DOCUNENT RESUME
SP 017 656

Presse, Norman J.: Scalise, Joseph J.

Student Affect in the Oniversity Classroon.

81

12p.: Paper presented at the Annual Meeting of the
Southvwest Educational Research Association (Dallas,

TX, 1981).

-ENES PRICE NF01/PCJ1 Plus Postage.

"DESCEBIFTOES ‘Classrcom Environment: *Class Size: College Faculty:
: *Course Evaluation: Higher Education: Learning
Processes: Sex Differences: *Student Attitudes:
*Student Evaluaticn of Teacher Performance; *Student
Reaction: Teacher Effectiveness

.- BBSTRACT

i : Y The purpose of this studv was to investigate
sktudents' perceptions of courses and instructors. The subjects were

;- 810 undergraduate and graduate students enrolled in education and
psychology coursess 2 Feelings About Course test, consisting of a 50
jten true-false instrument, was administered. Independent variables
‘were the classification of the students, class size, grade point
average, college enrolled in, sex of the student, sex and age of the
instructor, and the jears of instructors' experience. Grade point
.average, class size, ard the sex of the resporndent emerged as
significant variables. Of these, class size appeared to have the
"strongest impact on students' perceptions of courses and instructors.
- {(JLY _

RN AN A A A AR A AR R A A A A AR ok o ook ok R ok K Rk ok ok
Reproductions supplied by EDRS are the best that can be made *

T from the original document. *
BRI R AR R AR AR AR R A AR o A o R Ak ok ek




Student Affect in the University Classroom
Norman J. Presse and Joseph J. Scalise

Nicholls State University

Running head: Affect

Paper presented at the annual meeting of the Southwest Educational
Research Association (Dallas, 1981)

MATIONAL INSTITUTE OF EDUCATION “PERMISSION TO REPRODUCE THIS
EDUCATIONAL RESOURCES INFORMATION MATERIAL HAS BEEN GRANTED BY

i {0 Miinor chenges have boen mede to improve
¢ ® Points of view or opinions stated in this docu- . TO THE EDUCATIONAL RESOURCES
mwmwwmn& ' INFORMATION CENTER (ERIC).”

e ~




LTV

Affect
1

Abstract
It is generally accepted that the relationship which
exists between a student and teacher significantly influences
the learning pfocess. However, it is less clear as to what
speéific relationship dimensions effect an individual's
learning process. The purpose of this study was to investigate
the students' perceptions of the course and instructor.

Subjects for the study consisted of 810 undergraduate and

Zgraduate students enrolled in education and psychology

courses. The Peelings About Course was administered to

the students and then examined by means of a one-way analysis
of variance. The results indicated significant differences
at the .05 level cof confidence when examined by grade point

average, class size, and sex of the student.

TPhe differences found in the study suggest that students

with high grade point averages view courses with a more
positive attituae than do students with low grade point
averages. The data also reveal that female students perceive
courses in a more favorable manner than males. Finally,

the results show that there is a class size which is preferred

"by students.

The most intefesting finding was the apparent differences of

students' perceptions of the course based on class size.
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Student Affect in the University Classroom

Educators have long been inferested in attempting to
underétand and-define.the-dynamics of the classroom (Jamieson &
Thbmas, ;974; Mchllough & Roy, 1975; Parent, Forward,.Canten &
Mohling, 1975; Reynolds & Gentile, 1976;Thurber.& Friedli,
1976). Specifically, what are the factors that contribute
to the atmosphere of the classroom?

A number of variables have been studied. Elmore and

1aPointi (1975) investigated the influence of the sex of

the student on rating of teacher effectiveness.f They

.concluded that female students rated female teachers higher

tkan they did male teachers. The same relationship existed

for male students and male teachers. In another study,

Haslett (1976) found that female students rated rapport as

an_essential'element of a good teacher. McKeachie, Lin,

and Mann (1971) also noted that female students perceive

relational dimensions as an important part of the classroom.
" Significant differences can also be found when

studying those students with a high grade point average (Gpa)

and those with a low GPA. Saéhdwa (1976) found that those

students with high GPA's view the learning environment

from a different perspective than their less successful

classmates. High achievers want a well-organized,. enthusiastic,

‘and concise presentation leading to independent thinking.

on the other hand, low achievers are more concerned with

'fair evaluation, and the organization and presentation of
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the course.
Elmore and Pohlman (1978) also noted that students with

higher GPA's rate course quality, examinations, and text-
books higher.

In a study of psychology classes, Gilmore, Swerdlik,
"and Buhr (1950) concluded that class size is an influence
on how students perceive the course. Middle range classes
had the best ratings in this study. Elmore and Pohlman (1978)
found that small class size was an important factor in
student reactions to the course.

