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[ ] CHAPTER 1

INTRODUCTION




Overview of tho Writing Asscessment

This report presents results of the specilal assessment of writing skills
conducted during the 1979-80 achool year for the Department of Defensc Dependents
Schools ,DoDDS) by the Education Commission of the States (ECS)., The purposcs of
the stidy were 1) to examine the writing abilities of 9-, 13- and 17-ycar-olds
enrolled in the DoDDS system and 2) to compare their writing abilities to those
students enrolled in schools within the continental United States, as reported
by the National Assessment of Educational Progress (NAEP).

The quality of 3 piece of writing depends upon many elements: content, style,
organization and mechanical features, such as sentence structure, punctuation,
grammar and spelling. For students, busy trying to learn the conventions of
writing, emphasis is often placed upon mechanics, sentence structure and paragraph
constructior. However, exclusive focys on these elements can result in writing
that, although technically correct, may not accomplish its intended purpose.

The 1978-79 DoDDS assessment of writing, w«lso conducted by ECS, was scored
primarily for mechanics. Counts of types of sentences used, errors in sentence
construrtion and errors in punctuation, grammar, word choice and spelling were
provided, as well as a measure of extent of paragraph development. These data
described the wéy the essays were constructed but did rot provide information on
content of the writing or its appropriateness for the task at hand.

To gain a more complete picture of the writing abilities of DoDDS students,
the 1979-80 assessment of writing focused on the ability of students to write for a
specific purpose. Nine- and 13-year-olds responded to an expressive writing task;

17-year-olds were asked to write one expressive and one persuasive.essay. The two



younger agen alao rvesponded to deveral {tems that required them to combine simple
soantoncen.  Thede Lftems were donigned to deternine whether atudentn could une
var lous cmbedding techniques when apecifically asked to lo no.

In addition, 13- and 17-year-olds anawered quenti{ons about thelr instructional
experiences with writing., Questions {nvolved frequency of writing done {n school,
uge of prewriting and rewrfiting techniques, extent of teacher feedback and enjoyment
of writing.

The ltems as presented to DoDDS students during the assessment appear in
Appendix A, It should be noted that all of these ftems were Included in National
Assessment's third survey of writing which was conducted during the 1978-79 school

year within the continental United States,

Scoring of the Writing Assessment

The essays written by DoDDS students were scored by tne primary tralit system
(PTS), a method developed by Mational Assessment to evaluate whether a piece of
writing achieves its purpose. In this system, essay tasks are designed so that
respondents have a specific purpose for writing and a particular audience in mind.
Essays are rated on a four-pcint scale for achievement of the primary trait --
whether it be expressive, explanatory or persuasive.

Each essay task has a scoring guide specifically tailored to the primary trait
being measured which unambiguously defines four levels of proficiency in the skill
being assessed. Generally, level 1 indicates no evidence of the skill, level 2
marzinal evidence, level 3 solid performance and level 4 very good performance.

Each paper is scored in terms of the scoring criteria rather than in terms of the

entire pool of papers. While this approach does not rank order papers, it does

v =3- 1:{)



provide a Jdeseription of atudent writing abilities fur the primary aktdl or tratt
being measured.

The expresndive writing tank administered at each age to the DobDY students
wan alao acored for cohesfon. Cohasion refers (o the many ways words and ddean are
linked together {n writing to create a sense of wholenean and coherence. For
cohesfon scoring, trailned readers rated ennayn {a terms of a four-point ncale
reprosenting different degrees of cohenlveness. Lovel | papers dinplay no or fow
connect fona between mentences and are loosely atructured; level 2 papers dinplay
attempts to tie ideas together but do 1ot show any unifying structure. Cohenlve
papers (level 3) display gathering and ordertng of details and (dean, and fully
coherent papers (level 4) display a number of strategies and services that bind
the narrative into a unified whole,

The sentence combining tashs aderinistered to 9- and 13-yesr-olds were 1lso
scored by trained readers. Generally, the items were scored i{n terms of whether a
student had successfully combined the sentences into a single sentence while
preserving the lexical and syntatic relationships present {n the original sentences.

Complete sco:cing sufdes for all of these items are presented in Appendix B.

Administration of the DoDDS Assessment

National Assessment procedures were replicated as closeiy as possible tc
insure ccmparability of DoDDS results. A representative sample of between 850 and
950 students at each of the three ages was initially selected from student listings
provided by the DoDDS schools. Although the goal was a sample of 759 students at
each age, oversampling techniques were used to reach the desired sample size.

This was done to allow for assessment materials being lost in the mails, the

gy
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ace fental fneluston of students who verfe not ages-eligible, atudent abicefivea andfof
moves from the achool, aml the potential exvlusion of atudents who participated in
admintatrations {n which the yaual admintstration procedures could nat be tollowved.

After the sample Tor an age Waas selected, materials vere mafled tu each svhool
having etudents aelected to participate tn the asseazment.  Theee maloriala tneluded:
a linting of atudents selected, an (onteact ton manaal to be used by the Dobhs
personnel renponntble for admintatering the assesnmont, the anneaanent boonklets
(one for each ntudent) and a paced audio tape that read Inatructions and aanednment
ftema to studenta, Thivteen-vear-olds Were anacaned Juring Jatuary; D=year-olds
were anneaned during February and 17 <vear-olde were annennsd (o Mareh,

Datr collection procedures for DobDS A’ ftered alightly trom procediures uned by
NAEP.  Flest, schiool personnel were used to admintater the asnenusment.  Natlonal
Adnennment bireds and trafna a special administrattion staff, which travela to schools
to adminfuter anscessment matertals. However, such an approach did ot seem
cfficlent or cost-effective given the location of DobDS students throughout the
world. Second, although NAEP aaacases {ta 13-year-olds between October and December,
DolDS l3-year-olds were assessed i{n January because {t was not possible to work
out the logistics of assessing DoDDS students prior to that time. It was decided
that {f ll-yeac-old DoDDS students showed a radical difference from thelr stateside
counterparzs, a difference that did not show up at the other o age levels, the
difference in administration time would have to be considered as a factory.

However, the data do not reflect any sizeable effect that mirht be attributable to
time of asgcessment,

After the assessment for an age group in a particular school was cempleted,

materials were sent to the regional evaluation coordinators who in turn sent all



aséessment materials for an age group to Westinghouse DataScore Systems (WDSS),
Iowa City, Iowa, the scoring subcontractor. WDSS is also the scoring subcontractor
for National Assessment. On arrival, materials underwent receipt control pro-
cedures iike those used by Nar’onal Assessment to insure that all materia}s were
accounted for, to remove essays written by students who were non-age—eliéible and
to determine how to treat essays where there had been problems with the adminis-
tration of the assessment. As a result of these procedures, the final sample of
DoDDS students was less than the goal of 750 at two of the ages. At age 9, the
sample size was 710; at age 13, 780; and at age 17, 709. It should be noted that
the sample of DoDDS students at age 17 does not include any students from the
Panamanian region.
Readers were trained using a sample of NAEP and DoDDS papers. Once the

‘ readers were thoroughly versed in scoring procedures, they began to score the
essays received from DoDDS schools.

Escays were read by two readers for primary traits. If the score given by
these readers did not agree, a third reader resolved differences. Essays were
read, in another session, by two readers for cohesion. Again, if scores did not
agree, a third reader was used. Sentence combining tasks also were scored by
trained readers; only one reader was used for each of these items.

Since the DoDDS assessment was conducted in 1979-80 and the last NAEP writing
assessment in 1978-79, papers were not scored together. Reliability studies were
conducted to insure that papers from the two different years were scored using the
same criteria ‘applied in the same way so that DoDDS and NAEP results were
comparable. A ten percent sample (250) of the National Assessment responses was

rescored” with theDoDDS responses, and their rescores were compared to their

w
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original scores, For the primary trait tasks, the percent of agreement between
the two scores was 91% for the persuasive essay administered to 17-year-olds, 96%
for the expressive tasks administered to 13- and 17-year-olds and 95% for 9-year-
olds' expressive task. For the sentence-combining items, the percent of agreement
was never below 98%. 1In each instance, discrepancies between the original score
and the rescore were examined to determine if readers were making a systematic
error in one direction or another. No systematic shifts in scoring were found.
Thus, it appears that the same criteria was applied in the way way for the scoring

of both the National Assessment and DoDDS papers.

Analysis of the Data

Each of the items included in the writing assessment was analyzed to produce
data for all DoDDS sfudents, males and females. In addition, results were analyzed
by length of time in the DoDDS system (less than a year, 1 to 2 years;:3 or more
years) and language spoken in the home prior to starting school (English only, a
language other than English, English and some other language). It should be noted
that these two reporting categories were based on student self-reports to questions
on the back of assessment booklets (found in Appendix A). Percentages of students
in each of the subcategories are preseated in Appendix C along with percentages in
the subcategories for the other questions included on the background questionnaire.

Since different people have different srandards for '"acceptable" levels of
writing ability, percentages of respcases falling in each score point for both
primarv trait and cohesion scoring are reported. Also, responses in categories 3
and 4 have been totaled for both types of scoring, and categories 2, 3 and 4 have

been totaled for primary trait scoring only.
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The relationships between students' responses to different items and different
scoring systems were also analyzed and are presented in the report. Primary trait
and cohesion ratings are compared'to determine whether those who do well on one
scale do as well on the other or whether the reverse is true. For 9- and 13-year-
olds, performance on essay tasks is compared with achievement on sentence‘combining
items. Finally, comparisons between the National Assessment and DoDDS results are
made when comparable data are available.

Differences in achievement between groups that are statistically significant
at the .05 level are asterisked in the tables in this report. From a statistical
viewpoint, this means that one can be 95% confident that the difference is real
and not a chance artifact of the study design or the sample. However, many results
may be important even though they are not statistically significant; conversely,
statistical significance does not automatically mean that a result has importance
from an educational point of view. Readers are urged to make their own judgments
.as to the educational importance of various results while reading the report,

The report has been organized by age group. Within each chapter, performancg
on the items administered to that age group are presented, followed by a discussion
of the relationships among performance on the various tasks. The comparison
between DoDDS studenté and their stateside counterparts, as measured by National

Assessment, is included at the end of each chapter.



' CHAPTER 2

RESULTS FOR 9-YEAR-OLDS




Performance of 9-year-old DoDDS Students

Items for 9-year-olds investigated writing skills through an open-ended essay
task and subordination skills through a series of items asking students to combine
several given sentences into one sentence.

The essay task was designed to elicit expressive writing, that is, writing to
reveal feelings or ideas. Expressive writing is useful as a method of initiating
writing instruction, particularly at the younger ages, because it generally involves
topics and techniques with which young students are familiar. Expressive writing
provides students with opportunities to make their writing precise and concrete
and to elaborate details~-skills that are needed. in other modes of discourse as well.

Storytelling is a form of expression with which uwost young students are familiar
and is easily translated to writing instruction by having students write their stories
rather than tell them. The writing task given to 9-year-olds examined skill in
written storytelling, asking them to write a story about a picture of a girl
collecting fireflies. The actual instructions were:

Here is a picture of a girl who is having fun in the summer. Look at the

picture for a while. What do you think she is doing? What do you think she

might do next?

Write a story that tells what the picture is about.

The item as it appeared to students and the picture are found in the 9-year-olds'

item booklet in Appendix A. Nine-year-olds were given approximately 15 minutes

to complete their essay. Since the specific task was to "write a story that tells
what the picture is about", students were expected to write some sort of story or

narrative, not merely to describe the picture.

Responses to this task were first judged for rhetorical effectiveness—-—
how well they achieved the purpose (or primary trait) of the task, which was to

tell a story. The primary trait rating criteria, established prior to seeing the

17



responses, specified four levels of quality from inadequate to excellent. The
lowest rated responses (level 1) tended to provide some minimal information or
explanation about the picture by simply and briefly_answering the questions.
The next (level 2) level of papers provided moderate to ample explanatioun, but
not in a story framework. Competent responses (level 3) exy.iained what was
happening in a narrative framework, and superior (level 4) papers provided
fully controlled and detailed stories. The complete scoring guide appears in
Appendix B.

Table 1 shows percentages of DoDDS 9-year-olds in each score category as |
well as percentages for categories 2, 3 and 4 combined (marginal or better
papers) and 3 and 4 combined (competent or better papers). The nonrateable
category, 0, includes students who did not respond, wrote on a different topic
cr wrote so illegibly that their papers could not be scored.

Table 1. Percentages of 9-year-olds at Each Primary Trait Scor~ Level,
"Fireflies" Exercise.

Nonrate- Some Ample Adequate Developed Marginal Competent
able Explanation, Explanation, Story Story or Better or Better
No Story Little/No
Story
0 1 2 3 4 2,3 & 4 3 &4
2.8% 12.1% 58.9% 23.1% 3.1% 85.1% 26.2%%

+Percentages may not total 100% due to rounding.

About one-quarter of the 9-year-olds wrote competent or better stories;
an additional three-fifths were able to describe or explain the picture. Thus,
about eighty-five percent were able to perform this task at at least a marginal

level.
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In addition to a score for overall rhetorical effectiveness, papers were
rated for cohesion. Cohesive ties are the devices writers use to link ideas
and give their narratives coherence. There are many kinds of cohesive ties
and strategies. Some primary kinds--lexical cohesion, coﬁjunction, reference,
substitution and ellipsis-—aré illustrated in the cohesion scoring guide for
this exercise found in Appendix B. A writer can also‘achieve coherence by
using rhythm, repetition, story frames, introspective summing up and other such
strategies to bind parts of the narrative and guide the readers.

Scorers were trained to recognize all these approaches and then categorized
the "Fireflies" pzpers using a four-point scoring guide. Papers in the lowest
group (level 1) display no or few connections between sentences and are loosely
structured. Papers in the next group (level 2) display attempts to tie ideas
together here or there but do not show any unifying structure. Very little
would be lost if details were rearranged. Cohesive papers (level 3) display
gathering and ordering of details and ideas, and fully coherent papers (level 4)
display a number of strategies and devices that bind the narrative into a unified
whole. A more complete description of the four score points appears in Appendix B.

Table 2 shows the percentages of DoDDS 9-year-olds whose paﬁers were rated in
each of the four cohesion score points and percentages in score points 3 and 4
combined. Results for levels 2, 3 and 4 combined are not presented because level

2 papers are not really cohesive.

Tatle 2. Percentages of 9-year-olds at Each Cohesion Score Level,
“Fireflies" Exercise.

Non- Inade- Attempts Cohesion Cohesion Cohesion
rate- quate at and or
able Cohesion - Coherence Better
0 1 2 3 4 3&4
2.8% 13.1% 41.0% 38.3% 4.8% 43.12%

*?ercentages may not add to 100% due to rounding.

~12-
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More 9-year-olds had scores of 3 or better on cohesiveness than did on the
primary trait of this essay-—the ability to tell a story. Slightly over 40% wrote
cohesive essays, while only 26% were competent or be:ter at telling a story.

In studying the relationship of primary trait and cohesion scores, it was
found that scores on the two scales tended to be similar. Sixty percent of the
9-year-olds had the same score on both scales--6% received a rating of 1 on both,
32% scored a 2 on both, 18% scored 3 on both and 3% scored 4 on both. For the
other papers, scores were usually not more than one score point apart. When there
was a difference, students tended to do better on the cohesion scale. For example,
20% of the 9-year-olds received a primary trait rating of 2 and a cohesion rating
of 3, indicating that many of the papers that described the picture instead of
telling a story were still cohesive.

