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Introduction

Cverview:

The linear structure of nrint tends tn make complex nrocesses
seen overly simple and sequential:; thus such notions as,"Zlectricity
flows through » wire as water flsws throuah a »ipe,"” or, "The cir-
culatory system is a senarate svstem in the bods," or, '"You have to
now the meaning of everv word ir a sentence hefore v~u car acet anv

meaning from the sentence,”

Zeading, » nnmplex process, may be analyzed in such a2 linesrr
f~shion as long 2s synthesis follows the analysis. If readers syn-
thesize meaning (the interded meaning or net) from marks on the mrinted
2?5e, then readina instruction must deal with the whole values of coma
prehension, with putting tocether. what is on the nnrg2 with what anes
on in the reader's mind.. word knowledge is a key to comprehension,

but it is not compréhension itself, Nor is 2nv one of the other
skills of reading: recocnizing main ideas and details, makirg in-
ferences, understanding structure, understanding tone,

If the teacher remembers that things may be introduced one at
a tire, but must be vsed in concert, he will be better nrepared to
help his students to read hetter, If tho instructor of this course
will remember that each aspect of the course must bYe considered as
it relates to the sthers, he will he hetter prepared to help teachers
to help studerte,
Assumptions:

1. Reading is an active or transactive process, not a passive

one, .,

2. The subskills of comprehension are few: word attack and



acquisition, sensitivity to passage structure, finding main ideas
and details, drawing conclusions or inferenc=2s, and sensitivity to
tone,

3. PRates and methods of lancuace develonment are not uniform,
but the secuence in which we develep language skills seems to be,
from simple to complex, from lower order of comprehension to higher,

4. Reading processes can be learned in parallel fashion., It
is not necessary to master one skill or process before the learning
of the next one can begin,

5. Faster readers pick up more informa.ion ner fixation and
then process it more rapidly, esmecisllv the higher-level infor-
mation, which in turn allows them to use context clues more ef-
fectively.

6. The "conversation" between the reader and the nrinted word,
that internal dialogue, is necessary to achieving the higher levels
of comprehension, i.e., critical thinking.

7. Reading instruction should not be isolated from content
instruction; by relatina the form and purnose of communication to
its content, all lancuage communicatizsn skills -- reading, writing,
speaking, listening -- are teachable through content.

)

8. The time to learn and study is before »nd during reading,
and not just after reading. Ten minutes of preview is worth thirty
of review,

9. Teaching communication skills is not an extra job for
teachers; it is the job,

10. E&ffective teaching, like effective reading, amust have

pre-reading, reading, post-reading, evéluation, and follow-up

activities, /s no single strategy is effective with everv student

Q 2
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in every class, a teacher with » command ~f 2 bread range of
strategies is more likely to “e succecsful than one who ias only
one wav to co things.

11, In the ahbsence of cstr~rteaies of amnlication, much know-
ledge is not particnlarl. useful. The ideas vou find here are not
really new, but using them systematically might re,

12, If an individual is to be independent, he nz2eds three
tyres of information:

@, general irformnatiosn ahnut his anal, where he is going;

b, specific information phéut his nroaress, how success-
fully he is getting there; and

C. both generzl and specific information about his methods
or techniques, why his last move did or didnt't work,
and what his next move should be.

13, The divisions and order of nresentation of this course are
not sacred, As there are manv views of reading, there are nenyv ways
tc organize readirg instruction. I have fourd it useful t» start
with an overview and then work through the materials and activities
in the order a teacher miaht use for a lesson nlan:

a, the problem -~ goals and objectives

b, diagnosis

¢. pre-reading

d., comprehension, Auestioning, evaluation, and follow-up,

14, Behavioral objectives for students are conspicuously ab-
sent, and with reason, A teacher must have the kinds of information
outlined above (in #12) about his students, but in content courses,
reading will be a means, not necessarily a goal, B3y matching the

requisite reading skills or performances with content objectives,

3
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the content teacher teaches not just content, not iust readina, bhut
content thrcuah reading.. He dnes not have to be a readina s:i-ert

tn rdo this, an¢ more th>n I have to be an auntomative enoireer in or-
der to Jdrive mv car or +o teach nthers to drive it.

