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R & ;s currently practiced, researchers ranéaﬁly selected 100
‘,seventh-grade students in 100: ‘'schéols in 30 states, and assigned an

. -observer. to write down each student's behavior and describe- the

U‘lea;ning envircnment at speeif;ed intervals during the school day of

February 17, 1977. Analysis of the observations and comments made by

the observers led to- generzl conclusions in three major areas: first,

_ the instructional program in middle schools too often 1is
insufficiently iﬂtetesting or relevant and too frequently fails to

provide epough variation in the school day: second, instructional

strategies and materials are undé:ga;ng modification, but more

emphasis needs to be placed on the indiyidual students' needs: and

third, :elat;anships between teachers and students were found to be

- good but were not translated into an enuzat;an fostering independence
of thaught. sensitivity to léaznlng styles. or the smaring of ¢

‘learning experiences by both student ard teacher. Thel characteristics

. of seventh-graders and-of middle schoolg are described in this

. Teport, six sample observers' reports are included, study results are
‘analyzed, and the- future of the middle schgal ccncePt is discussed.
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" in the Eighth Grade, -~
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' proud to present this landmark ffaturalistic study of the middle school. This study *" |
. provides a valuable and much piteded operational picture of middle schools today, °
" together with related mtcnalil It,also includes an informed comparison to the -
. junior high school seen fifteen years earlier, Many readers ‘are familiar with the - .
- similar shadow study that was published in.1964 by the Associatign fi iog
*"and Curriculum Development entitled, The Junior High School

he Publications c.:mmiitz:pf the National Middle School Association Is

..+ . This current study was conceived and organized approximately four years ago.
" A full description of the process is contained in’the introductory chapter. The cen-
~ral role of John Lounsbury in this whole praject deserves special recognition, -
- lowever. From conception through publication he was principally responsible for
. organizing the project, maintaining liaison with'the NMSA Board of Directors and.
iblications Committee, serving as one of the writers as well as é&!ité%;lﬁd; finally, -

N

_oversecing the printing process. | : ]
"' 'The National Middle School Association and the education community general-

Iy are indeed grateful to the three authors and the many active participants for the
. effarts which. culminated in this publication, We are sure that its value will be = -
" recognized by many for a lpng time to come.” - o

" NMSA Publications Committee.(1980)

. Donald K. Deller, Westchester Middle School, Chesterton, IN

: Myrle E. Hemenway, University of Colorado, Boulder, CO-

- William W. Powell, University of Georgia, Athens, GA -~
‘Deborah Pugh, Detroit Public Schools, Detroit, ML, ) .
Jane Vogel, Winnetka Public Schools, Winnetka, IL - . v

Donald Steer, Uniiersity of Michigan, Ann Arbor, MI, Chairpersen

p
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’ Aclmnwledgm

. Canductmg a study of any majer s'eo:pe and preparing it for peesentation to the .
~public almost always Jinvolyes the cooperatiom and assistance of many persons. This -

P c!:apcfangn effort,
e &gy of their busy lives
'bundiatibn of the report is

_.present report is c:rtmnly no exception, In fact, it ¢
. The volunteer assistance of one hundred observers wh
_to conduct’ the shadow studies which' form the broad

"~ highly commendable. THe names of thése individuals are Hgeed in the appendix, and =~

they should be read and noted for the Associasion and ‘the profession owe them a

" debt of gratltude Uﬂfununately, the names of two are not known. These Dbservers

wwmved N0-eXpenses or- support of any kind. Many traveled to school sites some & -~

distance from their residences, All left regular job’ r:spnnsnbxhtms whlch subsequent— o

ly had to be made-up. on their own time.

. Beyond this group were the member.{ of th: _Teacher_ Ana]ys;s Pane! They RS

poured. As cla.ssraom teachers, their reacm:ns were especially lmpnr’tant The

authors of the fi nal report: relied- cmsnderably on these initial analyses, and their,

words are frequently\used in Chapter Five, Members of this _very important group,

. listed with their positions at the time of the sjudy, ‘were: (1) "Candace Brickey; .

- Language Arts Téacher, Laredo Middle School, Cherry Creek, Colorado; (2) Ginger
. Childs, Team Leader; Lincoln: Middle School,, Gainesville, Florida; (3) Lyle C.

_ Jensen, Interdlsclphnafy Team Teacher, Pmneer Middle School, Yorkshire, New
.York, assisted by ‘Mary Chlaravallat;f Teacher, Casey Middle - School, East -
Amherst, New York; (4). Debbie Phﬂhps, Language 'Arts Team Teacher, Wor-"

thingway Middle School, Wnrthmginn Ohio; and (5) Larry Wiltrout, Industna]
Ans Teacher, Boyce Middle School, Upper St. Clair, Pennsylvama
Finally, the authors wcmld Jlike to express their sincere appreciation to the ntﬁEr

*twu members-of ‘the-original-committee-which prepared-the propgsal. These in-*

. dividuals who were instrumental in assxstmg during the planning and early stages of

A ‘lmplt:mentsuon of the project are Dr. Gerald Hourgeois, Superintendent, Wyoming
Public Schools, Wyoming, Rhode Island and Fatrlcla Nﬁller, a language arts teacher o

‘ from Dallas, Texas.

__ While this study cquld not and would not have been completed thhaut the’
assistance of these many professional people, nnly the authors can be held responsi- .
ble for this ﬁsentatmn ‘Whatever failings it has,. including the excesswely lbng' :

" delay in its cdmpletion, are the respcnsnb;hty of the wnters

John H. Lnunsbury A . 7
Jean Victoria Marani S L
Mary F. Compton S g

nssuﬁea the ‘task of serving as’ initial funnels through which the raw data were



__as editor of thé Middle School Jaurnal

¥

o ,' A Ab(mttheAnﬂmrs o ! i"{

Miftadgeville, Georgia. Lounsbury, whgse doctorate is from George Peabody,
Colleg:' for Teachers, has had a long ESSDC'lﬂtan with intermediate gducaﬁoﬁ%
~through his speaking, writing, and- pmfeasmna! actmtxes Smc: 19‘76 he as served--_

teacher, a senior high social-studies teachet), curriculum director, cansultam. and .

teacher educator, Dr. Marani. was a ﬁnalmt n the Natmna] T:ach:r uﬁ’the Yea? ,
Award n 1962 . ) : \ $ i . . K .

‘Mary F. ‘Compton heads up the widely recugmz:&mnddl: school teaicb:r éduca-
tion program at the College of Education, University of Georgia, Ath:ns After con-

giderable public school teaching experience, she cdmpleted a doctorate under g)r

" William Alexander at the Umversxty of Florida. Acuve in N'MSA since its ipitiation,
she was chosen as the Association’s Preandcﬂt-:lect in the fal] of 1980.
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~ The mlddle ‘school movcm‘;nt is in t‘ull swing. thther ﬁewgﬂ theuretlcally as
an educational idéal or practically as an operational mstltutlgn there is no doubt .
but.that the middle sehool has becume both. The j _u.mmr igh school continues toex- - ...

""" ist,-and probably-will for many years, but.the- focus in-both theory and practice is-——

now. clearly on the middle school. With *are exception, ‘newly established in-

- tetmediate schools are designated middle schools and they usually enmll-grades 6-8.

..“Surveys on the number of middle schools in exigtence have been tdken penadlcally

’ duﬂﬂgthtpast fifteen years and remarkable i increases have been reported. -

7.7 "The movegent is further supported by a young but thriving national organiza-. -
i , .tign (Ndtional Middle School -Association) which sponsors a major annual con-
ference; a substantial. pmfcssmnal journal, and twenty-one state affiliates. State
. departments of education have been moving, rapidly to estabhsh _distinct and

F se]firate certification for the middle grades in open recognition of the fact that they

‘are far behind the need for such certificates. Even the halls of académe have been af- -
- fected as institutions of hlgher education scurry to develop middle school teacher
education prog;rams to match new or anticipated state regulations. Books, pam-
phlets, articles, and doctoral dxssertanans on vaﬁuus phascs of the mlddle school
hav: appéa: d in jncreasing numbers.’

" In view of all this; it would seem that the heyday Qf the m;ddle schuol is here
- and now. But what really is the status of ,middle school educatmn? Though the. -
rumber of middle schools has mcreas:d dramatically from the standpoint’ of S
argsmzancn. has the “‘practice” of middle school education moved ahead"at a
" reasonably comparable rate? Early studiés of program characteristics indicated that
middle school practice was very little or no better tha,n the junior high school prac-
~ tice it sought to replace. (Gatewood, 1973 and Wilés and Thomason, 1975) If the
. thrust of the middle school movement was to correct the clearly unsatisfactory prac- -
tices of typlcal junior high sch:icls has, then, the mnvemcnt to date failed? This -
question has haunted educators who haye genumely snught to 1mprave school pro-

gr’ams at the intermediate level " »
- This study sought to. prmfzde a data base that would help in assessm_g the status

s




" 6f the middle school movement. Though the base is limited and the st dy may lack
- something in scientific sophistication, it is an honest attempt to depict the actual
practice of middle schodl education, as it exists in the lives of the youngsters -
{themselves. It is not a survey of what one would like, or the opinions of what one

o

" thinks. is, or a compilation of programmatic. structures and organizational ar- s -
rangements as perceived by.principals but it is-a-picture of what is, asrevealedinthe . ™

+ actual experiences of 100 seventh graders who ‘were enrolled in 100 different middle
; schools in 30 different states on a particular day. Such a picture is needed for, as the
late Kimball Wiles stated so succinctly, ‘‘The real curriculum is the one the.pupil ex-

. periences. Actually the expectations bf curriculum designers may be illusions and the

* . teacher’s guides and syllabi mere paper representations of hollow hopes. Many cur-

_ riculum publications desctibe what should be. Seldom does one tell what is. Almost
‘always the curriculum is portrayed interms of the vision of the adult. ?ﬂy does
anyong even attempt-to see the-cyrriculum as it is cxperie’nécgg the pupil.”’

' (Lounsbury and Marani, 1964). S : ) .

This study of the curriculum as it is experienced follows the format of the

- earlier landmark vesearch report, The Junior High School ¥ We Saw: One Bay in the. .
Eighth Grade, (Lounsbury and Marani, 1964) which reported the curriculanr from ’
.+ the standpoint of the congumer as it existed in’ 1962, The procedure calls for the
" _observation (or shadowing) of randomly selected seventh gtade students during a
particular school day across the country. Notation of each-student’s behavior and
the learning environment are recorded at stated intervals by, the observer. In addi-. -
‘tion, each studenf is interviewed briefly at the close of the school day. o
 While some differences in the stuﬁxisti and are noted, there is a basis for
. .dealing with the crucial questions, ‘‘Can any improvements.in the practice of in-
termediate education be seen over a span of 15-years?”* ‘‘Has the middle school
movement .made any difference in the educational experiences provided early
.ﬁdélegeems?“ (Tempting as it is, answers to those questions will not be given here -
and now, but will be dealt with in the context &f the study’later in the report.) _
The plan for, the 1977 study was formulated by a self-appointed committee
_which.included_the present authors; Dr.»Gerald P. Bourgeois, Supgrintendem;
 Wyoming Public Schools, Wyoming, Rhode Island and Patricia-Miller, Language .

L3

arts teacher, Dallas, Texas. The committee believed that it was’time to chéck the -

“pulse of the.movement, to get a feel for how middle school education was, in fact,
being conducted at the grassoots level. The committee wondered if the beautiful,
‘personalized philosophy of middle school education had become engrained in in-
structional procedures and the climate of-schools: A proposal outlining the study
__was submitted to the Board of Directors of the NMSA. The Board’s approval in_
‘September Gf 1976, together with that of the Publications Committeg, led to further *

1

actions. The Steering Committee - selected; arbitrarily; the day of Thursday,

"February 17 as Shadow Study day and made preparations to enlist observers at the .
forthcoming national conference. - o : C
" .One ‘important feature of the proposed study, not found in the earlier study, -
~ +was the utilization of a panel of classroom teachers. Several classroomniteachers from
varioys geographic areas were recruited to do an initial analysis of the studies. Each
received. a jportion of the stugdies and reviewed them in light af identified
‘Qi o S . 2 lj
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\develnped by thg Cﬂmmlttcc was ‘submltt:d tD the NMSA Buard nf Trusgees fur
-validation,

' Al the November, 1975 A‘nnual Conference of the Natmnal Middle Sc:hm;l
Assotiation, held in St. ‘Louis, the Committee set up a table near the registration
area and prct\.eeded to recruit volunteers to conduct a shadow study in their area. No.
“standards of selection were 1mposeﬂ no judgments were made concerning whether a

\

. school was "gm:d cnaugh” or otherwise eligible; Anattempt was made, however, to

entice people from different statés and regions. Cc)nsndera‘b'ly more than a hundred
volujpeers signed up and were subsequently mailed materials, but, unfortunately,
- 'mafly were unable to complete the assignment for one reason or another. While the

" one hundred schools and observers that composed the final sample might not be

techmcaﬂy classnficd as a randum sample they were nﬁ “‘selected” and they pro- -

"bably are ‘‘representative.’’ These schools are listed alp abetlcally by state, in Ap-
-pendix D; }yh;}e the observers are listed in Appendix E. Thirty different states, from

As the studies were submitted they were logged in and coded. Those not respon-
ding in a reasondble time were ¢ontacted to see if a study had been completed. After’
all had been received they were divided up into random groups and sent’ to the

‘teacher a«nalysm panel members. The teachers ultimately submitted fheir :eactmns
and analysis. Finally the wntmg teamn began work on the full study:. Considerably
more timé than was antlmpated was required for the completion of each of these-
steps. The entlre study was conducted without any-cost to the Association, hawever.
Further dctalls on the prm‘:zdures used in condm:tmg the study are contained in
‘ Appendm A. _ ' - B
. ) . References .
Ghte;voad Thomas E., '“What Research Says About the Middle Schuul " Educational Leadershlp
(Decemb:r, 1973), pp. 121-224.

. Colorado to Connecticut, from Michigan to Florida, are represented in the sample. *
- The observers were all professional people, primarily principals or supervisors.-

; Lnunshury. John H and Msram Jean Victoria. The Junior High We Say: One Day in the Ei;hlh Grade. l

Assacxsnan for Sup:msn:n and Curriculum ngslgpmgm Washmglnn D.C., 1964 p. V. \

 Wiles, Jtm W, and Thnmasun Julia, "MlddlE School Research 1968-1974; A Rev;ew*‘ }' Subs amlal
Studlcs. "Educaimnal Leadefsh:p, March, 1975, : . _ ' .
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THE SEVENTH :
JGRADER |

s

The: fundamema!apremlse of rmddre school education is that it shmlld be besed

" om- the nature and needs of transescents, It 13 appropriate, therefore, that a chapter

describing seventh graders be included as apreliminary to the presentation of the
-shadow studies and an analysis of them, dne, can not reflect adequately on the hap-
‘pemngs af one day in the sevemh grade and mterpret them properly except as one is

O Descﬁbmg the seventh grader isan impessible task %&r seventh graders comein
many sizes and shapes, with a variety of ethme and rehgmui backgrmmds, interests, -

 likes and dislikes; and hopes for the future. Their stages of maturation are so varied;

some are still childlike without any outward mdn:agan of the rapid phymeil‘éhanges
~ which will soon transform thein into true adolescents. Others already possess mature
. physiques and-are eapablg of praduemg children. Some are weathering the matura- -
. tipn process with surprising ease, even dlgmty, while others writhe and stmggle like
butterflies emerging from tattered cocoons.. | j .
Seventh graders are not even the same chronological age. State atten:lanee laws
with srbltrary cut-off dates for initial school entrance, the mobility of our people,
and the still not uncommon practice of retention ,result iy a population of seventh

graders most of whom are twelve or thirteen bt w;th some who, because of superior -

ability, may be as young as ten or eleven, while still mhers may be as old as fourteen,

. At no other ‘single school grade is such a range. of ages likely to be found. The age

-differential range of the one hundred studemf shadnwe d «was fQur years and seven - . -

days, 11 to 14.
The seventh grade, therefore is eomposeh af studehts who represent a true;

paradox. These youngsters are ahke mainly in theg unhkeness, with differences not
cm,ly fmm one am:nther but w:thm themselves, often fram one day m the next It m;

mlddle sehtml and make theg the mnst appmprmte sample far a study uf rmddle
schools. )
thle no human bemg can. be segmented mm categnnes of eharaetenstles. far

ceteganes - physxcal mtelleetual e.nd emotmnal

«1i
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Vo . PHYS!CAL DEVELOPMENT It ;
- During the elementary scliool years boys and girls | grow at about the~ same rate.
There is very little difference between the sexes; and the rate of grewtfi is steady anq
comparatively slow, t.houzh mothers trying to keep.them clothed might dmgea '
Technically, the pituitary.-gland is held i in check by the hyputhnlamus, an orgm -,
. ‘which lies posterior to it.
TRe growth spurt is a result uf th: hypathala:ﬁus rcleasmg lts comrol 'cnf the
" pituitary. The latter begms \to sécrete increased amounts of a hqrmone ‘which T
stimulate thg sex glands, Thus, the growth gland, the pltmtary, lmtmtcs the growth '
- 'spun and the sex glands affect sexual maturation. For some yaungstcrs the grnwth
.spurt may begin as early as nine; for others not urml the fiftt;enth year, Fﬂ‘r :ven a
very few chers it may o:cur earher nr later '

lﬁng: bones f Lhi; arms and legE Shlrts and pants becqme tm:i short‘ ﬂnd the
. prev; usly l-ccordmﬁtcd glementary yuungster is llkcly to bet‘:cmc the slcrentype L

. blem uf length:mng arms reachmg for 1tems and makmg ctmtac:t befure ‘the
. jﬂungster ‘expects it to happen. Teachers and other adults should constantly remind .
“themselves that although the yaungste? may appear to be an adult, his muscular\
~ development has not kept pace with the lengthening of his arms and legs.. Expgctmg :
‘these¢ youngsters to lift heavy weights or to engage in strenuous activities may actual-

ly place their physical well-being in jeopardy.
' The lengthening of the long bones is followed by the broadening’ and  expanding
Ef the chest, the lengthéning of the trunk (or sitting height), the development of v
oys’ shoulders and girls’ hips, and a deepening of the voices of both sexes
(although the change is more pronounced for males). -
The development of secondary sexual characteristics heralds the termination of
the growth spurt, but not, of course, all growth. For girls menarche (the onset of
" menstruation) marks the begmnmg of puberty.. Thd’ average. age for: g‘lenar:;hg in
Amencan gl;ls 15 twelve (Tanner 1962) Fur bnys there 1s less agreemgpt. even

(Mltchell 1974) S hysxcmns beheve that it is mdlcated by the gmwth of pubu:
l)alr .others believe that the stage is marked by the first ejaculation. Still others poir
. /to the indication of spermatozoa in the urine. The averagé age of puberty for mal ds,

/ however measured, is about fourteen — which is beyond the seventh grade for most.

- Frisch (1974) postulates@hat there'is a critical body: weight which must be.
reached before pubertal changes can occur. This has been found true in both sexes -
and is indepgndent of influences such as climate, altitude, and age. ’

Puberty in girls involves other physical chang:s The breasts enlarge and the -
areolas or. nipples become Jargér and darken in color. Pigmented pubic hair appears
which will: eventually become kinky ‘and coarse. Underarm’ hajr appedrs and some
hair/ /may appear on the upper lip. . ‘

For bays the gmwth nf the pnmary 5€x drgans is rapid dun

—"ubergy_ The
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growth of testes and scrotum and the lengthening of the penis signal sexual ‘matura- -

-, tion. The develapment of these organs becomes a matter of pride or ridicule during

e

these years gspecxally when *‘gang showers’’ are used i in school. Facial hair appears
first as a sort of ‘‘peach fuzz” and then as coarse whiskers. Pubic hair follows the
same pattern. .

. Both hoys and girls experience a coarsening of the skin with greater activity in
the sweat glands. With sexual maturation the Lﬂmpmumn Df perspiration changes,
and it takes on a stronger odor, *

Jmernal changes brought on by alterations in body chemlstry may add to the
youngsters’ problems, and may even present dangers which must be reckoned with.
The héart grows during puberty and its rate qf beat slows. Consequently, there is a
nse in blood pressure. The mmdt‘nce Df heart altacks;among Early adalescents whlle

t:ndency of transescenis to appear llstless at times and over- actwe at othefs is caused,

“by a fluctuation in basal metabolism. Frequent changes of pace for these youngsters

should be the order of the day. A high relative blood sugar level on arising in the

'mornmg may cause them t9 reject any suggestion of breakfasi. However, by the

time they arrive at school, the blood sugar level may have returned to normal and.
the sudden need fDr food may be genume and Lruual Most teachers will attest to the

stfalghter Erofﬂe The incisors Qf both Jaws becDme more upnght anﬂ the nos:
bgccmﬂs more préjzclmg (Tannsr 1962) . :

g

than boys And 1t is in the sevemh grade whc:n thxs dlfférence is szt apparﬂnt The
range w1thm one sex, hawever is grt‘ater than between the sexes (En_hhmn 1973) It

growth Thus all Gther fai:;ors bemg equal, later maturers w!l! pmbably be taﬂ:r as
adults than will early-maturers. This may be comforting to both the early maturing
glrl WhD tDwers over her classmates in grade seven am:l the late-maturing boy who

;z"’

EMDT!OI’;{AL DEVELDPMENT L _
Seventh graders even more than most youngsters are: socxar bemgs me then‘

- . cant Dthérs The persons who hecoma most sxgmf:cant tg youngsters durmg the early ‘

adolescent years are other early adolescents — the peer group into which the Seventh
grader aspires membarshlp School is -the place at which the yaungstﬁr is able to
spend the greatest amourit of time with his peers. Itsis no won _&r then, that seventh
graders are most willing to go to school — 1rn:sp¢ﬂ‘ve of the'adequacy of thefc:ur-
riculum.

The influence of the peer group during the mu:lcllE schcml years may be dlfﬁcult
for'adults to understand and agcept. A teacher may be baffled by the resistence of .
the above-average student to complete assngned tasks, hand in homework, or

* . prepare for test. If the ymng,ster seeks aueptame in a group that is composed-of
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an activity such as model-building or football.

““C** students, he will do little more than th: work required to receive a grade of
““C”. If the group he likes shows little respect for teachers, he may appear un-

- cooperative, or even belligerent, toward a teacher he may have openly admired
“earlier—and still does inwardly.

Youngsters learn rapidly that the most athletic boy and the prettiest girl are
usually the ‘most popular studems Intellectual superiority and co- operation count
for very little: For the most. part bgmg different from the norm is equlvalent tp be-

, ing doomed to lonelme;g SR .

-

‘Seventh graders tend'to’ be very crﬁlcal of aduit;s in general, and of thar parents
and teachers in particular. It ‘isn t that seventh gradé}s no longer love their parents, - -
it"is just not popular to admire and praise one’s parents when talkmg to fellow

students. There appears to be a certdin sxgmfrcanée attached to’ ing *‘cool,”” which
. is aided by the opinion that one’s parents are old-fashioned and lack understanding.

A certain amount of conflict with parents is probably inevitable, especially in light
of the ambivalence most parents seem to feel about whether a twelve-year- Dld

should | be considered an ‘‘old”’ child or a young” adult. Cansequently, they may

treat him as if he fits the ““child”’ category on one occasion and that of the *‘adult’
on the other. He is too old to do some things and too young to do others. The early

. adolescent is often referred to as a ‘‘marginal”’ person — between two categories.

- Seventh graders best friends are usually of t__he same sex. Girls, in particular,
enjoy telephone eenversations of long duration with girlfriends they haven’t seen for
ten or fifteen minutes. Subjects range from boys to clothes to teachers. Because they.,-
mature earlier, girls are interested in boys well before boys become attracted to
them. For many boys, however, the seventh grader may be a pivotal year during
which they begin to natice without realizing that the sexual antagonism that
manifests itself in teasing, hntmg, and other kinds of annoying behavior is really due
to thls new mterest

number Eoys gmups on the cher hand are longer lwed and tend to centgr amund

Seventh graders read more than do younger children. They have greater facility
with reading than they have had before and there are not yet the demands on their
leisure time that come during the high school years. The amount of time spent
readmg is usually related to intelligence level and the quality of . readmg material
available. In the past girls have devoted more time to reading than have boys, but
with the changes in sex role orientation otccurring in our society this may no longer
be true. Boys like to read adventure and mystery stories and suem:e fiction. Girls en-
joy realistic novels dealing with adolescent ‘problems, romance, biographies,
historical fiction, and gbod characterizations. Girls-share boys’ interest in mysteries
but not their enjoyment of humcsrc:us staries‘ _

For some inexplicable reason many, if not most, seventh grade girls are at-
tracted to horses. They spend an inordinate amount of time reading about them, -
talkmg nbnut them and/m‘ daydreammg about them SIOFIES such as E‘Iack Beaut}-.



