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A training institute was designed by the University
of Arizona and the Tucson OUnified School District to address both
common and individual needs of teachers in meeting local school
desegreqa*ion agnals. The summer institute included insiructiorn in the
following areas: core~human behavior and teacher self appraisal:
equal opportunity in the classroom: parent involvement; management
and discipline: administrator planning: special project meetings; and
a Cultural Li‘eracy Taboratory. Tucson's multi-ethnic school
population is noted, and +eacher at*itudes, behaviors, and beliefs
are addressed. The importance of reinforcement and support is built
into *he folleow up prearam of the Tucson Model, which focuses on
needs identified by +eacters in their individual schools. Information
on the Cultural Literacy Laboratory is presented, in which cultural
li+eracy is defincd 2s insight into ore's own culture, understanding
of frust-ation and tolerance levels, and the ability to work
effectively with people who are culturally different. Tha underlying
assumntions, major premises, and objectives are given for the lab. A
Cul*nral Literacy lLaboratory Checklis+ and references on the study of
culture are appended. (FG)
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In Jurne of 1978, the United States District Court ordered Tucson
Unified School District to eliminate any vestiges of racial or ethnic
segregations or discrimination, based on race or ethnicity. By September
of 1979 implementation of the desegregation process was proceeding in
the Phase I and Phase IT schools. A joint endeavor of the University of
Arizona and Tucson Unified School District designed a training institute
to contribute to the successful development of these plans.,

Tucson Model for Effective Instruction is based on the belief that
desegregation originates outside the classroom and inside the educator's
head. One's beliefs, perceptions and expectations about one's self and
others, one'; beliefs about how learners will perform and how a class
should be organized; one's ability to act upon these beliefs and per-
ceptions is where instruction and development of curficqum materials
actually begin. Knowing that students are poor, or Black, or Native
American, or Mexican-American is helpful, but it does not tell how
capable each child is or how to intcr&ct in the classroom. What a
teacher makes of this knowledge depends a great deal upon what a teacher
is and his/her competence as a teacher.

The training institute was designed to address both common and
individual needs. The organization of the institute providcd opportunities
for coordination and feedback daily through the core. fContent of indi-
vidual workshops emphasized areas of concern identified in the needs
assessment. This pattern facilitated the integration of concepts rele-
vant to attitudes, perceptions and knowledge about self and others.

The structure of the sumner institute follows:
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DATES

DATES

July 14 - July 29 2! weeks July 30 - August 15 2% weeks
8:00 a.m. | Core-lluman Behavior and Core~lluman Behavlog and
Teacher Self Appraisal Teacher Self Appraisal
8:50 (All participants in- (A1l participants in-
volved) volved)
Goal 1 Goal I
9:00 Equal Oppor- [Parent Equal Oppor- Managcmegt
tunity in the | Involve- tunity in the| and Disci-
classroom - ment classroom - pline
10:40 a.md Goal III Goal V Goal III Goal IV
10:50 Cultural Manage~ Cultural Administra-
Lab ment & Lab tor Planning
Disci-
pline
12:30 p.m{ Goal II Goal IV Goal II Goal V1I
12:30 * Special projecct meet- Special project meetings
ings or meeting of or meeting of Bldg. facul-
Bldg. faculties. ties.
Goal VI Goal VI

* Afternoons may be used for special assignments, projects and independent

study.
Goals: 1. Awarcness of one's beliefs about human behavior and systems or self-appraisal.
I1. Cultural literacy and cross cultural sensitivity skills.
I1I, Communication and interpersonal skills leading to equal opportunity in the
classroom.
Iv. Methods and materials for classroom organization, management and discipline.
V. Home-school communication, parent involvement and teacher aide.
VI. Specific instructional skills and materials for desegfegated,schools.
VII. Adninistrative organization and support for year-long implementation of

institute results.
Rationale for the institute recognized the controlling influence of beliefs
and perceptions in teaching style and content.

Emphasis in each of the specific

activities maintained the focus on these critical factors.




-

Research supports the need for a planned process for change to
achieve internal locus of control for students. Curriculum materials,
classroom procedures and teach.r behaviors affect this change process.
Since teacher behavior Is the variable over which educators have the
greatest control, what a teacher (aide, secretary, administrator) docs
in the classroom makes a difference!

Research has vcrificd variables which support student achicvement.
Teacher~student intcractions focusing on these behaviors need to be
practiced by classroom teachers if they are to affect tﬁc learning
environment. Techniques and strategies which motivate students are
readily adapted to all teaching-learning settings.

