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- "ACHIEVEMENT IN -PROJECT SABOR
1979 - 1980

.
P

For a number of years District 8 has maintained a yearly district-wide

testing program to ascertain the achievement progress of ‘all its students

»

- in"the areas of reading and mathematics. Such a procedure facilitates an analysis

-
a 3

of all ability levels across the district and also enables learning gains to be

reviewed for all funded programs. During the 1979-198. school year, the Stanford

-

Achievement, “Form A, was administered in October and in May in keeping with the

. Pretest posttest Model A design for- evaluation. Students in Project SABOR were

inc¢luded in this testing program.

-

S

of the 801 students registered in the program, 670 were tested in both

. the fall of-1979 and in the spring of 1980. This would indicate that 83.6 per.

< R 4 : Z
cent of the students participated in the program for the full year, i.e., the seven

. months between pretest and posttest. If those WhO were im the program but

absent for one or both administra;ions of the test are considered, then the per-

<

centage is.even highetr. In view of the record of high mobility characteristic

of the impoverished in the SouthernBronx, the stability of this student popu-

a4
-

lation and the épparently strong holding power of the program across all grades

are remarkable. A more than satisfactory attencance rate is also reflected.
s ) . . )
A correlated t test based upon the difference between the mean raw scores

-

for the pretest and posttest wasapplied to the data. The statistical signif-

icance of the results was appraised in both reading and mathematics.

. °
. a,
3

« ) <
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. Table 1. Achievement in Reading - SABOR . ' Te——
. , Pretest Posttest o N
Grade N Mean Mean. Diff. t
. : o . *x
- 4 171 57.29 70.93 13.64 12.46
A . ’ * % )
. 5 187 48.76 61.12 "12.36 13.53
- . 2 . .“ * %
~ 6 170 .46.88 54.95 8.01 8.85
.3 s ,
7 82 31.72 41.83 10.11 7.07
- ' "** o
. 8 60 39.80 43.77 o 3.97 3.28
7 ** p .01 . . ) T

R -~

As‘pan‘Bé seen in Table 1, all ‘grades in the Project made statistically
. significant gains in the reading components of the English language. ~

Similarly in mathematics, which is shown in Table 2, zains were highly

R ’ « v
significant for all grades. The fact that . somewhat smaller number of

’

students (N=628) was tested in mathematics than in reading reflects a greater

 absentee rate on th: second.day of testing.

- o
-

Table 2. Achievement in Mathemdtics - SABOR

T

APtetes;u Posttest :
Grade N Mean Mean ° Diff. t o
’ . ) i - * %
4 156 . 38.46 51.65 13.19 14.37
. ) : : * % . .
f 5 177 41.51 53.62 12.11  11.95
. - ) * %
. 6 162 45.04 © 52.05 7.01 7.44
. - . ) : . " * %k
7 - 75° 29.81 38.07 - 8.26 6.40
o | i ) ok
» — 8 : 58 38.36 - 42,31 3.95 3.86
~ *% p < 101 ©
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Analysis of the test data confirms the fact that the Title JII
. program in District 8 this past year functioned on a sound educational ;
track in both the reading of English and in mathematics for its target
0
. e - ,ﬁ' —
population. .’ . . * s
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; PROJECT GCOALS AND'OBJEQTIVES .
x : 4 - -
/ e - ° .
v R ’ P
. - " Within zthe context of District 8's on-géing effort at bilingual programing,

: L " - 3
— a maidr purpose of Project SABOR (Sound Approaches To Bilingualism and Op-

.

e

‘“““-“pértunities For Recognition) was the development and promotion of native and

"

second laquage skills in all curriculum areas thrdughout the student's °

preadolescent and early adolescent school years. Objectives which ;ére'pri?ary .

, to the proposal and which formed the basisuof the'program are as follows:

1. To establish and maintain a comprehensive bilingual-

kY . .
bicultural instructidnal program at the upper elementary

[N

' ) and intermediate grades (4-8) with the greatest neec¢;

- o v ~

.

such programmipg wOu}d provide languade arts and reading in .

.

English and in the student's native language, along with

mathematics, science, social studies, English as second

language (BSL), and Spanish as a. second language (SSL). .
. _ .
.2. To support and utilize bilingual learning and materials

2
<

resour~e, rooms for the distritution of curricular and profes-

-
S

’ diars -
‘ - sional matérials and for teacher training. P

3. To.develop and sustain a program of teacher training in
language arts, reading, mathematics, science, ESL and SSL

n

for the teaching and paraprofessional staff thrOugh~monthly S -

-

- . workshops and school visits conducted by two bilingual

resource specialists.,

. 4. To enable parents Of the target population to participate in

-

- a variety of activities, e.g., basic skills courses,

hd . ¢ - -




- . L] ) L] at

. -. .
w ,
AN . ' orientation conferences, ,guidance sessions, and monthly ]
: ‘ community meetings, thereby expanding their role in the
. Y - ;- . »
~ ¢ * bilingual program. ’
. - X -
L3 ' s . ) .
.. . The§e objectives’correspond to the content of the 1978 Bilingual .
. . Education Att which is ar amendment to Title VII of the Eleméentary and
- _ . . .
o - .
p SecondarY‘Educgtion Act of 1965. They were sucqgssfu}ly implemented and

integrated %b Grades 4-8 to enable students of -limited English proficiency

to achieve competency in English and in their native language. - >

v

L
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. S—— PROJECT DESCRIPTION .- o ' =
' - - . )
Sites ’ o o L | S
° . - . . , : E L .o
¢ -
T ‘For the’ 1979-1980 academxc school year, Project SABOR fenctloned in five -
\

