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PREFACE

The Ethnic Heritage Studies Clearinghouse was funded in 1978 by the
U.S. Office of Education to collect, analyze, and disseminate informa--
tion about projects funded by the Ethnic Heritage Studies Program,
Title IV, since 1974. Last year the clearinghouse published the Ethnic
Heritage Studies Program Catalog: 1974-1979, by Regina McCormick (ISBN
0-89994-247-4; $9.95), which contains descriptions of all the Title IX
projects funded during that time period in addition to descriptions of
all project materials produced between 1974 and 1977.

Another task of the clearinghouse was to compile a useful hand-
book of activities and resources from the best of the Title IX project
materials. The outcome of that task was the development of this sampler,
the publication of which was made possible by additional funding from the
National Institute of Education through the ERIC Clearinghouse for
Social Studies/Social Science Education (ERIC/ChESS).

In selecting materials for this volume, we tried to include items
that would be useful to a variety of target audiences--elementary and
secondary classroom teachers, university professors and teacher educa-
tors, and community ethnic groups. We included both materials with a
nultiethnic approach and those which focused on particular ethnic groups.

The staff of the Ethnic Heritage Studies Clearinghouse wishes to
express appreciation to those projects which sent us materials and gave
us permission to use them. We also acknowledge the valuable contribu-
tions of current and former members of the clearinghouse staff who
helped identify exemplary materials and of the editorial and secretarial
support staff who prepared the final copy.

We hope that this publication will be useful to persons concerned
with thé improvement of ethnic heritage studies as it relates to all
levels and aspects of the school curriculum and to adult and community

education.

Frances Haley

Director, Ethnic Heritage Studies
Clearinghouse

Assistant Director, Social
Science Education Consortium



INTRODUCTION

This sampler of lessons, activities, and materials produced by
Title IX projects contains two types of components: (1) actual
reprints or excerpts of project materials which were produced in print
format and (2) descriptions of nonprint or multimedia materials and
reference volumes. Across these categories, the contents are organ-
ized into three major sections: materials for classroom use (Part I),
materials for assessment and curriculum design (Part II), and mate-
rials for teacher training (Part III). Each major section is preceded
by a brief introduction and an overview of the contents.

The first two major sections are further divided into subsections.
Within Part I, the contents are arranged in three subsections: -elemen-~
tary materials (K-6), middle-school materials (5-9), and secondary
materials (7-12). Part II has two subsections: materials for assess—-
ment and materials for curriculum design. Each subsection is preceded
by an overview and detailed descriptions of the contents, including
complete names and addresses of the projects and information about the
availability and cost of the reprinted materials. (The availability of
materials which are merely described, not reprinted, is indicated in the
annotation itself.)

In selecting sample products for this volume, we attempted insofar
as possible to directly reproduce actual pages from the materials, add-
ing our own headings, running headlines, and page numbers. Some of
these direct reproductions contain typographical or other errors which -
were not feasible or possible to correct because of inability to match
the type faces. Other sample products had to be retyped because of the
poor quality of the original copies or because we were unable to obtain
multiple copies of the products. Some of the samples in the latter cate-
gory have been abridged or revised to some extent.




Classroom Activities and Materials

Some of the classroom activities included in the sampler refer to
student handouts and other materials which are not provided here, either
because we were not able to obtain reproducible copies or because they
consist of artifacts, cassettes, and other nonprint components. Never-.
theless, we included these activities because they represent excellent
strategies which can be adapted to fit other situations and resources.
Teachers may be able to obtain or make substitute materials, in some
instances. In any case, before using an activity teachers should read
it carefully to make sure that all materials needed are either provided
or readily available elsewhere.

0f necessity, there is some overlap in the grade-level categories
for classroom materials. Because very few materials were aimed specifi-
cally at the middle-school level, teachers searching out resources for
this level ‘should look additionally at the elementary materials subsec-
tion (for grades 5 and 6) and the secondary materials subsection (for
grades 7-9). We selected a few resources which were described by the
developers as being suitable for use with adult and community audiences;
because there were not enough of these to constitute a separate category,

we included them with the secondary materials.

Materials for Curriculum Assessment and Design

Some Title IX projects produced instruments that can be used to
assess curriculum materials, teachers' attitudes, and other factors im a
multiethnic education program. Samples of such resources and of other
tips and guidelines for designing ethnic studies programs are included
in Part II of this sampler, along with descriptions of some general and

specific reference works.

Materials for Teacher Training

The teacher-training materials included in this sampler can be used
in both preservice and inservice teacher education or used individually
by teachers. The limited selection here reflects the fact that few of
the numerous Title IX projects which were focused on teacher training
produced materials suitable for dissemination.

Ordering Information

The availability and prices of the sample project materials are
indicated in the detailed table of contents which precedes each sub-
section. The availability of materials for which only descriptive anno-
tations are provided is indicated at the end of each annotation.

Many of the print materials are available in microfiche (MF) and/or
paper copy (PC) from ERIC (Educational Resources Information Center).
These resources are indexed in Resources in Educatlon (RIE) and included
in ERIC microfiche collections. @~~~

If you want to read such a document in its entirety, check to.see
whether your local library or instructional media center subscribes to
the ERIC collection. (For a list of libraries that subscribe to the ERIC
system, write to ERIC/ChESS, 855 Broadway, Boulder, CO 80302.)

————
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If an ERIC collection is-not accessible or if you want a personal
copy of a document available ftom ERIC in microfiche or paper copy,
you may order it from ERIC Document Reproduction Service (EDRS), Com-
puter Microfilm International, P.0. Box 190, Arlington, VA 22210. A1}l
orders must be accompanied by payment in full, including prepaid postage
or shipping. Prices (correct as of January 1, 1981) are cited for each
item; write to EDRS for current information on postage and shipping
costs. ‘

Many of the resources cited here are- still-available-from the
proiects that produced them or their sponsoring organization; a few can
be ordered from commercial distributors. Please note that prices may
have changed since the information was compiled for this sampler.
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I. CLASSROOM ACTIVITIES AND MATERIALS

Materials included in this section are ready for use in class-—

Both student and teacher materials are included. Some student

handouts and worksheets are provided in the form of masters which can be
removed from the book and reproduced on standard photocopying equipment.

This section is divided into three segments:

elementary materials (X-6),

middle-school materials (5~9), and secondary materials (7-12).
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Eight Ethnic Heritage Activities
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. 19

. 45

. 71.

. 75
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C1aSsSIoom Activities and Materials

ELEMENTARY MATERIALS (K-6)

Ihtroduction

Four major themes pervade the ethnic heritage studies materials
developed for use by elementary students. The materials in this sec-
tion are grouped according to those themes.

The first theme focuses on teaching ethnicity through self-concept
and human relations. Lessons from three Projects have been selected
which represent this theme. The first is a series of short activities
from Rainbow Activities: 50 Multicultural/Human Relations Experiences.
By studying the colors of the rainbow and the symbolic colors of people,
children see the richness offered by a variety of colors and begin to
recognize unique differences between as well as similarities among
peoples. ' '

, The other two activities ‘focusing on the theme of self-concept were
developed by projects with a monoethnic focus--the Armenian Ethnic Heri-
tage Program and Project Catalyst: An Insular Response to Ethnic Diver-
sity. "My Origins: Discovering and Recording Family History" helps
students develop a sense of identity through looking at the origins of
their ancestors and making a family tree. "Who I Am" from Project
. Catalyst presents a personal data sheet which students 53ﬁ$ébmplete with
the help of family members. A variety of activities.are suggested which
can lead to a discussion of similarities and differences among the
students.

The second group consists of materials that are designed to be
infused into the regular curriculum. “Examples of classroom activities
which can be used in drama and music instruction are presented. The
third selection representing this theme is a description of how any
topic--in this case, work--can be used to develop learning centers in
the classroom and how activities in the learning center can have an
ethnie focus.

The activity approach to teaching ethnicity is the third pervasive
theme. This approach consists of developing a variety of activities for.
use at appropriate places in the curriculum. Each activity is self-
contained and may or may not relate to other instruction taking place in
the classroom at the time. Representing this approach are two sets of
materials: a series of culminating unit proijects focusing on ethnic
holidays from the Illinois/Chicago Project for Inter-Ethnic Dimensions
in Education and a set of activity cards for use at the upper—elementary
level developed by the Ethnic Heritage Study Program, Indiana University
at South Bend. '

The fourth group of elementary’ classroom materials consists of les-
" sons about specific ethnic groups. These activities preserit information
about a group through a variety of teaching strategies. The ultimate
goal, however, is for students to learn more about the group. Examples
of this category are a unit on Italian heritage and a brief lesson on
Chinese migration.

9 .i:?
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Elementary Materials
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Classroom Activities and Materials
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Classroom Activities and Materidls

1. FOUR RAINBOW ACTIVITIES

From Rainbow Activities: 50 Multicultural/Human Relations Experiepnces

Rainbow

OBJECTIVE: To show that the world is more exciting place because of its many varieties.
MATERIALS: White paper cut into arched shapes, water colors, brushes, and water.

PROCEDURE: Pass out an arched shaped paper to each child, a brush, some water colors and coNtyin-
er of water. Tell them to take one color and paint the whole arch with it. Ask then, o
take one color and paint the whole arch with it. Ask them to choose a cojor they think

is pretty.

Now pass around another arched paper. Ask them to pick one color and paintit as 4
stripe starting at one edge of the arch, continuing to the other edge. Select another
color and paint it alongside of the first the same way in a stripe. Continue on to Other
colors until the paper is covered. Ask them what it looks like. (The results should
look like a rainbow. )

Lay arches side by side and compare. Ask children which is more interesting- If Clii}d
picks first arch stress how beautiful the color is but continue to discuss how boring the
world would be if everything were that one color -- stress the beauty of many colory_




Elementary Materials

SUGGESTED VARIATION: Instead of using all colors, limit to the five colars of people. Relate to
America's being made up of people of many colors. This becomes a
‘ People Rainbow."” Talk about the beauty of the arch of only
one color, but also how much more exciting is the rainbow of five colors.

CAUTION: To deal with children of mixed ethnic backgrounds, talk about richness
« of having more than one culture to draw from. The leader does not
tell the children what their symbolic color should be, the children will decide
for themselves.

ANTICIPATED OUTCOME: The results that the children see for themselves in a tangible way are
the beauty of all different_vq_c_:_l_ors side by siﬁg.

Color Me ___ 7

OBJECTIVE: To aid children in understanding the natural colors of people as opposed to the symbol-
ic colors of people.

MATERIALS:  Paper - Red, Black, Yellow, White, Brown.

PROCEDURE: Teacher starts discussion by saying “Do you know that a person’s skin coloring depends
on the amount of melanin in the skin. Melanin is the color pigment of the skin that pro-
vides protection to the nerve endings and blood vessels in the skin. All people have dif-
fexient amounts of melanin in their make-up. People have many shades of natural skin
color.

Groups of people have adopted symbolic colors to represent themselves. There are
five symbolic colors of people, Red, Yellow, White, Black and Brown.

The leader holds up colored pieces of paper next to his/her skin and says “Remember,
these are not the natural shades of skin color. No person is really this red (show red
paper ect. until all colors have been held up for comparison.)

These are the colors that people chose to be symbolic of themselves.

SUGGESTED VARIATION: None

ANTICIPATED OUTCOME: Children will understand the differences between natural skin color
, versus symbolic colors of people.




Classroom Activities and Materials

Ralnbow Words Mobile

-OBJECTIVE: To teach childran the terms used in the Rainbow classes in a visually pleasing manner.

MATERIALS: Colored construct:on paper (red, white, brown, yellow and black). Scissors, ink and/or
felt pens, glue, string and scotch tape.

PROCEDURE: Explain to the children that a word mobile is going to take shape with terms you would
like them to know. You will have a Rainbow of five colors of people. The Rainbow is
made by colored arches being pasted on tag board. Hanging from that will be Rainbow

words.

Start with: Respect
Pride
I'm Q.K., Youre OXK.
Unique
Sharing
Beauty of Differences
Cultural Pluralism

Vary lettering and printing of words and colors (keeping to red, black, white, yellow
and brown) and shapes. Add people forms in the colors of people for interest. This
activity can be used as a continuing activity, i.e., add one word each week.

SUGGESTED VARIATION: - Cut two rainbows and in the center of one rainbow cut half way to the
top. In center of second rainbow cut half way to the bottom. Fit first
rainbow into slot of second rainbow. Proceed to make mobile as above.

ANTICIPATED OUTCOME: Children will be continuously reminded of the different terms and mean-
ings as the mobile presents an on-gomg pro;e»t visibly with them in the
- T T room el - - '
Respect: to feel and show consideration
for others.
Pride: feeling of self-worth; to be proud
proud.
Unique: special, one of a kind.

Cultural Pluralism:  Many groups of people
of different colors living
side by side, each respect-
ing the others customs,
life styles, languages and
traditions.

Sharing: to enjoy together with others.

Other suggested words: harmony, understanding, etc.

sty




Elementary Materials

Finger Puppets
of America

OBJECTIVE: To demonstrate to the children as all the fingers of a hand are necessary for the hand to
function efficiently, so are all the peoples of America necessary for her to become truly
great.

MATERIALS: Butcher paper cut in 6" squares in the five colors of people, scrap yarns for hair, scissors,

tape and felt marking pen, set of completed finger-puppets, U.S. map.

PROCEDURE: The leader holds up his/her hand with his/her fingers apart and says, “Look at the fingers
ofmyhand..... see how each finger is necessary to the total efficiency of the hand.
Ezch Finger has its unique quality and function. By working all together the hand is a
very efficient toal. (Demonstrate gripping, picking up, etc.) If you took away any one
ott:ﬁﬂx.e ﬁggers, you sure would miss it. The hand could still function but not as
efficiently.”

“Now, let’s say that the hand represents America with the fingers its people. Think of
all the people living her2 and name them.” (As they name each symbolic color or group
of people put the finger-puppet that represents them on a finger until all are covered.)
The leader should have all the colors of people in America: red, yellow, black, brown,
and white. All five fit nicely on the fingers. Talk about the uniqueness of each group
wi‘h each adding to the country’s greatness as a whole. Then point out the beauty of
all our people living together, respecting each other.” (Manipulate the finger-p.ppets
apart and together.)

“Now, let’s each make our own finger-puppets and perhaps do a play on America'’s
people.” Pass out materials needed and show them how to make the puppets.

Puppets should be of yellow, red, white, balck and brown paper. Make five paper

puppets. Roll the paper into a tube and tape. Roll one end of tube over your finger

forming head. Tape inside the circle. Draw facial features and clothing with felt pens.

Aild yarn hair by taking several strands of yarn about 10" long and putting through

?ead aéld knotting on top. By continuing to knot or braid different hair styles are
ormed.

ANTICIPATED OUTCOME: Children will see through this visual aid that this country is made up
of many peoples of color and that it is their unique differences which
S contribute to the total greatness of America,
FOLLOW-UP ACTIVITY: The Children can make up a play about the ﬁerent beopie of America
and using their finger-puppets put on a presentation for the class. The

songs, “This Land is Your Land, This Land is My Land” and the
“Rainbow Song" could be sung while manipulating the puppets.

CAUTION: Finger-puppets should be dressed as American students, not in ethnic costumes.
18
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;|,|% thought about the

,,,l‘ fact that you would

‘i*" not be alive today if
your parents had nct

: *your grandparents
before them, or your greatgrandparents before
them, and so back through the thousands of
years of your family's history, for as long as
people have been living on earth?

Al of these people who were related to you'

long before you were born are called your an-
cestors.

Your ancestors and the places, or home-
lands from which they came are called your
- “roots", or origlns,

The perlod of time batween the birth of one
set of parents and the birth of thelr children Is
called a generation,

LRIC 9

lived before you, or

You belong to the “present” generation,
Your parents are a second generation; your
grandparents are a third generation, and so on
It can be counted as you Investigate your an.
cestry,

What were thelr l'ves Ilke? Where did they
live? What happened In thelr Iifetimes?

No one knows the history of all the genera.
tions In his or her family, Sometimes this Is true
because people did not always know how to
write. But often It Is because familles lost or

" _did not write and keep Istters and diarles or other
“records about thelr lives to glve to thelr children

or grandchildren. If they had done so, It would
have helped tell the history of the generations
In the famlly.

You can begln to find out more about your

ssuUTHITIO H Wmoxgxg

AITO03sSTH ATTWRI LBUTPIODSy PUP LUTIDAODST

family and make a record to keep for your chll- -

dren, however, You can do this by asking your

-

SHOLSHADNY ¥dHNOX

2
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pérents to help you obtain the Information needed
to fill out a chart called a FAMILY TREE: and by
following directions for other activitles found on

" the next pages.

Remember that you arg equallf related to
both your father's and mother's familles, It Is

therefore Important to learn about the names and

lives of relatives on both sides of the family,

Your father's relatives
are called your
PATERNAL relatlves,

Your mother's rélatlves
are called your
MATERNAL relatlves.

WHAT (S A PARENT? To be a parent means
to both create children, and to raise and teach
and guide them. Usually the same set of parents
both create and help you grow up. But some
children have two sets of parents because of
death or divorca In the famlly, The parents who
create the child are called the biological parents.
If you. or your parents have more than one set

= of parents and you wonder which parents to

record, remember that both sets of parents are
Important to you and have Influenced your life,
80 you may record the facts about whichever
parents you choose, or have knowledge about.

sTerzogew Axvjpuswus T
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ASSIGNMENT DIRECTIONS:

1.

