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OVERVIEW

. [he purpose of this one-day workshop is to review those topics
which should be considered when initiating a school improvement effort
in career education. It is assumed thar before beginning this workshop,

the participants have already completed the RES workshop entitled,
"Getting Ready for Sghcal Improvement in Career Education."

The wafkshap" target group is a Qafeer education program planning
team organized at the local school district level.

B __  _ OBJECTIVES

Upon ccmplating this workshop, participants will have:

e developed a:work flow and a work-flow diagram far their local
- career education school improvement effort ’

® reviewed sample definitions of career education and agreed
upon a career education definition for their:school improve-
ment program

o discussed needs assessment strategies and related these
Strategies to their current school improvement efforts in
career education .

‘e examined student outcomes from a group of career
education programs and developed a list of stud.nt out-
comes for their current school improvement efforts

® examined the RBS list of career education program

elemgnts and developed a list. of program elements f@r

their current school 1mpfavement efforts

¢ completed a career education element-outcome grid.

\‘1 . .o : . o xf _;
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DIRECTIONS TO THE TRAINER

o

The following pages describe activities which can be used to present
the topies inecluded in this workshop. The trainers may present these
activities exactly as described or they may alter, delete, add or
change the order of activities according to the needs of the
paftlhlpantg

Handouts which accompany- this workshop are listed in the table of
contenis and are printed on white paper to.facilitate copying. Plan
to have one copy of each handout for each participant available

at the start of the workshop.

The time nseded for this workshop is approximately six hcurs. Esti-
mated times needed to complete an activity are included in .each
activity description. The activities may be presented during a one-~
day workshop or they may be parcelled out into several workshops.

[

Both, LEallCS and roman type will be used in activities in this work-
shap outline. The words in italics are addressed to you, the trainer,
and the words in roman type give information you may want to pass on
to vour audience. '

K

A diagram entitled 'Sequence of Activities" is found at the beginning
of each new activity. The purpose of this diagram is to signal the
start of the new activity marked with the notation, "YOU ARE HERE,"

This workshop description is not intended to be the sole basis for
your qualification to lead the workshop. Trainer orientation and
technical iss;gtance from Regaqrgh for Better Schools, Inc. are
recommended.

Before attémptlng pr%EnEatlDﬁ of any act;v1ty, you should become
familiar with this entire document..

During some wcrkshop activities, participants are encouraged to reach
a consensus of opinion. Tralnffs should attempt to facilitate this
F .. e88, but also should be’ ‘willing to accept mlnarlty reports.

Throughout this wafkghap, participants are expected to discuss issues
of interest. If the trainer believes that the number of participants
is too large for an effective discussion, he/she may opt to divide the
pattlclpantg into two or more sna;1 groups.

This current wurkshcg is designed to be used in conjunction with two
other workshops. The suggested sequence of workshop pregsentatiouns

O
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YOU ARE HERE ——

SEQUENCE OF ACTIVITIES

Overview of the Workshop

Work Flow and Work-Flow Dia

gram

Definition of Career Education

¥

Needs Assessment

Career Education Student

Outcomes -

— = =

Career Education Program
Elements .

o e

Developing an Element--Out:.me
Grid




Overview of the Workshop

S minutes.

. Jistribute the handout, "Agenda-School Improvement Processes in Ca

Aruitoxt provided by Eic:



VII.

ACTIVITY HANDOUT

Agenda--School Improvement
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ACTIVITY

Work Flow and a Work-Flow Diagram

Lamem 7 5 s
LR S L

that after deciding to wndertake a school im-
eer education, the p
i.e., a logical arrvangement of various .

ok t.e., a visual display or

tasks to be accomplished From tie
; . :
=3

J J
use they show the logic of the program
formulation of an over-all pian, they serve

e ibe tne rrocess of developing a work flow as determining a set
of tasds' to be accomplished and arranging these tasks into a sequence
or logical order. Divide the partieipants intd small groups of three
or four individuals and distribute the handout, "beveloping o Work
“low. " Instruct each small group to discuss the ovder in which the
the handout should be accomplished and to report their
: tons back to the group at large. Explain to participants that
the purpose of tiis activitiy is to practice designing a work flow.

eturn tne participants to their small groups and instruct them to
velop a work flow for a ecareer education:improvement program in

eir school. After each group has completed this task, discuss each
small group's work-flow plan with the group at large,

Once the work flow has been agreed upon, the program planning team
should develop a graphic. representation of the project's work or, in
other worls, a work-flow diagram. Explain to participants that a
program planning team can begin to develop a work-flow diagram by
starting with the first task and working toward the last bask, by
starting with the end task and working thg-ante&iient - consequent
task relationship backwards _to the starting task) or by selecting
some "middle" task and expressing task velationships in Yoth divece-

Lions wntil the start and end boasbs are rerczeshed.

(e
[

1.3 e
- : i

program planning team should




Distribute, déséribé, and diggy§§%2%§ hgﬁdﬁﬁtg "Work-Flow Diagram. "
Explain to participants that the handout contains two diagrams which
represent the logicil sequence of those tasks discussed earlier in

their small groups. !