‘ Nine-year-old girls appear to be better storytellers than boys at that age,

or perhaps they are simply more willing to engage in the task of telling a story.
Although males and females did not differ significantly from the overall DoDDS
percentage in writing cohesive essays (levels 3 & 4) females showed a tendency

to do better than males)and females were more likely than males to achieve the

4 level in essay cohesiveness, with 7% of them writing fully cohesive essays
compared with 3% of the males. Table 3 summarizes the differences in primary

trait ai.l cohesion performance on this exercise for males and females. Differences
from the overa%} percentage are shbwn in parentheses beneath the percentage for
each sex. A positive difference indicates performance above the overall

percentase; a negative difference indicates a performance below the overall

level.




Table 3. Results for Male and Female 9-year-old Students,
"Fireflies" Exercise.

All DoDDS 9-year-olds Males Females
Primary trait score
3 & 4 combined 26.27% 20.4% 32.5%
(-5.8%) (6.3%)
2, 3 & 4 combined 85.1 82.1 88.3
(-3.0%) (3.2%)
Cohesion score
3 & 4 combined 43.1% 39.7% 46.87%
(-3.4) (3.7)

*Indicates difference is statistically significant at the .05 level.

Students were asked what language was spoken most often in the home before
they entered schecol: English, some other language or both English and another
language. Results for this item did not differ significantly by language spoken
in the home. Any differences that did appear were generally small and not
consistent.

Students were also grouped as to whether they and spent less than one year,
one to two years or three or more years in the DoDDS system. As Table 4 shows,
patterns of performance did not show many differences for the number of years
attending DoDDS schools, although there was a tendency for those who had been
in the DoDDS system for three or more years to be less likely to appear in the
lowest (level 1) primary trait and cohesion categories. Table 4 shows only
differences from the overall DoDDS percentage; again, positive differences in-
dicate a performance above the overall percentage, while negative differences

describe a performance below the overall percentage.



Table 4. Jifferences in Primary Trait and Cohesion Results for 9-year-olds
Attending DoDDS Schools for Different Lenuths of Time,
"Fireflies" Exercise.

Overall Less
Percentage Than
1 yr. 1-2 yrs. 3 .r more yrs.
Primarv Trait 1 12.1% 2.6% 2.2% -4,2 7%
2 58.9 -7.1 -1.3 5.0%
3 23.1 4,2 0.6 -0.4
4 3.1 1.1 0.2 -0.2
Cohesion 1 13.1% 0.2% 1.67% -3.47%*
2 41.0 1.7 -4.3 3.1
3 338.3 -3.3 4.6 1.0
4 4.8 2.2 -0.3 -0.5

*Indicates difference is significant at the .05 level.

‘ Nine-year-olds also responded to three sentence combining tasks in which
they were given three simple sentences and asked to combine them into a longer
sentence ihat meant the same thing. These items were developed to determine
whether students demonstrate subordination skills when specifically asked to do
so. These skills—processes by which writers embed information in their sentences--
enable good writers to convey information more efficiently. Respondents were
asked to combine the following three sets of sentences. The complete items and

instructions to respondents are found in Appendix A.

Part A. Bill's coat was in the closet.
The coat was new.
It was leather.

Part B. A rope was the clue to the mystery.
The rope was twisted.
The rope was hanging from a tree branch.

. Part C. John knows a magician.
The magician is clever.
The magician can make an elephant disappear.
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Three criteria were used for scoring responses. First, responses were scored
for the number of T-units used. (A T-unit is a main clause with all its attendent
modifying words, phrases and dependent clauses.) A correct response could contain
only one T-unit. This approach describes subordination and coordination of words,
phrases and subordinate clauses, but does not provide information about whether
students tended to string independent clauses together into compound sentences
or run-ons rather than embed information. Second, responses were scored for
lexical content--whether additions to or omissions of the given content had occurred.
Third, responses were scored for syntax--whether the combined sentence had a meaning
that was the same as, or at least not prohibited by, the meaning of the original
sentences without becoming awkward or stylistically inept. To be considered correct,
‘students had to use only one T-unit, preserve the given content without adding to
it and retain the meaning of the original sentences. The complete scoring guides
for these items are presented in Appendix B.

Part A, "Bill's coat," measured single-word modification skills and could be
answered by simply using adjectives to modify the word "coat."” The second two
tasks Qere more difficult. Each required the use of an adjective, bur Part B also
required a modifying phrase and Part C a relative clause. As seen in Table 5,
9-year-olds did not prove to be highly proficient on these items. Approximately
41% of the 9-year-olds combined the sentences in part A correctly; fewer students--
21% and 20%--answered parts B and C, respectively, correctly. Only 10% of the
9-year-olds responded to all three items correctly. Forty-seven percent answered

at least one correctly, and 26% answered two or more correctly.



Table 5. Percentages of 9-year-olds Responding Correctly to Sentence
Combining Items.

Percentage of 9-year-olds
Responding Correctly

Part A 41,47
Part B | 20.9
Part C 20.4
At least one correct 47.2
At least two correct 25.6
All three correct 9.9

Some 9-year-olds followed instructions and generated only one T-unit but made
errors in other aspects of sentence combining; others used more than one T-unit.
Percentages making several different types of errors are summarized in Table 6.

.. Table &G. Percentages of 9-year-olds Making Various Errors on Sentence
Combining Items.

Percent of 9-year-olds

Part A Part B Part C
Used one T-unit and correct syntax, 10.0% 10. 3% 5.5%
made lexical errors
Used one T-unit and correct lexicon, 3.4 5.2 9.0
made syntax errors
Used one T-unit, made both lexical 2.8 6.8 6.3
and syntax errors
Used more than one T-unit 23.8 31.0 33.4

On sentence combining items, the difference between males' and females'
performance generally was not significant. Differences in the language spoken
in the home al » did not appear to have any appreciablc relationship to performance.
Those who did well on primary trait and cohesion scales were more likely to do

. well on sentence combining items than those who scored lower on the two essay scales.
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Approximately 10%Z of the total sample of DoDDS 9~-year-olds got all three sentences
right. Nearly everyone whu got all three sentences right scored 2 or better on both
the primary trait and cohesion scales--9.3% got all three sentences right and scored
2 or better on the primary trait scale while 9.6% did so on the cohesion scale.
Table 7 shows a comparison of primary trait and cohesion scores with sentence

combining performance. For both scales, the first column shows the total percentage
in a score point and the other columns show the percent of the total sample getting
0, 1, 2 or 3 of the sentence combining tasks right. In addition, the percentages in

parentheses show the percentage of those in that score point getting various numbers

of sentences correct. To obtain these percentages, each score point is separately

considered as 100%.

Table 7. Comparison of 9-year-olds Primary Trait and Cohesion

Scores with Sentence Combining Performance.

Primary T -ait Scalel
Total Percent Got O (% of Got'l (% of Got 2 (% of Got 3 (% of
In Score Sen- Score Sen- Score Sen- Score Sen- Score
Point tence Point) tence Point) tence Point) tence Point)
Com- Com~ Com- Com-
bining bining bining bining
items item items items
right right right right
1 12.1 (100%)2 9.2%Z (76%) 1.3% (11%) 1.17 (9%) 0.6% (5%)
2 58.9 (100%) 33.0 (56%) 13.4 (23%) 8.5 (14%) 4.1 (7%)
3 23.1 (100%) 7.6 (337%) 6.3 (277%) 4.9 (217%) 4.2 (18%)
4 3.1 (100%) 0.4 (137) 0.6 (19%) 1.1 (357%) 1.0 (327%)
Cohesion Scalel
1 13.1 (100%)2 9.67% (73%). 2.47% (18%) 0.8% ( 6%) 0.3% (27%)
2 41.0 (100%) 26.1 (647%) 7.6 (19%) 4.9 (12%) 2.4 (67)
3 38.3 (100%) 13.9 (36%) 10.4 (27%) 8.2 (21%) 5.8 (15%)
4 4,8 (100%) 0.6 (13%) 1.1 (237%) 1.7 (35%) 1.4 (297%)

IThe total percentage of DoDDS students does not total 100% because some
essays were nonrateable.

2Percentages of score points may not total 100% due to rounding error.
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As seen in Table 7, considerably higher percentages of those in the lower score
points did not answer any senience combining items correctly, while the majority of
those in score point 4 on either scale combined either two or three sets of sen-
tences correctly. Approximately one-third of those at level 3 on both the primary
trait and cohesion scales failed to answer any of the sentence combining items
correctly.

Comparison of Results for DoDDS 9-year-olds and the Nation

In writing a story about the girl catching fireflies, DoDDS 9-year-olds did
considerably better than their stateside counterparts, as measured by NAEP, on both
the primary trait and cohesion scales. Table 8 presents percentages of DoDDS students
and the nation in various score points and the differences in these percentages.
Positive differences mean that the DoDDS percentage was higher than the national
percentage; negative differences indicate that more students i:. the nation that DoDDS
students were found in a score category.

Table 8. Comparison of Primary Trait and Cohesion Scores for
9-year-old DoDDS Students and the Nation, "Fireflies" Exercise.

Nation DoDDS Difference
Primary Trait Score
1 29.37% 12.17% -17.2%
2 57.3 58.9 1.6%
3 9.4 23.1 13.7%
4 0.6 3.1 2.5%
3 & 4 combined 10.0 26.2 16.2%
2, 3 & 4 combined 67.3 85.1 17.8%
Cohesion Score Level
1 28.8% 13.17% -15.7%
2 46.0 41.0 - 5.0%
3 20.9 38.3 17.4%
4 1.0 4.8 3.8%
3 & 4 combined 21.9 43.1 21.2%

*Indicates difference is statistically significant at the .05 level.
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. About two and one-half times as many DoDDS students as the nation scored 3
or better on the primary trait scale, while twice as many scored 3 or better on
the cohesion scale. A far higher percentage of the nation was found in level 1.
on both scales than DoDDS students, although percentages in level 2 were more
similar.

Differences were also evident on the sentence combining items (Table 9).
Although differences were not significant on the easiest set of sentences,
DoDDS students outperformed the nation by about five percentage points on the
other two. Percentages of those who used one T-unit but made lexical or syntactic
errors or both and percentages who used two or more T-units were similar for the
nation and DoDDS students.

Table 9. Comparison of 9~-year-old DoDDS Students' Performance and
the Nation, Sentence Combining Items.

. Nation DoDDS Difference
Part A Bill's coat 38.1% 41.47 3.3
B Rope 15.8 20.9 5.1%
(») Magician 15.6 20. 4 4, 8%
One or more correct 41.5 47.2 5.7%
Two or more correct 20.4 25.6 5.2%
All three correct 7.5 9.9 2.4

Differences between DoDDS and NAEP males and females did not always parallel
the differences seen for overall performance. For primary trait scores on the
"Fireflies" exercise, more DoDDS males than males in the nation were found at score
level 2 and fewer DoDDS females than females in the nation appeared there. At
score level 4, no significant differences occurred between the two groups of males,
but more DoDDS females than females in the nation scored there. Differences in
perfo?mance by sex were the same as overall differences between DoDDS students and

the nation on the cohesion scale.




On the sentence combining items, no differences between DoDDS and the nation
were seen either In overall performance or in performance of males and females on
part A, For parts B and C, on which DoDDS students were above the national per-
formance level, performance of males in DoDDS and in the nation did not differ
significantly while more DoDDS females than females in the nation answered correctly.
Performance of DoDDS males did tend to he above that of males in the nation but the

differences were not statistically significant.



‘ CHAPTER 3

RESULTS FOR 13-YEAR-OLDS




Performance of 13-year-old DoDDS Students

Thirteen-year-olds also responded to one essay item and three sentence
combining tasks. In addition, l3-year-olds answered a series of questions about
their instructional experiences with writing.

Like the 9-year-olds, l3-year-olds were asked to perform an expressive writing
task, Expressive writing is writing done primarily for fun and self-expression,
rather than for some other purpose, such as explanation or persuasion. This by no
means diminishes its import -:e, for the skills involved in expressive discourse are
central to all kinds of communication. Accordingly, many teachers develop student
writing skills and capitalize on student enthusiasm at the same time by providing
frequent expressive opportunities.

Following is the expressive assignment given to l13-year-olds:

Pretend that when you got up this morning, you looked out the window and
saw that it was raining. How did you feel?

Think for a while about the feelings you have on a rainy morning. Then
write a composition telling how a rainy school morning makes you feel.

The item as it appeared to students is found in Appendix A.

Although tbhis appears to be a simple enough task, it is not. Many people
have difficulty writing about feelings. Their first drafts serve to get the
feelings named, but they usually need another draft in which to shape and harmonize
the feelings, especially if they are contradictory or complex. 1In the assessment,
students only had one chance to do the assignment, of course, so the results should
be considered with this in mind.

The primary trait scoring guide for this item was designed to evaluate success
in expressing feelings through systematic elaboration of details that create a mood.

The feelings may be either simple or complex, but they should not be abstract and

undetailed.



The complete primary trait scoring guide for this item is found in Appendix B.
Briefly, the four levels of competency involved the following criteria. Category
1 responses show little or no expression of feelings; category 2 responses e¢vidence
a minimal expression of feelings by naming or implying a feeling and naming some
features of the situation that account for the feeling. Responses in category 3
establish and elaborate a feeling but do not show simultaneous control of structure
and detail. Category 4 responses precisely define a feeling and substantiate it
through a variety of details systematically arranged in a structure.
Table 10 presents levels of skill in accomplishing the primary trait of
this task. The majority of the students made category 2 responses.

Table 10. Percentages of l3-year-olds at Each Primary Trait Score Level,
"Rainy Day' Exercise.

Non- Little Minimal Expressed Elaborated Marginal Competent
rateable or no Feelings Feelings Feelings or or
Feelings  Expressed Better Better
Expressed
0 1 2 3 4 2,3 &4 3&4
0.6% 27.4% 56.4% 13.9% 1.7% 72.0% 15.52%F

+Percentages may not total 100% due to roundings,

Although relatively few students--approximately one-sixth of them--wrote
competent or better responses, th : is, responses that contained a clear expression
of feelings, slightly over seven-tenths of the students wrote responses that were
at least minimally acceptable.

Responses to the "Rainy Day" essay were also scored for cohesion. As mentioned
previously, cohesive ties are the devices writers use to link ideas and give their
essays coherence. There 2re many kinds of cohesive ties and strategies, some of
which are illustrated in the cohesion scoring guide for "Rainy Day," shown in

Appendix B. The cohesion scoring guide describes four levels of competence. The
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‘ lowest level (level 1) response cont;ins clauses and sentences not connected beyond
pairings. Level 2 responses show an attempt at gathering details but very little
would be lost if the details were rearranged. In level 3 responses, details are
gathered and ordered but there are sections of details that stand apart as sections.
In level 4 papers, the number and variety of cohesion strategies used bind the
details and sections into a wholeness.

Table 11 shows percentages at various cohesion score levels on the '"Rainy Day"
item. Results are given for levels 3 and 4 combined but levels 2, 3 and 4 are not
combined because level 2 papers are not really cohesive. About 42% wrote papers

judged as cohesive.

Table 11. Percentages of 13-year-olds at Each Cohesion Score Level,
""Rainy Day" Exercise.

Non=- No Attempts Cohesion Coherence Competent
rateable Cohesion at or
' Cohesion Better
0 1 2 3 4 3 &4
0.6% 5.6% 51.8% 36.9% 5.0% 41.9%%

+Percentages may not total 100% due to roundings.
As can be seen from examining the pri-ary trait and cohesion scores (Tables

10 and 11, respectively), l3-year-olds were more adept at writing cohesive

responses than at defining and explaining a feeling using a structure and

elaborated details. Many fewer students were found at level 1 on the cohesion

scale and the percentaée of level 3 or 4 cohesion responses was substantially higher.