On the following two pages (3 and 4) you will find a FAMILY TREE chart. Fill the blank
spaces with all of the information that you know. ASK YOUR PARENTS to help you

‘with the information which you do not know.

NOTE: If famlly records have not been kept, or were lost, even your parents may not
be able to tell you all the facts needed. Do not worry about this. Just do your best to
fill as many blanks as you can — Then KEEP THE FAMILY TREE FOR YOUR CHILDREN]|

Next, turn to the FAMILY MIGRATIONS MAR.

Find out where Ybur relatives or ancestors lived before they came to vthe United States.

Then draw the migration route (the direction and course of travel taken as they moved
from one country and across seas to another) on the FAMILY MIGRATIONS map sheet.
Label the name of the country or city where they were born, and the place where they
first lived In the United States. (Example; ISTANBUL and BOSTON).

~ NOTE: If you.have no knowledge about ybur ancestors before they came to the United

States, label the names of the places in the U.S. where some of your relatives lived.

If you are doing this project with a class, bring your completed assignment 'n your

MY ORIGINS bookiet to your next class. You will use the Information to make a large

- class FAMILY MIGBATIONS MAP,

25
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A

STeTISREN PpUP SS3TRITATIOV WOOISS

FTGVTIVAY AdQD I1STIY

%




ROUTES MY FAMILY TOOK T0 MIGRATE TO THE UNITED STATES

North 3& \J
America ‘ - | q

R
{Boston) S Middle : i a
\ 09

w&

d
‘ )
South ( ° 9
Amerlca p ﬁ éb%
(|
Australla
P
DIRECTIONS: Draw the routes that your father's famlly used to come o the United States using the sym-
-: bol deeecerrennnnnnee, . Show where they began thelr trip and where they eattled In the

United States, Draw the routes that your mother's famlly used using the symbol: —
You may have several arrows for each side of the famlly, I grandparents came from differant
places. Label the cllles or countries thay came from and thalr home In the United States,
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. Classroom Activities and Materials

e e e :
A Y T O

3. WHO I aM

From Caribbean Roots: A Learning

Experience for Students in the Virgin Islands

Purpose: This lesson is designed to help your students learn more
about one another's backgrounds, birth origins, and family histories.

Behavioral Objectives: Listen to and follow directions; record a
personal history..

Begin the lesson by providing each student in the class with a copy
of the Personal Data ‘Sheet. If you have very young students, they can
dictate the answers they know to you or someone else you have designated
as secretary. The students may have to take the sheets home to complete
the information. When the sheets are completed, you can team the stu-
dents, on a random basis, into groups of two. They can share the infor-
mation with each other. They should be encouraged to discuss any .
similarities and differences.

After each team has completed its discussions, allowing approxi~
mately five minutes for initial discussion, regroup the class into new
groups of two students, with whom they can continue sharing this expe-
rience. If there are questions with which some of your students seem
uncomfortable, simply pass over them. Following these small-group
discussions, the class should be ready for the following activities:

--A class discussion which provides individuals with the oppor-
tunity to express what they have learned about themselves and other
students with respect to their ethnic backgrounds.

~-Writing anonymous one-paragraph 'essays" on the topic "Who I Am."
These essays can be collected and read to the class by the teacher.

~=Younger children may draw pictures of themselves, their families,
their homes, and other places that they have lived.

—=An activity can be arranged in which a student is blindfolded and
asked to find his/her way around the room. After a few minutes, the
student is asked by the teacher how it felt to be "blind" in familiar
surroundings. The question of how any newcomer feels upon arriving in a
strange environment and encountering new people and places can then be
asked and discussed by the class.

“—The class can write a group composition by having the teacher pro-
vide the first few words or the topic sentence (for example, "I have just
arrived from . . ."). The students provide the other sentences to the

teacher, who then writes them on the board. -
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BT cwh

i TER o

"WHO I AM" PERSONAL DATA SHEET

Name Date
‘1. My name is ' .
(first) (middle) (last)
2. Iam o years old.
(age)

3. My birthday is . .
(month) (day) (year)

4, I was born in .
(place of birth) (island or country)

5. I live in .

(name of island or country)

6. I live with : .
' (name of parent or guardian)
7. He or she is my : .
(relationship)
8. My . was born in .
(parent/guardian) : (island or country)

9. Some people in my family live in other places:

lives in .
(name) (place)
lives in . .
(name) (place)
lives in .
(name) . - (place)
10. I am in the grade.
(number)
11. I go to School.

(name of school)

12, My teacher's name is ’ : .
(name of teacher)

T 5353
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4. CHINESE CHILDREN"S THEATER

From Chinese Cultural Activities, vol., 1

- The following 2 scripts are for children's plays.
.They were either adapted or written by the class
which first performed them, from the orlqlnal Chl-
nese materlals or tradltlons.' SRR ‘
In our'style of chlldren's theatre,"there is far more
_emphasis on scenery, mime and dance than on acting
per se. The scripts rely mainly on a fiarrator to
carry the story. In the original performances there
was very little live talking: the narration was taped
- by the children, together with the background music,
-and the dances and mime were acted out by the child-
. ren following the tape. This technlque takes a bur-
den off small voices and short memories, and frees
the children's energy for movement. We encourage
. teachers working with elementary school children in
. drama to think in terms of parades, pageants, tab-
leaux, scenery, and casts of thousands to £ill out’

a play and make it exciting to the audience. Just

‘the bare lines of a script makes a poor show. Think
‘of the Hollywood mus1cals of the'40s. . B

‘The Legend of Whlte Snake is, of course, a famous
Chinese opera. It has been adapted for children.
This script was first performed by Steven Ware's
Sth grade, .P.S. 126, Manhattan, in 1977. In 1974
a shorter version was performed by Margo Jones'
5th grade, P.S. 42, Manhattan. Running time in
opera form is nearly 40 minutes, which is very long
for a children's show. Aas a regular play, it
: would be somewhat shorter. AL TE P,
‘nghtnlng Meets the Aquarlus Flghtlng School is an
original script by a largely non-Chinese group of
chlldren, organized by Mrs. Oi-Yee Lau, Bilingual
’yOfflce, F.S. 42. It was wrltten to illustrate
. their study of Chinese New Year customs, and f1rst
performed in 1973. : . :

Reprinted by special permission of Art Resources for Teachers and
Students (ARTS), Inc., a teaching, resource, and publications center in
Chinese and Hispanic culture.
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INTRODUCTION TO CHINESE OPERA

Chlnese Opera is a“ very wonderful form of theatre, -
involving acting, ‘dancing, acrobatics, mime, music,
and s1ng1ng. The stories are simple,- ‘usually moral
_tales in wh1ch the good are: rewarded and the evil
. runished. ' There is often a lot of éxcitement, with
fighting and supernatural events. The costumes are
very brilliant and fancy. Many parts are for paint-
ed- faces“. using full face colored makeup. All ges-
tures and movements are highly ‘symbolic.. It .is sa1d
of opera,." Each sound is a song, each movement ‘is
- a dance. .;{ PR e :
If you have never seen a Ch1nese opera, you should
simply use this scrlpt to put on'a regular play.
If you want to make 1t more authentlc, here 1s some
llmlted 1nformatlon. e Tl A

K \‘.. .

The stage is bare except for a small table and two
chairs draped in embroldered covers, and sometlmes

a "wedding curtain”. : S
Scenes shift rapidly -into each other w1thout a break
Characters usually enter from Stage nght and‘exlt
'Stage Left ' ; . o e

All novement 1s very formal 11ke a dance - Groups
- of soldlers etc. will line up symetrlcally and pose.
" Flghtzng, ‘which ‘occurs. frequently, has a special .
style of its own, uaing martial arts forms and exer-
‘'cises. If two armies are’ flghtlng, they line up
-fac1ng each other strike. a pose, then rush through
; _each other, turn, and pose again. Repeat, and re-
' peat again. The losers may then' crouch on the floor,:
shaklng their hands in front of . their faces to indi-~
" cate submlsslon, and exit. -.Or they may roll off the
stage.‘If 1nd1vzduals fight again. it is by c1rc11ng_
. and p051ng, the only contact. f1ght1ng is with .sticks.
These formalized fighting technlques are very useful
with children, who tend to become: over-excited in ’
ibattle scenes. L 3.~uwfhugm;x@}u';5@, ¥

PRI L S S
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Much of the actlon is carrled out in elaborate pan— '
tomlme. “For - example,’a boatman has no boat, ‘But ‘only
an oar. ~He moves s1deways around the stage, rowing L
from the stern of the ‘imaginary boat ¥When someone.
Jumps on his boat, he’ and that person bob up and down'.
llke a seesaw to show that the boat 1s rocklng., .

Flags about 2' by“2', are used a lot to represent
armles, or the ocean, or a charlot S S

-t

In a zeal opera, part'of the dlalogue wlll be sung,
‘in" formal verses, and part. spoken’ w1th exaggerated
1n£lectlon.- We have never done slnglng w1th chlldren.

e

“If you want to try face pa1nt1ng,:1t 1s'perfectly

safe to use artists’ acrylic thinned with water on
- faces. . Red, black and white are common on warriors, .
gold and green on spirits, and white blendlng to o
‘deep pink around the eyes for women._hf“-- A

~J



El ementary Materials

THE LEGEND OF WHITE SNAKE . '.

leSt of Characters

;Bal Su Jen, the Whlte Snake P
‘Shiau Chlng{ ‘the Blue Snake, her mald
Shiu Shien the Scholar- AR e e
Fa Hai, the Abbot of Golden Mountaln Temple ’
'The Jade Emperor Sl e T R e e e
Heavenly Soldlers and SDlrltS _"
‘Boatman . | ..o ool e RS
Immortal of the South'Pole
Deer Spirit ;;‘ :
Crane Splrlt =
‘ Other attendents
Sea’ Splrlts_;_--‘
Monks_<. )

.The}S€age is set as~for opera - baretfwithia‘fable
upstage,’ center, flanked by two chalrs. The table
and chairs are covered in brlghtly embr01dered cloth.
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__ PROLOGUE

fNarratlon-'A long, long tlme ago, the Jade Emperor
~of Heaven was having a big p

B IR RN, gt/a'}ﬂﬁﬁ&&ﬁ%ﬂ i ﬁﬁﬂ@?

f'(Curtalns open. Heavenly soldiers enter in palrs SR
qc1rcle the stage, line up on both 51des of table, up-
'stage, center. " Jade Emperor enters SR with maids and
“.attendents follow1ng, sits in front of table.

- Spirits enter SR, dance.)

' Narration: Bai Su Jen, the Whlte Snake, and Shlau
_Ching, the: Blue Snake, after thousands of years of
'“medltatlon, now have the power to transform themselves
~;1nto any. creature. In the form of beautlful g1rls,

"they attended the emperor ' 's party..<

BREBREAIFEIRAL, ms %m% cmamra’w
L R R e /

f(When the dance flnlshes, Blue and Whlte Snake:"_-.
" leave- the group,” walt on SR until -other girls '
~ex1t SL Jade”Emperor and attendents also exlt )

1Blue- SlstervBal 'we have been in heaven for many
;years.j I am ‘bored with the same th1ng happening
.every day. " Why don t we go down’ to, earth and flnd
“out what 1t 'S like down. there° o

Rt AREIRE TS fm}ﬁm—m sm;
Sl ﬁﬁf)%*r%j%ﬁ§}3vfug}fij?E'$?WZ7 '”T.fg |

‘ WhltE' Slster'Chlng, what you re saylng 1s qulte )
. true. "let me- open the clouds and have a look at _'
"the earth below. o

S %—H AT FAEL

_ (Whlte and Blue ‘mime looklng down on earth They
- look at each other° they are happy. EXlt SLJ -




- Elemen tary Materials

.?scene l Borrow1ng the uggr lla by the lake, p::T;jﬁf¥
:.Narratldn;f Whlte and Blue Snake left the party 1n

: Heaven. They . arrive at West Lake in Hangjou, and A;
-are enjoying the beautiful view.. - '

REBRFLE 8, mamkm’m iﬁ fﬁa‘iﬁ?ﬁfﬁ% 3

'Z(Whlte and Blue enter SR)

_Whlt&'.I left O-Mel Mountaln and came to WEst Lake.._
.Bl g%fipmﬁmgﬂa,jﬂ..... e e :
ue:

1stez. the view of West'Lake 1s really beau-

tlful 1." : sk '.“
B w EeREREE T
Narration: - All. of 'a sudden it began to ra1n. White

~and Blue Snake didn't knew what to do. .
G REGZTAR, BH TRk

JQ(Whlte and Blue try to cover themselves w1th thelr
"hands- from the raln, look around for shelter, and
run to SL .corner. They try to dry- themselves under
'f(lmaglnary) tree. Enter scholar SR, holding an um-_
-brella and a fan, Wanderlng in the rain, - enjoying
- the view. He sees the two 'girls, walks to them and

.‘bows;" they bow back'.) T
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'Scholar: Ladles, where do you want’ to go?

?Hb ‘ABRIRITRL’

lue: We want to go to the Ch1en-Tong gate.

zﬂolﬂﬁ ¥ ﬁEa::.n::.n hard, please take my umbrella.
RO T T

te: But what about yourself?

VZ P RBUR?

: Scholar. I* doesn t matter.

T 7y '
ue: Why don't we all share the umbrella?

m EA- AR/

~ (The three get under’ the ‘umbrella. Enter old man SR,
rowlng a boat ) e T :

Scholar- There comes a boat. Let me escort you home.
. Boatman, ‘please row your boat over here!

P Wl Imzmm}mm ! mﬁ ﬁmﬁﬂaﬁ:

- Old man. 0.K.

2R B

(01d man rows to center, the three mime gett1ng into
boat,‘one at a t1me ) '

' Scholar' Please take these two ladles to the Chlenv
Tong gate., ' S :

*—% pﬁxm«td tﬁﬁ E?ﬁr
0ld: Yes , sir.

Fandk: AR R
- They mime’ be1ng in a boat in a storm, c1rc11ng the
stage. ) - : S

.Blue- Sister, look' The rain- has stopped West Lake
looks even prettier now : :

T B! SR RERR. B sm‘bew/

(Boat has arr1ved at shore- they get off. Blue does
a maglcal gesture with her hand, and it starts to

rain agaln )
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chofKTm‘lou t\, ke it. I ll get it back another

day. ' i »
Wh;te‘myq?d;ig§§£? 5£§§?%ﬁ._.
gc*goljzzk gﬂ thlon 1t- .o

ﬁ"ﬂl 3' *?amc YQ.Q very mu.Ch»_.

i 3o
& ‘ot a S
S?_;hol%- tgo N a1l--- o
7% 1 ST
N e starlng a
(White and n elh N :ﬂ;lte' Whlte

smiles, th¢ Uy g
off SI. Bl‘—’ m"*l at scholar

Scene 3. 'fh qug 9 %:'

lm fter that r
Narratlon. ma N hg ; i Su Jen,

g el ﬂ*mméﬁm‘%‘k

t éach other, Blue '
» suddenly shy, runs__
' exlts SL )

omantlc meetlng, o

(Blue jg d aofl:lh e EOO:' Center is the red wed-'
ding curta’s’’ Lront ?del fls A pair of red candles
- On 810€ OL the curtain is the um- -

on the tab} né
dihQ with the duster, sScholar and

® in red w
white epte? She is edding costume, head
d vty ed V8il. Sopglar leads her by

also cover?_.,n
;d gh ¢h a big bow in it. White holds

a wide red
the other e? topht a ngs ?ack When they reach the
s e PuliS- Blye gestures to him

center, shé
111 push. They go so. Scholar and

-]
to pulll ar
white exit gL- Bl\le is hapPyY, also ex:l.ts )

R Chan
scene 3. ° Tlny, ening. %e ’Ek

' Narrat.i.onz. Th QQholaf ateld Bgl Su Jen were very
iage- Ne day, ‘on Dragon Boat
ha after r¥ Y, g
E Fels:f:.{Val, °1d "‘an “amed Fa Hal came to v:.sn: the _

scholar

e *sw’f?m*%zﬂ ”**Wﬁ K, Eﬁ%ﬂﬁ

. P . e
DRI A

11
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(Scholar enters SL SItS, readlng. Monk enters SR,
. walks to mlddle, pantomlmes knocklng at door )

Monk- Is Master Sh1u at home9 's_v~;‘.,. S

B b

cholar wa?is to center, mlmes openlng door )

'_r.‘u_ Coes e

.Scholar-‘y‘ . 1t s the old master. Please come 1n.'j;
V They s%m% over. threshold, and s;t ) - {?j,ﬂ_,

'Monk 1 haven 't seen you for such a long tlme. “Sut..
your face as an ev1l look' You must be haunted by
an evil spirit

"»ss ol e -ﬁam mkw%rmf“

Scholar. Where is thls ev:.1 splrlt"

."!1:4,14 ;gﬁ% ? .
s rlght next to you.} :
ot SRR, -
Scholar No, there 1s no ev11 splrlt..” S
;T,jm 7§v . D . . o
Monk: Your w1fe is actually a snake sp1r1 ~ She
married you to wait for the right time to eat you up.