15, I have not encountered a reader -- reaardless of ane,
exneriznce, or intellianence -. who was reading at his full npotential,
who could not benefit at all from instruction. This is not to sav
that such peonrle don't exist. They may, Sut they must be rare,

Even the best athletes benefit from coachinn,
Recommendations:

1. Start with purpese and concepts, and present details as
they relate to purpose and ccncents,

2, with the baseline datz from the ore-test nackage, assess
teachers' attitudes toward, knowledge of, and skill in emplaving
reading technicues, Meet teachers where they are,

3. Zstablish minimum =rd maximum objectives and have resources
readilv availahble for those who wish to do the maximum (or more),
“"rovide » rnrge of sdditi-nal raterials and activities, so-m cf
which micht not be used. 2dditioral materials from the biblio-
graphy could be made aveiiable if no professiornsl library re-
sources are accessible,

4. Emphasize skill and transfer of skill; awareness =nd know-
ledge (names of things) are less importent, and attitude comes when
it will,

5. «Xeep groups within the class small, from 5-10 people,

Fewer than five aay put too much pressure on one person, and more
than ten allows little contribution from each,

6. As much a»s possible, spend class time workirg on develoning

4
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materials and technicu=2s, and wse discussiors rather than lectures
to elicit desired concents,

7. Use books and other materials actu=ll:; usad bv each tezcher
in the course, and use real and relevant exanmples in favor of hypo-
thetical ones. Sel:zcting materials, since it is not alwa.s the nro-
vince of the individual teacher, seems to be less important than
making the most efficient use »f materials now emploved,

8. Use formative evaluation to mexe decisions about the nature,
pace, and order of procedures,

9. Subjective evaluati:sn based on observation is going to play
2 large role in providing information for making decisions ard eval-
uating teacher perforarrce,

10. If aracdes are necessary, develon » scheme for evaluating

individual nerformance, Rased on the mhjective (or an adaptation

<9

of it), course grades could be marde on either a comparison or
c¢riterion basis, “re-. and nnst-test commarisoms could be employed,
as well, v principal critericn is this: for each nart of the ob-
Jjective, the teacher Qid/did not develop materials or skills which
are liltelv to result in more effective instructinn, I don't believe
there is a simple, objective mesans of makino this determination;

rely on vour judgment,

o



Cverview: The need for teachira c-ntent through reading.
daterials:

"The Reading Preblem in the Secondary Scheool™ (1)

"what's the Status of Studv Skills in yYour School?" (2)

Pre-test package (33)

Cbjective (32)

Activities:

1. Distribute the pre-test materials and ask that they be
completed, in order, within 60-75 minctes, This is diagnosis;g
you must determine :eachers' attitudes and levels of knowledge and
skill as part of your course planning,

2. Ask teachers to read hoth articles ard rote points of agree-
ment and disagreement for later discussion., From their experience,
what comments are relevant to their own teaching sitvations?

3. In groups of 5-10, have them discuss their reactions to
the articles, Comnients made in smal? groups may then be related to
the class during a summary discussion, which would then move to the
course objective and then a casual "walk" through the contents of
the resource book. You may wish to tall about some of the Assump-
tions upon which the course is based,

Assignment:

cach teacher should select one course(class) for which to pre-
pare materials. A copy of all print materials for this course should
be brought to future sessions, Within the course, one unit should

be selected for intensive work,



Diagnosis: Matching studerts and maoterials at irdepe-dent, in-
structional, and frustration levels,
Materials:

Difriculty factors (3)

‘easures of readability, (4)

Fry graph {28)

Readability procedure (29)

Cloze research (30)

GIRI (31)

Selecting materials (7)

Activities:

1, Regarding materials, state the point made in recommendation
#7. Item #7 will give some guidelines for those who have a choice
in what materials will be used, - This should be a useful lead into
diagnosis, determining how the =ateriszls are ¢oing to be used,

2, After teachers have an Opnortunity to read item #3290, explain
how the ability to complete a thought in context is a measure of
reading power, and then give these instructimms for constructing 2
cloze test: ‘

a. Choose three passages of 275-300 words from the beginning,
middle, and end of a text.

b. Leaving the first sentence intact, delete every 5th word
and substitute a blank, until there are 50 blanks. Add one more
intact sentence.