The same trend was seen at age 9--26% of the 9-year-olds scored 3 or better on the

primary trait for their essay but 43% scored 3 or better on cohesion.
Thirteen-year-olds' greater facility at writing cohesive responses is supported

by a comparison of their scores on the two scales. As seen in Table 12, almost all
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the students had cohesion scores identical to or higher than their primary trait
scores. Nearly half had the same scores; almost half had higher cohesion scores.
About 20% who were judged 2 on the primary trait received a 3 for cohesion. Also,
9% of those who did not express feelings at all (primary trait level 1) still wrote
papers judged cohesive (levels 3 or 4).
Table 12. Comparison of 13-year-olds' Primary Trait and Cohesion
Scores, "Rainy Day" Exercise.

cohesion Scores

1 2 3 4
Primary Trait
1 3.3% 15.57% 8.2% 0.4%
Scores
2 2.3 33.1 19.9 1.2
3 - 3.2 8.9 1.8

. 4t - - -— 1.7

lAll level 4 primary trait papers received a 4 on the cohesion scale because
coherence was a necessary condition for a level 4 primary trait rating.

Differences for males and females followed a pattern similar to that see.
for 9-year-olds, except that the female advantage on the primary trait scale
did not appear to be as strong aé age 13. As seen in Table 13, significant
differences in favor of females existed only at level 4 on both scales. On
the primary trait scale, more males than females were found in category 1, and,
correspondingly, more females wrote papers rated either 2, 3, or 4. However,
the difference between males and females was not significant when the upper two
primary trait score points were combined. Except for level 4, cohesion ratings

for the two sexes were much the same.
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. Table 13. Results for Male and Female l3-year-olds, Primf;ry Trait and Cohesion
Scales, "Rainy Day" Exercise.

Primary Trait Score All DoDDS Males! Females!l
Students

1 27.4% 31.17% 23.9%
(3.6%) (=3.5%)

2 56.4 54.1 58.7
(-2.4) (2.3)

3 13.9 13.8 13.9
(0.0) (0.0)

4 1.7 0.3 3.0
(-1.4%) (1.4%)

3 & 4 combined 15.5 14.1 16.9
(~1.4) (1.4)

2, 3 & 4 combined 71.9 68.2 75.6
(-3.8%) (3.7%)

. Cohesion Score

1 5.6% 6.8% 4,5%
(1.2) (~1.1)

2 51.8 52.2 51.4

3 ‘ 36.9 36.8 37.0
(-0.1) (0.1)

4 5.0 3.4 6.6
(-1.6%) (l.6%)

3 & 4 combined 41.9 40.2 43.6
(-1.7) (1.7)

INumbers in parentheses indicate difference from the overall percentage.
Positive numbers indicate a performance above and negative numbers a
performance below the overall percentage.

*Indicates difference is statistically significant at the .05 level.
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Language spoken in the home did not appear to be related to primary tralt
scores on this ltem, There is some evidence that language spoken in the home was
related to cohewiun scurcs. When score points 2, 3 and 4 were combined, those from
homes where Engllsh was not spoken when children were young were 7.6 percentage
points below the pz2rcentage for all DoDDS students, However, significant differ-
ences did not occur when score points 3 and 4 were combined.

Those who had beer in the DoDDS system for three or more years did better than
all DoDDS students when cohesion scores of 2, 3 and 4 were combined; this differ-
ence did not appear when only those in score points 3 and 4 were combined. No

significant differences were found for number of years in DoDDS for primary

trait scores.

Subordination skills--the processes by which good writers embed information
in their sentences--were measured through sentence combining items. Students
were presented with the following sets of simple sentences and asked to combine
each set into one sentence with the same meaning as the original sentences.

Part A. Her cries were lost in the storm.
Her cries were thin.
Her cries were small.

Part B. A guard kept the children from touching the animals.
The guard was bored.
The guard was at the doorway.
The animals were dusty.
The animals were stuffed.
The animals were in the museum display.

Part C.. The lookout was frightened.
He was clinging to the mast.
He realized the tidal wave would swamp the ship.
The wave would send it plunging to the depths.
The complete items and instructions to respondents are found in Appendix A,

General scoring criteria for these items were the same as those used

for 9-year-olds. To be correct, responses could contain only one T-unit. (A T-unit
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is a main clause with all its attendent modifying words, phrases and dependent
clauses.) Second, responses were scored for lexical content--whether additions

to or owissions of the given content had occurred. Third, responses were scored for
syntax--whether the combined sentence had a meaning that was the same as, or at least
not prohibited by, the meaning of the original sentences without becoming awkward or
stylistically inept. For a correct response, students had to use only one T-unit,
preserve the given content without adding to it and retain the meaning of the
original sentences. The complete scoring guides for these items are found in
Appendix B.

Performance on the sentence combining tasks was highly dependent on the nature
and complexity of the sentences being combined. Table 14 summarizes percentage of
correct responses on these tasks.

For Part A, since the noun is repeated in each sentence, tihie most apparent
combining strategy is simply to use adjectives to modify the noun, although in
this case transposed or post-noun modification (e.g., Her cries, tnin and small.
were lost in the storm.) would also be correct. About 7 of every 10 13-year-olds
successfully combined these sentences.

Part B also required modification combining strategies but was more
difficult in that two nouns (guard and animals) were involved, the number of
modifiers was greater and each noun required both pre-noun and post-noun modification.
The percentage of acceptable responses reflected the increased difficulty of the
task, dropping to 42%.

Part C was much more complex because there were many acceptable options,
employing both embedding and intra-T-unit conjoining, that could be used.

O~2-quarter of the l3-year-olds accomplished this task successfully.



' Table l4. Percentages of ll-year-olds Responding Correctly to Sentence
Combining Items.

Percentage of l3-year-olds
responding correctly

Part A 71.4%

' rt B 41.5

Part C 24.7
At least one correct 75.1
At least two correct 45.0C
All three correct 17.6

For all three tasks, many students combined the elements into one T-unit but
made errors either in lexical usage (added or omitted elements) or in syntax
(change of meaning). Others attempted to combine the sentences but used two

‘ or more T-units (Table 15).

Table 15. Percentages of 13-year-olds Making Various Errors on Sentence
Combining Tasks.

Part A Part B Part C
Used one T-unit and correct syntax, 2.7% 12.87% 8.3%
made lexical errors
Used one T-unit and correct lexicon, 11.5 4.3 i 4.4
made syntax errors
Used one T-unit, made both lexical 3.7 9.5 9.1
and syntax errors
Used more than one T-unit 5.4 26.0 45,5

Although not always statistically significant, differences on sentence

combining tasks uniformly favored females, as seen in Table 16.
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Table 16.  Results for Male and Female 13-year-olds, Sentence
Combining Ttems,

All 13-year-olds Male!  Femalel
Part A 71.4 % 67.9% 74.8%
(=3.5%) (3,4%)
Part B 41.5 38.6 44,3
("2.9) (2.8)
Part C 24,7 22.7 26.7
(-2.0) (2.0)
At least 1 correct 75.1 73.4 76.8
(-1.8) (1.7)
At least 2 correct 45.0 41,0 48.9
(-4.0%) (3.9%)
All three correct 17.6 14.9 20.2
(-2.7) (2.6)
INumbers in parentheses give the difference from the overall score. Positive
. numbers indicate performance above the overall level and negative numbers below
it.

Students whose fumilies did not speak English in the home before the
student's schooling b2gan were more likely to have difficulty with the sentence
combining tasks than either those whose families spoke English or those whose
families spoke both English and another language. Students from non-English-
speaking families were 16, 12 and 9 percentage points below the overall DoDDS
percentages on parts A, B and C, respectively. Thirty-two percent of those
from non-English-speaking homes answered 2 or more of these items correctly

compared with 45% of all DoDDS students.
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Number of ycars apent {n DoDDS schools did appear to be reluated to sentonee
combining performance, although the relationship wan not linear. As scen in
Table 17, those who had been in the DoDDS system lesa than a year did about un
well as all DoDDS students, those who had beon in the system 1-2 years dld worao
while those who had been in the system 3 years or more did better.

Table 17. Differences in Percentages Among l3-year-olds Attending

DoDDS Schools for DLifferent Lengths of Tlue, Sentence
Combining Items.

Overall Percentage Difference from Overall Percentage by
Years in DoDDS Systemt
Less than

! year 1-2 years 3 or more yvaru

Part A 71.47% -1.6% -5,3%% 3.8%%
B 41.5 0.7 4.0 3.1
c 24.7 2.0 -3.3 2.0
1l or more correct 75.1 0.7 -3.3 2.2
2 or more correct 45.0 -1.0 -6.€% 4,9%
All 3 correct 17.6 1.4 -2.8 1.8

+A positive difference indicates performance above the overall level; a negative
difference describes performance below it.

Table 18 shows a comparison of primary trait and cohesion scores with
sentence combining performance. For both scales, the first column shows the
total percentage of the DoDDS sample in a particular score point and the other
columns show the percent of the total sample getting 0, 1, 2 or 3 of the
sentence combining tasks right. In addition, the percentages in parentheses show

the percentages of those in that score point getting various numbers of sentences

correct. To obtain these percentages. each score point is separately considered

as 100%.



Table 18, Comparigon of ll=yedr=oldn' Primary Tralt and Cohenfon
Scoren with Sentence Combining Performance.

Primary Total % Got 0 (2 of 2 (ot 1 (% of ot 2 (% of ot 3
Tralt in Score Sen- Score Sen- Score Sen= eore Sen-
Scalel Point tence  Pcint) tence  Point) tence Point) tence
Com= Com~ Com= Com=
bining bining bining bining
tanks task Tauk Taak
right right Right Right
1 27.4% 9.74  (35%) 8.3% (302) 6.3% (232) 3.1%
2 56.4 13,6 (24%) 17.6 (312) 15.1 (27%) 10,1
3 13.9 1.0 ( 7%) 3.5 (25%) 5.1 (37%2) 4.2
4 1.7 0.1 ( 5%) 0.6 (35%) 0.8 (47%) 0.1
Cohceaion
Scalel
1 5.6% 2.4%  (43%) 1.8%  (322) 1.0% (18%) 0.4%
2 51.8 14.0 (27%) 16.2 (31%) 14.5 (28%) 7.2
3 36.9 7.7 (21%) 10.3 (282) 10.4 (28%) 8.6
4 5.0 0.4 ( 8%) 1.8 (362) 1.4 (28%) 1.4

(% of
Scorg
Point)

(11%)
(18%)
(30%)
( 5%)

( 7%)
(142)
(23%)
(28%)

IThe total percentage of DoDDS students does not total 100X because some essays

were nonrateable.

2percentages of score pointa may not total 100% due to rounding error.

As seen in Table 18, higher percentages of those in the lower score
points did not answer sentence combining items correctly. However, a larger
proportion of those in score level 3 than level 4 on the primary trait scale
answered two or three sentence combining tasks successfully. On the cohesion
scale, proportions of those in score levels 3 and 4 who answered two or three
sentence combining tésks correctly were fairly similar, but a far smaller
proportion of those in score level 4 [ailed to answer any sentence combining

tasks at all correctly. Thus, performance on the essay task did appear to be

related to performance on the sentence combining tasks, but the highest performance

on the essay scales did not necessarily result in the highest performance on the

sentence combining tasks. Similarly, differences in the proportion of the

various score levels getting different numbers of sentence combining tasks right
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were not always large and did not uniformly favor the higher performing groups

on the eséay item.

Besides actually writing, l3-year-olds also answered a number of questions
about how much writing they do, what kinds of instruction they have had and how
tﬁey feel about writing. The results (Table 19) prompt the following observations:
One in five l3-year-olds reported doing none or one paper during the
last six weeks. Nearly half had written 2 to 4 papers.

Thirty-nine percent reported that little or no English class time is de-
vofed to writing instruction. Seventy percent said the amount of
instruction is one-third of the class time or less.

Forty-six percent of the students said they usually are encouraged to
jot down ideas or take notes before writing a paper; 32% said they

‘ usually are encouraged to make an outline.

About one-third of the students receive written suggestions from their
;eachers; a slightly higher percentage -- 37% -- said their teachers
usually discussed their papers with them.

The vast majority - 85% - of the l3-year-olds usually or sometimes enjoy

writing assignments.
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Tabl= 19, Responses to Questions about Writing Instruction, Age 13

How many reports ard essays
written during the last six
weeks as part of any school

assignment?
0 6.9%
1 12.6
2-4 48.5
5-10 24.5
More than 10 4.9
Time spent in English class on
instruction in writing?
None 4.0%
Little 34.5
1/3 of time 32.3
1/2 of time 18.7
Most of time 10.2
Encouraged to jot down ideas and make notes
‘ before writing?
Usually 46.0%
Sometimes 46.5
Never/No papers written 7.1
Encouraged “o make outlines before writing?
Usually 32.47
_ Sometimes 47.3
Never/No papers written 20.0
Do you write a paper more than once before
turning it in?
Usually 49.27%
Sometimes 42.3
Never/No papers written 8.5
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Table 19. (continued)

When papers are returned, do they have
written suggestions on how to improve your writing?

Usually 32.9%
Sometimes 52.6
Never/No papers written 14.4
When papers are returned, do teachers
discuss them with you?
Usually 37.4%
Sometimes 52.2
Never/No papers written 10.4
After a paper is returned, do you
work on it again to improve it?
Usually 13.8%
Somet imes 52.7
- - Never/No papers written 33.5
Do you enjoy working on writing assignments?
Usually 28.9%
Sometimes 55.2
Never/No papers written 14.9

A comparison of males' and females' responses to these questions shows that
classtime spent on writing instruction and the ﬁumber of essays written are about
the same for males and females. Females at age 13 are more likely than males to
be encouraged to jot notes before writing and to write papers more than once before
turning them in. .hile girls do not say that they usually get written suggestions
or discuss their work with teachers more often than boys, they are more prone to say
they get this type of help "sometimes" than boys are. Females display much more
eﬁjoyment of writing than males. Thirty-eight percent oflthe females compared
with 227 of the males said that they "usually" enjoyed writing assignments; 20%

of the boys but only 10% of the girls said they never enjoyed writing assignments.
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Language spoken in the home and number of years spent in DoDDS schools did
not appear to have a relationship to instructional experiences or feelings about
writing. Very few significant differences in responses occurred for any of these
students in the different categories for these variables.

Comparison of Results for DoDDS l3-year-olds and the Nation

At age 13, DoDDS students again fared better than students in the United
States, as measured by NAEP, on writing tasks. In writing about their feelings
on a rainy day, DoDDS students did better than the nation on both the primary
trait and cohesion scales (Table 20).

Table 20. Comparison of Primary Trait and Cohesion Score for
13-year-old DoDDS Students and the Nation, '"Rainy Day" Exercise.

Nation DoDDS . Difference+
Primary Trait Score
1 33.27% 27.47% -5.8%
2 60.1 56.4 -3.7
3 5.7 13.9 8.1*%
4 0.5 1.7 1.2%
3 & 4 combined 6.2 15.5 9,.3%
2, 3 & 4 combined 66.3 71.9 5.7%
Cohesion Score Level
1 16.4 % 5.6% -10.7%
2 62.6 51.8 -10.8%*
3 18.8 36.9 18.2%*
4 1.7 5.0 3.3%
3 & 4 combined 20.5 41.9 21.5%

+ Positive difference means higher DoDDS percentage; negative difference shows
a higher national percentage.

* Indicates difference is statistically significant at the .05 level.
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The pattern of differences for 9- and l3-year-olds on their respective
essays was very similar. This would tend to support the conclusion that there
are distinct differences in the writing abilities of DoDDS students and the
nation. DoDDS students were less likely than the nation to appear in the lowest
primary trait category the lowest two cohesion categories. At both ages,
for both DoDDS students _.d the nation, percentages in a particular cohesion
category are generally higher than those in the corresponding primary trait
category. But DoDDS l3~-year-olds were two and one-half times as likely as the
nation to appear in the two highest primary trait categories and about twice as
likely to be found in the two highest cohesion categories.

