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INTRODUCTION

During 1979-1980 the primary attention of Ball State University's

Course-Related Library Instruction Program was directed at continuing
Lmiﬁéhdégéfaﬁﬁéﬁf;‘bégun in Spring 1979, of a course-integrated 1ibrary

instruction component for the multi-section English 104, Composition 2

course. The overall intent of the English 104 component is to provide

instruction in fundamental 1ibrary use skills -to the majority of the

Universfty‘s undergrgduate‘students, and also to create a base of

library use knowledge which can be expanded'by a proposed second level

of more specialized instruction within selected courses in the major/minor

sequences of several academic departments. ‘

The CRLI Program is being developed by the Office of Library
Instruction in the Departmenf of Library Service. Additional details
about the planned two levels of CRLI instruction and about the Office
of Library Instruction are presented in the Preliminary Progress Report,
1977-1972 and the Firet Armual Progress Report, 1978-1979 (ERIC docu-
ment ED 184581).

In addition to its broad goals, the CRLI Program's English 104
project has several more specific objectives: 1) to offer basic and
re]ative1y'standardized instruction in 1ibrary use within the context
of the English 104 research paper assignment, 2) to develop modes of
bibliographic instruction new to Ball State and capable of reaching
large numbers of students, 3) to interest English Department faculty in




1ibrary resources and instruction in library use, and 4) to generate
opportunities for 1nvoivement by Library Service faculty who wish to
participate in library iqstruétion. In each of these areas substantial
progress was made dufing 1979-1980.

" While English 104 has been the center of activity for the
CRLI Program in the past year, the Office of L1bréry Iﬁstvuction has
maintained its related activities, mainly the scheduling and coordinating
of on-request instructional sessions conducted by the various public
service areas of Bracken Library under the General Instruction Service.
As a result of its combined activities in 1979-1980, and in the previous
and first year 1978-1979, there is evidence that the Office is emerging as
a positive and significant service unit within the Department of Library

Service.




SUMMARY OF ACTIVITIES, 1979-1980

I. CRLI Program's English 104 Project

Earnest implementation of the English 104 project began in Fall
*. quarter 1979 with fwe1ve participating course sections. By the end of
the Summer Session II in 1980, fifty-seven course sections had received
muiti-session instruction. During Winter and Spring about 50 percent
of the English 104 course sections participated voluntarily in the
program. These course sections were comprised of approximately 1100

_ students. (Appendix A lists course sections and students by academic

quarter.)

The instruction offered waslmode1ed generally on the instruction
devised for Spring 1976. (The summaryiwhich fo]1ogs is adapted from a
summary of the Spring 1979 1nstruqtion in the First Anmual Progress

Report, p. 12; the previous report also contains a rationale for the

instructional approach.)

1) Students received the handout "Library Instruction in
English 104: Student Guide" and were taken on a tour of
Bracken Library conducted by 2 1ibrarian. Afterward spe-
cially prepared booklets on card catalog and per1od1ca1
use were assigned for reading.

2) Two or three days later the class was given a library
quiz covering information presented during the library
tour and in the card catalog and periodical booklets..
fourse instructors prepared the quiz by choosing questions
and question variations from a "Library Quiz Question Bank"
compiled by the Office of Library Instruction.

3) Several days later a card catalog and periodical laberz-
tory session was held for the class in the library. Stu-
dents worked on individualirzed exercises.



4) After a few days laboratory exercises were returned and
discussed. A 1ibrary instructor lectured on search
strategy, and a search strategy worksheet was assigned. -
This worksheet outlined the major steps for research on
the students' actual paper topics.

5) Search worksheets were marked by 1ibrary instructors and
returned to students, who were then encouraged to consult

with 1ibrary instructors regarding their worksheets and
paper topics.

6) Once the research papers were submitted to the Course
instructor, students completed evaluation questionnaires
about the 1ibrary instruction.

