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OVE-T E

This half-day workshop is designed to give career education linkers
an organizing perspective.from which to view their career education work.
The workshop, can be given to new or experienced career education linker
or to a mixed audience.

OBJECTIVES

Upon completion of this workshop; participants will have:

discussed what means to be a linker

considered the areas of school improvement in which they
may work

discussed the knowledge resources used by link ,,,, as well
as sources of knowledge resources

reviewed the boundaries that career education linkers
commonly span,

exa-Ained and discussed roles that links u thought to
perform in their work

discussed specific activities in which linkers ar
commonly involved

engaged in problem-solving exercises in the area of
linking agent behavior

discussed the skills that effective linking agents should
possess

performed a self n , ass ,m1(111,_ u required 13.nker
skills, and discussc.1 ,lerceived deficiencies 1 might
be remedied,



DIRECTIONS TO THE TRAINER

The following pages describe activities which can be used to present
the topics included in this workshop. The trainer may present theseactivities as described or may alter, delete, add, or change the orderof activities according to the needs of the participants.

Handouts which accompany this workshop are listed in the table'of conetents:and are printed on white paper to facilitate copying. Plan tohave one copy of each handout for each participant available at thestart of the workshop.

3. The time needed for the workshop is approximately four hours. Esti-
mated times needed to complete an activity are included in each
activity description.

4 Both italics and roman type will be used in activities in this work-
shop outline. The words in italics are addressed to you, the trainer,
and the words in roman type give information you may want to pass on
to your audience.

A diagram entitled "Sequence of Activities" is inserted at the beginning
of each new activity. The purpose of this diagram is to signal the
start of the activity marked wi-'1 the notation "YOU ARE HERE."

This workshop description is not intended to be the sole basis for
your qualification to lead the workshop. Trainer orientation and
technical assistance from Research for Better Schools, Inc.are
recommended.

Before attempting presentation of any activity, you should be-
familiar with this onttre icocument.



RE HERE

SEQUENCE OF ACTIVITIES

Overview of the Workshop

INTRODUCTION TO LINKING

Definition of a Linker

Areas of Linker Involvement

Tools Of the Linker

Boundary Spanning

MID-WORKSHOP SUMMARY

,Eitiker Roles

Linker Activities

Tying Roles and Activities
-Together in Problem Solving

Skills Required of Linkers

Assessing Yourself

5



ACTIV

erview of the Worksho

The purpose of this activity is to provide a brief overview of the
current workshoy.

Estimad tirro of actil,ity: ,

1. Distribute the handout, "AgendaCareer Educa -Lon Linking Agents:
PerspectLves and Rol..

2 Explain to participants that this handout outi:
covered in the current L'orkshop and the order 1.
will be p.oesented.

L,L 4A,

2d8C t( 7,c2



ACTIVITY:HANDOUT

enda--Career Education LinkiaglgEaLE:
Perspectives and RolesPers

I. Overview of the Workshop

II. Introduction to Linking

III. Definition of Linker

IV. Areas of Linker Involvement

V. Tools of the Linker

VI. Boundary Spanning

VII. Mid-Workshop Summary

VIII. Linker Roles

IX. Linker Activities

X. Tying Roles and Activities T ether in Problem Solving

XI. Skills Required of Linkers

XII. Assessing Yourself



YOU ARE HERE,

SEQUENCE OF ACTIVITIES

Overview of the Workshop

INTRODUCTION TO LINKING

Definition of a Linker

Areas of Linker Involvement

Too the Linker

MID-WORKSHOP SUMMARY

Linker Roles

Linker Activities

Tying Roles and Activities
Together in Problem Solving

Skills Required of Linkers

Assessing Yourself



ACT '1TY

Introduccion

This Lar group, act::vit4i hich has as± ,
oT

Eetimate tf,ne af .5 minutes.

Announce the group that m:4,7
as a "iinker."

them are or Li
Explain that "linking" is not new, that the partiolvLts may have
beC7 "linking" fbr years and never used the word.

3. Fvesent the pu.v;vae of the workshop:

To give career eddcation linkers an organizing perspective
from which to view their career education work.

