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I.. INTRODUCIION- . L
This réport represents the’ f1na1 component of the Study for
‘. Determining the Least Restridtive Environment (LRE) Placement of
Handicapped Children:” "Promising Strategies” usefu] in identifying LRE
appropriate placements for handicapped students. The P.L. 94-142
. regulat1ons stipulate certain procedures that Local and State Education

,ffn d Ag!ﬁcies must min1ma11y gstablish for 1mp1ementing the Act. These

procedures might be des1gnated as "critical® to the assurance that

piacement inthe LRE appropr1ate setting is made. This study 1dentif1es ‘

“some promising strategies i
areas: “Ident1f1catr“n and Eia1uation (1n¢1ud1ng publig awareness, -
.referral and creen1ng, communication and docdmentation), Placement*”'
Decision Making (E]sgibility, the Planning Team MFetings, and Indiv1dua1
. Educational Plan Meet1ngs), Parent/Student InvoIvement Rev1ew and
Reevaluation; and Progrém_gnd-lndividual Services (the ¢ontinuum and

related services). s
*

-7 .This report is organized to present the methodo]ogy used, in

identifying promising strategies in Section II. The five cr1tica1

procedural areas are discussed individually in Sect1on III - VII. Reports

and observations frdn field staff indicated &n additional area which
appeared to effect the placement of handicapped $tudents in LRE

appropriéte settings. This was primarily the physical environment and set
up of the classroom and/or building. Section VIII Architecture, details

-

n implementing the procedures critical to five

L




specific examples of modifications or adaptations thch were obseréed
within study sites. Finally, Section IX includes a Sumary of the
strategies and factors operating within districts.

e
InQprent in imp]ementing any law as comprehensjve and complex as P.L.

94-142 are problems unique to individual school d1str1ct ¢ircumstances
which g1ve rise to many 1ssues and some answers.. It is the intent of this
report to identify the workable solutions or answers to the issues’
involved in the critical procedures as - found operating in the 15 districts -
and within the 5 states which par'timpated in the 'study. Some of " the
“solutions" or "promising strategibs“ mady serve as examples of adaptations
which faC111tated specific aspects .of LRE placement determination. .
Practices that go bayond those mandated are also noted. Almost every
district in the study had notable procedures. «Although these procedures .
were, for the most part, unique to each specific sett1ng and the personnel
involved, this does not automatically make a noted practice in one’
district inapplicable within another district. It is important to
recognize that these adaptations evolved within districts with highly
1hdividua11§t1c circumstances and as such the wholgsale application &f a

- successful approach to another district with a different set of

circumstances may not result in solutions which are as effective.
Additionally, specific operational Steps or procedures extracted from a
given praétice may not be effective in facilitating the education of
handicapped children. Operational steps are déscribed to give the reader
an idea of the methods different districts used in actual implementatjon

. £
of a given practicé, LN

The presentation will rely primarily on'deséFiptive techniques:
prob lem identification within each critical procedure and the solutions
adopted that were particularly ﬁoteworthy; examples of documénts
fac111tating procedures; references to” particular cases revealﬁng ]
creative - problem solving. A "prom1sing strategy" is defined then as an
activity, a practice or established procedure which has one or more of
the Fd1lowing characteristics;

1. goes above and beyond mandates of P.L. 94- 142,

L)
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2, evidences creative problem,sqlving; y
3. illustrates ideas or solptions to areas of BEH.concern. S

Because of the difficulty in identifyinﬁ discrete.“problems“ to be
addressed, the following discussion does not follow a strict "problen"
and "solutions" format. Rather, the discussion focuses primerily on_
issues or possible constraining factors and the resulting approaches
developed by the districts to meet the challenges of those potentially
constraming factors, = r . i: '

r

II. METHODOLOGY S . ;

"The primary approach was to-examine the sampled State and district
reports and dbcunents, and the data collected through on<site .
observationi,of ‘Placement Team meetings. The sample consisted of Five
States which were selected to maximize variability on such factors as
geographic location, population, decentralization and special education

_ funding- formula. r}»

N

-

Within'each State, three districts of varying’ size were chosen by .
T virtue of expected diversity in the quality of pIacement procedures
Within each district Placement Team meetings were obgerved as part of
gothering total case study information..-The numbers of case $tudies
followed corresponded in ratio to the size of the district. Samples,of
four different types of cases were obtained: Stheduled Reevaluation;
Reevaluation for Change in Platement; Initial Referral; and Annual
Review. In all, 134 meetings and Qsiéeses,were observed. -

" As part of the observation system, field ‘staff recorded, at each
planning team meeting, any procedures signified as noteworthy approaches.
Notelorthy approaches were defined as practices which were'

L -~

o  unusual . .
o we!‘[-received by the group

o factlitated the exchange of Tnfonnation and deC1sion~making '
‘o provided for a less restrict1ve placement

0 horoughly involved parents in the process

0

videnced creative problem- solving.
*
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. Follow-up intebviews were conducted with participants to verify or
& . clarify information whiﬁh@ad been present%d during thé_ discussion. In
addition, each field team made daily records in a log c¢iting specific
examplés of 1nteresting prob]ems and solutions arising within the

+

d1striéts. ' N N .

k4

Thus, the analysis qthtafe policies and of the local agency data
collection yielded a rich harvest of‘infonnation from which promising
@ practices could be extracted and examined in terms of the critical
procedyres set forth in P.L. 94-142 (as listed in the {ntrodgction).| .

A synthesis of this information folloWs with specific examples
presented in the fonm‘bf promising practices or strategies to the
“critical procedures used serving the handicapped in the most appropriate,
1east restrictive environment.

III. IDENTIFICATION AND EVALUATION : .

s Identifyiné “a][ children who are handicapped, reggrdless of -the
severity of their hand%cap and who are in need of special education and -
related services” can be considered as the first critical procedure to ©
ensure the 1mp1ementation of an LRE apprOpr1ate education. As part of '
this idéntification procedure States and local districts have devised a

: variet§ of means to insure public awareness, identification of handicaps
through screening and referral and effective communication with adequate
documentation. Once the handicappedfchild has been tentgtively.
identified, the educational and diagnostic evaluation used to determine
fdrma]’e]igihjliﬁy must take into account the p.L. 94-142 requirements
for non-discriminatory assessment and mdlbidiscipfinary evaluation
techniques. The following discuss1on illustrates some of the noteworthy

i approaches adOpted by the distr1cts part1cipating in our study.

Identification , .

The tentative identification of handicabpéd ¢children usually involves
building public awareness, establishing a systematic screening program
.with formal referral procedures, and also developing communicationd -

rocedures-to facilmﬁnte the entire process. A1l of these procedures and
‘gifforts must be properly 1mp1emented to ensure that the forthcoming
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evaluation resources are meaningfully utilized. A high referral rate of
false posit1ves (that is, children whoe would not prove to bg eligible for
special educatior and related services) wquzd undesirably overburden the
available evaluation resources. Conversely, an extremely Righ accuracy
rate may suggest that too few hand1capped children are referred as a
result of the process of screening. \

Public Awareness The functions of increasing public awareness are -
multiple.” In part it is to increase sensitivity to the identifiable
characteristics of the. hand1capped and thus to ensure the provision of *
services to previously unidentified children. Also, in part, it is to
enhance the willingness of the public to become more involved in
supporting the concept+of sbhecial education services for han&icappeﬂ
Tearners. Although P.L. 94-142 does not mandate specific methods to
sensitize the public, most districts recognized the necessity for
reaching out to the public in general, and more specifically to other
hunqn service agencies within the community in ordér to obtain assistance
in tocating unserved children with handicapss As a result several public
awareness Brograms have emer ged. ' ’

Most districts egnduct 6n-going programs to inform the public through \
newspapers, television, radio, newsletters, and tol1-free telephone
_numbers. One state in our sample established special target populations
for.inclusion «in its yearly planning activities. A1l of the
organiiations which represent special education administrators, teachers
and supporting personnel, parents of handicapped, and the handicapped p
_ themseélves were involved in the dissemination ‘and information-
activities. sting all major media resources in the state, publﬁ%
announcements were made and public hearings were held on a time schedule
which was state-wide, and which targeted a special handicapped
population. This effort seemed to'provide considerable-in-depth
information about a specifi¢ handicapping condition, rather than more

u~general information about hand1capped children. " ¥
! f-

Another state purchased four T V. films to 1ncrease public awareness
of its avaitable programs and to aid local districts’ in Child Find

—
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activities. Although this state is composed primarily of rural or
"hard-to-reach” aréas; they were able to c00rdinate the broadcast of the ’
films with spec1a1 displays at local shopping areas consmst1ng of
informabion ‘on early warning 51gnals, identifying character1§t1cs and
sources for assistance. Local districts enhanced’ their Child Find s
activities in this state, by providing an extra "push? for several days

_each year with announcanents and personal canvassing of the d1str1dt.

They. also conducted local radio and teTevision interviews. Another
d1str1gt provided group training sessfons .for parents cover1ng,the .
plications of P.L. 94-142, and the gole of parents in the ‘
ident ification, evaluation and p]acemenf process. - '

Referral and Screening. A second major aspgﬁt in the cr1t1ca1
procedure of identification, location and evaluation is the
implementation of formal referral pfocedures and the development of
specific screening techniques. '

s

An efficient System for the identification of handicapped children
will require extensive coordination efforts among alt human service |
agencies. - Qne of the states in our study began to‘iﬁplément an
interagency referral system in 1977 which consiéteg of all state agencies
and associations, and which has now grown to include several other human
servige agencies. The system know ds "CATCH" (Census of Adolescents and
Trackihg of Children with Handicaps) was developed by a committee
composed gf_represenpatives from each state agency/association sgrving
the handicapped. Through this comprehensive referral system, the CATCH
booklet, referral forms, and response forms aré disseminated to all
participating agencies. In this way suspected.unserved handicapped
children from 0-21 yedrs of age can be refefred to 4n appropriate agency
or school district for evaluation and eligibility determination. The .
referral is then monitored by the state's Office of Pr09rams for the
Handicapped until the ¢hild is placed if 2 appropriate special education
program. A1l of the 18 agencies/dssociafions involved furnish-data tgp

the foice of Programs for the Handicapped which is used for future

program plamning. , ) ’

1]
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’ .In cbntrast to‘éuch a comprehensive and well coordinated systaﬁa
however, one $mall, predominately rural district, utilized a much more
informal approach. Because of extensivé® decentralization of authority
and responsibility to building principals, tha_ﬁgferraT and screefiing
procedures were highly individudlized. Chjldren residing within the
attendance area of a given school building served as the primary target
of screen1n§ programs and the referral system opgrating 1n that -
building. Although this result in considerable variation in
approach and procedures utilized across schoo1s there was an unusu!lly .
high degree of comiittment on the part of local. school personne1 to
individually insure the necessary coordination. g When childre - .
“potential handicaps were 1dent1f1ed the schoo] staff made uszh::t?:;rzahx
professional resources in adjusting current programs and/or in dgye10p1ng
new programs.of serv1ce§ for those children. * The stafﬁ d15play€9 ‘
consistent commitment to the concept of maintaining speciad education
students within their home school. Cdoperation and coordination among N
reqular and speC1a1 education teachers was encouraged and promoted w1th1n
the boinds of this decentralized arrangefient. Probably, this sense of

comm1tment which fostered coordination and follow through is a resu]t of
the small school cuunun1ty atmosphere. Fortunately for this district, ,

-

[}

¢

the state regulations permitted such decentralization, and'even supporjed -

those programs with extensive assistance through inservice education.

One state in our study had.estabdished ugusually short timelines to
accommodate the referral and placement process: 25 days.were allowed
from referral to the detemmination’ of placement. Services mUst be
delivered within, 15, days.gf thé placement decision. A key-factor wh1ch
appears to fiacilitate the time lines in this referral process is that
referrals are initially specified according ¥o four distinct types:

p -
§E € -
P

1. Referral of Students Suspected of Being Handicapped; “ﬁﬁ )
2. Referral for Educatiochal and Behavioral Oiagnosis; ‘mﬁﬂﬁ Ny
2. Referral for Homebound -or Hospitalized Services; and -

Referral for Speech and Languagg Programs.

L]
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Exhib1t 1 explaingohow these types of referrals are'tdentif:ed The )
distinction between the first tyfe of referral and the other three typed
is that the’ latter types of referrals do not require the formal
“Jnvolvement of a comnittee to determine e‘hgi_jj,ty for services. By
making initial distinctions in the types of referrals the entire
- eligibility and placeinent process (for spécial education) can be
accelerated. By classifying referrals in ghis way stodents who are in
-need of educat1onaJ, social or psychological servrces to augment the
* regular education program gan receive such services without the néed to
be eligible under a. specif1c handicapping condition. ' This avoids 'the’
1‘o¥ten lengthy process of .formal assessment,_piacement,'and progranning
for specific Bypes of cases. It'should be noted that in the latter 3
types of referra‘ls, if theére is Y indication that the -studept_is '
handicapped (as defined in the Rules and Regulations), then .
educationa] planning and, placement conmmittee must also become a part of
the placement process for 'that student. A related benéfjt of such a '
system is that all of the districts throughout the state Operate with
standardized procedures, the foundations of which are based specifically
on.the educational planning and placement cmnn1ttees in each disttict.
The titfe, terminology, and functions of the cmnnittees are consistent
« across the districts in the State, and this greatly faciJitates '
1nterdistr1ct transfers within the ‘state.