DoDDS 13-year-olds also outperformed their counterparts in the United States
on sentence combining tasks although as for 9-year-olds, differences were not as
great as for the essay writing item (Table 21).

-

Table 21. Comparison of 13-year-old DoDDS Students' Performance and the
Nation, Sentence Combining Items.

Percent Correct

Nation DoDDS Differencel
Part A Cries 66.07% 71.4% 5.4%
B Guard 32.5 41.5 9.1%
C Lookout 19.9 24.7 4,9%
One or more correct 68.9 75.1 6,2%
Two or more correct 35.6 45.0 9.4%
All three correct 13.8 17.6 3.7%*

1 A positive difference indicates a higher DoDDS performance; a negative
difference indicates a higher national percentage.

Differences were all significant, ranging from 5 to 9 percentage points in

favor of DoDDS students. Differences in types of errors reported for these items

were not large or consistent across the three tasks. DoDDS 13-year-olds showed a

slightly higher tendency than the nation to generate sentences than had two
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instead of one T-unit but were otherwise free of lexical or syntax errors.

Dc differences in instructional experiences have any bearing on the observed
differences in writing skills between DoDDS and the nation,

There are some distinct d fferences in instructional experiences, as reported
by the students (Table 22), DoDDS 13-year-olds write more papers and spend more
English class time in actual writing instruction than do their stateside counterparts.
In addition, more DoDDS students said they usually receive written suggestions on
their papers, discuss papers with their teachers and are encouraged to jot notes
and make outlines. More DoDDS students, than the nation said they usually wrote
papefs more than once before turning them in, but DoDDS students and the national
population of 13-year-olds shared a similar disinclination to rework pupers after
they were returned.

Stxiking differences appeared in students' reactions to the task of writing.
Three of 10 DoDDS students said they usually enjoy writing assignments compared
with 2 of 10 in the nation. Approximately one-quarter of the nation's 13-year-olds
never enjoy writing compared with only 15% of the DoDDS students.

Ideally, a complete writing program would include 1) prewriting instruction,
2) oral and written feedback on papers, 3) encouragement to write several drafts of
papers and 4) opportﬁnities to work on papers after they have been reviewed by teachers.
DoDDS students were more likely to engage in these activities than the nation (Table 23;
For example, approximately one-fourth of the DoDDS students indicated that three or
four of these activities were a part of their writing program compared with 20% of

the nation.
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Table 22. Comparison of Writing Instructional Experiences of 13-year-old
DoDDS Students and the Nation.

How many reports and essays written
during last six weeks as part of any
school assignment?

Nation DoDDS Difference+
0-1 32.8% 19.5% ~13.3*
2-5 45.3 56.4 11.1%*
6-10 10.6 16.5 6.0%
more than 10 3.6 4.9 13
Time spent In English class on
instruction in writing?
None or little 44,17 38.5% -6.0%
1/3 of time 31.4 32.2 0.8
1/2 or most of time : 23.6 28.9 5.2%
Encouraged to jot down ideas and
make notes before writing?
Usually 40.9% 46.0% 5.2%
‘ Sometimes 47.1 46.5 -0.5
Never/No papers written 11.0 7.0 ~3.9%
Encouraged to make outlines bafore
writing?
Usually 27.5% 32.4% 4,9%
Sometimes 46.4 47.3 .9
Never/No papers written 24,5 20.0 ~4,5%
Do you write a paper more than once
before turning it in?
Usually 40.6% 49,2% 8.6%
Sometimes 45.5 42.3 =3.2
Never/No papers written 13.9 8.5 ~5.4%
When papers are returned, do they
have written suggestions on how to
improve your writing?
Usually 26.3% 33.0% 6.6%
Sometimes 56.1 52.6 -3.5
Never/No papers written 17.5 14.4 -3.2%
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When papers are returned, do feachers
discuss them with you?

Usually 31.2% 37.4% 6.2%

Sometimes 52.6 52.2 -0.4
Never/No papers written 16.2 10.4 -5.8%

After a paper is returned, do you
work on it again to improve it?

—_ Usually 13.7% 13.8% 0.1
Sometimes 50.5 52.7 2.1
Never/No papers written < 35.8 33.5 -2.3
Do you enjoy working on writing
assignments?
Usually 20.4% 29.97% 9,.5%
Sometimes 53.6 55.2 1.6
Never/No papers written 25.1 14.9 -10.1%*

Table 23. Comparison of 13-year-old DoDDS Students and the Nation Engaging
‘ in Variocus Numbers of Writing Instructional Activities

Activities:
Prewriting (jot notes or make outline)
Write paper more than once
Receive teacher suggestions (oral or Qritten)

Rework pzaper following suggestions

Nation DoDDS Difference
Participate in at least one of the
abova 83.0% 90.6% 7.6%
Participate in at least two of the
above 51.4 59.9 8.5%
Participate in at least three of
the above 19.9 25.6 5.7%
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CHAPTER 4
D

RESULTS FOR 17-YEAR-OLDS




Performance of 17-Year-0ld DoDDS Students

DoDDS l7-year-olds were asked to complete two writing samples--one an
expressive essay.and the other a persuasive piece. The expressive essay was
scored for achilievement of the primary trait and for cohesion; the persuasive
task was scored only for accomplishment of the primary trait. In addition,
l7-year-olds answered questions about their instructional experiences with writing.

Expressive writing involves writing primarily for fun or self-expression
rather than some other purpose, such as explanation. Assessment of expressive
writing permits a description of other than purely functional writing tasks and
allows students to display tneir creative or expressive abilities as well as
their facility in writing skills.

To display their expressive skills, l7-year-olds were asked to write a
fictional narrative. The assignment was to look at a picture of a stork and
write a story about it. The text of the assignment was:

Look at the picture printed on the opposite page for awhile, and then

make up a story about it. When you are ready, write your story. It

may be helpful for you to start with one of the following lines, but

you may begin in any way you wish.

Possible First Lines

"I'm telling you, Henry, if you don't get rid of that thing, it's
going to eat up the cat!"

"But, Mother, I am telling the truth! It laid an egg in the Chevy."
"Last night a very odd-looking bird appeared in the neighborhood."
The picture and the item as the l7-year-olds saw it are found in the l7-year-olds'
booklet in Appendix A.
Students were given approximately 25 minutes in which to write. In effect,

: . '
they created first-draft, not polished or edited, narratives.
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Since the instructions were to write a story, the papers were first scored
in terms of storytelling skills. 1In particular, scorers were looking for a
consistent point of view, sustained narrative structures and amplifying details.
Papers were rated from a score of 1 (inadequate) to 4 (very good). Level 1
responses either simply provide a few descriptive details without a narrative
framework or add a few details to the situation given in the instructions. 1In
level 2 responses, a situation is invented to account fo: the bird, but the plot
is not well-structured or detailed. Level 3 responses show a structured plot,
elaborated with appropriate details; level 4 responses tell a complete story
with appropriate details, and resolve it fully and consistently. The complete
scoring guide for this item appears in Appendix B,

In this scoring of the papers, the focus was on rhetorical competence,
on mechanics, spelling and so forth. Primary trait scoring is only concerned
with the percentages of students displaying the narrative skills elicited by the
exercise. Those skills -- control of point of view, ability to sustain an
explanatory framework and ability to use details in order to advance a narrative
or make it entertaining -- are as useful in nonfiction writing as they are in
fiction. Although one cannot conclude that students who do poorly on this task
will never display such skills on some other, less inventive task, one probably
can conclude that students who do well on this task are likely to have those
skills available for other kinds of writing.

Nearly three-quarters of the 17-year-olds' papers were scored 3 or 4,

indicating that the vast majority have access to these skills (Table 24).



Table 24. Percentages of 17-year-olds at Each Primary Trait Score
Level, "Stork'" Exercise.

Nonrate-  Inadequate Some Story- Full Marsinal or Competent
able Story- tellinz Story- Better or Better
telling telling
0 1 2 3 4 2, 3, 4 3&4
0.1% 2.1% 24.3%  64.5% 9.0% 97.8% 73.5%"

+Percentages may not total 100% due to rounding.

Even higher percentages were successful in composing papers that were cohesive.
The cohesion scoring guide, also a four-point scale, was the same as that used for
9- and 13-year-olds' essays. As for the other ages, a score of 1 signifies a
noncohesiv2 response, while level 4 signifies a completely unified presentation.
In a level 2 paper, details are gathered but little would be lost if they were
rearranged; a level 3 response contains details that are gathered and organized
but sections of the paper are not necessarily unified.

Table 25 shows percentages of 17-year-olds responding in the various cohesion
score points.

Table 25. Percentages of 17-year-olds at Each Cohesion Score Level,
"Stork" Exercise,

Nonrate- Inadequate Attempts at Cohesion Cohesion and Cohesion
able Cohesion Coherence or Better
0 1 2 3 4 3 &4
0.1% - 12.7% 73.2% 14.07% 87.2%

Percentages may not total 100% due to rounding.

Only 13% of the 17-year-olds failed to tell a story in a manner that was at

least coherent.
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A comparison of students' primary trait and cohesion scores shows that, as
would be expected from scores on the two scales separately, most students either
scored the same on the two scales or did better on the cohesion than the primary

trait rating (Table 26).

Table 26. Comparison of 17-vear-0lds' Primary Trait and Cohesion
Scores, "Stork" Exercise.

Primary Trait Cohesion Scores
Scores 1 2 3 4
1 - 2.1% - % -7
2 - 9.9 14.2 0.1
3 - 0.7 59.0 4.8
41 - - - 9.0

1All level 4 primary trait papers received a 4 on the cohesion scale
because coherence was a necessary condition for a level 4 primary

’ trait rating.

Females' performance was superior to males' on this task for both primary
trait and cohesion scores, although the difference was somewhat more marked for
the primary trait ratings (Table 27). More males than females were found in the
lowest two primary trait levels and in level 2 for cohesion.

Table 27. Results for Male and Female 1. :ar-olds, Primary Trait
and Cohesion Scales, ''Stork" Exercise.

All 17-year-olds Male!l Femalel
Primary Trait Score
3 and 4 combined 73.5% 66.87% 80.2%
(-6.7%) ( 6.8%)
2, 3 and 4 combined 97.7 96.6 98.9
(-1.1%) 1.1%)
Cohesion Score
3 and 4 combined 87.2 83.9 90.4
' (=3.2%) ( 3.2%)

lNumbers in parentheses indicate difference from the overall percentage.
Positive numbers indicate a performance above and negative numbers a
performance below the overall percentage.
*Difference is statistically significant at the .05 level.
&) 4=
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Seventeen-year-olds whose families did not speak English in the home before
the children entered school showed a slightly different pattern of performance
than those whose families spoke English or English and another language. The non-
English-speaking group was considerably more likely than the others to be in score
point 2 on the primary trait scale -- 397 of the peopte whose families didn't speak
English in the home produced papers that received a primary trait rating of 2
compared with 245% of all DoDDS students. Fewer of the students from non~English-
speaking homes than all DoDDS students were included when primary trait categories
3 and 4 were combined. This group was alsc below all DoDDS students on cohesion
score point 4 -- 6% of those whose families did not speak English compared with
14% of all DoDDS students were found in this category. However, when cohesion
score points 3 and 4 were combined, differences between the various language in
the home groups were not significant.

Number of years spent in DoDDS schools did not result in any significant
differences for 17-year-olds on aither the primary trait or the cohesion scales
for this exercise.

Expressive writing trains students in such skills as controlling point of
view, role playing, elaborating and inventing. Persuasive writing trains them to
be responsive to their audiences and to use a host of logical and argumentative
strategies to present ideas and influence readers' views. Needless to say, good
persuasive writing is often expressive, as well; humorous writing -- particularly
satire -- can be very persuasive. So the skills require! for expressive and
persuasive writing often overlap each other and also overlap skills involved in
explanatory discourse,

Seventeen-year-olds were asked to respond to the following persuasive task:
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Some high school students have proposed converting an old house into

a recreation center where young people might drop in evenings for talk
and relaxation. Some local residents oppose the plan on the grounds
that the center would depress property values in the neighborhood and
attract undesirable types. A public hearing has been called. Write a
brief speech that you would make supporting or opposing the plan.
Remember to take only ONE point of view. Organize your arguments
carefully and be as convincing as possible. Space is provided below

and on the next three pages.
The item as it appeared to students is found in Appendix A, Students were given
approximately 15 minutes for this task.
There are many means by which the writers might attempt to sway this audience.
They could appeal to general truths, to experience or to social values. They could
marshall evidence about other such centers in an effort to be scientific, or they
could attempt to appeal to the sympathies of the audience. Good writers will
recognize the need to anticipate and defuse objections -- in other words, they will
. attend to both sides of the issue, bui ctate a clear preference for their —riew.
Accordingly, the scoring guide emphasized respond>nts' ability to define and
defend a point of view. Level 1 papers either do not take a position or do not
o give reasons to support their arguments. Level 2 papers state or imply a position
and present arguments but the arguments are not well-linked. Level 3 papers
present a position and one substantially or two moderately developed lines of
argument; level 4 papers present at least two moderately developed lines of argument,
one of which supports the position and who which refutes possible objections. The
complete text of the scoring guide appears in Appendix B. Tatle 28 displays the

results,
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Table 28. Percentages of 17-year-olds at Each Primary Trait Score
Level, "Rec Center" Exercise.

Nonrate- Not Minimally Persuasive Fully Marginal Competent
able Persuasive Persuasive Persuasive or Better or Better

0 1 2 3 4 2,3 &4 3 &4
0.4% 22.7% 54.9% 19.9% 1.8% 76.6% 21.7%%

+
Percentages may not total 100% due to rounding.

This item proved much more difficult than the previously discussed task of
writing a story about a pictured stork. Slightly over one-fifth of the papers were
rated competent or better. If marginally competent papers (level 2) are included,
slightly over three-fourths of the students performed the task at some level of
competence. But the jump from marginal to competent or better papers is a big
one. Outstanding papérs; according to the criteria used, were rare.

Females again had significantly higher primary trait scores than males. Males
were more likely to be scored at level 1 -- 28% of the males compared with 17% of
the females -- while females predominated at level 3, which included 15% of the
males and 25% of the females. When scc > points 3 and 4 and score points 2, 3 and
4 were combined, females outperformed males by about 11 percentage points in each
case.

Strong patterns of performance did not emerge for differences in language
spoken in the home prior to school or number of years in the DoDDS system. Those
whose families had not spoken English were less likely than the other groups to
score at primary trait level 4; when primary trait score points 3 and 4 were
combined, those whose families spoke qnly English did slightly better than the
other two groups. When score points 2, 3 and 4 were combined, differences were

not significant. No significant differences by length of time in DoDDS schools
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were found for individual primary trait score points or for score points 3 and 4
combined. When primary trait score points 2, 3 and 4 were combined, those in DoDDS
schools for three years or longer were significantly above the overall percentage
while the other two groups did not differ significantly above the overall percentage.

A comparison of primary trait results for the "Stork" and "Rec Center" essays
bears out what might have been expected when scores were viewed separately -- many
students had a lower primary trait score on "Rec Center'" than or "Stork." Table 29
shows percentages in each combination of score points for the two items.