Instruct participants to return to their small groups and to develop
a work-flcw diagram for the career education school improvement pro-
gram in their school. Discuss each-of these work-flow. diagrams with
the group as a whple, : '

/

&
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\ © 0 S ACTIVITY HANDOUT

Develdping a Work Flow -

DIRECTIONS: As a part of a schaol fmprovement effort in career edugatlan,
: . a program planning team has decided.to conduct an in-service
~ training workshop. Imagine that you are a member of the pro-

gram planning team,and that you and your team members must

décide the arder in which the following tasks should be ac-
complished. Place a "1" on the line. provided for the first
task in "the sequence, "2" for the second, and so on.

. Plan the general pragram of the workshop 1nclud1ng pre-=
"~ liminary agenda.. o

/ achar staff asslgnments to write and ‘deliver
presenta tations at the career education warkshop
A

i

b
=
w
b
m

“‘a«‘

!
_ 3. Survey the entire school district En determine which
Vo ©  tgachers are willing to make prasentatians at thé career
‘ ) educatian wafkshaps *

4, "Write ijecﬁiv&s and the scrlpt fgr ‘each Df the career
Education pregentatians.

‘53 Seleat and invite teaghers Erom your- lacal schcol system ;
' 'to attend the wcrkshap B S i :

)

6. Design and‘peruza career edugatign 1nstructignal media
materials for each presentaticn._

7. Develop a p%é/past test and - evalua%icn forms (1nclud1ng -
d section which asks abgut the. career educatlnn media

) effectiveness). . Lo -
—_—— 8 Conduct the career Education 1n=53fvige tramiﬁg e
T . workshop. ! .




ACTIVITY HANDOUT

wOrk Flow DlagpamsA

The diagrams below depigt the logical sequence of tasks. which must

be acsamplished when Cﬁﬁduﬁﬁlﬂg an in—serV1ce wnrkshgp.

"\

. Diagram 1

- objec=
“tives -
complete

teaching
‘assign-
ments ¢

camp%eti

program
plans
complete

‘partici-"\-
.pant y
selection |
A\ complete

staff
 survey |
complete,

17

‘pfe/past'
tésts '
complete

i
i

i

[}

~ LEGEND

Milestone event .

i

Activity ‘|

£

Activity task :



make -teaching

assignments (4 ) write objectives

i

LEGEND -,
= Milestone event

= Activity task

|
N

Completed a;tiﬁity

(::)
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SEQUENCE OF 'ACTIVITIES

Overview of the Workshop -

e

Work-Flow Diagram .

Work Flow and

o

i

YOU ARE HERE —3m=

_Definition of Career Education

'Neeﬁs Assessment

. Career Education Student
- Outcomes ’ .

Cargér;Educacicﬁ'Pragram
. Elements :

, 'Deééléping an
Grid , . :

Element=0Outcome

i

21




ACTIVITY -

Definitions of Career Ed;catlcn
i — +hi !
. The purpose of thi activity is to review sample dgfznztaénu of eareer
education and to select one definition for ﬁﬂs current ﬁehaol improvement

progran. S ‘ ) R
The estimated time for corducting this activity is 45 minutes.
1o Introduce this activity by prowiding the gbll&wiﬂg*iﬂbemqtiéni

A. _.The term "Career Educatica" came into general use following
& speech by U.S, Conmissioner of Education Sidney P. Marland,
Jri_at a meeting of the Naficnal Association of Secondary
&chSEl Principals in 1971. 7This speech called for an inte-
gration of the academic and vocational segments of education ‘
under the title of career education.. Early in the cdreer
‘educarion movemernt, on the initiative of the U.S. Office of
Educktrion and lsier uader the direction of the National Insti-
tute gﬁ tducation, money wat appropriated for the development
nf mod&l career education Pprograms., In addition, by 1972; a )
number éf 1nd1v;du§ school districts had begun career Educa—
tion programs without s ;tateg or federal fundlngi :

layveer gdutiLlﬁﬂ di ers Frcm vocatlcnal education in several
WAy : » ' 9 - L
vbal term whlla vocational S -
}1fand integral component of
ird cdsiest, way .to describe the co
‘2iu career. education and vagatlanal?
educacion iz fo point 6ut that the latter is pat; Df : .

) . the fm:me;. ' S
= ; ) N " . £ . i

e Career Educaticn is CDHCEand nat aﬁly with paid:work, = . e
but also with work that isii and volunteer, the' .
wori of the hamemaker, and wark done as part of pro- N ' B

‘ductive leisure time. Vocational education focuses on .

- P

pald emplcyment.r ' . L L.

N : ¢ Career education iﬁcludas praparatign for all’ types Gf
C work including praparatlon for: the professions and
similar careers requirlng a baccalaureate for entry.
. ; Vocational educaticﬁ ia concerned with preparation for
\\ i - .large numbers -of vacatlanal and tezhnlgal careers which
AN R are nanprafessiﬂnal and require less than a college de-
’ gree for entrance, but which raquire more knowledge and
skills than possessed by the typical praduate of a general
high school curriculum. -

»
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- prefer and to explain why these definitions werg selected.