4. Coneg.ude the activity by explaining that tho next task will be de-
fining wha a linker is.

13



YOU

SEQUENCE OF ACTIVITIES

Overview o the Workshop

TRODUCTION TO LINKING

HERE Definition of a Linker

Areas of Linker Involvement

Tools of the Linker
6

Boundary Spanning

MID-WORKSHOP SUMMARY

Linker Roles
-

Linker Activities

Tying Roles-and Activities
logether In yrohlem Solving

Skills Requ inkers

Assessing Yourself

5



ACTIVITY

Definition of a Linker

The purpose of this Large-group discussion is to define the concept .of linking agent, in terms of-the\three criteria given by Nash and
Culbertson (1977, pp 2-3):

Three criteria appear_to be critical. First, linking agentsdirect their .actions.at. the improvement-of individuals or
institutional perlormance. Second, they use knowledge or
knowledge -uased prodUcts and services as key instruments of
improvement. Third, in citder to connect. those engaged in
change with ideas, findings, descriptions of practices,
training materials and..other knowledge-based products, theymust perform boundary-spanning roles.

Estimated time .oj- activity: 30 minutes..

Begin the activity by asking the question: What does it mean to be
a linker?,

2. Engage in large-group discussion, attempting to elicat the fo
information:

A. Linkers are agents for educational chap

B. Linkers direct their actions at school improvement.

C. Linkers provide a bridgebetWeen knoWledge resources
'---and-the--schooll-s-improveMent:needa;

D. Linkers perform boundary-spanning roles (i.e., roles involving
the crossing'of organizational limits to connect those involved
in change with needed resources).

3. When the discussion has resulted in the above, or when the discussion
otherwise end., distribute the handout ent=itied " 's a Linker?"

4. In summary /presentation /review format, recap, the handout, making the
following points:

A. A linker, -as a change agent, may be either a member of the
school/district staff (an internal linker) or an outside
agent (an external linker).

17



It is essential that the linker aim at school improvement.

C. Linkers must use knowledge or knowledge-based products andservices and must span boundaries.

The three criteria listed on the handout must be met for a
person to be considered a linker.

5. .Explain to the participants that the next three es will be
directed at clarifying the three linker criteria:

A. Involvement in school improvement

B. Use of knowledge resources

C. Boundary-spanning

Explain that many of the workshol activities be done in small
groups.

Ask the participants form all (evenly divided) groups.

Now, ask each small, g up'to appoint one member as spokes-
person/leader.

Ask partscipants to introducelthemselves to other members
the small groups, if this is appropriate.



ACTIVITY HANDOUT

hat 's-a-Linke

A linke: s:An Agent:For Change In Schools:

3 Criteria:

A linker directs action at school im2rovement

A linker uses knowledge or knowledge products

A linker perform boundary-spanning roles

19



YOU ARE-HERE

SEQUENCE OF ACTIVITIES

Overview of the Workshop

INTRODUCTION TO LINKING

V

Definition of a Linker

Areas of Linker Involvement

Tools of the Linker

Boundary Spanning

Linker Ac

Tying Rdles and Activities
`Together `in Problem Solving

lls Required of. Linkers

Assessing Yourself

21



ACTIVITY

Areas cf Linker Involvement

This activity involves individual, small-group, and large group work.
The purposes of the activity are to (1) introduce participants to the kinds

school improvement efforts that career education linkers become involvedtn, and (2) show participants that the areas of involvement can be broadand complex. Emphavize that this aL--ivity should clarify the first of the
three linker criteria, that of iruo202ment in school im rovement

2.

exaw

Eatzrr= tcd times of activity: 25 plutes

Explain that the task is to ,!,..3noider activities zn whichCareer
education linkers mray 4e Involved, given the requirement that linkersd ect their acl.ttons a, school improvement. Give examples, such as:

H.lannt, ;nigh a of career education program

:nsti.Uving a new career resource center

g. basic skills of secondary school students
vhvo L =V can-mr education.

r ac
rk atone and give one or two additional

s'iareer education linkers might be
tZed "School Improvement Activities
'ter 'each example, the participant
improvement activity.

, elapsed,' ask each small-group to discuss
o make a group List. The spokesperson should

thp List to the larger group. You should then list all the
:=Dities on o erhead/chalkboard/newsprint.

your attention to the Large group. IntroduCe the as
only a few possibilities for career education linker activity.
Take this opportunity to tell participantt that the school improve-
ment efforts in which they may become involved, as they can see,
may be broad in scope and vmplex-in terms of the numbers of issues
addressed.