(Compton, 1974) indicate that more than 50% of youngsters in the middle school
spend in excess of four hours per day watching television, '
~ Many begin discretionary television viewing with afternoon reruns from: the
early 1950’s. For many viewing continues through the evening?hours and through at
least part of the late-night talk shows. Practically all of what they view is basically
adult programming. Program preferences include crime dramas and situation com-
edies. A good many youngsters regularly view programs with a ‘‘magazine’’ format.
— such as the popular *‘Sixty Minutes.”” Analysis of these program preferences
reveals a common thread in the plots — integrity. The main characters within a pro-
gram can rely on one another, they keep their word, and, above all, they are fair.
Ceee Theg’arly adolescent-questions.the ideals and values of his parents and other .
adults. This is particularly, true in relation to religion. If God is a just and loving be-
ing, they ask, then why is'it that some kind and loving people are allowed to die
while certain unkind people may live to be quite elderly. For many early adolescents
a personal relationship with God may develop. This phienomenon is illustrated in
" Judy Blume’s Are You. There, God? It’s me, Margarel. Margaret Simon, the central
character of this extremely popular book, is the offspring of a Roman Catholic
father and a Jewish mother. Her parents have decided to allow her to select her own'
religious affiliation whenghe‘is ready. Ex[éerierg:as with formal religion proye un-
satisfactory so Margaret speaks to'God as she'would to a friend at-night before fall-
ing asleep. } ' ' ‘ ‘ '

_ Some of the questioning of religious bel?efs st:;mg from the early adolescent’s
acute sense.of justice. An idealistic approach to life’s problems tends to oversimplify

somte solutions to complex problems and to identify martyrs among those whom he
may usually dislike. It is not surprising that the quality most admired in seventh’
grade teachers is a sense of fairness. e o - '
Seventh graders tend to be egocentric. They are very aware of the development
of their bodies and'the comparison with others their same age. Many develop what
. has been called a ‘‘personal fable.”” This is the young:éter‘s performing for an unseen

. but constantly-viewing audience. It is also related to a feeling of personal invincibili-

ty through which he may come to feel that nothing-dangerous or damaging can hap-
pen to him. This may account for the great number of accidental deaths among this
age group. :

The physical changes experienced by the youngster, his striving to be accepted
by peers, and his ambivalence toward adults and their values render him a very sen-
sitive person. Suicide, therefore, is a major cause of death among youngsters of mid-
dle school age, and the numbers are on the increase. :

, INTELLECTUAL DEVELOPMENT :

Until recent years it was assumed that for persons with normal intelligence the
early adolescent years witnessed a change in the mode of intellectual functioning
from the concrete to the abstract. Although Piaget (1950) emphasizes that the year
for the beginning of true formal operations is approximate, it has been taken literal-
ly as eleven. Textbook publishers and producers of other instructional material have
been able to persuade teachers that seventh graders (by virtue of having lived for
‘eleven years) can work with abstract concepts. Recent research by Epstein and

o
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Tﬂepfer (1975) indicates that 83- 90% of youngsters who are twelve to fourteer years
“of age are mfa developmental platedu of brain growth, and durmg this time thiere is a
minimal, if ény, growth of new prdin cefls. Further data give credence to the idea
that by the hme youngsters le?e grade ®eight less than,20% of them have reached

Piaget’s levél of formal operafions. «

A more current theory ;.?dthat there are uzrtam generic factms wh‘ch influence
learmng (Relsman and Kab»ffman 1980). With expanded research data, this thgory
might well; replace those y/hich rely on the concept. of developmental stages,

The fact that youny {ers are not all at the same level of mttllectual functioning .
while in thE middle sc¢ ﬁél further complicates the role of the teacher. The range of-

- -mLellegmal devalcp nt of youngsters is broad within the middle school — far
greater th nther /f_- found in either the elementary years or those of the high
school. In} fact t}j lower quartile are likely to end their academic preparatmn prior
to high . schaol ﬂ;:,tnculatmn In the middle school there will not only be ycungstars
who hava defigdlent skills in "areas-such as reading and mathematics in the same
component with those with superior skills, but there will be those
1 : b experiencing a plataé‘\ in intellectual development and those who wﬂl
never reacn an intellectual level at which they can deal with abstract concepts,
Teaﬁ‘.hers need dlagncsm skills to determine how best to work with youngsters
at whafever level they come to their classrooms. The teacher of seventh graders must
be a ar¢ of what differénces in mtelle;tual development mean when translated into
e ,,mg acuvmes. ® '
y } Sorke seventh graders will be bound, to.a great extent to activities of a toncrete
fature. aMany youngsters ’wﬂl have difficulty -naming ways in which DbJEEIS are
/ similar,/ unless these objects are physmally present.. Some will be able to follow a,
series Df events to its logical consequence. Still others will be capable of ﬁ:varsmg
their thmkmg‘ a!termg a single event in the sequence, and determining the ultlmate, .
result, ; ' Sorhe youngsters will be capable of elaborate’ explanations of events. m '
reporting news or in creatwa wrmng effarts Dthers w1ll be bound m a mere repor
hdt may b;
ot Car;! shDuld
melt'?“ Ths:' abxhty to deal wnh the posmble is; crf course, dep' dent upon some
- . knowledge of the content being explored.
Many seventh graders will be bound to the “hEl’E and no.”’ Dif'ferf;'nces in ﬁme
onematmn are a mamf&statmn of cogmt;ve developmg it Some studerits caﬁ

week 5 permd Thls is partlcularly m]portant when cont'ac:t plannmg is u%ed in
school. Some seventh graders may have difficulty compldting a ¢ontract untll the
night before the due date. Time orientation should also be cdnsidered when p!annmg B
social science curticula. Most seventh graders will have diffidplty n:latlng to the an- ~ .

cient Greeks and Romans. They have greater empathy for thdse who.seek peact in ‘
the Mlddle East [honl who espouse to the U S. Pfeﬂdency in the 1930 s, and thDse

SETISE .
By the time youngsters enter the sevem("l grade languagg-devel pment has proé
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: ceeded toa pm t at which the vas§ ma]orlty c!f early adolescents have net only fairly
latge vocabularie but a variety (;lf words and expressmns appropriate for various
social situations. They understand for example that there are certain words and
sayings appropriate for the pger gmup but inappropriate in conversations with one’s
grandparents, clergy, or the pnric:npal of the sthool. :

’chs, in particular, are adgpt with argot, a form of written or verbal language

. to be used with peers so that aduhs will not be able to follow the’conversations (“‘Pig

- Latin’ is a form of argot.) Dnce adults understand the specific argot it loses its ef-
fectiveness and a different system must be devised. Manyvearly adolescents practice
until they have mastered the. s;&ecxf:c argot and are able to speak rapldly and with
inflection. i »

Early adolescems Qrdmaﬁly have fairly well- develnpeif memories. A twelve-.
year-old may be able to quote the position and batting average of the entire roster of
the local baseball team, though unable to. remember the names of the capitals of the
fifty states, The early adalestent s interest in baseball players is continuing and
‘shareable with other youngsters with the same interest. What twelve-year-old is con-
‘cerned about the capitals ancf how many would be interested in reciting the names?
He may.also feel that he has{ easy access to this information if it is needed, so why
‘should it be learned? (A nm‘ﬂltogether invalid bit of logic).

“Intelligence’’ is a term that has been used, misused, and abused ad nauseum.

- Psychologists and educators appear unable to reach agreement on a-definition. Un-
fortunately, intelligence is snll often considered synonymous: with 1.Q. Perhaps it is
easier to use a numerical flgure to communicate the ability of the child to deal with
cognitive materials. At anyirate, teachers and parents should keep in mind that 1.Q.
is nothing more than a: symbohc repfesentatlon\of a youngster sfperformance ona
test as related to his chron@loglcal age..Quite often creative youngsters do not per-
form well on these tests because they like none. of the answers given and mark just
any response. Although there seem to ‘be no differences.in the average 1.Q. for males
and females, it has be:n EStabllShEd that the range among males is greater than -

* among females. h .fﬂ .

Middle school teachers must be aware of many factors in planmng learning ac-
tivities, They must be aware of the variations in intellectual development arhong
students; They must be a;ble to determine if some students have r&ached a‘blateau 4n
intellectual development, and they must determine which youﬂgsters perform at

. specific levels in the various content areas. This responsibility must be ungertaken,
however, if the middle sahool is to funcnon for the maximum d&velopment of early
adolescents. .

* This brief view ol"seventh graders has covered their develupment in three broad
categories — physical, emmnonal and jntellectual. The reader must remember that
each seventh .grader shadowed on February 17 was different from each other
youngster, and that each exp&nenc&d that school day as a total Drgamqq — neither
entirely phyqn:al emptlcnal or intellectual.
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FORTHE . .
'TRANSESCENT

It would be fair to state that the middle school is itself a tr nsescent—its child-
hood was the early years of emerging from the junior high school organization. Now' -
the middle school has reached self-identity and is revealing its youthful personality.”
Adulthood is still a long way off, but the shape and substance of the mature being is
cleatly visible. Like early adolescents, middle schools corne in many slg_apc;ﬁﬁﬂ sizes
and display all manner of behavior. In some cases the middle school is still a rather
traditional junior high school; in othér instances it has fashioned a fresh approach to
educating youth in the middle school years. Many schools are ambivalent, without a
clear focus and sense of direction. . S

ahw :
That such a condition exists is not surprising, for the entire reorgapization
movement is fairly young and there have been many different and_qﬁit’{liverse fac-
tors underlying the development of intermediate education. This genéralization dp- -
plies to both'the junior higigdseﬁagl and the middle school. f -

. A brief review of the'past dnd the present of the reorganization movement is in. .
order to gain perspective for the presentation of some generally advocated dis--
Linguisbi&mcharaeteristics of middle school education. ~ * _ -

~ Although early adolescents are different-from primary grade students on the .
one hand ‘and full-fledged adolescents of the high school on the other hand, they
 have often been captives of programs based upon the charactefistics of these other

, “f\n(o age groups, particularly adolescents. There has been evident in our cilture a
generaHick of understanding about the period of early adolescense. .
The junior high school, represents the earliest attempt to provide an organiza-

tional level specifically based on the unique nature of edrly adolescence. ‘Unfor- .

— tunately, its initial birth.was largely the result of an effort to introduce secondary
education earlier in the public school years. Although there have been many signifi-
cant exceptions, junior high schools have never been quite able to divorce themselves,
from the.image of the high school. The jabel, junior high school, was unfortunate,
The school almost always adapted a senior high school type program with separate
subjects broken into 45- or 50-minute segments, the trappings of graduation, and
other, accoutrements su:tr"as interscholastic'sports, pep rallies, and proms. Little at-
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+ tention was given to the dlfferem.:s between the nature of the early adolescem strug-

" gling to escape childhood and' the nature of the mid- andlate-adolescent whose
Slghts are focused ‘on employment, furth,r academlc preparation, and even mar-
rlage -

Despite its pmgrammatlc shortcomings and fallures however, the junior hlgh
school exp#hienced substantial growth. Administratively speaking, the orgamzatmn
“of a junior hlgh school was often.the ‘‘best’” thing t dc\ from demugraphlc and
economy standpoints. By the 1940's the typlcal -Afgrican eschool system was

.- organized on a 6<3-3 basis, and by 1975 there were close to 8 DOO such separatemter-

« mediate mstltutmns mainly 7-9 schools but.with many 7-8 units.
» Thoughtful, junior high school educators had long been disturbed by the ob-

“vious failings of the institution. Concern over the. appropriategess of what had come

to be the typical junior high school mounted in the late fifties and early Slxtles but .

. never “jelled” into a major renaissance effort,

The middle schcxol concept was developing durmg the 1960’ and the rmddle
schbol was advanced as an alternative organizational pattern for early: adolem:ents
by William-Alexander and others. The concept of the middle school seems tp more
clearly focus on the nature of the early adolescent, and more directly take into con-
sideration individual differences and individual needs. It had appeal for it was a.
fresh approach and carried a new name. Sdon a genuine movement was under way.
ng by dissatisfaction with the junior-highschool and a belief that young people ac-
Lhally matured earlier, the movement quickly enlisted. many educators. The 6-8 and
5:8 grade patterns were advacated as mor; appmpnate tt n the 7- 9 junior high
school. . ‘

When first :Qunted on a natlcmal “basis, Alexander identified, l D1 middle
_schools in 1967-68 (Alexander, .1968). Just two years later a :c\mpa:a sle survey

. revealed 2,298 middle schools (Kealy,.1971). When Compton, using the same defini-

“tion, conducted a national survey, in 1974, she reported 3,723 middle’schools (Comp-
ton, 1976). The most recen survey was carried out in 1976 by Brooks. The number
of middle schools then :x%geded 4,000 (Brooks, 1978). Current "guESSIJmates
place the number of middle schools in excess of 5,000.

K P‘arallelmg the growth in numbers has been a growth in supporters. Advacaics

" of middlé%chool educaﬂon can now be found in state departments, large public -

school systéms, mdetjendent schools, EDlleges of education, in fDl'Elgﬂ countries, in

PTA’s, and most importantly, in school faculties. There seems to be developing a’

movement of sufficient size and stature®o succeed in making basic changes in the"
natutce of American intermediate educition whlth the junior high' schgql was unable
to do. . :

) The schools in the sample fepc\rted ‘on’in thls study were generally ‘new”’
‘-gchopls, that is they had. been organized in recent years. Almost half of the schools
had been organized three years or less at the time ﬁf the:study. On the other hand,

only twelve schools had been Drgamzed ten years or more. -
The organizational patterns of the Shadow Study schools were heav:ly wexghléd

toward 6-8 with almost two-thirds reporting this arrangement. Thirteen per cent of

ithe schools Wje 7-8 and tweive per cent were 5-8 schools. -
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5oL DISTINGUISHED CHARACTERISTICS
- - . . OFMIDDLE SCHDOL EDUCATIC)N. , :
Behmd status’ figures and general mm:epts are program charact:nstlcs A
. mote nearly tell what the nature of_schoolsifor transescents should be lnkg from
operational and instructiopal standpoint.. These desired characteristics can be gle
__ ed fromsthe literature -"and we have done that in combination with our:own ex-
periences - as a way of developing a ‘‘yardstick’’ against which some ir tet‘pretlve
judgments can be made. These characteristics were not. given to the Qbseri‘?érs for E

. their task was snmply to record what actually occurred to real seventh graderé %‘he‘y
were given to the teacher analysts, however, so that there might bea common way 13
reflecting ‘and commenting on the mdmdual studies, v
In the remainder of this chapter Zome distinguishing charactu:rlstlcs of mld,f
7schc':ol education are delineated and described. They were developed for the purposg? .
of this study. The summary listing of the general characteristics and indicators a\.the s
- end of the chapter is the staterﬂ;nt sent to the teacher analysts. o

Instructional Program . .

vamusly, the needs Qf early adolescents should be considered in ﬂevelopmg
the middle school instructional program. These needs are further modified to be
consistent wn:h the values, objectives, and needs of %the somety within which the
schDDl exists. . ‘

" The communny shauld be cen51dered a major resource to enrlch ‘the instruc-
tional program. Involvement shauld not only include typical activities such as field”
tnps and parent- tear:her gmups btn: should prDvnde fcr lay partu:lpanon in programs
include mvalv:ment Q,Pftudems as helpers in the lc:c:al hospltal and as parnclpants in
nursing home activities, both of which aid youngsters in understanding the in-

‘ tzrdependency of \"EI’IOUS fac:ets Df s:omrgxumty hfe b

. succgssful smdent Early adalescents represent wtde range of skill developrﬂem

- some are-voracious readers with an insatiable appetite for. all types of reading

materials; others struggle with only the most basic materials. Some transescents are" -

- adept with mathemam:s and enjoy the challenge of arr innovative instructional pro-

- gram which may ‘include fairly sophisticated pngrammmg of micro-computers;
others approach even the simplest compu atlons with-fear and trembling. Of course, .
the great inajority of seventh graders fafl somewhere on‘the scale between the twn "
extremes in mathematics and reading. All, holzevgr should be provided appmpnate
experiences to develop and refine these skills. In addltlon, middle schools recognize
that other skills such as llstenmg. mtervnewmg, mterpfetmg, wrltmg, and speakmg

are equally necessary parts of the mstmctlonal program ] . :

7 A major component of the program of many junior high schoals was the’ pmvn—
sion of exploratory expenence;, However, in many schools the range of choices was
llmltEd and/or designated as more appropﬂate to either boys or girls. CDnseq‘uently,
girls Were ofteh limited to choices of home economics or art while boys selected from
industrial arts, mechanical drawing, ﬂf art. Today's schools, in mirrgring our

. modern society, recagm;e the need for a wide range of ﬂptml‘ls avanlabl o both -

Y ‘ , '-) N
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persanaJ :ducatmnal pursmts T'hese chmces may mclud:: cxp:n:nces sur;h as perﬁ
sonal typing, home living, industrial ar’ts art,. foreign larlguages dramatics, and
music.

Perhaps the curricular area most vital to th;i developmental needs of early
adolescence isthat of health education. At no other period of human development is
the student more aware of his or her own body, the rapid changes it is undergoing,
- and the problems of managing it. A health education component with its own identi-
oty rather than a ramy day actwnty in physncal educatmn or as a unit in science i§

Physn:al edui:atmn should be requnred thraughaut Lh: middle school. It should
include the development of skills in a variety of lifetime sports such as tennis, bowl-
ing, golf, and swimming rather than being limited to seasonal team sports — i.e.,
football in autumn, basketball in winter, and baseball in the spnng A program of
intramurals should be developed through which all youngsters may | have and oppor-
tunity to participate. Wide participation ln intramural activites is ‘more likely to -
result if these-are scheduled during the rq:gular school day. Physnca] education is
-another curricular drea in which skill development should be the major focus.
Classes in this.component should be no larger than in the other skills areas such as
-mathematics and language. Serious.consideration should be given to grouping based
of yaungsters developmental levels rather than grad: designation or chroncloglcal
age.
_ The problems of moving fmﬁf‘ childhood to adolescence provide not only in-
teresting but eSsential curricular topics. Some of these concerns may be handled
through the focus on the individual and his changes in the health education compo-
nent. Still others may be addressed through advisor/advisee counseling sessions,
* through the use of realistic fiction books writtengfor or about early adolescents, or
* through a gantcmporary social studies program. Middle school youngsters are keen-
ly interested in themselves and their relatmnshlps with peers as well as adults and
_even m the warld av large

£

ln!nruﬂinnil Stﬂt:gi:s

Although the general program Df the middle schm:l may appear to be desngned
for early adolescents, the activities conducted within the classroom are the major in-
dicators that a school truly embtaces the middle school concept. The wide range of
abilities, interests, and needs found in any middle school classroom requires that the
teacher employ a broad repertoire of instructional strategies. Teaching in a middle
school also calls for a keen sensitivity to bath verbal and non-verbal cues which may
indicate that youngsters are experiencing ‘di ﬁculty in learning. The teacher must
then be able to select and utilize different modes of teaching whcn parucular '
students réquire them.

Along with a wide range of instructional strategies, extensiye and varied
materials should be employed, some commercially produced, others teacher-made;
and still others mdde by the students themselves, Classroom sets of a single textbook
are seldom needed at the middle school level. Instead, copies of textbooks can be

15 = s
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: mey have a venety of textbooks desxgned for ehfferent levels Leermng aetlvmes
per:keges (LAPs), mini-courses, learning centers, and other activities can provide
. diverse experiences toward the same goals — learning of -specific concepts or the
development of epeelﬁe skills. Varied instructional media are now available on
several levels and may be utilizied for self-instruction as well as for group activities.

_The nature of the middle school student necessitates an instructional approach

_ whleh leads to personalized assignments and activities. There may be times when the -

' student needs to work alone — whethef the eetmty be. developmental or remedleﬂ
four In stxll other msteneee the eptlma,l group may be as large as ISD etudents
Grouping for this age group must include those besed on cognitive levels'in addition
to those determined by similar interests, needs or even on friendship. A

Many middle schools recognize that organizing the instructional day into lerge
.bloeks of time -makes possible the integration of content areas. Educators who *
reeogmze that early adolescents may not be capable of seeing relationships among
the various content fields agree that a-curriculum based on a broad- fiélds or an inter-
disciplinary appmaeh may be the most appropriate for this age group. A unified ap-
proach allows for integration of content and demonstrates the interrelatedness of
the various fields. Most topics of interest to mxddl_g.;hool youngsters cut across two
or.more subject figlds. Examples might be’Amerlce s dependency on the automobile
and petroleum products; recreational eetlvmes in early and modern Ameru:e or the
‘United States as a cultural ‘‘melting pot.”

Teaching in an integrated program ‘for active early adolescents should be more
nondirective and action-oriented than in schools for younger children. The diversity
of student interests and needs at the middle school level also demands that many
tepnes be studem—generated as well es student implemented.

= 5

ne ‘Relauunshies With Adults and Other Studenits - : -
e The relationship of adults and studente in the middle sehool is best characteriz-
.~ egd-as advisor-advisee rather than the perentel ‘posture pften epprepnete for teachers
" “of the elementary grades or the more random relationship of senior high school -
students and their teachers. Although the early adolescent may begin to view adults '
_in a different light than he did as a younger child, it is lmperetlve that there be at
least one adult in the school to whom the youngster can turn when he encounters
personal or academic problems. At times guidance will be on an individual basis; at
others, students will be counseled in groups. The-advisory refghtey be performed by,
members of an academic team or by other personnel within the school setting,
As a very social being, the transescent is concerned about membership in and
' exceptance by a specific group of his peers and, once included, his strives to main-
- tain his status. Physical and emotional changes experienced during these years may
* cause the youngster to feel medequete and social situations. If the schoofl is to meet
s the needs of youngsters during the “‘transescent’’ years, there must be oppertumtles
for socialization, for interaction, and for shared interests. Activities showd be pro-
vided.which will aid transescents to be more at ease and social situations.
The most 1mpertam factor in the provnsmn of a program appropriate for mid-

Y
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. &
- —dle sehml—studer?ts is the faculty of the school. Transescents are enutled to the op-
_’ portunity to work with teachers who. understand them, who like them and want to be
A with them, and who are knowledgeable about not only the specifi¢ content fields
they are assigned to teach, but about the learning process as well. Possessing the
-depth of content required for seniot high school teaching is not sufficient for the
* teacher of the middle'school years. The ultimate success of youngsters during these
y:a/ﬁof schooling, as well as'in future actitivies, may very well depend on the quality
‘of interaction with teachers. An environment in which there i lS open and positive
" feedback between teacher and. student, based on mutual respect, cannot help but aid
the youngster in the deyelopment of a more positive self concept. If nathmg else of
¢ a pasitive nature-results from these years than the shaping of a healthy self concept
- on the part of,the youngsters, then the program of the school may be regarded as an
unquajlfied success

- . .
" Summary- . ' .

An effective middle school will be characterized by many observable condi-
tions. These. distinguishing characteristics togcther with more specific indicators,
are set forth below.

s A An INSTRUCTIDNAL PROGRAM responsive to the valuts Dbjectlves
+ and needs of society as well as the needs of young adolescents®
Indztamrs the community is viewed as a resource and site for educanonal
"' experiences.
= a cﬂmprehenswe, develoPmemal skill program is provnded fcxr
each pupil.
AL ’ a full program of exploratory and Lenrichment expenences
1 stressing diversity, career awareness, individual selection, and
aesthetics is provided for all pu;uls w
4 program of health and physical education lS%‘@JlelE thatin- "~
cludes instruction in rélevant health concerns, intramurals and '
individualized physncal development activities. :

The personal-social corncerns of early adolescents are. clearly ®

%
evident in the curriculum stfucture and content.

B. INSTRUC‘T IONAL STRA TEﬁIES AND'MA’ TERIALS individualized and
personalized for each student s needs »

Indicators - a vm'lety of instructional techmques are eniployed to meet
varied needs and learnmg styles of emerging adolescents.
varied instructional materiaté are utilized to accommodate
range of learning needs. T
individualization of instruction is evident in asmgnments ac-

= tivities, procedures, and size of groups.
block scheduling, team- -teaching, or core program ar-
rangements exist which provides instruction in basic areas on a °
\r:source. non-discrete content base.

17
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- ' ~ teaching is action onemed mampulatwc student generated in
s a non-didactic mode.
C. RELA TIONSHIP INTERACTIONS des:gned to strcngthen the,
adolescent’s social and self-awareness
Indu:atars an advisor-advisee relatmnshnp created by a.functiopal home-
base or group guidance arrangement which insures .cach pupil
*  of having a krmwmg, supportive . adult readily available, -

social expenenges and socialization prac:sscs are EmphaSlZEd in
* the program of studies and activities,
_ the student- faculty relatmnshlp is open, pQSlthE, and based on
\ ' mutual respect.
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HE DAY'S
RECORD: '
SIX SLICES |
I OF LIFE

)

g

Feby 1ry 17, 191'1 dawngde_gjfaband cold over mt:st nf Narth America. _!n.
Fxttsb h and Nhnn:apchs the temperature plummetted to 1°. A low of 4° was
rcc;arded in Columbus, Dhm while New. York held to 17°. In Miami Beach the
tcmperatu:e dmppcd to a rccnzd iaw of 4? and l:ft thc taunsts shlvenng Y:t m

It was partly cloudy and 32" in Washmgtcn, D C.as Pr¢51dent Carter creatcd anew
twenty member Mental H:alth Cummlssmn with Mrs. Rnsalyfm C‘art:r as the*
&Dnﬂﬁﬁy Chairman.

More than five million seventh graders attended schaal in msnca that day.~
_ They assembled in homerooms, banged their locker doors, nudged thejr friends in
the hall, slouched in- their seats, ran, talked, laughed, fevenshly copied neglected
ham wcjrk worried, combed their hair, and, for the most part, evidencéd their en-
\nt of the process of growing up‘and going to school.
For bne hundred of this vast army scattered :hmughéut thirty states, F:bruaryﬂ
17 was presumably a typical day, but unbeknownst to them, they constituted our
*‘sample”’; Their activities on that school day were observed and recorded.
Rcadmg the entire set of Shadow Studies permits one to visit one hundred
. schools v1ca:musly and “‘look in’’ on some six hundred classrooms. ‘The individual
studies are rich in detail which reflect the ebb and flow of the seventh gradcr s day.
The authers have had the privilege of reviewing the entire set of studies. Our conclu-
. sions are based on the ecumulative impressions derived. Likewise, members of the
Teacher Analysis Panel each read a group of approximately twenty studies. Some
' biases and personal prejudices may, of course, be unintentionally incorporated in
‘the analyses by the panel and the authors, though all have worked conscientiously to
- ave id-such. This chapter will provide readers with a small sample of the raw data,
as it came to us. By perusing these ermre studies, readers can draw their own
) :nnclus:ans and make their own g:ncrallzatmns We covet for you this: prmleg:
C The six studies presented are.representative of the larger corpus of data with

rr f which the wrlters and the tcacher analysts havc wnrked The studles presentcd in’
\a.