B gi?ﬂ»&ﬁiwmw ﬂ@‘iﬁi‘t%{fﬁﬁ%&?‘,

Scholar- Is thls true? What am I golng to do?

b Bk L
Monx. Today is Dragon Boat Festlval Ask her to
drink some Shiong Huang wine with yocu. You'll see"
what I mean. If there is any problem, you can flnd
me at the Golden Mountaln Temple I must go now.
Goodbye. P

A5+ SODITE thag re AE s W %B’tuﬁ%
Lo, ﬁf@ﬁa %6?3—* 3

Scholar-- Thank you very much, old master. :

T PRERC S A
(They stand, bow, and mime openlng door at center
‘Monk exit SR,) . o : .

(Whlte and Blue enter SL. )

S
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| Scholar. 'My dear, you are already up...h

BT b ¢ B

White: Yes have you eaten yet? h

LKA, EWQ@H’

Scholar: was drinking w1th a frlend to celeorate
the Dragon Boat Festival. He wanted to toast you
in a glass of Shiong Huang wine.

L kﬂﬁ’ﬁwﬁ’\ﬁ}f ’ﬁk Mﬂ%ﬂ”f *’H"Fﬁ ﬁ-’] "

- (He hands‘her a cup of wine. Whlte and Blue glance
at each other. Blue gestures for Wh:te to stop )

Whlte.' I'm not feellng very well 1'a better not
drink. S ST

b aawm H‘M._

Scholar: You must drink a llttle

Tidu: -K3vhyy

Blue: Ske is not- eellng well She ‘can t drlnk

zzi A tﬂﬁ'ﬂf"h‘l 3?“&/&?7'

holar: can take care of her. You can_go now.

R o s

Blue looks worrxed, exlts SL ) m;ﬁvg .

Scholar~ Come. I ll drlnk flrst

PFAL - /%' Y ARE

hisey Lot o

(She drlnks)

' lar: You can drlnh'ﬁ‘Baveuanothé;.i"
%‘Hm #&}t} g{-rg; AL | "k

White: No, no....
B

He makes her drtnk agaln )

;'Whlte. Chlng, Chlng..;'

PR FR AR

(She runs’out, tehind curtain.)

Scholar: 'She doesn't’ feel well; I made her drunk
- Let me go and have a look. -

TR t&%&ﬁ%ﬁ} HAeR Wf) 1FRBFIRA .
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. (He starts to walk behlnd curtain. Suddenly, a big
'wh1te _snake . pops out from the center. He is frlght-

‘ened faints. -White and Blue enter SL, help him get
up and exlt SL )

_Narratlon'. Whlte Snake and Blue ‘Snake dec1de to go’
‘up to the mountaln to get the maglc herb to cure the';
scholar. : -

A ’a’sm/\ kwmﬂ%w?ﬁz mw

.Scene 4 Steal:|.ng the Herbs _ﬁg

(Deer Splrlt and Crane Splrlt enter SR dolng
acrobatic and martlal arts skllls. Maglc herb on
table, center.)- AR : S .
Deer and Crane-_ By our Master ] order ‘we're guard—'
ing the magic herbs. Nothing will happen to them!

fEt BuE SR ATRL HHR

V(They ex1t SL Whlte and Blue enter SR )

Whlte- My husband saw me in my true snake form.'

This made him so ill he couldn't leave his bed. I
must get the magic herb to cure. my poor husband.

B B%%%z%ﬁ@*? ﬁ:’ﬁﬁm# HK%%M ﬂ%’g'\

- (Goes to center, starts to take herb } Der and Crane4
enter SL, stop them ) : . ST

Deer- You demon.. How dare you come to thl‘ fairy
mountain? _ - : e
BE:# 7&7@ BT M ! e
Whlte' _came ‘to borrow the maqlc herb to cure my
husband. -

97, AT fxamféuﬁ ﬁ%«%ii—ﬂ

Crane. The magic herb belongs to th1s falry mountaln.
How could we lend it to you? : T .

BRI R My, ‘Emﬁw}w
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(They fight More sp:.rlts come to help Deer and Crane.
White and Blue almost defeated. The Immortal of the
South Pole enter SR, stands on. table, center. Every-
one kneels, fac:.ng Immortal )

Immortal: How dare you come to th:.s fa:l.ry mounta:.n
to stedl the magic herbs?ﬁ§

R ARTE%E T

ite: Merciful Immortal, please save my husband.
My own life is not important.

B M*%’M’r THACRENTTIN

Immortal: I see that you really love him. I will

give you some herb to cure your husband. You may
leave the mountain. ’

ARG ""\*ﬁn*ﬂﬁ’\ By R R SRERREA *fmmm'
Wh:l.te- Than]%you' uery much oh Immortal

(Wn:l.te and Blue take the herbs from Immortal 'I‘hey
exit SR, T‘ze othersexit SL.)

45
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Scene 5. Golden Mounta:.n Temple/i‘;h%—

Narrat;on: Whlte and Blue Snake took the herb, and
.-returned home. They saved the scholar's life. But
the Monk Fa Hai, came to see the scholar again, and
persuaded him to come to Golden Mountaln Temple to
protect him from White Snake.

B B TP Y m RO 1 AR R R
| m%w%ﬁzﬁ %m&?“‘&mﬁ? W

(Monk and scholar enter SR walk across, exlt SL )

Narratlon.Whlte and Blue Snake dec1ded to go up to
the mountain to find the scholar.' :

.’it& R ETICRE 2L EBIRAL o A

. (White andBlue enter SR, find a boat. Mlme as before,
getting on boat, rowing around stage.)

(Sea Splrlts - shrlmps, crabs, fish, lobsters - enter
SL, do1ng acrobatlc skllls. Clrcle the boat )

{g r1ts.' Master, where are you golng? '

o I ATRE T

Whlte- I am golng to Golden Mountaln Temple to flnd

my husband

t ;iié}ik%*il\ trqubl hel
1r1 sS: are in tr e, we can help you.
Fok L B By 7y ?ft T

1te. Wa1t underneat

1r1ts. We Wlll ___~: g» ':_~3w TS
%.b‘g\ ] '

p1r1ts ex1t SL )

?rlte,f Slster Chlng, hurry the boat"f' E'% .kﬁ”'ll
(Theyjrow, arrlve at shore, get off, walt SL corner. .
Monks and Fa Hai enter SR. Fa Hai sits on top of the

table, monks line up on the sides. White walks center.
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WhltE. Fa Hail Return my husband'

A B BHRWIE o
Monk: Your husband is not here. Go look for him
elsew e

B BT RRA, s, .
Three days ago, my husband told me he was
coming here to burn some incense. How can you say

he is not here? Please release hlm SO we can be
togefher ain.

AIARE MMNLMJ vaﬁ
,k w& vﬁzﬁﬂa AR k-

Monk X w111 tell you the truth. Your husband has
already become a monk 1n th;s temple. He cannot

TR v A TR

WhltE' we have our vcws. How can you separate us?®
- 0ld Master, please spare him, ‘let him go!

%%, 3 % ?“;
m ﬁ? iyl {a_ A;E'J%?j’gk{- m’ﬁt mﬁ‘ﬁ

47

42




Classroom Activities and Materials

(o . 4 -,

LT Ty
:\.0._4,}!"[ 1?{

Monk: Evil Monster, say no more. You should return

home. ake t
313 w BARPUARS

Monk throws is staff with a blue dzagon head at
White. White -and Blue fight with the monks. They

are outnumbered, Blue exits SR, enters with sea
spirits. They carry square green flags, represent- °
ing flood waters. Both groups fight. The monks
win. Sea Spirits exit SL. White and Blue, defeated,
kneel in front of Monk.) ' ' - :

Monk: Take these evil demons._'Protect my holy

tem lel j‘xﬁ“ﬂﬁ& 11

i%s- Yes, sir. .

»»‘&ﬂ UL

Narration: So, Whlte Snake and Blue Snake were im-
prisioned by the monk under Thunder Mountain for a
long time. White Snake gave birth to a sen by Shiu
Shien the Scholar. Many years later, th’ * boy was
‘able to rescue her. '

® e, b UK ERTREY T,
AR ﬁ%am ﬂﬁ&%’(ﬁﬁﬁ ﬁumm

(Curtain.)
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5. THREE'SINGING GAMES:

From Inter-Ethnic Music: Rhythm--The Pulse of Humanity

instructional Goals:

To show children that the numbér of beats per measure
or set may change during the song.

To inform stﬁdents that in some cultures, songs and
dances depic@ievents in nature. :

' To teach children a singing game.
Behavioral Objectives:

Students will,demonstrateuthe ability to recognize
a change of meter.within a composition by same
visible sign such‘as raising their hands when they
- hear the change; or raising the. correct number of
fingers to indicate the corréct ‘nunber of beats per

set or measure. S

Students will demonstrate the understanding that in
some cultures songs depict events in nature by
performing an example of a piece of music of this
type and explaining lyrics. ' .

Students will demonstrate their understanding of -a"
singing game by performing "Dona Blanca," "Punchi-
nello," or some other ethnic singing game or by
creating one. '

The audio tapes of these songs are noc longer available from the
project. However, teachers with access to musical instruments may be
- able to play the melodies from the sheet music provided here. The strat-
egies described may be adapted for use with any ethnic or folk song.
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Doiia Blanca

i ta de . pi -
Cov-cred up pil - lars made of gold and
2. Quién-es e -~ dl - co - ti - lo quean-dzen
Who is this child Jd-co - ti - Ho that comes
0 i o e
L ;‘IL VA 4] Z
) — —— . , ‘
la - res deo-roy pla - ta Rom - per - e - mos
sii - wver is Do-ia Blan - ca Let's break down the
pos—_ de Do-1ia Blan - ca. " Yo soy e - se
to__________  the res-cue of “her. I am this child
2 . —t — °
— == - == =-
¢ m pi - lar pa - ra ver a Do-ifa .. Blan: - ‘ca. :
pil - lars large and take a peek at Do- fia . Blan - ca.
di - co - ti - llo quean-~daen pos de Do- fia .Blan - eca, .
res cue

J -co~ ti - o that comes to the of . her.
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Listen to the cassette tape recording- of
"Dona Blanca" and ask the children to clap
the beats, clapping louder on the accented
or strongest beat. Help them determine the
number of beats in a set. Most of the song
is in sets of three except the measure with
the words, "Let's break down the pillars
large," which is a set cf four. The song

" 'starts on the last beat of a set of three,

Step 2 -

Step 3 =~

has four sets of three beats, one set of
three beats, and then two beats of a set

of three (the last beat of this' set of three
is the first beat of the song.)

Sing the song, and learn the motions to the
singing game that accompany it:

The children form a circle. "Dona Blanca"

(a girl) is put in the center, and the boy

who plays the role of "Jicotillo" walks around
the circle. Each player represents a pillar.
They hold hands and move around "Dona Blanca."
"Jicotillo" asks, "What is this made of?" On
answering, for example, "of gcld" or "de oro,"
he attempts to break the pillar (break through
the hands that are held). If he succeeds, he
enters the circle and kidnaps "Dona Blanca;"
if not, he continues to move around the
circle. The game continues until "Jicotillo"
is able to break the circle and kidnap "Dona -
Blanca." The player who allows his entrance
exchanges places with "Jicotillo" and another
girl is chosen tc play role of "Dona Blanca."

Listen for the change in the number of beats

per set in the Lithuanian folk song, "I Made
a Whistle." After four sets of two beats per
set, it changes to sets of three beats per
set. Listen to this song, clapping the beats
and accenting the stronger ones. Point out

‘the four sets of two followed by four sets of

three which are then repeated.

After the students have learned the song, ask
them to draw a picture illustrating this song.

a7 51
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Pasidirbau as Dudele
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. IMade a Whistle .
o K. Jakubenas,
" c G C G Arr. by J. Gaubas
— et 1-‘?——
t — = —
Pa - 8 - dir - bau as T du - de - le
Made - a whis - tle, love - 1y whis - tle,
C o G C G
o & -
Ir uz - gro - jau sau dai - mne - le.
Made a whis - tle played a song, - too,
. . F . M C
' - % A 1 1 ry
: i *Jl iq L d‘ s ﬁ
[ E— =
Klau so alks niai is si zio jes
I sur- prised the el - ders list’ - ning,
5 G . C
] " f]. 4?[% .l
Kas cia  ver - kia, kas cia gro - ja?
""Vho is weep - ing? Who is play - ing?"
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Step 4 - Listen to a song which has three different
sets of beats in it, the Alaskan Indian song,
"Tlingit Ptarmigan Dance Song."* (We heard
the very beginning of this song in Part V.)
The song was arranged and recorded by Dr. Louis
Ballard, a well-known American Indian compsert
and conductor. It is one of a collection of
American Indian songs, which includes not onl¥y
the recordings of the songs, but copies of tha
songs in book form and on ditto masters, film-
strips and transparencies of illustrations:

American Indian Music for the Classroom
Created and Taught by Louis W. Ballard
Produced by Canyon Records, c. 1973
4143 North Sixteenth Street

Phoenix, Arizona 85016

The word Tlingit means "people”" and is the
name of a large tribal group consisting of
fourteen tribal divisions. Ptarmigan is the
‘name of a type of grouse, a bird which has
completely feathered feet and inhabits the
arctic regions. This song and dance is a
contest to imitate the courtship character-
" isties of birds.

The dance song starts with three sets of five,
followed by one set of three, and then one
set of four. This same order of sets is
repeated twice more. o i

Have the children listen to ‘the recording of
this song and clap the sets as they occur:

Three (3) sets of 5 beats;
One (1) set of 3 beats:;
One (1) set of 4 beats.

The above pattern is repeated three times.

* Used by permission.
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Tlingit Ptarmigan Dance Song

N 135 Voice Arr. by L. W. Ballard
é u

- - y 4
. =
- %)
. (lntroduction) .
Drum
= = = P == =
y 1
e e e e e i e e e e i £
g S S S N I Sy S S S — t - — 2
f
*
[ a ‘ @ f>r — >| - =
—r - . Il * ”L 1 [
i = — — e e
- Hoh <~ he' hoh, hoh - he' hoh,
== > = = =
] e =
) ' T— — ]
f
B .
i) >lr — O > = = @2 > > 2= —
— ¥ - m— a = ¥ -FI
hoh - he' hoh. Hoh! We! = Wel He vo - he - ho!
= Pt — = == - Pt
e = = F—x ————
e o T P —- }  S— !
* Indicates slight variation '
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6. FOUR LESSON PLANS

' From Cultural Diversity in E:rly Childhood Education:

Teacher Training Manual

One way to organize your curriculum is by deciding upon themes
which will be used as the content for a wide variety of activities. The
purpose of this sgpproach is to fully expose the children to one topic so
that they can absorb the new information over a period of time. Themes
may be centered on a specific ethnic group and/or om a universal theme,
such as work, the body, family, or transportation. If your program
chooses to focus on a particular ethnic group, it is important to con-
tinually emphasize to the children the similarities of the groups as well
as the differences between them. Multicultural education should not
further isolate groups by relegating them to specific time slots to be
forgotten the rest of the year. If you choose to use universal themes,
activities should reflect the contributions, history, and customs of
each ethnic group as it relates to the particular content area.

Once the staff has decided upon a theme, it is necessary to speci-
fy goals and objectives for that topic area. The staff must decide what
the children should learn as a result of the umit.

Learning centers are an important part of the theme approach. A
learning center is an area of the classroom with materials available for
a particular type of learning activity. Once the theme and goals and
objectives have been decided upon, many of the actual activities will
take place in small groups at each learning center. During these acti-
vities, the children learn the content of the theme as well as increase
their skills in language and cognitive development, fine and gross motor
coordination, -~ .th and sciencc concepts, etc. Learning centers might
include art, language development, mith and science, cooking, music, and
creative dramatics.

N
The next stage of planning will be deciding upon specific activities
and projects for the theme which will enable the children to meet the
goals and objectives. Each staff member responsible for leading specific
activities should develop a complete lesson plan. The lesson plan should
inciude: learning objectives, materials to be used, . procedures, and
- method of evaluation. Below are sample lesson plans from a unit on work.

N g et e e mene

Lesson Plan: Making Fruit Salad

Monthly Theme: Work.
Weekly Theme: Farm.
Learning Center: Cooking.

Learning Objectives

--To increase fine motor skills by cutting fruit with a knife.
--To understand that farm workers grow and pick the fruits and

vegetables we eat.
1) 55
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~~To understand the concepts of roundness, relative size (smaller,
larger), and roughness and smoothness. :

Materials .

——Fruit (peaches, grapes, plums, mangoes, avocadoes, bananas, papayas,
apples, oranges, strawberries).

—Utensils (measuring cup, bowl, spoon, knives).

--Sour =ream, whipped cream.

—=Pictures of farm workers.

Procedures

1. Ask the children to name the fruits. Talk abkout color, texture,
size. .

2. Ask the children where fruits come from and who grows and _
picks them.

3. Talk about farm workers and how they help us eat good food like
fruit. Show pictures of farm workers.

4, Divide fruit among the children.

5. Discuss safety rules concerning the use of knives. Demonstrate
the correct way to cut fruit.

6. Let the children cut up the fruit.
7. Let the children take turns mixing the fr.it in the bowl.

8. Let the children measure the whipped cream and sour cream and
spoon the cream over the fruit.

9. Let the children mix the fruit salad.
10. Serve the fruit salad for snack time.
11. Ask the children to clean up the cooking area.