P —

elementary and two intermediate schools. The sroject was in compliance in: &

-~
a

‘terms of its ‘proposed organization. Table 3 shows the distribution of schools,
‘e . -
3 .

the proposed and actual number of classes (which are in close proxzmlty) and

- ". K

the at+sndance atrea poverty oe:centage index for each s1te. The 1ndex shows that

» -

T . Le 3.  Organization of Project SABOR by School and Classes T
7’ ] N

K] P -

S

- L . _ . Number of Classes ~  Attendance Area "ﬁ

Schools * - 'Proposed ‘Actual - Povertv Percentage
P.s. 39 'i : | 3 : 3 . g6.22
] p.s;‘ 6o .. 3 SR k 76.46 '
'P.S.. 62 . , - S ©91.0. ¢
- ps. 75 i’ "4 86193
P.S. 130 . : "4 . 4 _‘ 7937 @ .
" I.s. s2. 8 .9 ,se.62 .
1.5:- 74 S5, 4 h 87.76 -

Total . 33 32

2

-

the low income level in the srogram is much more severe than the citywide low

<income cut-off for Title I of 44.25_per'cent. All seven schools

are located-within"é two mile radius of each other in the center of tne

-
L3

stpan1~ populatlon in the Southeast BrOnx. This section is known for its .

dllap1dated and gutted bU1ldlngsl 1ts poor housing, and its abtect poverty.




The 32 Rilingual-bicultural classes were distributed across Graaes 4-8.
.-~ Ther& was one combined, Grade 6-7 class.
L3 WY * . : ' ' -

e A Table'4. Organization of Project SABOR by Grade -

'.. . ' v *No. of - No. of
. . ' . Indiviqual Combined . . . -
. ' Grade .Leyel - . Classes Classes :
- T . . . ' -~ - .
a - s
" - i 5- “ 9. s - -
' 6 .7 y - ] -
. . 1
-, 7 . . 3 .
- - P
¥ 8 3 .
- Total "31 - 1 ] . -

As shown in Table 4, the grade span of classes is also in accordance

P - - -
- . -

with thezproposal.. “ﬁpo:tant is the fact that the emphasison student partici- . ‘
: - » . . . .

2]

pation is in Grades 4 and 5.° Wcre concentrated level of instruc-

tion would tend to ihcrease‘the success rate and:retention of learning. \\ .
- . .~ ] . i . f':
! SchOOI Staff . Lo-s . C 3 . ..

Classes were- taught by 32 licenseé bilingual teachers v1rtL311y all of

- a

whom have Master's De.grees. Most were of Hidpanic background and had- three or

_' ' . cad o 4 S .

more. _years of teaching experience. Fifieen bilingual paraprofeSsionals were -

; ) assigned ta the project by the Bilingual Pupil Serv1ces DWisxon of the

- e

-, \ New York Office of .-B:."li'n'gual Education and _worked under the direct supe:vision'

.
' [ S e . ) s

of the 'teachkers. The. presence of paraproﬁessionals strengthehed the program
. - . ] ° V./;‘ . “
since their linguistic strengths and backgr‘ound identity with pupils tended -

O to provide motivation and mdiv:.dualized learnmg. Table 5 shows the dastribution

.

ST : of a highly trained and expe:ienced staff for the project. -—
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Table 5. ' Teaching Staff -

Teachers Paraprofessionals Total

o - School
. - P.S. 39

\ - = ’P_Y.S, .‘ 50

- ., P.S. 62

— © I.s. 52
I.S. 74
Students

<

2 - 3

7 19

W

¢

Totals 32 _ 15' ' 47

PO
©

<" - ltHe bilingual.

The number of students assigned to the"program was _in compLianée.with

'. the numbers p;&jected,in the.propgsél. At?}s. 62, and at P.S. 75, a decline in

-

the student populationmaffected the number of students in all classes, including _

{

h - . . . «F

o

."—*- Table ‘6. Number of Students in SABOR , L,

v

Proposed No. .. - Actual No.

" A T
. SR
o - . School

v PLs. 130

%Jiﬁt .hn I.s. 52

74

.. s B.s. "39

. P.S. 62

P.s. 75

.. “Pupils i - Pupils.

<75 . 100

118 118

a9 34

1le . g 79

- 7 96_   o . 105; _ \' L . )
’ Mgﬁs o 250 ) | _d" .
fotals’ 853 o sol . | )

©



- - Table 6 illustrates the distribution of "students functioning in the program
. - s i A _
~ ‘- and the numbers arrticipated in the program.

Y - .

The average class size at the five elementary schools was 22 students.

