meals it is customary:to say itadakimasu. A customer. enter1ng ‘a shop is
gre€ted by irasshaimase. Translated into English these expressions sound ludi-
‘érous or nonsensical as.in.itadakimasu, literally mean1ng 'I now partake of this
. food with gratitude.' These:gxpressions must be taught in the proper cultural
f context, as provided often by -the initial dialogues.  Assotiated with and
.pract1ced 1n proper c1rcumstances they ‘are not, too d1ff1cult to learn.

The second type of cultural express1ons, i.e.; those found in the two
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. languages but with .different implications, ;are more difficult to handle since
there is a danger of their being misunderstood:- because of different cultural.
“patterns. . In giving ‘a present, for instance, Japanese ‘will say tsumaranai mono
_.desu ga, or ohazukastiii mono desu ga, which means literally 'this is something
Unworthy' or 'this is something I am ashamed of' even though the gift may be
" of great value. When inviting a guest to eat, the standard expression is nanimo
-.gozaimasén ga, or 'there is nothing to eat.' Cultural code dictates that the
' speaker use these expressions as anything else in normal situations would be '
‘considered rude or impolite. oo " ‘

-

P
.

SR : R U T ORI
Among expressions which carry meanings characteristic of a culture are the:. o

so-called idioms.. They. are words dr&éiouﬂg-of-WOrds having a special'meaning'“@
that is neither inherent in nor predictable from their component elements. '
Different. languages. often have their own idioms -peculiar ¢o the culture ‘they .
represent. Take ton'demonai, for instance.- The literal meaning of this phrase .
is 'there.is not even flying' and the real meaning 'absolutely wrong' ‘cannot be
deduced from it. Phrases like teni iréru 'to obtain' kuchi o Kiku 'to talk',

. kao ga hiroi. 'widely known', ki ga ki de nai 'unsettled, worried' also belong to

" the category of idiomati¢ or semi-idiomatic expréssionms.. . In addition, Japanese
has a wide variety of symbolic or imitative intensifying words like.dondon

. "continuously' dandan 'gradually,' nosonoso 'slowly,' tootoo 'finally' and a

“rich assortment of onomatopoetic words assigned to various sounds or objects
producing such sounds.: 'All these expressions, an integral part of Japanese
vocabulary even in children, should be presented with appropriate cultural

" explanations and exercises.: o . SN S '

. i

- TEACHING READING AND WRITING.
. Althoughxthe'teéching of iisténing“and sﬁeakinglhas been strongly empha-

_sized in language classes throughout the United States, it does not imply: that

_we treat the teaching of reading and writing skills or the so-called secondary
commuhication skills in an incidental manner. "Needless to say, the teaching of -

 the written form of Japaneseito English-speaking students is a difficult task =

" ‘because of the entirely different orthographic system and the stylistic differences

,of ‘spoken and written forms.

3

. N T . . : [+ - : . R . " o .
. ‘It is assumed that the teaching of thé secondary communications skills ., .
" always follows that of primary communication skills. Speech habits which have .. =
‘been acquired audio-lingually can be of great value in facilitating the leaftning:
‘of reading -and writing. With the additioh of new skills, our concern is to . ..
maintain and even improve our student's previously acquired oral-aural profi- ,
ciency: . Reading and writing activities become more prominent in later stages of =~
. language learnming. Nevertheless, it will be'seen that throughout our textbooks, -
" audio-lingualism is utilized so that undue’ eimphasis on any one skill at,the
expense of the others may be avoided at intermediate.and advanced levels.

resching Resding

N .

“The &evélopmént'of;feading-skilis in Japanese invol?éé ihé‘écqﬁisition of

&
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. the ab1l1ty to recogn ze letters or_more prec1se1y, kana syllabar1es and kang1,
3;;_ and the acqu151t1on of the ab1l1ty3 oJIEad_for mean1ng, g, that is, the understand1ng

the graphemes, which are hira ana, katakana, and kan11.. The f1rst task 1s to

"recognize all the"graphemes which correspond to the phonemes which' must*Ee learned.
H1ragana and katakani. represent all the syllables: which are. poss1ble -in -Japanese.-
They- have no. recognizable. referent1al meaning of their o Due to thé&ir close -
-correspondence with-the Japarese phonemes and the comparWHEVe ease with wh1ch
‘they can be mastered, h1raganh d katakana are taught before kanji. The teaching
"of syllahary need not prOceed\angrd1ng to the traditional chart system (gojuuon'ji)
but rather, from those requiring little effort in -learning to those with sevéral
strokes which are more difficullt to remember. Each lesson introduces only a few
graphemes in words which have Eeen already ‘learned. The graphemes which are- easily . -