Evaluation

~-D'id the children use the knives with care? Were they able to cut
the fruit?

—~Ask each child who grows and picks fruit.

—-Ask each child to point to a round fruit and name the shape. Ask
the children to point to the smaller fruit (of a grape and an orange)
and say the word "small." Then ask thém to point to the larger fruit
and say the word "large."

96
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Lesson Plan: "John Henry"

Monthly Theme: Work.
Weekly Theme: Railroad vsorkers.
Learning Center: Language development.

Leafﬁiﬁg”ﬁﬁjéégives

=-To learn who John Henry was and how he contributed to building the

railroads. .
=—To learn the songs "I've Been Working on the Railroad" and "John

Henry."
Materials

~=Pictures of railroad workeré.
-=-Book John Henry by Ezra Jack Keats.'

Procedures

1. Teach the children the songs "I've Been Working on the Railroad" and
"John Henry." Ot~ D

2. Learn new words: railroad, i:ammer, train tracks, caboose.

3. Discuss who John Henry was and what he did. Show the children pic-
tures of railroad workers. ,

4. Read the book John Henry to the children. Show them the pictures.
5. Ask the children how John Henry's hammer helped build the railroads.

6. Have the children act out the following parts of the story: banging
the hammer, walking to sce the world, pushing and pulling the paddle-wheel
crank, hammering the tracks, singing the song "John Henry."

Evaluation

—-Ask the children to name a famous black hero who helped to build the
railroads. Ask them what he did.

--Ask the children to sing "I've Been Working on the Railroad" and
"John Henry."

Lesson Plan: Making a Miniature Railroad

Monthly Theme: Work.
Weekly Theme: Railroad workers.

Learning Center: Art.

Learning Objeétives

-~To increase fine motor coordination.

37

53



-. Procedures

Elementary Materials

—=To learn the shape of a rectangle.

- —-To learn who John Henry was and how he helped to build the
railroad.

Materials

—Scissors, paste, ceilophahe tape, cardboard boxes, milk cartons,
rulers, string, ice~cream sticks, glitter, paint, brushes.

1. Discuss John Henry and how he helped to build the railroad.
Tell the children they will now build their own railrogd.

2. Present materials and explain how they will be used. Ask the
children to name the shape of the cardboard boxes and milk cartons.
Have them repeat the word "rectangle." ’

3. Have the children cut cardboard strips for the railroad tracks.
Have them paste the ice-cream sticks on the strips to create the rails.

4.—Let-the-children-cut-the-milk-cartons in half. Punch a hole

through each end with the scissors. Tie a knot on one end of the string
and pull through the hole. Connect the milk cartons together with
another knot.

5. Have the children cut circles out of the cardboard boxes for
wheels. Paste them on the sides of the milk cartons.

6. Have the children decorate the train with paint, glitter, scrap
materials, etc.

7. Have the children then glue the train to the tracks. Display.

Evaluation

——Can the children cut the strips and tie knots on the strings?

~-Ask the children to name the shape of the milk cartons and card-
board boxes.

—-Ask the children to name a famous black man who helped to build
the railroad. Ask them to tell you what he did.

Legson Plan: What Is a Thermometer?

Mbnth;x,Theme; Work.
Weekly Theme: Health worker.
Learning Center: Science and math.

Learning Objectives

~~-To identify a thermometer.
-~To know the word "temperature" and its relationship to illness.
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',-Ta _dentlfy two health.workers who use thermometers.
; R ..:I"w- ‘ SRRy 1

Mhterials YOTR e o
=atertals G
-—Pictures of health wcrkers.
_——Big:thermometers.

Procedures

1. Discuss the children's ezperlences with thermometers at home
and at the doctor's office.

2. Dlscuss how a thermometer measures the heat of your body,
Whlch is callea "temperature "

3. Dlscuss the relatlonshlp between body temperature and illness.

4, Discusé the role of nurses and doctors in helping you when you
are isick.

5. Show the children the thermometer. Show them the numbers from
smallest to largest. Show them the mercury in the thermometer and how
" it moves when heat is applled to the thermometer. N

6. Show the ch:l.a.dren'_hog7 to use the thermometer.

7. Have the children take each other's temperatures.

Evaluation

—-Ask the children to identify and name the thermometer.

——Ask the children what it could mean when they feel very hot. Ask
them what the name is for the heat of their body.

--Ask the children to name two health workers who use thermometers
as part of their work.
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7. FIVE HOLIDAY PROJECTS

From Inter-Ethnic Celebration

CONCEPTUAL OBJECTIVE: To allow students to recognize how intimafe
and personal holiday celebrations can be,

A. Acfl?ify:' thnic Day |

" B. Activity: ;Etﬁnic‘Classroqm'Picnic
C. Activity: _ln&enting a Holiday

D. Actfvity:‘ Birthdays‘are quidays

E. Activity: Games and Dances for Use or Adaptation in Holiday
Projects , . .

Ethnic Day

. Recommended Grade Levels: 1-6

Materials Required: Open

Early in the year 1975, Our Lady of the Angels School celebrated
YEthnic Day.!"' Thirteen ethnic groups were represented in the all-
school Ethnic Day. Every student was involved at some level. Each
classroom chose a country and the students in that room worked on

. .special displays, reports, food preparations, etc., for their ethnic
exhibit., Parents and people from the community were invited to view
the displays throughout the school. The neighborhood newspaper sent
a photographer and devoted a page of pictures to publicize the event.

The culminating activity of the day was the entertainment. Two per-
formances, involving over 400 students, were given during the day

to standing-room-only crowds of parents and students. The next evening
the performance was repeated again to a filled auditorium. Parent re-
sponse indicated that they would like adults, as well as children, to
participate in the next ceiebration. The day ended with each child
having an opportunity to samplie some pastry from another country.
Mothers provided the pastries and helped to serve. Aunts, grandmothers
and anyone else who cared to were invited to help. '

60
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Purpoéé

Working Outline

1. Research and'Enrichmeht

11. Festival Celebration

Procedures

1. Research projecf

A. Aspects or areas to be researched

OW OO O W N —
1]

L

Arts and Crafts

Clothing

Food

Holidays -

Important Persons
Language/Vocabulary

Music S

Religious Customs/Celebrations
Shelter

Other

B. Creative expression deveioped>through:

N W —
.

Poems
Art Projects
Posters

. Transparencies

Filmstrips
Tapes
Other

C. Execution of project according to:

1.
2.
3.

Homeroom .
Subject matter
Personal interest '

FestiQaI>Celebration

A. Work of Faculty Advisors

]..

To direct a particular group in the presentation

of the cultural expression of a specific nation-
ality. '

a.. Verse choir
b. Choral group
c. Dance group
d. Individual performances of the above

ss 01
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2. To select the chi ldren participating
a. Solicit volunteers

b. Try=-outs
c. Eliminations

B. WOrk of office staff

1. To provide a “time slot in the school schedule for
: groups to practice.
2. To solicit adult volunteers to heip the faculty
with performances
" 3. To arrange for substltutes to cover the necessary

rooms
L. To co-ordinate adult volunteers for dlsplays and

serving of food

€. Work of ali the faculty

1. To work around released time peridds.and to be flexible
2. To set up room displays according to research projects
3. To solicit food contributions from room parents

111. Suggested Time Log

A. January 20 - presentation of above outllne to facu]ty
B. February &4 - March 1 - Research time

C. 'March 4 - March 18 - PerformanCe Practice Time

D. March 19 - Festival ’ : h

e ettt v Sb et im . e as e x

Ethnic’Classroom Picnic

Recommended Gfade LeVele: 1-4

Materials Requlred: Open

Step 1 - Since most of the students in your classroom have

probably experlenced going on a picnic, a useful
initiating activity would be to have the students
provide firsthand |nformation on their plcnic

experience.

‘6323
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" Below are some queétfons to stimuliate discuééion:

a) What kind of food is served at picnics?

b) How do club/school picnics differ from family
picnics? o :

c) What kind of games are playea . . picnics?

d) How do picnics in the U.S5.A, differ from those
of other countries? .

Step 2 - Assign the 'students a class project - ""Ethnic Classroom
Picnic." Divide.the students into various committees:

‘ a) Food committee - This group researches the foods
of other nations and cultures.. For example,

Feta cheese ~ ({reek
Provolone cheese -~ [talian
Fried bananas - Cuban ,
Roguefort cheese - French

- Drawings of these foods can be made and placed
"on the bulletin board. -

b) Game committee - This group researches the Qames
of other nations and cultures.gEFor example,

. The Clown .Tag Game - Mexico
Marble Tunnel Roll = Chile -
Catch the Dragon Tail - China o
Hit the Donkey's Tail Bone - Bolivia
The Hunter and the Gazelle - Africa
Indian Ball Race -~ Native American

Students can dgmonstrafe to théLEIass how to play
these games or the games they have researched.
(See page 89 for instructions to'the above games.)

c) Entertainment committee - This group prepared to
entertain the class with an ethnic song or dance.

Step 3 - As the title suggests, the culminating activity shouid
be a picnic. |If possible, have students bring in ,
samples of the foods the Food Committee has researched.
Otherwise, members of the class bring in things for a
class picnic at which time the games are played and the
ethnic American song/dance is performed.
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Inventing a Holiday

Recommended Grade Levéls: 1-4

Materials Required: None

"Step 1 -

Step. 2 ~

Class discusses any person, issue or other interesting
event that they agree is of importance to them as a.
group. None of the choices can reflect a presently
held holiday.

After identifying class choice, students suggest ways
of celebrating that holiday in class. Below are some
characteristics of the celebration to be explored:

@) _Special costumes

Step 3 -

b) Tricks and riddles

c) Special foods ' ,

d) Will it be celebrated with: 1) friends orly;

2) family only; or 3) both?

e) Do you go to work on this holiday?

f) Special gifts? Serious? Frivolous? ‘Expensive?
Inexpensive? Token gifts?’

) Special games appropriate to hollday

) Special songs

) Special dances

) Special poems

) Special stories

) Special rituals and objects

) Time of day for ritual . (mornlng? noon? evening?
midnight?)

Post-holiday questions for the class:
a) How did invented holidays compare with known
holidays?

b) In what ways the same?
c) In what ways different?

6
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Birthdays are Holidays

' Throughout the world, many people consider birthdays to be

a day of celebration. In general, one celebrates his/her
birthday on the day he or she was born, but this is not

true in all countries. For instance, in Greece and Poland.

people celebrate ''Name days'' which are sometimes more

important than their birthday. -

.For this celebratioﬁ, people recognize the name of the

. Saint they are named after as their birthday. For example,

a Michael'would ceisSrated his birthday on St. Michael's

Day or a Joseph would celebrate his on St. Joseph's.Day.
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Games from Aroﬁnd the World

- Recommended Grade Levels: 1-4

‘Materials required: none
Clown Tag (Mexico)

~In this version of the game of tag, the first player tagged must
- put one hand on the spot touched by the chaser, whether it be
the back, the shoulder, the knee or whatever. . In this position,
the new "It" must chase the other players.

Ay
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~ Marble Tunnel Roll (Chile)

Recommended . Grade Levels: 1-4

Materials required: shoe bex; marbles, scissors

Cut four different-sized openings in a box -~ a shoe box works fine.
The smallest .hole should be just large enough for a marble to fit
through. Write a 1 over the largest hole, a 2 over the next largest,
and so on.” The object is for each player to try to score a winning

" number of points by shooting marbles into the holes. Decide for
yourself the number of points needed to win, where you shoot from

and the order of shooting.
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Catch the Dragon's Tail (China)

Recommended Grade Levels: 1-4

Materials required: none

About ten players stawud in line, their hands on the shoulders of the
person in front of them., The first person is the head of the dragon:
the last in line is the tail. The head tries to catch the tail

by tagging the last person within a set amount of time. All the
other players do their best to keep the hea( “rom catching the tail,
but the line must not break. If it does, the head wins,




Elementary Materials

Hit the Donkey's Tail Bone (Bolivia)

Recommended Grade Lévéls} 1-4'

Materiais required: a targetl(can and stick), stones or other objects
which can be thrown, =

In many games, like basketball or horseshoes, the idea is to throw an
object at a target.. Bolivian children use a donkey's tail bonz as the
target. The players take turns throwing stones at the t3i} bone
starting close up (position 1) and moving back one place each time
they hit the target. The winner is the first person to hit the target
from all positions. : :

If you don't have your own target, put a can over a stick; the target
will clang when it's hit. Can you think of different-shaped targets
to make the game more difficult? .
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The Hunter and the Gazelle (Africa)

Recommended Grade Levels: 1-4

Materials required: two blindfolds, table

The African Bushmen used to get up at sunrise to hunt the gazelle -~
a fleet, graceful, horned animal. Today, African children play a

game based on the hunt.

Just two people play at a time. But watchers will have fun, too.

One person plays the hunter, The other is the gazelle. Both are
blindfolded. They are then l=d to opposite sides of a large bush
or table., When a signal is given, the hunter tries to catch the
gazelle within a set amount of timé. Both circle around the bush
or table, trying to be as quiet as possible since a noise will tell
each where the other is. The hunter wins by tagging the gazelle.
The gazelle escapes by avoiding the tag. The winner gets to play in

the next hunt. '

70

67



Elementary Materials

Indian Ball Race (Native America)

.Recohmended Grade Levels: 1-4

Mate;iéls réqu!red: tw6 kick balls

The players divide themselves into two teams. The game is played
like a relay race. Runner number one on each team must kick a ball
in front of him or her to where runper number two stands walting, and
number two kicks It on to number three. The player's hands musg'
never touch the ball, Each team l'icks only its own ball. The first
team to kick the ball across the finish line wins., Use two
volleyballs or softballs, For a wilder gawe, use footballs. or,

to get an idea of how inventive the Indjans were, see if you can
create a ball out of materials found in nature.

68




Classroom Activities and Materials
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Neapolitan Tarantella (!taly)

There are many Tarantellas but most have the same basic step. The
following Tarante!la, one of many from Naples, contains the fundamental
.Tarantella steps. This music may also be used for other forms of the

Neapolitan Taramtella.

OPENING FORMATION: Couples all~facing counter~-clockwise, with the
lady standing to the left of the man. Inside hands are behind one
another's backs, with free hands holding tambourines.

Part 1 - All step-hop forward diagonally to the r'ght on the right
foot. . At the same time,left foot is swung behind right
~foot. AIl step-hop~hop diagonally forward to the left on
the left foot, swinging right foot back. A1l moving diagon=-
ally forward to the right, take 3 steps anc a hep, (right,
left, right, hop on right).

Repeat the above sequence in other direction: Step~hop forward
left; step-hop forward right, and left, right, left, hop
on left. ‘ '

Repeat the entire sequence.

Part 2 - Face partner. Clap own hands and, passing by the right
snoulder, change places with partner by hopping on right
foot (4 hops). Right hand is extended forward, left hand
backwards. When reaching partner's position, turn to
face partner with 4 ssteps in place. Clap hands and re-
turn to original position with 4 step-hops on left foot,
as left hand is extended forward and right hand backward.
Repeat all of Part 2.

Part 3 - FLIRTATION FIGURE: This figure is very flexible. Man

- turns in place alone, snapping fingers, taking modified
step-hops, improvising with his body, hands and feet in
Italian style, while flirting with partner. The lady at
the same time moves sidewards, clockwise around the man,
clapping her tambourine, overhead, in back, to side, or just
shaking it; she flirts with the man. Her step is a back-
ward 'buss step," for she steps in back on the right foot,
and to the side on the left foot.

Part 4 - Face partner. Clap own hands, run towards partner and place
right arm around partner’s waist. Turn partly with partner
but then separate and twirl -Isolo, finishing in partner's
place. Clap own hands and put left hand around partner's
walst. - Turn partially with partner, then separate again
and twirl into original position.
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8. EIGHT ETHNIC HERITAGE ACTIVITIES

From Multi~Ethnic Activities: Upper Elementary, Supplement

Family Custom and Culture Activities

Objective: The students will apply research techniques to complete
the following activities. (Note: Parents or other relatives may help
with the following activities, or they may be able to find someone to
help the students.)

Activities

1. Learn some common words and phrases from your famjly's native
language. Be sure to write them down so you can refer back to them
later if need be.

2. Learn how to do a dance typical of your family's heritage. You
may wish to work with some of the other students who share your ethnic
background.

3. Learn to cook a food dish that is common to your ethnic heri-
tage. You could eat it yourself, serve it to your family, or share it
with the class.

4. Visit a museum devoted to your ethnic heritage. You may wish
to assemble a group of students who share your background and arrange
the trip with a couple of parents driving after school or on a weekend.
After you have visited the museum, write some kind of summary of what
you saw: What did you like? Did you learn anything new and interest-

ing about your ethnic group? What in particular caught your eye?

5. Collect artifacts of your ethnic heritage; for example, pic-
tures, items of clothing, examples of traditional craft items and art.
Keep a record on 3x5 cards.

Map Work

Objectives: Given a map of the world, students should be able to
identify the original countries of their ancestors; given the opportu-
nity to do research, the students should be able to list at least one
effect that the geography of a country has on it:s climate, economics,
dress, crops, and values.

Materials: Map of the world.