Learning in groups”9f this size is facilitated by the teacher's abllity'to
proviée small éroup and individuaE{zed‘inst:uction based upon close diagnostic
"ffl"”“aﬁalysis_of each stgdent's achievemegt perforﬁancé. 'At the intermediaté school
%fj-;~ﬁlevei$¥£he—average“class;sfze was 28. Because of the size and dfganizatioﬁal

structure of intermediate schools, -the numbers, of necessity, were somewhat

‘larger than those in‘thé'elementary schools. - It rfepresented a number smaller,
. . ' 4 °

-

however, than_the average class-size of 30 in the reguldr classes of the New

— -

quk'City schools. This slight advantage, as well, enabled instruction to ..atch:

pupil needs mdre closely than would otherwise be the case.

District Office Staff'i

Suﬁérvisbry'and administrative activities were the"respbnsibility of the 2

. Title VII staff located at the district office functicning in coordination with

the school principals. - ST : ' .

- The project director of SABOR.assisted in the implementation of the program’

objectives,ffacilitated the preparatiOn of requirea materials pextaining *o the

project’'s functlons and operatlon, and administered the district's pollcy related

<
.

to bilingual prOgramxng. Comolementmng the activities of the project dlrector

. - were those of two bilingual resource =ontent area specialists. One resource

E AL

. teacher concentrated on ESL reading and language arts;"the other, on social

- e v

-~ studies and science., In addition to-holding monthly workshops with bilingual

i3 . .
-, N To-

instructional staff in the designated specializations, resource personnel assisted . '

[

A
M,




1=

the-high-school equivalency test. ,In this way,the parents of bilingual childr<n _ .

feasible,_students were grouped for instructionalPUIPOSéSaccording to their

language proficiency, i.e., English or Spanish; smallAgroup instruction was

_and academic activities matched those &tated in the proposal.

A 10

.
° <
.

<

the director in the implementation of Project SABOR. This consistEd of teacher
training'realized-in the following way. They visited each site once a week;

conferred with the principal regardirg the work of the teacher  to be visited

~ . P

that day, and then atténded theibilingual.teacher's class instruction. During

o : ot
these visits, the resource specialists observed the methods and materials

.

R > °

employed by the teacher, discussed the lesson, and noted any request'the teacher

“made” -for materials. These actlv-tles >S enhanced the project's viability for they

provided  continuous communication between the District Office and the sites. .

3

Other- district pffice staff included a biTingual scHool neighborhood

worker . As specified in the;gzoposal, he erganized parental workshops,

maintained closg contact with:various community groups, disseminated information

§. .

‘about Project SABOR ,to"parents and community members and prepared parents for B

e

e -
. were offered 1ncreased opportunltxes to learn abo't and participate in the

dlstrlct s blllngual program.

‘To accompllsh its major goals of nat1ve ‘and Engllsa language ski lls deve10p~
- . 0.’
ment for Hispanic students at the upper elementary: and 1ntermed1ate school leyels,

3

S

»project ;taff was involved in s1gnificant currlculum activities. Wherever
. M ' 19 . .

Ty

S

employed and Spanlsh and Engllsh, respectlvely, were'psed in the presentation

k]
-

of currlculUm content. "Spanish language skllls were developed on a-formal basis

for a minimum of two periods each week, The traditional content areas -such as

e

readgng} mathematics, and’social studies vere-scheduled each day. These languade

b
)CJI'
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EVALUATION

Procedures

Formative, qualitative cﬁaracteristics of the Title VII program were

ascertained by tHe consultant through a series of -visits to the schools. .

- A district monitoring form was completed subsequent to each such visit!

Among the factors reviewed were the roster, contact hours, materials,equip-

e . : -

;ment, records, instructional methodologY,-sEaff development, articulation, and

. "

2
pupil progress. Informatlon was obﬁalned from c0nferences with principals,

a2

teachers, and discrict offlce staff, observatlon .of 1nstructlonal adtiv1t1es,
and content analysis of commercigl and teacher-made matexials. ' Whenever possible,
. students were asked about the program. .

All grades in the proje¢t=and all’subject areas, except.sciehce, were -

Tf*f*‘f observed 'I'h:.e 1ncluded readlng/spelllng, Lectura en Espanol, ESL langgage_a:is4_______

i = g - P .

50c1a1 studles, read;ng, and mathematlcs. e .

-

v ) ; \
<«

Materials ' . ’ oL - . , L

In c0nfbrﬁity with the pxeposal, hilingual teachers made uge of a wide

L
¢

varlety of commerc1al texts and in some instances, supplemented these with teacher

COnstructed materials. uThe .evaluator 1nvent0r1ed several rooms to ascertain the'
range{duantity, appropriateness, and quality of the most. frequently used_materials.

Tabie 7 gi?es the results of this'invehtory'for a samplée of eight classes.