_confused due to general similarities ‘in. conf1gurat1on are taught separately. before
they are compared with éach other. - The traditional’ chart .can be best ut1l1zed as
a summary of - all graphemes when they have been presented ' :

0

“When the assoc1at1ve t1es between ‘the graphemes and the1r reBresentat1on of
sounds havé been made, we proceed to the next step. We now teach the students to
establish a l1ngu1st1c tie by\having them read what is spokeh; that is, the materials

- and especially the dialogues which have been previously introduced through audio-
lingual instruction. Supplementary materials recomb1n1ng the vocabulary and struc-
tures of the early lessons will also be ‘presented. ' This. is the most important
stage and must be accompl1shed before the student moves on to the next activity'

of read1ng for meaning. Slmple kanji will be presented in lieu of kana, repre-»_u”
sent1ng the free forms. ' In our textbooks, the presentation of ths number and

. types of kan11 are controlled in view of the total lexical and structural items
.introduced at.each level and w1th1n the essent1al concept of sequential cont1nu1ty
in- our curr1culum nlanS"M o :

R

£}

2% Read1ng -for- Mean g Stag_ R '.[;_“_ S ) r

. At th1s stage (correspond1ng to the en " Level III and all of Level IV of
“the secondary texts),’ thedéudentsw1ll bp .to-.encounter more and more words -
which they have not met pfréviously through*audlo lingual instruction. Reading.
for- information may be done either intensively, usually.in the classroom or

_ extens1vely outside of class. Extensive reading is as important as deta1led

.+ intensive reading and graded materials will be- developed for this purpose. If
reading ‘in the foreign language is to. be successfully taught, especially in
. Japanese which employs different systems and styles of writing, extensive reading .
“of d1vers1f1ed materials is essential.. In the early stages of reading for :
.meaning, the ‘texts will be. spec1f1cally designed for rapid reading with-maximum -’ -
d1rect comprehension; - thus encourag1ng the student to read without. having to
stop too frequently to look up the meaning of a word or phrase. These '"contrived"

_ mater1als will not .only' utilize prev1ously ‘taught structures and vocabulary, but
w1ll also 1ncrease the number of new items. o :

' h' Vocabulary 1tems will be 1ncreas1ngly def1ned in Japanese Where the defi- -
nition may be amb1guous, antonyms or synonyms w1ll be prov1ded along w1th a




: sentence or two to 1llu5trate the mea mg and use of the word 0nly'when it is -
deemed- uneconomical’ to define in"Japag%se will® a word be given its English

" equivalent. Students will also b&"encouraged to infer the meaning of'new words
‘from. the context. ~The level of the materials for extensive reading’ wlll be
somewhdt .lower than the level of those 'studied in class. For both intensive-
and. extensive reading, correlated listening exercises have -an 1mporthnt place
e1ther in the classroom or in the language laboratory 0ra1 dlscu551ons and -
qu;stions W1ll be constantly used to ma1nta1n the speak1ng fluency;already B
acqu1red ’

..,‘- ! . o . . . oo o 4,c .
.\\..' . E Y . .

- In teach1ng read1ng, the teacher. shpuld tel} the students never to wr1te
English. equ1valents between the lines;: of write Engl1sh translations of the
passages, or prepare a separate list 6f new words for memorization without _any.

‘ contFxt . Our textbooks provide a number of exercises after each. read1ng passage.
follow1ng acf1V1t1es may be used to supplement the drills whlch accompany
the texts ‘ : : : 5 S

-

.

"\

";_a.