Table 29. Comparison of 17-year-olds' Primary Trait Scores on
"Stork" and "Rec Center" Exercises,

"Rec Center" Primary Trait Scores

"Stork" Primary 1 2 3 4
Trait Scores
‘ ' 1 1.7% 0.4% - % - %
2 7.8 13.4 3.4 0.3
3 11.6 38.1 12.6 1.1
4 1.7 3.0 4.0 0.4

Twenty-eight percent of the students had the same primary trait score on each
essay; half were one score point lower on "Rec Center'" than on "Stork" and 15%
were two score points lower. Five percent scored one point higher on "Rec Center"
than on "Stork."

Besides actually writing, like the l13-year-olds, 17-ye.r-olds answered a
number of questions about how'much writing they do, what kinds of writing instruc-
tion they have had and how they feel about writing. The complete text of the

questions appears in Appendix A. The results (Table 30) prompt a number of

observations:
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Almost two-fifths of the students have written five or more papers
during the last six weeks; only 16% reported writing one or no papers.
Forty percent of the students said little or no time is spent on
writing instruction in their English classes; 24% spend half or more
of their English class time in writing instruction,
Seventeen-year-olds are more likely to be encouraged to jot down notes
and ideas before writing than to be encouraged to make outlines =-- 59%
usually are encouraged to jot notes while 45% usually are encouraged
to make outlines.

Half of the 17-year-olds usually receive written suggestions about
their writing from their teachers. Far fewer —- 28% -- usually discus~
their papers with their teachers, while 16% never discuss their papers
with their teachers.

Very few students usually work on a paper to improve it after it has
been returned; 387 never do so.

About one-fourth of the students usually enjoy writing assignments,

Another 62% sometimes enjoy them.
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Table 30.

How many reports and essays written
during the last six weeks as part
of any school assignment?

Time spent in English class on
instruction in writing?

Encouraged to jot down ideas and
make notes before writing?

Encouraged to make outlines before
writing?

Do you write a paper more than once
before turning it in?

When papers are returned, do they
have written suggestions on how to
improve your writing?

When papers are returned, do
teachers discuss them with you?

-52-~

Responses to Questions about Writing Instruction, Age 17

2-4
5-10
10

None

Little

1/3 of time
1/2 of time
Most of time

Usually
Sometimes
Never/No papers written

Usually
Sometimes
Never /No papers written

Usually
Sometimes
Never /No papers written

Usually
Sometimes
Never /No papers written

Usually
Sometimes
Never /No papers written

58.74
36.1
5.1

45.4%
43.6
10.7

63.9%
3.0
5.1



Table 30 (continued)

After a paper is returned, do you
work on it again to improve it?

Usually 15.1%
Sometimes 46.3
Never /No papers written 38.5
Do you enjoy working on writing
assignments?
Usually 24.3%
Sometimes 62.5
Never/No papers written 13.1

Seventeen-year-old males' and females' instructional experiences with writing
appear to be fairly similar. They write approximately the same number of papers
and spend about the same amount of class time in writing instruction, Teachers
write suggestions and discuss papers with both sexes equally. Females are moré
likely to rewrite their papers before turning them in. Females are also much more
likely to say that they enjoy writing -- 32% of them said that they usually enjoy
writing assignments compared with 17Z of the males.

Some differences were apparent when results were analyzed for language spoken
in the home prior to schooling and number of years in the DoDDS system. Those
whose families had not spoken English were more likely than the other two groups
to have written 2-4 essays and less likely to have written 5-10 essays. Students
whose families spoke English were somewhat less likely to discuss returned papers
with their teachers and considerably less likely to work to improve their papers
after they were returned than students whose fémilies had not spoken English
exclus;vely.

Those who had spent three or more years in the DoDDS system were more likely

than the other groups to say they were usually encouraged to make outlines. Teacher
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discussion of papers also showed some variation, with those who had spent less
than one year in the system more likely to say teachers usually discussed papers
with them, and those with three or more years in the system were more likely to
say that they sometimes discussed papers with their teachers. However, when
students saying they usually or sometimes discussed papers with their teachers
were added together, percentages were much the same regardless of the time spent
in the DoDDS system. Those in DODDS schools less than one year were more likely
to say they usually worked to improve papers after they were returned while those
attending DoDDS schools for one to two years were more likely to say they never

tried to improve returned papers.
Comparison of Results for DoDDS 17-Year-0Olds and the Nation

. The differences in performance between DoDDS 17-year-olds and students in
the continental United States, as measured by NAEP, were not as striking as those
seen at the younger ages. In fact, for the expressive essay about the stork, in
which students were asked to generate a fictional narrative, no significant

differences were seen for either the primary trait or the cohesion scales (Table 31).

-54-

ERIC - 81




Table 31. Comparison of Primary Trait and Cohesion Scores for
17-year-old DoDDS Students and the Nation, "Stork" Exercise.

Nation DoDDS Difference®

Primary trait score level

1 1.1% 2.1% 1.0

2 23.1 24.3 1.1

3 64.7 64.5 - 0.2

4 10.2 9.0 -1.,1

3 & 4 combined 74.8 73.5 - 1.4

2, 3 & 4 combined 98.0 97.7 - 0.2
Cohesion score level

1 % -2 -

2 12.1 12.7 0.6

3 70.9 73.2 2.3

4 15.5 14.0 - 1.5

. 3 & 4 combined 86.4 87.2 0.8

*A positive number indicates a higher percentage of DoDDS students in the
category; a negative difference means that the national percentage was
higher than that for DoDDS students.

The lack of differences may reflect the fact that this proved to be a relatively

easy exercise and thus may not discriminate well between different levels of writing

ability.

However, even on the "Rec Center" exercise, which resulted in considerab.
lower scores, differences between DoDDS students and the nation were not as large
as those reen for the younger ages. DoDDS students did, however, show an advantage
over their stateside counterparts. A comparison of l7-year-olds' results on this

item appears in Table 32.
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Table 32. Comparison of Primary Trait Scores for l7-year-old DoDDS
Students and the Nation, "Rec Center" Exercise.

Nation DoDNS Difference’

Primary trait score

1 25.2% 22.7% - 2.5

2 57.5 54,9 - 2.6

3 14.5 20.0 5.4%

4 0.6 1.8 1.2%

3 & 4 combined 15.2 21.7 6.6%

2, 3 & 4 combined 72.7 76.6 3.9

+

A positive number indicates a higher percentage of DoDDS students in the
category; a negative difference means that the national percentage was
higher than that for DoDDS students.

*Difference is statistically significant at the .05 level.

Larger percentages of DoDDS students than the nation were found in the two
highest score categories; however, the difference was not significant when results
for the three highest categories were combined. In should be noted that a majority
of both the NAEP and DoDDS students were found in level 2 on this task. The
difference seen at the higher levels may indicate that the differences are in the
top range of writing ability, although about the same numbers are able to produce
a marginally competent piece of work.

Table 33 displays responses of 17-year-old DoDDS students and l7-year-olds in
the nation to questions about instructional experiences with writing. Differences
on some questions were not as great as those seen for l3-year-olds. Like the
13-year-olds, DoDDS 17-year-olds appear to write more papers than the nation, but
differences in the amount of class time spent in writing instruction and the extent
of teacher feedback (written suggestions or discussions with teachers when papers

are returned) are not evident at age 17 although they were for 13-year-olds.
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Table 33. Comparison of Writing Instructional Experiences of
17-year-old DoDDS Students and the Nation.

Nation DoDnS Difference*
How many reports and essays written
during last six wecks as part of
any school assignment?
0-1 26.3% 16.2% -10.0*
2-5 49.9 53.3 3.4
6-10 14.6 19.5 4,9%
greater than 20 5.3 10.0 4,7%
Time spent in English class on
instruction in writing?
None or little 37.4% 39.8% 2.4
1/3 of time 37.1 36.1 - 1.0
1/2 or most of time 24.3 23.6 - 0.8
‘ Encouraged to jot down ideas and
make notes before writing?
Usually 54.4% 58.7% 4.3%
Sometimes 35.1 36.1 1.0
Never/No papers written 7.7 5.1 - 2.6
Encouraged to make outlines
before writing?
Usually 49,47 45.47 - 4,0
Sometimes 35.5 43.6 8.1%
Never/No papers written 11.2 10.7 - 0.4
Do you write a paper more than
once before turning it in?
Usually 56.3% 63.9% 7.6%
Sometimes 35.9 31.0 ~ 5.0%
Never/No papers written 7.8 5.1 - 2,7%

*a positive difference indicates a higher DoDDS performance; a negative
difference indicates a higher national performance.

. *Difference is statistically significant at the .05 level.
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Table 33. (continued)
Nation DoDDS Differencet

When papers are roturned, do
they have written suggestions on
how to improve your writing?

Usually 48.0% 49.6% 1.6
Somatimes 44,2 43.2 - 1.0
Never/No papers written 7.7 7.2 - 0.6
When papers are returned, do
teachers discuss them with you?
Usually 27.0% 27.8% 0.7
Somet imes 57.1 56.7 - 0.4
Never/No papers written 15.9 15.5 - 0.3
After a paper is returned, do
you work on it again to improve it?
Usually 13.4% 15.1% - 0.7
. Somet imes 46.2 46.3 0.1
Never/Ko papers written 40.3 38.5 - 1.9
Do you enjoy working on writing
assignments?
Usually 20.6% 24.37% 3.7%
Somet imes 55.3 62.5 7.2%
Never/No papers written 24,1 13.1 -11.0%

+A positive difference indicates a higher DoDDS performance; a negative
difference indicates a higher national performance.

*Difference is statistically significaut at the .05 level.

DoDDS students at both ages 13 and 17 appear to get more enc.uragement than
students in the nation to jot notes or ideas and to make o'tlines before writing.
DoDDS students are no more inclined than their counterparts in the nation to work

to iuprove their papers after they are returned.
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DoDDS students at both ages 13 and 17 appear to have much more favorable
attitudes toward writing than the nation. At age 17, approximately 87% of the
DoDDS students compared with about 76% of the students in the nation said they
usually or sometime: enjoy writing assignments. Nearly one-quarter of the
l7-year-olds in the nation said they never enjoy their writing assignments
compared with only 13% of the DoDDS students.

A complete writing program would ideally include 1) prewriting instruction,
2) oral and written feedback on papers, 3) encouragement to write several drafts
of papery and 4) opportunities to work on papers after they have been reviewed by
teachers. Just over one-third of the DoDDS students indicated that three or four
of these activities are a part of their writing program, Percentages of DoDDS
students whose programs include various numbers of these steps and comparisons
with percentages of the nation participating in different numbers of steps appear
in Table 34, DoDDS students are more likely ° atgicipate in at least one or two
steps than the nation's l7-year-olds; however, percentages participating in three

or more activities arv sim:ilzr for DoDDS students and the nation.
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Table 34, Comparison of l7-year-old DoDDS Students and the Nation Engag ing
in Various Numbers of Writing Instructional Activities
Activities:
Prewriting (jot notes or make outline)
Write paper more than once
Receive teacher suggestions (oral or written)

Rework paper following suggestions

+

Nation DaDDS Difference
Participate in at least cne
of the above 89,.5% 93.6% b 1*
Participate in at least two
of the above 67.0 72.8 5.8*
Participate in at least three
of the above 34,2 35.5 1.3

+A positive number indicates a higher percentage of DoDDS students in
the category; a negative difference means that the national percentage
was higher than that for DeDDS students.

*Difference is statistically significant at the .05 level.
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1. Below are some sets of shert sentences. Each set can be improved by
combining the given sentences into one sentence that says the same thine.

For example, if the sentences were:

A cat chased the ball.
The cat was big.

It was gray.

You could write:

A b guy cat chrod
the

Sae2 I

After you hear each set read aloud, read the sentences silently to yourselfand
figure out a way to combine them into one sentence. Besureyour sentence has
the same meaning as the sentences in the given set. Then write your sentence
on the lines. The first two sets of sentences to be combined are located on the

next page.

PLEASE CONTINUE ON THE NEXT PAGE
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1. (Continued)

A.

Bill’s coat was in the closet.

The coa* was new.

It was leather.

B.

A rope was the clue to the mystery.

"™ The rope was twisted.

The rope was hanging from a tree branch.
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1. (Continued)

C. John knows a magician.

The magician is clever.

The magician can make an elephant disappear.

( DO NOT CONTINUE
STOP | UnTiL ToLD TO DO SO.
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' DIXECTIONS FOR ANSWERING THE NEXT EXERCISE
[ J
The next exercise in this booklet will be a long exercise, so you will have more
" time and more space for your answer. Your answer should be written or printed
on the blank lines following the exercise. Please use as much of this space as you
®
— need.
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(Continued)

Here is a pcture of a girl who is having fun in the summer. Look at the picture

for a while. What do you think she is doing? What do you think she might do

next?

Write a story that tells what the picture is 2about.

IF YOU NEED MORE SPACE, CONTINUE ON THE NEXT PAGE.
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DIRECTIONS FOR ANSWERING THE LAST EXERCISE

The last exercise has seven questions. Each question has several possible answers

following it.
Here is an example of this kind of question.

EXAMPLE

How many days are there in one week?

> b5 days > 6 days @ 7 days > Idon’t know.

The oval beside “7 days’ has been filled in because thereareseven daysinone week.

Remember, fill in only one oval for each question. Fill in the oval COMPLETELY.

If you change an answer, be sure to erase your first answer COMPLETELY.

The last exercise is on the back page. The administrator will help you with the

questions.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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1. Does your family get a newspaper regularly?

> Yes O No — [ don’t know.
2. Does your family get any magazines regularly?
O Yes O No > ldon’t know.
3. Are there more than 25 books in your home?
> Yes  No > Ildon’t know.
4. Is there an encyclopedia in your home?
> Yes o> No — Idon't know.
5. 3efore you started school, what language(s) did you speak most

often at home?
> English only
> A language other than English

> English and some other language

> Idon’t know.

6. Is English the language spoken most often in your home now?
O Yes O No > Idon’t know.

7. Altogether, how long have you attended the Overseas Dependents
Schools?
> Lessthan 1 year
> 1to2years

> 3 yearsor more

> Idon’t know.
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Below are some sets of short sentences. Each set can be improved by
combining the given sentences into one sentence that says the same thing.
For example, if the sentences were:

A cat chased the ball.

The cat was big.

It was gray.

You could write:

@W% chawd

]

_ e

After you hear each set read aloud, read the sentences silently to yourself and
figure out a way tocombine them into one sentence. Besure your sentence has
the same meaning as the sentences in the given set. Then write your sentence

on the lines. Now here¢ is the first set of sentences to be combined:

A. Her cries were lost in the storm.
Her cries were thin.

Her cries were small.
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1. (Continued)

B. A guard kept the children from touching the animals.
The guard was bored.
The guard was at the doorway.
The animals were dusty.
The animals were stuffed.

The animals were in the museum display.

DO NOT CONTINUE
UNTIL TOLD. TO DO SO.
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1. (Continued) o,
C.  The lookout was frightened. -
He was clinging to the mast. :
He realized the tidal wave would swamp the ship. o’
[
The wave would send it plunging to the depths. -
o
DO NOT CONTINUE -
UNTIL TOLD TO DO SO. -
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DIRECTIONS FOR ANSWERING THE NEXT EXERCISE

The next exercise ir. this booklet will be a long exercise, so you will have more
time and more space for your answer. Your answer shou!d be written or printed
on the blank lines following the exercise. Please use as much of this space as you

need.
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Pretend that when you got up this morning, you looked out the

window and saw that it was raining. How did you feel?

Thin* for a while about the feelings you have on a rainy morning.

Then write a comp:

you feel.

elling how a rainy school morning makes

IF YOU NEED MORE SPACE, CONTINUE ON THk NEXT PAGE.
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DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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DIRECTIONS FOR ANSWERING THE LAST EXERCISE

The last exercise in the booklet asks about your writing assignments in school.