#
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full hnve been alter:d anly to eliminate thc pnssibiluy of id:ntifying the m;tual loca-
tion, mdividual abserver, of student observed, 3

Several criteria were used to make the final selection of the shndcw studies’ tobe

1n§orpnratcd in this. publieatmn, Although writing excellence of the observer was

_not.a basic criterion, it is obvious that reports of sensitivity and clarity. were chosen.

" The first criterion was to achieve representatmnerepnrts that reflected or typifieda A
‘dozen or more similar accounts. Other criteria atteripted reprcsemmmns of a less .

 subtle.quality and included geographic dlstnhutmns cnmllmem variations, and dif-
ferent grgamzatmna! patterns, i

: So enter the world of the transescent thmugh the rgccrdmgs of six perccptwe

Qbseﬁzrs whn spem a real school. day with six mdmdual early adnlescems

- ]

SHABGW STUDY NIJMEER 1

A three year middle schual suburban area, mndcm bmldmg, enmllmem nf

~1200. R A
JIMES e BEHAVIDR ' ENVIRDNMENT )
9:00 .- _J.leanipg back in chair, tslkmg quietly to Penod officially  starts at 9.[)(), Kids .
neighbor. Dressed in jeans -and jacket, around much earlier emuymg social time.-
gluses, auburn hmr fairly tall, a bit I'm in a pod - 3 teachers in large area,
heavy r " basically-divided into 3 class groupings.
. § Modern, attractive, lots of evidences of
e, . i . " pupil projects, bulletin boards, pasters,
C > 7y . ~ete, -a lived-in” look more obvious than
) ‘ o S : ) _ an ordered look.
9:10 . J. listening to’ two, students making an  There are 110 seventh graders in the pod.
— _“apnouncement regarding heart fund While there is considerable freedom and.
bowling tournament (J. js one of about 6 some muv:mgm including quiet conversa-
in her gruup nm“huymg a Ium:h Yy~ tion there is no “noise,’t most are in seafs
Lo urgnmzmg hpoks for the day. ®
9:20 - Seated at a table with six other girls look- "“This is, a ‘math class which is grouped
- ing at the board. L generally by ability and includes some _ -
» . fromi another pod. Large class (40 + ) held
! N . in 7th grade Commons area. The topic
. - . deals with finding the-area of a rectangle
L ) and a pamll:lﬂgram -
9:30 - Working quictly ﬁmshmg seal _wark  Another .group of students, app;ﬂxb
: assigned. . ... mately 10, are working in another part of.
\ T the Commons under the direction of a
: : teacher - appar:mly alow achlgvmg maxh
. ) - group. - -
9:40 - Looking at board and copying furmula ‘Homework as.rngnmem has been glvgn
: for determing volume that had been and is being started in t:lass ¢
. _  plaeed at board. . N :
9:30 Working problems from book at table as Quiet ‘atmosphere, most everybody work-
are others. ing, almgst no talking - problems have to,
, ) . do with cubic feet.
;Eﬁ C10:00 Head down, pencil - and eraser in Class had résumed work following a
motion (10: 04 - hot, took Jackct ofh) general review by teacher of material sh:

felt needed clarification.

£
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10:10°

*10:30

10:40

10:50

11:00.

11:1%

11:2%

“11:35

11:45

11:55
12:0%

12:25

12:35 -

li:d;’i

o

-* -project.- o
= R

1

1. lﬂmeﬂ to be windini up. the written

work which, ll' nof dane. becomes hum:-
work.

' ~JL.-ls writing in rl‘meb@k as everydns
-.. settles down to work following written
direction- on bqﬂrd - wnh ural supple-'
- ment. .

J. is working industriously,

Still working qulfetly.

Talked briefly with teacher then back to
work. - . .
en route to Media Center

. -

Llstémng to Medm Sp:c;zallst degmbg

Still ii;tcning atlentively.

Looking in shelves at books.

J. seated with feet up reading and review-
ing the three books she had brought from -

;helv:; as tentative selections.

Reading intently.

Reading - brief commient to girl friend.
Going to lunch.

In motion as she and others are getting
into their science class groups.

J. and her group (3 boys and 3 girls) are
working mdependemly at table in pod
area.

' J md h:r grpup wnrkmg. some dlalngue

'

"

" Class ending, papers being turned in,

G

< b

Back in 7A Pod. (Will be here until 2:00

PM) One-third went to hall where science

work was headquartered, one-third is .

having 4 spelling lesson, J.'s-third Is'in
_ languaje arts area where each student is.
" working on his or her English natebunlt
* The topic - irrtgular verbs.

Teacher moving among the 31 students -

* helping individuals. "~ = . Co

List of **Super. Spellers" on bcmrd - about
10 names on list, 95 and up.

Teacher often touches as sh: moves '
" about. Students get up at will to secure

reference book or dictiofiary when netded

= no.problem,

The - media specialist,

project on Comparison and-Contrast.

Gruup meeling. in & comfoftable. alcava———r«
«-——————grea-with- -upholstered—chairs = feetup,=—

relaxed but attentive.

" Media specialist  giving examples nnd
referring to mini-unit study guide which -
had .been distributed. (Prin
by and sat with the group a few mmules )

" Class moving about trying to make selec-

"tion of books.

Most of the grﬁup have now made a selec-
tion and are scanning books. :

Most reading, some quietly talking about .

books with  neighbors -* teachers and
medija specialist moving about.

Period about over.

Lunch is served in Comimons area using
portable equipment, disposable utensils,
and compactof. A pleasant atmosphere,
no long line or high noise level. Teachers
generally cating with pupils. Youngsters.-
are seated in assigned groups (part of a
plan to mix folks and reduce cliques).

Class is organized into § groups (digest-
ive, circulatory, excretory, respiratory,
and nutritional). Thres -groups are
meeting on floor in large hdll, two in md
areas. .
Groyps are using prepared study guides,
transparencies and books. (One group is

at request of -
~ teacher; had prepared a special lesson or

L]

highly involved in pm:kmg fingers and ™ -

2

typing blood).

g
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2:08.

V.4

and mtm nl’ her ;mup jm up and w:m
over to the blood typing experimem but
soon mumed 1o their station. -

L,. still ‘with' pen in hand, talks with
steacher a3 her group discusses the bulletin
bnl.rd they are planning on dinanlon. :

Lis!eniﬂ] "lum:ly" S .

. Writing in notebook - nt tnhle with ﬂve

- other girls,

“In cnnverutiun with others at table,

, apparenily regarding the work at the

‘station.

o
- 1, continuing work in notebook though

* glancing up now and then,

1. still working (though nau'ly :veryﬂm
else has quit and are lenlng ready for next
class.)

J. in locker room dressmg out (she soon
appeared in jean shorts, t-shiri, knee

L 28

2:25

2:45
2:5%

3:0%

3:15
3:23

3:33

ﬁmup: worklng at vn:ylng rute: ng lnmn-
sity,

The'large group has moved into the social

_studies area of the pod where the teacher

is giving directions about the day’s work.
Class is organized into teams and study .
stations (these groups or teams are made
up,of different students than were in the
science groups.) |

The social studies activity is & mini-unit

- on “Technology as applied in Ancient
- Bgypt,” Many materials are being used

lm;ludlng. but not limited to, a textbook.

Teacher is \gt ting to several groups about -

plans for totmorrow.

The 7A pod has moved inito Unified Arts
and Physical Education period. The 3 7A
teachers now have the r

1. and her groups are assembled in hall

socks.- which was “standard.””)_ '~ -

area listening to physical education -

" teacher cautioning about safety - prepara-

tory to going into gym.
1. is on rings - briefly.

i
Standing at peg board watching (had been -

to rops climb and had a turn there).

In girls locker room.

Sitting on stage in Litile Theatre listening
to drama teacher “'set the stage'* for the
rehearsal - she is in st scene.

Sitting down front watching other actors
on stage (scene had changed).

Same as above.

Talking to me (at my request, since buses
leave right after school).
Rglurnin; to Pod. " -

Interview with J. -
" 'J. was very glad to talk with me. She had been aware of my presence but did not

realize I had been keeping up with her so closely.

Her first response to the question of what she liked and wauld tell a new friend

D
<< 2

day for planning and conferences.

Teacher is a young man dressed in color-
ful warm-up suit, Class is coed and has
already béen organized into groups.

A C :
Each group has about 6 minutes at one
station. On whistle signal groups rotate,

Stations for J.’s group were: trampoline,
rings, rope climb, horses, parallel bars -

other classes also in gym working on

bnlam:e beam, mats, etc. Two mh:r

llrgc ﬂnrm:uve gym.

Abt)ul 22 kids are in this drama group
whir.-h is reh:arsmg th: play th:y will put

- a melodrama - J. had a relahv:ly bit
part,
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about her ;chaol was, "the dpen classmoms " She fallcw:d that ‘with’ "physical =
educatipn,’” “‘unified arts,” and “‘everything.” -
When asked what she would change she didn’t know of a thmg, when pushed to. -
. respond she ﬁnally*‘sald a "selectmn at lum:h " (They now have just one meal m:.
. choice.). .
A girl friend gmngd our canv’ersatmnand both continued positive, When asked ‘
- if-they had a persanal problem was there anyone they would readily go to, each -
‘responded with a 7A Pod teacher’s name and the name of the grade counselor,
“When I prompted them about whether or not their teachers gave them ‘‘a hard
time,”’ one said, and other agreed, ‘“The bcys hassle us, but ‘115: teachers are.
0K.” A positive c:ﬂmment about the medla center also came out in the conversa-
[lfm '
“All in all, it seems clear that J. was very satisfied w1th her. schcﬂl and had con-
_ sldgrablc pndg in it. »

- Reflections After A Day In The Seventh Grade

lt wis a pleasant day for me and, I l:)ehevei for the 7th grader I shadnwed I
could not help but be impressed by the ‘almost.total absence of tension - of cat and -

2

“'mouse - of hassle and yelling - that often characterizes so much of education thesé 5

~days. In this middle school seventh graders could be just that - neither-quiet, self- ~

directed scholars nor incapable and dependent children, but the active, curious early
adolescents that they are. Their social needs were easily accommodated in the group
_activities. Also impressive was the absence of boredom so frequently dlsplayed on
the faces and in the posture of youth as typical. teachers talk, talk, taJkQ

The particular seventh grader I observed was an unusually industrious and con-
scientious student. She was'most often found with a moving pen in hand - notebook,
book, and mind all open. She talked with peers ocgasionally but relatively little. She
wasted very little time, generally others conversed more and engaged in more of
those time cﬁmsummg activities such as sharpening pencils and combing hair which
characterize this age gmup These seventh' graders had considerable freedcrm but
they did not abuse.it. They were surprisingly sel’f-dl,rct:ted There was a heavy
reliance on individual and group work as teehmqu:s rather than the more commﬂn
total class work and teacher talk. .

The emotional weather they operated in thr@ughout the day was certainly *‘fair
. and warm."’ Teachers were accessible and pleasant. The physical environment, like-
7 wise, though very much *‘lived-in’’ with ‘éxamples of student involvément and activi-
ty abounding, was pleasant. The building itself, designed and canstructed as a mid-
dle Schaol is almost utopian.

" I would’hope that this middle school was-typical, bjat it pmbably isn't, But lt is,
and that is significant,
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A th;e: year. parochial middle sshxml locat:d in an urban area. with an enmll-‘
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ENVmDNiiEHT S

" Chairs ammned in groups - Teacher at

desk at side of room. Dire:ﬁan; are beh'u-f o

glven for day. : .

Teacher I8 ;huwing students how to gh;i
rhythm. She is very dynamic and has nll B

s(udents interest and attention.
Sam: as above -

General involvement of total grnup in
singing. - -~ ,

Teacher is writing on board aﬂd explljn-,

ing work to studénis.

is general discussions among the students.

Teacher is sitting at desk at side of room
- working with one student. Most students
are involved in writing. There is some ’

noise as students talk with each other and

discuss their wnrk They move abnul free-.

General movemeﬁ( discussion aﬂd wnrks
mg in fmm

) SHADQW STUDY NUI\EER 2 =
-’
. ment of 206 studems. ot
~ \TIME  BEHAVIOR
8:10. . Jim.ij writing a paper on Confirmation. -
. Homeroom g '
8:15 Jim dmpped nH mnmuwms
Music rooni and pmeeed:d to Music Class, He:
: _ is Iist:ning m:miv:ly to t:ai:hef
- 8:25 Sm: as above - attentivel
835 . Jim| (u emhusimlcally singing the school
= lﬂﬂ*
U 848 . N ia copying assignment or directions
Lang. Arts  from blackboard,
) 8:35° fim has followed instractions as written,
' He passed out some *‘pacs” for teacher,

+ %15 Jim is busily working on :cqmred pac and
in workbook. He walked to the dictinngry
shelf tcf lmk up a word

9:28 - Jim is working af side of téacher’s desks

RO He is writing and asking her questions.

9:35 Jim is reading at his desk. He looked at

945

Math & Rel.’

. 9:5%
Math & Rel.

10:03

‘lD:IS

10:25

Q
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me a few times and smiled as we were
friends for the past wo_years, '
Jim pass out indjvidualized -Math folders.

He is stu:lmusly wnrkmg There is a .

pleasant, purposive” manner about him
and-he seems totally interested in whn he
m doing.’

€

v,hm was usmg an answer key to ch:ck

some problems. ~

Jim is still busily involved.

_ Jim asked for help as teacher dismissed

small group. He is now working a prob-
lem on the board for her to check. She is
working with him on finding the afea of a

rectangle.

studenls

Thers are some girls at choir, the teacher

has called for a small group with w!

_Teacher is passing out pacs of work, there

she is working. Other students are qulcﬂy"ﬁ .

.working on various math assignments.

Three boys just came in from a reading
class.

Teachgr is working with another group 7
" of stidents. Others are still working.

They are free to move about for
materials. There is definite spirit of
interest and direction on part of studenis.
There is no talking here as they are all do-

" ing different things. Two girls are sitting
at the same table with me.but haven't

looked at me once.

Another small group is working with the!

teacher at the blackboard. She is checking
to see if they are having any difficulties
and they are free abﬂu_t asking questions.

Teacher is still working with a small group

and they are enjoying it. She just dis- -~

missed them and called for Jim.

Jim is back at his seat. He seems to be The teacher is helping individual students

' studying how to wufk a page and looks
’ puzzled

who have questions. They just move up
as one child leaves her desk.

w B
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~ 10i58

people on apwsi!e teams mlght shake
) ) hmd; . N
1n:10 L o
Homeroom , -
11:13 Jim is :nmying chn:k,en & noﬂdles peas,
-, . Lunch . .jello and butter and bread. He is slmng .
i with a group of six boys, .
11:25.  Would you believe it? While I was writing .
In transit _in the second part, Jim left so now [ am
out on the playground with the kids wait-
o ing for the bell to ring. )
- 11:35 Jim is sitting with his ‘science project in
. p . Beienge - front of him on the desk listening to two
& girls explain their projects.
v 8.8, '
§ y
L
. 11:45 " fim is sitting up straight listening to the *
reports. . L
11:35 , Jim looks at his poster now, then -
obviously in anuexpau@n of giving his
) ) report. . - -
¥ -12:03 Jim is.all attention and interest. .
fo12:1s Same as above . ’
T o * . . cF o
- . _ : - '
12:25, Same as above
12:35 Jim was telling me about the tourney but |
: Gym had to start writing. We are pulling in to

ERIC
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. Jim fust \i;]kéﬁ Bagk my way, smiled at
me lnd lul aruler frarn a drawer nf math

. Jim h,L! one e,lbaw on his desk and is rest-

ing. his: head on, one fist listening-to the
“" of reconciliation. About six choir girls

. -teacher explain Lenten résolutions.

Jim just answered & questlon about why -

_asked, e.g.

‘Th: teaeher hu bc:n kept bu;y with'
. student; seekini ml;umce .

All’ nudem; are llnening to the t:icher-'
whao is m!king about Lent and thé new rite

just walked in,- Gem:ral au:ntion is evie
dent. .

Must studenls aré mentive amj listgnlng

-talking at !hi; pmm

Students appear to be enjoying the lunch
break which is a very short break as they
have only'15 minutes to-eat. I-don’t know

“when tliey use the lavatories. 1 had to run-

there before I l‘al]qv:d Jim over to the
cafeteria. '
Mnsl of the st%dems are hgppy loﬁkin{
and are wcaﬂnz ‘biue butfons with “I'm |
from ' printed on them. 1 think
-this is in hcmm of Catholic Schools seek,

Thls is, (h: ﬁrst tradmonally a:ra.nged

tiim about eyes. Some qu:shbn?af: bciﬁg »
“What happens when the
que n:r\re is destroyed?" “Hnw dnéa the

Two cutc bDys are glvlﬁg !henr n:pnrt on-,
tornadoes and again some gmjd questions
are being asked.

"Report on “Dreams” now. Excellent

questions and obvious interest. -

We are now involved in “Finger Prints'’.
Students are really interesied and asking
great questions. ] <.
Report is bein glvcn on Diabetes. “Whal
happens if yow take too much insulin?”
*'Is there a speciif diet for a person with

- diabetes?" “Whu are the symptoms of

- diabetes?"

the school - (3 min. trip) (I find the writ-
ing awfully ‘hard because I want to be in-
"volved and talking with the kids.)

We are listening and involved in a discus-
sion about “Lungs’. 1 am literally -

. amazed at the type of questions which are

asked in this group. Almost all students
have asked questions and have listened,
We are on & bus to the gym. The girls have -
gone to:Art, This group of boys ‘make up
half of the seventh grade class of boys.
Boys changed in 2 min. and are ready for
the class. Gym teacher drives bus here. I
am in the middle of bouncing and flying
hlll; but the kld.; Aare rﬂl]y mjnymj thu- ’

i:ihsthemcs



-
~

PO . . : . ) ) X '

11'45 : =.l'h’i|, is dahig theixeteiies very well, - TI;ere is & nice. freg ltmmphere and

’.‘Gym L 4 - . reéspect for teacher ---a: womanl.
L1258 Jim is.serving ball for new game called ' Boys are really enthusiastic and involved.
L ‘vabaki which is a combination of volley R I S
* ball, | basketball, kickball,” (I just S P - -

d
noticed that Jimﬁ only black boy,in- - ) o ‘
. this group.) ing a lot of léader- C : ;o
. ship and inhiativ in the gime. .

1:05 ‘ Samehs above . Game still in progress.
20, o 4. _ Boysare. getting -dressed "again for trip 4
. ’ < " back to Middle School. Studerits are gel2 -
T ) . N . +. ting seuled fmm the gym class gnd art
: Coow - T S class.’ ‘ ‘
1:30. “Jim seems happy and contented as-he . . “
*  packto  listensto anmh:r report - this time ﬂbou! ’ T S T
Sclence -lcelh ' ot A
Y : g o e e Ly
50 Same as above . - Students ‘are still showing interest.in lhe )
3 C T - reports. 1 am amazed because I am 30

+ tired and yit they seem to have so much
energy yet; They are still spilling out

. cT T challenging questions to the reporters,
’ : LR However, | sensé maierml:ssmss than in
_ i the earlier p:rmd
2:00 Same as above . Same as above
210 Jim is-giving his report now on {'How Air
. Makes Things Go™'. He appears to be a
a . little nervous but is doing a good job in
: answering questions, t * ] ’ 3
2:20 I don’t know Jim’s reaction but that is a - .
Bellis . welcome sound, | am worn out!
ringing
) ihtewicw - * ‘
.'Qu:sngn A: What would you tell a new friend about your school? ~
Answer: “It’s a friendly school to go to because its small enough that you can
' have friends in all three grailﬂ; It has the facilities needed for a good
education. It has a good atiletic program. I enjoy the classes. I feel
* that the one year is equivalent to more. than 2 or 3 years back in
*Elementary as far as what I have learned I seem to be gettmg
, "better v : - ;
* Question B: If you could change anythmg about your schml what would it be,
. and how would you chang: it?
Answer:  *1 wc:uld ike to have the gym here but I'don’t know how to change
’ that.”’ —
. o SHADOW STUDY NUM BER 3

A three year middle school in a large city with an enrollment of 1200 students.
> ; A
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" yells out, **

walks o

. BEHAVIOR '
Anit sat down by’ herself at a sewing

. maching. The teacher reminded her about

a make-up test she had to take. She re-
marked, 'O no, 1 forgot to study.”

®

= . ¢, *® -

‘Ann is busily” sludy‘lﬂ. for her test, bull

she, looks up’ occasionally to listen to
announcements. She taps her pem;il and
ﬁdg&u in her chmr . -

Ann i¥ paying clnse attention. while she
and .the rest of the class check a paper\
they did a couple i;f days ago.

A film is being set up and Axn is tapping

her pencil oh her desk, while: she looks
OVEF 30mMe papers (smdymg for the test).

She is cramming and occasionally says
mmetiung to the gitl next to her.

Ann is watching the movie very intently.

Ann is still very involved in the movie,

- sitting- up-very-straight; (She never took —

the test.) _
Ann scared me with' a fake ‘spider as |
walked into the room, we both laughed.

" She sat down on the side of the room,

nékt to another girl. She says out loud to
the teacher, **Hey, ______, you wanta see
something funny, lmk in the mirror.'
The class laughs. .

Ann is very involved with her Wrmng, but
. thow™do you spell
grouch?’ There is some discussion and
the. teacher hands her a dictionary. She-
says, I hate dictionaries™.

i

Ann says something to her neighbor, .
pointing to:her essay. She begins writing
again with' her head down on her desk,
stops, counts her wdYds, and cnmmues

Ann has completed one page and is look-

+ing around. She adds. to some of the

teasing going on, yells something to one
of the boys, then goes back to writing.
Ann is now reading herf neighbor’s essay
out.loud. .

She has finished her essay and is handing
it in. Shgfgathers her books together and
by hﬂ'i

The child is sittingwt a table with 3 other

.students She is chkag through some -

papers, wriling something on them and
keeps looking up and around - she ap-

'p:ars ccnfused

27 9
v : -

ENVIRONMENT .
An ‘unusual science clads which takes -
place in the home economics room. One
teacher and 26 students, The students are
lrrnnnd around tables- and sewing
“machines, The classroom has a brown
chalkboard. Posters, pictures and charts
decorate the room.
The teacher gives the activity ‘schedule
and some mnnuncemems Then she
. describes what they ‘will be daing loday .
in science.

The teacher is giving the -answers md_ ’

calling on students to give anfwers to the
questions they are checking. .-

There is a film being set up by the teacher.
There is some quiet !Ilking golng on-in—-
the room. .

The fovie is on the sea, .
The mt:wle ls sull m prm‘ess

The classrooth is lradmuna]ly m&ﬁgeﬂ
with-desks in rows. There are 26 stadents
and one teacher. There is an assignment
on the board write a 200 word essay .on
one offour topics. - .

There is a high noise level in this room,
Much talking between kids and kids and
and kids and the teacher. A lot of teasing
and threatening remarks. The teacher
remains most of the time at.a table, check-
mg papers.

There is a lot of commotion going nn

+

There is ;[;ll a great deal of ta]kmg. some
students have written nothing.

The bell rings, r;laszs is over.

This is a team teaching situation with two
teachers and %6 students (7th and 8th

* graders). This §s an individualized ap-

proach where students are in groups and
work on different activities. The room is
decorated with posters and charis and
students’ work.

2

4



: Am} is plnyinl with some mn of lipﬂick.
She has her back turned to the teacher md
Is applying the llpsllck very secretively,

*10:45 "~ - Annls taking a test aiid is now'sittingata Al the ‘students are’ e taking a test. The -
desk. She s very involved and ot at all mﬂm is very quiet )
distracted. She suddenly turns her paper . - . .
_ over and raises her hand. ' i S R
*.10:55. . . The youngster has finished her test, and. LR
-the téacher hands her a packet. She is ! B
) - looking through it, writing some things ‘ ) T
B T ) ‘down and'is very quiet. She is not smiling. . . o : ] L
"11:08 - Ann calls out, “But how do we write it  Thé test is_over. Students are "mnvmg -
.Math down'l, ’mere i4"no answer. "Mny we - around, involved in snm: sort nf icmnty
2t : . ‘ﬂ?" ) .
. .11{15. " .  Angn sharpens her p:m‘:il and goes bm:k t8: - The class is trnditmnally arrsng:d mth
Lm;uag: her seat, saying fothing. The teacher . desks in rows. There are 29 students and
ST 1 U hmda_her atest. 4. loneé teacher. She'ls giving them a testona
- C C ; cimptgr in.the book they are reading,—
—_— o ’, . ¢ . -West Side Story. The t‘:lm is yery qm:t
=~ 11:28 . . The child is scratcfling her head and fm;l- The teacher is sitting on a window ledge
- % K ing with her hair. She puts her head down  above where Ann is sitting. :
: . on the desk.and continues writing. She .
e _ dges not look up, or around the room. , C
11;35 “’Ann has finished her test and is now read- The room is e:ceptmnnlly quiet. The

_ ing in West Side Story. She is chewing on  teacher is now at her desk checking
dne of her fingers; mmlnnally glancing, papers. -~
out the window. _ » St . .
11:45 Ann is now reading a magazine, thumbing , -
ghmug}l looking at the pictures. She gets ' . :
up and trades magazines. She is a little
_wiggly in her chair. =

T1:5% Ann is now on the other side of the room !
. talkinig-to another girl. They are speaking '
very quietly, playing some sort of peneil . .
game. The girl leaves the room and Ann .- - T ™ _
u;ms around and plays the pencil game - ’ -
ith the boy behind her. They laugh out e s
loud.. The teacher lells them that 1;
enough. N
12:20 Ann is walking amund the playground by  This is a free tine after lunch, most of the
Lunch ~  herself. She stops, says a few words to a  kids just. wander amund th: s:hm;ll
Recess "couple of girls, and then walks on by her- grounds.
) self, .
12:25 Ann walks over to the front of a bulldmg
that has poles for railings. She swings ) :
around on the poles. She is by herself. She. L
sits on the pole and starts putting on some
&0 . hand lotion. Two girls walk by and come
over to her. The three of them sit on the :
railing and are talking. .
12:35 Ann is in the hallway with some other s
Lunch children. They are laughing and talking . .
Break with one of tlie men PE teachers. : .
12:45 . As Ann walksinto the room she sayshello  This is a traditionally arranged room with
Area 1o me. She tells the other kids that [aman  the desks in rows. There are 25 7th
Studies observer (although no one seemy to know  graders and a substitute teacher. Ann Has -

what that is). She walks over to an en--  been smm?m an isolatiori booth, a small’

: o " 8 3 -
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u:lmed box in the corner af the room md
sits down. She asks the mbuiml: if she
can §it ‘with the other kids so the can sce
the boards. The substitute uys yes. There
is an uproar from some of the boys. They

*said, “‘that girl talks too much".