Activities

1. Divide class into groups of from four to seven students. Give
each group a large map of a continent that the students' ancestors may
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have come from (Africa, Europe, and Asia particularly). Some groups will
have more than one continent.

2. Ask students to.find the following information from their maps.
After the groups report their answers, discuss what those facts might
mean for the persons living in thore countries, both teday and when

their ancestors lived there.
~~How many countries in this continent?
~-How many countries share boundaries with at least five other

countries? : '
~~How many countries are landlocked? .
~-How many countries have capitals on the sea/ocean?

3. Discuss whether any of these factors and possible actitudes
have an effect on the way the students' famjlies live today in America.
Students should give specific examples.

4., Additional activities could include further research about the
geographical, economic, and social conditions of the countries of the
students' ancestors,

Research Projects

Objectives: Students will be able to use the school library or media
center and the community libraries to find out reasons why people from
their ethnic backgrounds came to America and the contributions made by
their ethnic groups to American society; students will make lists of the
problems faced by their ethnic groups in coming to America.

Materials: Reference books, film strips, cassettes.

Activities

1. Use the library to research a general background for your iam-
ily's ethnic heritage, using references, books, filmstrips, cassettes,
and secondary-source books. Try to find out why your family's ancestors
came to America. If that is hard to determine, find out why your fam<
ily's ethnic group came to America. Also, try to discover what contri-
butions your ethnic group has made to American culture.

2. Try to find out how people in your ethnic group created
surnames.

3. Find films that deal with the history and customs of your
ethnic group. .

4. Find examples of literature from your ethnic heritage; for
example, poetry or folktales.

Using Primary Sources

Objective: Students will be able to locate primary sources in
their own families.

7
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Materials: Family Bibles, diaries, photo albums, old letters,
etc.

Activity

Try to find materials around your house that will tell you about
the history of your family, its customs, and the culture that your
family came from. Such materials are called primary sources. Examples
of these are family bibles, diaries, photo albums, and old letters.
Such things may be in a language you can't rend. ' Find someone who can
translate them for you. Other relatives may be able to help you find
primary sources. '

When you find a primary source, copy it down--at least those parts
that apply-~so it can be shared by other members of your family. You
may find some family history that you and others in your family did not
know about.

Parent Interview

Objective: Students will be able to apply research techniques in
completing the following activity.

Activity

In this activity you will interview your parents, grandparents, or
any other close relative about your family's ethnic heritage. If your
parents are from different barkgrounds-~for example, your mother is
Irish and your father is German--you may wish to trace only one ethnic
group.

Set up an appointment with your parents for a time that is conven-
ient for them and for you (preferably a time when they do not have some-
thing else on their minds) Have paper to take notes on, and a pencil
or pen.

Have a prepared list of questions abocut your ethnic heritage. What
things do you want to learn? Work together in class to compile a list.
What questions do you think should be on the list?

When you have finished your interview{ write up the questions and
the answers you received in a form that will enable anyone who reads it
to understand all that was said. X

Culture Fair

Objective: Students will be able to prepare exhibits, dances, or
drawings about their cultural groups to be used at a school culture

fair.
Activities

Activities should revolve around all aspects of life, focusing on

71375



Elementary Materials

the basic human rights and dignity. Some possible ideas are listed
below.

~—Folk dances, traditional games.

- ==Music--comparison and rontrast; for example, Neil Diamond's "Tap

Root Manuscript" based on African rhythms, melodies, songs.

~=<Higtory of the ethnic groups (in America). :

--Native, ethnic costumes, hair styles.

~~Differences in customs--whys and wherefores.

--Art, sculpture, posters. :

—~Dynamics of life in vaiious cultures.

~-Contributions to American history, society, and life.

~=Study of the positive values of ethnic plurality.

~-Cultural problems and adaptations.

Ethnic Background

Objective: "The students will be able to generalize from their own
ethnic heritage to experiences of all immigrant groups.

Materials: Films, books, cultural items, newspapers, etc.

Activities

The following activities are suggested for use after or concurrent
with the planning of individual presentations about the students' ethnic

backgrounds.
-~-Bring in outside resource people for presentations regarding

various ethnic groups.

--Bring in people; films, books, cultural items, native-language
newspapers, etc.

——"Fishbowl" discussion, with the fishbowl made up of representa-
tives from each ethnic group within the class.

~--Small-group discussions, with the groups being of mixed ethnic
backgrounds or of similar backgrounds, on the contributions of various
ethnic groups to our society. Records to bekept on newsprint for
presentation to the class, discussion, and display.

Presentations of Ethnic Background

Objective: The students will be able to present information about
their ethnic heritage to the class, using a variety of media-~-pictures,
tapes, dances, dress, speech, food.

Materials: Supplies for making bulletin boards and transparencies.

Activity

Time for several days should be set aside for students to have
access to material for taping, dry mounting, making bulletin buvards,
slides, movies, mounting photographs, or whatever to pPrepare and organ-
ize a presentation for the class. Tke presentation could be oral, visual,
or any combination of the two. :7(;
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9. OUR ITALIAN HERITAGE

From the Ethnic Heritage Studies Curriculum, Grade 4, Unit 3
B The purpose of this unit is to ihcrea?e the children's understanding
of the cross~cultural nature of the world in which they live. First, the
children will examine several concepts from a cross-cultural perspecfive:
tfansportatlon, food, and clothing. Then,,they will examine 'some of the
cultural traditions of ltaly, a nation which has furnished more than one~third
of all people in thzir awn state. Finally, they will consider how what they
have learned compares with their own lives.

The children will actively participate in this study. They wil! use var-
ied media. They will observe from filmstrips gnd artifacts. They will try
to learn some of the language of the ltalian people, as well as some songs
and'dances.‘ They will become familiar with some fairy tales. |In short, they
will be exposed to many facets of Italian culture. ’
' As the children use this material, they will bulld on the ffamework_es-
tablished in earlier grades. They will lay the foundation for future ethnic

heritage studies to come.

USING THIS UNIT

Our ftalian Heritage Is a resource unit. There are more activities and ma-

terials included than you probably W{ll use with your classes. Children and classes
differ. Your own expgriences-dlffer. Among the activities suggested, there should
be some that are suitable for your OWn‘unique needs. This Is a flexible, self-
contained unit. You do not have to seek ou*t other meterials to supplement it.
Everyth{ng has been provided for you. You ﬁay use the materials for different
purposes, If you wish.

’

Note: Many of the activities ruproduced here rely on Italian arti-
facts provided with the complste kit, which is no longer available.
- Teachers may be able to assemble some of these or find appropriate sub-
stitutes, or the activities can be adapted around the artifacts and
customs of some other culture.
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There are some experiences in this unit, however, which are meant to be
shared by all children. These activities are important for the conceptual
development of the total curriculum. TFhese activities are always starred (*).
When you see a *, you should try to do this lesson with all children. The de-
velopment of materials on the next grade level depend on It.

Other activities are designed for the use of Individual children or
small groups. These aliow the children to study new ésp;éts of the culture
or further examine introduced ones. They van be used as part of learning
centers wlthin your classroom They may be used by.gyeryone if _you wish.

The important thlng to ‘remember 1s thaf th¢ unit is flex:ble. complete, and
desiined to be used in your own personal way. Experiment and enjoy it with your

class!

COMPONENTS OF OUR ITALIAN HERITAGE

O The following materials are included in this unit. They provide materials
for both cross-cultural ‘study and for a case stud? of ltaly.
Children s Books:

Long Ago in Florence The Cruise of Mr. Christopher Columbus
A Book about Christopher .Colum- Italia

bus ' Favorite Fairy Tales Told in ltaly
Mafco Polo - '

Teecher Resources:
Italy (Life World Library) An ftalian Cookbook
Cooking of italy Italy Today (!2 pamphlets)
Artifacts: '
Onyx owl: representative of the craft of onyx carving:
Millefiore paperweight: showing how the glass is overlald with layers
Millefiore horn: same glass work in typical ltalial good luck charm
Miilefiofe heart: another example of fine glass work
Venetian glass bracelet: typical use of glass of venetiai origin
Small Florentine picture: typical showing use of gold
Alebaster angel: typical of this carving and using angels often sean in

ftalian arts and crafts
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Artifacts (cont|nued)

Samiem, e

ftalian pottery plate. one of the famous crafts of Italy

Straw basket: another typical craft of ltalian origin

Small wooden Pinocchio: one toy based on famous ta!ry tale

Small Florentine box: typlcal of desngns worked in woed and leather
Mosaic pin: another typical craft worked in jewelry

‘Small leather purse: leather work is one of ltaly's finest crafts
ltallan conns, showing some of the local currency and symbols used on it
ltalian flag: showing colors

Italian stanps:-showing things held of value

Model Maserati racer: model of fine craftsmanship of ltalian cars

Ravioll stamp: used to seal ravioll pasta
Box of imported spaghetti: typicsl Itallan pasta
Package of Italian candy: typical of that used
Packets of espresso: instant version of fine Italian coffee
Can of tomatoes: one of the central vegetables in {taly
Can cf eggplant appetizer: another typical delicacy
Licorice chips: ltallan candy'
Gluggone cookies: typical imported cooky
Costume doll: Modern doll dressed in peasant costume
Medla Materials:
From Place to Place (fs/cas) I Wish, | Wish (fs/cas)
Crezd and Rice (fs/cas) The Colony of Cats (fs/cas)
Hats and Shoes (fs/cas? : Italian Language Lesson {cas)
Italian Folk Music and Bances (cas)
Other Materials: '
| Bulletin board kit
Set of study prints
Wall map of ltaly
Set .of ttalian posters
Set of -game cards
Set of recipe cards
‘Set of ditto mastes
Overhead ¢ransparency map
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CONCEPTUAL STRUCTURE

This unit is designed to teach or add to the children's understanding of
several concepts. Some concpets have been introduced in previous units. These

are reinforced by the activities here. Others may be introduced for the first

time. The concepts for this unit are-(starfed ones are hew):

culturé ' : group

cultural similarities self

cultural differences society

traditions ) production .

role R o COI’ISUI_I‘IPthh"""‘ e [
resources . €lrculation%*

interaction diffusion

interdependence change

As the children progress through the unit and build on what they have
previously learned, they may begin to relate these concepts. The following
generalizations are part of this unit: A

1. Every society develops its own culture.

2. The cultures of societies have both similarities and differences.
3. Each culture develops jts own traditions.

L. Each perzon in every group in society has roles to play.

5. Resource use may be different in each culture.

6. Production and consumption are important in each society.

7 Interaction occurs among groups within a society and with other
societies. '

8. Circulation of goods, ideas, and people occur within societies.

9. Diffusion of people and ideas creates change.

10. Groups within a society are interdependent.
11. Cultures in our world are interdependen- .

Children, naturally, will not express either concepts or generalizations
in these terms; They will use their own words. They should be encounﬁged,
however, to begin to attach ]abels to their thinking and to make genenal

statements about what they study.
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PART A: SETTING THE STAGE -

The first part of the unit is designed to introduce students to what
they will be studying in this unit. It is a kind of inquiry_lesson into the
future, stimulating questions and ideas. There are several possibilities
here, and more will come to your mind. With the exception of the starred

- activity, all others are optional. \

*Activity 1. Where Are We Going to Study?

Objective: Given some artifacts, the children will try to decide
what country is being studied and what it might be like.

Coricept: culture

Generalization: Every society develops its own culture.

Materials: . millefiore paperweight, straw basket, pottery plate,

venetian glass bracelet, leather purse, Italian_ flag,

doll, box of spaghetti, can of tomatoes, wooden pinocchio
Procedure: Explain to the students that they are going to begin a
new unit of study. They are going to look again this year at one of the countries
from which many people in the jocal community have come. Ask them to remember what
countries they have studied in the past (Asia, Hative America, Scandinavia, France).
Explaln that they are going to try to figure out what country this is by looking
at a serles of objects from that country. Divide the class into five groups.
Give each group one of the following: paperweight, basket, plate, bracelet, and
purse. Ask each group to look at what they have, to decide what it is or what
it is made_of, and to think of a place from which It might have come. Then give
each of the groups another object: flag, doll, spaghetti, tomatoes, pinocchio.
Ask them to examine these and to decide what country is belng studled. After the
chlldren have given their final guesses (they should guess Italy), ask them to
think about what Italy means to them. On chart paper, make a 1ist of the ideas
they have about ltaly now. Ask them what they think they use that we got from
the Italians. Ask them what dishes they have eaten. Ask the children what’
they think Italian people are like.

S
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- Activity #2. Using a Bulletin Board. :
' VOb!ectiveﬁ' " Glven a bulletin board about !taly, the chf+drqn’will
' suggest some ideas about the country and Its environment.

Concepts: culture, resources

 Gereralization: Resources may be used differently In every culture.
Materials: Bulletin board kit, selected posters, selected study prints
Precedure: Put up a bulletin board about Italy using materials from

the kit. Gather the children in a semi-circle around the bulletin board. Ask
them to examine closely the materials on the bulfetin board. Then ask each child
to make one statement about what they think Italy is like. Specifically c§l1
their attention to the kinds of resources the people might have. After the chil-
dren have all made their suggestions, then ask the clasc to decide whether any
of its statsments about ltaly made previously might be wrong. Then change these

based on the new evidence.

Activity #3. A Journey.Through !téi;‘“ ST
Objective: Glven a fllm on [fa?y,'the children will gather evidence a-
bout its culture and compare it to their own.

Concepts: . society, culture, cultural similarities, culural differences

.

Generallzations: Every society develops its own cultures.
Cultures oi socleties have both similarities and diffarences.

Materials: "Wings to Italy'" (film to be borrowed from publlic 1library)
Procedure: Borrow-the film from the library's film collection. You

will probably want to show it without the sound since the vocabulary may be beyond
your chlldren. Prevlew'lt, however, to see what is best. ‘ '

Tell the children that today they are going to take a journey through lzaly.
Ask them to look at the fllm closely, looking for information about the people,
how they live, how they work, how they play. Show the film.

Discuss the film with the children: What is Itaiy 1ike? Was there anyplace
like where we live? How do Italfan people live? What do they eat? What are thelr
houses 1ike? What kind of work do some Italians do? What do the Italians do when
they are not working? What did you see that changes some of oui notes on Italy?
What did you see that was 1like our own community? What did you-;ee that was
different? Did you see anything that might have brought to the United States
from Italy? If so, what?
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Activity #4. A Look at Our Community.
Objective: Given a short walk in the community, the children will
" note any Italian influences.

~ Concepts: cuiture, diffusion
Gener: i:._ on: The cultures of countries can be diffused to other countries.
Mater ' None; instant cameras optional ' '
Procedurc: Ask the children whether they think their are any ltalians

in this comﬁunity. Explain that today they are going to take a short walk to see

. .what influences they can find. Explain they should walk by pairs, each one looﬁing
for as many things as they can find. If they wish, they may take paper and pen-
cils to note what they see. Or, if cameras are available, chlildren can work In

- small groups and take pictures of what they see.

After the children have finished their walk, discuss what they have seen. Make

a list of the Italian influences they have found. If the children have taken plc-
tures, post these on a bulletin board headed, '‘!talians in .Our Community."

PART B: A CROSé-CULTURAL PERSPECT‘VE

The purpose of this segment of the unit is to continue examining commoa con<
cepts from a variety of countries. This unit focuses on transportaticﬁ, food,
and clwthing. :

*Actlvity #1. From Place to Place

Objective: Given a filmstrip, the children will identify at least

' five different ways people are trensported, two of which

.

\ are similer to the.r own culture.
Concepts: " ecirculation, cultural similaritles, cultural differences
Generalizations: -Circulation of goods, ideas, and people occur within societies.

Cultures have both similarities and differgnces.

Materials: "From Place to Place (fs/cas)
Procedure: _ Ask the children how they got to school this morning.

Ask them how they would go to the closest city. Ask them in what other ways -
have they gotten from Qléce to place. WMrite their responses on the chalkboard.
Explaln that today they are golng to look at how people in many different nations
get from place to-place. Ask them to look for as many ways of travel as they
can find. |
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Show the filmstrip. Then discuss It: How did Hifferent people travel?
Why did they use some of these ways to get from place to place? Which of these
ways would be used in the United States? Which would not? Why? Which would you
like to try that you have never tried? Why?

Activity #2. Makling a Poster.
‘Objective: ' Glven art materials, the children will make a poster
showing at least five ways of going from place to place.

Concepts: circulation, cultural similarities, cultural differences
Generalizatlons: Clrculation of people, goods, and ideas occur in socleties.
. Cultures have both similaritles and differences.
Materlals: Large sheets of drawing or construction paper, magazine
pictures (optional), crayons, scissors {optional), paste

Procedure: Explain that they are going to work in small groups to
make posters showing hcw to go from place to place. Working In'groups of three
to five, glve the children supplles and have them create these posters. ‘When all

are done they can be part of a class book or bu. letin board.

*Activity #3. Breazd and Rice. .
Objective: Given a filmstrip,,the children will identify major foods
of people arournd the world and co.pare these to their own.