. )

-

¢ . Referral procedures ap{eared tg_be.more effective when lipked
directly to _creening. In"a state already serving those hand1capped

.‘indiqiduals.frmn birth'to age 25, neo-natal units have been dperating in
.certain"hospitals The hospitals have a systematic procedure fors
réferring high-risk infants directly to the schoo] system. This
procedure greatly increases” the\poss1b111ty Tor “early identification and
1ntervent1on In anBther locd? distr1ct Child Find activities focus*on
“children’ from birth through tg:ee years of age. Children are screened hy
the "Steps-Up" program located at the monthly #mmunization clinigs in
each Bounth‘ sponsoréd by the, i nter‘medi,ate school, district and the

. count% healtﬂh departments. E&ch chiid is ,checke‘d\for. age-appropri ate

: .’ ) ' ] . : . ; - .




» 7 C<EXHIBIT 1: \STATE GUIOELINES FOR REFERRAL® ANO OIAGNOSIS
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The rules for the implementation of mandatory §pec;:?\\q ‘
education oprovide for four distinct fypes of referrals. -

1. Referral of Students Susnected of Being Handicapvéd
The law Tequires that a. rormal procedure be followed for ..
_persons suspected of being-eligible as severely mentally impaired,
trainable mentally impaired,- educable mentall¥ impaired, emo-
tionally 1mpa1red learnzng dlsabled, heaging impaired, visually
impaired, physically 4nd otherwise health 1mpalrﬂd or severely
. aultiply 1mbalred pérsons.
Following referﬂal,,an educatlonal planning and placement
comnittee meeting (EPPC), must be convened to determlne the
gfpdent s eligibility for special education programs or services.

£

Referral for Educazi:nal and Beaavioral Diagnosis .

""$tudents.who are ibiting academic, social or behavioral -

; Droblems may oe referred td a school psychologist, school social

worker or teacher consultant in order to provide information
and support to the teacher and/or student. Studepts receiving
these services do not ,require an EPPC. However, if. there are -
indications that the student is handicapped, the’school psy-
chologist, school social worker and/or teacher consultant must
request that an EPPC be <onvened. Support personnel are prepared
to Drov1de counseling to the student and parents, recdlmend in-
structional and behavioral management techniques, and help “he -
teacher Ln'resolv1ng the student's”problém(s).
' J -»

Students, who are Yeferred to school psychologists, .school.
social workers and/or aeacher consul tants. but who are not sug-
pected of being "handlcanped" by definition (SEC. 252 b) need )~
.a0t be referred for an EPPC,

{

v

@ 3. Referral for Homebound or Hospitalized Services.

o

Students who are homebouf or hospitalized due to illness,
gccident or injury should continue to receive instructiom. -
Hometjound 2nd "hospitalized services are available and reim- »
bursed by speczal'ercat ion funds for physically 1mna1rna STu- -
dents wino cannot participate in a regular classroom program. -

Homebound and ﬁbspitali:ed ervices are designed- to provide
an jnstrtuctional delivery System dnly for students who c¢annot
attend school becauge of a physical impairment and/or a health,

- - had . .
. .
- * L ’ L
Joom »
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EXHIBIT 1: ' STATE GUIDELINES FOR REFERRAL AND DIAGNOSIS (Continued)

B R * ,
. #+ problem. Students receiving homebound or hospitalized instruction
on a short-term basis, and who are not thought to be physically
or otherwise ﬁeaf%s h impaired, sars considered to oe cemnorar:iz
Handiczpped.. As prescribed in R 340.1711 and R 340.1712, these”
students do not require ap EPPC prior to the anltlatloﬁﬁbf ser-
vices However, see Chavter@tlv for P.L. 94-142 requirements

< -
- © Students who .have 3 Qermanent disabiiity or long-term

illness ‘'or injury arye considered to be physically and other-
wise health impaired. After homebound or hospitalized sexvices .
have been jnitiated, students who have a permanent d%&&olllty '
or long-term illness oq,znjury (R 340.1709) must be referred . .
to an EPPC for the purpose of establishing realistic objectives
and reeValuating the delivery system. These students may be
recomended for additional spegial or general ‘education sup-
port’ services, e.g. occupational therapy, speecH, physical
therapy, school social %prk

&

4. Referral for Speech and Language Programs . ‘ Nk

Students who are suspected of having a sneech and/or lanéﬁJée
r impairment .must be certified by a fully appr0ved teacher of speech
_’// and language impaired who has earned a master's degree and has * ?
) completed at least 5 years of successful _teaching of the speecg
and 1anguage impaired. As prescribed in ‘R 340.1710, students,
. referred for speecﬁ and langliage service§ do not requlre an 5
EPPC. However, it is the- responslbllity of the. teacher of ;
speech and langqage impaired to refer a student for ‘further |
evaluatlon when' there are indications that the pupil may have
severe and/or additional impairment(s). Note: See Chapter
for a discussion-of the implication of P.L. 94-142 requirements.
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\ " development fn gross and_ fine motor sk1ll§2flenguage and_ cogn1t1ve areas,
as well as for vision, hearing, head circumference hip placement and

" seizure historx If any poss1bd probiems are revealed the Ch1ld F1nd
coordinator anﬁﬁnges for the appropr1ate evaluat1on and referral to the -
nearest educational plannlng and pJacement cunnittee This is anm . «

. arrangement which appears to have benefits even when problems do not .
"surface until Tdter in the child's life. At times in the placement team -,
meetings observed during the field study, it appeared that “lack of an-
adequate developnental history jeopardized to some extent the placement’
process and deliberations related to final p1acement deC1s10ns

It was 1§terest1ng to find that three of the fiye states and_local

.education agencies, used vdrthions on the theme of a "screening team"
. meeting. In referr1ng to the process by wh1ch studen;s were identified

. for referral one dlstr1e3)c01ned the ‘phrase -- "Focus of Concern”, which
was later adopted by the State. Any 1dent1f1ed, interested person could’
thes submlt.a request form to identify a child ‘as a "focus of concern
“because’ of 4 suspecte handicapping condition. When a “Focus" referral -

:ypis -received then a multidise?plinary‘screening team meets to determine
whether or not udent i$ ip need of a comprehensive assessment.
These “team scree ngﬂ‘l meetings included parents as well as a cross
section of assessnent personnel The meetings were essentially used to
preSent aprel‘lrninary 100k at the students performance and to determine
* {and docunent) the need for supplementary 'general educatioﬁ services or

’, the need\fdr further assessment. What.is™essential" here is that this

process perm1ts careful cons1deration by a team with various .types of
expertise represented rather than by a single ind1v1dual and thys is more
Tikely to- result in action based on accurate assessment of student's

» needs. Also, with-this protedure 1t is possible to consider a varlety*uf”
sources of assistance for deal1ng.w1th Tearning problems - not Just

> special education serv1ces Exhibit 2, a sample’ do;uEZnt of a "Child
" Study Team Screenihg“, illustrates the types of personnel who would be
1nvolved and. the infonnation which one d1strict required as part of
their referral/stneening process. »

L




A1l féve of the statés in our sample- requ1red that the local ‘
d1stricts develop and ut111ze 1dent1f1cat1on and screening procedures for - ¢
all school age students. These procedures include. consideration of
i pcademic pr09ress, visual, hearing, communication, .emotional. and ®
psythomo%er problems and reading skills. Since local districts were
given brdad gu1de11ne§ by States relative to the 1mp1ementat1on of th1s
o mandate, there was a w1de variety of screening instrunents which were
. available. They varied from s0phist1cated state-wide screen1ng systems*“i:7_
to Tocally used informal checklists. One state required that each - .
district deve10p and utilize a_Continuous Unxform Evaluafion System
(CUES) in the areas of reading, writing and computatjona] skills.,‘In
" response to this requirement one district devised an elaborate-Teporting
protOcol for primary Through high school grades that was sént to parents
at the end of each school’yearf_ This weporting protoc¢ol not only served
to inform the parent of student progress, but also to identify and track
academic areas, for possible’ prgblems. .Another district in this same ‘
state @eated an informal screening instrument for possible emotional
. problems which was, used prior to initiating a referral., Thef also
devised a checklist to determine the presence of p0ss1b1e visual
impaishent Such "home-made" creat10ns served to assist the teacher in
s making an apprepriate referral, a practice” also seen in other districts.

Communication and Documentation. The third major aspect-in the
‘critical procedure of identification is the way in which communication is
" conducted and documentedlhmong d1str1cts, parents, and relevant agencies

Initial contacts with parents via Tetters which adv1se of 1ntent to

- evaluate and gain consent often come as a surprise to the parent, and.

. sometimes result in confusion or anger. Two districts have a]lev1ated
" _much of the possible confuston w#ﬂg the use of "An Open Letter to

] Parents" (Exhibit 3) which clearly defines the variety. of‘methods used to /
. ' ’ study'a child's situation. This letter routjnely accOmpanies the requést '
B “for perm1ss10n to evaluate and may even be -distributed Occas1ona11y te
Ccal parents (for” information purposes) ‘

-
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" communicating and documenting the entire referral and placement
_ procedure. The district had one particular resource that differed from
‘ othgy districts inm that it was able to draw" many of its personnel

Follow-up letters pertaining to the actual placement recoqmendqtion
were frequently extended to bagenté both for documentation purposes and

for information purposes. After eligibility and placement were { ’
A -

determined by the mp]tidiscip1inary team, parents of children who were Qﬁa&

pfaced in special education received written notice and were asked for Yy

signed consent if this was an initial placement, in special ed¥cation.

This letter generally contained: a listing of factors considered in,
formu]hting the recommendations; a 1isting of options considered and ‘
reasons for their reaectwons, and a clause for parents to claim, if

app licable, that they d1d nnt understand. Two small districts used:_p1s _

procedure for the dua] purposes of communicating and documenting case

. - study information. The practice of listing all options which were

considered is part1cu1ar1y interasting, as this consideration was rarely
in evidence in the actual placement meetings which we observed.

ﬁ]mgst all districts relied upon “checklists” enumeratihg the
procedures necessary from referral to placement. One medium sized
district appeared to havg developed a very efficient system in

(usually part-time employees) from a nearby university. Although the
extent to which this‘affébted their procedures is difficult to judge, it
was freqdent]y noted by the field staff that district personnel (both in
regular and special education} were especially impressive in thE1r

- consistent capability for effectively budgeting their time. As part of

this system a "Compljance Coordinatbr“ was designated to work with a case
manager.. Both were half-time pos1tions but permitted coord1nat1on .
functions to be effectively carried out. The essential po1nt of interest

here is fhe role played by the "Compliance cOord1nator". Ih1s . o,
individual's re§ponsibilities ensure quality control by: .

1. * reviewing each cﬁse in regdrd to eligibility criteria and
compliance with state and’ federal regulations;




EX4IBIT 3: PARENT COMMUNICATION

‘ |\ AN OPEN LETTER TO PARENTS
] o 9 THE NATURE OF AN EDUCATIONAL SvALdaTion

- At one jime or another 2s many 3s one out of four pupils seems unable to profit
from classroom experiencesy In an effort to learn more about such situations, a
. schogl may calfl upon the services of & s¢nool psyshologist, speech/]anguage
. ctinician, special educeﬁ:{; teachers, or: the school nurse, The information which
. follows may answer some of the questions you nave regerding an educational Study.

. A variety of methods, is JSE’d t0 study 3 situation. These can be briefly . )
gescriped as foilows: -, . .

3

1. £lassroom gbservations ma{u‘ge made 1n order Y0 see aow the Student gets
along with RB1S teacner ano other stifdents, how he studies, and what things n the

ciassroom may inr.erfere with or upset h1s/her learning.

2. latervie uith you, your chiid, the teacher{s) and others who know your
' chiid in school may take place to obtain information about he scheol problem(s).

3. Academc aptitude tasts may be given o obtain’ information about how well

. your cirild figures out schooi-type problems, remembers new things he/she has Just

, sasn or heard, uses lanquage, makes gopd judgments, figures out why certain things
-happen, and wnat kind of good ideas he/she has. These tests are often called .
"intelTigence” tests and can provide one indigetion of how well your cnild can ‘
mister scnool- type tesks at the time the test is given.

- - ,v
4, -Academic schiavement tests may.be given to find out how well your chﬂd has
léarned basic sencol EE'I”S sutn 3s reeding. speiling, and arithmetic!

3. A iisiqn end heering axamination will e conducted by the schoo! nurse.

' 6, Perceptual tests m3y be given to find cut now weil your child uses his/her
‘viston and to find out how well coordinated ne/she §s {for axample, in writing, .
'!rawmg and copying.) To see well does not necessarily mean 1pokdng’ aceure:ely. to
near well does not necessarily mean listening accurately, .
) 7, Taests of communication may be given. {n order to understand and be
. . Jnderstogd 0 :ne classroom, a s:udent aust uss 13nguage effectively,

8. Informal methods - may be. used which require no testing but still give .
information about your cnild's 1fkes and dislikes, .interest or lack of interast in
school, need or lack of nead for friends. Such information pmv%s us with
questions to ask during donferences with parents, teachers, and others.