The difference between these activities and the activities of Spring
1979 consists Targely of the elimination of the 1ibrary pre-test and
pre~instruction survey and the addition of the quiz. Also, the

printed materials used had been improved since Spring. The ear]ief
pre-test and survey were discarded because the program's substantial
experiences with English 104 had already provided sufficient knowledge
of students’ library use and abilities. The new element, the quiz, was
created as a means for assessing students' acquisition of information from
the 1ibrary tour and assigned booklets, as well as for prompting student
motivation to prepare for the libraryviaboratony session. While the.
gquiz was strﬁhgly encouraged, it remained an option of the course in-
structor. Most course instructors did use it.

Several strengths of this instructional unit becameAc1ear
immediately. "Packaging" of the .instruction 1ﬁto increasingly effec-
tive printed materials and standardized 1ibrary sessions aliowed a
measure of control over instructional content énd delivery that was
new to 1ibrary 1nstrucfion at Ball State Univefsity. Also the diversi-

fication of instructional modes--conducted group tour, readings, lab

sessions, lecture, individuaiized search worksheet--produced a variation

<
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of activities that was appreciated by students, course instrugtors, and

ibrarians alike. Response to the laboratory Session, in particular,

‘was positive and consistent with the favorable preliminary reactions by
program participants in Spring 1979.

A number of weaknesses also surfaced. The first relates to the
program's initial attempt, in the Fall quarter, to uniformly stagger
scheduling of the different sessions for the various English 104 sections
over a period of several weeks near the beginning of the academic term,
While some flexibility was possible, in general the Office of Library
Instruction provided conducted tours.-during the second and third weeks,
sentations during fourth, fifth, anﬁ*sixtﬁ‘ﬁeeks.

The scheduling of sessions was handled this way for two reasons:
first, to stimulate course instructors to schedule the instruction far
enough in advance of research paper due dates, usually at fhe end of the
term, to be beneficial to students; and, second, to organize the imple-
mentatiop of the new instructional unit into segments enabling the
Office to develop procedures adequate for timely processing of work-
sheets and for minimizing chances f.r errors and miscommunications
with course instructors. Because of this early practice, for some
course sections-the impact of the instruction was too diffused over
time to be fully successful. Also some course«instructor5mfbund-1nte-
grating these scheduling criteria into their syllabi difficu]t'and a
potential constraint on future participation.

As a result of discussions about these problems with English
faculty during the late Fall, the pursuit of maximum scheduling f]éxi-
bility was adopted as an aim. It appeared that providing the 1ibrary



6

instruction on a schedule that the course instructors deemed appropriate
for their sections offered the greatest likelihood for program success.
Therefore, gradual improvements in scheduling openness were made during
subsequent quarters, and by Fall 1980 practicu} realization of this
goal will be achieved. A |
A re]atedvahd most difficult issue involves the timing in the

academic term of the segrch strategy presentation. Ideally this
lecture should occur at the point when students are ready to begin
research on their course papers, and it must take place early enough
in the term to allow completion and marking of search worksheets prior
to any due date for even pré]iminary drafts of the papers. Because of
the radical variations in teaching syllabi from course section to
course section, it was in several instances virtually impossible to
identify an effective moment for the search presentation even after
considerable scheduling flexibility had become possible. To a large
extent the existence and severity of this problem was a function of a
course instructor's familiarity or unfamiliarity with the program and_
with the search strategy segment especially. .In cases of repeated
participation‘by course instructors, this problem tended to dwindle in
magnitude due to increased awareness of the relationship between the
bibliographic instruction and the research paper. ‘A number of course
instfucfors altered théir syllabi after the first term of participation
to accommodate the 1ibrary component more advantageously.

: Bettgr comunication between 1ibrary instrdctors and English
faéulty on the timing of the search strategy lecture, in addition to

greater English faculty maturation as participants in library instruction,
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will contribute to reducing the extent of this problem. Since very

1ikely there will be some new faculty staffing each term, due especially
‘ to the partial staffing of this course by temporary and part-time
instructors, unyielding attention to this issue must be maintained.

Another frequent soﬁrce of difficulty was the search-strategy
worksheet. While it was designed to ‘guide students in reseérch on their
paper topics, clearly it proved more effective on some topics than on
others. As a consequence, some students felt it was an extra and unwar-
ranted assignment. For this reason the worksheet was revised and
simplified during the Summer quarter.