Classroom control and management continued to be a major concern
for educators. The model identifies preventive approaches and those
relaced to teacher organizational patterns. The M.0.S.T. approach is
a cormponent in the Tucson Model. This comprehensive process was developed
by a teacher in the institute and affects the total school climate.

The integration of Tucson Schools requires a cultural awareness
and sensitivity. The Cultural Literacy Lab helps identify one's own
culture or ethnicity and develops adequate cross cultural communication
skills., 1t is currently being adapted for junior high level. There
are numerous skills and techniques taught in the Lab to help individuals
examine their views and become more aware of the components of race,
culture, cthnicity, socioeconomic class, and themselves. Tucson is,
according to some scholars, thke oldest continually inhabited settlement
in the country. It carries its historically multi-ethnic flavor into the
present as its population imprint the culture of the community to a

5
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significant degree.  The breakdown of TUSD school population is:
American Indlan students = 2.37, Black - 5.2%, Aslan - 1.47, Uispanic =
28.4% and Anglo - 62.7%.

Cultural diversity of the school population impacts on parent
involvement, communication and community expectatlons. Techniques
to enhance home-school relations are a continued emphasls of the
community represcntative.

For integration to be successful, leadership styles must recownize
the 3 R's of rights, respect and responsibility for all school clientele.

The training institute has addressed administrative patterns based
on trust relationships school-wide.

To accomplish changes in attitudes requires time. If change is
to be maintained, a system for reinforcement is necessary. Such a
support system is bullt in the Follow Up program of the Tucson Model.
These staff development activities are teacher initiated and focus on
the nceds identified by teachers in their individual schools.

Evaluation of the effectiveness of the Tucson Model which includes
self awareness, beliefs and attitudes, cultural awareness and sensi-
tivity and, interaction in the classroom requires a longitudinal study.
Evidence of participants' new knowledge, their ability to verbalize and
demonstrate self and cultural awareness and their development of new
strategies and materials is documented for the summer institute. Monthly
follow up activities, workshops and seminars, initiated by teachers,
evidence the desire for coutinued professional growth. Teachers have
exhibited leadership in their roles in identifying inservice and staff

development to address specific needs.

O
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The Cultural Literacy Laboratory La presented as an [llustreation
of onc of the scven components provided during the 1980 Summer Tnstitute
The Lab is designed to involve the participant with both culture general
and culture specifics skills, techniques, and data to improve one's
cultural literacy.

Cultural Literacy is defined as recognition or awarcnuss or onc's
own culture or enthniclty and the development and utillzation of skills
and techniques to more adequately function in cross cultural situaticns.
The Model was developed under the direction of Rr. Herbert B, Wilson
with assistance from students in a doctoral seminar at the University

of Arizona, College of Education. At this time some 4,000 students

_have participated irn the Lab over the past ten years.



CULTURAL LITERAGY LABORATORY

Herbert B, Wilaon
Profeasor, Rducational Foundationn and Admintstration
Colluege of Kducation
The University of Arlzona
Tucson, Arisona 85721

The Cultural Literacy Laboratory (a systematic series of Inter-
actlon a%ills, learaning euxperiences, cource materials, cormunication
methodologies and field tasks) is designed to combine the theoretical
aspects of crosscultural communicat{en and fleld work with practical
application. The goal of the laboratory s to assist a person In a
"helping profession' acquire skills and techniques for more effective
crosscultural communication.

CULTURAL LITERACY DEFINED

Recognition of areas of cultural continuity or discontlinuity
provides the base for cultural literacy. While total continuity
between two cultures is not desirable, knowing the degree and range
of discrepancies betwren cultural areas and bellef system components
will indicate potential communication problems that need to be amelio-
rated in order to develop more effective transcultural interaction.

“Cultural li:eracy” s defined as insight into onc's own culture
and includes some understanding of one's own frustratiow and tolerance
levels, the ability to work effectively with people who are culturally
different and to demonstrate the skills this requires. Cultural literacy
is being aware of one's ethnicity and possessing the skills of cross-
cul:ural communication. :

AS SUMPTIONS

Underlving Assumptions

The learning experiences of the Laboratory are based on these major
assumptions:

1. The entry behavior of each individual is unique and 1is
accommodated in the laboratory by self-directed extension

of skill sessions and reading.

2. Cultural literacy is developed through the identification
of the intra-relationships between self and tue ''gencralized
other;" through the phencmenological self and the pheno-
menological field.

3. Learning is an outgrowth of practical, goal-directed, prob-
lem-solving behavior. We coriprehend ourselves primarily
through what we do.