- After- information has been collected, the school perscnnel attempts "6 interpret . -
the {nformation that his been gathered. Yarfous plans are then expiored in terms of
services avafTadble fn the schoal and in the community. The information, i
- .ot fnterpratation, and, pianning §s then presented for examination by bath you and the
school through conferences. ) .
The results of the total study are usually summarized briefly {n 2 wr'itten
. report, This report i$ kept fn confidential files. J[f you so desire, 2 copy of the

T report can be sent to professionals in the camunity. .
, . of you have unanswered questions or coficerns about the’ nature of these '
B srocedures, oslease 'ontect your principal, . ~ T,
. ) * & ‘
' ,
) -~ - N 15 . =
1 . . .
Q L ~
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-2, assuring that all réports are present and in order and give
feedback to the case manager as to what is suff1cient .and what
information needs are still lackding; .

3. sending written not1f1cations to parent or adult student, and
4, checking to see that. arranganents for related services and
provisions for transportation are in order.

.- Thus the "Compliance Coordinator" does not lock at the p]apanent per se,

but is concerned that procedures’are in order. This is facilitated by

the use of a sectioned folder on each child with color coded paper for

- the different reports filed in the appropriate sections. 3#hibit 4,
“0rgan12at1on and Content of Special Education Folder," il1fustrates this

district's effort to facilitate communication and documentation Note

the reference to a “Jog sheet" which indicates provqsion for 51gn¥ng the

folder in and out -- an administrative feature which was not in evidence
in any etherdistrict in the study sample.

-

- Another district used a computerized system for keeping track of
student status -- need for reassessment, need for individual program . LT
pTan* and pther various kinds- of information They also prov1ded a
narrat1ve handout describing the“Special education chasses at each
part1c1pat1ng school. ’ . A - RN

f
k]

. Finally, Exhibit 5 (Séquence for Referral, Assessment and Individual
Education Program,Devé]opment for Handicapped and Suspected Handicapped
Students ) qllustrates a comp}ehensive and well coordinated documentation
<, of referral and placement activities. The packet was conceived, field
tested fnr one year, and developed by a largeé urban d1str1ct The steps
listed are c]ear and concise, they\follow a patural sequente and ‘they
are accompan1ed by directions on thgbback ‘of each step. The face sheet
also serves as a check sheet as the-student progresses throygh the
referral process Ultimately, when the steps are:completed and recorded,
the re5u1t’is a small packet of data conta1n1ng all ‘the essential
elements peftaining to the needs of the student and the necessany
services to be provided. . o
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EXHIBIT 4 ORBANIZATION AND CONTENT‘EF SPECIAL EOUCATIQNsFOLDER

as Referral Section (top;to pgttom) /‘
L - i . . ' . ) ) .‘ st
o nonutor1ng dquShEEt L' Thase shoyld be ordered
- Fogus of CTncern with the most recent sets .
0 * on top. Thers should always
Peraission for Assessment be a focus and a permission
Consent for Mutual Exchange of Informat1on for assessment -in.each set.

<

! Due Process .

1
[ PO

II. Assessment Data Section

This section will contain all available assesmuent data on the chi?d that
qualifias bim for placement in program. Assessment data ordered from top to
bottem, the top being the most recent assessment. Each old 2ssassment is
tagged and .dated. Current assessment data may include infonm&tion durinn
the last year as summarized under rornative data. .

+ Order of assessment data: ' Assassment - €
b ! .© ' Scholastic

. Adjustment ’ :.. .
- \\\M_ngsical : ‘ .
v ‘ aring C : *

e

) ’ . Spaach & Language .
: i oo ' : ‘Team Written Report
. T . Summary- (Summative.Anaiysis)
Eiigibiiit Page ..
- -Approval for. placement - .

o
A,
» .
L

“

i ) . S W .
‘{11, Placement SLction : . o .

fow

Under the p?acement section we will on1y file the current 1.E.p, and evidence
of parent,contacts if the lEP is unsigned. .

The 1.E.P. zhou1d include: o

\* ar
1. Summaries of perfonmance .
2. Goals - . ¢ -
3. Objectives ’ '
‘ . 4. Sarvice Schedufe and Signature page srgned by the parent.

Also in thig-section cou?d be a Parent Notificatxnn of‘Proposed’Action,
l the cooperative district contract agreement” also is filed here, i¥ applicable.
' v Yo . 3 . X e
Iv. Chronological Oata - . T "

Tnformation|is r11ed from” oldest an_the bottom togrost recent on top.’

b Examples of [information Filed here: ; _
' ¢ Any new 1nformation not yet included in cvrrant assessment - ‘
PT Focys of concern . . s
PT renorts . . -
Cqrréspondenca  f _ -
. .0%Td monitoring worksheet a - .
’ ] 17 ‘




. EXHIBIT 4: ORGANIZATION AND CONTENT OF SPECIAL EDUCATION FOLDER
(Continued) =

1!.0,

-~

A
Placement History.

In this section we place all of the _;;'

I.E.P's as they bec¢cme obsolets
Placement permission forms

Parent Notification of Change in-Student Status
Applicatiom for Diaggnostic Placement Forms
VI.-  Log Page

‘ Logisheet cesal sh _ CL
. . Review/Transmittal sheet )/;,.___\\ ‘ ’

.
. w
4 -

o
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\ - EXHIBIT 5:. SEQUENCE FO?REFERRAL ASSESSFEN’T AND INDIVIDUAL
‘ EDUCATION PROGRAM DEVELO:’MENT OR HANDICAPPED AND

SUSPEETED HANDICAPPED STUDENT . .
_ Pupil Persoanel Services

SEQUENCE FOR REFERRAL. ASSESSMENT AND .
I\DIVIDL AL EDUC: -mo; ggoemw DEVELOPMENT -
dANDICAPPED AND SUSPECTED HANDICAPPED STUDENTS

Student
Ve Birthdate -
: Student Number __ _ 3
- - /3
All steps listed require documentation with signature and/or dg,t_a/
) N
7
STEP A(?‘ION : REFERENCE * COMPLETED
= * Yowac je2an TS
1 : Reason for Referral: A e DATESTAR
Ct Exegsses and Defieity \ 30 A setof procedures®
133 Focus !
. - 40 Pelerral
'. 2 Parent Deciston 948 | Accept 3ssessment /
50 Reject Assessment

Assessment: /
Senolastie " N33 Assessmeatprocedures

- Adjusiment L 260 Historread daca
© . Physieal 0 Assessment areas .
WAC m92dnl
Other ¢ oo 1 . !
: . + CFR I2la ,
E-uga;:ono: LE.P. . 348 . Datsanaiver
Summaries and Analysis
-5
. - P .
4 Distriet Deciston ’ WaC 27t
s . 185 Districe decision * of
r .
‘ + .
.4 . - ) WAC 392171
O Annual Goals - w o
CFR 1M _ J N
L LongreAnge Todly /
= WAC " 92171
: 6 Short Term [nstruetional 9% .
Ob]ecu'\fes crR M . v
a8 Dhectives
v . Yac 920
- ngl H]
7 : Program Placement i SFR 2l
l ] 45 Placement votions
)
{ ' } 2 ¥ic .
o 8 o . - . w % Pareat ugnagure
E MC Paret Des:sion LT 1 e Dtaceient

19
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ot EXAIBIT 5: SEQUENCE FOR REFERRAL, ASSESSMENT AND INDIVIDUAL EDUCATION e
PROGRAM DEVELOPMENT FOR HANQICAPPED AND SUSPECTED HANDICAPPED
:TUDE‘I"'S {Continued)

’. ‘ ' P“Pll Personnel Servic

-

!
'STEP | T
L0 REFERRAL FOR EDLCATIONAL»PLAN\IING

Pupl . LT Birthdate Sex 7 Schoat Gride Studeat Ne,

Paruncs v -\dBRn\ Telephons No.
Part 1 Reason for Referral: Give brief description of presenting problem:
' Acadeftic: ’ T
@
&~ | '
Social/Emationai: o \
. b Q
Physical:
.I - -
What resources-and alternatives have slready heea provided?
B + ‘
. Referred by Date Prineipai Date
. ‘ - ISipt:mnI
Teacher: ParentsiNotified by Date
Part 11 ,
Is student in need of further assessment? Yes___ No__ If no, eXplain in Comments.

It Ng. shouid student be considered for Speciad Eduun:on services? Yes____. No—

- »
Individual making the decision ! . Date
. |Stgnature .
Assessments needed: - -
Child Secudy Phytiedd ___ o —
Socinl Work Hewring PT o
Adsdemic —— Vidon Other

Language. Speech & HeariogCD3Y Newre-Sknfera] e

Persoq to obtain parent permission for assessment

Further assessments cannot be initiated without obtﬁining parent written permission. STEP 2 .

Comments:

2;)

o _ , 20
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,‘EXHIBIT}S: SEQUENCE FOR REFERRAL, ASSESSMENT AND INDIVIDUAL EDUCATION .
PROGRAM DEVEL DPMENT FOR JANDICAPOED AND SUSPECTED HANDICAPPED
oTLDE‘ITS {Continued) o

L

- e : .  Pupil Personnet Services

PA,RENT PERMISSION FOR-ASSESSMENT
- '[STEP | - AND EDUCATIONAL PLANNING

i . .
st - .
ERY .

N

i N : ) . ‘ ‘
. Dear Parent: . . . ‘ .
Your shiid ‘ R : b _ enrolled at _ — L _-_Schogl B
"as been referred to' Pupil Parsonnel Services by - '. : : ‘ in

an ¢ffort to improve his/her educanonal program

{ has peen recommended that assessments be made in :he cademic and, or behavioral areas. Assessments aull

‘_-., .nciude. but may not de hmited 10 the student’s scholastig, ph?s:cai and adjustrnent starus. Assessment staff may

nc.ude, our may not ve Lmirag 10, the Speecn Therapist. Social Worker, Psyzhologist, -\uletogl L m.hoon Nurse,
Occupauonal Therapst, Physical T-herapm Counselor. Readmg(Resource} Teécher, Principal.

We are pieased 10 be able to make :hese services available for your child.  4F

Your signature also ackno»vledge% Lhat'you nave recewed written informauon retaung (o Special ‘Educauon
nterpreted (0 vOur native language This is an important source of legal inférmanon outlining your rights of dué
process, and by receving this mtormauon you have ben notified of those Tights.

lt 15 the policy of the school dlsmcz to involve the parents (n any action of this naturs. Further, we want you (o
know that State school rules and regulations give you the rnght to accept or reject these services.

.f sou approve. tne assessment resuits ind recommendations for ¢ducational planning il be shared with yvou -
) ~ihin 30 school days ot the return of this form (or Yy the dace mutuaily agreed 10). Other results wil be shared a5
thgy become available. :

- . - - .
% ' ' . . n
. .
Camments : \ - ‘ #
* . - I
' - + 8
‘ -
T [ - >
. ' R ‘
* v n
Yy
— Y
. ' » -
. - -
. - £
2 /G d : R , -
e, 'APP ROVAL| ' ° e |

e |REJECTION| - pace: __{

{Signacure’

- ’

ERIC | o - ',

o v . .
. &
.