The library quiz also posed some problems. While the library
quiz 1ntrdduceq in Fall 1979 did appear to be a needed part of the
instructiona]*geqﬁence, experience with it over the course of the year
showed otherwise. Many course instructors were confused gbdht the

, 4 o
"Question Bank" for the quiz, and some were uncertain about the proper

-—

' |
time for it in the series of activities. Repeated explanations were
| z

necessary. From the perspective of the student, the quiz w?s probablv
. L 9N —

an added requirement for the course. Its success in motivating pre-
paration for the lab session was questionable, and its potenfial for
stimulating a positive attitude toward the 1ibrary instruction was
virtually non-existent. Therefore, the quiz was not used during |
Summer 1980, nor will it be faatured in the instruction for 1980-1981.
In addition to citing several strengths and weaknesses of the
~ year's instruction, it is appropriate to note a couple of the program's
important aphievements. Two particularly valuable achievements of 1979-

1980 were the creation.of a printed self-guided tour of Bracken

10



Library and the attainment of a high degree of participation by
Library Service faculty volunteers.

The self-guided tour's purpose is to rép1ace the conducted tour
for the English 104 course, as well as for courses for which very
general tours are requested under the General Instruction Service.

The tour contains a brief description of each of the major Tibrary
service and collection areas. It also contains eleven questions which
engage thé student actively and reinforce information presented in the
text. Twenty-five sets of question variations were‘devised so that
every stuoént in most classes would havé a different set of questions,
The tour is intended for use by students, working individually, outside
of classtime. This aspect is desirable since it reducés the number of
library sessions in the English 104 project from three to two, making
participation possible by greater numbers of faculty for whom the

time-constraints of the academic quarter system are serious. Also it

prevents engulfment of library public services points by students taking

the tour during a single 50-minute class period.

The original version of the seif-guided tour was created in
Winter quarter for experimental use with selected English 104 course
sections, as well as other courses, during Spring and Summer. Approxi-
mately 300 undergraduate and graduate students completed two draft
versions of the tour and commented on it by means of a questionnaire.
Student responses were excellent. An improved version of the tour was
prepared ddring_]ate Summer and priﬁted for use by all participating
éections of English 104 in 1980-1981. 1In effect the conducted tour
has been discarded in favor of a more effective and efficient tool for

general library orientation.

11
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As menticned in the Introduction, one of the specific objeciives

of the CRLI Program's English 104 project is to generate opportunities
. for librarians fron both technical services and public services to partici-

pate in 1ibrary instruction. Opportunities which do not impose a costly
burden of extensive preparation for instruction are the special aim.
Good progress toward this objective was made last &ear. The principal
means was the use of librarians as volunteer assisténts during the
Tibrary laboratory sessions. Approximately 65 lab sessions were held,
and more than twenty different 1ibrarians served as volunteers., Librar-
jans' reactions to this participation were very favorable and continu-
ation, and perhaps expansion, of this aspect of the project is planned.

While the Library Instruction Coordinator and the Library In-
struction Librarian were the primany personnel engaged in the English
104 project, they were aided in 1979-1980 by the continuing service of
Dr. Frances Rippy, Professor of English, as the project's coordinator
in the Department of English and by the Cogrse-Re]ated Library Instruc-
tion Task Force. Dr. Rippy offered frequent advice and unflagging
encouragement, and she assisted in interpreting the goals, needs, and
activities of the program to her colleagues in English. While Dr.
Rippy was funded only at one-third time for one academic quarter, her
efforts on behalf of the program were constant throughout the academic
year, e*cept for a period of leave during Spring, and the Summer. The
Course-Related Library Instruction Task Force also furnished needed
advice and support during the year. Although the Task Force met formally
only twice, individual members were consultad frequently,

The CRLI Program also profited from opportunities for direct

contact with 1ibrary instruction colleagues from other institutions

12
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during 1979-1980. NEH/CLR grant funds enabled representation by Ball
State University at two professional conferences devoted to biblio-

. graphic instruction. The Library Instruction Librarian attended the
Third Annual Conference on Approaches to Bibliographic Instruction in
Charleston, South Carolina in March. In May the Coordinator and the
Library Instruction Librarian traveled to Fastern Hichigah University
for the Tenth Annual LOEX Conference. Information and ideas acquired
at these meetings have been invaluable aids to fhe development of
library instruction at Ball State.
| In general, then, the primary work of 1979-1980 on the English
104 component consisted of improving the series of instructional
activities, expanding the number of course sections and students
benefiting from instruction, and encouraging the participation in
library use instruction by members of the English and Library Service
faculties. While efforts will continue in each of these areas, notable

advances were made during-the past year.