A for the current career ed cation school improvement effort.

program. -

‘e Career education is concerned with all students at all

levels of education, beginning in elementary school.
Voecational education focuses on a select group of stu-
dents, and it seldom begins below age 14, :

¢ Career education emphasizes general skills useful for
adapting to change. Va#acianal education concentrates’’
on specifie job sk@llsi ) '

Career education em;haaiggs'iﬂcarparating career education
‘concepts and awareness into all classroom content and tech-
niques. Vocational education focuses chiefly on offering . o ,
specific training courses. '

, Bxplain to participants that almost every state has deyeloped a career

education plan which includes a definition of career education. Dis—\
tribute the handout, "Staie Definitions of Career Education," and re-.

view these definitions with the paptieipants. o : N

Distribute the handout, '"Career Education Definitions Continuum, "-and '
draw the continuwn diagram on a posterboard or chalkboard. Explain \
to participants. that while career education definitions differ from : ~\\\
each other, most can be deseribed in terms of their worker-vole RN
orientation or other life-roles orientation. Direct participants to '
arrange the state career.education definitions along the continuwn on

their handout. Ask participants tb identify the definition(s) they ro

/

Divide the workshop participants into small groups of three or.four '
tndividuals. Instruet each group to write or select a career educa- -
tion definition which it thinks should. serve as a working definition

k]

List all suggested career édué&ﬁi@ﬁxdg}ini;ians on a postgﬁb@ard or ‘
chalkboard and. encourage participants to discuss each. . .Cénelude this

~activity when all participants agree that one of the suggested de- |
finttions or a revised 'wersion of a ‘suggested definition should be

adopted as the working definition for their school's career education
: ' 5 ! ¥v : o o

24




© ACTIVITY HANDOUT

| vggegeipeﬁinitienexef Qereergggeeetie%

Delaware State Plan - Career eduee;icn is the tetelity of experieneee

-.threugh which one leerne about and prepares to engage 1ln work -- paid or

unpeid -~ as part o’ an expeeted way of living.

Florlda State Plan - Qefeér edueetien is- lifetime edueetieﬁ. It is edu-

catlon to meet career neede at'every etege during one's life.

Heryland State Plan ~ Career educetlun 1s'a eentinuinﬁ educational process

used deliberetively and calleboretively by school and eemmunity to provide
and assist all 1ndividue;e with opportunities to develop self and- career

. ewereneee, explore a variety of career options, and choose and prepare for
;epprepriete; eetiefying, and. petentielly changing career roles,

1’

New Je:eey State Plan -~ Caruzer educetien is the totality of experiences

through which one learns about and prepares to engage in work as part of
his or her way of 1iving . A

’Penneylvenie Stete Elen - Cereer education is a purpneeful, eequentiel

process through which the schools, family and- total eommunity cooperative-

-1y seek. to assure the’ eatiefectery career development of young people .and

their pfeperetien for adulthood and. successful treneitlten into the world
QE work . : '

IR
e
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ACTIVITY' HANDOUT

. i g
Qg;éer”Educa;igg;DéfiniEign7C§ﬁtipuum

; _ . /
DIRECTIONS: ' As a part of the career .education definition activity,'wé ‘
T "~ have been discussing several definitions of career education.
Please arrange these definitions in a logical manner along
the continuum below. " // '
DEFINITION CONTINUUM

7

/

Worker o -/” L " Life-Role
Oriented pe . / , : " Ordented

N .- Y A "




SEQUENCE. OF ACTIVITIES.

Overview @E_thévWQrkshap

Work Flow and Work-Flow Diagram!

;) : a . Definition of Career Education

e

YOU ARE HERE —_— Néeds'AssessmEﬁt |

Career Education Student
Outcomes

I

Career Education Program I L L
Elements ! CT | '

L _Developing an Elemént-Outcome
‘ " Grid i

-y
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ACTIVITY

Needs Assessment

\ R ' ‘ . el . :
Tne purpose of this activity is to describe' the needs assessment
process as it relates to the school improvement process in career education.

The estimated time for conducting this activity is 45 minutes.
1. Begin this'agtiuity 55 §P§S§ﬂtng the following baékgféyﬁd iﬁfbfmﬁtiﬂﬁf

A. Needs -assessment can be braadly defined as the process zhat
~ identifies the perceived or expressed needs of students as
viewed by school personnel, parents and students. '

B. A variety of approaches to needs assessment in career ed-
ucatiofi have been triéd. The most widely implemented ap-
. proach has been discrepancy ‘analysis. 1In the dlscrepanﬂy' ‘
s analysis, measuring needs requ;fes at least three steps: v
e TFirst, determine the current status of "what is." _This
dimension can bé assessed through objective measures
(factual information drawn from, tests and questiannalres)
as well as subjectlve _measures (fatlngs of perc;lved cur=--
rent status)
) Secand determine thé desifed status or what "“should be
This dimensiﬁn can be assessed through- subjectlve Jneasures
(ratlngs of pérc31ved lmportance, desired status or