5. ticipan s that_ theilext workshop activity will involve an
examination of the "tools of the linker,"'knowledge and knowledge:.

. ,resources.

23



ACTIVITY HANDOUT

School. Improvement Activities of Career clucation`Linkw4s

in Column 1, list one or two eXamples'of activities in which career
education linkers Might be involved.

2.

Column Column

Now, for each example in Column decide what who in each school is
improved as a result-of the activity, Write your decision in Column 2.

25



YOU ARE HERE

SEQUENCE OF ACTIVITIES

INTRODUCTION TO LINKING

Definition of a Linker

Areas of Linker Involvement
L

,

Tools of the Linker

Boundary Spanning

ID7WORKSHOP SUMMARY

Linker Roles

Linker Activities

Tying Roles and Activities
Together in Problem solving

kills Required iii Linkers

Assessing Yourself

27



ACTIVITY

Tools of the Linker

This activity involves individual, small-group, and large-groupwork. The purpose cf the activity is to clarify knowledge-based pro
ducts and services 7:n school'improvement efforts. In addition to clam-
fying the criterion, this activity introduces the workshop participant
to the kinds of knowledge resources which are used in r )Fool improvement.

Before beq7nntng, you should locate an example of each of the nine
knowl, categories which are discussed in this activity. TheseexampLes will be useful as a discussion aid. Good examples are those
which include career education concepts and practices, and are familiar
to participants.,

Estimated time of activity: 5 minutes.

1. Make the following points i introducing tht activity:

.A. The previous activity showed ho broad school improvement
efforts can be.

B. The second criterion for being a linker is the use of
knowledge or know edge-based products or services.

C. In this activity,, these "tools" (knowledge and knowledge_
based products an; serviced) will be explored.

ibute the handout entitled "Knowledge Resou ces." Explain t

A. The nine categories in the handout repfesent the categories
of the "tools" that linkers use.

B. The knowledge resources range solidly grounded
in identifiable educational research (top row of handout),
through 'those things that are accepted because they seem
to work (middle row), to those which are based'en the wis-
dem of practice and general knowledge (bottem row).

Types of knowledge resources range from products (left-hand
'column of handout), through programs ancLpractices (middle
column),-to theoretical and practical knowledge (right-hand
Column).

29



Ask each participant to try to think of an example for each category,
ff

the source of such knowledge/product, or both. After su t'vb
for individual work has elapsed, ask each group lea :,3r :;.o direct group
lfort toward compiling a group list, catevory--category. A "key
to the handout is provided for your reference.

1. Now, proceeding category -by- category, ask each group leader to report
the small-group's findings. You should write the examples /sources on
overhead/chalkboard/newsprint.

5. Conclude this activity by referring to (a) the previously made list
of improvement activities and (b) the list of resource examples/
sources. Make the following points:

The resource "tools" for working in career education
school improvement are numerous.

Applying appropriate resources to the various improve-
ment efforts is an important task.

,

This job often cannot he done alone; that's where
boundary spanning comes in.

D. Boundary spanning is the next topic in the works

30



ACTIVITY HANDOUT

5,E.E1g4-21IPYTq4E

In the spaces provided, below, give an example of
and give a sourceJor the resource..

R &D Products

PIATRit:

Source:

R&D Validated
Pro rams

Example:

Source:

knowledge resource

Research-Based
_ Knowled e

Example:-

Source:

Successful Products

Exsrt le

Source:.