IT. CRLI and the General Instruction Service

Although English 104 dominated the attention of the CRLI Program . B
during 1979-1980, the program has been interested, of course, in the :
effects of its activities on the sessions conducted on requést through
the General Instruction Service. General Instruction sessions are
coordinated through the Office of Library Instruction, but they are
instructed by 1ibrarians from the other public service units, especia]iy
Reference Service, Periodical ﬁeferenée, and Microforms. Some of the
most observable effects in 1979-1980 relate to the volume and nature

of these sessions.

13
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During 1978-1979, prior to CRLI's English 104 project, instruction
for English 104 comprised the most‘significant single portion of General
" Instruction sessions. During 1979-1980 all English 104 course sections
desiring 1ibrary use instruction were accdmmodated through the CRLI
project. This change has been the most significant factor contributing
to the decline last year in the number of Genera]vlnstruction sessions:
from 200 courses or sections instructed in academic year (September
through May) 1978-1979 to 113 courses or sections instructed in academic
year 1979-1980. There has, of course, been a similar inerease in CRLI
sessions: from 61 in academic year 1978-1979 to 156 in academit year
1079-1980. (See Appendix A for ‘tables of session statistics, including
sessions conducted during Summer 1980.) |
From these figures it is clear that while the total number of
instructional se§sions (CRLI.and General Instruction) showed only slight
growth (261 in academic year 1978-1979 to 269 in academic year 1979-1980)
responsib111ty for 1nstruct10n had sh1fted sxgnificant]y While the
Office of Library Instruction conducted on]y 23 percent of the tota1
instruction coordinated byA1t in academic year 1978-1979, it conducted
58 percent in academic year 1979-1980.
It would appear that, ihiough the English 104 project, the
Office of Library Instruction has in effect assumed the major responsi-
bility for instruction in general and fundamental 1ibrary use. To the
extent that the other public service areas experienced a lessening of
instructional workloads devoted to English 104,‘fhe propariion of their
jnstructional loads directed toward the support of subject or discip]jne-

oriented courses (in political science, educational psychology, etc.)

14



. 12
increased. Attention to this phenomenon is necessary in the next two
or three years as the CRLI Program attempts to develop a second level
of instruction emphasizing more advanced instruction in the use of the
disciplinary reference tools for a selection of major/minor courses
in various academic departments. 4

It should be pointed-out that while the program emphasized
development of course-integrated library instruction for English 104

duringv1979-1980, at least oﬁé course in history, History 338: U.S.

‘Urban History, which was instructed as a formal participant in CRLI
during Spring 1979, continued to request and receive multi-session
course-integrated instruction. The instruction consisted of the
library laboratory session created for English 104, a lecture presen-
tation and assignment in the Government Publications Collection, and
a lecture presentation and assignment in the Delaware County Archives,
which §s a part of Bracken Library. This instructional sequence has
been blended quite fruitfu]ly into the course, andAit'is possible that
in the future, as part of CRLI's second level, it can serve as a model
for similar activities tailored to additional courses in history and
other departments.

Another area of overlap between CRLI Program activities and the
General Ingtruction Service began to,emergé in 1979-1980 with the
growing use of instructional materials originally prepareh for English
104 by.otheé classes and groups. The card catalog and periodical index
booklets are now distributed extensively to c]a;sgs attending on-request
1ibrary sessions and also to individuals at the library's service

counters. An eight-page "Introduction to Bracken Library," designed

15
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during 1978-1979 but printed last November, is widely available. Aside

from English 104, several other English courses, the Urban History

. course, and an introductory course in phsyical education attended the
1ibrary 1abofatory session with good results Tast year. Also, during
the Summer the self-guided tour was offered as a general library orien-
tation in place of sessions conducted by ]ibrariané for courses as

diverse as educational psychology, foreign languages, physical edu-
cation, and mathematics.