Remember, there are no “right” or “wrong” answers for these types of questions.

We want to know how you honestly feel and what really happens when you do a

writing assignment.

For Part A of the exercise, you will need to write your answer on the answer line

following the question.

For Parts B through I, each question has several possible answers following it.
Choose only ONE answer for each question. Toindicate your answer, fill in the oval
beside the answer that you choose. Be sure to fill in that oval COMPLETELY. If

you change an answer, erase your first answer completely.

- ) DO NOT CONTINUE
UNTIL TOLD TO DO SO.




3. A. How many reports and essays have you written during the last six

weeks as part of any school assignment?

B. In the general English, literature or grammar classes you have taken
during the past two years, about what part of the class time was spent

on instruction in how to write reports and essays?

None of the time
Little of the time
About one-third of the time

About one-half of the time

00000

Most of the time

C. Areyouencouraged to jot down ideas and make notes about the topic of
your paper before you write it?
Usually Sometimes Never I haven’t written any papers.
(- (- (- (-
D. Areyouencouraged to make outlines of your papers before you write
them?

Usually Sometimes Never I haven’t written any papers.
la—) () () la—)

PLEASE CONTINUE ON THE NEXT PAGE
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3. (Continued)

!
&

Do you write a paper more than once before you turn it in to your

teachers?

Usually Sometimes Never I haven't written any papers.
—_ ) ) ()

F. When your papers are returned, do they have written suggestions on

how to improve your writing?

Usually Sometimes Never I haven't written any papers.
() ) ) ()

G. When your papers are returned, do your teachers discuss them with
you?
Usually Sometimes Never I haven’t written any papers.
) ) () )
H. After your papers are returned, do you work on the paper again to
improve it?
Usually Sometimes Never I haven't written any papers.
) ) () )
I. Do you enjoy working on writing assignments?

Usually Sometimes Never I haven’t written any papers.
() ) ) ()

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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Does your family get a newspaper regularly?

O Yes > No <  Idon't know.
Does your family get any magazines regularlyv?

> Yes — No — Idon’t know.
Are there more than 25 books in your home?

> Yes > No — Idon’t know.
Is there an encyclopedia in your home?

— Yes — No — Idon't know.
Before you started school, what language(s) did you speak most
often at home?

> English only

> A language other than English

> English and some other language

™ Idon’t know.

Is English the language spoken most often in your home now?
> Yes — No ™ Idon't know.

Altogether, how long have you attended the Overseas Dependents
Schools?

> Less than 1 year

— 1to2years

> J3yearsor more

> Idon’t know.
Where did you live on your ninth birthday?

 In the United States (Please specify the state or territory.)

> Outside the United States (Please specify the country.)

> Idon’t know. 09
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DIRECTIONS FOR ANSWERING THE FIRST EXERCISE

The first exercise in this booklet will be a long exercise, so you will have plenty of
time and space for your a..~wer. Your answer should be writien or printed on the

blank lines following the exercise. Please use as much of this space as you need.
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I (Continued)

Look at the picture printed on the opposite page for a while, and then make

up a story abeut it. When you are ready, write your story. 1t may be help-

ful for you to start with one of the following lines, but you may begin in any

way you wish.

Possible FFirst Lines

{ “1I'm telling you, Henry, if you don’t gt rid of that thing,
f IL's going to cat up the cat!™

“But, Mother, I am telling the truth! [t laid an egg in the

i
{
|
i Chevy.”
% “Last night a very odd-looking bird appeuared in the neigh-
I bhorhood.™
i -
# ] ;
! S -
- i -
- |
|
- !
. i
. i . ; .
. i
- |
. g — e V_._-_A...___._.___m.,,,__mj\\\
. IF YOU NEED MORE SPACE, CONTINUE ON THE NEXT PAGE. /'
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DIRECTIONS FOR ANSWERING THE NEXT KEXERCISHE

The next exercise in this booklet will be another writing task, so you will have
plenty of time and space for your answer. Your answer should be written or
printed on the blank lines following the exercise. PPlease use as much of this space

as you need.
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! » . .
, | 2. Some high school students have proposed converting an old house into a
@ |
\ f recreation center where young people might drop in evenings for talk and
; f : : .
- relaxation. Some local residents oppose the plim on the grounds that the
-
_ j center would depress property values in the neighborhood and attract

|
:o I undesirable types. A publie hearing has been called. Write a brief speech
* .

} that you would make supporting or opposing the plan. Remember to take
- only ONE point of view. Organize your arguments carefully and be as
[ J

convincing as possible. Space is provided below and on the next three pages.
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IF YOU NEED MORE SPACE, CONTINUE ON THE NEXT PAGE.
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(Continued)

IF YOU NEED MORE SPACE, CONTINUE ON THE NEXT PAGE.
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(Continued)
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DIRECTIONS FOR ANSWERING THE LAST EXERCISE

The last exercise in the booklet asks about your writing assignments in school.
Remember, there are no “right” or “wrong' answers for these types of questions.
We want to know how you honestly feel and what really happens when you do a

writing assignment.

For Part A of the exercise, you will need to write your answer on the answer line

following the question.

For Parts B through I, each question has several possible answers following it.
Chocseonly ONE answer for each question. Toindicate youranswer, fillin the oval
beside the answer that you choose. Be sure to fill in that oval COMPLETELY. If

you change an answer, erase your first answer completely.

_—

DO NOT CONTINUE
STOP | unTiL TOLD 0 DO sO.
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8. A, How many reports and essays have you written during the last six

weeks as part of any school assignment?

B.  In the general English, literature or grammar classes you have taken
dufing the past two years, about what part of the class time was spent

on instruction in how to write reports and essays? -

None of the time

Little of the time

About one-third of the time
About one-half of the time

00000

Most of the time

C. Arzyou encouraged to jot down ideas and make notes about the topic of
your paper before you write it?
Usually Sometimes Never I haven’t written any papers.
() () () ()
D. Areyou encouraged to make outlines of your papers before you write

them?

Usually Sometimes Never I haven’t wriiten any papers.
() ) () ()

PLEASE CONTINUE ON THE NEXT PAGE

A
(a1 D
(@inn) (@i ainn)
@ )
o OO
D (ax ) o .
=S 101
(o O
(@) (@)
D D
) =)
Q 12oeAlA2z 14

E MC 0-560030-A1A-3)

IToxt Provided by ERI




» 3. (Continued)
»
- E. Do you write a paper more than once before you turn it in to your
teachers? '
» Usually Sometimes Never I haven't written any papers.
» o (e (eam o
» F.  When your papers are returned, do they have written suggestions on
, .
how to improve your writing?
Uspally Sometimes Never I haven’t written any papers.
(o ) () ()
G. When your papers are returned, do your teachers discuss them with
you?
Usually Sometimes Never I haven't written any papers.
o () () ()
“ H. After your papers are returned, do you work on the paper again to
improve it? )

Usually Sometimes Never I haven't written any papers.
() () ) ()
I. Do you enjoy working on writing assignments?

Usually Sometimes Never I haven't written any papers.
() () () ()

—,

DO NOT CONTINUE
STOP UNTIL TOLD TO DO SO.
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Doos your family got a newspaper rogularly?

= Yus <D No > 1 don't know,

Does your family get any magazines re rularly?

 No > | don't know,

= Yos

Are there more than 256 books in your home?

C= Yes  No [ don't know,

I8 there an encyclopedia in your home?

 Yes — No > Il don't know.
Before you started school, what language(s) did you speak most
often at home?

> English only
C> A language other than English
¢ English and some other language

> 1don't know.
Is English the language spoken most often in your home now?

O Yes > I don't know.

™ No
Altogether, how long have you attended the Overseas Dependents
Schools?

C> Less than 1 year _
O 1to2years
C> 3 yearsor more

> ldon't know.
Where did you live on your ninth birthday?
O In the United States (Please specify the state or territory.)

> Outside the United States (Please specify the country.)

> Ildon’t know.
Where did you live on your thirteenth birthday?

> In the United States (Please specify the state or territory.)

O Outside the Unii’ed States (Please specify the country.)

e

LI K

AL oo
AKCcoe
AZ OO
AR
CAo>™
COo>
CT oo
DE o>
FL oo
CAcoooe
HI oo
ID o>
IL oo
IN oo
IA oo
KS o>
KY oo
LA OO
ME oo
MDD
MACOO
Ml oo
MNOOo
MSoo
MO
MToo
NB oo
NVooe
NHoOO
N oo
NMoo
NYoo
NCo—>
NDoo—o
OHooo
OKooo
OROOO
PA OO
Rl oo
SC o>
SD o>

TN

TXooe
UT oo
VIioo
VAo
VWAoo
Woeoo
Wl o>
Woo
DC o>
OoT o>
BL oOoo—>
OCoo>
BL o>

> ldon't know.
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T COHESION SCORING GUIDE
(Developed for the 1978=79 Writing Assessment)
WPIREFLIES"

In scoring papers for cohesion, scorers need to be attentive not only
to the incidence of cohesive ties but also to their successful
ordering. Underlying and further strengthening these ties is
syntactic repotition, both vithin and across sentences. The following
examl.le achieves cohesion by lexical cohesion, conjunction, reference,
and substitution, and yet these various kinds of cohesion are both
emphasized and related amonq themselves by numerous incidents of
syntactic repetition:

There is a girl who is catching fireflies. She is
putting some into a jar. When she is finished, she will
take them into a dark room and watch them glow. After that
she will let them qo so that they could lay eggs and there
vill be more fireflies for next year. Then she can catch
them aqain year after year.

When both the incidence and ordering of cohesive ties pattern the
entire piece of writing, the vriter has created what ve
ordinarily call coherence.

Scoring._Guide Categqorjies:
1 = Little or no evidepce of cohesjon. Basicallly, clauses and

sentences are not connected beyond pairings,

2 = Attempts_at cohesjon. There is evidence of gathering details
but little or no evidence that these details are meaningfully
ordered. 1In other words, very little seems lost if the

details wvere rearranged.

3 = Cokesjon. Details are both gathered and ordered. Cohesion is
achieved in the vays illustrated briefly in the definition
above. Cohesion does not necessarily lead to coherence, to
the successful binding of parts so that the sense of the whole
discourse is qreater than the sense of its parts. In pieces
of writing that are cohesive rather than coherent, there are
large sections of details which cohere but these sections
stand apart gs sections. ’ '

4 = Coherence, While there may be a sense of sections within the
piece of writing, the sheer number and variety of cohesion
strategies bind the details and sections into a wholeness.
This sense of wholeness can be achieved by a saturation of
syntactic repetition throughout the piece (see description
above) and/or by closure which retrospectively orders the
entire piece and/or by general statements which organize the

whole piece.
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FIREPLIES

sMudde_Categorics (coptinued):

bBoderate _to_amele oxplapation._but little or no
paccative_loyention. Rssentially, these responses are longer

versions of categqory "1" response¢s. They explain "what the
picture is about" by providing moderate to ample (4 or more)
details. They are not set in a story framework althouqgh some
may include minimal attempts such as qiving the girl a name or
implying a cause and effect relationship or a time sequence.
No matter the number of details or an attempt to get into a
storytelling framevork, these responses remain little more
than discrete or disconnected answers to the queations posed
in the stimulus.

Imagipative explanation. by means of narrative invention.

These papers invent details and cast them into a framework.
They use several storytelling devices such as naming
characters, setting scene, temporal or causal linking,
dialoque, etc. However, they remain flawved in the sonse that
the stories are not sustained. PFor example: 1) they may beqgin
vith question answvering before moving into storytelling, 2)
they may set up a situation but the plot or narrative is only
offered in bare outline form (no more than one or two bitr of
invented information), or 3) they may set up a situation and
qet into the story but either lapse out of storytelling into
question ansvering or leave it unresolved, hanqing in mid-air.
In summary, the "3" responses explain the picture through
storytelling but do not demonstrate full control.

Imsgxua&izs-912lana&ien‘_hx_msnna_gt_dnxslgzsﬂ.inn-qensEgligﬁ
nacgative invention. These responses explain the picture

through a fully controlled and detailed story. They set the
scene immediately, invent moderate to ample details not
provided by the picture, cast the details into a narrative
vithout lapses and provide a conclusion to their story.
Illegible, illiterate.

Misunderstands the task, writes on another topic.

I don't knowv.

10¢
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TRAIT SCOR1NG GUIDE
WFlREPLIES"

Bhetorical_fode: Exprussive-Narrative

REiwary.Itadt: Imaginative explanation by means of narcative
invention,

Bastionale of Primacy.lcadk: This exorcise presents two challenges to
the writer. The first, introduced with the question, "yhat do you

think she is doinqg?" ask~ the writer to explain. The second
queostion, "what do you think she might do next?" introduces the
problem of time and fiction which is confirmed by the directive,
"Write a story.™ The tvo directives, then, require respondents to
use the conventions and techniques of storytelling as a framework
for inventinq explanations of "what the picture is about."

genecal _Scoripg_BRationale: Esscontially readers should conceatidte on
vhether the response only offers direct ansvers to the questions

or vhether it gqoes ci. to tell a story. Writers who only offer
direct answvers to the question(s) are scored "1" or "2*: those who
GO on to vrite a story ieach the "3" or "4» level. A detailed,
concrete description will earn a "2" while a less attractive,
qeneralized narrative miqht earn a "3"., The best papers tell a
fully controlled and detailed story.

Some elements of the exercise are not relevant to the wvriting.
Many children do not know what fireflies are. BReaders must ignore
the literal fact and accept the writer's interpretation when
accounting for the actions. 1In addition, the introduction states
that the qirl is having fun; howvever, this thesis is insignificant
and its inclusion is not necessary to complete the task.

dcoring guide _Categories:

0 = No response.

1 = Somg _explanation, but no_pargative invention. These resf.nses
deal vith the explanatory obligation of the task at a minimal

level. That is, they ansver one or both of the questions with
a fev bits of information (2 or 3) shich tell "what the
picture is about."™
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l' dcorina. _Guide Categorien (continued):
7 = Illeqible, illiterate.

8 = Misunderstands the taak, vrites on another topic.

9 = ] don't know.

NOTE: Scorers should not take mechanics or transcription errors
into consideration. Also, the scorers should judqe only the
ionteccelatednenag of the ideas, NOT the quality of thoseo ideas.

Bxamples. of Coheniye Tien:

In qei'ural, "cohesion" refors to the vays clauses and gontonces are
related to cach other and can be thought of as the qathering and
ordering of rolated ideas. If the parts of a discourse cohere, they
"stick® or are "bound® toqether. Cohesion is achieved by ties of
considerihle variety., And these ties can bo both semantic and
structural. Additional examples of specific kinds of cohesion ties

arc identitied Ly Halliday and Hasan in Cohesion in Pnaliah (1976).

Lexical .
The Girl has a jar to put bygs in. 7The pugs are called fireflies.

conjunctien

Additive -
The qirl is catching lightning bugs. She is 3lgg catching

Butterflies.

Adversative -
1 vanted to help the little qirl catch fireflies, but I couldn't

£ind her.

Causal -
This little qgirl is trying to catch fireflies go she can take them

to school.

Temporal -
She is catching lightning bugs and putting them in a jar. Next

she will shov them to her mother. Later she might let them go.
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ng_,u Q.f;_gghgszv sive Ties_(continued):
 f fgnge

,Personal - : .
‘;There once vas a.girl. She liked to catch bugs,

'<Demon trative ~.
. She is collecting bugs. <This collection is for her science class.

- Comparative -
I wish I had some bubbles like hers. .