A Me thod

Procedure

-Data from the Feelings About Course instrument were
collected from 810 graduate and undergraduate students enrolled
in psychology and education classes at a medium size public
university in the south. The data were computer scored and -
examined by means of a one-way analysis of variance with
significant differences among groups being determined by
""g-tests. The independent variables consisted of the N
classification of the students, class size , grade point
average, college enrolled in, sex of the student, sex and
age of;the.instructor. and the years of instructors'’ teaching
-experieﬁce;
Instrument Used
: The instrument used in the study was the Feelings About

Course (FAC). The FAC is a 50 item true-false instrument
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designed to measure the students' perceptions about the
course and inst:uctor. The FAC is a revision by the authors
of the Feelings About School (Bills, 1975) which has been
widely used as.a measure of students' affect of their school.
The FAC has been judged to have content validity. The point
biserial correlation of the FAC is .30 and has a corrected
split half coefficient of .92.
Results

Of the eight independent variables examined in this
study, three were.signifidant at the .05 level of confidence.
Grade point average, class size, and the sex of the student
were all statistically significant variables when examining
students perceptions of a course and instructor.

ihe data analysis showed a significant differences (p<.05)
betweéﬂ students with grade point averages of 1.00 to 1.99 and
students with grade point averages of 3.0 to 4.0. Students
with higher grade point averages scored higher on the FAC.

Class sizes with the number of students between L6-60
scored significantly lower (p<.05) on their feelings toward
the course when compared with all the other class sizes,
while class éizes of 31-45 students showed significantly

better scores when compared to class sizes of 61-75, 21-30,

and 11-20 students.
A level of confidence of .001 was obtained when the

scores of male and female studenté were analyzed with females

scoring significantly higher than males.

6



=

R &
Loy

Affect
5

Insert Table 1 about here

Discussion

The findings of the study support the hypothesis.
Significant differences were found in the way students
perceive the classroom environment;

As expected significant differences existed between
students of overall grade point averages of 1.0-1.99 and
students with grade point averages of 3.0-4.0. Although
the literature supports the results, it is important to
question which came first-not doing well in school, thus
poor perceptions of courées or poor perceptions of courses,
thus not doing well in school.

Another difference found in the study was that females
perceive the college classroom in a more positive way. One
' possible explanation for this might be that the female
education and psychology students in the sample did not
view their coursework as essential for later iife. and
therefore, did not feel pressure to succeed as much as the
males. This could allow those female students to enjoy the
' course instead of having "to get tprough;“ These female
students ﬁight be considered more traditional when compared
1o businéss or engineering female students.

The mdst imporfant finding of this study concerns the

.:diffErenCe of class size and perceptions of fhe course.
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There is a clear indication that an optimum class size exists
when talking about students' affect. The finuings
consistently show classes c¢f 31-45 students scoring
significantly higher than almost all other class sizes,
inéluding those classes with fewer than 31 students, as
wel) as.classes with more than 45 students. The other
consistent finding was the relatively negative attitude of
those students in classes of 46-60. Several explanations
for this are plausible.

Classes of 31-45 students may provide students who
desire to become active participants a chance to do so.
At the same time tﬁese classes may also allow students who
prefer to "hide" the opportunity. Classes smaller than 31
students allow for too much visibility for those students
who do not want it, and it is very difficult or impossible

Por students to actively participate in classes of more

than 45 students.

The students in class sizes of 46-6C scofed significantiy

lower than ‘all other class sizes examined. For those

students wishing to participate, the size of this class is
frustrating. Students may not accept the lack of exchange

in this size class, but are resigned to it in larger classes,
thus the difference in acceptance. The class size of

46-60 also restricts the instructor to a more teac - -
centered mode of instruction even though Le or she m«.

_ prefer a more interactive or student-centered approach.

8
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. The results of this study spurs further questions. Does
one perceive the classroom wore positively if he or she has
a high grade point avefage or does the high grade point
average perpetuate a positive attitude about courses?

Why do females feel better about their courses than males

do? Will class size results be duplicated?

The initial phase of this ivivestigation also reveals
a need to examine the same variables used in this study
with students in other colleges at the university. Would
one expect the same results from business, engineering, or
science majors, of'does affect in the classroom have a

greater impact for those situdents in education and

psychology?
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Analysis of Variance of Significant Variables

on Feelings About Course
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Variables F X S.D. N
G. P. A. 2.90%

0- .99 36.2 7.9 14
1.0-1.99 33.9 12.6 103
2.0-2.99 36.7 12.1 328
3.0-1’.0 3?.8 12.5 351

Class Size 11.92%%

1-10 38.3 8.3 53
11-20 37.1 12.2 144
21-20 36.8 11.1 121
L6-60 29.6 17.1 103
61-75 35.0 11.2 114

Student Sex 6,72%%
Males 35.2 13.5 235
Females 37.7 11.7 560
*p<.05
**p<.01