}

t

-
be]
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c Table 7. Materiais Employed in Eight Project SABOR Classes —
. ; B j} J
e T o T WExcellént”‘* “Satisfactorv-- - Poor None
’p; l_ ‘ .Amount 2 _2 ': ' 6 - -
L - Variety 1 Lt 7 -- -
; Su,itat;ility, 1 T . St
s S e, _ . _ )
) " while tbe éhaqfity of materials varied frém room to room, 1t was never less
“mnihan'SétIEfgéﬁng: in two cases., tﬁé_éaéﬁfitiﬂhaé4ékcéllentmbased upon i?s dses_ o
in instrﬁétion.' Mo;eovér, all teachers ccﬁmented favorably on the purchasing . .
procedures of Project éABOR and on the time.it took to obtain new materials:
‘-‘,4:. , N  {Thglyériety ?as sétisfactéry é; can.bé_%gen by;thi$“li§ting of the-mOSt -
th_ fredﬁgn:iy#qsed ﬁqgerials: - | 4 -
. ’ . Reading Bésiés‘Plusv(Réaéiné)
eMgMiilan ﬁeadiﬁéiPrééfam (Reading) : B
- . 4, Hélt:Basiplgeading (Reading) | - o ..
’ . . The Young America (Social Studies) -
f~' - f - } :VGL" ; E*plo{ing‘Civflization;:’ A Discavery Approach (Sociél Studies)
| - Civilizations of the Past: Peoples and.Cul tires (Social Studies) o
‘ . Ranébm Houge Math Program“(Math) d ' ‘ , y - . |
o ‘,;' - - Matématica (Math) L _ . I
| ﬁaidlaﬁ Serie§ (Spanish reéaing).
. | ‘A CadaiPaso.(Sp§nish.as a second language)
B . o ~ Conozca Su Idioma (SSL)
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Espanoi:ELementos Grammaticales (SSL) |

Lengua Espawmola (SEL) .

English for a Changing World (English as:a second languzge)

~.
- . - - s

- - - Concepts in Science (Science)

- -
o -

a

b

All blllngual classrooms v1s1ted employed a satlsfactory variety of me materlals.

_‘__ i ¢ — .ttt it = - — — . . . _— .-."h .
' LY - o
- -

In terms of suitability, i.e., reading level and attractive features, the

’

vmaterials,were‘jpdged to be satisfactory. Content analvsis indicated that’ the

[ [

readlng levels of the texts were weil w1th1n the range of the students readlgo

P R

~

levels and 1ncluded adequate pictures and diagrams to explain concepts in -
-different modes. ’ ) _ ] .
o ~ ¥
o . . . : : . _ s oy
i - DUV, uloment '_ , ) N ) o . ' ' . B - \
. : Equipment such as tape-recorders, record-playersf and overhead projectors . f‘
’ ﬁe;e*aVailabie to all bilingual teachers through the audio-visual services at
. each school-site. All the‘teachers interviewed spoke' favorably of this serv1ce.
Standard and 1ma91nat1ve procedures*were 1ncorporated in the classroom employ—~ * -
‘ —— of maohlnes. ' ' C - T ' T
LY - ’ ' e . . T . : oo PR ' . ‘ ’ ” " » . - ’ t
.. ~_The use of material andequlpment,ln Progect SABOR was highly effectlve, i
reflectlng the‘%ooperatlon between d1str1ct offlce and s1te staff, and the R
.zdf' '_ability of bilingual teachers'to.meet the.varied educational needs of the target
_ - -'population. - ’ ) ' . - .

Records
i) K . -

Bilingual.staff} in‘keepiné witq the proposal, engaged in the following

N : ‘




. i . 14
f\‘\\\\;\ : - y
~ -
instgﬁétional;fuggtions:' | '
) “ o ..;Grouping of'studentﬁ for skill develoémeng : i .
y L ‘ b}ﬂabiiigy”;gygl.ahé language dominance.’ . ] :
. . ’ e :Diqénps;% of stpdent needs by.meéns of - the ’
ﬂf_jfff“ ’_. . “Stanforéqéchievemené Test,‘Languagé Assessmeég
) - .Batiéry, ﬁnfprﬁal assessment procedures, teachér . n "'?:
: judgment, an?ngyigg}}pes g;tabli§@g§ by:EEgMqurgqm_n - o
’ ~Qf_Eduéétioh. . . . o °
i ) . ,ind{vidualized instruction thrgugh.the students:
. . natiVe-language ) . s
f-. _A';ecordkée§ing syséem_reflécteé the'monitor;gg of”studentr:prngess
gﬁé_iﬁsérucéidnaiImodfff;;;iOn.ﬂ These included teacher 16gs and iesson :~;ns, ¢ .
f; Adiﬁénosgié-infqrmati;n:basgdvqpon_fd}mgl'and_informal tes%ihg, anébsEPééptz .
-xigééﬁéh'iﬁ.ieérﬁing.'. .; ) : '_. o - ' <
. ) A wide variety of lesson plans w;s evident. None ;és considered'lgs§
’ than satisfactdry.unT;o ;;re éxcglient-becéuse ofvthe ig;lusion of Spéh :
, - det;iis.as_obgéctives, apprqacheg,?matefials (ihcluding diﬁtos'and work sheets). .
T f;Pﬁéii profzigafélders énd.attendaség wére'well kept by the bilingualﬂteach;{
A ’ : . -
’ ' ihdicatipg.gbodaf;ainiﬁg'anaasdpéfvisibn. Student notebooks were also inspected
. ~$nd.ref1ected to.a'saéiéfaqéof§ deg}ée.the organiza;iOn of. instruction céirged (
L o qut'inléhé élassréom, C  R'. . ? o ' . -
f\ . Artiéﬁiation. ' o | X . _ o

- .