Promising
Practices

E)4j:jli e

Source:-

I
Other Available~
Products

,Source:,

General
Practices'

-Example:

Source:

,Consensual
Knowledge

Exam ls:

Source:

.General
Knowledge_

Example:

Source:

31



R&D Products

fylrlel!: Any output of

federally-sponsored
R&D

Source: NIE product
catalog (NIE, 1975)

ACTIVITY HANDOUT KEY

Knowled e Resources
from Crandall, 1977_

R&D Validated
programs

Example: Any program
validated by the Joint
Dissemination and Re-
'view Panel (JDRP)

Source: Educe ion Pro-
rams that Work (Far

West Laboratory, 1980)

Research-Based
Knowledge

Any
research-based
knowledge

Source: The research
literature

1

Sudcessful Products

Exam le: Texts

Source: Comtercial
publishers

promising
Practices

Exam le: Any good
locally-developed
activities

Source: Popular
professional press

Consensual
Knowled e

Any
"conventional
wisdom"

Source: Profession-
als in practice

Other Available
Products

Inmplr: Commercially
produced non-text
Imateritl

Source Commercial
publiShers

General
ractices

Example: Any existing
practices

Source: Stade/local
syllabus/cUrriculum
guide

General.

a2171!gs

acTslit Knowledge/
assumptions upon
which current prac-
tces are based

Source: University
courses

33



SEQUENCE OF ACTIVITIES

ATRODUCTION TO LINKING

Definition of a Linker

Areas of Linker Involvement

Tools of the Linker

-Tying Roles and Activities
Together Problem Solving

Skills Required of Linkers,

Assessing Yourself

35



ACTIVITY

Boundary Spanning

a large -group -activity. The purposes of the activity areto: introduce the concept.of boundary spanning as a linking agent
criterion, and (2) make participants aware of the kinds of.boundariesspanned by linker.

Estimated time of ac 1V. minutes.

This activity consists of a large group discussion of the nature of
ooundary spanning and the kinds of boundaries spanned. This large-
group discussion might be introduced by your asking such questions

What does boundary spanning mean? (One definition:
Boundary spanning is the crossing;of organizational
limits to connect those engaged in change with needed
resources). \

B. What boundaries might be spanned in, career education
school improvement?

C. What boundaries might be Spanned
district?

D. What boundaries might be spanned

.E. What external- gencies might be tapped to improve schools?

As you discuss the kinds of boundaries that can be spanned in school
improvement, try to elicit from the part0ipants as comprehen ive a
list as possible.

Some of the boundaries which a linker spans are those between:

one school department and another

one school in a district and anzc ther school within
same district

a school and the school district off es

a school on district and rzn intermediat scrmc age

37



a school, or discrict and a college or university

a school or district and an NO agency

a school dioOrict and a state iucation department

a school or aistrzct and a prioate bus-tnes(,:.

Write theeticited list any above not elicited) on overhead/
chalkboard/newsprint.

4: Conclude the2activitd by telling participants th,,It they now know
the kq:ndsafefforta in which linkers are involved, some of the tools
that iinkee use, ami sonic of the kinds of boundaries that linkers
span to bring career education knowledge resources to 0A001
improvement.

33



SEQUENCE OF ACTIVITIES

view of the Workshop

\t/

INTRODUCTION TO LINKING

Definition of a Linker

V
Areas of tinker Involvement

[I Tools of the Linker

V

MID ORKSROP SUMMARY

Linker Roles

Linker Activities

Tying Roles and Activities
Together in Problem Solvirg

Skills Required Linkers

Assessing Yourself



recap what has already discussed and to set th- stage for the
part of the .workshop.

You should begin
tae ii it of tools and t.
improvement efforts.

displaying the of improvement poss
of agencies which might be linked

Estumated time of activ 10 minutes

Initiate c large -group discussion /review,
ing points:

A. The job is a big one.

B. The job requires many skills.

C. A key is in knowing when :ou can provide the needed
assistance and when it is better to link the school
to a person or agency that can help.

Linkers must know schools as organizations.

E. Linkers must have human relations skills.

If the above do not come out in (11. cussion, mention therm you-

arplain tlt the remainder of the workshop will be spent in
roles, activities and skills of the raker.

41



SEQUENCE OF ACTIVITIES

Overview of the Workshop

INTRODUCTION TO LINKING

Defini Linker

Areas of Linker Involvement

Tools of the Linker

YOU ARE HERE---10-

Boundary Spanning

MID-WORKSHOP SUMMARY

Linker Roles

Linker Activities

Tying Roles and Activities
Together 'in Problem Solving

Skills Required of Linkers

Apsee'sing Yourself

43



ACTIVITY

Linker Roles

s activity begins as a .ge7group activity and concludes w
small-croup work. The purpose of this activity _

career education tinker roles to participants

'stimate ne of activity: 25 minutes.

introduce the major

Distr lute the activity handout ntitled "Linker Roles.
t as linkers use knowledge or knowledge-based product

oes to -improve schools, they play certain roles.