. ..3
. EXHIBIT 5:

v " s

‘Q,'.
SEQUENCE FOR REFERRAL ASSESSMENT AND
PROGRAM DEVELOPMENT FOR HANDICAPPED A

ST D T . 5
. - U BT (Contmued) S . Pupil Persocnel Servic
atudan:s‘hmf‘—‘\\ _ Birthdate Sehooi : t:;-;ade ___
f_-— 4 L oo ) . B—_ ;.","' . . ' 4 ;,;;_'r . .
e c""‘_; -’ s e ’P:"m .
. STEP.: ASSESSMENT PROCEDGRES Ll
i 31 I i \-’w ’ - « o D
—_— v -

DIVI UAL 4EDUCAT’TON )
USP_ CTED..HANDICAPPED

' INVOLVEMENT WITE COMMUNITY AGENCIES AND DTHER SCHOOL DISTRICTS

‘ . L — — - Dates:
i c;%‘. : : : ' Dates: :
Ay . ? " . . R
3. - L - ’ Dates: L]
4 - f : Dates:
- % 1 ’ ' *
.. . . SUMMARY OF ASSESSMENTS ‘ :
' 1 SCHOLASTIC. . S ~
I“"“‘r-v——.._,___—\_ . \ - . ,‘
. A.* Intelidctual : Rawawed. but apparentiy nota concributing problem
’ , . . Sepu’ate report available Yes___ _No_____
v Yy a
8 Test Date Verbal Perform FS CA MA 1o
. i A : !
] . - I -
‘4! ] m%- L R
r - ¥ M‘T. '
. . Summary
. . t R .
>, . o
] 1 15’
. - . \ - -
. - . - L
2 - 7 ~_ By . % Date:
» . /q N
¢ . . :
B. Acaderhic ’ "Reviewed, but apparﬁ!v nota conmbutmg problem
c ‘ o Separate report available Yes_—._No____
. Grade -® ?
- | Equivalent ELesults Grades/Yeargo
. Jest Date bvCA _ {Gedde Levell Excess Deficit
Reading | > 4
. Spelling ?
L o M_ﬂ [ | - .
b T . S R ,_: E + K]
- : ummquf"”-‘ o . .
.z s ! ’
T
, - 8 ‘
R By, . - Date:
- ’ 83( Continue, S tep
¢ ) ' 31




-’._‘ il v ™ L] ! - ‘ ’ .
: , ‘ . B ) \ :
L) EY -
L o 1]
3 / v o . ' “'
w. EXHIBIT S SEQUE‘NCE FOR REFERRAL ASSESSMENT AND INDIVIDUAL EDUCATIQN TN
v : . "PROGRAM. DEVELOPMENT FOR HANDICAPPED AND- SUSPECTED H NDICAPPED
"UDEHTS {Continued) oo
T Student’s Namse : _ Binhdau » __ School
i -STEP . G qunguage and Communicafion Reviewed, bl.lt apparemiy not a con&:ﬁ'u
31 co Separate report avadable Yes ,ﬂﬂ
, ‘teom) . .‘, Yd. . ) T . o Yrs. ‘\dos!%
C . N S . " Test 3 Date Resuits Excess Deficit
Language Development 1> S . ' ]
) Language Development | T _ b v '
' Sbesch Production i }
. . Speech Production : i ; ' I
{ Auditorv Functifiing _ . :
A © Other ! By
) ‘ . Su,mmary . . — K
. | . P o
:. By : L Date: )
n qmusmsw | . ' -
. " A.." Social:  Problem - \ﬁld Mod® Severe® Reviewed, but apparendy nst 2
Methods or instrument used: . ’ <ontributing problem
. s Separate report available:  Yes No
) : ) ’
P . &
. ' By:_ - Date:
' - . ’ ’
Uf checked. must be ed by a Social Worker, Psvchologist, or Coynselor. '
"B Emgtional: Problem - Mild ___ Mod®* _ Severe‘q_; Revie.wed? but apparegtly not a
- . Methodg or instrument used: T conir buting problem __—_
. . Separate-report availabie: Yes No .
r grl , - . t . ) ) .
' ) / .. BY: * - Dat ! |
N *1f checked, must be assessed bv Social Worker, Psvchiologist. or Counselor. " . . é
i I,  PHYSICAL | Reviewed, but apparently not 2 ¢on aributing problem
. L . ¢ I Separate report available Yes No
. Summary: .
. ) * . 4
L3 L ‘A ‘ - - ) ) -
. Viston [Snetlen) R.__./30 Ll/20  Heanng Scréenng:  With Normat Limfts ¥
. Tee Attached Audiogram . LT
, v Deveiopmenal Histary avalable___ Yes__ No . r . )
PMysican Complenng Exam b Date of Exam ]

Physiciap Findungs: . L \‘/

. Cummﬂum:\mmt_: ., -] ., A ' . .~ -
iy - L j_q_/——— . STEP
" . &8y : Date: __, ‘ 2
a2~ ﬁ 3 .~ 23 Continue-to -

- . c. . \ -




EXHIBIT 5

. /

SEQUENCE FOR REFERRAL AND INDIVIDUAL EDUCATION -

¢ PROGRAM DEVELOPMENT FOR HANDICAPPED AND SUSPECTED
] HANDICAPPED STUDENTS {(Continued).
. _ . PUPIL PERSONNEL SEﬁVICE
' ’ v e 1AHAI,.YSIS OF.DATA .
s - . . , { . .
ST;':; . v . . DATA DISPLAY
- - L, Date
“ > Name___p ~ : i i oo Yr. . Mo Day
\ . School : Gead ~ BD. v— ;
/\ Sehoo 7 " e Yr.” Mo. Day
' ‘ - S I C.A,
™ " SCHOLASTIC . . PHYSIGAL
| * b |~ ) )
z Q = : gk " 5 W S § <
wi - | 2 . 3 iu ' 3 ot 2 H % il 2
JPIRHEEHHE SHH R R
A A HEIR: EIGIE . . s| i el 8| 3| 3| ¥ 2
| £ & &) 13l 3] & 353 3. 8] 2| 3| 5| 2] &8
- - '”f ) 0,
140 20 Severe |
= I l " ;nc 4 = ".
ne | — s " - ] ‘ y B
‘- 108 17 ) '
x | . 1"
! &
w ;o T i
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EXHIBIT §: SEQUENCE FOR REFERRAL, ASSESSMENT AND INDIVIDUAL EDUCAFION

" «* PROGRAM ODEVELOPMENT FOR HANDICAPPED WMND SUSPECTED HAMGICAPPEQ .
. STUDENTS (Continued) PUPIL PERSONNEL SERVICES
) . ) Student's Name : o
- _ . g - Blribdata
bTEP . * DISTRICT DECISION )
g Student Eligible for Excess Cost Program _ ' ' 5 Yes No
Funding Category : 1As pér WAC 392.171-125 to 180)
@' Program Administracor ' . 5 - i : Date_____
| ) NNUAL GOALS
STEP] . , AN
5 |1—
2
+
3
4 .
Y
3 : —_— S
6 .
P 7 . .
STEP|- - SHORT TERM EINSTRUCTIONAL OBJECTIVES
6 - ’ {See Attached)
) PROGRAM PLACEMENT
STEP Progracms Provided Hours Pae Wesk N Aatlcipated . To be coordinated with.program,
7 Lo . Sart. Eod siministracors
¢ - Ragular (neiusion .
—_—_———— — —_— —— School
e T | A Gt
_— Trasspectation Coafirmed ___
Seppect Serviers ' * Antberized by
cDs  — Data
W —_—
cs —— et [
o7 - s jweted Review Deco____ |
PT : il -
Nurse
Other - - -
[EP Parteipanta } L
— YaME . - FOSITIpA J TAMT : FOBITION -
TAME . “FORITION " Vamg : FOSITION
NAME . PEATION " - TAMT mmn )
S PARENT DECISION \

L]
Wy rigiits asd respoasibilities have besa expiained ta ma 1o s masoer which [ fully underscand. [ have bad the oppertunity ta
partiapate 0 the devaiopment of Tus Individualized educsion program., | ‘uly uoderstend al Lm. and sarvices tisced
ibove wad gIve my permission {or my chddiward o particpata :hc-u‘ programuservices. | hava besst waformed hat the
objeetives Lsted aoave ere imtial objectives snd that the parsotis restonnbie for tmplementing the co)eetives vd.l fevise wndior
udd objectives 10 keeping with the tcudeat’s progreee tawacd tha tiated goals.

Parent/Guardian; APPROVAL i T S : ‘Dau
Parent/Guardidh REJECTION! . 26 L . D

Sigmapire
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*'Evaluation : ' ta 1 ‘ o

The basi¢ evaluationrrequirements of thd law specify that the:
evaluation materials be_ adninistered by trained personnel "that a battery

of tests applicable to the handicapping condition be utilized, and that "

the ‘evaluation is made by a multidisciplinary team. The resulting impact
of this mandate is that the special éducation assessment staff in
virtually every district has become overburdened and .there have been
increased demands for more technical assistance invotving regular
education teachers. Aside from hiring additional personnel, sometimes
on a temporary hasis, districts have adapted to this requirement in a
variety- of ways. .

’

Ore large schodl district's special education department organized 30 .

hours of inservice training wor hops for selected teachers to enable
thém to establish’an effective [Core Team" ‘in their school. The school
administrator participates by releasing certain teachers for the 30 hours
of training, .sipporting the team process by meeting regularly with the

' team, assisting in scheduling a time for team meetings, ‘and building
support for the «team among the school faculty. The teachers receive

. inservice education "credits" for certification renenal and the special
education department provides follow-up consultation and classroom
assistance. Exhibit 6 demonstrates this Concept of the "Core Team", its .
purposes ahd functions. : ' ’

A small district faced with the problem common to most--of being ‘
‘unable to secure technical assistance funding--used its owp limited funds
and combined with four other districts to purchase a "trainer." The
“trainer® came to the district every week to conduct child assessments;
to hold training sessions; and to assist in collecting ;ase data. In
ancther small rural district, the director of special education provides
inservice training to eﬁérx teacher in the district at the begiming of
every year. Arrangements Were also made for all special education
teachers to have spare time for access to,the-special education director
to discuss needs, concerns, and problems. They aTso used their allotted
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time to’deveIOp and collect materials, or make home visits. Althqugh,
the;é attributes appear to be somewhat simplistic, they were, in fact .
secure, supportive se?vices to'this district's teachers.

_One state conducted state-wide conferences twice' yearly specifically
de51gned for,evaluation persbnnel--diagnostic1ans, pSYChologists, and N
_ special educators[ind where feasible, psychiatﬁists. They also broduced

a series of video tapes enumerating the various mandated placement
procedures and illustrating one version of ‘a model multidisciplinary

ST S conferehce {utilizing role playing). The tape'ii_distributed to
d1str1cts ‘around the state and. 1s~also used exten51ve1y in inservice

- training. , -

It was not unusual to find widespread «concern among the‘regﬁlar
education teachers regarding evaluation procedures. Concern among
regular education teachers was expressed relative to the complex

,“p?ecedures and documentation required for determining eligibility and '
placement in special education proerams. ‘Coordination of assessment data
across professionals from a variety of disciplines and the role of the
regular education classroom teacher in this child evaluation‘process were

‘ . also areas where teachers felt unsure. Some districts eased this concern
by using case managers. One urban district developed a network of
"supportive teachers" that serviced specific geographic areas and who
became involved as soon as the referral was received at the area office.
These "support1ve teachers,” formerly SpeC1a1 education teachérs,
functioned as a p1vot around which the evaluating team revolved. They
were vita{;\e all "staffings" held on a child because they served as
, chairperson and documenter and most importantly as a guidance source and
monitor. These, conferences were referred to as "staffings" because they
brought thd staff togethee in order to determine findings and
)recomnendations. Having fornierly been teachers, they were sensitive to
and familiar with both the regular .and special education’personnel,
Exhibit 7, "Staffing Conference Report I, II," indicates the kinds of
meetings and personnel for which the “supportive teacher" was responsible,

LY




EXHIBET 6:

RESPORSIBILITIES

f ‘- v
“CORE TEAM" _ .
~ /
WHAT IS A CORETEAM? -

A Core Team is a group of speciai *ducators, regulat teachers, and admin-
istrators who work together to reevaluate the educational objectives for
students who are having learning difficulties. After pinpointing the
learning problems, the Core Team involves parents and, when possible,
the student in the development of an individualized educational pro- .

gram (IEP). The Core Tearn recommends the mos} effective teaching
strategies, materials, and classroom, management-techmques which are
needed to provide gtudents an appropriate education in the least re-
strictive environment. The Core Team also utilizes the services of school
psychologists and other support personnel as needed.

'WHYHAVEACORETEAM?

In addition to meeting the requirements of PL 94-142, the Core Team
establishes a team process for planning instruction to provide an
appropriate education to students with handicaps or other learning
difficulties. Tne-Care Team training also enharices a teacher’s chagnosuo-
prescriptive teachms skills. .

STATING COALS

i HONITORING MONITORING
ACTIVITIES PROCRESS




. EXHIBIT 6: “CORE TEAM' (Continued)

3
a

i

WHAT TYPE OF TRAINING DOES 'I'HE DISTRICI' CORE TEAM
PROVIDE?