Priﬁllﬁy) .-
‘® Third, datermiﬁe the amount of discrepancy between the’ . T o
‘,currant and desired status or, in . ,her words, the -
ﬁeads. o :

| ¥ . .
= . F

C. wa'mddels of discrepancy:analysisgare'ghe;inductiVE T, - s
dnd deductive approaches: .- ' ‘
. ® In the inductive apprcach existing CDHdltanS are .
T v«+%wevaluated _prior to the development of the orogram's
' ©  goals so ﬁhat the~ subsetuent;idenﬁifled needs may

be more relgvant to.existing conditions.’ Campara—“'“’”;wapaw_
tively few schaal 1mpfavement programs in career ’ ’
educatl@n determine needs indu2C1vely '

o

ERIC © . 7%
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¢ ..In the deductive approach, the program's goals are first »
determined, and then needs are derived by measuring the 7

discrepancies between existing conditions and their goals. .
A majority of the school improvement programs in career /
education determine needs deductively. - A
Bzplain to participants that a diserepaney analysis requires that ac- .
eurate data be gathered to illuminate the natur. of the diserepancy -
and to point ot the direction for change.- . Approaches to data gather-
tng can be placed on a contivdum from highly client-centered approaches
to highly system-centered approaches: < N :

(x5

/ e Client-centered approaches 'to data collection are characterized
' by open-ended questions and free responses. Information gathered

using these approaches may suggest relationships not criginally

auticipated. 1In addition, the length and quality of the answers

can vary greatly from respondent+to respondent. ; : AR

] . . . s R
® System-centered approaches to data collection are characterized
by close-ended questions and highly structured responses. TIn~-
fcrmatiaﬂ'gazheréd'usiﬁg these approaches seldom suggest relation~
- ships not reflected in specific questions. JIn addition, system=
centered approaches limit a respondent's opportunity . to expand
the boundaries of provided information. - ‘

3. Draw the following diagram on a chalkboard op posterboard and explain
that methods 'of data gathering Yange from highly client-centered to

T highly system-centered. Moving. from highly client-centered to highly
system-centered techniques are active Zigtgﬂiﬁgéiétruéturgd interview,

questignnaire, checklist, and observation, '

DIAGRAM OF DATA GATHERING METHODS - -

HIGHLY
. SYSTEM
CENTERED

HIGHLY
CLIENT
CENTERED

a

Structured

‘ 4777#7 : J,f ‘. v iﬁﬁ: x;i

Active - .Btructured
Listening . Interviev




4. Deseribe each of the dutu yathering tEQﬂH?UMCh as fQLZQMy.

{

# Active Listening .\

In the activeEllstenlng apprcach clients/consumers are
sought to discuss their situation. . The data collector ex-
‘plains that the discussion is intended to. 11’um1nate needs
(systemwide, ' individual or both) and encaufagas the respondent
to present his or her view of needs. The data collector asks
-probing and-clarifying questions and records the discussion
on audio tape or in extensive notes. - -

® Structured Interview

Structiured - interviews cdntain SpElelc questlans .asked

of all respondents.. Usually the interview has an approximate
fixed length, the questions are gone through in sequence, and
appropriate probing questions are often aﬁtlclpatad on the .
interview protocol sheet. . If the fespandent strays from the
question, the data collector may disregard tha 1n£armat13n. LT
If the questions are not feievant to the respondent, 11mlted o _‘ o
opportunity is provided for restructuring them. Data are ; o
usually recorded on a form and _some 1nterv1ews may alga be - 7.
tape recorded. - : . - .

*

. ngs ionnaire o ' oo s - \

= N . 1

The questionnaire can be EEIﬁElvély cllenc CentEfEd or: _ ’
system-centered, dependlng on its approach. It may: include v S “\A
questions which address needs directly, such as, '"Do you need o N
help.with . * ' ?" or it may ask for information only in- ' :

' dleCEly related to the respondent's perception of\ needs, such
as, '"Do Etudents in"your class receive career education instruc-
tion?" . In fthe latter case, the information-seeking questlgn
may be followed by -a more apanaehded question,; such as, "How do
they learn career educdation?" These may include a forced choice
EESPDDSE (selection Df\bne res/anse from faur or flve optlans)

The questlgnnaife can probe information. ;QEiniﬁnS;DE“aEQiﬁudESQﬁm"

i : _Because itl|is a paper and pEﬂEll technique, instructions are -

3 : uusually”écntalnad on the questionnaire form and little guidance-

N\ “.~° of encouragement is given for expanding the boundaries of the

' instrument. It can be administered individually or :in large groups,
through the mail or in person. . .y i :
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=@  Checklist Co

A checklist, like a questionnaire andﬁstrucﬁufed-interview,
can contain items directly related totmeeds (such as a checklist
of need areas) or items indirectly related to needs, such as a
checklist of characteristics of the respondents, or both. The
respondent makes forced choices, but- generally within a fairly
extensive group of alternatives. Usually there is provision
for several responses to be checked and often for the responses
to be prioritized. - .

e Structured Observation

“——_  Data collectors using structured obsérvation giidelines go
directly to the site of activity and record what they see and hear
within coded or structured data collection formats. This technique -
is most system-centered because it dictates a perspective from

which the clients' reality is viewed and, due to a lack of inter- . -
dction between clients and researchers, this reality can ngt"bé
. challenged by the subjects. , '
4o Distribute the handout; - "Simple Maxims for Needs Assessment,” and ro-
' view each item with the participants. Ezplain. that this List of com- !
ments . is intended to provide assistance when planning and conducting
« needs assessment. . - - o ,

5., Ezplain té=paﬁticipants that the primary concern im any neells asscces-' ... B
ment should be to assure that the purpose of the need assessment .is -
clear, and that the data gollected 'ave closely related to the purpose :
of the assgssment. In_addition, information should be collected-only S
if it is going to b ed in decision making. Suggest. that the above :

+ i concerns can be addréssed in large part by ftltering the proposed §
. needs assessment through a list of key questions. Discuss these ques- =~ b
~ tioms with’the partiecipants as follows: - o ' s

e . Why does your program planning team redquire a needs assessment?
Reasons given may run the gamut from..."to assist planners"
to "to answer criticisms from dissident groups," ete.