Concepts: cultural similarities, cultural differences
Generalization: Cultures have both similarities and differences. ',
Materlals: "Bread and Rice'' (fs/cas)

Procedure: Ask the chilZren what they like to do most. Then ask them

If eating is a better or worse sctivity. Explain that food is essential to everyone.
Ask the children to .suggest different kinds of food they think people around the
world eat. Explaln that they are going to look at a filmstriz about how people

in many countries eat. Show the filmstrip. Discuss it: What kinds of foods did
the people eat? Which ones are llke those you eat? Which are different? Why

do you think different people sometimes eaf different thlngs? What might be the
effect of weather on the food people eat? What might the land have to do with

food? Wny? VWhich food that was talked about in the filmstrip have you neve}

eaten? Would yoii 1ike to taste it? Why or why not?
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Activity #4. Sufveying the Foods We Eat.

Objective: Given the foods in their howes, the children wlll classify
what basic foods the class eats.

Concepts: cul ture

Generalization: Every sccicty develops its own culture.

Materizls: Chart paper )

Procedure: Ask the chiidren to work in pairs. Ask each pair to iist

10 foods they have caten this wezk. Then have each pair Péke a singlz (ist of
what they have eaten. Combin two pairs together. Ask each set of 4 to make

a single llst; noting how many said each thing. Then combine these into groups
of B. Again, make a sinale list, noting how many for each Itgm. Have each group
of 8 read its list. Make one on the board for the whole class. Have the class
decide what are thz ten rost commonly eaten foods of the class. Discuss, if you
wish, which of these arec from this.covntry and which might be from somewhere else.

Compare the list to scme of the foods suggested in the filmstrip.

*Activity #5. Hats and Shoes.
Objective: Given a filmstrip, the children will list different kinds
of clothing around thz world_and compare it to thelr own.

Conﬁugi'iuuu>‘ “.“Eﬁf}ﬁ}éi similarities, édltufél-dffferences

Generalization: Cuitures have both similarities and differences.

Materials: - ""Hats and Shoes' (fs/cas)
Procedure: Ask the children if they know what are the basic needs of

all societfes. |If they don't, list food, shelter and clothing on the board.
Ask them which of these they have studied this year. Which have they studled
other years? Explain that this year they are going to look at another basic
need: clothing. Show the filﬁstrfp. Discuss: What kinds of clothing do dif-

~ ferent people wear? Are clothes in other countries simliar or different from
your own? Why do you think there ar~ differences? Why do you think thete are
similarities? Which clothing that is different do you think you might like to
wear and why? ' |
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Activity #5. Making a Mural
Objective: Given knowledge of transportation, food, and clothing in

many culitures, the children will create a mural illustrating

similarities and differences.

Concepts: - cultural similarities, cultural differences
Generalization: Cultures have both similarities and differences.
Materials: Mural paper, paénts, brushes, or other art matertals
Procedure: Explain that they are going to summarize what they know

about other cultures by making a mural. They have looked at three things:
jtransportation, food,. and clothing. pDivide the class into three committees.
Assign each a section of the mural. On their section, each group should paint
pictures or outline people or objects that show how different cultures go from
place to place, eat, or dress. When all groups are finished, this would make a

good hall bulletin board display.

-

PART C: OUR ITALIAN HERITAGE

*Activity 1. What Do | Know?

Ob[ectlve} Given a series of questions, the students will decide if
_ they are right or wrong, reflecting their ideas ébout ltaly.
Concepts: culture, self
Generalization: Each individual has ideas about other cultures.
-Materials: writing paper, penclls,‘survey questfons
-Procedure: N Rgmind'the éhildren bf‘fﬁe-éodntry wh{;Hw¥B;; are‘going

to study. Explain that you are goinc to ask some questions abcut ltaly. They arc
going to respond with their ideaé. Give each child a piece of writing paper and

a pencil. Ask them tb divide the paper in half. :2ve them put True at,the

top of one column and Faise at the the top of the other. Make a sample on the
board. Have them number their papers from 1 to fO. gxplain that you will

read a sentence. You will read it twice, but no more. |If they think it is true,
they should put an X in the true column. If they think it is false, they

should put an X in the false column. Read these statements.
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I. lItalians live in a very dirty country.
2. ltalians mostly eat spaghetti and pizza.
3. People who are Italian do not tike music.
.,h. All people live in homes that have only a father, mother, and children.
The ltelian people have a very long history.

Italians make very few beautiful things.

italian cars are excellent for auto racing.
There are many ltaliens in this community.
Few people of 'Italian origin live in this state.
After the children have finished, you may discuss their answers if they

5

6

7. The lta]ian people drink very little wine.
8

9

0

wish. Otherwise,'coliect the papers and check them to see what incorrect ideas
your children have. This will halp you in planning the unit. Keep these papers

for use at the end cf the unit.

Acrivity #2. A Chil :n';taly

Objective: " Given a fi} mstrip, the children will make two statements a-
bout how the child lives and how it is similar or different
from themselves. _

Concepts: - culture, cultural similarities, cultural differences

Ceneralizations: Every society develops its own culture-. -

Cuitures have both similarities and differences.

Materials: "{ Wish, l.Wishﬁ (fs/cas), drawiny paper, crayons
Procedure: Explain thet today they are going to visit an Italian child.

Shew the filmstrip. Ask the children to tell how the child lives and to compare
it to their own lives. Then have them draw a picture showing two things: the
Italian child and themselves. The picture should show 2 similarity or a difference.

When the pictures are finished, display them or put in a class book.

*Actlvity #3. Introducing ftaly.
Obiective: ‘Given a map and study prints, the children will.list at
least one characteristic for each of the following: homes,

work, play, food, environment. .

Concegtsi culture, traditions, land use, production, consumpt!on
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Generalizations: Every society develops its own culture.

Every culture develops its own trzditions.
Land use may vary from culture to culture.
Production and-consumption are part of every society.

Materials: Map transparency, wall map of Italy, set of study prints,

set of large posters

Procedure: Have the wall map and the large posters hung where the chil-
dren can see them easily. Reread with the children the ideas they have about Italy.
Explain that today they are going to check some of these ideas. .

Put the map on the overhead projecfor. Point out the characteristics of
ltaly to them: the mountains, the seas, the peninsula, the major cities. Have
volunteers go to the large map and trace some of these features. Discuss what
these might mean to ltaly and its people.

Divide the class into small groups."éive each group at least one stuy print
for each member of the group. Ask the children to look for information about
where the ltaliana live, what kinds of work they do, what their country is
like, what they eat, how they dress,'and how they play. Give the children time
to study all the prints in their group carefully. Then have the:: exchange with
another group. Have these prints studied carefully, too. Now ask each group
to share what they have learned. Make a data retrieval chart on the board with
the categories: homes, family, work, play, food, clothing, land. As the children
!give their Information, jot down the data in the right category. Have the children
tell you which category each time.

After all of the data is on.the board, discuss it with the children. Try to
get them to make general statements about each of the categories. Then have them

check thelr ideas on ltaly and make any needed revisions based on the new data.

Activity #4. Using a Map.
Objectlye: Given an outline map of ltaly, the children will trace and

Identify important features.
Concepts: resources, land use

Generallzatlon: Every culture decides haw to use [ts resources and Its land.

Materlals map transparency, wall map, copies of ditto map, crayons
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Procedure: Put up the wall map and place the transparency on the over-
head. Give each child a copy of the ditto map and a box of crayons.

Explain that today they are going to work on a map of Italy. First, have
the children trace the outline in black. Write the word "peninsula' on the board.
Tell the children it means a land area surrcunded on three sides by water. Have
the children color in the seas surrounding Italy. Name them for the children.
Then discuss why Italy is a peninsula. Have the children mark the mountains on
brown. Talk about how these mountains might affect Italy. Point on the Dolomites
and how they separate Italy from much of Europe. Then help the children locate

a few wajor cities such as Rome, Venice, Florence, and Naples. Point out any

other features of ltaly such as rivers that you wish. Finally, have the

children locate each of the features on the wall map and check this again on

their own maps.

*Activity #5. Learning from Artifacts.

Objective: Given ltalian artifacts, the children will draw conclusions
about the ltalian people, particularly their resources
and theirvwork, and compare these to their own culture.
Concepts: cultural similarities, cultural differences, resources,
——————#f_‘ ole
Geﬁefalizations: Cultures have both similarities and differences. Resource

use may differ from culture to culture. People and groups

in societies play different roles.

Materials: all artifacts from kit except flag, coiﬁs, and stamps.
Procedure: Explain, to the children that another way to understand the

culture of a people is to look at what the people make. From these things, we
can find out what kind of materials they %ave available, what types of jobs
might be done, and what things are importanf to the people. We can also get
other clues to the people in terms of religion, foods, and clothjng.

Remind the students that they have looked at some of these things before to
find out what the people might be like. Now, they are going to lodk at a broader
group of materials and make other decisions. Divide the class into five groups.
Give each group four artifacts. You may choose to give them related ones, or
assorted ones. Ask each group to study the artifacts and answer these questions:
What must the people have to make this? Do you think it was made by.hand or
machine? What would it be used for? What does it tell you about the people?
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Do you use anything iike it? How is it different from what you use? Allow the
children several minutes to discuss what they have and decide the answers to
these questions. |If you wish, you may have groups change and evaluate new arti-
facts. Then, discuss the artifacts with the children. Ask one person from
each group to answer the questions about one artifact. Jot down any importaﬁt
details on the board. After all artifacts have been discussed, talk about them
in general: Which of these things are to be used in the home? Which are designed
to be worn? Which are designed to be used outside the home? What do they teil
you about the ltalians? What do they tell you about the ltalian ideas of beauty?
What do you think the lItalians have for resources? What kinds of jobs might
they have? Why? How are these things similar to what you use? How are they

different? What ideas about the Italians do you wish to change based on these

items?

Activity #6. Making Italian Crafts.

Objective: Given directions and materials, the children will make
one or more craft items.

Concepts: culture, traditions

Generalization: Every culture develops its own traditions.

Materials: éopies of directions for jewelry and pictures and bread

dough items, materials as listed in directions for each

Procedure: " This could be done as individuals or small groups as well
as a whole class. It would make a good learning center for this unit.

Explain the different craft projects which can be made. Allow each child
to choose one or more to do. Provide each child with the directions needed and
th: necessary materials. Allow the children to work on their own, helping where
needed. If you are doing this as a whole class project, you may wish to do one
item at a time, helping the children proceed step-by-step. This activity may
take several days, depending on how many items are made. Finished items may be

displayed in the room or school. They may also be used as gifts for parents or

others.

Activity #7. What Do the Italians Value?
Objective: Given a variety of Italian items, the children will decide

at least one idea which the ttalians value.
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Concepts: ; culture, values _

General jzation: Evéry culture develops fts own values.

Materials: ' italian flég, coins, stamps, angel, selected study piints
shoying festivals and religion

Procedure: . Explain’to the children that there are some thlng; in every

country that people think are very important. Ask them how they feel about their
flagﬂv Ask them if they thirn& the people of the United States believe in God.
Explain that we have a motto which says we do. Then show them the Italian flag.
Discuss he colors and what they might mean. ‘Pass around the coins and Stamps.
Let the c. ‘1dren decldé what these might mean. Show the angel. Ask them what
religion they think the people of Italy mostly belleve. Pass around the study

'prinfs. Discuss what these show. Then ask the children to make a statment about

an fdea they think the people of |taly think is very important; List as many
of these as are made on the board. Ask the children whether they think these

same i{deas are important in this country and why or why not.

*Activity #8. Using Fairy Tales.
Objective: Given an ltalian fairy tale, the children will compare
it with those they already know.

Concepts: culture, traditlons
Generalization: Each culture develops its own traditions.
Materials: The Colony of Cats" (fs/cas), Favorite Fairy Tales

Told in ltaly,'WOoden Pinocchio

Procedure: " Hold ub the wooden figure of Pinocchio. Ask the children
if they know the story. Let someone volunteer to tell it briefly. Explain that
this is_one of Italy's most famous tales. Ask the children what is a Tairy tale.
Explain that today they are going to look at another fairy tale. Show the film-
strip. Discuss it with the chiidren. Ask: What is the point of this story?
Why do you think the people read it? Did you like it or not? Why? Does it
tell you anything about the Italian people? If so, what? .

If you have time, read the children one of the falry tales from the book,
sharing with them the illustrations. Then discuss ali of the falry tales. Have
the children compare them to others they have heard or read.

Some children may wish to draw Illustrations for the fairy tales. These

could become part of a class book. This would be a good learning center activity-
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Activity #9. Itallan Artists,
- Objective: Given information about Della Robbia and other art objects,
K the chi'ldren will makz something using an Italian design.

Coﬁcégts: culture, traditions
Generalization: Every culture develops its own traditions.
Materials: '"Long Ago in Florence," milléefiore paperweight, mille-

fiore horn, millefiore heart, mosaic pin, Florentine
picture and box, pottery plate, art materials
Procedure: Explain that every countfy has great artists, but that
the Italians have had some of the world's greatest. Gather the children in a
circle. Read the story of Della Robbia to them. !f possible, haQé sométhlng
in this design for them to.see. Then re-cxamine the items glven in terms of

their design. ‘
Give the children their choice of several different kinds of art materials:

paints, clay, crayons and paper, construction paper bits, etc. Ask the children _ e

to make something using Italian design. For example, they might make an'angel,
heart, or horn from cléy. They might make a mosaic design using colored paper.
They might draw someth}ng w}th a repetitive design. After all children are B
finished, have them share what they have done. ’

*Activity 10. ltalian Foods.
Objective: Given varied.materials, the children will make at ieast
' three statements about Itatian foods and compare these

~ with their own, Including how Italian foods are used here.
Concepts: cultural similarities, cultural differences, diffusion
Generalizations: Cultures are both similar and different.
Diffusion of jdeas offen brings change.

Materials: Set of study prints, straw basket, pottery plate, ravioll
stamp, other food items, cooking booklets
Procadure: Ask the children what they had to eat today. Ask them if

they think they would eat the same foods in Italy. If not, what do they tHink they
would have? Divide ti.e class into three groups. Give one group the study prints

- and ask them to find all those that deal with food. Give one group. the artifacts,
and ask them to find all those that deal with food and decide what they are:
Give the third group the recipe booklets. Ask them to look these over and decide
what kinds of foods the Italians eat. Allow-time for all groups to do their research

92

20




Classroom Activities and Materials

Have each Qroop report. Discuss‘the types of food they have found. What
must be raised in Italy? Why might they use fish and seafood? Where mlght
crops be raised? Have children point out places on the map. Discuss how these
foods are similar to those they eat. Discuss how they are different. D]scuss
wirv 1talian foods might be available In the local community. Explain that
when people travel from one country to another, they often bring their foods
with them. Discuss how the evidence of Italian foods in thexr community and

state shows that ltalians have settled here.

Activity #11. A Tasting Session.
Objective: " Given a sampling of ltallan foods, the children will de-
cide. which they 1ike and why.

‘Concepts: cultural similarities, cultural differences
' Generalization: Cultures have both similarities and differences.
Materials: Foods from kit, any others you can gather such as cheeses,
' etc.
Procedure: Arrange for today as a tasting ééoslon. Open and heat
various cans from the kit. |If possible, have the materials for an antipasto

platter. Allow the children to arrange this themselves Others might cook
simple pizzas in a toaster oven.

Explain that today they are going to pretend to be in Italy. They wil}
try some of the Italian foods. EIther have the children preparP the foods or
simply allow them to sample them. -You may wish to have the chlldren sample A
one item at a time and discuss it. Or, you may wish to have them try many things
and then talk about it. After all have sampled, discuss whether they liked it
or not. Discuss whether it (or which items) was similar or different from what
they eat. Ask the children to decide whfch ftem they like best and why.

Activity #12. Marco Polo_and Italian Food.
Objective: Given information about Marco Polo, the children will state
v one food which he brought back to ftaly.

Concepts: culture, traditions '

Generalization: Every culture develops its own traditions.

Materials: '"Marco Polo,' box of spaghetti, worlo map .
Procedure: Explain that the Italians were great world travelers. Ask

them if thoy have heard of any (talian travelers. They may mention Columbus. Ex-

~
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"plélnfthat today they are going to learn about another, Marco Polo. Read them

- the story. Explajn that one thing Marco Polo brought back from China was spa-

| ghetti. Ask the children what they think it was like to go exploring so many
yéérs ago. Again, stress how the meeting of different peoples sometimes results

.

“in diffusion and change.

*Actlvity #13. An lItalian Language Lesson.
Objective: Given a language tape, the children will learn at least
' 10 words of Italian.

-Concepts: ‘Communication, cﬁlture .
Generalization: Comﬁunication through language is part of every culture.
Materials: Language cassette ,

‘Procedure: Ask the children what language they think the peop}e of

Italy speak. Explain that Italian is a language used ‘today .in opera and other
forms of music. Children who take musicvjeséons may know some of the Italian
words they use. Tell the children that they are going to have a language'iesson
in Italian. They are going to learn some words from an Italian who lives In
their own community. _

Explain that the words will be given in English and Italian. Then, they
are expected to say the word in Italian with the tape. You may want to stop
and start theitapé as you go. After the cassette has been completed, review
the words with the children. Help them to try them out on each other. Throughout
the rest of the unit, greet the class in Italian and help them use some of its

phrases.

Activity #14. -ltalian Folk Music.
Objective: Given a cassette of ltalian music, the children will listen
and malie one observation about Italian music.

Concepts: society, tradizions, cultural similarities, cultural dif-
ferences

Generalizations: Every society develops its own traditions.
Cultures have both similarities and differences.