The thn-ty hours of i msemce training is designed to refine teachmg skills

and develop a team process for working together ‘ ~

Teaching Skills

that are emphasized include training in the following areas: ¢

fough:

—Assessment of students” educational needs.
~Individuatizing in¥huction
Yy ' +

*Classsoom management technjqfx?:s

* ' *Implementation of the [EP in special education and/or regular classes

*Teaching strategies-and materials app ropriate for students with
handicaps -

*Monitoring of student progress
Team Process
Each team learns to do the following; . -

-

*Develop a delivery system to provide appropriate educational services
for students

*[dentify and utilize the Team'’s individual and collective strengths
*Share responsibility and plan together to meet individual needs .

r *Monitor the Team’s effectiveness

*Respond to the consultation and training needs.qt' other teachers

30
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LEXHIBIT 73: STAFFING CONFERENCE REPORL I . :
. c _
: , : STAFRING CONTIRENCE REPORT I fatric
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Prizary language o
STAETING TEAM ) . 3 4
Seacol Principal « v T Supportive Tsacher ,
+A.Z, Taacher Pzrent :
Taacher . Student . !
PsychologistT R - Counseled,
Secial Worker * % Vurse : -
Scesch Spec. 3 - InTerprater -
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N [ \ : ‘ .
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* . EXHIBIT 7b: STAFFING CQNFERENCE REPORT 11 .
: * STAFTING CONFERENCE REPORT II . ¥arricsd
_ 8irthdate
, Student Services . E¢hnic Cod:
. ’ — Date
Student School Grade
* Las< firge .1 . o,
<, . Primary’ ..anguage ’ ’
. ABTLIVY: . ’
o WSS’ (0 ) MeCarzhy ( }  "Binet ( J
. 1S PC . v ' ' A 0 __
S 24 . PP ) '
A 3D Quan. S.I.7. ( )
v Q4. ) Hen. . S '
¢ acs] Mot. Ctheér:
b . il G.C.
vsT . PS FS ' : .
ACHIEVEMENT : - PIAT ( } o KEY MATH (
Classzroom Performance Laval ‘M ! Hum.
Rmading R frac.
dath RC G & Sym.
Spelling §P - Wed Prob.
B GI Miss Elaem.
TRAT ( ) ™ . Money
Rdg. Rec. N : Harme.
Spelling : WOODCOCX ( ) Tine
Arith, D LI Sub..
Wl ‘ Div.
Cther . WA . ' Mule.
We - ¥.Comp.
PC N.Reas.
™ Total Test
PROCESS: -
IT7A ( Y R CPLA QTHER
AR vC DETRCIT .
VR vE PA o o
Vi G: ‘UM . F& °
AA ME 0 D
AH AC 0 © NA
VA S3 s . SAB
, - - AU VAL
FROSTIG ( ] T AAR K DA
. R T S o2 CA .,
) Z-H PA ’ SM L{'.D PR
-3 : , vso
X F-C _ Med. M.AC .
Pag
| SeR : Bandep ( =)
- PPVT ( ) I ( )
CA A Q CA MA
. N
, *&’JHE‘.AR‘{ QF JIiGHOS8ISs: ( e :
3/ <
~StatemenT of specifiec gzoals and instructional objectives basad on currant levels of
E - performance needs. , '
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An additionéiqarea of concern for fegu1ar education tedchers was that
of making apperriate referrals. This included recognizing children who
might be eligible to recetve spegial education services. In order to
alleviate som¢ of this concern, one district’'s plan’hﬁd'pub1ished'
“fdentifyﬁng ﬁehaviors“ for each handicap and “Suggested Guidelines for

Evaluations Related to Student's Age." -

Another effect of the evaluation requirements was seen in the rise of
regional diagnostic centers. More than half of the local districts had
access to d{aqnosti& centers working in cooperation with agencjes and
school personne] in determining special needs for physical, mental,
emotionali or multiple disabi]ities:"when a learning disability was in .
question, some of the potential recei@ing resource teachers made special
efforts to take the child into the class for short periods as part of the
djagnostic procedure. One district routinely used 30-day diagnostic
placements in a designated learning center closest to the child's home
when the child was new to the district (and had previous candidacy for °
special education); in cases of emengencyViEmediate placement; or when
the diagnosis was especially difficult to make.

Since evaluations must be comprehensive’and must includ? data from a
variety of assessments, the plepement team was often provided with A
excessive amoUntS‘of 1nformation At times this amount of information
was difficult to organize and integrate. In cases of 1n1;“xl referra1s
when assessnents are most varied, some districts found it helpfu] to have
the psychologist meet alqpe with the parents to share and explain the
test results and test score information. Though this was often
time-consuming, it aiso provided for_a more eff1cient placement meet1ng
This practice was largely seen in the gna11er d1str1cts

Part of the evaluation procedure.involves the parents right to an
independent evaluation at pub1ic expense. Usually, in their letter to
the parents, most districts state "Also, you have the right to obtain
an independent evaluation at public expense if you desire.“ One district
added, "“... currently ﬁe know of no public agency other thqn the school
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district that will condg&t such an evaluation free of charge. Therefore,

-at your request the school d1str1ct will assist you in seCuring an

1ndependént evaluation at district expense.”" ... a generous gesture to
say the least. ' ! '

IV. PLACEMENT DECISION MAKING -

There are two formalized meetings at which placement determination
and educational programming are‘;ypicaliy discussed. The Placement Team
(PT) meeting where such decisions are made can pe conducted in a variety
of ways, sane of which may facilwtate determination of an appropriate
educational p]acement The Individualized Educational Plan (IEP) meeting -

‘'represents another meeting at which critical decisions are made.
Decisions about a student's educationa) placement usually begin with

consideration of eligibility for spec al education services. This
discussion typically occurs at the PT meeting. Here discussions focus on
the student's academic and social characteristics and move toward making

‘a decision about the match of student characteristics with the

- eligibility criteria for a specific handicapping condition. Sométimes at

this initial decision point it is difficult to accurately certify
eligibility, and yet without meeting specific criteria a student is
ineligible for services.he/she often needs. '

_ The placement and IEP meetings at the local district Tevel can be
conducted to facilitate the active involvement of all participants,
including parents, in the decision-makihg process. The foltowing section
higﬁlights Tocal district practices which were developed in response to
the mandate'for participatory team decision-making relative to a
student's educational p]acemeﬂt and program. In addition, the problem, of
eligibility is discu$sed and several options for meeting this challenge
are described. : . %

Placement Team Meetings ;

In'the course of the obsertatfons collected in"the field study of
placement team meetings, findings in regard ‘to actual procedures were
recorded and signified as noteworthy by virtue of characteristics that
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were'kdetenni ned to be unusual practice; well-received by ’the group;

" facilitated information sharing and participatory decisJi"on-rnaking;

L

ensured LRE appropriate placement; or reflected creative p{,ob'lem-
sotving. . ) '

. Almost all cases observed from the simple to the complex, exhibited

" some or many of these characteristics A. most unu$ual practi ce which
assisted in developing a rnechanisrn for quality control wasmewdent in a
Iar'ge, centralized district which rout1ne1y held "Area Staffings". These
arga level staffings were conducted after the school building, staffings
The area staffings were typically chaired by the-special education™
coordinator. The area placement team staff served as monitor of the
placement procedhre to ensure the docunfentation for ehgibﬂity and
placement’ were ‘complete. If everything was m‘ order, the area 1eve1

»«fﬁacment cc-nrnittee rubber-stamped the decis1on Wh'lCh was actua'l'ly made
at the scheo? bl‘mding level. If there were cpmphcations e.g., hot in -
agr‘eement with the school level decision, the area staff special ‘
education coordinator, and the school building placement tewm would
activeTy work together to de\feiop a soiutipn ~Since this district tegded
to conduct more than one meeting concerning educationa'l piacement t&
district liaison worked betwden the pqrent and the team. - ¢

Eligibility. A placement decision is largely constrained’ by the
determination of eligibility for services linked to a "labeling" of a | |
handicapping condition(s). A1l states in the sample used the eleven =
definitions of handicappihg—conditi‘ons as ordained in P.L. 94-142, (Sec. .
121a 5), yet the eligibility criteria varied somewhat from state to o
state. Dverall, thgprevalent attitude of the placement teams was to -
‘flex the rules in order to obtain the needed services f‘or\t‘he child. For
example; in one case, efforts were made to re-classify a child as
"physically or otherwise health impaired" when it was evident she no
longer met ¢criteria for "vis‘uaﬂy impaired." " The "physically or.
otherwise ‘health irnpaired" definition was more encompassing .and allowed
_the childgto be e]ig&]e fer special education if the "physical

" impairmerit" (in this case colaboma) inter'f‘ered with her learning.

- * -
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% urban, district designed jts own. criteria (not required by the ‘
» State) for placement in "self-contained, 1earn1ng disabled“ classes and

- f-or pla@ment iqaself ~-contained "severe ora] language" ei‘asses. This

" 4? involved comaning espeC1a11y designed eligibility criteﬂﬁarfor gach .

: speC1F1c placement«} Obviously this was developed in respdnse to certain

* handicapping conditions calling for'certain types of service so they
combined the. piacement with the eligibility criteria, “Both of these sets

' of criteria are illustrated in-Exhibits 8, “Criteria for Placement in a .
¢ ., 7 sBlf-Contained Learning.Disabilities¥Class"; and 9, "Procedures for

Admission to Severe Orej Language‘CIasses.“ ’ 1

PR . As previously mentioned .these practices cannot be considered out of'
i B the context of the districs situation in which they evolued. cannot-
A "“ be-consideréd piecemeal,”and in facty it is conceivable that SDEC1f1C .
o procedures withi given practice may be questionable in terms of” . o
effect. or ex 1e, Exhibit 9 includes a reference'to a waiting 1ist, L

which i 1nappropr1ate and certainly’ cannot be identified as a promising

') Interpretation of the appropriateness or 1nappropr1ateness of

ted district practice is admittedly rather subjettive. _In some 1

what appear to be reasonabie and practical sugdestions may, if

- takeh to extreme, actual]y become non- fac111tating and. inhibiting of the

spi/it and intent of P.L. 94-142 In such instances, they may actually

) have an idverse effect,on 1mp1ementation of free, appropriate public
-edocation for all handicapped children.

- -

* In another'urban district two t&pes of c¢lassroom piacements nere'l
% ‘ Testab]ished for children With Tearning sabi'lities. For one typgof X
' piacement students had to meet the Stat defined eligibility, cr1ter1a and
For these sgydentsqthe district was- reimbursed by Federal and state .
funds. For the other learning disabqlities placement the criteria for ‘s .
) eiigibility were, Tess stringent and the program was totally supported by "
Ty ! - district funds. In th1S way the district was ab1e to provide educational | .
) "services to those students who would have been otherwise 1ne1igib1e to |
receive suc peC1a1fhe1p. ‘
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“EXHIBIT 8: CRITERIA'FOR PLACEMENT IN A SELF - ONTAINED LEARNING

’ + DISABILITIES CLASS “
I. Defintcion ., ' R L '

- —_— - . kA - .

- The chiié‘exhibics a significant discrepancy between {nrellectual

) potantial and academic achievemenc. The specific leacning disability

o may be manifesced by a perceptual handicap or the inabilicy Lo
' s oprocesa auditoty and/or yisual information.
. K
- L IT. Abilil:z "

L . The child mist show at least average potential in some areas. '
7, Lhere may also be a discrepancy batween verbal and performance areas

: or considecable subcesc scatcer. , .

“TIR. Procesging T
E ’ . * . 4 S . ‘
' \ - The ghiild aust show strengths and wveaknasses +in procsss ctescing

with significant deficics in more chan one subtesc. Deficics showm .
on testing should be supported by observaction, informal assessmant -
and/or pactent or feacher finpuc..

LI

‘ Iv. :Acadenics : ]
>
|, The child shouid ba 50% below expeccacion for abilicy and age
in more than one academic area.' )
L
- ¥. Factors o be considared - .
I3 " T . . .
A. Can the child sutceed in a less rescrictive eavironmanc?
. 1. Has he/she received LD/Regource suppprt?
2., Has an extended resource program been tried?
v . . 3. Have available resources in tegular curriculum

. ' been uciSizad? . :
) ’ . ) {.e. Reading Resource ’

¥ v Volunteetr Tutors

) p .Counseling and/ot social work intervencion -
- . ‘Consulcacions .- A
. . . . Basfc or skill building classes .
¥ 8. Have exciusionary factors been ealiminated as a primacy causk}
of the fedrning problem? . . .
i f.e. Enviroamental deprivacion "
-’ ] Sigaificant cultural differences

Mental recatdation
Emational problems
Slow learner . - .
, Visual, hear{ng’, speech or\motor handicaps :
C. Wiil che chiid benefic Erom chis cype of [placement?
o 1. 1Is the child lacking in moeivacioq?
2, Does cthe chiid have a negacive afeicude coward
3chool and leaening? .
3. Will his behavior interfere with his progress
' and/dc the progress of ochers in the self- .
eontiined learning disabiliey class? )
=
42
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EXHIBET 9: PROCEDURES FOR ADMISSION TO SERVERE ORAP LANB&ABE CLASSES

1. - A ¢child oonsigered to be a candidate for the S.0.L. classes
may be referred by any one of the following: '

-
1. psychologists :
. 2. adaptive education supportive ‘teachers
: 3.+ learning disabilities teacher
) 4. parent =
5. ete. - . *

11. A11 referrals should be initially made to the Suppartive
S -¥ Teacher for Speech, Language and Heartng Services.

T11. Referrals are then filtered to:
. 2
A. the audiologist for 4 hearing evaluation t
B. the psychologist for an intellectual assessment
C. +the Speech and ‘Language Oiagnostic Team ’
This. tear will be comprised of speech pathologists, who, as
part of their responsibilities for the district, will ad-
“~  minister the Ianguage diagnostic battery_gs needed. .