L Each school or district needs to eixamine its own reasons for
- 7" conducting the. assessment, especially in the case where .the , ‘
' district is complying with mandated requirements. The efforts . S
in conducting a needs' assessment, should only be carried out if
the data will actually be used to guide'decision making.

o . B y o ) N
(4] S ' S ;fi), . - N
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ary school level, or

What shauld be the scope of the needs assessment?

The SLGPE of the needs ‘assessment, with respect to bath content
and respondents, directly dﬁtafmlnea the extent of the Elnanc1al
and human resources required to implement the assessment.
Increases in either. seem to geometrically expand the numbér of-

subtasks involved in implementing the assessment, = For example,

a needs assessment which polls all faculty members and which
relates to all instructional components is much brcader in scope

‘than one which polls only tenth grade Engllsh teachers.

" On whose~ naeds will the Dtagram plannlng team focus and at what
) 1eve : :

regds assessment might focus primarily on the
1/institution, the school- -community: context,

f all three. ‘In addition, it might be.con-

elementary school level, or only-the second-

it might deal with bath-levels simultaneously.

or seme combination
cerned with only the

i

What kind ‘and: amﬂunﬁl of data should -be EGLlected?

taklng any action.

A wide variety of d SCflpE;Vs, performance, or opinion data may
potentially be of ude. The prablam hcwevar. glven ‘all’ the pos

.-.8ible data that could be collected, is-to delimit the data 5Dgrzes;
It is advisable to ddtermine: (1) if data -are available which’.

might serve the pu:p'se of the needs assessment, and (b) what pro-
blems will need to be faced if new data are to be collected. 1In
any event -- decide whp needs what data for what purposes before

What SDuchSgggght the prgfam planning ;eam.ése for data ..

anlectlan?

All school and g@mmunlty members are potential data scurcﬁs and

all school documents, test data, -and self- rezaft/perceptlan data

are patentlal infcrﬂatlan sources. <
,.le

What' methads are gpprcpfiaLe ‘to collect needs assessment data?

The data collection methods to be cénsxdered range from Clléﬂt—
centered and system-centered techniques An effort should be-
made to determine what existing needs assessment praduccs might
?e adapted or adapted. <
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What can the program planning team invest in termé;gﬁ people
‘and money? N s - - )
Decisions must be made concerning who will plan, manage, and
conduct the needs assessment, who will reduce and analyze the
results, and who will report:the results. In addition, pro-
visions must be made for items such as purchasing: and/or
designing instruments, printing costs, data processing, meet-

« ing and planning time, report preparation, consultants, travel,

etc.



ACTIVITY HANDOUT . o T

§;mgleiﬂggimswfa;7Neads~A§sgss@§gt

Needs assessment is a continuing pracess that should be employed during

each planning-development-implementation-evaluation-revision cycle of a
program. It is a means of obtaining data that is most advantagéous when

‘'used frequently, Program planning teams should not see’ the undertakimg
. of a needs assessment szudy as a one- time anly pfggedure.

Prior to initiating a needs sssessment ‘activity, a program planning
team should formulate clear, measurable definitions of 'need" and of
the process by:which these needs will be identified. A need might be

.defined, for example, as minimum sﬁuaent performance or Bptlmal Stu-

dent parfafmance . ‘ : . .

. The §1anning team should séricusly consider the iﬁducgivéyappfﬂach to

conducting needs assessment. ~ When student behaviors are evaluated
prior to ‘the establishment of educational goals, the relevance of these
goals will be enhanced and thus the r=asults of the study will likely be
more valuable. ‘

=

Where appropriate, needs assessment studies should reflect the multi-

‘cultural, multilingual concerns of the community.-

The teghnigal qualircy sf,survey instruments should be examined. Basic
measurement principles should be followed to insure their validity;
the instruments should be field tested to eliminate flaws in their
designs; and their reliability should be demonstrated, It is also
essential to employ proper- sampling procedures.

"Needs" that are identified through survey questionnaires should be
validatad with statistical and/gr test data. Respandent percaptiang

process gaals, but test data 5h3u1d alsa be emplayad with student
learnlng goals.

Two or more data collection methods should be used when assessing
needs. For example, a mail questionnaire might be validated with
personal interviews oﬁ observations of ‘a random sample of the
resgandents.r : ’

At some péiﬁt in the process, the career education ﬁlanning team
should determine whether to meet each need identified as a result of
the survey, :

37
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ACTIVITY HANDOUT .

Eey‘geegsfgssgssﬁggﬁ Questions

Why does your program planning team requlre a needs assessment?
What will be the scope of the needs assessment?

On whose needs ‘will the pragram planniﬂg team focus and at what

7§§level?

Wﬁat kind . and aﬁaunt Df data will Ee callec;ed? R

: &
What sources will the ptagfam plannlng team use for data
callectlan°

What methcds w111 be appr Gp e to collect needs assessment
da;a* -

What will the program plann;ng team 1nvest in terms cf people '
and money?