8
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Underlying Assumpt lons (Continued)

G,

Most learaing ta more of fective throush a combliuation
of intra~action and futer-action of theory and practice
in small and large, familiar and anfanillar groups.

Experiences emerge out of behavior as Interproted by
tiwe scelr.  The nature aad content of knowledpe in
relative to whateover conditions are at hand and s
detormined subjectively through the processces of
practical ({nstrumental) redponse with respect to
existing problems and valve:. Ultimately man s

his behavior.

Impact tasks acemingly focus on taska, but in reality
they are to focus on self and the influence of the
sclf-svatem on the sltuation. The tndlvidual creates
the impact and alters the relationship and cultural
cnvironment by his presceace.

The theoretical basce of laboratory learning inherent
in one set of practical circumstances ls designed to
transfer to another set of circumstances.

MAJOR PREMISES

The major pvemisces of the Lab are:

1.

Insight into one's own culture is essential to cnlarge
a person's recognition of one's ethnicity and to com=
municate effectively in transcultural situations.

A combination of intellectual input and interaction
develops attitudes and skills for transcultural
communication which more effectively prepares the
participant for more in depth penetraticn of a target
culture, and specifically a culture that is different
from his own.

There must be an opportunity for the participant to
have an impact in the target culture in order.to

test the tools, skills, and techniques acquired during
the readiness period. The impact period or tasks can-
not be haphazard, they must be planned and structured.

Upon the completion of the first three stages in the
development of cultural literacy, there must be an
analysis and diagnosis based upon pre-test and post-
test scores. Diagnosis and analysis are designed to
identify und develop areas that might transfer to the
situation that is the professional goal or milieu of
the participants. :



MAJOR PREMISES (Continued)

The Laboratornvmodel s developmental and the process sequential,
While it ig recognteed that each partlcipant 't laboratory entry bLehavior
{3 tdionyneratic, the skilla and Laboratory assljpmnents can be practiaed
at many lovels of wophistication,

ORJECTIVES

.
P

A person who completen the Cultural Literacy Labovatory fa one who
can tdentify charocteristics of hia own culture or cthuicity with in-
croased clarity and demonstrate the use of crosscultural communicarlen
ekills {n a varfety of culturally divergent situations.

culturally literate person {s one who cani

>

~ identifv the major charactertsties of his own culture

- ddentlfy and use the suills of crosscultural communication

- identifw some of the major values of his own and of a selected
target culture

- recogalze social role expectations and conflicts and distineulsh
these from his own culture and selected target culture

- identify areas of own culture and selected target culture
which are similar and different

- describe some of the historfcal and socio=-cultural background
of the selocted target culture

A culturally literate educator is one who can:

relate the curriculum and instructional progran to fmprove
or maintain the self-concept of the culturaily different
learner by bridzing cultural Jd.{ crences
- identify and use curriculum and instruction materials and media
: which tend to minimize the cultural discontinuity between the
culture of the learner aud the school culture
- prepare curriculum and instructional materials to develop mean-
ingful cognitive and affective skills for culturally different
learncrs
- use multicultural resources available in the learner's popu-
lation and environment
- recognize his own limitations of teaching in a culiure different
from his own .
- develop useful home-school relations which result in minimal
interference between home culture and schoecl culture
- relate comfortably with learners and other members of the
target culture and provide opportunity for them to relate
comfortably with him

Tasks which school persomnel who have been participants in the
Cultural Literacy Laboratory may decide to undertake:

- observations in the classroom and students' communities to
better distinguish specific culturally-based problems re-
lated to behavior and/or learning styles.

10

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

h

OBJECTIVES (Continued)

duvetop speclalfsed currieulun and batructional materlala
for apecific une {n desepregated oehools,

= dovelop community=wchool propgrame to realintically fovalve
the achool/narents/atudenta tn denegrepgated schooly,

= develop more culturally appropriate evaluation modely,

= develop unfta to teach utudencn enltural Lteracy akilla,

= develop akilly in home visttation that would reflect

cultural field work techniquen,

MODEL

The Lab {g desipned o meet the time and priority needs of the
participants,  The lenpth and depth of Peadinesns ond Impact Tanks {n
the target culture contrels the amount of time required for a Lab. A
Mini-Lab can be as short as twoe dava, A full lensgth Lab requires about
12 te 15 boursn of Readineuss plus outside=of=Lab asalpgnment: tneluding
Impact Taska, A mindmem of 25 hours (o recommended for Impact fa a
selected target culture to observe and gather culture speclfic data,

The Model can be modified to meet fndividual requirements. A
suzmary of some of the major skills that are {dentificd and taupht in
the Lab are outlined on the Impact Task checklist on the pape following

the Model.