1V. The diagnostic battery wil] cover the following language
areas (suggested tests are 1isted under each area):

. A. Syntax and Morphology )
1. Carrow Test of Auditorx_Comprehension of -

Lanquage
2. Carrow Elicited Lanquaae Inventory .
3. Developmental Sentence Scoring

S B, Semantics
. T e 1. Peabody Picture Vocabulary Test
. 2. Boehm fTest of Basic Loncepts

C. Phonology )
W, 1. Templin Danley Screening Test of Articulation

.' .
V. If the fallowing cr¥eria for the class are met, the child
will be considered an appropriate candidate: -

Jhe child has a severe disability in the comprehension and/
or expression of oral language. A child may ‘be considered
to have a- severe- oral Tanguage.disorder when =

_(A) The child shows normal intellectual potential af
measured by instruments that do not réquire»oral «
'(’ ' ‘directions or oral expressdon ; i S
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EXHIBIT 9: PROCEDURES FOR ADMISSION TO SEVERE ORAL LANGUAGE CLASSﬁS
W (Continued)

(8) - The child's héaring is within normal 1imits or if a
? . Toss exists, it 1s not educationally significant

. {C) The child $ score‘on a standardized measure of language
pro -, functidning falls two standard deviations below the meai
: . * for the child's chronological age, except that any

child between one standard deviation and.two standafy -
deviations below the mean may be designated as having a
severe oral Ianguage handicap.
-y
4"?) The child is non-verbal or when a spontaneous language

. s sample. of at least 50 wtterances can be obtained, the
sample shows development judged ¢learty inadequate for
the-child's age in at 1ddst two of the followiny ardas
of "language development: syntactic, semantic Tmorpho-
1ogic, phono!og1c,

vi. Admittance to the “¢lass myst be preceded by a staffing,
‘attended by the f011owing Persons:

A. Speech Pathologist from the Speech and Language
Diagnostic Team

8. Psychologist
. Supportive Teacher for Speech, Language and Hearing
D.. School Principal . .
- E.- $.0.L. ClaserOm Teacher i
. F. Parents ] __—
6. Other appropriate prof nais '

V11. Vacancies in the c¢lassroom will be filled by children on
- the waiting .1ist. This Tist will be processed according to
the ‘date of referral

V111, Program Goals and Strategies: . ' ’

THe goals and strategies of school speech and Ianguage -
programs should be established to meet the varying communi~
cation needs and skills of individual pupils, should reflect
¢omprehensive planning and should provide for the development
.of a continuum of services including appropriate procedures
. for early identification, diagnosis, consultation, referral,
. habilitation, instruction, and evaluation. The program
goals and strategies .should compliment those of the total
S program. and reflect the programs growth pofential.
A. Program Goal- .
e . v .
A speech and language program shall have a primary goal
of meeting the needs of each pupii deveioping maximUm
(“’ competence 'In communication. 2
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Information Shari_g_ Although effect1Ve infonmqt1on sharing and team
<UeC1sionrmak1ng did not typify many of the p1&enent meetings observed,
severa] techniques were observed which did have a positive impact on ‘
exchange of information among participants. A clear, accurate,
_ even-paced review of educational h1story including prev1ous placement was
o a potent force 1in pictorializing the child' S background and in providing
: a common perspective for all placement-meeting participants. ¢ This
1nitia1 presentation of infonnation usua]]y set the tone of the meeting.
when sdch a presentat1on was too rapid, or too brief, the team became
SUSCept1b1e to misinterpretations and would have to call for additional
clarification throughout the course of the meet1ng Most QE}] done
reviews of educational history occurred in meetings regard1ng
re-eva]uations for change or where p]adement was an issue. More
synthesized pictures were presented when the psych01091st was able to
¢ relate and tie his/her findings with those, of other diagnostiC1ans on the.
team ~-. comparing and contrasting -~ rather than allowing psythological
) data to stand alone.

-

Informetihn axchange was facilitated by the availability of concrete
examples. Havin® student records and test/assessment data and documents
in addition to other importéht information 1ike copies of reports or a
videotepe of the child's classroom behavior, ‘assisted in equal access of
all team members to the data available. For example, at an initfal
placement meeting a pre-ichool consultant-gave the mother a developmental
guide to help show what her child's test scores meant in relation.to
other children‘s developmeng ‘at the same age. In an amnual. review ,
mgetrng of a seriously emotionally disturbed k1ndergartner the teacher
presented a tape recording of a "reading" of a pretend story Ep show the
progres® of the child, who rarely.spoke. Finally, information~sharing
and team decision-making were most effective when the present and
potential receiving teachgrs were together on the team.

-).\

Aside from information sharing, the multidisciplinary p]acement team .
is charged with decision-making through consensus. This protects the
student from possible indiscriminate or arbitrary placement based on one

-
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person's decision. . Another advantage of teaming is/that probiem_s01v1ng
is more Tikely to be tackled in a creative way. Districts made some
interesting adaptations to faciiitate a stident's placement in an
_-environment which would best meet his/her academic and social needs. For
example, in one case aTbiind student was aSsigned to a high school that
had never before enrelled a blind student. The "mobility/orientation ’
» specialist" ithis individuai was an ftinérant consultamt who served
district wide) was contacted to assist the student in learning aboyt the
~ layout of the school and how to change ciases most easily. During
discussions at the placement meeting it became evident that none of the
teachers’ had ever had an opportunity’ 0 work with a blind student. It "\
o Si .then decided that the specialist-ight also provide inservice
training on characteristics of visually impaired learners and’ strategies
for teaching to all of” the high school's teachers: This training would
help teachers to betdér accommodate and relate to this student and other
AN biin;;i:udents Tikely to follow.

4

r examples illustrate the creative solutions which have deveioped
- in order to assist students to function more effectively in LRE TN
placements. In the tase of an autistic child, a peer tutor program using
reqular edflcation students was instituted in order to provide assistance
to the child when she was integrated Bne psychologist's concern about
an ohese child's social adjustment to a resource room where she would be
.the largest and oldest child .in the room prompted a special plan. As
part of the plan to improve her self-cpncept, the placement team decided
. - to include the child in planning the' transition, o the nek placement.
.Since she would be the oldest child iP the resource room, they would
encourage—feeiings of adequacy by making her an assistant for the younger
chiidren, not on the same par. In a; ther instance, when there was the
probiem of a parent's resistance to a particular ciinic, the decision was
- to pursué a “parent to-parent conta t“, i.e., the parent was encouraged
to contact a parent who had used tz; ¢linic previously with the outcome a
sharing of experiences which helped overcome anxieties about the clinic.
fhis contact would reiieve the parent's insecurity about the nature and '
purpose of assessment procedurei d the possibie need for spegial

services ‘for the child. In a cas@é where eiigibility was playing a major
e = )
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role, carefu® considerdtion was given to categorizing the child as
“learning disabled” and not "spegch impaired“ The "learning disabled"
label would qualify theschild for Speech therapy p'lus\ resource room
"servicaﬁ after reaching kindergarten. Sipge this Was a pre-primary
placement, the team was exercising foresight as the "speech impaired“
1abel would only allow the child to vreceive speech therapy in
kindergarten and would require a completely new re-eva]uation to receive
resource room services.

’// These' noted f1ndings serve tg illustrate the positive powers of .

» shared decision-making which placement team meetings cah have.

Individua] Education Program

A1l districts developed educational programs either dur1ng the
placement decision-making meeting or more frequently after such a
. meeting. The writing of the IEP is a lengthy procedure and most

"g districts found it could not pe accomp'hshed dur1ng the actual placement
decision-making. One of the overall adaptat1ons made to the requ ents
for the Ind1V1dua11;Eg Educational Progran was to view fts development as
a process. The current level of funct1oning and the long term objectixes
of‘the Individualized Educational Program were developed during the ‘
placement team meeting. The specific instructional objectives were
usually developed by the teacher’and not by the assessment personne]._

objectives, were identified by the classroom teacher usually within two
weeks after the p]acement meet1hg, since the child's new teacher usual]y
wanted to have "hands on" experience with the child before prescrib1ng
_specific short-term objectives. Districts adapted to this process by
making a placement decision, and then within the following two weeks the
receiving teacher met with other specialists and the parent to develop
short-term objegtives. Once these were developed the child entered the
placement. In some cases where the child was new'to the distriet or had
" been out. of school for some time, a diagnostic placement was made, In
this‘type of placement the primary purpose was to gather additional .

4(*'These more specific aspects of the IEP, %hort/term instructional

e
H
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information about the child's functional levei and to "try outf the
. placement. If the diagnostic placement seemed appropriate, the remainder .
of the Individualized Educational Program would be developed. Other
districts used what they called "temporary placements" while the
educational program was evolving. These placements generally became the
actual placement upon the completion of the Individualized Educaf?onall
Program. . . ) .

»

a¥

One IEP meeting illustrates the unusual in that it differed so from
those in the sample, vet was quite usual for thi; school. Participants
in th1s meeting included: the mother, the fosterrmother fo§ter care
case worker special education teacher, occupational physical,
speech therap1sts A1l of these 1ndivuquals contributed to the
development of the individual educational program for the child. The
case worker was also to do a'plan of annual goals individually with the =
foster mother. As part of working on the plan, there was a visit to the
Occupational/Physical Therapy room to define and {llustrate what the
child would be dojng. Certain equipment was also to be arranged for
placement in the child's classroom and the casé worker arranged to

quire some equipment for the foster home. The team worked %ell
together and all suggestions were considered and incorporated into the
educatf@pal program as appropriate.

=
The actual quality of the plan was largely determined by the

arrangement of the districts' forms. One form used by a small district,
part of which is presented as Exhibit 10, had a matrix for indicating
additional services above and beyond the education needs\of the child. .
Another adaptation was found in a large district's Plan which included an
annual goal check11st for basig skill needs which when coded was attached
to each short- -range objective {Exhibit llJ Similarly, in other
districts the personnel responsible for writing the program found it
helpful to refer to assessment inventories when formulating the
Individua]jzed Educatjona] Plan. _ L‘_,//

Ly
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EXHIBIT 10: EXAMPLE OF INDTVIDUAL EDUCATION PLAN INCORPORATING
: OTHER SERVICES .

FULL EDUCATIONAL OT’PORTUNITY GOALS: ' '
The following are identified as additional program elements which 5
- would produce an ideal comprehensive education progfa It should be
. recognized that those services and/or the extent ogﬁf:zse services
exceed that required for an "appropriate educational Prbgﬁém,“
Provision of these services is subject to availability of sufficient .
special education fﬁhding.

o~

" Services ldentified o
: as Full Educational
Opportunity Goals :
{(Annual Hours) e

AIE | \
PSYCHOLOGIST
CDS |
"SOCIAL WORKER , "3
COUNSELOR ,

OCCPATIONAL ) ' -
N THERAPIST )

PHYSICAL
THERAPIST

PRE-VOCAT IONAL

OTHER, (please
specify)

Slran
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EXHIBIT 11: CHECKLIST USED TO ASSIST IN'INDIVIDUAL EDUCATION PLAN
. 7213 250=311~b tadividuslized Zducicion 2rogran
wlae, 1978 Annuzl Gosl Defigiency Arsas Checklisee o -
. . 3aste Skill Yeeds -
~3 Seifeialp Sitile ’ . 5§30 Practical Mach ’
T : 631 Telliag Tioe —
310 _Fesding/tacsng/des : m b T T :
cecing , . 3 T 7
20 __ireesaagidede Capy . . ~ E .
, gg_mﬂ,mw L - [ 300 2erscnal Tevelopmsnc .
R 950 _obtllcy e
T o [ 510
i H
. (] i
) « Jifaoviedge of 3ody Svitemw o
. 520 m,e..r..j ST —
: ‘ﬁmnm —
’ - Zlak Tking fd
o, 535 _Jebaving Sespongibly —
325 Pepbilex Solving i
326 Self-Oiscisline ]
' ¥ 337 Ineyx=fursonsl Adjustzenc g
$30 3elf Concape
. T 531 Self-iccaptance/Physical ippasvencel §
3 agly jsnce ]
333 _teeds and (ncetazs i
& P s - '
600 Communicy id{usessme :
| 610 Ralactogs vith Others . -
. kalgeions wich Peephy :
= et 52 3glyclong vieh Adulcy i
3 Relsciong wich Ayckorities
jens wigh femtly
330 ¢
. 4§30 Frepavacion for Tamily Life —

5

Q

farzepgusl Mocor Coetdigerton | 450_classTocn Jehevior :
« $50  Sefegy -
210 Grosa ¥otor — %60 _3scTescion/telsure Teiiis -
- 7ine Maser 1 > §70 [adependesc Living Skills .
- ' . - 57 9te ot Telephone
' 3 Couecaar Skille
SIs_Housakssping :
; 73 _Other
N [}
- - . 100 Noeaciooel sod Carest Development
300 Zeading ¢
310 laadizess . - — .;‘.J_Ihnmnsm___‘_
. L Yisual : 22 _Sroey of Jrocessiony !
3 312 Auditary " * 713 spplyias low 3 job :
: 320 Dacoding . e 710 Cireer Dgvalopeanc
321 tonegic Acalysis ; | S - 5, <= i1
Y92 Jeszcrural Eﬁvsu . 1 . .
327 _found/S¥mool Ialacicoent (. JL)_carset Trplogacion 7. !
. 32k _Siznc Tocan : . e ser Incerescy !
330 Oral 3 Setls t ] ' 2tudey
la) Tocsbulary Jeveloomant I
130 Cooprenensioe ) T 300 Ochar ’ . . -~
1 160 Study .
361 Sieciosary Skills ] © e :
! 182 Jexlizeng Tefapance Lacerals — a0 7
[ taryretigion 3t Jritten Laforsation * 339 - ‘1t
368 _tivrary Oie T ) N
F 3?‘:_ Jrganiziag iafotmmcsen — - 350 : ]
370 Jrac iesaing [ R
j - - *  Urize the sppreprisce gosl code(s) preceding
‘00 Maen . ; ¢ asch shorE-range objective
510 Mach asdiness o i - .
30 Gﬁuuﬂa datiis o 6 - .
. A2l Mdielon [ — . of - /
44l Juotratrion 4 1 Studenc Numa 2
233 mulesolication )
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On a final note, one district supported their teachers operating

under the "demands of the plans® by providing either compensation time (5
/,/ﬂEY or,a’zzgst*gute.teacher‘during the plan development.
—— . ’
V. PARENT/STUDENT INVOLVEMENT .