C. PAdminister tests to students on different days (for the
purposes o£ this course, one administration will be enough)., Allow
30-40 minutes per administration, as this is a power test, not a

speed test,
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d. In scorinc, count »s correct cnly the exact word deleted

(misspellings allowable)., Calculate the vercertane of correct
responses for each student, and average them if there are multiple
administrations, Score ranges are as follows:

independent level - above &0O™

instructional level - 40-60%

frustratisn level - below 40%

Emphasiz2 thaf these are score ranges, and nct exact cutting scores,
and that three administrations give much more reiiable estimates
than will one,

e. Rank students from highest percentage to lowest, and draw
conclusions about applicabilitv of textunl materials to individuals
and the group,

3. Item #31 explains the nracedure for and "ses of the group
informal reading inventory, which shzuld be used in conjuncticn with
the cloze test. Scores from the GIRI can be combined w}th scores
from the cloze test to derive averages by which studqnts‘can be ranked
for grouping purposes !explained below}, The usefulness of the orint
materials can then be assessed., Vou may wish to have teachers draw
conclusions individually or in small groups.

4, After a look at items #4 and #9, teachers can use items #28
and #29 to estimate the readabilit. of their orint materials, as mea-
sured in grade levels, Emphasize that these are estimates, and that
they are more useful for comparina works than far Aeternining the
exact level of applicability for a given text.

5. For homogeneous grouping withir 2 class; divide the rark

order of students into thirds, For heteroageneous gronping, which

.“*A
e,



is sometimes nsrefaranle fnor ~ur-~oses of neer tutsring, aroups of
three are made by nutting the top name in each third irto one arnup,
the second name in each taird into another, etc. & class of 30
would find students 1, 11, and 21 in one groun, Srouns can then be
adjusted so that no group hes three males or three femzles. Classes
not evenly divisible bv three will use one or twn orcuns c¢f two
students for the halance.

6. Teachers might be asked to write brief renorts which out-
line their conclusions about the appropriateness of textual materials
for their classes. Reports would end witt recommendations about
instruction: Given the conclusions I have reached, how will I

structure my teaching?

Q 9 -
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Pre-reading: w~ords, skills, and assian
vyords:
Materials:

Word-analysis skills (24)

Science morpheme alossary (25)

Connectives and ccnjunctions (26)

Morphemes (27)
fctivities:

1, If mastery of content is not possible without masterv of
the language of that discipline, then word knowledce and word-
acquisition skills are kevs to understandina. TItem #24 gives skill
classificaticns. These can be used for diaonestic purposes if the
teacher is interested im teaching the skills, per se, or for rre-
reading if the teacher wishes tO'écnsider the reguisite skills for
a reading assignment.

The basic nremise here is that knowledge of morphemes and af-
fixes ~llows decodina of manv thonsands of words. If the teacher
compiles a master vocabulary list for his coursa, the veocabulary
for each nnit ¢'r be presented in the context of the entire list.
“‘nother helpful device for voncabulary buildima is the morpheme/
affix glossary represented in item #25. #27 shows how universal
is the usefulness of this approach. Morphemes and their amnlica-
bility in v#-.ous content areas are indicated by ex2mples on the
chart,

A similar chart could be constructed to represent wnrds which
have different meanings in different ccntent areas, The meaning
of a word such 2s "root" cr "radical” depends sn the context of its
use,

10
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Connective words ares also imoortart, for they sicn=1 relation-
ships between »rd among ideas. It ma seem too obvious to mention
that "on the osther hand” sianals a change in thoucht, while 'more-
over'" signals a continuation of thouaht, but immature readers do
not always see such distincti~ns clearly. #26 gives informaticn
about the incidence of cunnectives and conjunctions by overall fre-
qguency and bv subject =rea,

Zach teacher will compile - master word list and a master
morpheme list for his cour-e of concentration. «words should then
be arouped under appropriate headinas, so that denrees of abstract-
ness or generality are clear. Thus, » word outline is develoned,
This will, most likely, parallel the course's topic outline, which
will be drawn up in the assinning ssction.

2, * unit word list will ‘e taken fram the master list tma he
usad for 2 nre-re=Ai-~ activitv to imtroduce r~rcept-words anrd
detail-words.

3. The morpheme list can he used in a variety of ways. The
2urmeister book listed in the word section of the bibliographv out-
lines many useful devices ts encourrge and reinforce morphene
acquisiticn,

4. “lamost 2very book listed in the general section contains at
least one chapter about vocabulary, and s> the teacher who wishes to
investigate further will have no difficulty findino information.