Materials: Hdsic cassette
Procedure: Ask the children what they think folk songs are. |f they

.do not know, explain. Then ask them what they -think folk dances are. If they don't

—— e

. know, explain. Tell them that they are going to listen to some Itallan folk music.
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Play ghe.qissette or parts of it. Then have the childfen tell whether they liked
it or not. If they have part§ they especially liked, you may play these again.
You may wish to use the song cards to teach them a folk song. Discuss how the
music is simiia( to and different from their own. Ask them if they have heard
any of these songs before. If so, where? Try to help the children write one

sentence that tells how they feel about Italian music.

Activity #15. Learning a Folk Dance.

Objective: Given instructions, the children will learn a folk dance.
Concepts: culture, traditions '
4Generalization: Each culture develops its own traditions.
" Materials: music cassette, folk dance instructions
Procedure: This could also be a small group activity. Explain that

today they will learn one of the folk dances of Italy. Tell them about the one’

you have chosen. Play the music. Demonstrate the steps. Then have them practice

until they are able to perform it.

*Activity #16. Christopher Columbus.

Objective: Given information about Christopher Columbus, the children
will be able to give one reason why he is important to them.

Concepts: . e¢irculation, change

Generalization: Circulation of people, goods, and ideas can bying change.

Materials: Books on Christopher Columbus

Procedure: have the books on Columbus available. Ask the children

if they know who discovered America. If they give several answers, ask if they
know who was the last person to discover it. Explain that Columbus came many
years after the Vikings had come earlier, but that the people of Europe did not
remember what the Vikings had found. Read parts of the books to the children.
Dfscuss what it must have been like to be on the voyage. The children may wish
to divide into groups and role play the arrival in America. Then discuss why
Columbus is important to them. What chaigt:s did his coming bring to America?

If they think things like spaghetti came with Columbus, suggest that these

came with later Italian immigrants. The children might divide into small groups
and make posters about why Columbus is important to them. Or, if you wish to

be more elaborate, a series of dioramas of the journey could be made.

. a3
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‘Activity #l1/. Flaying a Game.
Objective: . Given a series of Italian games, the children will p

them and contrast them with their own.

Concepts: . cultural similarities, cultural differences
Generallzatjon: Cultures have both similarities and differences.
Materials: Game cards .
Procedure: Play a familiar game with the children very briefly.

them if they think italfan children play the same kinds of games. Then chot
one or more of the games to play with the children. After you have finishec
discuss with them how the games are similar to or different from their own.

Have them choose the one they liked best and play it again.

Activity #18. 'Making Collages.
"ObjJective: Given pictures and materials, the children will make

collages illustrating different aspects of [talian 11

-~ Concepts: cuiture, traditions, cultural similarities, cultural

Generalizations: Every culture develops its own traditions.

Cultures have both similarities and differences.

Materials: Extra pictures of ltalian life, scissors, paste, cons
paper
Procedure: Tell the children that they are going to make large p

tures that summarize somz of the things they have learned about italy. Divi
class into groups of two or three. G.ve each group several pictures. Expla
they can swap with arother group to gét what they need. Give each group I s
of paper and scissors énd.paste. Ask them to cut out pictures to express on
the following: Italian homzs, Italian people, ltalians at work, ltalians at
Italian foods, . ltalian dress, italian festivals, Similarities to American L}
Differences from American Life. Also take an9 ideas of their own. Be sure

moee than two groups are workfng on the same topic. Allow time for each gro
- to prepare its collage. Have the collages shared. Then put them on the bul

tin board replacing the ofiginal materials there.
PART D: A LAST LOOK

*Activity #1. Rethinking Our Survey.
Objective: Given the curvey questions, the children will redo tht
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Concepts: . society, culture, self
Generalization: Every society deveiops its own culture.

Each individual develops opinions about other cultures.
Materials: Original surveys, writing paper, penclls, questions from

lesson #1, Part C y

Procedure: éxpfain that sometimes people's ideas change when they have

more information. Ask them to write their names on the paper, divide it into two,
and then write True at the top of one column and False at the top df the other.
Reread the questions 1 through 10. Give the children back their orlginal surveys.
Have them compare their answers. Discuss with them any changes. Help them decide
if their are any areas In which fhey stl!l,do not have enough information. They

should try to suggest ways they might find out this Information.

Activify #2. Making a Mural.
Objective: Given what they know about Italy, the children will paint

a mural about its culture.

Concepts: : culture, society
Generalization: Every society develops its own culture.

Materials: Mural paper, paints, brushes, any materials from kit needed
Procedure: Explain that they are going to summarize what they know

by preparing a mural. Dlvfde'the class into committees. Assign each committee
one aspect of ltalian life.or one part of the mural. Allow the children to pian

and paint their section. Then discuss how the mural summarizes the Italian culture.

Activity #3. Preparing an Italian Fair.
Objective: Given what they know about italy and what they have made,-
the children will present an Italian fair.

Concepts: - culture, traditions

Generallzation: Every culture develops its own traditions.

Materials: Anything fhey have made, anyfhing from the kit
Procedure: , ' Explain that one of the things they would find In ltaly

are street falrs or festivals. Tell the children that they are going to prepare
a street fair to share what they have learned. Parents or other classes may

be invited. Several days of preparation may be needed in which booths are pre-

pared showing various aspects of the culture: art, crafts, artifacts, ldeas,

foods, music, etc. They may also prepare a short program including such things
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as Italian .greetings. a folk song, a folk dance, sharing of drawings, a puppet
show of an Italian fairy tale, acting out the journeys of Columbus or Marco Palo,

or any other items the children wish.

*Activity #h. A Television Show. S
Objective: Given what they know of italy, the children‘will_prepare
a television show comparing it to their own culture.

Concepts: tultural similafities, cultural differences
Generalization: Culturés have both similarities and diffarences.
Materials: Anything which has been made or from the kit

Procedure: Explain to the children that they are the crew to put on

a televislon show about Italy and the United Statéé% They are go?ng to show how
the two countries are alike and different. .(lfvyoﬁ‘wish, this could be limited
only to Italy.) Divide the class into committees: some to prepare the scrip;,
some to prepare the visuals, some to block out how things will go. Or, ynu may
wish tBe class to divide into committees, each one responsible for a segmentroF
the program. Allow the children to decide what they will do and what will be
included. Set a time limit of somewhere from 15 minutes to 30 minutes. After
they have prepared and rehearsed their show, it may be put on for other classes

or for parents.

Activity #5. Ours and Theirs.

Objective: _ Given what they know, the children will play a game.
Concepts: cultural similarities, cuitural differences
Generallzation: Cultures have both similarities and differences.
Materials: a.vqriety of objects or pictures of objects or game cards
Procedures : Explain that today you are going to play a game. You

will divide the claés into two teams. To each group you will show an object.

The first person in the row must decide if It is ours (the United States), thelrs
(1taly), or both. Pictures of the objects will do as well. Each time the person
gets it righg. they score a point for their team. Each time they are wrong, thelr
team looses a point. After doing a certain number of sbjects, and everyone having

at least one turn, the winning team is the one with the mo3t pol ts.
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SOURCES FOR |NFORMATION

The follow:ng offices may be able to help you with free |nformat|on about
the country or countries you are studying in this unit.

Austrian National Tourist Office, 545 Fifth Ave., Mew York, M.Y. 100i7.
British Tourist Authority, 680 Fifth Ave., New York, N.Y. 10019.
Canadian Government Office of Tourism, 150 Kent St., Ottawa, Ontario KIA OH6.

People's Republic of China (Peking) Liaison Offlce, 2300 Connecticut Ave.,
N.W., Washington, D. C. 20008.

CEDOK-Czechoslovakia Travel Bureau, 10 E. 40th St., Mew York, N.Y. 10016.

Danish National Tourist Offica, 75 Rockefeller Plaza, New York, N.Y. 10319.

Finland Natlonal‘Tourigt Office, 75 Rockefeller Plaza, New York, N.Y. 10019.

French Government Tourist Office, 610 Fifth Ave., New York, N.Y. 10020.

Embassy of the (East) German Democratic Republic, 1717 Massachusetts Ave. ,
N.W., Washington, D.C. 20036. ‘

~ West German National Tourist Office, 630 Fifth Ave., New York, N.Y. 10020. '

Hong Kong Tourist Association, Terence J. Fu, 548 Fifth Ave., New York, N.Y. 10036.

Embassy of the Hungarian People's Republic, 2437 15th St. N.W., Washington,
D.C. 20009. ‘

Irish Tourist Board, 590 Fifth Ave., New York, N.Y. 10036.

Italiang Government Travel Office, 630 Fifth Ave., New York, N.Y. 10020.

Japan National Tourist Office, 45 Rockefeller Plaza, New York, N.Y. 10020.

Embassy of Korea, 2320 Massachusetts Ave., N.W., Washington, D.C. 20008.

Norwegian National Tourist Office, 75 Rockefeller Plaza, New York, N.Y. 10019,

Polish National Tourist Office, 500 Fifth Ave., New York, N.Y. 10036.

Puerto Rico Tourism Development Co., 1290 Avenue of the Americas, New York,
N.Y. 10019. '

Romanian National Tourist 0ffice, 573 Third Ave., New York, N.Y. 10016.

Spanish National Tourist O0ffice, 665 Fifth Ave., New York, N.Y. 10022.

Swedish National Tourist Office, 75 Rockefeller Plaza, New York, N.Y. 10019.

Tourist Organization of Thailand, 5 World Trade Center, Suite 2449, New York,

©N.Y. T0048. .

Union of Soviet Socialist Republies, c¢/o Intourist, 45 E. 49th St., New York,
N.Y. 10017. :

Yugoslave State Tourist Office, 630 Fifth Ave., New York, N.Y. 10020.

~
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10. WHY DID THE CHINESE LEAVE CHINA?

From Chinese Americans Past and Present:

A Collection of Chinese American Readings and Learning Activities

Story Summary

ITlustrated with nine picture strips, this is a story of Chinese migra-
tion in the 19th century. It touches on factors that caused many Chinese
to emigrate during this tumultuous period in Chinese history and mentions
some of their jobs in their new countries.

Story Objectives

1. To show the world-wide migration of the Chinese in the 19th century.

2. To point out some of the factors that both forced and encouraged the
Chinese to leave China. R : _

3. To show that Chinese came to the United States to work as well as to seek

gold.
Story Background

- Children are often surprised to see Chinese children from Southeast Asia,
South America and Europe in their classrooms. They tend to think that Chinese
people only live in China, Taiwan, Hong Kong and the United States. However,
the historical factors that brought Chinese to the United States are often
the same ones that brought Chinese te other parts of the world. '

" A popular misconception has been that Chinese peopie came to the United
-States merely as sojourners and fortune seekers. While this was true of many,
the majority of Chinese came to the United States as recruited laborers. They
arrived under the credit ticket system, which advanced their ship's passage to
the new country. Would the Chinese have brought their families if they had
arrived under different circumstances? This. is one of the many unanswered
questions in Chinese American history. ’ S
The work done by these’ early Chinese was often labeled "unskilled": how-
ever, the various construction projects the Chinese worked on required both
skill and courage. At the time of their arrival in California, the state
faced a Tabor shortage. With the admission of California into the union as a
free state, a source of cheap labor other than slavery was seen as necessary
" to the development of the state. This need was often filled by Chinese
workers. While their labor was widely exploited, their work has been dis-
missed as "unskilled," or forgotten.

Vocabulary: migration, settle, Cantonese, foreign, foreigners, contineqt
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Why Did the Chinese Leave China ?

by Irene Dea Collier

Ilustrated by Angela Chen
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There are many Chinese living in countries around the world. How did they get
there? Why did they leave'_;China? Where did they go? From 1840 to 1900 almost 21/2
million people left China. Some of them came to the United States.

Why did the Chinese leave China? They left for the same reason that most people
leave their homelands to go to new countries. They could no longer make a livingat ..~
home. Some of the Chinese left to work for Jjustalittle while.Others left to settle in the )
.new countries.

Most of these Chinese had been farmers in the Canton area. This partof southern
China has some of the most crowded farmlands in the world. Notall the soil is good. In
the 1800's there were years of too much rain, followed by years of not enough rain.
The crops were bad and there wasn't enough food fer all the people.

~
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Not only were the crops bad, there was fighting all over China. The far.mers
fought with the soldiers. They fought with the Europeans who wanted to force China to
trade with them. They even fought with each other. Sometimes, robbers would come to

the villages and kill the farmers.

When gold was discoveredin California in 1848, many people from Canton sailed
for America to look for gold. Why did so many people from Canton leave? Why didn’t
Chinese from other parts of China also leave? One reason was that Canton had one of
the oldest seaports in China. The pzople of Canton, called Cantonese, had a long
history of sea travel. There were many Cantonese sailors, merchants and traders
who had been going to new countries for a long time.
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However, most Chinese didnot leave China to find gold, but to find work. Because
Canton had a seaport, there were many foreigners in Canton. Many of these foreigrers
had come to China to look for workers for their developing countries. Sometimes they
made promises that were never kept. Among the many things that the foreigners
promised were good working conditions, good pay and a safe voyage home. Because
the foreigners only wanted to hire men, the women and children were left behind in the
villages. Some countries let the women and children join the men later. Other
countries did not.
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The Chinese did not just go to the United States. They took jobs all over the world.
Often, the Chinese were not treated well and many died in the new countries.

The Chinese did many things in these new countries. They built railroads, fished,
worked on large farms, dug canals, built houses and filled swamps. Many of these jobs
took strength, skill and courage. Men from China helped to build some of the richest
countries in the world, but their names have been lost to history.

Today, the children, grandchildrenandgreat-grandchildren of these men live all
over the world as a result of this migration. ¥ They live in many different countries
on almost every continent of the globe. :

* Mrigratz‘on--people moving from one place to another in large numbers.
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QUESTIONS .
. , - e . oy ¢
' - 5, '
1. Most of the Chinese who left China were
a. farmers from Canton.
" b. fishermen from Shanghai.
c. merchants from Peking.

2. The Chinese left China because

a. there was not enough food for everyone.
b. they could not find work at home.

c. there were many wars.

d. all of the above.

3. Most of the Chinese left China when

a. they heard there was gold in California.
b. they could ride on faster ships.
c. foreigners came to look for workers in China.

4. The work that the Chinese kad to do in their new countries was
a. easy, and riade them rich.
b. hard, but didn’t take much skill.
¢. hard and took courage and skill.

5. Today, Chinese people live _
a. only in China and the United States.
b. in many countries throughout the world.
c. only in China and Hong Kong.

THOUGHT QUESTIONS

1. Imagine yourself as a Cantonese farmer in 1850. What would your village‘
be like? Why might you want to work overseas? How would you feel about

leaving your family?

2. This was a story about the early Chinese migration overseas. How does
it compare with other migrations that you may have read about?

3. Think about the Chinese children growing up in other countries. Would they
be different from .the Chinese children growing up in America? What
languages might they be able to speak? Would they be the same as the
languages spoken by Chinese children in America?

4. Read about the work that the Chinese did in their new countries again.
How many of these jobs took skill and courage? Can we really say that
the work that they did was “‘unskilled labor?’’

© 1104
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DESCRIPTIONS OF ADDITIONAL RESOURCES

Close to the Earth: A Week With an Indian Family and A Tribal
Pestival (color videotapes), with teaching guide by David Brown-
eagle et al.

Close to the Earth depicts the daily activities of a con-
temporary American Indian family. Eric, a young city boy, spends
one week with an Indian family on their ranch. Eric rides horse-
back, brands horses, and learns about the Indians' spiritual life.
and how Indians treat the land. A Tribal Festival shows American
Indians preparing for a celebration. They prepare their art dis-
Plays and food and practice their dances. Accompanied by a teach-
er's guide, the videos are designed to show "that family and
community life are continuous; that this continuous cycle--family/
community/family--repeats the harmony of man and his environment
and the closeness of the individual and the tribe to the earth."

Availatle from Spokane Community Video, W. 1919 Second,
Spokane, WA 99204 ($50.00 for each videotape).

Juba (color videotapes), with teacher's guide by Kathryn Elmes
Parker and Bettye W. Topps

teacher's guide constitute the Juba series. The four programs
are "Juba and How Stories Came to Be," "The Fat Baby Story and
Brer Rabbit's Prank,”" "The 'Why' Stories: Why the Turtle's Shell
Is Cracked and Why the Snake Has Rattles,' and "The Legend of
Harriet Tubman." All of these programs are based on the folklore
of black America and are designed to link Afro-American children
directly with their cultural heritage. The programs center omn

a black ll-year-old boy, John, whose father, grandmother, and aunt
teach him about different elements of black folklore. Viewing the
films, students learn the contributions to folklore of humor,

magic, fantasy, and habits of everyday life. -
Available in various sizes from Children's ;;\}httrnational,
1 Skyline Place, Suite 1207, 5205 Leesburg Pike, Arlington, VA

22041 ($200.00 per transmitter for rights, $550.00 for tape, $1.50
for teacher's guide). Teacher's guide also available from ERIC

(ED 185 198).
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MIDDLE-SCHOOL MATERIALS (5-9)

Very few Title IX materials were designed exclusively for middle
schools, which may encompass:some ccimbination of grades between fifth
and ninth. Teacherg-looking :for materials for these grade levels should
consider elementary materials for students at the lower levels of middle
‘'school (grades 5 and 6). and secondary materials for students at the
higher levels (grades 7-9).