' Articulation between bilingual Eéaghérs»ahd:regular teachers ‘was satisfactorily

N P : - [
3 ° "
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- activities. , On-site conferences with teachers and principals indicated high

carried out. While the bilingual classrooms weréself-COntained for the content

areas, bilingual pupils received a variety of special services in reading and

°

‘mathematics remediation. 1In addition, all bilingual pupils had opportunities

o, - ‘ . : , .
- to associate with other children in assembly -programs, and in recreation and physical

-~ . 3 .

SatiSfaétion with the diffefent; ways?in which the bilingual and regular school
program were coordinated. Mahy principgls viewed the bilingual programs as

\\.

~o

-

A uitoxt provided by ERic

_a positive academié'gfiéngth-tOgenhance'ahd enrich the -education development ' .

\\ . . ) . ) . -

.Iihgual\ggféfs; bilingual teachers, in turn, voiced a high degree of

satisfaction witﬁ\fne;shpbbzt.ptbﬁidéd by the principalg. ;_wr,wmwTM“_
. . ) \_\,._\ '. . R .

of b

~

_ - . _ ' .
At the district office level, tﬁe\p;gject staff was in continuous communication
. _— , , : To— N C
with other district programs,.e.g., testing, readi5§7‘mathgggtics. Furthermore,
scrong communicationwas maintained with on-site principals and bilfﬁéhai\teagggrs K

—

. . . . . . B ; . - B . R - \\
through -telepbone calls and weekly visits, thereby meeting this aspect of the* .

proposal to a highjaegree;

P

‘

-

Physical Environment for Learning =~ ;

o.
e,

: Each;bilingual”tgacher.had his/her own'designéted classroom; project pupils

were;taughﬁ.#eédinggmathematics;‘sociai studies, Spanish as a second language,

science, and English as a second language. ‘Each content area was allotted 40-45

minbtg§. : ' Co- T - . ' a .
. . . . . . . ,
. . . . 3 )

° <

Most roqms-wgre satiéfactory; a»good‘pértion'was excellent. Rooms judged

to be superio;'had,an'ample,display on all wall space'o%'student work such as

icompositioné apd drawings. -Desks were arranged for different presentation modes,

_‘i:e.;'individual,fsmal;, and large group learning. Attractive posters and -

.
“ e . . -
. -

~
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élants*were in»abundénqe. All the rooms, then, were physically suitable-and

-

. manifested a positive educational atmospherei -

Teacher-~Training

-

° . E]

The staff training program, an important objective of Project SABOR, was

~ -

accomplished in a highly satisfactory manner;

Two hilingual resource specialists conducted on-site intensive training
N

9

"T7." . each week. Most of these sessions were on aone-to-one basis allowing for in- 2.

dividual.proﬁessional_neéds to be met. The acqui;ition and use of materials,

~ways to g:qggm§t9§gpt§,rdiffe:ent presentation modes for different concepts, and’

. covéring the_requiréd curriculum were substantially and successfully handled.
Additionally, these same résource specialistsmet with the school principals

regularly, thereby reflecting a cooperative team effort.

Monthly workshop confe;ences‘squ¥§menﬁed the wéeﬁly visits. Effective
partie¢ipation in these workshops, however, waé considerably reduced 'because they  J .
_were held a;ger 3:00 p.m. in contrast.to training sessions for other programs

~ < . L . : , , . -
tha§ w .e'schedulea betWeen 1:00 and 3:00 p.m. ‘'Funding gor the project did. '

not include class coverage for.-attendance at training conferences earlier in

’ I

'the day.

In general,'bilingualﬁi&:ts were extremely satisfied with the type and
degree of teache;.training prov'\sé through Project SABOR demonstrating that

this objective was well achieved.
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Classroom Practices

n

b -~

While the project objectives included functional bilingualism and content
area§ in Erglish and Spanish, classroom practices directed at fulfill: these

objectives varied. A sample of tlie activities observed .in the seven schools
. Nt U

 visited, together with comments, follows.

O . .

-

e

Reading/Language Arts

- v

* ‘The'.teacher asked questibns terLicit student interest andthen'
éxplained the differefft functions of letter writing; business '

~and friendiy letters were the focus.  Letter format and organizatioh, \

along with an example,were written on the board. Students copied
_ the aim and lecter format in, their notebooks; then students were
" required to write a short letter to a friend inviting him to a

birthday party-. English or Spanish letters were allowed. After
Eive minutes, ‘the teacher asked four stuéent; to read their letters
éloud: these were duiy praised. A follow-up assignment waé to .

be devoted to the contrast between the two types of letters.

Although five minutes was 'too short a time to complete the class’

' assignment, the pace and content of the lesson were highly moti-
vating. ' A“éombinatign of lecture with actual letter writing

L4

practice was excellent.

S

Spanish as a Second Languége

o
N :

The teacher asked three students to recite a Spanish poem from me-

-mory. After they were praised, the teacher moved to silent
.~ 0 .