Written notice must be given to parents before the public agency
proposes or refuses to initiate or.cﬁang; the identification,- evaluation
or ‘educational placement Twelve of the fifteen districts in the sample
exceeded_ P.L. 94 142 requirements by énsuring that parent consent was
obtained before any change in placement occurred. Typically tge Act

¢ requires signed consent only for initial special education placements.
One’ state requires written consent for continuation or change pursuant to
review. The districts in that state made extensive efforts to-reschedule
meetings when parents failed to appear. The district never proceeded
with placement unless parent attendance coyld be arranged. Other
districts faced with the same problem would proceed with the meeting,
decide thé placement and seek written consent afterwards. When a parent
wis unable or uawilling to attend the IEP meetiné, one state required
home visits by @ home-1iaison specialist for the. purpose of approving the
,indivi&ual education program. Many districts. in this _state used parent
liaisons in the staffing meetings to provide data about family/home
conditions. One district conducted individual conferences between parent
and teacher twice a yéar in addition to the IEP meeting.

KIC

. Efforts to thoroughly involve parents in the meeting abounded.
Parent involvement did not seem to be the result of any notable district
practice, but seemed to stem frem the efforts of individual personnel,
Overwhelmingly; the placement team paﬁt'i'cipant; displiayed appropriate
interaction with and 'sensitivity to the parent. Translators, videotapes
of the child in the c]assréun, "round-robin" fashion of presenting
information, willingness to listen to parents' personal difficulties
related to havinﬁ a handicapped childrand to offer support and
suggestions, and requests fdF parent contribution were frequent team
attributes. Pr%ijsfatton of information was adapted to the parents'

}
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ability to understand it. One psychologist had graphically illustrated
with a bell curve where the student had scored on her IQ tests ip an
attempt to assist parents in ﬁnderstanding the implication of the test
results. As long as parents comprehended the information, detailed
(3testing infomation would be presented. It was a district procedure to
automatically provide parents with a complete copy of the student's
folder when they attendad the placement team meeting. ‘In this district
parents were.also given forms.at the beginning 6f the meeting so that
they could follow what was being .documented by the chairperson. Most
districts routinely provided parents with copies of the individual ’
education plan whether requested or not. During meetings in one .
particular district, the special education supervisor encouraged both the
parents and students:to create and maintain their own folder. This
suggestion “ﬁ? especially emphasized for parents with very young children
who were just entering the special education system.

sLocal school systems in general were éensi;ive to the importance of
parent invdlvement in the process of determining educational placement.
For example, when one mother appeared at the district office the day
before the meeting (by mistake), the director of special .education made
special effort to confer with her, knowing she had come 3 long way. One
district pays for taxi transportation when necessary for parents to
attend meetings. Another district arranges for parent transportation via
a fleet of service vehicles operating under the auspices of the adaptive .
education center. There were 1mpressivé individual accommodations to
sofie parents. One director of special education went to the home to
remind the parent of a reevaluation meeting the next day and made
arrangements for someone to bring her to the district office.- When one
mother did not appear at the reevaluation meeting involving an 18-year
old student, the special ed director went to see her personally after the
meeting. One placement meeting was he1d at the father $ place of
employment (a school ‘where he taught). One special education supervisor
transported a mother from her home to see the child's prospective program
-and then home again when quite a distance was involved. Although the

%
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personal contact was most evident in the smaller districts, these
contacts ijlustrate commitment to involving the parent, very often across

the barriers of dist3nce and time.

_ There were two outstanding similar cases where the actual class
p]aceﬁenf‘was at issue. These invotved mentally retarded children. In
each case the school personnel were concerned that the parents would
prefer to have their children in with the higher functioning group. When
the parents were given the opportunity to observe the classes and then
fncluded in the decision-making process, they chose the very same classes
the placement team would have suggested. Their spontaneocus decision was
not prompted by school staff, but was based upon their own evalyation of
the suggested placements and upon their own knowledge and realistic
acceptance of -how their children were fun;tioping. Thus, parent
involvement served as the getermining factor in the final decision much”
. to the delight of the special education staffs.

Several different approaches appeared to be successful in the area of '
student involvement. In the case of a Junior High School Learning
Disabilities studeﬁt the psychologist had a meeting with him to. explain .
what the test scores meant and how his abilities affected his $chool ~
work. In another instance, a 10 year-old mentally retarded student was
asked to summarize the meeting to make sure she’ understood what wag
discussed. One meeting was interrupted for one-half hl‘ while the
attending psychiatrist Teft to talk with the student, ipform her of the
team's suggestions and recefve feedback. The Student was not able to be
present at the meeting, yet she was indirectly included in the decision.

In the case of an emotionally disturbed student being placed in a private
school, the psychologist and intake social worker met with the student
the day before, so they knew him personally. This enabled tﬁe student to
be more comfortable about contributing at the meeting and also gave the
psychotogist and social worker data to help them draw the student into
the discussions about placement. »

N
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- : Aii three districts in one state des1gnate a professional staff to ‘g;”fL-‘\\\
: . Serve as "child advocate" for each case referred to special aducation. . N
| ‘.' This ndividual attends all meet1ngs and serves as the primary link
-t - between the school and the parent. The advocate is responsible for
‘ designing an edycational program which will meet the child's needs.
advocate is, the' key person accountable to the parent and the school
systems .and is responsible for, ensuring the child is enrolied in the
. Selected placement withfﬁ 15 days after the placement decision has been
‘made. The advocate even arranges the bus transportation. The advocates
' are assigned by handicapping condition. If a child's handicapping
cate90ry should change, then the advocate is changed accordingly, yet the
previous ‘advocate remains involved for a one year follow-up period, so “in

a senSe the child is assigned two advocates.

Tﬁe'

In moétﬁlocal education agencies the students were routinely
encouragedvlo attend their planning and placement meetings at the junior’
. " and senfor high school level. Below this level, children were rarely
' seen at meetings un]ess they were Specifica11§ being included in the

decision.

One gtate law mandated education for handicapped students

through age 25. It was here that Student participation became more : ' ‘
active as the staff put more demands on students to gxpress their
feelings and desires for the future. i

Rs a whole, the-study reveaLEd most parent groups to be in émbgyonic -
stages attached to the local parent-teacher group Some states hdd
parent advisory cougﬁjls mentioned if'their annual program plans, yet -
their functions wer? unclear. One district was very clear about their
feeling that parent groups Organ1zed byébuildings and not by handicapping
condition were more effective. In this district, the parents were very "
suppOrtiveqafifhe special education program. They attended all t}pes'bf
committee meetings, 1nc1uding that of the budget committee; they became
active at the State level and beCame a part of the district's planning
committee. The parent group was Chartered $0 they could lobby. These
parents were directlydinvolved in bﬁinging the special education programs
into the district, and decided which fervices to bring in first. '

S | -
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The degree of parent ihvolyamgnt then was related tb and reflected ‘bya &
. : the eff orts. of j:rg rschol: staff to encourage and, ‘accommodate -them, ) '
- Parents of ten attende”d meet1ngs of all types -~ referral, placement, ¥
'_ , rev1ew, reeva'lua‘tmn <" and were gradually making movement tdvgard roles
te, in partwipatory dec1s1on-making - . w

e - 'v1 REVIEW AYD REEVALUATION < . % o

-

r

5 ; In one State an spec1a1 educatuon*placements 1nc1ud1n§ those in
prwate schools.,-‘@e fade on a trial-basis. The placement and

Tt educatidnal deverplgen? is rﬂgiewed by the_chief administrative official

R ‘Of the sehu district, or mostl ikely#the designee (director of spec1a1

_ e ﬁ;catien), wnce each semester and a copy of the results of the review is . k

bmit¥¥d to the parent or guardian ' > . o R y

‘In another. pract1ce wh1jexceeds the mandated requirements a'l'l # )
’ 1n1t1a] réferraTs have an gightemonth review 1nv01v3ng the parent. This

‘ " review alsd Jnc'fudes an update of the 1nd1vidua1 educatrpna] p]
. .

v, 2 & o
¥strict had’ an interesting pd11cy regardmg reevaluatmn fdr
placement. , ﬁn additional formal assessment by§# private
« evaluator was re u1red if placement duts1de the disteict or im a private
fac111t$was being considered. This’ seemed 1arge1y due to the need to
Justify extra-district placement This practice seemed most’ often used
n- cases 1nv01ving the " erwus]y emdt1dna1'ly dls,turd." )

-- vt e ! - , ;/k' : . - .
WII” PROGRAM AND INDIVIDUAL SeVICES - ) [ %\ .

4 The cont1nuum of .alternative’ p! acement fay be considered the.

bacdene of a placement system which end "’m beast restrl;t*ivet ,

changed

L

z . envi romments-.to. émerge and function, .‘.’f”’w [ % tinuum, variations in
: programmng and individual services haVe" lved in adapt’ﬁon to State, -
2 d1str1ct schdd1 and individual requiremeqts. and needs For N

. : T . %
T .'.' ’ One o'f the fssues' which is a coricern g pr1mar11y rural chstr1cj:s and o

-y ¥




o

-

L) - .
P 2

H ’@9 n

Children with low incidence: Ha ps cannot always be plhced in least
restrictive env1ronments because of the- lack of ava11ab111ty of handicap
specific programs. One small.rural’district declded to ease this problem
by having four special education teacﬂbrs éradual]y convert their

.self-contained classrooms into resource rooms. Thus, few children -

remained all day in a segregated classroom, most spent brief yet highly
focused per1ods in special class,_the rema of the time with
nonhand1capped ‘peers. .In this way more haégeiipped students could
part1cipate in the services ava1]ab1e and spend time’ w1th their peers

"I many states teagher.cert1f1cat1on requ1rements ark categorical in
nefure That is, a teacher who is assigned to a-Ledrriing Disabiiities
c]assroom must be cert1f1ed as a Learniig Disabilities teacher. This.
cert{;;é&tﬁon reQu1rement can limit thé opt1ma1 use of teachers since
cﬁi1dren of one particu]ar disability category cannot be enrolled in a
class if that teacher isn't certified in that spec1f1c hand1capp1ng
condition. ' In order to max1m1ze the use of current Staff mainta1n

,flex1b111ty of placement opt1ons, and to eliminate the need to have

paral]e] continuum placements available for each hand1capp1ng cond1t1on,
one district encouraged spec1a1 education teachers to work for
cert1f1cat1on in more than one handicapping cond1t1on A teacher with
Learning Disabilities/Mental Retardation certification could 6berate a

'resourgz room which could accommodate bothiLearn1ng Disabled and mentally .

' ret&gﬁaﬂ children. . .

A\medium sized district dec1ded to fenovate their programm1ng to more’

_specifically meet students' .needs which could not be met using the usual

gont1nuum ‘The program was redesigned and graphtcally illustrated on a

« wheel fSee Exhibit I2). Some of the Starred areas revolving about the

—

wheet can be more clearly def ined by the purposes they stress

Edutatwna] %roker. matching of 1nﬁiv1dua1 needs with

g

' $

community,resources: this includes efforts |

' ’ v - ® 1o faci]itate interagency coordination of
_services to the handicapped .

Integrated Teaching '
w1th Regular Education: elimination of stigma"by prov1ding
. serv1ces to iJ] students

- - T,
.
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Max imize Inter- ' -
Program Mobility: physical fléxibility within schoofs B
' w1th1n other districts ¢
) Behavior Specia]ist motwatwn for “life"
- Life Learning: suryival, independence, and senSOry skiff;, - ‘g,“
- E W _-'. ":“:‘?‘3

'[h1s “wheel of services™ was developed by both thé parents and
distr1ct persdnnel. A survey invélving teachers, psycholog1sts regu'lm:
teachers and placement team members followed which collected the . .q-‘_'*_

P

i

information on the numbers,_and names of. the students and where tt'ey would_:

fit on the "whee] " For ;}ﬁstudent who didn't ‘f1t an expilanation vias
to be given This format, seen her‘e ‘as it wag deve]oped early m the
spr1ng, is presently in operation (probab'ly in some rev1sed form) on, the

" district level for this ‘9?9 -80 school year. ~ J\\ ‘.‘i*_»'

_An urban district f aced wit!‘l..-servicmg emotwna.ﬂy Tglp'awad?ﬁ'ehaywr
d150rdered students increased its variety of program Qternatxves by -

_adding two types of classes to their -continuum: Each type yas notab]e g

“for the kinds of.serviges delivered, yet one was particu]ar’!y 1nterESting
- because of its methodo,]ogy This one was the self-contained~placement
for "emgtionally handicapped/behavior disorder”category »r“cr}PEs -
Childres Offered Positive Education and Support - serving young chi]dren
(grades 1-3). The t.eacher was also a school psychologist and ut1T1ged
methods tha,t were atso being evaluated, such as playing soft music while
the students worked, desensitization exercises for r‘eTanatwn video
"taping of ten enough so that students became accustomed td the camera.
These tapes were used both.for student and parent pur‘pases. " This was a
p*lot pr‘ogr'ani that succeeded so well the district decided npt only That
it conti'nué, but also be made available to successive levels (i.e.,
_grades -4-6). ' , T

The.other cTa_s,se's; were weferred to as-“Extended Resource." These

classes served mostly adolescents under the "emotionally oot

hand1cappéd/behav?0r disorder" category. They received regular
counselling--by an 1tinerant or a school gased counselu paid for by the
districtZ-plus experiente in a regular classroom offering subject matter

at the level the chﬂd could accommodate.
P-
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‘ ‘Anbther de%jgn’ rged in response to the need to accommodate two"
AN special concerns: 1]-the transition for those emotionally impdired
. adolescents who were lgradually moving from quite severe ta less
restrictive gavironments;- and 2)-the prevention of movement to more |
restrictive settings e.g., outpatient “classrooms“ tocated .in '
_ hdspttai) This desi?n was created through and supporfed by 1nter-agenqy
?) cooperation uith the State Mentaé Health Services. The district had a
= ' ‘firmly established program enabling students to attend seif-contained
classes in a regular school in the morning and move to ‘the Menta] Health
. Center for therapeutic sessions in the . afternoon This program also
ﬂ-?\x-f" served students from surrounding districts.