The child is quietly copying the material

- from the board. ‘She continually pushes

the hair out of her eyes.

The child is still writing, working very
quietly. She Is distracted by the girl sitting
2 seats away." They make fnegs_:t each

"other, then ", back to work.
Ann has ‘turned her dak lrtmnd to fli:E-, .

the 2 back blackboards. She is still writing
and pushing the halr out of her eyes. She '
has completed 2-full fages, )

Ann has a magazine and is ti]king wﬂ.h p

~other students about the pictures, She

glvg the magazine back to the bay, and"
iting. The tedcher asks if

everyone is finished. Ann says out loud,

No, I'm on nymber 4. The teacher says
for her to go ahead and finish while she

- shows a filmstrip. Ann yells, OK.

Class is almost gver, and the kids are get-
ting ready to leave. Ann clowns around in
the front of the room and draws on the
gbllkbﬂard She yells something as .the
bell rings, and she walks out of the room.,

As Ann enters the home economics room,
she heads right forthe corner where there
is some of that pla.sm: packing stuff with.
air bubbles. She is actively popping the
bubbles. The teacher tells her to sit down.
She does 3o, jumping into her chair.

The <hild reads out loud a list from &
hand out. She does 50 v:nr well ‘and en-
thusiastically. -

Ann gets out a piece nf paper and then
jumps up to sharpen her pencil. She sits
back down and starts copying the ques-
tiops from the board.

y busily wm‘kmz on the quesllcm;.
nd answers. She understands the work,
he is very fidgety in her ghair.

1n is playing with a nutrient calculator,
All of the students are involved in this ac-
tivity. Ann asked the teacher, ‘If we get
our work done early and if we have some
time left near the end of school can weé
make some real things?'’ The -teacher

~—answered that they may have some time
the last two weeks to do some projects.

Ann said, "Oh good, I wanta maké a
shirt.” T

en:lmed cuhlcle in the ‘corner next to the -
teacher's desk. This is.some sort of pun-
ishment. The child cannot see the chalk-
boards and the assignment for the day is .
to éapy 4 chajkhaijds wunh ﬂ!‘ mlterlll :

. The subsmutt ngk; nr@unﬂ the room,

occasionafly yelling at a couple of kids to
gt to work. ;

Australia. No one is paying ‘much atten-
tion, but they are tnkm; turns reading the
captions.

4

®

A traditional home ec sewing room this is
the same room where Ann has sclgnc:
Th: teacher is also the same. ’

The teacher h Vo papers to ¢
chi d There are “about ‘18 girls in the
room.

“The teacher assigns 6 queslmns to answer

from the board: The youngsters are to
copy the questions and then write lhz

. ANSWErs,

The teacher l:ﬂ the room for ab@ul S'min-

" utes. S



%

‘ My appeamnces in the shadowed student’ s classes were a point of curms;ty_, but

Reictlolu to the Shldow Sludy Dly s

brushied off by the comment that I was an observer. During the day, I was mistaken
" for a teacher, a student teacher, a substitute and even as a student when I mistakenly

_ walked into the wrong room late, without a pass! By the third period, the shadowed

o

child would answer most of the other students questions about who I was. The boys
aeemed much more curmus abuut me than the gn‘ls They were the only ones that

: the normal actmt!es Dr th nufmal behavmr af the shadgwed student
‘There were two areas that stood out mostly in my mind about the child’s day. -
The first was how much wntmg she did in one day Mast nf it bemg copying thmgs

from the board. -~ |

Th: other thing was how the n:le of the students in most classes was a passwe '

L mle The kids seem to spcnd ‘most of their time either reading or writing, very

. seldr:m talking or dlscussmg The lack of verbal communication between kids and .

“kids and teachers and kids was disturbing.

My observations of this child indicated/that a child’s behavmr ‘is certainly dics; )

" tated by the environment. In the classes where there was structure and little freedom,
the child behaved as the norm, quiet, still and diligently working. In’the classes

" where there was more freedom and where the noise level was higher, the shadowed

- student was more talkative and more open.

“In all six classes the student did all of her asmgned work and in two of her

classes (5th and 6th periods) she enthusiastically volunteered to read aloud, and did

S0 quitc well. 1 dld ngt witness any, abnarmal or troublesome behavior in the. stu—~

' dent.

friends, both ‘teachers and students. This student demonstrated a need for more ac-
tivity or exploratory based classes. She has no PE this semester and even her home
~economics class was a pencil and paper de.

- 1did come home after this day feeling rather dcpressed I would not ‘want to be
a 7th grader in that school. 1 also felt like kidnapping the young girl to show her that
life and school can be fun and that 1 would be her friend. It was an enlightening ex-
perience for me.. -

: "Interview with Shadowed Student
A. What would you tell a friend about your school?
*It’s boring. Everytlme you tell a teacher something, they get hysterical, they
have a cow. It is no fun. But it is better than elementary school. I like it here ok,
I guess. Teachers are all right. I really like ____ and ______ because they like
to kid around with you and they don t get real mad. I like the teachers that are
nice to you, you know like friends.’
B. If you could change anything about your -school, what would it be and how would
-you change,it? ' I
" “Iwouldn’t have anymnre swats' "Swats aren't fair, like 1f you get in a fight, or
when you ditch. But sometimes you’ 're not even ditching and boys -aren’t really

v 30

SH

The child did seem to be somewhat of a loner and maybe could use some

F]



" fighting, they're just fooling around. And that is just the way boys are. If Lyere.
the principal, I would call the parents if the students were bad, I wouldn’t use

swats. I got a swat once for beinig late to class. They thought I was ditching but I
wasn’t. I lost my-earring andf-couldn’t find it .and“my mom would really get
mad if I lost it. I don’t get swats at home, they just throw me around,

. If I were principal I would have PE‘fdr everyone, all the timé. We should also

get rid of math, [ hate math!" -

"+ *Swats refers to paddlings. There is corporal :;':_uﬁis_hﬁflent in these schools, In
. this school it is administered by the principal. In many schiools it is the job of
- the Agsistant Principal, but in this school the.assistant principal is a woman, 50

N :

the principal Kandles discipline.

- When I'explained to the ¢hild what 1 had been doing all day and the purpose of

the research, she had great fear her mother’ would read it, She was somewhat °

- embarrafsed about her behavior - eg; Ecially when I asked her about the punish-

ment bok in her fifth period class. At the conclusion of- the interview, she
thought maybe she was a pretty important person. She said she would like to -
read the research when'it was finished and that it was a good thirg for teachers
to know more about kids. Then they would not get hysterical! She did say that I -
should have told her in the morning what I was doing because then she would

have been better. She understood when I explainédy she might not have then-
been herself! She was a very perceptive and likehble youngster, and very

cooperative, -

- SHADOW STUDY NUMBER 4

- A58 middle school located in a city, with an enrollnient of 950 students.

TIME
8:20

BEHAVIOR

Kenny was the class runner for his Home-

room. Seating arrangements placed him

ENVIRONMENT
A typical ;Iassn;éim chairs in rows
across. Teacher standing at desk. Home- .
room is detached from main building and

Q
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9:00  Taking turn at shooting foul shots. Is

.at the front of the room. Ul
. " gym. Students have to go outside for gym

and regular subject classes, -

8:30 Kenny talked quietly with His seat mate.
Others were quictly talking. He par-
ticipated in the class pledge. \,

8:40- -Subject was the first one out of home- Gym was divided into two parts, One for

Gym - room going to gym. Was the first one t6 foul line shooting of baskstball, the other
get dressed and get the first game ball. equipped with a trampoline. ' Included

health teacher,

8:50 Passed game balls to other students, very
active, appears to be a leader in this class.
Gave directions to other students - was
gym teacher’s helper. :

cooperating with one other student

assigned to throw balls back to subject. .
He listens intently to instructions from

teacher and appears to want (o be the first

in action. . . i

/ R TR
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9:20 ;:

938

Ihnny wum Into mher reom fnr the nm:r- i
piﬂnfmm;ymupalm Took his -

T plaice beslde trampoline for the safety’of

participating students. -1s lstening to in- ~
- stuctions from teacher. Gives directions . -

-~ to other students...waiting his turn.

leﬂhh!umanmmune l:aavery o

'_ poorly. Appesrs to be uncoordinated.
Rushes to change clothing. First tglend o

' other students to 2nd period class,
A selected group of students were, e]\mm

io put seéntences on bai:d Subject’s work
was not selected_ ‘He quielly obaewa

other students.

Other students. are- vaiumesﬂng for
l:lMty Kmyhunmmhmmmd ’

' Appws te be mentally involved. Has his .

homework before him. Has not respond-

ed yet, and scems to be getting restless, ls

tilting his seat backward. -

+. When called upon, he did not know what
the question was about. Teacher had to

- . comment about him talking to seat mates.
Teacher had to warn him twice about

__ leaning back in seat.
‘Subject—is’ not actively - engaging . in
classroom discussion, has mndg no com-
menta.

- *.all students in the class

in two rows with four desks/each.
Ten:her is walking around room selectirig
papers for demonstration purposes.
-Tmhef has zmd ‘classroom mmemmt
and rapport with{h:r ltudenu. LR

portunity to allow
to“respond.

Tg,i::her has hid an o

]

i

"

Kenny is dning the: wnnen wnrk requin:d :

of ‘him. This work is a chapter end tesi.
"Had to sharpen pem:xl

Turns -in written work. -Observer - will
fﬂﬂﬁwﬂ;ﬂ subsaquently,

‘Change of class. .

Class is preparing for a "Ell:k History
Week'' play. Subjl}t‘t does not have a
part.

He is quietly ﬂbservmg ather stud:ms
rehearsing.

Teacher :ncournged subjeﬂ to ;um the
chorus for the play He is actw:ly pare
umpanng in singing.

Practice aammu:s Subjem cuntmue; to
take part. , .

Kenny answered a quesmm and made a
nice comment regarding ple#y procedures
__for Margh.3, 1977. Made it voluntarily.
First comment in class since gym.
Appeared to have gained recognition in
- previous. suggestion.. Other, students ap-
pear to be more favﬁrnbly inclined toward
him. . .

Change of clpss. .

.“

i : )
Clas;mnrn grnng:rnem is the same pat-
tern as previous classroom.

L

Typical conventional glasixﬂémg Students
come here before lunch:to leave books.

" They return after lunch for math. One

* Classroom is In main building-chairs ‘are . -




O
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- 11:30

s

ok
: ’

11:55

{-.

lIﬂ)

TIoMM40

e 4 B o . 3 LY S

g - -! \ . X

cy
-

‘ e E s \palf nf thé ltudmu wlll o to. Splnhh
N \ qlnuuhhtlm - _ -
Subjarl is lining up ’far lunch, - x,s A : N
* Subject is quietly talking with frlendi ln . . .
the tunch line. - _ | T : :
 Kenny ls eating lunch quletlx. Has bnm h rmr& lendl itself to g00d manage-
qujgulldny ! m? Pﬂnplh and associates are .
€ . o coopérating w{th !en:htr: in ;aod supgr -
o . - st Vhlﬂ!‘h_ o .
Cﬂnﬂnua 1o eat, thm is no loud ulklmi R G
< but soft communication with friends. - i S

Finishes and takes tray to dlipﬂ;ll unit : )
and returns to math elass. . : - e ’ i

Teacher gives. Kenny ‘some @lnrinx A typiﬂl 'luama Very colorful with

M;:h (‘ material for a pmject Cnlaring dpl;m nmh nbj cts md nth:r denizm. :

12 10/

12:20 -

12:3%0

i,'_2:45
. 105
- 1:15
1:25

1138
1:45

s
2:0%

2:15
2:20

- 228

©on beok covers,

Continues to color. Is vi:mng mend I o o \ . :
.ACTO38 foom., Tilkiﬂ: quietly, - . : \ A
L5 : - ) e w o '\' i =

Kenny l: now, w&rkin[ wlth his !ri:nd on .+ L . \;-
block building. Other students are observ- T
" ing. Period appears to bé more q[: work- - S B -
study project situation than a class. ° ' ,*’ﬂ : ' \-
Preparing to attend assembly pmgr:m : o . p

Returns to Homeroom. ; ; ‘

Kenny leads other nudenl; to the ;uem dimﬁum is unuxuﬂly well tep ;911[

bly prﬁgrlm R ] llr[: Seatyare very cnmfnrul li}f
Subject Is waiting for lhe projrp.m to - ;
begin. Talks quietly with friends, i e P \ .
Kenny is watching the performance. Ap- 7 § B
' pears to be emnying same, . '
Continuing - ) . K i
Cénlinumz A o i
Continuing = o
= - . LY
# Appears to be getting b@fed Shppm; ‘ - . -
down in seat. Sqmrming, becoming ’
“restless, o .
AppElI'l labeule:p....f, s ' 7 o
Is paying attention now, Play is filled \mh s R A )
"action, and he appears to be more involv- E
ed with it. +
Continuing . *
-~ Play concludes, writer ra:uested the v
teacher to send Kenny to the office.
Subject was interviewed by this writer, . ' - !
and was dismissed from the interview at . o

2:45 for Hﬂm:rr.mm lﬂd bus. - -

v 3 :
-

Summary .

“The Shsdnw Study Project allowed me an npportumty to get into the
mainstream of academic concepts and procedures as these relate to the 10-14 year
old students. It allowed me an‘opportunity to make a time and initiative study of this
group, and observe the reactlcms in peer group sm:x&l and educaticmal relationships.
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Tt r:»rov“ided fhe with addmanal information in assisting the 10-14 year old pupil to
.become aware of themselves physically,-emotionally and socially. The physical set-

- ting of the school, and the ﬁlpssmom techniques employed by each of Kenny’s

" teachers were conducive to a non-threatening environment. Whereas the subject did
not overtly respond to all’of the questions, this writer believes he gained more than_
was observed .by his attentiveness in class. The teachers created a pleasant at-
mosphere for learning, and gave each child an opportunity for self-expression.
~ He became bored, however, without his math and science classes, as was evi-
dent by his actions in the assembly program (slipping down in his seat, sleeping,
etc.). Whereas, the Middle School Philosophy denotes all inclusive activity orienta-

. tion, the break in the academic routine was a complete waste for him.. He par-

ticipated actively and passively in classes adequately. He has gnod peer and teacher
rapport and respcnded well to the calm academic environment. He did not respond
-orally to many of the questions asked; however, he did not appear apprehensive
about written testing. He 'came prepared to his classes, was on time (leading most c:f :
them), and was extremely cooperatwejhroughout

It was a Joy to hav: this type of edugatmnal involvement.

: Student Interview

The following is suggested in response to questions asked:
1. What would you tell a new friend about your school?*
Answer:. ‘I would tell them that this is a good school because
Teachers discuss things with stadents.
If they think you have a problem, they will assist you.
They will stay after school with you and help you make up assignments,
or work on new ones.
d. They are honestly concerned about our welfare.’

P" ®

L

2. If you could change anfthing about your sghocl what would it be and how w&juld

you change it?
Answer: ‘‘There would be nmhmg I would change about _____, Absolutely

nﬁthng

SHADOW STUDY NUMBER 5

A 7-8 middle school, located in a large city, with an enrollment of 420.

-~ TIME BEHAVIOR ~ : ENVIRONMENT
¥ B
7:45 : Quiet activity of arriving studénts, at
Halls : lockers, talking, No obvious running nor
) pranks.

T4R - Marilyn lisiened, with her head leaning on ~ Teather oriented me to where Marilyn
Homeroom her arm. She did not talk while others  would sit. Desk/chair units were in rows.
made announcements. Seemed content  'asked a student where I might sit. *“*Sit
with life. + inel harles' seat: He has tonsilitis, He gave

éi[ to his desk.”" (ha, ha)



" 8:00

8:05
Halls

8:07 .

8:10

B:30

Halls Class

Change
8:15

Home Ec.
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Probably more so than the others, she

seemed restzneﬂ;u being in school and to -
what was going on around her,

in the hajl =ﬂmmatedly lalkmg wuh
her and sticking close together, going into

_next class, then out when nothing yet:

seemed to be happening then I'Elufﬁiﬁgi

Marilyn and a friend, once ba;k in lhE
ckly sat down at arear table and
maierials out.

- Like most, she was not quite’in gear for-

work, but she made motions exp:c!ed i:f
her, without teacher motivation.

Marilyn asked theiead teacher sums!hing.

which proved to be asking to. go to the
library. She was back in 3 minutes. There

was some friendly hitting among the three -

at: her table. Then two more girls came
and sat there,

She finished her spgllmg book exercises,

put her paper away and put her time in
appearing to read but not really mentally
éngaged. Talked wuh her fnends at the
table. )

Marilyn was eager to answer my ques-

tions, Said she liked the new social studies
book and liked her school. Said they were
finishing spelling and answering questions
from new social studies book. :

She went with her girlfriend to her locker.
Put books away. Then she went directly
to her seat in home ec., her next class,
Mar ’]yﬁ immediately sat down at the end
‘of one table, with same girl friend. .

She listened very cac~fully :md was very
quiet..

She got right at her written assignment,
While working, she whispered a *sentence
Of 30,

* She was very much interested in handling

items in the kitchen until she took initia-

i

Teacher rsised voice to shout some an-

"nouncements. Warned about paper cups

n:r bmlied water in regular fountains.
freely hub-bubed ' comments,
thaugh they sat at their desks after se llng
in. Thgy semi-listéned -to announcer

over PA system by a student,

The principal walked in at one point, and .
no notice was made by students.

Again, reasonably qulet movement of
students, some stopping at lockers, get-
ting a.drink from the novel water bottles
and paper cups, scurrying to find friends °
or clarify what schedule and group was
theirs for the day.

The room was narrow and long, with
teacher’s desk at front and sludenl}ﬂﬁ”

+ tables which could seat up o 8 4round

them.

There were 24 students scattered around,

ing, At the beginning some milled around
the teacher's desk, talking (o him, getting
papers with socials studlss quzsnnns

FDn\z teaeher bmught in a- typ:wnter io
The social studlts teacher :hd what leach-
ers think they should do for visitors - gave .
me a detailed explanation of texts 'and
work books. During this, studenis talked
on and did their *written work’',

With the free study atmosphere, it was
convenient” for me to circulaté, and 1
asked many students (so Marilyn would
not suspect singling her out) what they
were doing.

Same business-ike passage, with no bells.
A minimum of **running around.”

The home ec room was set up for sewing

and cooking. The twelve giris.in the class

first sat very quietly and attentively at

tables listenimg to a substitute reading

aloud to them about table seiting. Then"
she read the directions and the ques
they were to write answers to. Finally, one
girl asked what page she was on - had
given wrong one.

All obediently, silently wrote requested
answers. When most were through, she

-

P AR .
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9:28
Social
Studies

9:40

10:04
Break

10:10
Social
Studies
cont’d

10:35

tive to do the washing in her team and
worked industriously all the time.

Marilyn went directly to her next class.

Another girlfriend came to her door 1o
talk with her, which they did, briefly.

+

Marilyn sat waiting, obediently, As she

- sat, she seemed to have her.mind on the

hall, as she sat in a front seat, facing the
window overlooking the hall.

She seemed !0 listen ‘ec s¢ she felt.she
was supposed to. Her mind appeared to
be engaged perfunctorily. She dutifully
took notes. One would guess she is a neat
legible writer.

fnc,ﬂq and waved to someone there,
through the window of the next class. She
stuck with one girl all the time. They went
with the crowd to the bottle of drinking
water.

They came back to class. Apparently sce-
ing nothing happenmg yet, they went
back out to the hall\Went into the girls’
lavatory and sprucedpup -af the mirrors.
Then they went back to class. .

Marilyn Sat.

She propped her paper of her already
written answers by her book, looking at
them. )

Marilyn sat through it; She did fiot turn
around. During the stary she was :’sassive;.
She leafed through her book. .

Marilyn answered her question, which the .

teacher said was correct, but went of 10
tell her .to add something. She nodded
acceptance, seemingly not threatened.
When hub-bub of class occurred over
“igory"" story, she talked to her friend at
other end of table over something else.
She was not distracted by her table mates’
playing with coins and pencils. She looked

: j 36
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told them they could go look over the

" kitchen areas. In 1 self-made groups they

tentatively poked around. Teacher said,
wh:n one uk:d they could wash ulgnsll;

End of clnss'

Another girl asked me what my schedule
wias, wishing I'd go with her next. Most
students were kind and un-self-conscious.

"The school conveyed an atmosphere of

enjoyment of being there.

Class was slow in starting, as both teacher
and students were easy-going. 24 students’
met in the same room that Marilyn was
in at 8:07. -

The teacher annéunced a text for the day.
urging students to listen carefully. He told
them to take notes on the film on “clim-
ate'* which he proceeded to show. During
the film, the teacher stood by the projec-
tor or at the back of the room,

. talking...Students swivaled around to

look. Some paid attention. Some pretend-

" ed to, Same few asked dutiful questions.

The teacher asked named students ques-
tions andrepeated their answers and spell-
ed words frbm the film for them. He talk-
ed on and on. Teacher said to class,
“You'd better watch film. You won't
learn anything out there.”” (hall) -
Others seemed to be doing about the same
thing.

The teacher handed out sheets of study

guestions. Then he stdpped and called on
Bob, who had figured mileage in each
‘latitude. No one especially followed, but
they sat. The leschcr mld him “I'll give

Tcacher told a story abnul a man who cut
trees with a diamond saw. He stood at the
back of the room, talking to the backs of
the students, who were not much
interested,

Teacher called on Marilyn (and others)
for Bnswers on their papers. He did not
add to anyone else’s.

Continuing oral checking of answers on
sheets.

&
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dmvm n her book. Seemed cumfnmble in

Mnilyn went dug:uy to this class, next
door.

She got her independent workbook from
the cupboard, sat down, and neatly

. printed her work on the answer sheets.

She continued steadily working even when
the girl beside her talked to her.

H()nc:. she asked teacher for help. She

- furmed in her book and papers and then
sat, Girl beside her talked. Marilyn put
her arm on her head.

! Marilyn did more listening and PE-ing
than talking. She was not outgoing with
the group, but she obviously enjoyed
being with them. After eating, she and her
best friend roamed the hall and gym,
briefly watching games.

Marilyn sat behind another girl.
She wrote something for a while, which
appeared to be letters in code.

She was the most animated during the day
at this time.
She talked with Tina.

Marilyn was dependably in her seat,

~ waiting for the others to be ready.' She

had chosen a back seat in the corner.
She sat. Looked at her fingers, casually,

37

Math was taught entirely as independent
study, with no class instruction. Students
worked through books, asking teacher
help only when needed.

_ The math room served also as the cafeter-

ia. Other 7th graders came in. Juke box
not playing that day. A group of 8, in-
cluding Marilyn, sat together, and I
joined them and was included in the con-
versation’which was about the food and
horse-riding and ‘weather.
After lunch, students wandered to the
gym, to rest rooms, in halls.
Three teams of students met in two
rooms, with dividers open, with two of
the team teachers present, cjrculating, and
somewhat raising voices to urge that work
be done. It was explained as a time for do-
ing any assignment in any subject, take
make-up tests, and then you could do
what you wanted. Some piayed cards, All
lked freely. One student pronounced
spelling words asa make -up test fu'r abﬂut )

bnys played wuh the drinking cups as
dunce cups and put tape on mouths. The
teacher talked some away from the water
bottle in the hall back into the room,
where they sat, joking.

Desks were mostly in rows, though some
were pushed close or turned to, face each
other. One boy, trying to read, when I
asked if he thought they had too much |
study time, said he could not have too
much, as he could get assignments done
and not have to take work home. He also
said there were no serious trouble-makers
in 7th grade, maybe because of the
neighborhoods they came from. It ap-
peared *'chaotic” to me, with too much
time on their hands.

The room dividers were closed, and this
class met in one side. Marilyn sat in the
same seat. This room had also been her
home room. Desks were movable and i in-
dividual, in traditional rows,

Teacher had to work to obtain quiet.
There was a big space between her at her .

- desk and the front row of students. She

moved to a stool closer to her class. -
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12:55
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Marilyn handed in her paper as ;{ssigﬂed
and called. for. Pass:d it to girl ahead in
her row. R

E

Marilyn l:an:d forward to talk to glrl
friend, covered by the confusion” of
assignmient of parts for reading. She did

not raise her hand to volunteer, and, of

courss, was not chosen.

During the reading, she followed her
script, placidly.

She put her hands in her book and talked

- to Berta as the play ccnlmucd

Marilyn sat in back corner with her team
of two other girls.
Her face expressed concern and dismay

“ when the teacher told about another
. group, using straws, had found the weight

of their bridge was very high. (Marilyn's
group had been experimenting with slraws
to build their bridge.) :

Her group worked with straws, glueing
and talking about it. They didn’t make

- much progress, bud fiddlingly tried.

&

Marilyn stayed patiently, happily, with
her group.

She was very much surprised and obvious-
ly very pleased when she learned she had
been randemly picked to *shadow"’, 5aid
nothing like that had ever happened to her
in her life,

- Marilyn beamed with joy.

Marilyn went off to bus bubbling.