39
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SEQUENCE OF ACTIVITIES

Overview of the Workshop

Work Flow and Work-Flow Diagram

Definitions of Career Education
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) Qutcomes
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Career Education Program
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Grid T '
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ACTIVITY -

éaﬁrger Education Student 7(31,51:!‘.:-0?3%

~ The purpose of this activity is to have ?aftigipantg examine various
o lists of career education student outcomes and to agree upon a suggested
list for their local career education school improvement effort.

The estimated time for conducting this activity is 60 minutes.

1. Explain to participants that determining career education student out-
comes 18 an important first step when undertaking a career education
sehool improvement effort. Generally, career education student out-
comes are agreed wpon by a program planning team before proceeding
to develop currizulvm materials or to select instructional strategies. .

 Distribute the handout, "Career Education Student Outcomes from State
‘Plans." Explain to participants that career education plans written
by state depgrtments of education generally -include a list of student
outdomes or goal areas and d brief deseription of each. Ask partici-
pants to compare and contragt the student outcomes or goal areas in
each of the three state plans listed on the handout. : -

1]
.

3. Distribute the handout, "RBS Career Education Studgﬁt'@utg@mesi" Ex-
" plain to participants that these goal areas have been developed as a
result of RBS' years of experience while working in the field of
career education, -Direct pariicipants to-read and discuss each
of the five RBS career education goal areas.

4. Divide participants into small groups of three or four individuals.
Instruct each group to develop a list of student outecomes it would
endorse for their local caveer education school improvement effort.
Suggest to participants that student outcomes should be selected to
reflect the needs identified during their needs assessment study.

5. Reassemble the participants and discuss each of the student outecome
lists agreed upon by the small groups. Encourage the group at large
‘to adopt, adapt, or originate a firal list of career education outcomes
for their program. ‘ :

43 o
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ACTIVITY HANDOUT

Career Education Student Outcomes

' From State Plans

1. Delaware State Plan for Career Education
® Attitudes and appreciations

Career awareness

é Decision-making skillé { .
. Eégn@mic éwa;éness

- e Eduéatignél awareness
¢ Fundamental competency

rketable skills

&
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2.° New Jersey State Plan for Career Edgéétigp .

® Career awvareness

Self awareness

' e Economic awareness
e ° D;eisicn=makiﬁg skills
° S#ill awaregéss and competence
] Agtitgdesrand appﬁeéiaticns
° Empiayability skills |

#» Educational awareness
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3. Pennsylvania State Plan for Career
¢ Educational .awareness

¢ Self awvareness
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ACTIVTTY _HANDOUT

RBS Career Edugg;icn'SEudgﬁt Qutcomes

Kggwlgdge of Self and Others

Rnowledge of self and others is a group of outcomes cQﬂCETﬂEd with
fostering in students an uﬂderstandlng of themselves and others and with
developing student lﬂtEIpEfSEﬂal 'skills. In working toward outcomes in
this group, students become aware of thzir own intérests, aspirations,
abilities, attitudes and values, ‘and those of others. Students also learn

' techniques for appraising and analyzing their personal characteristlcg in
terms of career options and begin to plan, and take respan51blllty for self
improvement. Further, students develop skills in getting :along with others
and working cooperatively to achieve goals. As a result of their work on
these outcomes, students begin to aevelop a clear understanding of them-
selveg, an awareness of the directions in which they wish to change and
grow, and a sense of respan51b111ﬁy for directing their own grawth._

Careey Awaréness and Dc:u:ugational Exgloratmn

Cafee: awareness and achpatianal exploration- outcomes are those in- '
VDlving student knowledge of the different kinds of .options open through-
out one's career and those relating to student learning about how to
-examine various occupational fields. Students learn about the necessary
tralning, benefits, duties and’ responsibilities of individuals employed
in specific occupations. Students also become aware of the limiting
effects of ethnic and sexual stereotyping and they broaden their horizons
by examining alternative career roles. In additiom, students gain an ap-
preciation of the reasons why an individual would choose a particular
type:of work and the way in which this choice influences other roles .(e.g.
Eam;ly member, ci;;zen, eansumer) bzudents 1eafn how to investigate and

Qccupatiﬂns. As a réSulE uf work on ngcames in this categcry, studen;s
acquire background infermation about a wide range of careers and they ex-
amine in detail those occupational areas which interest them most.

Career Planning/Decision-Making

47

5 Career planning/decision-making outcomes involve planning skills and-* |
h decision-making skills as they relate to planning a career. ‘Students -~
learn that céfeer planning involves examining alternative careers paths
in light of one's own: interests, aspirations, abilities, attitudes and
values, and making decisions accordingly. Students develop an under- -
standing that thoughtful decisions made with an awareness of possible
zanaequences can help them affect their futures in pasitive ways. Once
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* students have develuﬁéd plaﬁning and d82151anemak1ng skills, they are .

ready to formulate their dwn tentative’ career plans with the realization

that thesé plans will be revised throughout life,

Career Prepara :iD

Career p:gpafatlan includes those outcomes which fElaEE to student
acquisition of academic and vacat;onal knawlege ard skills necessary to

enact career plans. \ . ' .

.