It is quite clear that the growing inventory of tools for
library orientation and basic instruction has spawned alternatives for
the handling of requests for general library orientation and basic
instruction. While the General Instruction Service will continue to
provide some on-request instruction that involves fundamental 1ibrary
skills, it is hoped that in time this service will have a more suf-
ficient opportunity to focus satisfactorily on the information sources

of the specific subject areas and disciplines.

IT1I. Evaluation of Library Instruction, 1979-1980

Progress in the evaluation of the library instruction for English
104 was not as great as had been optimistically forecast in the First
Annual Progress Report (p. 17). The development of formalized achieve-
ment measures was not possible last year. Instead, evaluation of the. ”
effectiveness of the CRLI Program's instruction relied essentially on:
1) the examination of the students' completed search strategy worksheets
and other 1ibrary-related exercises, 2) continued use of student ang

faculty attitudinal questionnaires at the end of the series of library

16
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instruction activities, and 3) formal and informal discussions with
participating members of the English faculty.

Responses on the student evaluation questionnaires reflected
quite well several positive and negative aspects of the instruction.
(See Appendix B for the questionnaire and a summary of responses;
note that the response is not complete for all students and all course
sections.) Overall students did feel that the library instruction
helped with the research paper assignment (82%), and that the instruction
increased their ability te use the 1ibrary for research (84%). The
conducted 1ibrary tour and.the 1ibrary laboratory session were favorably
viewed (95% and 91% respectively). The most dramatic area of weakness
indicated on the questionnéire concerned the degree of help accorded
by the search strategy worksheet (45% Strongly Disagree/Disagree vs.
55% Agree/Strongly Agree). As mentioned above, efforts to remedy this
flaw have been planned for 1980-1981.

During 1979-1980 a consistent attempt was made to ascertain the
effectiveness of the General Instruction Service by means of a ques-
tionnaire mailed to faculty several days after the instructional
session (Appendix C). Previous to this, theré had been no systematic
effort to contact faculty to elicit their perceptions of the sessioms.
Responses on the questionnaire indicated that the overwhelming majority
of faculty felt the instruction had met the needs of the class. Con-
tifued use of this questionnaire and information gained from it is

intended by the Office of Library Instruction.

17



SUMMARY OF PROJECTED ACTIVITIES, 1980-1981

The highest priority of the CRLI Program and the Office of
Library Instruction in the coming year will be to continue refining the
instruction for English 104 and to promote participation in the project

by English faculty. The se1f—guided tour, library laboratory session,

and the search strategy presentation will remain the core instructional
activities. The library quiz, found somewhat unsatisfactory last year,
will not be used. As noted, the Sstrategy worksheet has been revised to
make the search procedures more clear to the student and to increase its
applicability to the widest range of research paper tppics and approaches.
Khenever necessary, the search strategy preséntation itself will be
adapted to coincide more closely with the paper assignments for specific

Engiish 104 sections. In addition, the scheduling flexibility of English

104 sessions will be magnified by the elimination of the conducted tour

and by the benefits derived from greater program maturity. As a result
of these changes, it 1s believed that the instruction offered to English
104 in 1980-1981 will be streamljned, adaptable, and highly capable of
integratics into increasing numbers of course sections. It is hoped
that at jeast 65 sections of the English 104 course will choose to par-
ticipate in 1980-1981.

one of the most important goals for 1980-1981 will be a re-
doubled effort to advance in the creating of a more objective evalua-
tion of the English 104 instruction. Intended as an 1n1t1311part of
this work is a planned examination of the 1nstruct10na1 objectives

written for the English 104 1ibrary instruction project {n 1978-1979.