5. The structure words €rom #26 can also be used for either
diagnostic or pre-reading purposes,

6. Yocabulary knowledge can “e measured on its own or as part
of a larger test. 1 would suggest that the hest vocabularyv tests

ask students to use words at various levels of difficultyv, from
11
O
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sinple definition (alore or in context) to more cenerrl cuestions
for which word knowledae is a ~nreraquisite,

Skillgz

Jlaterials:

Reading study skills {17)

Skills by content areas (18}

Skills chart (19)
fActivities:

l. #s was true of some of the above materials, the materials
in this section can be nsed for diagnostic and for pre-reading pur-
poses. TItems #17 and #192 list skills and subskills required for
varicus assignments in content =mreas, and #1%° cives specific aims
and activities for intredwecing 2rd reinforcina the skills needed in
each contert area. The existerce of the distinctions between some
subskills may be arauablas, but the lists still serve to identifv
the types of tasks students must merforn,

Using items =17-19, each teacher will prepare » list of skills
required for the entire course and for the wnit within the course.
Instruction in these renquired skills should then he incorporated
into the assigning part of the 'nit nlan,

Assigning:
Materials:

Concept learning (9)

Curriculum remnrt (10) &

"reparation for readine [11)

Premaring overviews (12)

Usina instructisnal time (14)

Directed reading assignment [20)

12
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fctivities:

l. Items #9-72 and 214 stress the overview process: make
clear the purpnses and the goals of the unit and the course before
plunging into details, Wwhile #14 is, in itself, an overview, items
#9-12 aive background and procedures for making assignmnents ef-
fectively,

For the course of concentration and for the specified uvnit
within the course, each te>cher will nrepare a structured nverview
which shows the relationships ~»mong the p2rts. Samples of conrse
overviews developed by teachers froz various content areas are in-
cluded for coaparisen purpeses,

2. #20, taken from Russell Stauffer, could be a2 course in it-
self, The directed reading activit: incorporates virtuallv azl1l1 of
the concepts of this course, fronm diﬁg%osis to follow-up. It could
be used in complementary fashion with the course objective in the
introduction of this course.

Experienced teachers will find little new here, a2t leest in
theory. However, to consistently employ sound techniques in plan-
ning and conducting each course of instruction mayv be new., At
first, the emplovment of such instructional technicues is time-
consuming to the peoint of discouragement. (ou might point out
som2 cf the benefits or rewards which accrve to such an invest-
ment of time:

3. wWhen cne is accontable, it takes less time tc dc things
properly thar to do otherwise., <hether .ou hone to thread z needle
or to teach students to write, some methods work better than others.

b. The time spent in preparing can be saved fr-m rehashing
and reviewing wh=2t wasn't done well the first time.

o 13
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at increasing levels of difficulty and comprehension. The unit
evaluation questions will be drawn from this aroun, 2~d then » nnit
exam will be constructed,

2. ©Cnce the desired outcome has been established (the ex=n),
the teacher can now write:

a. enablirg ecuestions wh~se answers le=d to higher-level
gquestiones,

b. problen-focus questi~ns with which to introduce the unit
by se2tting the purpose for reading and investigation.

Students must have practice in using detzils as a basis for
making inferences, and in usina both details and inferences ag bases
for making judgements.

Follow-up:
Activities:

1. This category has two parts. Cne type of follow-up is
accomplished by the careful organization of the entire course.

If instruction is planned, one unit d-oes lead to another, and skills
introduced »re reinforced and mastered in this natural course of
events. For this type of follow-up, no separate instructions are
required; plan the course well, =and the senuence will be there,

2. The other part of this cateanry concerns the ~reparation
cf additional resources and activities for further study -~ study
in greater depth within a discipline, or in greater scope ac;oss
disciplines,

~#lmost any of the general works in the bibliography can give
teachers ideas about such activities, which can be dcne individually

in small Aroups, or as a class project,

18
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I prefer the type of follow-up activity which asks the student
to transfer knowledge and-skill frcm cne area to =nother. 1In an
Znglich class, 2 student aight take an incident from 2 unit cn
ficticn and write a nNewspaver account of the event, &n ecologyv unit
in science might leazd to an editorial or 2 filam about loca2l con-
servatinn practices,

Possibilities are unlimited, but the teacher must plar these
activities in much the sane way as course units are nlznned: care-
ful assessment must be made of the communication skills necessary
for coampleting the activity, as well as of the requisite content

knowledge and skills,

19
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Services in Education booklet (listed in the general sec-
tion of the bibliography) contains an excellent overview
of sources, services and strategies for use. It is avail-
able from the publisher for $.75 per copy:
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Author's note:

Most items on the resource list are excerpts or adaptations
from separately copyrighted works. Hence, the materials represented
on this list are not appended. Rather, each item is referenced to
its source by author's surname, allowing the reader to consult the
original for specifics or for further information.
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