Career Entry and Progr ession

The career entry and progcession outcomes are concerned wi:h develop-
ing the ability of students to [ind both paid and unpaid Jsbs. ‘In addltlaﬁ,
students-learn about work attitudes and behaviors which help in retaining
a job, and about prccedures for moving up the career Laddet. For students
interested in entering postsecondary -education, instructlgn ie also offered
on haw to seek gain acceptar.ce ‘iifo, and complete a proggam appropriate
for them. "As a result, students acquire skills which help them’ Dbtaln

“helr flrst jobs. as well as subsequant employment. ,
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ACTIVITY _— )

Career Eérgatlon Program Element

The purpose of this actzulty 18 to examine possible career education

3

program elaments and *o gélégt a group of program clements the Eﬂftz&z@aﬂtq
ine

wish to

worporate’ into their loecal career ﬂdugatlaﬂ sahool ZmpPOU§m§Ht

effort.

ERIC
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-ment study. : ; —

The gs;imatgd time for conducting this activity is 60 minutes.

Er 7a1n t@ pgrfzczpaﬁts that an ideal career ﬂducatzan program. znezudgg

a ber of elements or components which, together, help students achieve
gﬁfééf education sutcomegs. These elements op eomponents are as follows:
g\ o . - ., i

# course instruction

e -community-based learning activities

e extra-curricular activities

& guidance services

¥

resource center

e school community linkage
¢ staff development
. administtatian/managément

Jote that elements of a career education program might inelude aétiuztzgg

" whieh oceur in more than one sgttzng (e.g., ome activity might occur in

the classroom and home, another in the classroom and on employer premises).
Likewise, some astzvztzes may be part of more than one program component
(e.g., an activity might be part of the course of instruetion and, at the

same tzmg haue a community-based learning orientation).

Qistfibuté the h@ﬂd@ut; ELements of an Operational Career Education
P?@gﬁam;" and discuss each of the eight program elements.

Divide parttszpants into emall groups of three or four individuals.
Ingtruct each small group to develop a list of program elements they
would endorse for their local career education school improvement effort..
Suggest to participants that program elements should be selected to re-
fleet the career education needs identified during their needs assess-
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"ACTIVITY HANDOUT

Elements of an Operational
;greggrEdgcatignﬁEygg:a@

Course Instruction

Course instruction includes all school courses and all activities
within those.courses which contribute to student accomplishment of career
education objectives. Activities include those-which occur within the

-classroom and those\extra-classroom activities which are assigned as part
of a school cour'se (e.g., homework, assigned work experiences).

|

Community-Based Learning Activities

. Community-based learning activities refers to learning experiences
which utilize community resources in a community setting and which require
students to learn by observing, participating or producing. In a career |

. education program, ccmmunityibaégailearning activities may include, for ex-
-ample, field trips, cooperative work-study programs, and observing or '
shadowing workers. Some community-based learning activities might be con~
nected to a specific course of study while others might be offered as \
optional, noncourse-related learning opportunities.

,Eg@;giﬁppri;glé'

— * -

Extra-curricular activities are experiences that occur under the aegis
of schools, but are not part of regularly scheduled course instruction. =
Some of these activities have a specific -career education purpose. In- '
cluded among these are:. e

@ career fairs - introducing students to an array of career
® choices through brief written, oral and visual presentaticus

@ career clubs - developing student interest in a field and
providing realistic views through specific information and
+ direct experience (e.g., Future Teachers of Amesicg)' B

@ career assemblies - using guest speakers, films and other - ' ;
"on-stage" devices to acquaint students with occupational
opportunities. ‘

Activities whose main puprSE;iS sgmgthing other than career education

may have a career education dimension. Included among these are:

j

i
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) (cluH praviding varying experiences in, areas ‘of student
interest, (e.g., drama club, debatimg club, -chess club)
then laading to vocation aﬂd 1eisure time acgivity choices

® .sports activity = devel@ping interperscnal and self reveal= \
ing éxperiences through individual or tean. effgrts

e student gcvernment - pravidimg an appprtunity far students
to be leaders and fcllqwers - - T

abi‘ity cg wark and caaperate with atherf thtcugh such ac-
tivities ds car washes .and bake sales L

T o a : . . =

Guidanzarsgryicgs , :

‘Career guidance services are fgrmuLatéd actions which focus difectly
on helping. studehts as individuals perfcfm well in life roles. ~ These.
services usually in:lude :

e infcfmatianal - students are made awaie of eppartunities ava;lablé
Lc them $o” they can make better career EhD;EéS aﬂd decisions

i

Eo

~.® ‘counseling - students, individually and in’ grgups, are helped
.tawafd selfsundgrstaﬂding with émphasis on decisiﬂn—making

) ‘planning and- placemant - students arve helped to maka individual
' career plans Sﬂd to act-upon., Ehese plans : : :

Resource Center

]

e Career resource genters (sametimés referred to asg garéer gentmrs,
career learnimg centers, or career guidance cantars) provide a means for
,delivering a variety of career. education serviges and resources to stu- . -
dents, staff members and community members.-” The range of :eaaurcég and
services might includé. o Weoeoowt

‘. Dccupatignal infgrmatiﬂn Eiles, such as career pamphlets and
computer-assisted® infatmaticn 8ystems -

educatian/traiﬁing infarmaticg files, such as schngl catalogs
- and apprenticeship gpportunizias can .