18
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While these objectives have served as a guide to instructional planning
in the past eighteen months, in some cases changes are necessary -to make
. instructional intent and instructional practice compatible. Once this
is accomplished, the creation of student achievement ﬁéaéures will be
easier. It is hoped that the use of student achievement measures can
be 1n1t1a£;d for sample English 104 sections by Sﬁring quarter 1981,
Another goal for the next year is the establishing of a ground-
work for the proposed second level of course-integrated 1ibrary in-
struction. The seeds of more advanced and subject-ba;ed instruction
clearly exist in the 1ibrary's relationship to fhe Urban History course
and to several courses which consistently request instruction under the
General Instruction Service. The Office of Library Instruction will
attempt to initiate contact with faculty who teach courses that are
prospective candidates for a more formajized, ahd hopefully more effec-
tive, instruction than that being offered to them at the present time.
Other members of the Library Service faculty will be contacted to dis-
cuss their possible involvement in designing and carrying out this
potential course-integrated 1ibrary instruction project.
Also during 1980-i981 the Office of Library Instruction will seek
to identify and implement methods for providing greater support to 11-
brarians who conduct the General Instruction sessions. At a minimum the ‘
Office should be able to create and disseminate a series of bibliographies
and other instructional materials for use with the on-request classes.

During Summer 1980 two such bibliographies were prepared, and the

availability of a graduate assistant as an added resource in the

Office during the coming year should allow greater production of

ERIC | | 19




17

materials of this kind. Cooperative planning between the Gffice of
Library Instruction and the various public service areas of Bracken
Library will be stressed.

Finally, in addition to the evaluation of the instructional effec-
- tiveness of the English 104 project, an evaluatfon is also planned to
gauge the CRLI Program's total impact on the Department of Library
Service and on the'constituencies it serves in the Department of EngTish”
and perhaps in othér academic departments. Ball State University's
Office of University Evaluations will be consh1ted for assistance in
this task, and use of an evaluator from outside of the University funded

by NEH/CLR funds is being considered.

20



CONCLUSION

In 1979-1980 the Course-Related Library Instruction Program began
full-scale operation of the English 104 project, and for the first time
at Ball State University significant numbers of students were partici-
pants in a highly organized approach to course-integrated 1ibrary
instruction. While expansion and additional improvement is needed, it
appears that the English 104 project presents a realistic possibility
for evolution into a continuing service in support of undergraduate
instruction at thé‘Univefsity. |

Along with efforts concentrated on English 104, the program,
through its organizational reflection as the Office of Library In-
struction, has attempted to encourage and assist in the provision of

1ibrary instruction conducted as part of the General Instruction

Service. These efforts will continue and intensify as the creation of
carefully programmed instruction aimed at selected courses inthe
major/minor sequences of several academic depa}tments is gradually
emphasized in the near future. Finally, work on the fashioning of an
integrated and comprehénsive program of library instruction at Ball
State University will procegd through 1980-1981. the finalqyear of
NEH/CLR grant funding, and probably through several additional years.

21
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LIBRARY INSTRUCTION SUMMARY
1979-1980

Course-Related Library Instruction Program (English 104)

Number of English 104 sections 57
Number of instructional sessions 165
Number of students instructed 1118

General Instruction Sections Coordinated*

Number of courses or secticns 136
Number of instructional sessions 136
Number of students instructed 2514
Totals
) Number of courses or sections 193
Number of instrur:tional sessions 301
Number of students instructed | 3632

*Note: This includes only sessions scheduled by the Office of
Library Instruction. It does not include sessions
scheduled independently by various Library Service
divisions, departments, or branch libraries.

R3



COURSE-RELATED LIBRARY INSTRUCTION PROGRAM

Fall 1979
Number
Number

_Number

Winter 1979

Number
Number

Number

Spring 1980

-Number
Number

Number

Summer 1980

Number
Number

Number

ENGLISH 104, 1979-1980

of sections
of sessions

of students

of sections
of sessions

of students

of sections
of sessions

of students

of sections
of sessions

of students

12
229
21

61
433

2]
61
398

58



GENERAL INSTRUCTION SESSIONS COORDINATED BY
THE OFFICE OF LIBRARY INSTRUCTION, 1979-1980*

Students Instructed

Fall 969
Winter | 562
Spring 526
Summer _ 417
TOTAL 2514

Courses or Sections Instructed

3

Fall 4,
HWinter , | 34
Spring 35
Summer 23
TOTAL 136

Distinct Presentations by Area

Periodical Refarence 81
Reference 70
Microforms 61
Government Publications . 37
Educational Resources 13
Maps 10
Special Collections 10
Archives 2
TOTAL 284

*Note: These statisties do not include instructional sessions
, scheduled independently by various Library Service
divisions, departments, or branch 1ibraries.