~




-

———— .
-~

f__;_f‘__; - reading with the class. .She, then, asked literal questions
about the content of the reading. This was followed by-
gﬁided reading whereby the teacher and class read aloud.

At the end Sf\she lesson, workbook assignments were completed.

2 A

’ VThe teacher exercised gxcelleht control over the class and -

modeled the use of Spanish to a high degree through inter- o

- . ¢ . -
esting questions and rgading aloud. o y;
Mathematics

.fhtee - groups of'§tudeﬁts were instructed in division operations.
- a a'fo:mulapalong with ;ﬁreé division problems, was.placed on
| the board; while the teache; explainedvﬁhe formula to one
- group, the otheg érbups cépied z.nd work;d on éroblems in

their notebooks. Then, the teacher moved from one group to the

<

- other and corrected student work.

v .

Teacher rapport and movement around the room during the’

lésson.were excellent. The lesson plan could have been

1 » ~ .. “enhanced througp"ditto materials, thegeby avoiding all

-

- s;uéents looking at the backboard at the same time.

English as a Second Language

" The class was divided into two groups. After students
wrote their homework assignments.in‘the'notebéoks} the

teacher asked for the différenée between a question mark -

M ~

and a period at the end of a sentence. - - K

-

"
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X

‘§ractice on ten sentéhcés from the téxtbook was completed.
Nexﬁ, the paraprofes;ional modeled- an English sentence.
This was foliowea by the formation of a question
exercise which was done in s$tud:nt notebooks. The last

“—;“L"“”"‘““”part“oferssonfhadfsmall group instruction cornducted by the

teacher .anid- the paraprofessional.

Variety, fast pacing, superb cooperag}on between teacher

and paraprofessional, and direct use of materials and

-

equipment characterized this -lesson.  While more attention

could have been given to different intonation patterns in-
English and Spanish, the objectives of the lesson were ac-

: E complished in an excellent manner.

.

. ' The most frequently observed-classroom practices included the following:

. Dividihg the class into at least two groups,

- ' - ‘one assigned work from the text and- the other

-, _ - presented cohtent, by the teacher : .

Eliciting answers to selected questions based

.. . . - N h »
2 ‘| : upon lesson materials

.\ - . Correcting student errors .

¢
’

. Using visual aids to present difficult

, concepts,e.g., fracticns, sets, cultural and

:

- linguisfic contrasts - "

. Having étudents;score their vocabulary test'papers
. Having students read alaud in Spanish or English

from a .text or material on the blackboard

.l v: . . ‘ -

3

o .
~i ]
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, Most teachers employeg‘sﬁéll grouping patterns for instruction; a .

number:gelied solely c=x large group instruction. Tgese patterns were .

> .
- -~

émployed.succes;fully depending upon the nature of the daily lesson. .More

individualized instruction, viewed as the degree to which a particular student

received unigue—assignments within a class, would have increased the variety

of_classroém ﬁfactices to. a considerable degree and would have strengthened the -

effectiveness of learning. )
. . - . -

Students N ' _ ) -

In addition to these most grequent classroom practices, observaticns

-

of student behav%ors during actual lessons and the results of conversations

n S -~

with selected pupils after these lessons confirm the success of Project SABC?

. activities. Despite the complexity associated with bilingual programing,

e S

>

student responses to instruction were attentive, enthusiastic, and eager. Thic

> -

attitudinal cluster was evident in large and in small group instruction; moreov:: .

S
»

' teacher presentations, specific-directions, and feedback expressed in English

2

and Spanish, were appreciated by the bilingual students, as evidencad'throdgh
their teceptivity,to'bldéerOm work. Neither discipline nor management problems -
4 o . : .

- -

L@

- . were evident. ' A positive demeanor, then, among the majority of bilingual learners’

was prevalent,'indicating.a connection among the various aspects of classroom
instruction, -i.es, -evidence of praise, acceptance-of students' ideas, ‘bilingual

mode  of teaching, and student achievement. Furthermore, in the instances in -

~

which students were asked about their learning in the class, responses were

- [}

positivé and informative. . These conversations revealed the high degree of in-

™ .. 2

terest the students had in the program. .

o~

-

8%

Ut
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'Parental Component . . . .

-

B %ﬁ Since Title VII leglslatlon requlres parent partxcxoat1on in bzl;ngual

L
- \-1

programs, the purppse of the Parental cOmponent of Project SABOR in. 1979 1980

P

‘. i

.- ' was' to ‘foster parental and commun1ty:n~olvemeﬁt1n the educational- process,
partlcularly 1n'b111ngual education programs. . ’ f ) A o',
o : e, - . . . ' ' o -
""', L TR Ty b

A e
-

Parents were encouraged to znvolve themselves 1n school-sponsored 7 ..

.

- A' act1v1t1es through Progect SABOR and through the Parent Assoczatxon.‘ They //

/’ »

were 1n£ormed about the need for and the pr1nc1ples of b1l1ngual educat1on.-
[~

— . Inm addltlon, they were orOV1ded with ways to supplement axv1 fo;low up on’tasks .

X
-,

performed’by their chlldren at.schooi

s
v -

. _ * Durlng the school-year 1979-1880, the staff Of the .Parental Component of

Project SRBOR which wa<~adm1n15tered in all its aspects by the prOJect dlrector ’ -

.
S

.