38 q

Teacher led a discussion of a story and
words in it. Apparently she had asked
them to write answers to questions at the
end. There were groans when reminded to
have written work. '

Paper-back magazines were handed out
for r:admg a.play.

I ier: “The last class didn't get
thmugh this. 1 don’ t know if you can or
not. Probably not.’

Characters chosen: “Who wants to be
____7"" Many hands wayed excitedly.
The ¢lass followed the reading with in-
terest. To me, it was not a very interesting .
nor challenging play. The lucky partici-
pants merely read, from where they sai.
Class members helped when a student

stumbled over a word or missed a cue,
They did not finish. They gathered up the
booklets in a flurry and rncwcd to the next
class.

R:mgmzable as a science room by
‘teacher’s instruction table and a few
charts. ’
The .teacher, with great enthusiasm, was
pushing them hard to build a bridge in a
contest - lightest weight to bear load.

L-mups of 2, 3 or 4 afnund the room
moved arnund wclghmg a paper slra\_w or
crowding around the teacher’s testing of
bridges. He kept pounding at them to
lighten their weight and strengthen their
supports *‘Today's work is crucial.”
*Rill wanted to talk with me. He likes his
school. New. Has equipment like video
tape. Would change some teachers to
‘not 50 gn:u\:hy, more human®’. Would
improve the air conditioning and build
tennis courts. He would change the
grading. They send failing notices every
44 weeks. He is *'secking to find
himself.”” Said his dad is smart, [ was told
later this boy is a learning d;-‘sablhty stu-
dent. He didn’t appear s0.

1 asked herif she’d come tell me about her
school and we took chairs to the hall.

I briefly explained to the class what I had
been doing all day and thanked them all
and M;mlyn (publlcly), congratulating

W



Description of observed student: Marilyn is an attractive girl, neat, clean, She
wore new blue jeans, a red, white, and blue knit blouse with cap sleéves with a navy,
knit under-blouse, with short sleeves (despite the snow and cold weather and sup-.
posedly turned-down thermostats to save fuel). Around her neck was a chrome silver
pendant in the shape of a dollar sign $. She wore socks and navy blue sneakers. Her
hair was dark brown, long to her shoulder blades. She had palnted her finger nails
blue. Obviously she was well-groomed.

Outwardly, she appeared to be placid, accepting, self=secure obedient. In most
classes, she slumped on the end of her spine, at a slant away from her desk.

The adjective best describing Marilyn is the one she repeatedly used “about
others in our mtervnew at the end of the day (and reflects the truth that the way we
der;cnbe others contains the essence of our being, perhaps more than theirs) -

“‘nice’’. She is a nice girl, in every complimentary sense of the word, N

v ) End-of-day mteﬁiew with Marilyn

What wauld you tell a frzend about yeur school?
. It is nice, I like it.- = -

Why? We have our own locker’s.

It is a better school.
Why? It is little, not huge.

The teachers treat you not like a little kid.

We can be free, like at lunch time.

We have only three mam classes, not many classes,

I like the way the teachers teach.
If you could change anything about your school what would it be and haw would”
you change it?

Have vending machines for candy

Have more room.

Have nicer students,
How? Well, be nice to them and maybe they’d be nice.

Get students to be nicer to teachers.’

Not have teasing. I don't like teasing.

I like my team of teachérs. Glad | have them

I don’t like the other team. .
What is the most important thing in yﬂur Igfe?

Friends.
About how many friends do you have?

10 But one best. We go everywhere together.
When are you most alive?

When I am visiting my friends.

"When I am at home, with friends.

. What dﬂ Vou llkf’ to da bestf’

Eﬂd (1 gathered he has vmtmg nghts as dworced)

39



Who is your family? , .
Two pagents, 1 brother, 4 step brothers and sisters.
Whom are yoi closest t0?
, My mom. : .
Who understands you the bes{?
. My girl friend.
. What did you like best about school today?. .
'Having you visit as an observer, even before 1 knew you had picked me.
What do you think you learned, and what did you like in your classes today?
Looking at the kitchen in home ec!
Watching the movie in social studies..
Looking over English written work.
Making bridges in science.
Not Like: _
just sitting, sitting, listening, sitting
liked all of it
What made you the happiest?
Being picked to be observed.
" Next to that, in your classes?
I was proudest to hand in my English assignment. .
What do you like about your teachers? :
They are nice.
They are not strict.
What do you wish they'd do differently?
I wishthey’d let us talk more.

What do you mean? - - } :
I mean, let us do things and talk more about our class work inst%d of listen-
ing. ' SR :

Let us enter into it. ’ : : .

How would you describe yourself?

. A nice girl, Nice.
I don't like for boys to call me names. -
Do you mind telling me what you wrote in those notes you passed today?
0, I don’t mind. I said, *‘Call me”” ““Come over”
~Our time is up. Is there anything you'd like to add?
I'm glad I got this school.’
It’s best because it's nice.

*=

: Summary of my reactions
First, thank you for a new experience. Although I have observed in many
schools and classes, it has been general. I have seen the scope of student response (or
reaction!) and have identified with teacher success or failure to communicate, but
this time I tried to put myself fully into ONE student, seeing through her eyes, walk-
ing everywhere she did, and feeling how she might feel toward what was happening

0 1 -
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" to her in her school day. The teachers didn’t understand why I turned down their in-
vitation to eat.lunch with them for choosing, instead, the ‘“Noisy’’ student lun-
.chreom. And I also wanted a girl so I could follow a]l student stéps, even into the
restroom and P.E. lockers! In the process, I found a new friend, Marilyn and I hope
to continue occasional contacts, In fact, I am excited about a kind of follow- through
study to see if any change might occur in Marilyn’s llfe as a resalt of this day of
shadow, study. . .

Her school records show her to bga low-ability, lDw graded (many D’'s and F’s)
student. The initial disappointment shown when I pulled her name indicated her
school image.. I believe that, like many averagé-ability, ‘‘nice’’ ‘students, she has
been catérgorized, labeled, and put in her place without hope of challenging and
e-ducating latent ability within he: Being docile, she does not object to:the system
and will probably become an average American citizen, ebedient to that system,

" ‘unless too much bottled-i -up resentments emerge in later teen-age years or later life
relationships.

' -From her COﬂSElEﬂIlDuS paper work (her secunty) her correct verbal answers,
her confident manner and tone of voice when she did speak, her ability to see a task
and do it, her healthy relationships and normal desire to be with friends, her self-’
reliance in quietly completing assignments, her acknowledgement of need to ask for
teacher help when appropriate, Marilyn exhibited more than I heard her school giv-
ing her encouraging credit for - either to me or, more importantly, to her.

It all puzzled me. Here is a middle school, recognized as superior. The principal -
is a fine administrator - visionary of all good “concepts, an implementer par ex-
cellence by choosing capable middle school oriented teachers and overseeing the
construction of a flexible physical environment. The students are content and say
they like their school. The atmosphere is easy-going. There were no obvious severely - -
misbehaving pupils. The words were right. The community seems pleased The
teachers like their jobs.

Yet, [ saw Marilyn - and all the nther Manlyns sutmg through a teadher’s
reading the text to them; sitting through 30-40 minutes of study hall (albeit called

‘ .“Team Area")i wntmg routme answers from queanons at the end of the chapter or

£

bemg allnwed to read from thenr seats VDluntEEﬂng for parts a dull play, or cuttmg

up straws to build a paper bridge - for what, really?
The only tentative answer I have is that the? have gone farther than many
schcolil in providing an atmosphere for learning with a fine physical plant. They

have a'concept beyond question and what research recommends. They have a‘facul- .

ty interested in persons and teaming together in productive schedule planning (day
by day). They have a principal who has set the scene and trusts his staff. They have’
gone this far, and it is great. The students have caught an inkling of this and are
responding because it is better than what they have had. The variety each day of
their schedule, arranged by the team of teachers (and they do this well), keeps the
students interested and alert. 7

The next step, the missing:one, is the crucial one. It seems to me to be the great

i
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leap of teacher improvement in teaching skills, the leap of faith to let students do
their own learning, to participate in the process. This is what w1ll make the dif-
ference. For how many Marilyns will it be too late? '

A 6-8 middle school, located in the outskirts of & large city, with an enmllm:nt
of 840 students.

TIME

LR - H &

10:05
10:15

10:20
Math

10:30

10:40

10:50
11:00
11:10
11:20
11:25

So0¢. Stud.

BEHAVIOR
Got instrument from-storage, put toget-
her. Visiting with students in her section.
Warm-up practice.

Got up to front of room, tossed note to

fellow classmate.
Playing with band

Playing with band

to teacher explanation re:

H:ad in h,ands - lakmg written exam on
volley ball and re-viewing responses

- Kneeling on floor, combing hair, talking

with volley ball team members which have
been selected by student captain

" Served ball, disgusted when teammate did

not handle return - demonstrated wrist ac-
tion 10 another teammate

Grimating at consecutive loss of points

*‘coaching’” teammates who missed
pmnls
-Playing on net an slranght:nmg h:f hair
In shower room
Throwing sponge erasers at math class-

“mates from front two desk -

Assistance from teacher in working pro-
blems in math packet

L

Expla\n:d to shadow observer the pro-

- blems she was working on in the packet

Continue individual work in math packet
Checking work with answer sheets
Working on packet

Working on packet

Writing in another student's autograph
book. Waiting for class to start

ENVIRONMENT

Teacher visiting-with students, wrapping
up previous stage band practice.

Teacher faking announcement re:
‘‘Master band"’ try-outs .

Teacher conducting with emphasis on
drums

Teacher conducting with :mphasis on
flutes and tuba ) .
Teacher instructing re: tempo & volume
of specific sections . 4

Taking roll
In gymnasium

Instructor supervising selection of volley
ball teams by student captains -*

~ Teachers supervising in hall

Teacher at desk helping students as they
“identify problems with math packet pro- -
blems

Indiviflual work - quiet relaxed class at-
mosphere. Was seated somewhat isolated
from class because boys sitting nearby
*bugged her”

Typical social studies classroom - teacher
taking roll -

g
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11:35

11:35
11:33
12:05
C12:15

‘12:2%
12:35

12:45

1:05
Science
1:15

1:25
1:35
1:45

1:55

2:05
Reading

2:15

ndt
)
iy

Copying chart from book

N

- Looking at filmstrip and listening to stu-

dent responses to discussion questions
Volunteered short answer to teacher in-
quiry

Working on hgmgwark - discussing a
question with girl across aisle

Work sheet - diécussing a question with

neighbor

To locker, then to lunch line

Eating lunch

On playgn:und with fncnds being chased
by 2 boys

To clsssrrmm w1|:h fﬂ:nd happy. comb-
offered chair to observer
Visiting with neighbor, observing guinea
PIE

Working on test

Working on test

Working on test comparing answers with
neighbors

Review exam - complete items not
answered initially .
Last second entry to room - then review

of materials

Watching with dismay as boys run up

score in spelling baseball game
Pondering the spelling of words
specifically “‘dodge™’ .
Desk - work sheet identifying main idea,
answering details, vocabulary and
thought questions on a prevnﬂusly read
story

Still with wgrk sheet

Volunteering  during " elass - discussion
Responded to opinion and value question

‘when called upon by teacher

¢

Class discussion with teacher asking ques-
tions as introduction to new unit on food
and population

Teacher circulatifig in class answering:

-individual questions

Teacher - routine attendance activities

Class review prior to test - student ques-
tions: teacher response

Opening of class activities - roll, prep for
class discussion and review

" Quiet, teaching pronouncing spelling

words and using in sentence
Quiet, work-like Iea;her ssistance as re-
quested . I

Teacher-led discussion of worksheet
questions °

Student Interview -

What would you tell a new friend about your school? :
The student responded by saying that the .school was too big, although the
facilities were good and provided them with opportunities that she did not have in
her previous school (which was a small rural school). The teachers are nice, helpful,
aﬂd prﬂvide her with assistance in coping with scademic: pmbler’ns which she r’nay

ed prevmusly In her fnrmer school, she was in one :lassm ' aJl day lcmg She du:s

¥
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. not like the current procedure of changing rooms and classes for each subject. In ad-
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dition, she does not feel that there is suf ficient passing time (they have five minutes).
She likes having her own locker in her new school. The hot lunch program is a new
program for her. She likes the lunches and enjoys the company of- her fellow
classmates during the lunch hour. She has had no difficulty in makmg friends. She
likes the students with whom she attends school, thinks they are nice and enjoys
their company. She is particularly impressed with the quantity and quality of the AV
materials which are avajlable in this schoo] She feels it helps ii‘l her studiss and in
_aval,lable to glrlsi She partlczpates fo the extent poss;b!e,
If you could change anything about your school—what would it be and how would
She would like to make it possible to stay in one classroom all day. She would
also like to see students allowed to leave the school grounds for the lunch period,
whether they have a lunch pass or not.: Another change she would like to make is a
smaller school. Having come from a small school of under 100 students, a school of
850 seems large and imposing to her. Althaugh she has friends, there is an imper-
sonal quality generated by size alone. She would also improve the athletic fields by
putting a track around the practice field. Track is one of her favorite sports and a
track would enable her to follow this pursuit under more favorable condltmns. '

*

¥

Reactions to Shadow Stuﬂy

We dq:: put studems thraugh qunte a n:\utme each day and our xpectatians of
pended on behalf Df the students fcr the serious busmess of educatnon YEE w1th1n
this serious vein, school can be fun and students demonstrated it throughout the
day. This particular student seemed to respond more positively in those class settmgs
where expectations were clearly delineated by the teacher and maintained in a firm,
relaxed and humane manner. In situations where the expectations were not clearly
defined, our student (and others) were riot as task-oriented. Students-of middle

,school age are-at greatly varying degrees of development and maturity-—socially,
psychologically and intellectually. This fact is recognized by the students themselves

and adjustments are usually made in the class in the social settings by the student. In
this particular case, school was a learning experience to our subject, but it was also a
fun experience. The learmng process was enhanced by previous planning which had
been done by the teaching team. This team planning tied terms, concepts and
knowledge together across academic lines and served to reinforce the learning in.
each spemﬁc area. I thmk that the student not only re:ogmzed thxs mtegratmn,é:ut

by applymg kﬂDWlEdgE from DthEF areas mto the SubjEEt matter at hand I EﬂjC!YEd
the day and felt that this student and most others are appreciative of the efforts to
provide them a quality education. It goes without saying that (in general) they are a
gregarious lot who enjoy their schooling experience. ‘

&



THE MIDDLE =~ .
SCHOOLIN
ACTION:

‘AN ANALYSIS

Readers who have \rmanuusly visited th: six schcml% prcscnted in the previous
chapter have undoubtedly alr:ady formulated some tentative generah;atl ns and
conclusions. This chapter presents the analyses of the authors based on- a‘iregdmg of
all the studies together with the judgments of the Teacher Analysis Panel It also in-
¢tludes considerable supporting interpretations from the- "shadawcrs"éthcmsclves
The analysis follows the format of the list of dlstmgulshmg characteristics that was
presented in Chapter Three, . -

Neither the panelist the ““shadowers,’’ nor the writers claim profound objec-
tivity in matching what they read and saw with the characteristics of middle school
education. This study communicates professional impressions as much as hard data.
The reader may not agree that a particular quotation relates to a middle school
characteristic; one may, in fact, conclude somewhat differently from panelists or
authors. Variations of this kind are expected - just as in the interviews students often
opined that their schools were ‘‘good,”” though observers decried the Iack of in-
dividualization and involvement. With such a backgmund and rananale we present
our analysis of the shadow studies. °

A, AN INSTRUCTIONAL PRDGRAM responsive to the values, Dbjectlves

and needs of society as well as the needs of young' ‘adolescents.

Educators have always argued that the instructional program of the era was
responsive to the needs of youth. Yet, the nature of the program evolves primarily
from the adult view of society and what is needed to prepare youth for its demands.
Only in recent decades have we begun to take seriously the notion that the needs of
students to deal with the world at their stage of growth is important. All too often,
we affirm that what the adult thinks youth needs are precisely the needs youth feel.

The middle school, as the junior high school before it, has>pledged to serve the -
needs of youth in their society and their needs in the broader context of the adult
world awaiting them. As a statement of belief, most middle school educators would
assert their allegience; as practitioners, they seem not to have understood too well.
Five indicators of commitment to an instructional program geared to the needs of
society and of youth now follow to delineate where we are,
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the Shadaw Studles ,r:v:als that only ina few mstam;es was there gwdence of com-
r’rmnity invdlv’emem The trac}itianal field trip constituted the main ’gtilization of the

tivities suﬂh as movmg a science glass to an adgac,.em WDGdEd area for an mtgnswe

study of the animal or plant varieties found there.

In two specific instances, however, and both in physical education, the com-
munity became an extension of "the school setting, but only to utilize a facility. A
YMCA pool, located across town (students were bussed) was the locale for instruc-
tion in swimming. In the other situation, studénts walked across the street to a
recreation center for physical education. The shadowed student, in response to the
question about what would you change about your school, stressed the need for a
gymnasium. The value of shared facilities did not seem evident, ,

In support of the above view, one observer wrote: *‘Kids, particularly middle

schoolers, need to see their home and community as being. related to their
school/ educational experiences. If we as educators cannot establish that relationship

“we have failed, at leasf in this one instance, to make our curriculum relevant."’

Another teacher panelist reported that his studies showed Buest speakers, both’
adults and students, have been in classes. In one case eighth graders demonstrating
the use of a blood pressure cuff and stethoscope, A striking example of community

involvemem occured in the school whigh boasted a “pcet in regidem:e i This pma

r,hrough humamtles
In summary, then, middle schools in this study showed evndeme of the more

common uses (jf gommumty mvolvemerft guest speakers fleld tnps studem help.

limited to the recreanc\n park and the YMCA swnmmmg pgol If we Extrapolate
beyond the data, then we may conclude that the community as a resource and site
for instructional involvement has yet to come of age. . '

2. Comprehensive, dévelﬂpmental skifls program. One wonders'if the force of -
the back to the basics movement may be exerting clear pressure to stress the tradi-
tional subjects: mathematics, language arts, social studles and science.. C‘ertamly all
students in the study on February 17th were receiving instruction in these areas.

" Curiously, a large number of students were working with fractions in mathematics,

and parts of speech in language.

The phrasing of this indicator implies rather strcmg organization and breadth.
There is also the concomitant implications that such a skills continuum would em-
brace Qur best thinking about the needs and mncerns of youth. That is to say, the
skills would be arranged in terms of youth needs first and subject matter logic se~
cond. The writers, and probably most middle school educators, would ascribe to this
approach while recognizing that in practice scope and sequence progresslbns adhere.
to a hierarchial construction applied by educators and textbook writers. .

What did our 100 observers note in their day in the classroom? One student
described his school in this fashion; ‘“We're still doing things I did in 5th grade at
another school.” This statement siggests a poorly designed skills program. The
prevalent classroom pattern observed also implies a long-standing pattern in which -

=
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. v students hand in homework, go over itin class, and then are mtrcdueed to the next
=.‘_hnmewerk a.ss:gnment The rnargm ef hepe thet skills are closely tied to where the

Ina general science class, however, the classroom environment was recorded as:
- Students working alone or in ‘groups of two or three. They are using
several different manuals and doing a vanety of things. Two high school
- students serving as teachers, are moving from table to table.
'Evu:lently this classroom has a skills base which has been modified by materials
~ selection to accommodate several ability levels. On the other hand, instruction in
physical education was almost universally on the skills of bagketball. This might sug-
gest that the indoor-outdoor conditions dictate completely which sport is taught in
mld -February rather than the maturational reqmrements of thirteen year olds?
‘But again a panelist noted: :
In reading there was a comprehensive, develepmental skills prograim pro-
vided for each pupil shown by the ‘subject using a SRA card, a math
pretest, and working by a math schedule. :
Similar efforts at individualization were, noted in language arts, mathemetles,
science, industrial arts, and art; The skills may be the same for all, but students
move along the continuum at their achievement levels. *‘Students demonstrate law
. of probability by rolling dice.”’ Nice variation. **An effort was made to meet the stu-
~lent at his level. An informed, enthusiastic teacher made mstory fit the kids’ lingo
. and language level.” Still another comment by an observer: *‘Much of skill develop-
“ment centered on teacher directed activities.”” And he continues: ““I was so disap-
. pointed to see a written test format where there are so many other ways to test. -
Seventy-five per cent of skills sequence was testing or review.'’ - '
. If the reader is sensing something of a polarization of Shadow Studles impres-
sions, he is reading the authors and their sgurces correctly. Skills are developmental,
but not always sequential K-12 or even 6-8. They are more often based on’an exter-
_nal order to discipline -rather than its inherent organization. Skills are generally
- presented either to the class en masse or to individuals. This latter trend impelled one
. teacher analyst to write:
As valuable as the individualization of instruction is, I.am eoneerned .
after reading what reporters wrote as to whether students are being put
too much on their own, particularly in math. Skill development must be
based on individual need, but group skills and processes are quite
valuable...we need to be careful that we don’t pigeon-hole students, =
give them an assignment, tell them to £o and get to work and then pro-
-~ mptly forget them as the next student epemaehes

The same analyst states this conclusion:

. I found little reporting of a developmental skill program. I do not
feel however, that this necessarily means it does not exist, merely that
one day may not reflect a comprehensive program. Most of all the
schools seemed to do a certain amount of ability grouping in academic

areas in order to lessen the dwerslty of programs needed at a glven time.
14
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'Middle schools, then, tend to lie in the middle between the more éahéutive and per-
vasive developmental skills program in the elementary school and the more highly
structured and compartmentalized emphasis of the high school. ‘

3, Exploratory and enrichment experiences. Middle schools offer exploratory
and enrichment experiences to expand the horizons of transescents. But then, so
does the junior high school. The subtle difference which appears in the study schools
is one of structure as this account stresses: . o :
. Students choose from three thematic options per month. for morning
courses (e.g., geology, anthiropology, batik). Offerings change each
" month. One hour in the morning is *‘free’’ for such activities as basket-
ball, computer terminal; talking. with teachers, etc. -
While this pattern prevails in an alternative school, the more open curriculum is
much in evidence in the regular public sclj@el; - :

1

'One teacher panelist wrote: .
The vast majority of studied middle schools also offered courses entitled
*‘exploratory’’, “‘special interest’’, mini-courses’’, and ‘‘electives.’’ Stu-,
dent reponse to these were all reported as being very positive. ‘*She likes
her mini-course (embroidery), and her art class, but was not enthuse
about the academic classes.” ‘‘She enjoys spegial interest period mos
-where she is taking sand painting and sculptur¢.’ A Catholic school of]
fered course selections at the end of the day éntitled ‘‘Communications,”
«Values Clarification,” and others. These classes were voluntary choices .
“made by the students. How a particular school scheduled these options
seemed to depend ,on séveral different criteria: bus schedules, staff

. teaching loads, time of year, walking range of student body, etc. One
significant observation reférred to a history teacher with a cold class
posture in history class, but- with a very different personality in sand
painting class. This would suggest teacher satisfaction and benefit in this
area of curriculum besides the, obvious student ‘advocation of such

L]

courses.
The enrﬁiehmem courses provide a more open and venturesome environment for
students, but also for teachers. Another teacher panelist argues that a skillful
teacher with an interest in-art could easily teach an art enrichment course. The diver-.-
%ity.is obvious but reflects also on the *‘loosening”’ of structure which would reverse
the regular classroom atmosphere.. The panelists saw in the enrichment phase of
middle school curriculum an opportunity for youth to have ‘maneuverability and
self:direction. **This (art) seems to be the first opportunity for something other than
teacher directed activity.” . _ ’
- Evidence that exploratory courses in the career awareness area existed is in-

" conclusive. One parelist saw little or no evidence. Another mentioned: *, . . each

teacher incorporating a career aspect into his daily lesson plan.” Panelists and
observets did not, however, report many career awareness “episodes’’ in.their ac-
counts which suggests that either the area is dealt with in a designated unit or that at-
‘tention is somewhat haphazard. ' . -

Perhaps as a harbinger of other curricular offerings, exploratory and enrich-

*
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dination than they possess.”’

-ment eeurses aré the expeeted art, music, mdu‘stnal arts, forelgn language - with
sjgmﬁeam "smﬂttenng”‘of courses that reflect comtemporary interests.
4. Programof Health and physical education. For middle schoolers, this aree

“should'stress relevant lealth concerns, intramurals, and individualized develepmen
© .tal activities. Again the pieture from our 100 schools is: mixed. Most middle schoo|

students are scheduled for phyq{eel education daily. At the time of the observations,
the vast majority of students were receiving some kind of instruction and practice in
besketball Gymnastics came. in seeend along with the more umque examples of
Srege and swimming: ;

- In an-area which is noted for its mdmduaheed approeeh many students wer(
receiving group instruction. Other students awaited their turn on the gym floor fron'
a passive vantage point in the bleachers. One observer noted, thever that in gym

* the student expeneneed the only variation in the mstruetmn teach- teet reteach pat

tern of the day.

Health instruction revealed a varled pattern Some classes were giving attentlén
to blood pressure indicators, others appeared to be mevmg through a text somewhal
‘en masse. The result — *‘Student has her eyes on book, but still has pen in hgnd
(cekmg notes), writing occasionally.’” Then for at least 10 minutes.the shadowed stu-
dent was absorbed iff **. - . putting string back in jacket that was pulled out by the
boy sitting on the floor next to her.” It would be safe to infer thet the topic of that
class couldn’t compete with student playfulness.