25
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id CRLI, Engl4sh 104
h . Program Summary 1979-1980
43 Sections responding
__ A ) 713 Student respondents
STUDENT EVALUATION OF LIBRARY INSTHUCTION IN ENGLISH 104

Directions: So that we might evaluate our library instruotion program, please

respond to all of the following questions by eirsling the number
that best describes your response.

1. The purpose of the library instruction was presented clearly in the written
gstudent guide and at the beginning of the first library seanion,

1 2 3 Y
Strongly Disagree Agree Strongly
Disagree Agree

1-2: 3% 3-4: 97%

5, The library Session It Orieriation was helpful in learning the basi¢ services
and facilities of Bracken Library.

1 2 3 S 5
Strongly Disagree Agree Strongly Did Not
Disagree Agree Attend

1-2: 5% . 3-4: 95% '

3, The booklete entitled "Using the Card Catalog" and "Loocating feriodical Articles”
were helpful in gaining understanding of card catalog and periodical use.

1 2 3 b
Strongly Disagree Agree Strongly
Pisagree - Agres T

4, The Library Session II: Card Catalog and Periodical Laboratory provided useful
practice using the card catalog and periocdicals referenoe'tools.

1 2 3 i ' 5
Strongly Disagree Agree Strongly Did Not
Disagree Agree Attend

1-2: 8% 3-4: 91% 5: 1%

S, The Library Session IIIt Search Strategy and Bibliography was helpful in learn-
ing how to organize and conduct library researche.

1 ‘ 2 3 h 5

Strongly Disagreeo Agree Strongly Did Not

Disagree Agres Attend
1-2: 22% 3-4: 78%
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The Search Strategy Worksheet aided me in locating information on my topiec,

1 2 3 4
Strongly Disagree Agres Strongly
Disagree ’ Agree

1-2: 45% 3-4: 55%

pid you ask a librarian for assistance?
Check (v ) Yes_ /1% No_ 29%

If yes, respond to this statement:

The assistance was useful. .

1 2 3 4
Strongly Disagree Agree Strongly
Disagree Agree

1-2: 1% 3-4: 80%

The library instruction helped with the research paper assignment.

1 2 3 4
Strongly Disagree Agree Strongly
Disagree Agreo

o 1-2: 18% 3-4 82%

T am more able to use the library for research as a result of library instruc-
tion in English 104, ‘

1 2 3 4
Strongly Disagree Agree Strongly
Disagree Agree

1-2: 16% 3-4: B84%

What information given during the library :lnstruotion wag most useful?

What information was least useful?

What sugg,estion(a) would you make to improve the library instruction you re-
ceived?
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_LierARY ORIENTATION/INSTRUCTON QUESTIOMMNAIRE

Name (optional) : Status: Regular Faculty
’ Temporary Faculty
Course Title , Doctoral Fellow
Other

Course Numbei

Please check oOr oircle the appropriate responses.

1. A class assignment requiring 1ibrary use was made prior to the library orientation/
instruction. :

A. yes no
B. If yes, indicate the type of assignment and briefly describe:

term paper bibliography book review
short paper library exercise " other
Description:

2. The orientation/instruction presentation(s) corresponded to the following:

‘A, ___Orientation to the physical facilities and services of the library
B. __ Instruction in the use of specific bibliographic tools

C. ___ Combination of A and B

D. __ Other:

3. The orientation/instruction presentation(s) met the class needs.

1 2 3 .4
Strongly Disagree Agree Strongly

Disagree Agree

Comment:
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4. What information given during the orientation/instruction was the most useful?

5. HWhat information given during the orientation/instruction was the least useful?

6. Would you bring your class again?

A. yes no
B. If no, briefly explain:

7. Were there any problems in scheduling the orientation/instruction?

A. yes no
‘B. If yes, briefly describe:

8. Additional comments or suggestions:

31 ) 0.L.I.