" was compose@ of the followlng. ' ' - )

A . -

: - : T A Senlor SChOOl Nelghborhood Worker - District off1ce
I . 5 . :

i A School Neighborhood Worker - P.S. 60
.o ] et i , -

: B s .
A fami%y“Worker' - P.S. 39 (three. days a week);

P.S. 62 (two days a week])

Y

A Family Worker - P.S. 75

* » k3 - -

i ‘ i A Fam:.ly Worker - P.S. 136 |

f . -

A Famxly Worker _--I.S. 174

M

~ . . D 4 - R
. . -
; .

'ﬁhe'roie of the Senior School Neighborhood Worker was to train the Family °

/

4 ‘ oL
Workers and to guide the activities of the Parental, Component at each site.




He and the Family Workers were responsible for maintaining a parents' room’
.

at each school proViding workshops, organizing activities, and acting as

. a kiéison betyeen parents and school.
:‘ o | ’- ‘>' ; . : .
«* He also v151tedneach ‘school once or twice a.-week to coordinate activities

° : a . -
-and_to‘conduct the adult education program..

. .
s v

\

Vv  The Bilingual Advisory Committée was an-important part of the Parental”

., - Component Of Project SABOR. 'Ithwas composed oﬁ,five»parents"f?oﬁﬂeach '
- v patticipatin oot*ana "of two members representing a community organization
e . . ’

"'/’/ﬂ#;ch as the ‘United Bronx Parents. The'formation of ‘the Billngual Adv1sorv

"T" . S

—

. N Committee came - about in. Ootobe: of 1979 through .elections and cdnsultations
‘l - . 'J~.
with the Principal End’the Pa;ent Association of-each school. The Bllingual

Adv1sory Committee met monfhly on a rotatzng basis .at each school particioating .

~ in the Pﬁogect. it prepared-by—laws, elected its -Executive Board,and helped

- to;oréanize some-of_the spec1a1 events. of the‘Parental Component.

e <. Activities were of two kinds: those conétbted om a regular schedule, and

. . I - ¢ C e
those designated as special events. the parents' rooms, activities such as

- - P

ﬂsewing[, knitting, and other arts and c

fts were on & daily basis. The arts and

\

crafts, done by- the parents, were regule displayed in these rooms. ' The’

purpose of these activities”was_to welcome parents to the program, and to

e

L fostef'pqrticipétiOn in the school.

r';«7“~ ) A progtam.of adult education for the parents was created. Basic.courses

o
=3

in English as:a second language were taught at three schools. In L
» .

Aruitoxt provided by Eic:
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addlthn, a pllo* prcgram of training for the ngh School Equlvaleﬁcy Examlnatxon

.

An Spanlsb was started. A total of forty-two parents reglstered for this
o .

‘program. Tha Equxvalency Program began in January, 1980. By June, thirteen .

-~

parents were ready to take the test. Bight passed which represents a success

-, ° I

- [—
rate of 61.5 per cent. The purpose of thls_program—was not only to meet a.

rgal—need—among parents who w1shed to learn more, but also to give them a,

ER

"sense -of, accompllshmentand respect. Indlrectly, the children also benefited>in

~.. the sense that parents were settinga:good example for them. .

Various conferences were offered parents. The goal was to have a major

- . .
- -

“. meeting every month. Workshops on Career Education were organized.

Ms. Ei%a Sanabria fr®m the Bronx Centeréfor Career and Occupational Services )

presented two workshops, one on careers for parents, and the cther on the

rd

-

selthion of a secondary school. - Mrs. Mae Kramer, a career counselor, presented

T2

' . : o . - .
. a workshop on how parents can he];;their‘thildren choose a career. Leadership

traiping for' parents was presented by Ms. Alice Gardona from the United Parents

Association. All schools in Project SABOR were invited to participate. The

LN . “\

2
census and job opportunities were the topics presented by the Seneca Center of

Hunts Point. Beded this, each school organized conferences on health, housing,

and nutrition. : } ~ ' o o

a Family Worker, along'with the other Family Workers, organized a Fashion
’ N

e s . . ‘ Ay .
Show .in which parents and.children participated. This event was well attended by

o -~

parents from all the SABOR schools. Other events were held at different schools

throqghout the vear on Valentine's Day, Puerto Rican Discovery Day, etc. The

purpose of all these activities was to promote better relations among the

various segments of the community. .



Response to these events was heartening; the number of parents participating
. in the program;increaséd during the year and an atmosphere for new ideas and
® - . . - . !

_more involvement was created. . ) . ) e

- . . . : g
. . e ——— !

¥ .

District 8 First Annual Bilingual Conference

! .
-

; ) .
‘ Title VII staff and parerts organized the First Annual Biliggual Conference
- in the spring. Workshops, demonstration lessons and publishers' exhibits were

e

made available to administrators, staff, and parents. Teachers shared in an
intradistricfexchangecf successful methodologies in bilingual education.

A high degree of self-confidénce and skill was demonstrated bY the bilingual

teachers.