Review the roles on the act vity,handout

the group to reassemble in all groups.

Explain
and sere-

large-group format.

4, ribute the activity handout entitled "Examp of Linker Roles.

Ask each small group to devise an example of ho a linker might play
each role. After sufficient time has elapsed, ask each small groupleader to report on the group work. This reporting should be done
on a role-by-role baSis, leaving roomroor.for large group discussion,

warranted.

6. conclude this activity by suggesting that, while a knowledge of roles
most helpful, an understanding of the kind of things linkers ac-

-tually do is essential. ThiS topic is the subject of the next
activity.

45



ACTIVITYBANDODT

Linker Rolls
m Madey, 1979) -

-

Roles-
Description

Communicator 4, This role is one of helping client
systems adopt new programs and/or
use infbrmation provided.

Resource
This_role is one of increasing client
access to valid and relevant
information.

Facilitator This role is one of increasing client
use Of valid and relevant information
and increasing client capability in
all aspects of knowledge-based decision
making and problem solving.



ACTIVITY OUT

Examples of Linker Roles

For each role, prOvide an example of how a career education linker right
perform that role.

ROLE

Communicator

;ELF

Resource Finder

Facilitator

49

1



YOU ARE HERE

SEQUENCE OF ACTIVITIES

Overview of the Workshop

INTRODUCTION TO LINKING

Definition c _ Linker

Areas of Linker Involvement

Tools of the Linker

Boundary Spanning

MID-WORKSHOP SUMMARY

Linker Roles

Linker Activities

Tying Roles and Activities
Together in Problem Solving

Skills Required of Linker

Assessing Yourself
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ACTIVITY

Linker Activities

activity involves individual,
small-group, and large-group work.The purpose of the activity is for participants to axamine the linker

Job in more detail.

Estimated time '-vity: 35 minutes.

Begin this activity by saying that you will now explore together the
specific activities that linkers perform in carrying out their roles

Distribute the activity handout entitled "Selected Linker Activities
and Examples of Each Activity" to each participant. Explain that it
is one list (and only one of many) of linker activities.

Ask each participant to try to give one,add twnal example far each
activity by completing the activity handout.

After sufficient time has elapsed, ask small groups to discuss
examples given by individual members of the group. There is no re-
porting here, simply information-sharing within the small groups.

Now, in large-group format, ask the group for opinions as to which
linker activities are associated with each role (from last activity).
write the roles on overhead/chalkboard/newsprint. Under each role,
list the activities which participants suggests as being part of
that role. Try to draw out discussion of why particular activities
fit within the various roles.

nclude this activity by explaining that the next task dill relate
roles and activities to specific situations.

53



ACTIVI HA OUT

Selected Linker Activities and Exam les of Each Activi
adapted from Medley and Everett, 978

-Please provide one additional example for each activity listed.

Activity Example Additional Example

1. Collecting and
Organizing
Information

Analyzing
Information

aring and arranging

information about the
nature and magnitude of
client 'roblems..

rJetemining the rel-
evamte of information
to client problems.

Analyzing
Problems

Translating client
problems into infor-
mation and resource
needs.

4. Monitoring

Ideas
Keeping abreast of
recent educational
practices and
innovations.

5. Managing Conflict Helping others re-
solve discord.

i

6. Intervening

7. Co nicating

Proactively seeking to
identify client needs.

Maintaining open per-
sonal communication
with clients.

Disseminating Sharing information
with clients in a
two -way /process.



Planning Preparing for future
needs and services.

1. Marketing Promoting awareness of
available services.

Implementing Assisting clients to
install a new procedure.

12.' Producing r Developing material or
procedures for client
utilization.

13. Influencing Promoting concepts and
ideas for client
utilization.

57
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5E UENCE OF ACTIVITIES

Overview of the Workshop

INTRODUCTION TO LINKING

Definiti n of a Linker

Areas of Linker Involvement

Tools of the Linker

Boundary Spanning
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Linker Roles
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Tying Roles and Activities
Together in Problem Solving
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Assessin Yourself
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ACTIVITY

T ink Roles and Actili t ie

Problem Solyiris

a small -group activity with possible attendant large-groupdiscussion. The purpose of the activity is to-bring role, and activities
together by examining specific linker situations.