" Another issue of present congern for local education agencies is
meeting the personnel needs for instructing children with low-incidence
. handicapping conditions--the physically and otherwise health irnpairedi
the hearing impaired ‘and the visually impaired 6ne'State has a history
5\' . - _for-deating with such an issue that has long-been in operation throughout
) jts didtricts and a}so emulated hy others in other states. This one
state created "teacher consultant" 9051tions ‘as part of each district!s
special education staff with sole responsibilities for low incidence
populations. The teacher consultant, acting in an itinerant capaeity,
_ serves those children whose physical impairment is not severe enough to
A require p]acement in special schools, but who can be integrated. into. the
cnmmunity school setting through consultant instruction and counseling,
Their duties are multiphasic and cnmprehensive

*

-

- 1. Assist .in the identification, evaluation, educational placement
and training of preschool and school-aged students with physical
impairments, sometimes inclusive .of students with additional
impairments who also require othergspecial education programs or

.o ‘ . -services;

" 2.' Serve as redource persons for the teacher working with a
physically impaired child within the normal school setting;

e 3. Work’'individually with a child who, because of shis/her physicai
. impairment is hav1ng difficulty keeping up with classroom work;

Y k] .
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) 4, Assist the teacher in acquiring special materjals or equ1pment
. which will contribute to the education of the‘physical
. * 7 impaired child within the normal classroom. The student might
. . be assisted/di r treatment, diagnosis, or
understanding in_order to rgceive the greatest p0551b1e benefit.

5. Assist the famfly of’a phys'ca]]y impaired child, through home
calls and’contacts, in unde tanding the child's educational and

- Give vocationdl guidance and assistance to a physically impaired
erson during appropriate times (junior and senior high school)
and act as referral agent to vocational rehabilitation services;

. . 7.. Keep local school administration informed as to the status of
. . the ma;nstrqamed phyS}cally impaired child within the district.’
Such teacher consultdnts by their very existence and availabjility,

-~ have aISO served to assist in getting children placed in less restrictive
. __enviromments. . U .. - ] e _ ,

L

A S1mi1ar approach is, in pract1ce in a district which is cooperating - .
. with @ university te develop a model program aimed at 1ntegrat1ng the
mildly' mentally 1mpaired behaviorally disordered, learning disabled and
phigiiaiiy impaired intg .regular ciassrouns. The or1gina1 funds for the
~deve lopment of this program were provided by the Bureau of Bducdt1on for
cq//ﬁaadicapped. The program- 1sypurrently funded by Vocal district -
ntéibutions. -This program is designed to-serve more 1nd1v1dua1
studentsiwith Qifferent handicapp1ng conditions. It is also a direct
‘ means to insure the LRE pr1nc1p1e ts practiced; It operatés on the
concept of 'tnterpreter— tutors® who are ass:gned to children, as a part
of their individual educational plan. The children recéive their
educational programming ¥n the regular classroom for a part of each day.
The “tutors® ;ccompany 1-4 mildly handicapped children to regular
classrooms add interpret the written material preSented there. They are
also reSponsible for implementing behavior management programs’and .
comnunicating to Tesource room teachers the progress and needs of the .
children with whom they work. These tutors ire drawn from qualif ied
applicants,] including parents. -

£

N

- - 55




L4

- - o T

Many districts have funded their own speczalized "summer" or day camp - .
programs One State provides year rqund programming to avoid the
"all-too-often relapses that occur when services are temporarily
suspended. A particularly interesting service uncovered in the study was
one available to gveryone attending schools in that particuldr state. It
was that of Computer Assisted Instruction, operated from a State remote o
terminal, and capable of prodﬁEing.a variety of educational programs for
all studénts, handicapped or nonhandicapped. A1l classrooms in all
schools are equipped with a terminal. Use of this terminal by individual
students provides data for reporting student progress in terms of grade
levels .and "topical strands" (subject matter). By providing langitudinal
data improvements are made in accurately tracking a student's progress
and in effectively ref?ning his/her current educational program.

-

- [
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'In ordel to fully implefént the concept of LRE, districts ha¢e had to
change amdl create structures to accommodate students with a variety of
handicapping conditions. Function detennine; structure as‘much as -
Structure determines function. . Thus, the initial blooming of
prefabricated attachments to regular schools is becoming an actual

-

grafting, which creates an adaptable hybrid as moré and more schoo]s are
designed for 1ntegrat10n and mobility,

In lgoking at the relationship between design and programming, two
schools will be.represented: 1).a regular eiementary school with
integration; and 2} a special\schooT for high school age educable
mentally retarded. , ) .

School 1 ’ . . \ A .

There were excellent examples of efforts to maintain children in as
"normal” and non-restr1ct1ve an environment as possible There was a

clear commitment Mthe part of every district in the study to a type of E
"mainstreaming" which took the form of placing the handicapped ¢hild
within close proximity to nonhandicapped children and where such a
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placement was not possible, with less severely handicapped children
{upstreaming). The degree of success and sophistication, of course,
o varied considerably, but thére was no question as to the,sense of
commi tment each district felt and showed in following through with such a ~
,f~> ph11osophy " For example, in two districts unusual organizational
approaches to the provision of education Servﬁces to severely handicépped
.ch11dren were observed, both of - which tended to fac111tate the «
operational feasibility of educating severely handicapped children.” In
-, : ’ both of these districts architectural design of the school building had
' speC1f1ca11y accommodated ‘classrooms or class arrangements for the
.hand1capped and, educational programs for both the handicapped (severeiy
50 in some cases.) and nonhandicapped child had been operating side by
. side for more thah five years. This produced a staff student. body, and
parent support groups with open and 1nc1us1ve attitude toward the ¢
o hand1capped child. Exhibit 13 presents an out11ne of the design of one
such, school building in one district.. It is of special interest’to note
" that while the handicapped children have a des1gnated section of the
'bu11d1ng for ‘instructional and grouping purposes, the very open "pods" or .
instructigral areas, common play and lunch areas, and the unusually high
“traffic exchange in the lobby area of the schoo] enhanced the mixture of
students and the opportunities for social integration' In fact, this
particular building contained severe]y 1mpa1red cHildren from a b111tg
aspect, 1end the wide open ‘physical spaces -lack of doors or tight Y
> enclosed entryways, greatly enabled these ch11dren to move Freely and“
' eas11y with crutches, wheelchairs, and other mob111ty assistance * -

{ devices.: In this setting, there was much extracurricu]ar and- social
1ntegration of the children -~ the pool serving as-one key focal point
*for thfs as, well as certain extracurricular activities. In fact, one of
the most severely physically impaired children in the school was able to

participate in a National Spe111ng Bee competition representzng this.
district and the state region. Such real opportun1tﬁesafor 1nteract1on
and exchange may well belie the need to more ‘precisely define v
implementation requirements for LRE at the operational fevel in otherw
districtg. %
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EXHIBIT 13:

4

HANDICAPPED AND NONHANDICAPPED CHILOREN

¥

AN ELEMENTARY SCHOOL' ARCHITECTURAL DESIGN ACCOMMODATING

'
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School 2 ) . f

" “In response to recent]y enacted federal 1egislat1on, P.L. 94-142,
eight profoundly handicapped students, formerly institutionalized have -
been piaced .- and assigned to another’ studefit who serves as a role
model." So reads the booklet from School.II proclaiming its assistance
in deinst1tut1ona11;ation "It is also an example of what the district
referred to as “upstreaming." The school was centra]iy located .and the
design was structured for optimum training. Opportunities to develop the
individual interests of the_ educable and trainable mentally retdrded were
readily facilitated by iﬂ!’aech1tectural structure of the environment.

The school uses‘a highly individualized 1nstruct1ona1 process, small -
group instruction in academic areas, occupat1ona1 tra1n1ng,‘and makes
elective courses available. There is substantial empha51s on preparing
students for the Job market with opportunities for on- and off-campus
work experience. The senior students are'p1ace& in on-the-job training
stations gn the community and the school is comn1tted to placing every
graduating student (up.to age 22) in a job, in a more advanced or
specialized tra1n1ng program, or with some other community agency that
can assist the studént.

Tha facility, oﬁened in*1977, was designed for maximum mqbiliiy,
safety, and supervision. Exhibit 14 presents the school Ia{EB;/"Tha\\\\\h‘ ¢
five special purpose wings of the’ fac111ty radiate from a spac10us .
multi-purpose room used for eating, assemblies, programs, inddbr
athletics and special classes. It is also the first solar-heated school

.in the United States, and the students there have the chance to learn 1tq’

specialty and how it works. A solar-heated therapy pool is being
installed for the treatment of all of the district's physically
hanq}capped, cerebral‘palsy; and muscular dystroBhy students. Also, a
live-in complex is.to be constructed for teaching selected students

[

independent 1iving skills.” . v
A
] v . ~
’ ‘” L : -
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IX. SUMMARY { . . e
“  Overall, our observatjon of district practices, discussiong with

school personnel, and review of written documents yielded a wide variety

of creative strategies being implemented by loca) educdtion agencies.

These schoo] districts were often faced uith too many demands and toh few

resources to cope easily with the implementatxon of a compléx law and the
complicated set of regulations necessary to énsure appropriate’ education

in the least restrictive environment possible for handicapped students.

@ne of the strongest areas in whioh‘districfs seemed able to develqp

and adapt creative solutions to the.age old problems of limited time and
resources within the context of meeting' federal and state mandates was

the area of programming for individual students This/was part1cu1ar1y

_evident in the cases of initial referrals for special education. During’

the process of 1nit1a11y identifying and programming for a handicapped -
child, the district staff seemed to rise to the occasion by adjusting the

-system to accommodate the ‘specific needs.of a variety of 4odividua1 .
cases. Committed professionals were willing to spend time developing
Aalternative procedures or . adaust1ng current practices for a case specific -

purpose , T - ¢ ‘

This' reviéw of promising practices was developed to illustrate the
adaptability of docal districts in their efforts to provide
individualized special education and reT'ated services for handicapped
thldred, many of whom had previously been denied free'access to any
public schaol programs. The practices described should not be construed
to be more than éxampies of how districts‘w1th different- contextual,
factors and-constraints were able to come to grips with individual
problems in implementation ‘of mandated special education. These «
practices are not advocated to be adopted wholesale or indiscriminately
by other school systems, but rather to be held a5 examples from which

" generic .ideas and procedures can be extracted. The reader is reminded

that often state laws govern closely the required special education .
Y . . .
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' process required “ind the state'regulations may explain some of the

differences in tbe way districts’ identlfy, eva]uate place, and educate
the hand1capped students they. serve.: -

L]

Tha danner in which this: repOrt was deveroped focused on a
' prob]em/so]ut1on approach for 1dent1fy1nq/pngq1s1ng strategles fa(,,a——
facsimtat1qg p]acement decis1on -making. Such‘a methodology for
1dentifyﬁpg and deScr1b1ng Tecal district pract1ces may.tend to g1ve the
-reader an impression that there ‘exist many problems relative to P. L.
. 94-142. 1mp1emeqtat1on., This is.not actually the case, but merely an
art ifact of the methodology used in this Activity. The approach chosen
enabled the identification of generic types of prob1em$ which appeared to
cut across districts in the sample. These ‘problems could then be .
analyzed in terms of the individual adaptations districts were able to
make to their procedures to solve the probiems. The commitment of schoo1
district personnel to individualizing special eduction for handicapped
learners cannot be Overemphasized. Many hours were spent in efforts tp
identify, determine, and plan”for meeting the needs of handisapped
chi]dren and ir parents. Every one of the fifteen school districts in
this study nghzane unique contribution which is reflected in this .
report. Only through the consistent efforts of these school district
persaﬁn?T can the comnitment to prdviding free, appropriate education for

all handicapped studepts be continued. . 4}*
&
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