Title IX auditors would be pleased that in at least.one school girls were. eegerly
using the weight room - ““teacher moves about to assist girls using the varleus pieces
of body building apparatus.” Relevance appears to be the key for meny students
who profit from health and physzcal educatjon. One student inquired: ‘‘These: lungs
(calves) are like ours, right?’’ She pays very close attention as teacher explams parts

‘of actual calves lung and heart, -

In some physical-education periods the instructors displayed ees.v.mty, “snttmg
on the sidelines and watching.’’ Both inters¢holastic and intramurals were noted by

‘observers. In the I- wonder-why-they-didn’'t category, a panelist observed:

I was personally surprised to find that on]y one school offered any pro-
- gram of physical activity at lanch. In this case, it only involved the open-
ing of the gym during the lunch hour. This would seem to be a chance for,
those highly active middle schoolers to work off their energy as well as
learn how to pafticipate with their peers in an unstructered social situa-
“tion. ' .
One does not come eway from an examination of observers or panellst § comments

" with the i impression that the physical education and health program in the middle

school is a powerful contributor to the well being and growth of adolescents. The

" - programs were not negative, simply short of their potential. The brightest message

came from a panelist who stated: *‘L.had the feeling . . . that many schools are mov-

‘ing to a station or competency-based program of physical education and fitness . . .

Many students will. profit from being accepted at their own level of competence
rather than being compared to students with greater muscle develepment and coor-
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md_p'hysicaj education class, for there she could act freely

One observer sums up this curriculum area: **‘She seemed happlest in her music
E. : N -

5. Personal-social concerns of adolescents.” If this indicator is translated to

mean thiat content themes and problem areas draw subject matter which is ap-
propriate to dealing with the specific concerns rather than presenting subject matter
apart from its immediate relevance for problems facing young adolescents, then 100
Shadow Studies drew a blank. Very few observers noted that a particular unit’topic .
or theme dealt with the-*‘happenings’’ of the day. . U
Diggirig more deeply into the studies, however, observers and Eaneliéfs provid-

" ed data from which to infer, very carefully, that adolescent concerns were among the

considerations determining what was taught. For example, a social studies teacher

* reminded **. . . students that part of the ecology assignment given by the reading
‘teacher is for social studies.”” It is hoped that dual activities of this sort assist the stu-

dent to discover the interdependence of knowledge. One English class was reading
the novel, That Was Then, This is Now, by S. E. Hinton, a very strong story ad-
dressing adolescent concerns. Adolescent literature has become a positive force in
helping transescents learn more about themselves and behavior alternatives available
to them. T . ) o e
In a science room the richness of displays, habitats, and lab equipment was fur-
ther enhanced by a ‘‘fascinating cupboard labeled ‘Mystery ‘powders’ and pictures
of the kids engaged in science activities around the rooms.’’ Contrast that environ- -

‘ment with an English-Social Studies block classroom in which the student shadowed .

busied herself by *‘writing in address book while film ‘Population Explosion’ is be-
ing shown.” . - R e
" An observer noted this evidence of concern for adolescent problems:
P. is fortunate to have teachers who care very much about their
students—without a doubt they see the importance of maintaining a
climate of concern in addition to dealing with cognitive growth. One can.
readily see that team teaching is a positive step in promoting ‘total
understanding on the part of staff for the needs of the individual, Such a
cooperative effort is student-centered and is indeed conducive to meeting
the needs of the emerging adolescent. - ‘ L

=

- Sadly, however, the observer went on to note that the reading teacher seemed unable |

to :?mribpte to that team effort. In a contrasting vein in another school, however,
i the material was teacher-centered; with the presenter teacher lecturing, while
the student was the absorber not the doer.” Many classes appeared boring and
repetitious. And in another study, ‘“The program is teacher dominated and highly
structured . . . Considerable effort goes into attempting to control student behavior
.. Teachers do not seem to deviate from the basic text used-in the content areas.’’
Somewhat more subtle evidence enabled some panelists to feel good about the
attention to the personal-social needs of adolescents: grouping arrangements and
task grcﬁps within classrooms, interesting decor, small table arrangements in
cafeterias, block scheduling to promote subject-matter merging, modern songs and
music in chorus and band,-opportunity for socialization during more flexible classes

_such as art.and home economics, open classrooms, peer, helping situations. This lat-

ter point was noted by a panelist in this fashion:
Al N

) ’ . . LA
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This idea of peers helph}z peers solved not only academic problems, but
"also met plrjtlcular unconscious social needs.in a stfuctured environment.
This comment comes from yet another. middle school: in this middle
achtml seventh graders could be just that - . their soeial nceds were
T eagily accommodated in the group acnvmes ' .
The evidence for this indicator seems t0. oscillate between strong concerns for the
transescent as in the above statements.and toward an Etmusphen: in which students
. marched along 4 rather firmly designed subject matter path.
.One panelist sums it up rather well:
‘In most cases, the instructional pmgram offered gppcrtunmes far
students to have a hand in the direction of the curriculum and often they
" were encouraged to do so. Again,’ lnng range content plans would be
“helpful to determine how fully this goal is being reached in an individual
school. Students may learn about human sexuality and the physical pro-
-blems of a transescent may experience at one school and not at another.
" Based on one day’s observation, I find it difficult to predlct the frequen—
cy of this happening. The attitude of the teachers and students would
lead me to believe that kids in all the schools wotild have the nppc:rtumty
- of pursuing their own personal and social development. ,
Summary. The instructional program of the middle school is in itself in transition,

The traditions of the junior high school continue to wield considerable mfluem:e
) WhllE the growing understanding of what early adolescence is all about is nzally just

coming to be seen as s;gmﬁcaﬁt Unfortunately, the education profession does not -

“absorb new knowledge readily - nor transform its “accustomed ways quickly.

Pessimists will find relatively little to cheer about in the preceeding pages; but the .
opllmlsts can see the shape of things to come. Transescents, it seems, 4re experienc-
ing an instructional program which tries to give them ‘‘the time of day’’ and not just

*acurt nod,

B INSTRUCT IONAL § TRA TEGIES AND MA TER!ALS mdlvnduallzed and

- personalized for each student’s needs.
A distinguishing characteristic of middle school education is the centrallty of

~concern for the needs of the transescent, not merely in his housing, but in the en-

vironment which clothes and feeds him. We have noted with some dismay that the

~ curriculum, the food for the studént, is not yet built upon the knowledge base we

have of his needs, at least not to the extent that observers and panelists gave cur-
riculum offerings high marks. There is another area of major significance in middle
school .education, however, which reflects the manner in which curriculum is
presented to students. This characteristic in its most ambitious sense asks that in-
structional strategles and materials be individualized and personalized for each stu-

dent’s needs. 9 -
It would be expected, theref@re that the manner in which the stud nd con-

Stent were bmught together would be unique to that individual. Of course no school

can pruwde a mtal perstmahzed mstructlanal expgnencs at all tllTlES fnr a student

where students are and wﬂl m:urpnrate thcse perceptmns mtco the planned learnmg
ac:txvmes .

51
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~ We noW turn to the evidence of February 17th_to picture the instructional
strategies and materials which are designed for seventh graders. | ‘

1. Variety of instructional techniques. The anticipation is that the cognitive, af-
fective and psychomotor domains would be evident; that there would be variety in’
learning situations to include group, individual, and total experiences; and that the
teacher would alternate with other adults, peers, print and non-print sources as ma-
jor information resources. But let the evidence speak. A : oo

~ *The hour was 1:15 p.m, and R. responds orally to question - first time all day
she has done so."’ The art room was the setting. How strange that the most prevalent
teaching technique, the question-answer routine, did not engage a student until the
day was almost over. The observer’s comment on this situation indicated that it was."

“the non-academic class which seemed to motivate students, not the academic. It
seemed that generally students were not questioned in a planned manner to insure -
_that ¢hch person during the day had some oral interchange of ideas with his peers.

- -and_ddults, C

During an individualized instruction period, the English teacher helps “‘D.
work through some mistakes before it is graded.”” Super. In this situation a student
is having an opportunity to demonstrate mastery of tested material in.a manner
which promotes understanding and explanation. The ‘“‘test’’ is seen as a teaching
tool in the best sense. ' . .

“A-more commonly -noted instructional variation involved ‘individualized in-

struction with students working on their. own assignments. In two math . classes

students had a common topic introduced through a common text, but different
math books were available for practice, a nice balance between single - text
dominance and diverse individyalization.

Often the lecture is discounted too strongly as an effective instructional tech-
nique. A social studies teacher illustrated his presentation with the overhead projec-
tor, writing questions and, review points, while “‘maintaining close eye contact with
students.” That final phrase shows concern for the transescent and the need to help
him belong to the flow of class activities. Techniques such as this one break up the
sameness of classes, while lack of variety prompted this observation:

It was found that the instruction given and methods used did not always -
keep all the students actively involved in the classroom. This resulted in
demonstrations of negative behavior by the students observed such as
playing and talking out. Also there was excessive time lost with student
movement from the dismissal of a class to the roll call in the next class.

Several observers noted the fatigue which accompanied the peaks of work and the
times of non-activity. Group work was a technique found in almost every study,
though one wonders why it must always be under the surveillance of the teacher.
.When students are truly ‘*hooked’’ on the learning matter, supervision can be very
loose, :

Another interesting variation was the USSR time (Uninterrupted, Sustained
Silent Reading) - a period when everyone in school reads, All activities except those
of an emergency nature come to a halt, adults and students, books in hand, read
silently, There are no assignments to follow-up the reading. The time is open to

20
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Poe

adventur: with books. This very posmv: techmque was not, hawever found in wide

~ use. Perhaps it deviates too much from the read- .recite-test-homework pattern,

A teacher analyst summanzed the [ypes of teachmg techmques utilized in the
studles he reviewed:
Worksheets, experiments (in science classgs), projects (in industrial arts
* ° and art), reading quietly, class discussions, filmstrips, taking notes,
- teacher lecturing, films, research in media center, study sheets, grading -
“homework papers, .oral recitation in large ' groups, question-answer,
packets, writing, learning statmns, transparencms and. gmup pmblcm
solving.

o The analyst zénclud:d however: ““Much. nf the school day seemed geared to- llsteng

mg or doing rather than tellmg by speaking i in front of a group or talkmg with peers

- or tear;her. "

*An observer stated “‘Each class was highly structured with not enough oppor- .
tunity for student participation.’’ Another observed opined: **Most of the student’s
day was spent listening, reading, writing, and studying. Very little time was devoted
to oral communication and discussion.** The endless ‘‘going over of homework’" .
should also be identified as a major element in the array of teaching techmques.
Umv:rsally. Qbscrvers and panelists wmt: about thc frequency of the homework
ritual. ;

Just as the transescent is a varied person so are the strateglcs uffered hlm
"~ chairs moved to permit group work ‘
' - non-threatening atmosphere
- teaching is action-oriented in science -
- played math games :
- music - play your own record day
- - developmental reading program ]
- multi-dged groupings .
- use of student tutors and dcmonstrators
- team teaching, block scheduling
- conditioning routine for boxing -
s spelling bee .
- - lcsrmng stations

The impression becomes firm; there is variety in mstructlonal strategies but Vf:ry
few examples emerged which could not be.found in the elementary or high school. A
panelist notes: ‘‘Perhaps the most used instructional technique was textbook reading
and worksheet or chalkboard response.’”’ He goes ori to comment: ,

However, within a single lesson in a particular class, only one or possibly -

two techniques would be employed to teach the particular concept. For

example, if a movie was shown, little discussion or follow-up work sheets

were used. Apparently, a unit would employ various instructional techni-

ques but only to teach to one level - not’to meet varied learning needs.
Anéther pan:list affers this ratimnale fc:r the sa’rﬁer’xess OF strategies' “lﬂ our. need to

are_develapcd that cannm and are nut measurec_i by ob;eetwg tests."- The panehst
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~ then argues that unless alternative evaluation procedures_are devised, we cannot
* . hope to create unique middle schools let alone present them'intelligently to parents.

To assign a value to observations about the richness and variety of instructional *
strategies would be hard in a limited study conducted on a particular day. Some 700
classes were in the sample, however, and a reader has the nagging feeling that -
strategies were okay, not super, and not particularly reflective of the best we know
about kids. The major high mark lies in the use of open classrooms and the freedom

- of movement which occurred whenever small group-individualized instruction was

the mode, _ S ,
2. Varied instructional materials §The target school reports give evidence of the -
variety of instructional materials in use. The critical question is the degree to which |

- variety and accommodation to the range of learning.needs are present. Although a -

day’s examination of schooling is not sufficient to inventory .either the variety or ~

- modality of the instructional materials, observers made many notations about what -
they saw in use that bleak February 17th. % '

In a business education class, for example, students were active with typewriters -
and adding, machines. Science classes for the most part seemed well equipped with

~“the tools for experimentation. Yet in physical education, many students had to wait
*_their turn to shoot baskets, not for lack of baskets, but ba]lsg};ibraries were widely
¥ic

used by the seventh graders - in some instances the entirdfclass looked for ap- -

- ‘propriate materials, but more often small groups or individuals searched out reading-

or reference materials. In thé enrichment areas of music, art, industrial arts, and

home economics appropriate materials were available. Yet in all these instances,
conditions were only what we should expect. . o
In approximately one-third of the schools, students were sectioned into reading

classes, either for rémediation or developmental activities. There appeared to be
adequate materials for both programs. In a science class students first observed tie
teacher run an experiment about static electricity using a Van DeGraff generator,
after.which students participated. It may be iniferred from some of the assignments
that materials were selected to engage the curiosity of the transescent. In a class
where students were reporting on their ancestors, family lore of one kind or another

- was a resource. Such an assignment was timely, coming about while Roots was a

popular novel; also there is a- relationship to the early adolescent’s search for identi-
ty. ' ' : .

While the majority of our 700 classes were teacher dominated with the instruc-
tor presenting material, many different aides were used to help carry the informa-
tion - TV, slides-tapes, overheads, charts, filmstrips, experimental equipment, and
other media resources. A panelist wrote that when students had *‘interaction with

" media used for learning students were more interested in outcomes.”” We hope that
"teachers will increasingly take the next step to have students share information they

have processed through a variety of instructional materials.
One panelist described instructional materials usag€ in the Shadow Studies he
analyzed in these words:
A single textbook approach to learning was by far the most popular
method. However, there were a few exceptions: ‘‘They.were working in
three different textbooks, but all were studying decimals.”

= 54



}

%,

&

"Teacher mmﬂeﬂ one regula,r textbcu)k to all students but othertext-
books were used and left in the room.!” Some cla.ssroams used sup-
plemental resources to the textbook such as science newspapers,
workbooks, and worksheets. For the most part, teachers seemed to de-
pend on oné teaching technique and would use one’ ‘particular type of.
- teaching material, then individaalize by going from student to student to
- . help answer their questions on the mfﬂrmatmn and ass:gnmcnts _
_The-panelist also noted: - - e
“She (student) says that in most of her elasses she simply reads '
assignments, answers questions, and takes tests,’” This type of teaching
may not be the most favored technique by. teachers,. but in many m::
- stances it is the easlest and most efficient way to deal with content.

‘Lest we judge the picture as bleak a panelist noted this about the lack of mention of -
" instructional materials vanety in the Shadow Studies: *‘I'‘was concerned that no

‘more mention of this was made than the few comments’it received, I must remind
mysclf however, that observers were not asked to look for these i items, and perhaps

* it just wasn’t mentioned even though it was present. L.et us hope s0; otherwise the

mlddle school is falling short of its potential.’*" _
B B indmduahzanj:n of instruction. Perhaps no term in the cducatmnal lexicon

" is open to more interpretations or used more loosely in describing classroom interac-

tions. The indicator to be applied to Shadow Study evidence specifies individualiza-- -
tion of instruction in particular aspects: assignments, activities, procedures, size of
" groups, not all to be present at one instance, however.

For many teachers and administrators, ““individualization'’ is synnnymaus with

~ self-pacing and a varied time frame for most students to do the same thing. Another

appmach stresses group differgntiation of assignments, everyone in a group dealing
" with the same learning. *‘Individualization’’ occurs when each student is programm-
ed to have his own wversion of the material to be learned, either in-a text, workbook,’
"programmed instruction, or other print resources. Some educators define '‘in-
dividualization'’ as personalized leammg, encx:uragmg the student to learn about
the topic through one modality or another and from a different perspective, ’
In one English class students‘\‘u:wed ‘*Beauty and the Beast’’ followed by time
for project work relating to the film. Boys worked alone while the girls were directed
by the teacher. S. had the jitters as do others. Teacher: “*You have 10 minutes and

~ the rest you have to do-at home.”’ The teacher then stopped class activities: ‘You

- still have not learned to work on your own without a teacher.”’ Ponder this teacher’s

.idea of individualization during the entire episode.
Another class utilized groups to cover the same questmns on a booklet entitled

- Interpreting Statistics. The *‘individualization’’ seemed to center on the use of four

gro’ups and their work sites in two different rooms. In an ISCS class ‘there were
many .individualized things going on: Some students were warkmg on experiments,
others were reading, and others were writing. The teacher was sitting at his desk giv-
ing individual help with problems the students brought to him.”” ISCS places a ‘
premium upon discovery and self-pacing although the material is appmmmately the

same for all students.
Fﬁl’ many middle school programs, “‘individualized’* mstructmn means wark-

i 55 - o

;g{ﬂ



- variety of insight into the novel.

ing alone, in others it means learnirg situations. At one J. watches a film strip and-
- engages in discussions and answering questions. The observer notes: ‘‘good examiple
of individualized study and learning. Teacher is primarily a resource person.”” In the
same school students are grouped to read novels, each group has a different novel.
.-Certainly use of such groups is manageable for the teacher and provides greater
_ The panelists saw specific characteristics in schools as they evaluated evidence
. of individualization, “‘Varying group sizes was a dominant practice throughout the
study.”’ *In some cases, however, there was still present the Friday test for every®ife
* Covering the same material.” Another panelist wrote: i K

" One of the obvious differences in the various schools and even the classes

was the.group size and chair arrangement. Some groups were as large as

forty students in a traditional classroom. Other groups officially conven-

ed with ten students. Open space . . . the entire class is sitting in a circle

on the floor working on a language arts exercise . . . There was only
-+ gporadic mention of varied assignments, activities, and procedures. They

‘would be the exception, rather than the rule, to classroom curriculum. | -
“Teacher movement was picked by one panelist as the mark of individualizatiori, The
same panelist noted: ‘‘Students are allowed to go beyond required material - a
delightful exceptioh.”” Another panelist observed ‘‘that with the exception of the
science proram, little diversity in instructional strategies existed.”

3

In summary, then, ‘“‘individualization’’ in the 100 middle schools seem to center
upon varied group sizes, differentiated group assignments and self-pacing progres-
~ .sion. While middle schools have made significant progress toward breaking the lock-

step advancement of students through the same content, there-remains for further
development the broad area of learning via different activities and from the rich
knowledge resource bases which together can produce. divergent learning and
creative problem solving. The middle school, because of its freshness and growth

potential, has the capacity to break through to that quality of individualization.
4. Block scheduling, team teaching, core program arrangements, These are
commonly touted as hallmarks of good middle school programs. Admittedly, there
are times when a team organization is forced because the building has pods or it was
assumed that teacher strengths could be more effectively deployed by some kind of
joint teaching endeavor. But in the main, one finds in the alternatives to the con-
secutive 45-50 minute period distinct efforts toward individualization of instruction,
On the national scene an increase in block scheduling arrangements has beemr
reported and in the target middle schools some form of block scheduling was

employed in two thirds of the cases. C o
The teacher analysts made some interesting observations to sypport the varia-
tions of class arrangement. It should be noted, however, that the.%ﬁe between ‘‘in-
structional stategy’’ and the class Drg@nizatiqn or school day layout is often blurred.
There was ‘‘independent study in English’’ and *‘block scheduling is used.'’ The
“research class is independently geared.”” Another analyst found thése conditions:

-“‘lecture room seating 100 kids in auditorium”
_*a total of 175 students are grouped together with 5 teachers; delivery

model is departmental’’ SR A
L
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"mlth lab-60 lmdents-ln:je area-two teach highly mdiv:dualized
Youngsters working at skill level in folders, non-graded, 6, 7, and 8th -
grade students learning centers; resources available in classroom’’

-"‘original community area. Tables. only. Area contains 10 learmng
centers, Individual projects as well as group.” B

_The analyst making these comments concluded that when there is evxdenc: of good

_ plaxmmg, large groups can receive iristruction, and.even more strongly emphasized

that “‘content is enhanced by specialized grouping.*’
Another analyst found that in most of the school réports: he read, there was

“some form of block scheduling for either team teaching or dcpartmemahzatmn A .

reporter noted: “*One can readily see that team teaching is a positive step in pro-

- moting total undcrstandmg on the part of the staff for the needs of the individual.
. Such cnnperatlve effort is student-centered and is indeed conducive to meeting the
“"needs of the emerging adolescent.”” A rather strong cnm:lusmn! Another analyst

pointed out that careful planning and trmmng are needed to best tise the team

teaching concept,
Turning to the reporter data this mterestmg comment illustrates a danger of

- equating class grrangement with individualization:

Certainly this visit poihted out that our schools should have a curriculum

that grows out of student interests and needs and that our. students
should play a larger role in planning their activities, No doubt, the pro-
fessional staff mémbers were conducting effective ““schooling’” ac-
tw:tm?evertheless the principal was quite candid when he stated that
there were few examples of “‘real individualized instruction.”’

Once more the reporter speaks: ‘‘She (the student) liked the mlmacnurs: 1clea
because of the chances prn\nd&d to do ‘other .things’, choir in her case, A student
summed up-her opinion of the school in this fashion: ‘‘open classrooms are better

“than ‘enclosed’ ones.” Yet another Teporter characterized the school he visited in -

this fashion: *“Due toa schedule created for administrative convenience, the student
had absolutely no time to himself (no time to do what he wanted to do) during the
day.”” And continuing, ‘no provision for explc:rannn of an mdmdual student in-
terest except in limited elective offerings,”

Evidence of the core concept of integrating subjects to sulv: problems did not .

-often appear in the school reports. One observer noted that ‘‘teacher reminded:

students that part of the ecology assignment given by the reading teacher is for social

- studies.”” Another positive reflection stressed planning: *“This team planning tied

terms, concepts and knowledge together across academic lines and served to rein-

-force the learning in each specific area.”” The reporter felt that students recognized
- and appreciated this.integration.

The middle schools of America, as sampled on that February day, do offer
some variety of schedule; but the use of subject matter as resource data rather than
course content was not obvious to observers.

5. Action oriented teaching: To describe individualized and personalized in-
struction the terms action oriented, manipulative, student generated, and a non-
didactic mode are appropriate. The break from the review, read, recite, syndrome
should be clear; for action oriented teachers would be designing assignments and
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ts;ks‘}t!iit would maximize student abilities. When we speak of learning modalities
we expect to see instruction agtuned to the different drummer each student hears.
The classroom would contain learging centers calling for a variety of résponses and
response media. There would be flexible groups and schedules. The teacher would
be the ‘‘senior’’ member of the group with the role of advisor or facilitator. There
. would be times, of course, for direct teaching to the whole class or segments of it.
_No one-pattern would dominate; however, change would be directed by need rather
" than tradition. 3 ) , - " :
_ What did the reporters and analysts see? One analyst wisely offered this caution
in interpreting the data: e o
" Some clarification needs to be given as to what is a typical classroom. In
" my standards it would be & lively, exciting center of activities in which
kids are involved in a variety of activities . . . Many times I found the
typical classroom referring to a situation of 5 rows with 6 desks in each
~ -.row and a barren room. ' _ R .
The obvious classes were action oriented - physical education, shop, music, labs.

. The analyst noted, however, ‘‘For the most-part classes seemed traditional .. . .

teacher checking homework, class assigned to read chapters 6-13! Teacher will be
checking individual notebooks. ‘Test next week to cover the novel.’ This approach
contributed to observer boredom in several instances not to mention the kids’ reac-
tions.” _ o L » ’ L

~An observer foted also: “‘In many classes the material was teacher centered,
with the presenter teacher lecturing, while the student was the absorber, not the
doer. Many classes were boring and repetitious. I'm glad I’'m not a seventh grader

‘But there was action and change also. One teacher in reviewing the previous
day’s lesson by question and dnswer utilized the overhéad to show questions to en-
tire class. A counselor described the student shadowed as engaged in normal
horseplay before classes began, but once the work started, all students seemed very
- interested in what was going on. One reporter described the day as a nice balance
between. teacher directed and individualized instruction. Another reporter was im-
~ pressed with the variety of learning expériences the shadowed student encountered-

and used these words: ‘‘Although her day was a busy one and most of her

classrooms were structured, she had the opportunity to move around and talk quiet-
ly about her learning experiences in seven out of eight i:lassgsg”

Generally, it would be fair to say that the middle school classes contained in this
- study lacked variety and self-learning opportunities. One language arts class con-
sisted of forty minutes of question-answer. And another scene: ““The teacher asks
"the boy who is helping Ricky to sit in his own seat, telling both boys that the work
counts only if Ricky dees it himself. Then a game is introduced - mental arithmetic
-no talking is allowed - the reward is’gum.”’ In a history class the teacher explained
subject matter for' thirty minutes!

A Shadow Study summary concluded: ‘“Most of the student’s day was spent
listening, reading, writing, and studying. Very little time was devoted to oral com-
munication and discussion. This student would have benefited from such involve-
ment.”’ - :

The data are ambivalent. Roughly lla}f the Shadow Studies reported a sameness
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. ta the m;tru:tmnal flow. The questmmanswcr farmﬂt dommatcd the major subject
" areas. In one instance the teacher spoke to the backs of her students’ heads for the
entire period! But there were the turned-on classes with lots of student participation,
direction, and testing of their creative learning habits. A- thuughtful recorder may

“hdve lsalat:d the essence nf ths mlddle schcol day '

~« classes and SllbjEEt cvcry 48 minutes WhllE i!sa being expccted to bc an- .
,acnve participant in each class . . . By the erid of the day W. was very
enthusiastic about his final class af ths day and expressed this to me o
when [ questioned him. It seemed That for W.- ~each period was long :
enough to gain his interest in the sub;cct but not long enough for him m
become bored.