Estimated time for activity: 40 minutes.

1. Depending on the time constraints, give each small group one, two,
hree of the case studies. Whatever the number, each small group

should.get,the same case studies. Ask group members to discUss each
situation by answering the questions on the case study handout, and
arrive at group answers. Explain to the 'participants that the case
study scenarios are based on actual career education linker experience.
If more detail is needed, small groups are free to supplement or re-
vise the scenario.

After the small-group dicussian, ask the leaders to report group
findings. If the groups have more than one case study, ask for
reports on a case study-by-case study basis. After each case study
report, discussion by the large-group is to be encouraged.

3. If groups did not discuss all three case studies, you might point
out some of the difficulties the Linker might expect and ways to
anticipate them.
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ACTIVITY HAND OUT

C421LIWz111

YOu have been assisting a group of teachers in the identification of

school goals for a comprehensive career education program. You have

convinced them that the next logical step in planning is sOme.kind of

assessment of studentsneeds. You are awareof many options available

In gathering data on student needs. :Among these are achievement tests

(norm or criterion referenced, published or locally written) and local

opinion surveys.. Each option will provide-different kinds of Informa

rion about student needs. Each option has pros and cons You believe

you know the option that would work best for this school'..

Discuss the following questions and arrive at a group answer: ,

1. What do ydu do? Why?

2. What le(s) would you be playing?

What resources would you need?

In doing as you suggest, what problems might yru
anticipate? flow could you avoid them?



You have beenworking-

Case Study12,

n a high.school for three months on a program-

planning project. You have a very strong professional relationship with

the school planning comm tee and with administrators of the school. You

are:asked by the Career Education Coordinator of the school district to
,assist in making a presentation before the Board of Education You expect

the board meeting to proceed in the same 5riendly collegial fashion as the

meetings of the Planning committee. You are wrong! The board members

apparently hove never heard of you or your pro ect, 'and they have strong

reservations about the need for career education in the district. In

addition, some are upset about the amount of staff time spent on the
some

p ect to date.

Discuss the following questions and arrive at a group answe

1. What do you do now (at the meeting)?

2. What "could you have done to avoid this situation?

3. How should you proceed with the school district now? Why?

4. If you proceed in this -way, what-role(s) would y64 be playing?
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ACTIVITY HANDOUT

Case Study #3

A school administrator and a district
administrator are both part of a

high school progra -planning group with which you are king. Their
attendance at planning meetings has been-sporadic and you have real

concerns about their understanding of what the group has been doing.
The group has designed a: program, which is now ready for implemantatio

There are issues, however, such as program coordination, in-service
training agendas, and material purchases, that can only be resolved by

tht administration.

Discuss the following questions and arrive at a g oup answer:

I. What do y211 do now?

2. If you proceed as you suggest what role(s) would you beplaying?

What problems do You
°'describe?

.see in the course of action you

What could you h vesdone to avoid the existing -u 'ion?What would the risks haVe been?
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YOU,ARE HERE

SEQUENCE OF ACTIVITIES

Overview of the Workshop

INTRODUCTION TO LINKING

V

Definition of a Links

Areas of Linker Involvement

Tools of he Linker

.Boundary Spanning

MID-WORKSHOP

Linker Roles

Linker Activities

Tying Roles and Activities
Together in Problem Solving

Skills Required Of Linkers

Assessing Yourself
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ACTIVITY

Ski1 Ruired of Linkers

This is a large-group activity
designed to give participants anoverview of the skills required of linkers.

Estimated time of activity: 10 minutes.

Distribute the activity handout entitled "Linker Skills" and allowsufficient time for participants to read it

2. Explain that this is but one if many lists of linker skills. Otherlists, for example, will bejound in Culberston (1977) and Griffenand Lieberman (1979). Review each skill in large-group discussionclarifying and explaining 'where necessary. All that is required isthat participants understand what is meant by each term. Thii isnecessary for the self assessment which will follow in the nextactivity.

r.
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problem - Solving Skills:

Communication Skills:

ACTIVITY HANDOUT

Linker Skills
(frot Crandall, 1977)

Resou ce Uti_lization Skills:

Planning Skills:

ce s Helping Skills

Implementation Skills:

These are the skills which enable one
to classify problem situations so that
the appropriate remedies can be employ-
ed, and to know when to call for help.