® insttuEEiDnal media, such as films filmstrips, wﬁrkbﬂaks,
games and simulati@ns, and audio tapes

fzi-‘aurriculum guides or iﬁstfuétiaﬁal activities files



e .career axplofacian resources filaa, including field trip sites,
DprftuﬁiELES for shadowing, and 1ntarnahipa

@ human resources Eilaa, such as volunteer apaakaf , consultants,

and mantara
@ job vacancy Eilaa

» consultation and training services for teachers 1mpLEmenting
career education activities.

Although these resources and aarvicaa cauld be provided in many dif—
ferent ways, there are advantages to hav;ng them afganiaad and Laardinata
in one laaatian

School/Community Linkage

School community linkage refers to'the connections between the school
and non-school personnel such as parents, business and labor organizations,
community groups, social agencies,. government agencies, and community mem-
bers in general, "~ o I

% :
'Since students learn about careers in all settings, a career education
program benefits from the active participation of community members.
Ideally, community members should participate in a.career education program
by working,with school personnel to plan and implement the program by vol~
‘unteering as guest speakers or as workers to be observed or shadowed. 1In
addition, community resources such as funds, equipment, and paid and unpaid
iwork Eppartunit;aa should be used to support a school-sponsored -career ad-

ucation program. '

Sﬁaffi Development

~ Staff development refers to ways by which professional personnel re-
view or acquire skills, knowledge, and attitudes related to career edu-
cation objectives. Staff development might occur as a result of courses,
conferences, workshops, community-based learning activities (e, g., 8%~
changes, shadowing, etc.), and other on-the-job experiences includiﬁg
regulaf or taak/ptablamfarianrad plafaaaianal staff meetings.

_ In aadigian, tha content of a career education staff davalopmant
program would ideally include the Eallawing the rationale for a caraa;
education program, student autcamaa,‘atraaagiaa for .implementing a com-
prehensive career aducatiaﬁ program, recommended methods and techniques
for teaching career education in the classroom, and resources available

for career education. : . . .

61

Fe



3
[

Administration/Management

e examine the career education program to ensure that it is com-

.=‘Admigistfaﬁign/managément refers to planning, organizing, dire&éiﬂg,if:“"

and controlling human or material resources to accomplish predatetmiﬂed';“{:‘
. objectives. 1In the case of a career education program, the task of ad-"" -
ministering the program should be assigned to one individual (e.g., a '

career education coordinator) or to a small group of individuals whg’wquiﬂ

be responsible for undertaking. the -following management functions:
* dgsigﬁ and manage the plaﬂning-énd,implamencatign gﬁ'tﬁé pﬁggfgh
¢ assess the roles and réépgnézbilitiééiuf staff members—in terms -

of the career education program and tk: relationship of this
program to the school, school district, and community. '

patible with the school district's tules, regulations and
protocols . . ‘

. éanstsucﬁ‘énd administer a budget for the career education
program. :
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ACTIVITY

Deve;apingra@,Elemeg;%DuchmeiG:id‘"“

i - ' Coe T
. The purpose of this activity is to- construct an elemént-outcome grid
‘from the student outcomes and program elements upon which have been pre-

viously agreed. A . o el Y

The estimated time fbr‘éﬂﬂiueti:g“féiSiééfiuigy_is 30 minutes.
1. Distribute the handout,’ "Eleme =Outcome Grid. " Instruet participants
~ -to list career education 'program elements on the left side of the grid
- and student outcomes across the top of the grid. Draw the following
example on a chalkboard or posterboard to illustrate these inst?u&ti@ns:
- B T e STUDENT QUTCOMES -
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Explain' to DQPtLELD&ﬂLu that the purpose of a program element may be
to contribute to all of the student outcomes; to two, three or four

_sﬁudéné.guﬁggmes; or tb only one of .the ﬁtudent outcomes listed on

the grii. - ‘ , _ ' o

Instruct participants to discuss all the program glgmentg of their
local career education school improvement effort-in terms of their
selected student outcomes. Ask participants to consider each of the
grid cglls or boxes. when poszng the question: Do we want this pro-
gram §ijgnt (e.g., Guidance Service) to eontvribute to' that student
?ut;omgk(e g., Kngwkédgg of self and others)? If so, the participants.
snould place an X in the appropriate bor to zndzeatg the two variables
corvespond with each other. . If the answer is "o, (e.,.g we do not
warit that program element to contribute to that student Qut;§m§) ‘then

!-Hﬁ mark should be plaged in the cell or grid.

To tllustrate the "yes" answer described above, - place an X in the
"guidance service - knowledge of self and ébhers" box on the grid
you drew for demonstration purposes, ' : example below: ‘
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Dirvect participants to completely fill-in the element-outcome grid.
Conelude thio activity by noting that the element-outcome grid will
be used in a subsequent workshop (i.e., "Carveer Education Progrom

Design" /tﬁichgiﬁisi, 19811, to develop program.goals and objectives),
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' ACTIVITY HANDOUT

An Element—@utcéme Grid

-

DIREQTIGNS; Before’ beginnlng the decisicnamaking _process. described by your
trainer, £1i11 in your planning team's s program elements and
student Gugcames. '

Student Outcomes

' Program
Elements
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