Student flexibility may be our greatest success factor ih the middle schﬂal
C. RELATIONSHIP INTERAELTIONS . designed to strengthen the
adolescent’s social and self-awareness. o
*Relationship interactions play a ma)ar role in the mlddle schoﬂl program ra-
.tionale. The transescent is on the thrESh_ Id of becoming his adult self and the period -
of time he spends in the middle school i largely one of testing out those patterns of
behavior and beliefs which will become llmarks of his adult character. Because th:
transescent is both challenged by his péers and by the adult world of Which he is a
part, there is the need for i mtcractlon wfth ﬂontcmpmanes and the adults who mo 3'
the structures of his enviropment. { : . s
1 What then does the middle school lmplant in-its operations that wnll facilitate
) youth having the quallty of contact with peers and adults which will enable growth
directions to.be tested out and raised to a higher level of development? Two areas
stand out in the middle school conceptualization: opportunities for socialization and
opportunities to develop new relationships with adults. These new adult relation-
ships transcend the typical student-teacher interaction. What is required is a student-
adult-relationship in which the youth is able to talk out his concerns and explore op- -
tions without being told he is ridiculous. Of course the teacher should provide this
quality of relationship and often does; but it is difficult for one teacher to be that
. needed adult to 25 to 35 students in a single class period, yet along th: lsrger number
which may be encountered daily.

The guidance component in.the middle sdhonl seeks to estabhsh an outreach

. relationship with students. This advisor-advisee type of relatmnshlp may reside in a
classroom teacher, a homeroom teacher, or 4 counselor, The i important condition is
that opportunity for relationships of the kind we have been describing be available
to youth in our middle schools. What does the record of February 17th tell us?

1. Advisor-advisee relationship.  Activities in this area were not evident.in the
Shadow Studies. One teacher analyst flatly stated that *‘student- -faculty relation-
ships were not mentioned directly.” Another analyst néted- that .the homeroom
organization was very weak. The time spent dealt with work period for the students
or for announcements and directions from the teacher. It seemed that the degenera-
tion of the homeroom into a study ahll atmosphere most often occurred when the

~ homeroom became the first period instructional class or was the location for later in-

* struction. Students logically used the time to get ‘‘one up’’ on their assignments. Yet

£
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another analysl; reparted that his shaduw studx:s showed evidence of students: havmg
access to- a person or persons to whom they could go for help. Time for group.
guidance and counseling activities existed in the majority of middle schools sampled, -
but apparently on Shadow Study Day that time was not used for such activities.
‘In a school which began its day with an Advisory Group’ period, a time which
was also repeated at noon, the shadowed student put the early time to use chatting
about an upcoming intramural game; the later time he read a friend’s homework
paper and then a book during the USSR time (uninterrupted sustamed ‘silent
reading). In another instance, the observer noted 4hat. teachers were in the
classrooms and halls céﬁversmg with students. One student told the observer at the
end of the day that ‘‘she particularly liked her guidance counselor who had helped
- her adjust following her mother’s death. '* In a similar situation, a shadowed student
- praised her values clarification class which had focused on su:h topics as divorce nf
parents, which, for her, was a real problem. .

* . One ought not generalize too much from 100 Shadow Studies; yet it is sl;nkmg
that observers did not pick up on provisions for advnscor!adwsee relationships that .
might stem from homeroom or group guidance activities. Students did have, and

< commented favorably upon; any number of adult-student relatmnsmps These oc-
curred, however, in the course of the school day’s normal evems

2. Social experiences and socialization processes. Thls aspect ranks high in the

 rationale-of midd!le school education, for the obvibus reason that the transition for *

“youth is heawly weighted in the area %f making new adjustments to peers. Socializa-
tion does not ‘mean ‘‘fun and games’’; rather it means opportunities for conversa-
tional ease and the exchange of ideas between peers, especially those of the opposite-
sex. The school setting should nurture intellectual sharing. Nor should opportunities
for friendships, dlscugslons, and problem solving be solely among youth. A major
thrust of the trafisescent’s drive for adulthood is building new relationships with
“adults - relationships of the quahty which will permeate adulthood. T

The school is not- without responsibility for social Expenences beyond the
school day or setting. Youth need opportunities to mingle at social sports, cultural
events, both as spectators and perf@rmers The need for social experiences is
especially critical in isolated communities or in locatmns where travel to events is
“curtailed by distance or the hazards of big city life.

The events of 100 seventh graders on February 17th provided a cross se;:tmnal
“view of the middle schoo] commitment to the goal of socialization. One analyst sum-
med up attention to socialization in the classroom with this opinion, . . . the schools
appeared to be tolerant of the socialization (in the classmoms), but dld not teach‘ to

it.”

*
-

All Dbservers reported conversations among students whenever these were. oc-
curring in notations such as these: “soft conversation among students as ‘they
~work”’, “‘talking with neighbors as both are warkmg on her horn’s valve which
seems mnperatwe" “3, talks to a boy . . . helps him with a pmblgm”, “students
interacted very well with ‘poet in residence’ and appeared hlghly motwated” ““The
social games of the transescent student were very obvious.’ :

- - - Some observers found the sm:mhzatmn climate restrictive, however In one
school the analyst éﬂgluded “Such controls as ‘be quxet or detentmn and a ‘y-e-r-’

o2
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Yy struc‘tured. mnth clu; hinder pasiuve mteracﬁan in, our estimanun." And at

-nnnther school the anslyst Qted *“This particular school appeared to us to-be

teacher-cenfered with lunch and activity period the only times for stud:nts to in-
teract. There was no evidence of teacher-student interaction. ‘
‘Thus the general tone among the scheols was positive in that the clsssmum set-

.. ting provided nctasmn ‘for. ‘‘small talk}’ ameng students and for “‘work talk’’ as

well, Social skills, guch as dam:mg, were strengthened in physn‘:al education. In’ th: '

' classroom, teachers utilized' group work to, ease into socialization. situations. We
" may infer, therefore, that teachers understood the transescent’s:drive, for peer con-

‘tacts and did not create large barriers to interactions, The major n‘egatlve feature ap-
* peared in several lum:hronrns where students were ass:gned seats of sections - a con--

LI

dition which reduced socialization and their own independence.

An observer madé this' significant comment: *“‘Only one incident of bnredom
surfaced. This occurred during her mathematics class which was cgnducteﬂ by a
substitute teacher. Tflis class-was also somewhat different in that there were four or
five friends in this class ‘who weré not in any other class with her. Their prescm:e-
seémed to alter her behavior.*’ The socialization process, then, is a factm of several
mgredlems [peers, agtivities, chmate, the teacher , For a middle school to strengthen
the précesses and opportunities for socialization, the mix of mfluencmg mgredlents '

. must be carefully examined. Abnve all, we should not minimize the coping skills of

students, their abilities to deal with.teachers and the administrative structures in
their.school. “*There wgrg varied classréom situations and teachet. types, but D. ad-

K

: (mt or extremely concerned about their relationships with their peers.’’

;ustsd to each situation, and its expectations‘without much pmblem * An aﬁalys!;
summed up the resiliency of the seventh grader: *‘I found very few kids that felt left
" 3. @pen-student faculty relationship, This aspect’ extends the dimensions of the
socmhzatmn climate that is so vital te the {ransescent’s move into adulthood. 1 _
children are to become adults, they require role models which challenge them ‘and -

- demonstrate good ways of living. Teachers are role models of a-commitment Lo in-

 tellectual and social concerns and, as such opportunities ‘for close student- teacher

interaction should abound. But do'they? In essence interactions occur at two levels -
one is the natural flow of classroom activities, the manner in which the teacher
directs- the action, the voice and: pasture which convey to students whether it is -

‘‘okay’’ to take risks, to venture 1deas to demonstrate some independence.. A'se-

- cond level toucheg the more persnnal contacts, the teacher-as-friend and- guxdmg

adult. Both levels of relationship, in various degrees c.lf desirability, are.found in the

middle schools of this study. - .. . - :
) One analyst commented: *“Teacher has good management and rappmt with her.
students’’, and “Teacher has allowed all students in the class to respond.” “Teacher
has gentle control.”” " *Teacher partu:lpates in most of the activities helping in- -

" dividuals when needed.’ These notations, all coming ‘from different schools,

describe the quality of teachmgﬂnteractmns whlch foster. mtellectual aﬂd personal

gm‘wth in the learning setting. - ’ IR .
Another analyst includes this series of comments: . |

Finally, subtle comments about student- teacher relationships were. nften

made. ‘Wish I cnuld describe the mtanglbles that this teaeher possesses that
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seem to make me feel good about her general relationship with the kids. Ac-
cessible,: genuinely interested in the individual, listens well. Students kid the
teacher.’ & -
" - A button on a teaLhar which read: THIS TEALHER REALLY CARES

These kids require a’ patient and understanding person who accepts-them:
" for what they are and helps them strive to be better. However, there is no

formula for this teacher. [ am more convinced than ever, that he can teach

in any area of this country, in any type of classroom, with any kind of cur-

riculum, in any sort of facility. Wherever he is, kids know he is someone

special because he believes in them; they beheve ineach Dthf:l’ Thls bond is
. the fiber of a gmd .middle school. e f

Time and again analysts ancf observers commented that teachers made the difference

in the quality of mstru;tlon In the post-observation interviews, students com-
mented with high frequency that what they liked about the school was the teachers!
Somie students included the principal and the lunchroom ladles in the mast liked
La[d'gory' - :

The step to teacher-as-friend and gu;dmg adult is not large, but the number of
times teachers in the study were describéd in this role was not large.

‘One observer did note: ““The rapport between ‘teachers and students was a

) beauuful thing . . Thcre was a Lcmtortable air of rapport, yet an evident respect

for and to one another . . . [t was evident that each one was happy and proud to be _
a part of their middle schaol * And another comment: ‘‘Well before school starts

many teachers are in claqsroomq and halk c.cnversmg with students and each other.’

An even stronger statement appearﬁd in the analy%t s summation: “Nowhere.did T
see the relatmmhlp exist bglween students zmd, teachers that would be c:onSIdercd

r

unhealthy
- Can we LOﬂC{UdE from these comments and others in the Shadow Studies that

lem,hers arein t;u.t functioning as friend and adult guide to transescents? A tentative
"ygs” seems in order although the notes of the day do not spemﬁcally use ‘that
language. We are on safer ground in concluding that teachers have developed good
relationships with their students. The proof lies in the many times that studem:
praised the attitudes dnd actions of their teachers.

. A HUMMINL: UF’

On the basis of this study, what is to be $did of middle school education? What
generalizations have taken form from the accounts of one hundred observers and
the analyses of the teachers on the panel? Each reader of the accounts would likely
.conclude a few degrees apart. It is hoped, however, igv the interpretations of the

- authors in this summary will be fairly represented of reality and thereby help us all

in oursuest for a more effective middle school program.

s The Instructional Program, There were many ex iting activities mup*rmg on
Eehru.lf‘v 17th: however, the *“‘sameness’ of the instructional program was still the
“Tdominant mood. One observer ‘caught that mood: :

My general reaction to the school day was that it was long . . . the length
and repetitiveness of the day made a very strong impression . . . 1 could
anly conclude that my fatigue resulted from the similarity of le\\t.'% ;md the

;
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‘general orderliness of a young peron’s_time during the school day . . .1
- looked forward to lunch period and would have been delighted if an
assembly program had been scheduled. o .
An analyst put his finger on what may well’be the reason for student disinterest in
the instructional program . *. . . it -seems that as middle school educators we still
have a long way to go to make our teaching more rélevant for the needs and learning
styles of our students . . .”" It is.cleaf to us, as authors, that the major gap in middle
"~ school education relates to curriculum relevancy. ' o )
Instructional 'strategies-and materials. Although the curriculugn of the middle
. school appears to be little more,than a brightened up extension of the more tradi- .
tional.fare of the junior Kigh school, the strategies and materials employed do seem
to be undergoing modifjcation. This.is needed, for as one analyst pointed out:
Difficult as it is we need to continue to provide for individual differences in
_ students by presenting a variety of learning activities and types as well as
o -, speeds for individual students.. we must continually’ question ourselves as
to ouf objectives and methods in the curriculum and strategies we are using
with our students . . . Overall, I was very pleased with'what is happening in
’ our nation's middle schools'+—. however, I feel that there is still room for
o more to happen to enable students to grow and become better ablg to
v . understand themselves and the world around them.
Teachers need to take heart as they move toward relating individual needs to instruc-
tional modes. We seem currently obsessed with ‘‘staying on task’’; the catch is that
the “'task’’ is too often that of the teacher’s creation. Help in reaching each child
will be found in determining his goals and needs and weaving them into a task which
becomes “‘his” and ultimately “‘ours.’* Children are readily doing this, as one
observer noted; ‘‘The most striking feature of the whole experience was the intense
level of involvement she maintained throughout the day, albeit that involvement was
, - -not always on (the teacher’s) task." :
' . Relationship Interactions. A note of pessimism pervaded many positive reac-
tions in this area. One observer reported in this fashion: **The middle school was
devised so that the educational needs, wants, and desires of transescents could be
better met than was possible in the junior high school. Uﬁfortunately. the middle
school, though it has come far to try to fit the school to its students, still has far to
go."" Yet students were almost unanimous in telling their observers that they liked
their teachers, they were ‘‘neat."” The rapport between students and teachers was
found to be good. What wiS not evident, was the translation of that rapport into.
curriculum content and instructional strategies which” foster independence of
thought, sensitivity to learnjng styles, and a true sense of teacher and student learn-
ingtogether both ro comprehend the world and create a better one, .
rli%‘!ﬂ"f’hé mood of the day was hopeful, highlighted with sbime innovations, reflective
of a better understanding of youth than we have ever had, and revealing of enough
peak experiences to conclude that the middle school movement is aWware of what it
can become and is headed in that direction. An analyst opined:
Middle schools today are experimenting with varfous instructional pro-
grams, strategies, materials, and teaching techniques in order to try'to teach
children most effectively. Within these schools, individuals are having théir
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i successes and failures — both as students and teachers. However, an ideal

can not be bought and packaged; it must be worked for, and every middle
school | analyzed gave indication of trying to do something that was good
<for kids. -+ | ‘ ' . oL '

B : ) = ) V"’ 5 Y f
On February 17, we looked at dur students and, through what was done to and
with them, at ourselves. We noted strengths and weaknesses. With rare exception, it

was evident that where there were problems, ‘‘we’’ were the problems. It was not the

school facility, the lack of materials, or even the departmentalized curriculum that
was the-prime villian. Pogo was;on target when he philosophized: ‘‘We have met the
enemy, and he is us.”" But, on the other hand, it.was also equally evident that where
there were successes, ‘‘we’’ were thee spccgsses’ it was not the innovation the
organizational structure, or the new building that spelled success, it was the person

of the teacher who was effective in relaiing‘and communicating. We, who may often

be the enemy, are also really the only possible conguerors. . ...~

%

BETWEEN THE 1962 SHADOW STUDY
. AND THE 1977 STUDY, ° :
A comparison between the 1962 Shadow Study of eighth graders and the 1977 +
Shadow Study of seventh graders is inevitable and unavoidable. Although readily .
acknowledging the real limitations that do exist and being fully cautious bécause of
the presence of so many ‘‘ifs, ands, and buts," the authors, nevertheless, feel com-
.pelled to state Trankly their judgments.’ Since two of the ‘authors of this report also
wrote the previous shadow study report, perhaps we are justified in venturing,
however hesitantly, some comparisons. .
The key question then, becomes, **Are the educational experiences being pro-
vided early adolescents in America now more attuned to the needs of transescents
than they were fifteen years earlier?’’ Based on the seventlr grade shadow studies of
1977 in comparison with the eighth grade studies of 1962, we conclude that they are.
Readers familiar with the 1964 Shadow Study report will recall the rather
discouraging picture contained in that report. Although there were many bright
si:ots and the youngsters were almost always positive defenders of their schools, the
overall evaluation was essentially negative. Some of the major conclusions from the
earlier study were as follows: ‘ : '
“In summary, the 102 Shadow Studies, while pointing to much in-
spired teaching and apparent concern for the best in learning theory,
seen more accurately summarized by -this ;lﬂsing statement of one

A COMPARISON

observer, , ) R
“To sum it up: I would not want to be an eighth grader . . . '
—on such a tight daily schedule; . ’

) _—when [ was not involved in planning what was to be done and/or

how this would be done; , T, ‘ ’
— where most teachers lectured and trepted us as sponges;

g
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—where my interests and needs wer

curriculum; A .

—where [ could ‘get by’ very nicely just by being quiet, orderly, and

- following directions; i

—where my learning was bookish, fragmentized,

not clear; o - - B

2 —where I had no opportunities for ‘me’ to grow.’
*“This was the predominant, but not universal, view of the junior
~ high school we saw on May 3, 1962.”. ., . . o
*“The most prominent impression is of a classroom dominated by
the teacher, in full direction. of the ledrning complex. Lecturing was com-
mon and appeared in classes ranging L‘ﬁa:n \English to art.”. . ;. :
“In other instancés, the teacher pésformed a four-step procedure;

* (a) collecting homework papers, (b) gothg over homeéwork, (c) making -

the next assignment and/or introducing new'work, and (d) allocating

~time for, starting the homework in class.”, . .. | o

' ““The data gathered from the Shadow Studies seem to cast the junior
high school classroom as a miniature lecture hall inhabited by a central
figure of authority and his helpless captives. It does seem-almost in-
disputably evident that the typical eighth grade situation is teacher

dominated with pupils rather passive and actively involved only to a

limited degree: physically present, but psychologically absent a large por-

* tion of the time.””. . . ! (Lounsbury and Marani, 1964),

The overall picture in71977, in our judgment, was clearly improved - not ex-
cellent, perhaps not even very good, but noticeably better. The middle schodl today,
as one would expect, is still very much a mixed bag. There are hundreds of middle
schools operating that are wholly departmentalized, homogeneously grouped, sub-
ject ‘matter centered, and featuning interscholastic athletics. These schools display
nearly all that typified what became the typical junior high school. On the other
hand, there are many middle schools that operate in open spaces, that feature real
team teaching, extensive exploratory programis, adviser-advisee arrangements, and
nearly all the theoretically acceptable practices. The vast majority, of course, are
somewhere in-between and cluster around the middle. In reading the recent Shadow
Studies one clearly gets the feeling that middle schools are moving; they are trying
conscientiously to be responsive to student needs and to alter: their programs and
practices to serve better their emerging adolescents. )

- The major differences between 1962 and 1977 may be in climate rather than
curriculum, in the atmosphere more than the course of study. We believe that some
of the “‘objective’” surveys of practices which scemed to reveal no significant dif-
ference between junior high schools and middle schools may not have been able to
take into account differences that did exist in climate, relationships, and goals.

There is danger, of course, in generalizing too much, for many examples can be
found to support almost any position along the continuum; yet there are some
generalizations which the authors feel can be made fairly, however unscientifically.
We believe, in toto, the Shadow Studies, if they are representative of middle schools
in_action, reflect the following pluses and minuses;

e not considered in planning the

and purpdses were

i
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i Some pluses L
" . the apparent teacher-student interaction and relationships typically found
could Be characterized as positive or good.
-‘exploratory programs were usually in operation.
. considerable use of individualized work and assignments was evident,
- limited use of the lecture to a total class and frequent utilization of varied ac-
tivities within a single period were noted.
- block scheduling was common. :
- some.form of team organization was quite typical.
- flexibility in space usage was evident, variety in seating patterns and size of
groups was common, : :
. - an emphasis on evaluation rather than simply on testing was manifested.
- some efforts to utilize content related to the problems of transescents were
R evident. : '
~ Some minuses - :
- few examples of real adviser-advisee programs surfaced.
. limited use of, and involvement of, the community as an educational resource
was found. '
. the continued use of the departmental subject structure, even in team situa-
. tions, was obvious. -
" . . lithited level of participation in intramural programs was noted.
- apparently inadequate attention to the field of health and physical education,

other than as an activity, seemed clear,

Not one of the above *‘pluses’ could have been set forth as a generalization
based on the 1962 Shadow Studies. All in all, the Shadow Studies of 1977 when com-
pared with-those of 1962 should give heart to the professionals who labor in the
vineyard which encompasses the middle school years. The commitment, caring, and
character of middle school educators is making a difference.

. .. Refergjces ) . .
Lounsbury, John H. and Marani, Jean V., Th{ Junior High School We Saw: .One Day in the Eighth
Grade, Association for Supervision and Eurnr,:iulur'gl Development, 1964, pp. 51, 54.
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THEROAD
AHEAD

Many educators applaud the lack of a “‘standard’’ middle school, feeling there
is strength in remaining ‘‘in process,” viable, and dynamic. Once the middle school
becomes institutionalized it may cease significant programmatic growth, they claim.
There is much to be said for this view; yet unless there is some sort of a target held -
up, how can one even aim in the right direction, let alone hit the bull’s eye? As the
Shadow Studies and other earlier research reports make evident, there are many,
many middle schools operating all too contentedly, believing that because they are
called middle schools and enroll grades five or six through eight they are
“‘innovative.” o : ' _

Surrounding the middle school movement today is genuine excitement, profes-
sional commitment, real caring, a recognition of the centrality of kids—in short all
the earmarks of a forward looking, action oriented educational movement. Middle
school people generally are not *‘standpatters’’ .1%0 would be satisfied with mere ad-
ministrative arrangements, or who would be cdntent to perpetuate the practices
which the junior high school unfortunately came to represent. They stand for
something; they seek to implement programs which reflect their awareness of, and
respect for, the nature and needs of emerging adolescents. There do exist clear im-
ages of a theoretically proper middle school. Perhaps it would be well, then, in this
concluding chapter to paint such a school in broad strokes, as an unfinished por-
trait, yet one with definite form and substance. The reality of the middle school
movement as the 1970’s wound down and the eighties got underway gives one en-
couragement. Prégress"has been made, and the shadow studies document this. Yet -
the obviousness of the age old. gap between theory and practice is painfully ap-
parent, and the shadow studies likewise reinforce the existence of this wide chasm.

- What ought a *‘good" middle school be like? What are the practices or
characteristics that would set it apart from other educational institutions that might
happen to enroll young people in the middle years? How do you tell a real middle
school? The following twelve charactertistics generally parallel the indicators used.
by the teacher panel members as-a basis for analysis. Speaking only as three in-
dividuals, though as ones who have been deeply involved i the movement for some *

. oL .
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period of time, we would venture that the following are the more significant
characteristics of a real middle school - not the only ones, but the more critical ones.
All of these features reflect the naturé and needs of early adolescents. It is, of
course, the middle s«.hocl s ability to serve the diversity and development of these
transescents which ought to be its sole justification as an entity. The movement must
continue to seek conscientiously to build schools and instructional programs that
reflect fully the nature of transescents. We offer these features as descriptors of that
target which should be the aiming point of our educational efforts on the road
ahead.

CHARACTERISTICS OF A “REAL’ MIDDLE SCHOOL

1. A developmental skill program that provides both separate and context
teaching of reading and related communication skills for all‘pupils. Growth in the
basic skills is a responsibility of the middle grades; no one would argue this declara-
tion. The skill program should include not just remedial work for those who are
“‘deficient,”” but developmental and enrichment work for all. Some skills can now
be introduced for the first time and able readers need to be assisted in becoming still
better readers Oral language and listening, which may be the most needed as well as
the most neglected skills, must be major components of the program. Only when an
entire faculty is committed to assisting youth grow in all the basic skills will a real
middle school exist.

2. A definite curriculum c’:nmmitmem to, and a plan for dealing with, the affec-
tive aspects of education. A complete middle school will not leave to chance the mat-
ter of growth in the all-important, albeit nebulous, matters of attitudes, self-
concepts, and personal values-the real determinants of behavior. The middle school
years are the critical years in the development of an individual’s philosophy of life,
his social/civic ethics and moral sensibilities. The curriculum at. the intermediate
level cannot leave to chance the development of positive self-concepts. Many of the
basic skills of coping, so important in today’s world, are inherent in affective educa-
tion. While not a program in and of itself, affective education must be fostered and
supported not only by a schoolwide climate of concern and critical thmkmg PBut by
definite plans for incorporating the affective in the formal school program.

3. A clear recognition of the social needs of early adolescents through both in-
class and out-of-class activities. To early adolescents, the school is a social institu-

tinn It i% the primary stag& on which they ac’t out their developing roléi as Sucial bé—

should support and assn-?.t [hﬁ saclahzanon rather than suppress lt countar it, or try
to restrict it to the time between classes. Small group activities in classes, for exam-
ple, can assist that inevitable socialization process which is of such prime impor-
tance to transescents. One could D[DLlﬂllﬂ relative to the SDclal interests of early
adolesgsms that Dld saw, "‘If you can’t beat em, JDm Em

tivmeq th uplnramry Lampnnent c:f the mlddle 'iLhOOl currlculum should be a
major one with a significant allotrent of time—more than the equivalent of a single
period a day. The program ought to’ include art, nfusic, homemaking, and industrial
arts, but not be limited to these basic areas. Short-term interest-centered mini-
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courses, independent study opportunities, and other enrichment options are also
needed to serve the creative needs and adventuresome inclinations of early
adolescents. Variety, considerable student selection, informality of instruction, and
non-competitive grading are desirable attributes for such a program.

5. A comprehensive program of health and physical education. The physical
growth and maturation of early adolescents is obvious and marked. The resulting
importance of body image to early adolescents is most understandable. A’ major

f educational program to assist transescents in understandmg the nature of and vary-
ing rates of physical maturation clearly is an essential ingredient of a true middle

school. Daily physical education activities that support and assist growth, together
with planned instruction in health education that includes consideration of such
topics as sex, alcohol, and drugs, is needed. Intramural activities to serve the com-
petitive needs of both boys and girls should be provided as well. An inter-scholastic
athle[ic program is neither dasi’rable nor appropriate

tmn mlght be by mte:rdlsclplmary teammg, via a core pmgrami or snnply by bloc;-k

-scheduling with correlation, but someway, somehow a middle school program

should not be organized exclusively on a straight subject/class arrangement if it is to
serve emerging adolescents effectively. The curriculum should address the personal-
social needs of youlh and these needs should be the organizing force for selecting ap-
propriate subject matter. For example, a unit on career options would draw content
from all the basic subject areas. It is exciting for youth to discover that subject areas
are relevant to everyday problems.