.~

.o  The gdals andg objéct;ves of the conference were: _ z

z.-: T -. l. To prém&té unity'and-to foster unde;sténdingb
. ) among diversified language groups
2. Té‘develop.a pdgitivé’self—co;cept and
cultgral understanding
3. To imprer performance in rgading skills,
mathematiés, social studies, and science
4. To develop and sgrive for meaningful
parental involvement in the education of
their children

—

¢ < 5 To provide instructional and support personnel

4o
¢




at all levels with' b111ngual/b1cultural teaching

‘ methodology, strategzes, and technzques_——~——~— T

s — 6.‘\To\provide an opportunity for c0ﬂference
o . ! . \a .

partxcxpants “to. rev1ew commercial and

teacher—made materlals

1

The con ference was well-attended and highly successful
. \ M .

Plans have
already begun for tte Second District 8.Annual Bilingual Conference.

[N
-~ i




. - . CONCLUSION . : - o

. - ’ . -
- .

In general, Project SABOR successfully met the goals and objectives as

- specified’in its 1979-80 proposal.
' Strengths y
T - 1. A strong and viable bilinéual program was provided to Hispénic students

of the” South Bronx; they received instruction in language arts and

-

reading in English and Spanish, respectively, along with mathematics,’

N1

scienée,;smciallstudies, ESL, and SSL.

2. Pilingual'staff was involvéd in teacher training activities thrqﬁgh
the effective services provided by two bilingual resource soecialists.
By means of weekly‘visits ah§ monthly workshops, these specialists

provided assistance on an individual and collective basis.

- ‘. »

3. Project SABOR successfully maintained two bilingual learning ard

resource rooms.

~
hY

4. A §étisféctdry Supply of instructional materials was used in the project

. : as evidencadthrough classroom observation and expressed teacher
E - ) : ’ R
satisfaction. '
- - ¢

5. Heavy emphasis upon English language skills acquisition was demonstrated. -

- While categorical descriptions tend to simplify education -realities

o "7 one way that describes Project SABOR is that it was a "bilingual

. S . ,
concurrent translation program with ESL and SSL supports.” English °

-

. -" " and Spanish were employed alternately durifg the same lessor. Students
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3

o

“ received English as a second language at least once a day, and
'Spanish-as a second language for a minimum of two periods each week.

English was the more frequently used language durihg'instrugtion,

. " reflecting currentitrends in' bilingual education.

+ ~ 2
"

-~

R Recommendations ‘ L <

w :

o 13

" . A . :
These recommendations are the outcome of school visits, interviews

with principals and bilinguél staff of Project SABOR,. ané observatiors of

bilingual classroom practices. - - .

o

1. Use the te@hniqpes of individualized instruction to & much greater
] degree so that bilingual students receive unique assignments

that ‘match -their academic ‘needs.

2. Increase thé”variety of'haterials for Spanish as a second 1aqguage

(8 ¢ “

" - " - ~ -’. ’ . . *
instruction; in addition to texts on the structure cf the language,

> - ’ _ more literature and stories in Spanish would@ enhance this aspect of ,

-

‘the project. -,

- 3 <

3. Create more 6ppoftunities for fluent bilingual studerts' to increase

 their academic skills in both English and Spanish; these students can

benefit from a stronger and more izxlanced emphasison the use of

both languages in instruction.- . .

3
¢ B

il .

4. Enhance the effeétivepgss of teacher t:éining efforts by scheduling
; workshops with bilingual teachers before 3:00 p.m. as is the practice
7:  in other district programé. A cluster approach whereby staff from

.- ‘ three or féur schools in the éa?e vicinity meet might be feasible

and reasonable. This p:acticé would make the.bilingual_teachefs

k]

7
—

Lo J
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'y

A

a.more cohesive group and increase their training skills, .
S t \ .

5. Some topics for future training sessions might include:

N Apractical,techniques in individualizing instructicn

. the use of different questioning appfoaches

. how instructional time is used

. effective use of audio-visual aids
N ’ .~
. varying teaching styles among different
bilingual learners’

N . -

-6.'Increase»opportunities in the bilingual classroom for the practice

andmmastery of those acddemic skills reflected in the tests, e.g.,
L.A. B., Stanford Achievement Tests, California Achlevement Tests.
'Greater use of class tests, . unlt exams, and teacher qu1zzes, a-ong

with 1dent1f1catlon of the English language skllls being evaluated

. -

‘thrOugh the District' s norm-referenced testing instruments, are to be

- -

'encouraged.

7. Establish a coherent set of procedures that avoids the

-

confusion resulting from the different policies of the Aspira
Consent Degree, Lau Remedies, and expressed goals of Title VII.

? N 1 .« - e -
For example, one school's bilingual classes were organized
- z~cording to tHe. student's dominance in English or Spanish.

-

Therefore, one class was instructed mostly in English (the -

_English dominat ciass) andbanother class at the same grade ievel was

. taught mostly 1n Spanlsh However, the Asplra Decree asserts that

soczal studles and science are to be presented in Spanish

for Aspira eligible pupils. Since these students belpnged to

both classes, the program §as reorganjzed to meet the criteria
of the Aspira Consent Decree. The problems increasé when other

legal decisgions impact upon the bilingual classroom.

)
Cu