§ubstitu;igg

~Nominal -
The lightning bugs are out and the little girl wants to catch
ome. g

Clausal (use of so and nct) -
The little girl knovs they are fireflies because her mother said
So. '

"~ Nominal - ‘
.. The girl's mother told her to let the bugs go but she wouldn't

Vérbal -
She had to go to her room and couldn't come out until her mother
_sa1d she could .

fClausal -
" She is catching elther lightning bugs or butterflles but I don't
i:know uhlch ' .

7Note.4 thle helping plan the 1978 79 wr1t1ng assessment, National
Assessment consultants expressed the opinion that coherence and
cohesion deserved special consideration and that a more thorough

- method of - describing information about coherence was needed. 1In
fcongequence,,thls cohesion scoring guide was developed and used
with this exercise to replace the paraqraph coherence guidelines
‘_developed in 1973 =74,
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TRAIT SCORING GUIDE
YRAINY DAY®

Expressive-Narrative

Expression of feelings through systematic elaboration
of detail consonant with a mood and situation,

ationale of Primary Trait: The situation is specified as the rainy
-.morming of a school day. The direction "pretend® invites the

'writer to recall a situation and generalize an attitude toward it.
"¥rite a composition® invites the respondent to be careful about

- organization, so the elaboration must be systematic in trying to .

~evoke a defined or implied state.

General Scoring Rationale: The key issue is to validate a generalized

.. ..attitude by citing apt detail. The feelings may be simple (I like

+. it, I hate it) or complex (I feel sad wvhen I get up, but when I go

© ount I feel better). ‘Details may be representative (wet clothes,

' sound of rain, darkness, hinderance to play, necessity to wear
wraps) or analogical (like someone’s nagging, like I lost my
friends, like I am goirg to get sick), but they should validate
hov one feels.. A good paper will require a more evident

. orqganizational system and moré details. Some writers engage in
dialoque. Others state a thesis within an explicit situation in

. the manner of a formal essay. The approach and style are left to

. the writer but a good paper must have sufficient detail to clearly
- convey feeling and must be well organized. .

”6tigg_§gige Catégorigg:
.= No response.

1 = Little or no expression of feelings. These responses do not

. fulfill the two basic conditions established by the trait--
‘stating a feeling and elaborating that feeling, This may
occur in the following vays: 1) one or tvwo feelings may be
named but are not substantiated with any kind of detail, 2)sa
feeling is named hut is only substantiated with one
unelaborated detail, 3) some details are given, but feelings
are not named or are so vague as to be basically nonexistent,
or 4) feelings and/or details are too confusing, contradictory
or inconsistent to determine the writer's dominant feeling..
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RAINY DAY

ontinued) :

Minimal expression_of feelings. These responses minimally
fulfill the two basic conditions established by the trait: 1)
they name or clearly imply a feeling (no matter how
generalized the naming or implication is, as in, good/bad,
llke/dlsllke) and 2) they name some of the consequences of the
situation that account for that feeling (no matter how
generalized, as in wet, cold, sounds good, looks beautiful) or

they name one consequence and elaborate on it.

NOTE: These responses may include contradictory feelings, but
most of the paper is devoted to elaborating one of the
feelings. Ambivalence (feeling both good and bad) about rainy
school days is legitimate. As long as that position is
clearly stated, these papers are not considered contradictory.

Expression of feeling. These responses precisely establish a
dominant feeling and elaborate using a variety of specific
details consistent with the feeling. Some principle of
arrangement is present -- temporal, climatic, controlling
point of reference, etc. Generally, these papers clearly show
competence in expressing and substantiating a feeling. But
they do not shovw simultaneous control of both structure and
detail. For example, "3%" papers may include some element of
conflict in feeling or detail which is not integrated with the
dominant attitude--(but conflict is merely distracting rather
than seriously confused as in "1" responses) or these papers
may be well controlled but somewhat lacking in variety and
amplitude of detail.

Developed _and elaborated expression of feeling. These
responses precisely define a feeling or feelings and
substantiate them through an amplitude and variety of
appropriate details. The details are systematically arranged
and placed into a structvre and tight control is demonstratead
at all points.

Illegible, illiterate.
Misunderstands the task, writes on another topic.

I don't know. |
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_of Cohesive Ties_ (continued):

' Personal -
--Rainy mornings are never fun for kids. They get wet waiting for
‘the schoonl bus.

Demonstrative -
- I feel sad on rainy school mornings. hat feeling is one I don't
~ like.

Comparative -
" Today's the same kind of rainy day as the

géuhstitugign
g Nominal -

I couldn't find my yellow rain coat, but my mom told me to take
the other one.

ne we had yesterday.

e Clausal (use of so and not) -
Was it going to rain all day? The weatherman said so.

Nominal -
‘This was not the first rainy day I'd stayed in bed, only the
second [ ].

  Verbal -
I usually stay in bed on rainy mornings, but I didn't [ ] this
time.

‘ Clansal -
. I could either stay in bed or get up and go to school, but I
couldn't decide which | Je v

'Note: While helping plan the 1978-79 aritinq assessment, National
. ‘Assessment consultants expressed the opinion that coherence and
‘cohesion deserved special consideration and that a more thorough

- method of describing information about coherence was needed. 1In
‘consequence, this cohesion scoring guide wvas developed and used

. with this exercise to replace the paragraph coherence guidelines

' developed in 1973-74,
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COHESION SCORING GUIDE
(Developed for the 1978-79 Writing Assessment)
YRAINY DAyw :

Syntactic repetition, both Within and acrossg Sentences, The following
€xample Achieveg Cohesijion by lexical Cohesion, conjunction, reference,
~and substitution, and yet t hese Various kinds of Cohesion are both

side of the beg and yvq, grouchy. gp 4 rainy school morning
Nothing does right, I'm late for breaktast, slow jip getting
dresseg and Usually 3 forget somethinq I neeg for School,

- 2 e

1 = Litt €_Or no evidence of Cohesion, Basically, Clauses and
=Ltlle ..__--_._.._._.__._- 451
Sentences are not Connectegd beyongd Pairings, '

——

Writing that dre Cohesive rather than coherent, there are
large Sections of detailg which Cohere byt these Sections
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ring Guide Categories {continued) :

7 = Illegible, illiterate.
- 8.= Misunderstands the task, writes on another topic.
9 = I don't know.

NOTE: Scorers should not take mechanics or transcription errors
- into consideration. Also, the scorers should judge only the
- interrelatedness of the ideas, NOT the quality of those ideas.

‘Examples of Cohesive Ties:

-In general, "cohesion" refers to the ways clauses and sentences are
related to each other and can be thought of as the gathering and
sordering of related ideas. If the parts of a discourse cohere, they
‘Wstick" or are "bound" together.,. Cohesion is achieved by ties of
vconsiderable variety. And these ties can be both semantic and
‘structural. Additional examples of specific kinds of cohesion ties
‘are identified by Halliday and Hasan in Cohesion_in Enqlish (1976).

}Lg;iggl
‘ I like rain on school days but I dislike rain on weekends.

I stepped right into a puddle. That puddle was a complete
. surprise to me. That muddy hole ruined my day. That place fooled’

me,

iConjunction

Additive -
It was a mugqgy day and I couldn't stay awvake.

Adversative -
I really didn't feel like going to school in the rain, yet I did

anyvaye. .

Causal -

- I love rainy school days because my mom always lets me stay in
bed.

Temporal -

i~ I put on my raincoat when it rains. Then I put on my plastic hat.
o, PBinally, I get myself out the door.
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TRAIT SCORING GUIDE
"STORK"

;gheto;;cgl ode: Expressive-Narrative
ig;;garx Trait: Fiction to account for a situation.

‘Rationale_of Primary Trait: The exercise calls for the creation of a

’ fictional narrative--"make up a story." The subject, the stork,
is given and the three possible first lines, two of which invite
dialoque, provide suqggestions for situations.

General Scoring Rationale: The techniques of fiction require control
‘ of a consistent point of view. Verbal cleverness would be
_ desirable, but this is probably unrealistic for a 25-minute

creation. Readers should look for narrative structures and
amplifying detail which will entertain with a particular view of
the vorld (expression) and which will account for a given
situation (explanation). The reader's problem is to balance
vividness, inventiveness, and aptness against consistency provided
by a sustained structure and point of view.

Scoring Guide Categories:

0 = No response,

1 = No_evidence of storytelling. These responses do not show
evidence of storytelling. Thus, they either accumulate
details without a situvation to anchor and unite them, or they
add just a few descriptive details to one of the situations

provided in the stem.

‘Some_evidence of storytelling. These responses attempt the
-basic task of storytelling They invent a situation to account
for the bird, but the fictional demands are fundamentally
unfulfilled for one of several reasons: 1) the response may
give the bare outline of a plot, with a beginning, middle and
end,- but little or no elaboration of detail; 2) the response
may bhave no sense of a plot, but may simply: ramble on from the
initial situation with many details, but with no process or
purpose to give it point or structure; 3) the'reésponse may
begin telling a story, but never get further than the
beginning; 4) the response may relate several separate stories
without evident connection between them.

N
i

i
b
) |
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:écg;ing Gujde Categories_(continued) :

3

]

Clear evidence of sStorytelling. These responses clearly show
evidence of the storyteller®’s obligation to structure a plot
and elaborate it with appropriate details. Thus they show a
markedly qreater sense of coherence with amplitude than "2%
responses. But they are usually somewhat flawed in one of the
following ways: 1) one or another part of the basic plot may
be thinly or inconsistently detailed; 2) the situation may be
established, the plot developed; but the piece may come to an
end without a clear or appropriate closure; 23) the plot may be
completely elaborated, but it contains technical
inconsistencies in point of view, handling of dialogue or
management of narration.

Structure and complete storytelling. These responses tell a
complete story, amply as well as appropriately detailed at all
points, and fully as well as consistently resolved. They
exhibit tight control in the management of a whole fiction to
provide context for the status of the bird.

Illeqgible, illiterate.
Misunderstands the task, writes on another topic.

I don't know.
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. COHESION SCORING GUIDE
(Developed for the 1978-79 Writing Assessment)
"STORK"™

In scoring papers for cohesion, scorers need to be attentive not only
to the incidence of cohesive ties but also to their successful
ordering. Underlying and further strenqgthening these ties is
syntactic repetition, both within and across sentences. The following
example achieves cohesion by lexical cohesion, conjunction, reference,
and substitution, and yet these various kinds of cohesion are both
emphasized and related among themselves by numerous incidents of
syntactic repetition:

Yesterday afternoon while coming home from school, I saw
this odd-looking bird. Not knowing what it wvas, I stopped
the car and picked it up. That was a very bad mistake. The
poor thing was afraid of the car. While I was driving along
it began to jump around and scream. The best thing I knew
to do was to take the bird back to where I got it. So I
did. It was perfectly contented. So there I left it and I
went on home,

When both the incidence and ordering of cohesive ties pattern the
entire piece of writing, the writer has created what we
ordinarily call coherence,

5coring_§g;gg_Categor;g§:

1 = Little or_no evidence of cohesion. Basically, clauses and
sentences are not connected beyond pairings.

2 = Attempts_at cohesjon. There is evidence of gathering details
but little or no evidence that these details are meaningfully
ordered. 1In other words, very little seems lost if the
details were rearranged.

3 = Cohesion. Details are both gathered and ordered. Cohesion is
achieved in the ways illustrated briefly in the definition
above., Cohesion does not necessarily lead to coherence, to
the successful binding of parts so that the sense of the whole
discourse is greater than the sense of its parts. 1In pieces
of writing that are cohesive rather than coherent, there are
large sections of details which cohere but these sections
stand apart as sections.

4 = Coherence. While there may be a sense of sections within the
piece of writing, the sheer number and variety of cohesion
?;rateqies bind the details and sections into a wholeness,

his sense of wholeness can be achieved by a saturation of
syntactic repetition throughout the piece (see description
above) and/or by closure which retrospectively orders the
entire piece and/or by general statements which organize the
wvhole piece.

UH('  | | ]J1'7
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7 = 1llegible, illiterate.
8 = Misunderstands the task, writes on another topic.

9 I don’t know.

FOTE: Scorers should not take mechanics or transcription errors
into consideration. Also, the scorers should judge only the
interrelatedness of the ideas, NOT the quality of those ideas.

?gxgméles of Cohesive Ties:

In general, "cohesion" refers to the ways clauses and sentences are
‘related to each other and can be thought of as the gathering and
‘ordering of related ideas., If the parts of a discourse cohere, they
‘"stick" or are "bound" together. Cohesion is achieved by ties of
‘considerable variety. And these ties can be both semantic and
,structural. Additional examples of specific kinds of cohesion ties
-are identified by Halliday and Hasan in Cohesion_in English (1976).

Lexical
The bird seemed very friqhtehed. I ran into the house to get some
. food to feed the bird. '

‘Conjunction
¢, pdditive -
Henry's bird is qetting biqger by the day; in_addition, he is

eating us out of house and home.

Adversative - :
I know I saw the bird taking a bath in our sprinkler; hovever, by

the time I had convinced my mother, he was gone.

Causal -
My mother said I couldn't keep the bird; consequently, I gave him

- -to our neighbor.

Temporal -~ _
We decided to catch the bird. Fjrst, I told my brother to get a
box, then, we put him in it. Nou, he is our pet.
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Eﬁ;gmpleg Qg_géhesivg_gigs {continued) :
‘Reference
. Ppersonal -

This odd-looking bird just stood and looked at me and 1 could see
he was tame.

Demonstrative -
When I first saw the bird, I ran. That sight would frighten

anyone.

Corparative = . '
Did you know there is a bird swimming around in our pool and he is

taller than me.

Substjtution

Nominal -~
I tried to find the odd-looking bird everyone was talking about

but all I saw were the usual ogpes.

Clausal (use of sgo and not) -
I asked if the bird was dangerous and the policeman said he

thought not.

Ellipsis
Nominal -
Everyone said the bird would be there in the morning but I stayed
up to make sture [ ]-
Verbal -
This odd-looking bird started jumping around in the back seat of
my car.. -The only thing I could do was let it go so I did [ 1.
Clausal -
I have never seen a bird as ugly as that [ 1.

Note: While helping plan the 1978-79 writing assessment, National
Assessment consultants expressed the opinion that coherence and
cohesion deserved special consideration and that a more thorough
method of describing information about coherence was needed. 1In
consequence, this cohesion scoring guide was developed and used
with this exercise to replace the paragraph coherence gquidelines
developed in 1973-74,
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TRAIT SCORING GUIDE
"RECREATION CENTER"™

‘Rhetorical Mode: Persuasive - Social/Community
;E:imggx.zggi_: Persuasion through invention and elaboration of

arquments appropriate to specified issues and limited to an
audience with a mixed bias.

‘Bationale of Primary Trait: This task represents controversial

situations that prevail in any civilized society-- situations
vhich are resolved by a deliberative response. The directive to
"be as convincing as possible® indicates the persuasive
orientation of the task. It requires that respondents develop and
support arquments appropriate to their position.

General Scoring Rationale: Support may consist of evidence and/or

appeals to general truths, to experience, or to social and
economic values., The support must be consistent with the position
and should be of at least moderate length to demonstrate
competence (scale point "3"). Excellence is achieved by
demonstrating a capacity not only to invert and support arquments
but also by addressing both sides of a controversial issue. Thus,
the most successful respondents will be able to support their case
on its own merits as well as answer or refute at moderate length
the causes of the opposition.

Scoring_Guide Categories:

0 No response.

Do_not_define and defend a point of view. Some of these
papers have not explicitly or implicitly taken a position.

Others may contain a thesis statement or clearly imply a
position but do not give several supporting reasons to develop
their arguments. Some typical score point "1" papers present:

1

(a) Attitudes and opinions about related social issues
without a clear statement of position--these include
free-floating, uncontrolled statements of opinion showing
no concern for taking a stand and supporting it.