7. An activity/laboratory approach utilized for most instruction as opposed to
a presentation/telling approach. If the predominate method of instruction is one

which reflects teaching as telling and casts learners as passive receivers of instruction’

a real middle school does not exist. On' the other hand, as classrooms become
laboratories featuring activities and action rather than lecture halls where the lesson
is presented, the advocacy of middle school education becomes operative: Middle
schools should employ varied size groups. as instructional units, ranging from a
single individual to a house or team of more than one hundred. In these‘groups there
is a definite place for direct instruction, to be sure; but it should be seen as one of
several approaches to teachmg

8. Considerable utilization of rzsdily available and varied instructional
materials. A middle school should be **built around*’ a media center which includes
print and non-print media of all sorts. Such a learning resource center or library
should operate in a manner that facilitates the easy selection and distribution of its
many resources to students and faculty. The diversity of middle school students,
their far-reaching exploratory needs, and the wide range of their abilities make
necessary abundant and varied instructional matenals which easily can be made
available in an always-open setting. » :

9. A developmental guidance program built on the classroom teacher in an
adviser-advisee program but providing intensive and specialized assistance for any

who need help in discovering their aptitudes and interests, ‘maturing in their social
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relationships, or otherwise growing up appropriately. Both teacher-counselors and
guidance specialists are needed to serve youth in this major period of growth and -
development. Also needed is time for such persons to fulfill their guidance respon- .
sibilities. The opportunity for group consideration of social and personal problems

is an important part of the guidance responsibilities of a middle school. An ad-

ministrative homeroom and a central office counselor simply are inadequate for a
school serving the middle school years. Each middle school student needs to have

one adult who knows him or her fully and who has both the reason and the oppor- ]
tunity to express caring and to render support and assistance.

10. Utilization,of the community as an educational resource. New understand-
ings of cause and effect and the concept of community and the world, coupled with
the seemmgly inherent bent toward humanitarianism that is evident among
transescents call for a middle school to relate closely to its community. Involvement
in community affairs, particularly in some participatory manner, is a mark of a real
middle school. The community should be seen as a resource to explore, a place in
which 1o apprennce. not Just as a source for an occasional resource persDn

1. A comprehensive program of evaluation and reporting to pﬂrenls. Such a
program of evallmtmn should provide data on the growth and development of in-
dividuals in comparison with their abilities and past performance in cognitive, affec--
tive, and psychomotor domains. The typical nine-week normative evaluation in
academic areas, with perhaps a passing note regarding behavior, is not an adequate
program of evaluation and reporting for the middle school years. .

Communication with parents needs to be two-way, for only as parents are part-
ners can a fully effective middle school program be implemented. Increasingly, mid-
dle school are developing aetivities which inform and, more importantly, involve
parents. ‘ '

12. A school-wide atmosphere of teacher-teacher, teacher-student; and

’ ﬁ(udel‘ll student cooperation: A genuine caring and concern for people will be evi-

dent in a real.middle school. A tension-free emotional climate is needed to support
properly the positive growth of early adolescents in the Social, emotional, physical,
and intellectual areas.

) CONCLUSION
The foregoing characteristics or conditions are merely a list, just opinion. They
are offered, however, to help set the design.of a target that does need to be'held up,
however . tentatively. At this time, when school boards and administrators are
estabhshmg middle schools for varied, and even devious, reasons, it is important to
have some suggested standards. When junior high ‘ighﬂﬂl‘i are changing their names

. but little else; when school systems fthink they are making progress just by,ad-

ministratively organizing a middle school; when the Shadow Study Project clearly
points out that there is much room for improvement, surely we need not fear stand-
ardization by proposing some bases on which one can determine whth middle
schools are real middle schools. ‘ -

The typical middle school is not what it ought to be, but it is moving in the right
direction. These Shadow Studies presént a mixed picture—lots of routine, typical

classrooms—teacher directed, subject matter centered—but also lots of conscien-
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tious efforts at open, individualized education, many examples of positive student-
.teacher relationships. - :

. We who hold positions in the movement must capture the moment, seize the op-
portunity that is ours to make a difference in American education, and exploit it ful-
ly. The decade of the eighties will be the critical decade for the middle school move:
ment. There is good reason to believe that the movement is the major, positive
educational effort today. But it could fizzle out, become reduced to organizational
and administrative minutia. The fork in the road is just ahead; the path to be taken
nat yet determined. What we who claim a place in the middle school movement do,
individually and collectively, in the immediate future will decide the direction. For
the sake of America’s emerging adolescents, we must choose the high road.

1
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APPENDICES
_ THE SHADOW STUDY
TECHNIQUE =

Too frequently. the sole crltermn for evaluatmg the effectiveness of classroom
situations or school programs is the public performance of the teachers. It is assum-
ed that dynamic, well organized, and articulate teachers will assure a good learning

_situation for all.the students. While this statement contains much truth, it also car-

ries an assumption that is not true. The assumption is that a teacher teaches a class.

‘But a class does not have a mind; a class does not learn. Only individuals ifiam

Classes are merely administrative arrangements that group individuals in
manageable components. To assess effectiveness, individuals must be examined.
The shadow study technique is a means by which one can gain a new perspectwe

‘on the teaching-learning complex, a perspective that is centered on the individual

consumer rather than on the figure at the front of the room. Shadow studies permit-
one to get a picture of the real curriculum, the one from the viewpoint of the in-
dividual learner. And focusing on the learners, not on the teachers, is a very reveal-
ing approach. Watching teachers perform all day long gives one picture, watching a
learner all day long is likely to give a somewhat different picture. The latter picture, ‘
we submit, is really the more valid one. . .

The teacher herself finds it difficult to concepfualize adequately a school day
from the viewpoint of the student. When a teach% conducts a shadow study she
gaines a perspective not achievable any other way -'and she inevitably does a great
deal of personal introspection that is helpful.

Curriculum improvement does not occur in a vacuum, nor does it take place via
the printed word or administrative memorandum It involves people and, to be suc-
cessful, it must alter those persons, their perceptions and bEllEfS Curriculum change
will occur when, and only when, teachers want it to occur. Hence efforts to bring
abbut educational Lhange have to utilize procedures that will brmg teachers actively
and fully into the act. The shadow study technique is one such procedure and we
commend it to others as worthy of utilization, In-service programs and staff
d:velOpmem projects always need ways to achieve their desirable but elusive goals.
Conducting a group of shadow studies in a particular school will prnvxdé rich data
for faculty consideration.

As a means of gathering case study data, the shadow study procedure has real
merit. Observing the individual’s relationship with pupils and teachers throughout a
day will make evident important characteristics and traits that can lead to desired
behavior changes, . -

The shadow study re%earch technique is classified as a “‘pnaturalistic” method of
gathering data. (Toepfer and Marani, 1980) This means that the data are gathered
by direct observation in the subject’s natural habitat as opposed to a contrived and
controlled environment. It has been used primarily by sociologists, but educators
have increasingly seen its merit. Following the publication of the 1964 ASCD
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" Shadow Study many callegcs incorporated the techmque in their pre-service pro-
grams. Most frequently, it becomes a requirement during tHe student teaching ex-
perience where it serves to broaden the understandings of fledgling teachers.
Although not asked to react to the process of the study, many observers
volunteered comments regarding the value 6f the activity, as dld the participants m
the 1962 study. The following are a few samples of such statements
' ““I was astounded by the length of the day, a length never apparent before."’
“This study gave me a chance to’experience some of the tensions and anxieties
encountered daily by a middle schgol student " \
‘It was a revealing expenence, every teacher should do thls periodically.”

“The shadow study project allowed me an opportunity . to get into the
mainstream of academic concepts and procedures. It allowed me an opportunity to
make a time and initiative study of this group and observe the reactions m peer
groups, social and educational relationships.”’ ' '

' While the *‘rules’’ for canductmg a shadow study are not officially established
or formalized, the Shadow Studies conducted i in"1962 and 1977 used the same for-
mat and prcn:edures They are qulte su‘nple and loglcal

. belng observed sht:u!c! not reallzc. 1n1tnally at leas;, that ht or she is the subgect; The

observing /and recording should be as unobtrusive as possible. In most schools,
visitors are common enough that the presence of an outsider creates little special
I\DUL‘Q
The student to be shadowed should be selected by some r%ndnm method such as
a blind pick, a numbered selection, or the first (or last) student with the same initial
as the observer, The point is to avoid selectmg. or having the administration select, a
‘‘good’’ student, one that might uncharac:tenstlcally cast the school in a favorable
light. - - 7
The “Directions Given to Observers’” are 1m:luded as Appendix B and should
be reviewed for additional detalls The form utilized is presented as Appendix C.
The observer then shadows the selected pupil throughout the entire school day.
Every ten minutes the behavior of the subject is recorded. The ten minute time inter-
T val fo r’emrding tﬁe behavior of the 'student lgnds a sen:e af' ijectivity to the study

pamcularly whgn supplementsd by the deacnptnon in _Lhz Envuanment calumni The :
focus of the study clearly is on what is happening to the individual student. Teacher *
behavior- is recorded as a function of what impinges on the student, but it is not a
prime subject of attention and analysis. In summary, the Shadow Study technique”
can be ysed for many educational purposes; it has been recommended by thﬂse whD
have used it; and it is simple to employ. . 7

Reference

Toepfer, Conrad F., Jr., and Marani, Jean V. "'School-based Research,” Chapter 14 in Toward
Adolescence: The Mlddli' School Years, Seventy-ninth Yearbook of the National Society fer the
Study of Edu;atmﬂ Part I, Mauritz Johnson, editor, 1980 pp. 275—9
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S DIRECTIONS GIVEN
270 OBSERVERS ~ ~

TO: Shadéw; Study Volunteers R . )
EROM: John H. Lounsbury, Coordinator, Steering Committee - ) ¢ o

"~ RE: Middle School “*Shadow Study” Research Project

_Thank you for agreeing to participate in the National Middle School Association’s Shadow Study
“Project, February 17 is §-Day for following a seventh grade student throughout the day and recording
how it is to be a student in the middle school. You are one of over 100 observers who will be in the schools

. all across the caﬁr%:m that day. This study seeks to record a day's experience across the land for the
" seventh grade transestent, What happens to him, is he getting individual attention, what is he asked to

learn, how does he react? There is a related question — how goes the middle school movement itself?
While not wholly a scienvific study, the data, recorded events and dialogue, will yield a slice of the middle
s¢hool novement on February 17, 1977.

This letter is to outline the-ground rules for the study in order-that you may plan your observation.
First, you are being asked to conduct the study February 17. Second, please be prepared to stay with the
student from the beginning of the school day until the end. S ’

We ask that you do not conduct the study in your own school unless it is unavoidable. We realize that

* this could zasily create an unnatural environment. It'is important, therefore, to make arrangements for

thé observation in advance. Most of you have already selected the particular school. If there are several
schools from which you may choose, flip a coin or make a random selection in some other way.

We are focusing4his study on those schools commonly called middle schools and encompassing a
three-year grade span (6-8). Two year ‘schools and those which extend imore than three years are welcome,
however, as long as grade seven is included. You can understand that schools limited to grades seven

years. . ,
Student Selectlon : -

Certain procedures are suggested to insure randomness among students ‘‘shadowed’. Select a
seventh grader: ' .o
1. in the regular program, excluding exceptionalities
2. use one of the following methods to select him:

’ —reach in the seventh grade card file and draw out a name .

—pick a student from those whose last name begins wit'g the same letter as your name

—from a numbered roster, selecting the middle name on the list
Shadowing Suggestions _ : - . o

It is not necessary that teachers know details of the pbservation. They should realize, however, that
you are not observing them. Hopefully, the student will not recognize the coincidence of your presence in
his every class. If he does **figure out™” that-yoli may be following him, handle it as seems best Lo you. At
the end of the day, you will conduct a brief interview with the student: If February 17th is a special day
with assemblies, field trips, etc., observe your student anyway. In the event of snow, go on the 18th.

Again, a strong thanks for helping with the study. Feel free to recruit a friend to do an additional
study in your area, It is a great experience. .

SHADOW STUDY DIRECTIONS :
1. Make additional copies of the attached shadow studs “rm for your use— 5 or 6 sheets are probably
needed. L
2. Number each page consecutively. .
1. Record events every fen minutes but always begin anew at the start of each period.
4. Interview your student at the end of the day (if at all possible), asking him these basic questions:

a) What would you tell a new friend about your school? . ' :

b)' If you could change anything about your school, what would it be and-how would you change it?
5. Complete the general information form as possible from available records, !

_ through nine, however, must be excluded, because these are usually considered the.junior high schoal

6. It would be very helpful if you summarized your reactions to the Shadow Study day in a way to stress
what was happening to the student and how he was reacting to these cvents. Please prepare this sum-
fnary separately from the Shadow Study sheets. . - .

7. Please return three typed (xeroxed) copies of the Shadow Study. _
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SHADOW STUDY

A

DATE ___ . — éBSERVEli , »,,' -

bemg taught student behavmr‘ and classraom env;mnment (you may w1sh to lnclude sample teacher or

~ student talk in the last two Célumns)

5

7 TO OBSERVER

Txme/Locatmn _ '; ‘ Studc:nt Behavxor T Envxrtmment
Example \ George is llstemng to the Student . A typlcal classmam .chairsin  *
8:40 - Hopneroom Government report given by a student - rows. Teacher standing at sxde

: seems mterested clurmg l'EpQI‘t ,
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¥
s .
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LIST OF SCHOOLS

’Brcmkhaven Middle Schbnl. ‘Decatuy, Alabama
Annie Camp Middle School; Jnnesbnm. Arkansas
. ~ Camden Middle School, Camden, Arkansas
— . Douglas MacArthur Middle School, Jonesboro, Arkans"
' _ Brentwood Middle School, Greeley, Colorado
Evergreen Open Living School, Evergreen, C:uleradc
. Laredo-Middle School, Denver, Colorado . ¥
* ', Louisville Middle School, Louisville, Colorado - .
e, ' Minturn, Middle School, Minturn, Colorado’ | '
e _ North Middle School, Aurora, Colorado .
' L St. Mary’s Academy Middle School, Englewood, Colorado .-
«*" Christine Cruse, Stamford, Connecticut '
' Central Middle School;'Dover, Delaware.  ~ .
Christiana Middle School, Newark, Delaware
~ William Henry Middle School, Rover, Delaware -
Elizabeth Cobb Middle School #Tallahassee, Florida
Fort Myers Middle School, Fort Myers, Floridg
Lincoln Middle School, Gainesville, Florida
Plantation Middle, Plantation, 'Florida - B
. Riviera Middle, St. Fet:rsburg. Florida : o
* % Burney-Harris Middle School, Athens, Georgia . -
Davis Middle School, Milledgeville, Georgia
Dndgen Middle Schoo], Marietta, Georgia
Griffin Middle School, Smryna, Georgia
Jane Macon Middle School, Brunswick, Georgia
Martin Luther King, Jr. Middle School, Atlanta, Georgia
- . Sandy Springs Middle School, Sandy Sprmgs Georgia
L Savannah Country Day School, Savannah, Georgia
i ‘ . . ..Sweetwater Middle School, Lawrem:evﬂlg G:Qrgra ’
' Valley Point Middle, Dalton, Georgia
West Side Middle School, ch:ky Face, Georgla
L Centralia Junior High School, Mt. Vernon, Illinois’ ’
r : John F. Kennedy, Rockford, Illinois
) ' . Central Catholic Middle School, Indianapolis, Indiana
s Cc:!urnbla Middle School, Logansport, Indiana

& ... Custer Baker Middle School, Franklin,‘Indiana -

. * - Heritage Middle Schiool, Middlebury, Indiana.

v 7' " Westchester Middle School; Chesterton, Indiana

4T, ~ - West Vigo Middle, School, West Terre Haute, Indjana |

R L
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Edison Middle School, Waterloo, lowa™ -
+ ' Paola Middle School, Ottawa, Kansas -
Hurdin Central, Ceilia, Kentucky !
Southside Middle, Paris, Kentucky
.Matthew Henson Middle School, Indian Head, Maryland
. Berrien Springs Middle School, Berrien Sprmgs ‘Michigan -
.Coleman Middle School,.Coleman, Michigan
Lakeview Community Schnnls, Lak:vlew. Michigan
Meridan Junior High School, Sanford, chhlgan
Plainwell Middle Scmrml Plainwell, Michigan |
Remus Robinson Middle School, Detroit, Michigan
Franklin Middle School, Mankata, ‘Minnesota
Rosemount Middle Schm:l Rosemourit, Minnesota
Valley Middle School, Apple Valley, Minnesota
Leland Middle School, Leland, Mississippi

v The Middle School, Amory, Mississippi o
L Brittany Middle School, University City, Mlssmm
. * 7 Nipher Middle School, Kirkwood, Missouri ‘

. -Mastricola Middle School, Merrimack, New Hampshire
John Adams Middle School, Albuquerque, New Mexico
A. V. Zogg Middle School, Liverpool, New York
E . Casey Middle School, East Amherst, New York -
- Glen Cove Middle School, Glen Cove, New York :
. Henm Mlddle Schcgl Wllhamswll: New Yark
Pmc G;cwe Mlddlc East Syra:us:, New Ym‘k
Pioneer. Middle Central, ankshlre. New York
Ayden Grammar School, Ayden, North Camlma
Candor Middle School, Candor; North Carolina,

- Harry M. Arndt, Hickory, North Carolina , A B
~ Johnson School, Troy, North Carolina L. g ‘\ .
Lenoir Middle School \7nmr North Carolina :

Troy Junmr ngh Tmy.'Narth Camlina

I(Jmpmn Mlddle Schcml Munrqe Fallsi Dhu:s
Manchester Middle School, Akron, Ohio
Stewart Jr. High School, Oxford, Ohio
Turpin Middle School, Cincinnati, Ohio
WInlS lntermgdlate Schanl Delawar: Dhlo

Carver Mlddlc Schaal 'T ulsa Dklahoma
. . Aliquippa Middle School, Aliquippa, Pennsylvama
PO Neil Armstrong Middle School, Bethel Park, Fennsylvama
Renz:nstenrr‘Mlddle School, Pittsburgh, Pennsylvania v
Slippery Rock Area Ml;ldle School, Slippery Rock, Pennsylvania
Berea Middle School, Greenville, South Carolina :
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' Vermillion Middle School, Vermillion, South anatar ’

Greeneville Middle School, Greeneville, Tennessee
Judson Middle School, Longview, Texas :
Killough Middle School, Houston, Texas

. Hedge;\nlle Middle School, Hedgesville, West. V:fgmm

Martinsburg South Middle School, Martinsburg, West Vlrgima »
North Middle Scliool, Martinsburg, West Virginia
Lovell Middle School, Lovell, Wyoming :

e
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1 LIST OF éBSERvERS'“

" George Adams, Troy, North Carolina :
Ron E. Adams, Berrien Springs, Michigan
Michael M. Athay, Hedgesville, West Vlrglma
.. Mrs. Don Auble, Oxford, Ohio - S
. Varnal Bachmann, Kirkwood, Missouri .
- 7 IdaS. Baker, Fort Myers, Florida  ~ * ’
Richard L. Barnes, Rosemount, Minnesota
Emma Lee Bass, Joneshoro, Arkansas "
_Fran Bastone, Tulsa, Oklahoma . :
Max Bough, West Terre Haute, Indiana
-Howard L. Behrendt, Dovcr, Delaware
* Len Bierlein, Sanford, Michigan
: J. Ronald Black, Indian Head, Marylgdd
Joseph Bondi, St Petersburg, Florida.
Sue Browner, Gainesville, FloridJa . . - =~
Ken Brooks, Paris, Kentucky
Robert F. Bumpus, Decatur, Alabama
Catherine Canny, Louisville, Colorado
Arthur 1. Cartlndge Lelaﬂd MiSSlSSlppl

Ann Clark Hugh McArthur & I\’.yle Smlth Daltan Gecrgla
Mary F. Compton, Athens, Georgia
-Julie Cox, Beffien Springs, Michigan -
Martha H. Criss, Gainesville, Florida
Michael M. Cuhey, Hedgesville, West Vnrgmna
-~ Jerry Daniel, Camden, Arkansas
Don K. Deller, Chesterton, Indiana )
Thomas S. Dickson, Rocky Face, Georgia
Charles Dilg, Logansport, Indiana
‘ Deloris Doman, Ottawa, Kansas
o ~ Mrs. B. J. Duckett, Detroit, Michigan
Michael Edmondson, Ayden, North Carolina
James C. Elmer, Bethel Park, Pennsylvapia
Ernest D. Eppley, Lenoir, North Carolina
- Alma B. Evans, Pittsburgh, Pennsylvania
: Barbara L. Gary, Denver, Colorado
e _Vivian M. Gassett, Plantation, Florida :
Marvin A. Goetz, Williamsville, New York %
John E. Grauberger, Minturn, .Cclnoradn ’

%
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Charles H. Griffin, Laurinburg, North Carolina

"James A, Grout, Evergreen, Colorado )

- Janella B. Hallar, Hickory, North Gdrolina
Betty Hankins, Greeneville, Tennessée

‘Thomas P. Hannan, Delaware, Ohio

Mary Harmon, Ceilia, Kemucky

Richard C. Harper, Stamford, Connecticut
Leanne Harten, Englewood, Colorado
Ceicle 1. Heizer, Greenville, South Carolina
Maurice A. Herron, Candor, North Carolina’

.Joseph D.‘\Huber, Vermillion, Sﬂuth Dakota -
 Mr, Irvine, Waterloo, Iowa :

. Larry A..Irwin, Greeley, Colorado

John W, Isaak, Apple Valley, Minnesota

-Daniel M. Jenks, Coleman, Michigan

Lyle C. Jensen, Yorkshire, New York

" Janet Keating, Rockford, Illinois,

J. Kinlaw, Troy, North Carolina

Sister Elaine Kohn, Indianapolis, Indiana

Douglas’A. Lehman, Aliquippa, Pennsylvania

Steven E. Levering, Houston, Texas

‘David Loeffler, Slippery Rock, Fennsylvama

+ John H. Lounsbury, Milledgeville, Georgia = -

Tom Maglaras, Aurora, Colorado

Julia Marchant, Albuquerque, New Mexico

Hannah S. Martin, Marietta, Georgia -

Janis C. McClain, Longview, Texas

Lynne Merrill, Merrimack, New Hampshire

Terry Merrift, Mankato, Minnesota

Phyllis Messer, Lovell, Wyoming

Dexter Montgomery, Amory, Mississippi

Reid Mullins, Lawrenceville, Georgia.

Lacy M. Myers, Dover, Delaware

Nick Osborne, Mt.. Vernon, Illinois. - -~

Ruth P. Palmer, Manmsburg, West Vu‘glma

Warren Palmer, Milledgeville, Georgia

Mike Penwell, Cfmcmﬂ,au Ohio

Harry Pettibone, Franklin, Indiana

Debbie Phillips, Worthington, Ohio -

Betty Pistilli, Liverpool, New York

William W. Powell,- Athens, Georgia =

David Prentice, Plainwell, Michigan

John R. Riley, Williamsville, New York

Mildred J. Rock, Brunswick, Georgia

Robert Root, Glen Cove, New York

Gladys Sawyer, Lenoir, North Carolina
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.. Judy Sheldon, East.Syracuse, New York
- Joyce Smith, Milledgeville, Georgia -
Susan Smitherman, Rocky Face, Georgia
Shirley Thompson, ‘Lakeview, Mn:hlgan -

* Alice McVetty Vars, Akron, Ohio
Carl F. Vaupel, Ir., J%gzsbam Arkansas -

" F. Neil Walzl, Newa:k Delaware

“Mary §. Ware Atlanta, Georgia ,
~-Susan Weybnght Middlebury, Indiana‘:

Ellie Wiggins, Munroe Falls, Ohio =~ -

Q. T. Williams, Tulsa, leahams-%*

“Nelle B, Wright, Tallahassee, Florida - _—

-Harold S. Zimmerman, University (Zuy, Mlssﬂuri
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NMSA PUBLICATIONS ",

The Middle School: A LonkAhud(lSBpages)...ii:.!‘.““.;., ......... ..$3.95
) Good Schools for Middle .Grade Y(mngsterr Chzﬁclerlsﬂcs e
— - ——Practices; Recommendations (42 pages) ™. ..... . 7K. 1
\ The Emerging Adolescent: Chnﬂcteﬂstics and Eduentlnnnl S '
Implications (56 pages). ... 5295
" “Middie School Research: Selected Studles, 197779 (151 pages), Ceeiieeee.n.56.00
Middle School Research Studics, 1980 (125 pages). ........5.voo- v voeo $5.00°
Five R's for Middle Schools: Strategies for Teaching BT '
Affective Education, 1980$295
. The Middle School in Profile: A Day in the Seventh Grade, : _l :
1980(80pages)‘$495
"+ Changing From a Junior High School to a Middle School,
(Fllmstnp/(;'assette) ...... T PR RREEE i 52495
Back TIssues of the Middle Sf:haal Journal ‘ :
Vol. IIII 1970-72(acompn51te)...i.i,,ik;.i..,.,....,.,.».......i.”..iSlD,OO
Vol. IV, 1973......... 5600
. Vol. V, 19745600
VoL VI, 1975, oo eeeen et aE e e e $6.00
VOL VIL 1976, .t vt eeeieeeeeeeeeneseensn s feene 56,00
Vol.'VIII, 07T oo 810,00
Vol.. X, 197851000
. Vol X, 1979..... S 81500
Vol. XI, 1930A$150'D

Discounts are available on quantity orders of the same title to a single-address.
Contact NMSA Business Office, P.O. Box 968 Falrborn, Ohio ‘£5324
(513) 878-2346. .

. Annual membership (1981) mcludmg subscnptmn to Mlddle School Jaurnal
$30.00. Subscription to Journal only, $15.00.