_'few students, dr an\h nd1V1
dual read a passage. after.him or her or by themselves "The teache correctslall

*~errors in pronunciation and phraslng* ‘The passages. may-be‘read ith- the book *:

Read1ng aloud Thesteacher has the ent1re class,

Open, or the teacher may, ask'the class to repeatafterwardsw1th "e book cloSed
. '1,,"'14' - :
True*False statements.- The teaﬁher makes up a. number of sentences con- L
cern1ng the text and asks the students to indicate whether each- stdtement is SRR
true or false in tetms of what they have read. - This is an effect1ve method of
comb1n1ng read1ng and -auditory comprehen51on ;

Quest1ons The teacher asks a student orhaslum orler ask the teacher or C W
another student -a number of questlons on the: passages read. ‘One type of - -
quest1on will require "yes" or 'fo! with the repetition of the entire sentence,

‘as in Taroo wa kesa kaimono ni  ikima®¥hita ka? Iie, Taroo wa kesa kaimono ni

- ikimasen deshita. This type of question not only increases listening and read1ng

' comprehension but can also review important lexical and structural 1tem§.found in
the text. -Another type of question beg1ns with the 'so-called question : Wo§§s 11ke -,
. doko, dare, itsu, don'na, dooshite, nani, Whlch will require the student L
duce sentences taken from the text.  For'a more ‘advanced class, the teadhsr may
_decrease the number, of factual quest1ons that can be answered from the text and-
1ncrease the: number of quest1ons that 1nvrte simple inference, 1nterpretat1on,
naly51s, or 1mpre551ons and opinions concernlng the text.

D1sc6551ons The teacher selects from the. text one or two "controvers1al"
quest1ons or statements suitable - -for a. class dascuss1on, and. then encourages the
students to express their own reactlons or 1mpre551ons and exchange the1r ideas

:w1th each other. BN L RO

A

--Teach1ng ertlng 4 . o S
. *-,a L R S 4 . T
F It is assumed that if the student fails to recogn1ze the graphemes and
correlate .them with the sounds they represent, he or she. will fail 1n‘reproduc1ng o
- such graphemes out of memory. . Reading and writing should be taught simulta-
_ neously, of course but the process of reco";tlon must necessar1ly precede that




¢ontrast1ve strokes,,letter styles, and graph1c signs correspond1ng to the -7
Englnsh coMma, perlod ‘quotation mark; undertine, and so forth. _The workbook§§,"7.fj;
for wrltrhg practlte Wthh ‘accompany the textbooks provide adequat»“amounts of i

varied. exerc1se%. In addltlon, the teacher méy use the follow1ng1 gs of. o
drllls to supplement the ex1st1ng one5“~- S

Tl Flll— -the blank dr1ll The teacher has the student complete sentences '?ﬂ;ﬂfﬂﬁ
conta1n1ng ‘blank: ' Spaces. In: the ‘beginning, the blank spaces represent only the,“”- .
Telationals 'and: aux111ary verbs, to be filled vut in kana, and the rest of the-
sentence in romaji, Various kinds of structural 'drills can be présénted or '_ .
~reviewed : 1n this manner. . Another type of fill-in drills require the student: to - .

© retain the functlon words already given and 'supply the proper content words so -, ..
as, ‘to give the sentence a meanlng A-Sentence like () wa.kinoo (° ) de

(- ) o ( ) mashita will give choice of referential mean1ng to the student as

long a§’he understands,the underly1ng structuralumean1ng . 5 , fo

, Transformat1on drrll In transform1ng a serxes of sentences accord1ng to.-

'speclflq d1rectlons the ‘student. not only copies. those parts ‘of the sentence

whlch remain. constant “but also supplles the necessary graphemes to complete

the segments“hlch must be changed : :

: Dehydrated sentences A somewha mod1f1ed form of the f1ll~1n biank dr1llr,_._.
15 oalled a. dehydrated sentence dr111.; ‘The’ teacher chooses. a series. of’words; RN
to. be Used in i :Sentence, such as’Yamadasan/yuubé/tomodachi/oyogu/iku ‘

- sentence the student supp11es the "structure,” to..read,. for ‘example:: -
wa -yuube tomodach1 to oyog1 ni 1k1mash1ta-;'The dehydrated Seritences .can.be - -
'glven in romaji, requiring the Student to write. a’ ‘sentence with the proper

. graphemes, or they:can be 'given in kana so- asito prov1de addltlonal"exerc1se
v, . -in read1ng and copy1ng graphemes or replac1ng kana wlth kangl.“ S

Students oah wrlte only when they are able to recomb1ne the lex1cal and
structural items they have learned. It is useless and even harmful to encourage
them to write "comp051t10ns" wh1le the. ba51c elements of Japanese have: not been -
internalized.. :Most teachers who' assign compositions-do not bothér correct1ng -
all the errors, or spend endless hours rewriting many 1ncomprehens1ble sentences. e
- Before students*are -pérmitted to write freely what they wish to: expres