Participants who have gone through the Laboratory have reflectel
{n their fleld diarices and through the {nstrumentation, a keener sensie
of awarvness of thueir own values and culture. The hidden agenda is to
specifically recognize that one's own value system and culture is the
key to amcllorating value shock and cultural she k. This key .hen un-
covered and explored provides the participant with a stronger .ense of
his own ethnicity. The conscious effort to overcome the hesitancy to
explore one's own culture provides a methodology, and a coegnitive and
effective sense of power, to work more effectively ln overcoming value
shock and the debilitating aspects of .ulture shock. Effectfive cross-
cultural communications require this kind of self-iusight aud growth,
which for most participants must be planned and developed sequentially.

1
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CULTURAL LITERACY LABORATORY

LTURAL LITERACY LARORATOR', MODEL Q 1972:

Cultural lLiveracy # Knowledga of Own Culture and Skills of Cruss=Cultural Communication

o I W Tk R e
(8¢ Y "
PROFTLE FAnTEaS jet|  IHPACT | propTLe L] vl ) o sk ao
A | READTUESS i I VLTS b E s s vor
J cl | aeapaen
i
try

Cultural Literacy Inventory; Rokeach £ Personal Questionnafre

n

PROVILE A

Interaction Skills; Cross-rultural Communication Skills; Fleld.
work Techniques (Hall's tap of Cuiture); Intumviewing Techniquens )
Use ol Intormants; Cuas “erbal and Mon=Vaerbdl); How to Ohnepve
(Obscrvation and Paptle. ton); Cleld Diary (Reconding);
Valuirg Clarification; L. .dwork Assignments and fFeedback

]

READTNLSS

INPACT = Impact Tasks; Fieldwork; Use of Map of Culture for Impact Tasks;
Practicing Cultural Transactional Skills beveloped in Readiness

PROFILE B . Repeat of Profile N Except for Perscnal Questionnaire

IDENTIFICATION OF SKILLS ALD TECHNICGUES FOR TRAMSFER OF CULTURAL LITHRACY

12




THE UJIVERSITY Or' ARIZONA | 6
College of Education

CULTURAL LITERACY IAEORATORY TMPACT TASX CHECKLIST

The content, skills, or techriques suggestad on this checklist are designed to de-
velcp more effective crosscultural communication skills. Use this checklist to
assist you in doing your Impact Tasks in the Target Culture.

1. Culture Theorv

Evidence of:
1.1 Informal culture
1.2 TForral culturs
1.3 Technical culture
2. Crosscultural Communication
2.1 Verbal communication
2.2 Paralan~uaze (nonverbal)
2.2.1 7Tone
2.2.2 Deceibils
2.2.3 (Cestures -
2.2.4 Honlanguasge (gzrunts, sichs, etc.)
2.3 Qu«hoar cues, sizas or svmhols
3. Field Worlk (Observine, Recording, Analvzing, Revorting)
3.1 Yecur role
. 3.1.1 Comnlete particinant
3.1.2 Particivant as observer
3.1.3 Observer as participant
3.1.4 Complete observer
3.2 Ranrme of informacion
3.2.1 Public !
3.2.2 Contidential i
3.2.3 Cecrer
3.2.4 Private
3.3 Use of informants
3.3.1 Knowlednreable and exposad to data
3.3.2 Sex and socioeconomic ranae |
3.3.3 A4ae and educational ranse |
. 3.3.4 Willing to cooverace .
3.4 Interviewuips and quectioninn technilquas
3.4.1 Open-ended cuestions
3.4.2 Reflective quzstions
3.4.3 Summarv questions
3.4.4 Prublom questions
3.4.5 Increase coumon kncwledge--reduction of blind spots and secrefgl
Use giving and receiving fendback skills. Use interpreters if
necassary.
3.4.5.1 Tinmian
3.4.5.2 Talk atout thinzs that aro possible
3.4.5.3 DNon‘t over-burdon
3.4.5.4 Give somethinn of vourself
v 3.4.5.5 Chnacl to make certain information is correct and clear
3.5 Observation/Particination
, 3.5.1 Deuscribe obijectivaely
3.5.2 Infer subjective |
3.5.3 Clarify values
3.6 Tield Diary (wili be kent confidential)
3.6.1 Introducrtion
3.6.2 Record objective in one column
3.6.3 Record subjective opposite on same page
3.6.4 Analyze and summarize
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