(b) Position statements but no related support--often these
papers merely reiterate their stand in various forms.

120
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isening.ﬁsigs-cgsssnzis§_i£9nxinggﬂL:

(c) Position statements preceded or followe-; by elaborate
introductions,

(d) Position statements folloved by arquments and appeals not
connected to the crucial issuer,

(e) Position statements folloved by one or two undeveloped
reasons.

(f) Position statements but the paper goes off tangentially
into another realm (clarifying terms, personal gripes,
etc,)

2 = Dgﬁins-a.ngins.ei_xig!.anﬂ.nttg:-miaiaal.ggtsﬂ§g- These

Papers explicitly state or strongly imply a position and give
one or more clusters of arquments or appeals. (A cluster is a
reason asserted vith no more than one or two bits of evidence
or related appeal.) Sscore point ®2m" papers usually consist of
a chain of briefly developed appeals in support of a position
Oor answverinq the opposition. They do not develop a line of
arqument or link the clusters to each other. (The underlying
assumption is that the lines of arqguments, reasons or appeals
are appropriate to the issue,)

3 = Qefigg_ggg_gggggg_g_ggigg_gg view. These papers clearly state
or imply a position and present at least one substantially

developed line of arqument or two moderately developed lines
of arqument relevant to the issues at hand, More evidence to
support the position is Presented than in ®2» papers.

§1§sgma;iggllx-ggiiﬂs_sng_ﬁgigng.g.aeie&;gz.xis.- These
pPapers present at least two moderately developed lines of
arqument, one which supports the position and one which
answvers the possible arquments raised by the opposition. The
lines of arqument usually vill be linked as wvell as carefully
orgqanized. Other wyn Papers may contain a moderate statement
of support with a brijef address answering each of the major

opposition positions,

&
"

7 = Illegible, illiterate.
8 = Misunderstands the task, writes on another topic.

9 = I don't know,




401010-1

SENTENCE COMBINING SCORING GUIDE
"BILL'S COAT, ROPE, MAGICIAN™

A score of "1" jin Number of T-units, Description of Lexical Content,
and Syntax indicates the respondent successfully completed the task,

Number of T-Units

All one T-Unit.

Two T-Units.

Three T-Units.

= Four or more T-Units.

0 T-Units -- fragments that are sufficiently developed to
continue scoring.

Rescription of Lexical Content
1

NMEWN
Hun

No addition to or omission of given content (ignore synonymous
substitutions).

Some content added.

Some content omitted. )

Some content added and some omitted.

S wn
"ty

The following nouns, verbs, and adjectives, or Synonymous substitutes,
are considered essential to this exercise:

Part A
Bill's coat newv
vas ' leather

in the closet

Part B
rope hanging
clue tree/branch
mystery vas
tvisted
Part C
John can make/makes
knovs an elephant/elephants
maqgician disappear
clever :
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-2- 401010-1
BILL'S COAT

Synonymous with given sentences -- including invented logical,
syntactical relationships that are not prohibited by the given
sentences.,

Alteration of given syntactic relations.

2 =
3 = Ambiquous -- based solely on the rules governing ambiguities,
A misplaced modifier is scored as an ambiguity when more than
one noun could be legitimately modified by the phrase or
clause.
4 = Ineptitudes (awkward and inappropriate constructions).
Writer carried two structural parts from the original sentence
to the combined sentence but failed to conjoin them.
Example: The rope that was limp hung from the tree
branch was a clue to the mystery.
The modification or legical relationship seeringly intended in
a sentence does not make sense,
Example: The clever magician can make an elephant
disappear known by John.
- Faulty parallelism -- an attempt to parallel but
3 implementation poor. Not formally or grammatlcally
o implemented or formally and grammatically in order but
o semantically inappropriate - ideas are illogically combined.
. Agreement errors -- subject-verb agreement, asan confusion.
%f— - Illogical-connection-== misuse-of-conjunctive words. . Dangling
: modifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the
resultlnq sentence is awkwvard.
"Example: Bill's coat was in the closet whlch vas new
and leather.
Other dvsfunctional constructions =-- content words are omitted
resultlnq in an awkward sentence.
Inve251gns
1= Active/passive constructions, clefts and expletives ("There,"
- fIt" constructions) -'absent
2 = Actlve/pa551ve constructlons, clefts and expletives ("There,"

"It" constructions) - present.

13
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: : BILL'S COAT

escription_of Combining Strategies
‘:Adjectival Embeddings

i~ 11 = Pre~noun modifiers (words or hyphenated phrases).
. 12 = Post=-noun modifying words and phrases (includes adjective
‘ prepositional phrases and appositions).
13 = Post-noun relative clauses,
- 14 = Post-noun nonreduced relative clauses.

. Nominal Embeddings

21 = "One-word" (uncomplemented) qgerunds or infinitives.
22 = Nominal phrases (gerunds or infinitives).
23 = Nominal clauses (fact "that" or guestlon clauses).

Adverblal Embeddlnqs

31 = Slnqle-uotd advetbs and adverbial prepositional phrases.
‘32 = Verbal phrases (infinitive phrases, gerundives following time,
S manner, etc.).
- -33 = Adverbial clauses (place, time, manner, reason, purpose,
b condition, concession, etc.).
‘Conjunctions

41 = Conjoined verbs, predlcate phrases, noun phrases.

42 = Participial conjunctions, nominative absolutes.

43 = Coordinate compounding (any instance of two or more T-Units
compounded by coordinating conjunccions and, plus, for, but,
yet, etc.).

44 = Conjunctive adverbial compounding (any instance of two or more

o T-Units) .
= oo 5= Fusions, comma splices, .run-ons.. .

o~ o

Responses that were not approprlate for categorization in the
ptecedlng qulde were placed in one of the following categories:

No response.
‘Copies one or more of the sentences as given or with minor

variations.

Copies sentences conjoining with the same conjunction (and,
plus, but, etc.).

Illegible, illiterate. .

Did not write on this exercise, unscoreable sentence fragment.

I don't know. .

WwooN W NnoO

1;4
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M

¥ . SENTENCE COMBINING SCORING GUIDE
o ‘ WCRIES, GUARD, LOOKOUT"

A score of "1" in Number of T-units, Description of Lexical Content,
and Syntax indicates the respondent successfully completed the task.

Number of I-OUnits

All one T-=Unit.

Two T-Units.

Three T-Units.

Four or more T-Units.

0 T-Units -- fragments that are sufficiently developed to

continue scoring.

NEWN -
oo i

Description_of Lexical Content

[

‘No addition to or omission of given content (ignore synonymous

1=
: substitutions).
’ 2 = Some content added.
3 = Some content omitted.
4 = Some content added and some omitted.

.The following nouns, verbs, and adjectives, or synonymous substitutes,
.are considered essential to this exercise:

Part A
cries vere lost
thin her
small .
Part B
quard bored
kept at the doorway
children dust>r
from touching/from stuffed
animals in the museum/display
Part C
lookout tidal wave/wave
frightened swamp
clinging ship
to the mast send
realized to the depths
o 145
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CRIES

Synonymous with given sentences =-- including invented logical,
syntactical relationships that are not prohibited by the given
sentences.

1

2 = Alteration of gjiven syntactic relations.
3 = Ambiquous -~ based solely on the rules governing ambiguities.

A misplaced modifier is scored as an ambiquity when more than
one noun could be legitimately modified by the phrase or

clause.
Example: The bored guard kept the children from

touching the animals from the corner.
4 = Ineptitudes (awkward and inapprepriate constructions).,

Writer carried two structural parts from the original sentence
to the combined sentence but failed to conjoin them.
Example: Her thin cries were small were lost.

The modification or logical relationship seemingly intended in
a sentence does not make sense.

Faulty parallelism -- an attempt to parallel but
implementation poor. Not formally or grammatically
implemented or formally and grammatically in order but
semantically inappropriate - ideas are illogically combined.

Agreement errors -- subject-verb agreement, a/an confusion,

Illogical connection =-- misuse of conjunctive words. Dangling
‘modifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the

resulting sentence is awvkwvard.
Example: The bored guard at the doorvay kept the dusty
stuffed animals from being touched by the
children that were in the museum display.

Other dysfunctional constructions -~ content words are omitted
- . Tesulting in an awkvard sentence.

‘Inversions

1 = Active/passive constructions, clefts and expletives ("There,"
"It" constructions) - absent.

2 = Active/passive constructions, clefts and expletives ("There,"
"It" constructions) - present.

o 1%¢
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o CRIES

' Dﬁacupsign-et-cemhmi_a_ﬁ_sssgamsﬁ
Adiectzval Embeddings

11 = Pre-noun modifiers (words or hyphenated phrases).

12 = Post-noun modifying words and phrases (includes adjective
prepositional phrases and appositions).

13 = Post-noun relative clauses.

14 = Post-noun nonreduced relative clauses.

- Nominal Embeddings

! 21 = "One-word" (uncomplemented) gerunds or infinitives.
22 = Nominal phrases (gerunds or infinitives).
23 = Nominal clauses (fact "that" or question clauses).

. Adverbial Embeddings

31 = Sinqle-word adverbs and adverbial prepositional phrases.
32 = Verbal phrases (infinitive phrases, gerundives following time,
manner, etc.,).
33 = Adverbial clauses (place, time, manner, reason, purpose,
condition, concession, etc.).
-Conjunctions
‘41 = Conjoined verbs, predicate phrases, noun phrases.
42 = Participial conjunctions, nominative absolutes.
43 = Coordinate compounding (any instance of two or more T-Units
' compounded by coordinating conjunctions and, plus, for, bu%,
yet, etc.).
44 = Conjunctive adverbial compounding (any instance of two or more
o T-Units) .
.45 = Fusions, comma splices, run-ons. -

fResponses that were not appropriate for categorization in the
-preceding quide were placed in one of the following categories:

0 = No response,
2 = Copies one or more of the sentences as given or with minor
o variations.
““““ 3 = Copies sentences conjoining with the same conjunction (and,
' plus, but, etc.).
7 = Illegible, illiterate.
8 = Did not write on this exercise, unscoreable sentence fragment.
9 = I don't know.
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APPENDIX C

BACKGROUND QUESTIONNAIRE RESULTS
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Table C-1, Responses of 9-Year-0lds to Background Questionnnire+

N
{

1, Does your family get a newspaper regularly?
Yes
No
I don't know,
2.m”mnmmummmm“mmm
Yes
No

I don't know,

Ca>

+ Are there more than 25 Sooks 1n your home!
Yes
No
I don't know,
4 s there an encyclopedia in your home?
Yés
No

I don't know.

ALl DoDD§

Studentg
68, 6%
25.?

6‘2

53‘2
36,2

10,6

86,5
6.5
6,9

68,0
24,0

8‘0

Males

69,04
23,3

5.4

35.2
35.3

9,5

89.4
6.0

b4

10,7
22,8

6.5

Femnles

68,17
24,9

1,0

52
37.1

11.7

83.3
1.0

9.7
65.2

25,2

9.6

130



Table C-1. (Continued)

5, Bafer: rw started schol what language (s)
dld vou speak must often at home!

English only

A lunguage other than English
English and some other language
I don't know,

(No response)

6. Is English the language spoken most often in
your home now?

Yes
Yo
I don't know.

1. Altdgether, how long have you attended the
Overseas Dependents Schools!

less than 1 year
1 to 2 years
.3 years or more
I don't know,

(No response)

~May not total 1002 due to rounding,

©

“FRIC:, =

IToxt Provided by ERI

ALl DoMDS
Students

70,92
6.8

203
1.8

0.3

85.9
11,6

2.3

201
34,5
39.0

6.2

0.1

Males

69,8
3.1

22,0
2.2

0.3

84,5
12,2

3.3

19,3
34.8
39.7

6.2

0.0

Females

12,04
1.9

18.4
1.5

0.3

87.4
10.8

1.8

2.1
34.2
38.3

6.2

0.3



Table C~2. Responses of 13=Year~0lds to Background Quoationnaire*

1. Does your family get a newspaper rogularly!
Yes
No

I don't hnow.

2. Does your family get any magazines regularly?
Yes
No
I don't know.

3. Are there more than 2) books in your home?
Yes
No
I don't know,

4, Ts there an encycylopedia in your home?
Yes
No

I don't know,

A1l DoDDS
Students
83,61
14,9
1.6

69.1
24.2

6.7

93,5
13

32

n1
19.5

2.8

Males

f2.87

15.4

1.8

68.7
2&!0

7l3

95,0
1.6

3'4

78.9
17.5

3

Fomnles

84.4%
14,4

1.

69.3
24,4

6.1

96,0
1.0

3.0
16.6

21,4

2.0

124



Table (=2, (Continued)

ALl PohD§ Hales Fomalos
Studenty
3, Belore you started school what language (»)
d1d you speak most oftan at home?
Englieh only 68,0 10,2 03,7
A language other than English 9.2 1.6 10,8
English and some other language A3 20,1 24
co ] éon't know, 13 21 1.0
B 6. Is English the language spoken most often in
your home now!
Yes 89,0 90.9 8.2
No 9,5 11 11,8
I don't know, 1.5 2.1 10
LAMmMmeumwnmmum
Overseas Dependents Schools!
Less than 1 year 14,9 15,9 13,9
1 to 2 years 28,7 2.4 30,0
3 years or more 3.7 54,3 33.2
I don't know, 21 2.4 3.0
8, Where did you live on your ninth birthday?
In the United States 1.1 1.4 10,8
| 13R Outside the United States 2.8 2.2 26,2

L, L't ko, 1. 1 0 13R




" Table C-3, Responses of 17-Year-01ds to Background Questionnaire+h

AL DoDDS Males Females
o S Students
gL.MwywrhmwgaanwmwurQan?
ot 89,14 67 86T
o 10,4 1.9 13.0
T don't know, w | 0.4 0.6 0.3
i;ﬂl‘2..ques your fanily get any nagazines regularly! |
es mi 1.4 76,0
Mo XS | SR | X
I don't know. 2.1 ol 3.4
: i \3. .Are there more.than 25 books in your home?
Yes 9.8 9.6 96,9
No | 1.3 1,] 0.9
1 don't know, | . 2,0 1.1 2.3
b, Isathére‘an eﬁcyc10pedia in your home?
Yes | | BL.0 7.8 84,2
v.;”'jiNo.“”""'”"‘ EE | 17,6 20,3 15,0
‘_: .,lIdon't know, 1.4 | 2,0 0.9



7 Table &3 (Continied)

5. Before you started school what language {s)
- did you speak most often at home?

English only

A language other than English

English and some other language
I don't kaow,

| 6 Is English the language spoken most often in
0 your home now!

- ~ Yes
Mo
I don't know,

7. Altogether, how long have you attended the
 Overseas Dependents Schools?

Lesé than 1 year
1to?2 years
.. 3 years or more
R don't know,
8 I\;hg;e did you live on ryou‘r ninth birthday?

© In the United States

‘Outside the United States

I don't know.

A1l DoDDS
Students

70,57
7.2
2.7

0.6

93.0
5.6

lll‘

13.3
22,0
63,3

1.4

63.4
32,3

2.3

Males

69, 6%
5.6
24,2

0.6

93.8
5,6

0.6

16,7
1.1
6.5

1.7

66.8
31.3

2.0

Females

71.5%
8.8
19.2

0.6

9.1
5.7

2.3

11.9
22.9
64.1

1.1

64,1
33.3

2.5



Table -3, (Continued)

9, Where did you live on your thirteenth birthday?
In the United States
Qutside the United States

I don't know,

+May not total 1001 due to rounding -

A1l DoDDS
Students
66,47
32.4

Ll

Males

63,67

3.2

1.1

Females

67.2%
3.6

11

{
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