These are the skills which enable one
to transmit .,info orally, in
writing, and by other means.

These are the-skills involved in.
knowing what resources are available
and the circumstances under which
their use would be appropriate.

These are the skills involved in
working:to'prepare for implementa-
tion of'improvements.

This is that complex of skills which
includes such things as helping peo-
pie to communicate feelings, listening,
actively providing affective.supportproviding _

confronting, Eind role playing.

These are the skills used in imPle-
enting'an innovation. Thy:., include
kills in coordination, role clari-
ficatio hierarchical communication,
and facilitation.

Content /Subject -Matter owledge: These are the skills'which relate to
content or subject tatter as typically
defined

Evaluat
Skill.

and Documentation These are skills related to'designing
and conducting- formative evaluations,
to'prOducing data useful to redirec-
tion of effort, to providing summa-

-rive evaluations, nd to 'documenting
the work effort.
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Survival Skills: These are well-summarized by Shepard
(1979) as-follows:

y alive,

Start where the system is.

Never work uphill.

s. Don '%t build billsias you go.

b. Don't over-organize.

Don't argue if you can't

4. lnnqvation requires a. good idea,
initiative, and a few.friends.

S. Load -xperiments for success.

75

.,ight many fires.

Keep an optimistic bias.

Capture the moment.
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SEQUENCE OF ACTIVITIES

Overview of the Workshop

V
INTRODUCTION TO LINKING

Definition of a Linker

Areas of Linker Involvement

Tools of the Linker

Boundary-Spanning

LID WORKSBOP -S RY

Linker Roles

Linker Activities

YOU ARE HERE

(

Tying Roles and,Activities
Togehter in Problem'Solving

Skills Rpluir d of Linke

Assessing Yourself
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ACTIVITY

Assessing Yourself

This an individual and large-group activity. The purpose of the
activity is to allow participants to determine their own training or re-
source needs based on a Simple needs assessment activity.

Estimated time activity: 20 minutes.

Distribute the activity, handout entitled "Linker Self Assessment"
to each participant, explaining that it includes the nine skills
discussed in the previous activity.

Ask the participants to complete the worksheet, answering in Column
A, how important the skills appear to be as they perceive their
work, and in Column B, how well they have mastered the skills.
Column C ( Column A -,Column B) should give participants an idea
of the areas in which their skills might be i-Troved. You should,
after the activity handout is finished, engage the large group in
discussio of where training/resources are available for satisfying
skill are needs.
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ker Self Assessment

Below are listed nine skill; areas. previously defined. Consider eachskill area and decide how important you think it is or will be in 225_work, 1fark your answer in Column A by circling the appropriate numeral..Do this for each of the skill areas.

Then, reconsider each skill area, this time'dediding how skilled you areineach.area. Again, indicate your choice by-circling a numeral, thistime in Column11. Do this for each of the skill areas..

Then, compute your level-of-need for each skill area by subtracting thenumber in Column B from that in Column A. Write the result in Column:C
if it is a positive number. The higher the number in.Column C, the great-
er-is your need for either support or additional training in that skill area

Column A

How important
is this in
your work?

Problem-Solving Skills
\ J

Communication\Skills

1 23 4 5

1 2 3 4 5

Resource Utiliza
\
tion 1 2 3 4.5

Skills

Planning Skills 12 3 4 5

Process Helping Skills\ 1 2 3 4 5

Implementation:Skills 1 2 3 4v5

Content /Subject- Matter N. 2 3 4 5'
KnoW/edge

Evaluation and Documen- 1 2 3 4 5
tation Skills

Survival Skills 1 2 3 4'5

Column B

How skilled
are you in
this area?

Column C

Areas for
improvement

1-4 Column

Column

z
Column B

&.$

1 2 3 4 5

1-2 3 4 5

1 2 3 4 5

1 2 3'4 5

1 2 3 4 5

1 2 3,4 5

1 2 3.4 5

1 2 3 4 5

1.2 3 4 -5 1.,
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