Three distinct types of materials were developed at the middle-
school level: lessons designed for infusion into the regular curriculum,
activity-based materials, and materials focusing on particular ethnic
groups. Infusion materials are represented by the case study from
‘Discovering History Through Artifacts, developed by the Armenian Ethnic
Heritage Project. Two examples of activity-based materials are pre-
sented: '"Meet the Mighty Ethnicultural Myth Monsters" and "Planning and
Producing a Slide/Tape Presentation for an Ethnic Topic," both developed
by classroom teachers in the Frederick County (Maryland) Ethnic Heritage
Studies Program. 'The Native American Experience" focuses on teaching
students in social studies courses about the American Indian.

* CONTENTS -,

e

Saﬁple Prdject Materials

No. Title Project Availability Page

13. "Case Study: Kingdom of Armenian Ethnic Heritage From project (12 pp.; 109
Tigran II 'The Great',"from Program $1.00)
Discovering History Through Armenian Relief Society
Artifacts, by Mossik 212 Stuart St. From ERIC (ED 182 235: MF
Hacobian (1976) Boston, MA 02116 $0.83, PC $1.82; plus
postage)
14. '"Meet the Mighty Ethni-~ Frederick County Ethnic From ERIC (ED 170 447; 119
cultural Myth Monsters," Heritage Study Program 308 pp.: MF $0.83, PC
by Richard M. Hubbs and Board of Education of $19.82; plus postage)
Allen Culler, from Ethnic Frederick County
Herittage Curriculum Guide, 115 E. Church St.
Grades 6~12 (no date) Frederick, MD 21701
15. "Planning and Producing a Frederick County Ethnic From ERIC (ED 170 446; 141
Slide/Tape Presentation Heritage Study Program 278 pp.: MF $0.83, PC
for an Ethnic Topic," by Board of Education of - $18.32; plus pos':age)
Lorraine Disque et al., Frederick County
from Ethnic Heritage cur- 115 E. Church St.
riculum Guide, Grades Frederick, MD 21701
6-12 (no date)
16. "The Native American NEA/NJEA Multi-Ethnic From project (189 pp.; 155
Experience," from Roots of Racial Curriculum " §4.50)
America. A Multi-Ethnic Development Program
Curriculum Resource Guide National Education From ERIC (ED 155 639:
‘for Seventh~, Eighth~-, and Association MF $0.83, plus postage;
Ninth-Grade Social Studies 1201 16th St. NW paper copy not available
Teachers (1975) Washington, DC 20036 from ERIC)
or
New Jersey Education
Association

Instruction Division
Trenton, NJ 08608
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Descriptions of AAddit-io‘nal Resources

No. Title

17. You Play (1979)

18, Croatian Ethnic Haritage
Studies kit (1975)

Project

St. Louis Polonia Ethnic
Heritage Curriculum
Materials Development
Project

CEMREL, Inc. °

3120 59th St. -

St. Louis, MO 63139

Development of Ethnic
Heritage Studies Kit
Tamburitzans Institute of

Folk Art
Duquesne University
1801 Blvd. of the Allies

Pittsburgh, PA 15219

Availability
See entry

See entry

10+
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MESSAGES FROM OUR ANCESTORS

Historians are very much like detectives. Thelr
goal Is it find out what happened; who did what,
where and why. To find the true story about the past
is often very difflcult because our ancestors did not
always leave behind evidence that we can easlly under-
stand. Today, there Is so much written, recorded or
flimed about our way of life and especlally about major
events that future generations wlll have little trouble
finding out about ys.

There Is a great deal of Information avallable to
us about our recent history, particularly the last few
hundred years. But as we go farther back In time It
becomes .more and more difflcult to find out what
happened.

For a natlon llke the Armenians, whose country
has been ruled by Romans, Greeks, Assyrlans, Perslans,
Arabs and Turks, some Important sources of historlcal
informatlon are enemy accounts of thelr dealings with
the Armenians. Armenla's conquerers sometimes com-
memorated thelr victorles with boastful statements
carved on stone tablets or with speclal medalllons
minted for the occaslon. Thelr historlans wrote detalled
accounts of thelr conquests of Armenla. Some of
these accounts and artifacts have survived and are
avallable for study In museums and llbrarles In different
parts of the world.

Folk tales, songs and myths are other Important
sources of Informatlor.. Handed down from one genera-
tion to the next, some of them go back thousands of

v
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are Inaccuracles and exaggerations in his work, many
of his accounts are confirmed by archeologlcal dis-
coverlas,

In the two types of sources dascribed above we
ar gelting someone's interpratation of what happened
or what lfe was like. Enemy accounts are often
one-sided and exaggerated. Folk fales, on the other
hand, have gone through so many changes with each
telfing over hundreds of years that the verslon we pet,
while full of Interesting clues about an anclent parson
or evenl, I often different than the original folk tale.

Qur ancestors have also lelt behind other types
of evidence. These are In the form of bulldings, roads,
burlal grounds, works of art, and artifacts, or objects
such as household utensils, lools and weapons.
These arlifacts are the most extensive and Infor-
mative evidance we have about the anclent past, Wher-
ever people lived they left behind such objects. Most of
their buildings crumbled with age, bul beneath the
rubble the artifacts remained sealed ‘as If messages
In time capsules left for us by our forefathers. All we

. have to do Is lo find them and study them very carsfully

50 thal we can understand the clues they contain,

To get a complete picture of what happened In
antlquity we must study every source avallable to us;
sources such as enemy accounts and folk lales, and
evidence such as surviving bulldings (or thelr ruins)
and artlfacts. In this booklet we will concentrate on
the discovery of history through artiiacts.

S

THE ENEMY CAME AT NIGHT

The kingdom of Urertu whose heginnings dafe back
(o around 1300 B.C. came {o an and belween 580 and 565
B.C. aller a sories of dalsals by Babylon, Medea (Persls),
and warllke nomadle Iribes Irom Asla and the Caucasus,
What was It llke in those final days of the Urarlu kingdom
more than 2500 years ago? How did the end come?

For the Urartu clty of Telshebalni, whose ruins were
discovered In 1936 In the outskirts of Yerevan, the end
came during the dark of the nlght, Tha Invading nomads
broke through the clty's defenses al the cltadel's side
gate In the northwastern wall, The inhabilants were caught
by surprise and abandoned thelr temporary residences fn
the courtyard at @ moment’s notice as the attack began.

How do historlans and archeologlsts know all this?

During the atfack fire broke out and turned Telshbain/
Into ruins. The walls of the clledsl collapsed and burled
remains of dwellings and personal belongings everywhere
In"the cltadel's courtyard, Thus, we conclude thet the

Inhabitants were at rest, 8 on any normal night, Instead of
manning the defenses. The atfack mus! have been at night
because the cliadel's position on & hilllop would have
made & surprise daytime altack impossible.

The northwestern wall along the side gate was found
fo be lull of enemy arrowheads (photo above). This shows
not only the point of the enemy’s enlry, but he atrowheads
{hemselves help ldanmy.fhe conquering nomads a3
Scythian and Transcaucasian tribes.
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~ WHAT WILL THE PENNY TELL FUTURE HISTORIANS
ABOUT THE AMERICAN CIVILIZATION? (WORKSHEET 1)

Let us begin with a familiar artifact — the U.S. penny!

One American historian has made a list of 15 thiﬁgs future historians - :
can learn about the United States of the 20th century by Just studying the '
U.S. Penny.

Working Individually or in small groups, look at the two sides of the
penny and in the space below make a list of what you think can be leamed
about the civilization it represents — what did the people know andjor
believe in? When you finish, compare your Ilst with the historian's list
at the bottom of this page.

1.
2,
3

"WajsAS jewyoap ay) pue ‘opewyipe ‘sayod ‘Aaq)) jo vap| 8y} ‘uoiyte) ‘AydeiBoad

‘lepusjes e ‘siesawnu diqesy ‘sebenbue) uyjeq pue ys1Bu3 ‘Supolre) pue yjojo ‘Buybqueq ‘Buinesbus (Bupesdus

U} pasn) saip ‘ainiinope ‘4Bunijejew :seapy 1o sBupyy Buimoyio ay) vy PA3|Iag 40 Inoge Moy opezi|ing
UBO{IBWY Jey) suepojsly aininj (j3) pinod Auuad e yjeyosios sino ueuo1s|q URguawy 0y Bupiodoy

113

STeTIole PUP S8TR3TATIOV WOOISSETD



 ARMENIAN HISTORY FROM ENEMY MEDALLIONS|

 These two Roman medallions (163A.D)
~ commemorate Roman victories over the
Armenians. In anclent times, as now, such
medallions were coined, not for circulation, e
but for special occasions such as victorles, 7
major historical events and religlous holi- Y5
days, and were given as gifts to selected
persons. They were minted in fewer numbers
than coins, were generally larger and could
show individuals and events in greater
detall. Many surviving Roman medallions
deal with Armenia and are important
- svurees of historical information.

TT

Medallions of Aurelius Verus
Augustus (121-180 A.D.) with
references to Armenia,

This detailed sketch of a Roman medallion was made
by Armenian historian Arakel Badrig. The scene represents
- “Defeated Armenia.” The figure on the left is a Roman symbol
- of victory, and before it are two defeated Armenian soldiers,
one Iying down and one standing. Two shields, a sword,
a bow and container of arrows, a hat and a uniform are hung
from a special rack behind the soldiers.

All these details are not easy to see by looking at one
coin or medallion. But an experienced historian, after exam-
ining many artifacts, is able to bring out sueh detail,
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 MEET AN ARMENIAN SOLDIER FROM 163 AD. (WORKSHEET 2.

| : By studying Roman medallions like those shown on the previous page, Mr. Badrig has
 been able to make this sketch of an Amenlan soldier of 163 AD. This Is our best
- Substitute to sending a photographer 1800 years back in time to bring us an actual picture,

What can you say about the anclent Armenian soldler's outfit? Note: There are no set

correct answers to the questions below. What Is required s your interpretation of the
detalls of the drawing,

1. What are his helmat and footwear made of?

| E 2. Describe his weapons; what are they made of?

3. Doss his unform ook ke  difcult one to make? Why?

4 (For class discusslon) Can you conclude what type of factorles, warghouses,
- Mines, etc. the Armenians must have had just to outfit their army?

5, Look at the cover photograph. How do you suppose historian Arakel Badrg
gathered all those details together to b able to draw that picture?

N 6. Color the sketch.
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 SILVER COIN OF TIGRAN “THE GREAT” (WORKSHEET 3

You are now a novice historlan, You are qding back in time to the year 85 B.C. to
learn about the kingdom of Tigran “The Great” by studying one of his colns. The coln
contains clues or answers to many questions. It is your task as a historian to think of tha
right questions. Following the example of the questions on the next page, devise your own
questions and examine the coin for answers.

Step 1 - List your questions and answers on another sheet of paper,
Step 2 — Comibine the answers into an essay about Tigran and his kingdom.

119
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The labeled photos below will help you understand the meaning of the images on the two
sides of the coin. The coin is about the same size and weight as a U.S, 50-cent coin; It
meastes 2.8 centimeters, or 1 and /32 inches in diameter, and weighs 16 grams, or .56 ounces.

- Bpolnted sdn, an Armenlan

2 eagles on either
national symbol g

side of the sun ar
looking at the sun

dlamond-studded
crown (tiara)

——royal ribbon tled In
M8 1 . the back and hanging
X loosely, This signifies

.
o diamond:studded " the king's dedication

‘head and eaf cover {0 his nation
Goddess of Fortune of cape
~the clty of Antloch on

the Orontes River near J#

the Mediterranean Sea i pam e

In Syria laurel wreath

rock Spirit of the Orontes

River In swimming
position

Inscription (reek): BASUEQ TITPANOY (BASILEOS TIGRANOU)
meaning “King Tigran.”

Suggested Questions

1. Of the three cities of Tigranakert, Ardashad
and Antioch which would you say was Tigran's
capital at the time this coin way minted?

2, Did the Armenlans of Tigran's kingdom have
one god or many gods?

3. Which foreign culture Influenced Tigran the
most: Roman, Greek or Persian?

4. If Tigran worshipped in a pagan temple, to
‘which celestial body would the temple most
likely be dedicated?

5. How was Tigran's outfit similar to or different
from the clothing of modern kings?

(Suggested answers on page 11)
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" KING TIGRAN Il “THE GREAT” OF THE ARDASHESIAN DYNASTY

Tigran was the fourth king of the Ardashesian
Dynasty begun by his grandfather, Ardashes 1, in 190
~ B.C. Before that, Armenia had been a part of the Greek
» emplre created by Alexander “T he Great."”

From his. capltal clty of Ardashad on the shores

" of the Arax River, Greei-aducated Ardashes had con-
~ solidated all the_territories of the area known as Greater
~Armenia stretching from the reglon around Lake Van
and Lake Sevan and almost reaching the Caspian Sea.

~ All the people in Greater Armenia, except the Greeks
and Jews who had moved there, spoke the Armenian

H language During the reign of Ardashes Armenia became
™ a unified nation after about 400 years of development
from a mixture of smaller tribes. Ardashes' grandson,
 Tigran, made Armenia Into an empire because he ruled
at atime when Armenia was strong and Rome was weak.

Tigran was born In 140 B.C. and took power In

95 B.C. He gained the alliance of his neighbor, King

Mihrdad of Pontus, by marrying Mihrdad's daughter

- Cleopatra (ot the Egyptian queen of the same name),

By 83 B.C. Tlgran had expanded Armenia’s borders so

that his empire reached the Black Sea in the north,

the Mediterranean Sea in the southwest and the
Caspian Sea In the east.

During the early years of his reign, Tigran had used
as his capital the cities of Ardashad in the east and
Antioch in the west near the Mediterranean Sea. As
his empire grew, Tigran decided he needed a more
centrally situated capital and bullt the city of Tigrana-

kert (meaning built by Tigran) on the shores of the
Tigris River,

To populate the city, Tigran encouraged large
numbers of Jews to migrate there from the south-
western portion of his empire. He also forced inhabi-
tants of conquered and war-ruined cities to resettle in
Tigranakert. One historian estimated the population
of Tigranakert to be 300,000.

Many of the nations conquered by Tigran were
culturally very advanced. The new nation of Armenia

had not yet developed a strong culture of its own. To
speed up Armenia’s cultural development, Tigran
brought many Greek, Jewish and Assyrian teachers,
scientists, craftsmen, and military experts to Armenia.
He Increased trade and encouraged the arts. His palace
became a center of art and literature. He established
a theater after the Greek model and is generally re-
garded as the founder of Armenian theater.

However, Tigran's empire lasted only 14 years, By
69 B.C. Armenia's borders began to shrink, The Romans
defeated Tigran's armies at Tigranakert and took away
most of his territories. They allowed Tigran to rule
over a smaller Armenia from his old capital of Ardashad
and forced him to pay Rome a large tribute or tax of

- silver. Tigranakert was reduced to a small and unim-

portant. town. The reign of Tigran, Armenia’s most
famous king, ended with his death in 55 B.C. at the
age of 85.
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NOTE TO PARENTS AND TEACHERS (Continued from page 1)

| - Inthe classroom this booklet can best be used over four sessions in the following sequence:

- ~Session 1. - Classroom reading on pages 2-3 and worksheet 1 on page 4.
~Session 2. - Classroom reading on page 5 and worksheet 2 on page 6.
Sesslon 3. Worksheet 3 on pages 7-8. Homework assignment: reading on page 9.
Session 4. Classroom. essay describing the scene shown on the booklet cover. The student can Imagine
‘ himself as a historian or reporter present at the royal gathering and describe the occasion for
the gatherlng; its approximate date and location; the name of the king and queen and descriptions
of those In attendance; and any other information the student can come up with using his .
imagination and the facts contained in the reading assignments.

STPTI®YRN TOOUDS~STPPIW

Answers to Questions on Page 8

- Following are some possible answers to the questions posed on page 8. Students may be able to
discover additional information on their own.

1. Aniloch was Tigran's capital at the time. This conclusion Is based on the presence on the coin of images
of Antioch’s goddess of fortune and the spirlt of the city’s Orontes River.

2. Armenians In Tigran's kingdom most likely worshlpped many gods. The coin makes reference to a goddess
of-fortune, the spirit of a river, and the sun.

3. Tigran was most influenced by the Greeks as cvidenced by the Greek Inscription on the coin.

4. The prominence given the symbol of the sun on Tlgran’s crown suggests Tigran may have worshipped in
a pagan temple dedicated to the sun.

5. Tlgran wore a crown and cape as modern kings still do. His attire included a head and ear cover and earrings,
nelther of which is worn anymore by Middle Eastern ¢+ European male rulers.
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Classroom Activities and Materials

14. MEET THE MIGHTY ETHNICULTURAL MYTH MONSTERS

From Ethnic Heritage Curriculum Guide, Grades 6-12

étbjéct'Matter

. This unit deals with the cause aﬁd effects of stereotypes of par~-
ticular ethnic groups in America and how they affect the attitudes of

the individual.

~

General Objectives

. !

Upon completion :of this unit, the student will be able to demon-
strate verbally and in writing that certain prevalent generalizations
about various ethnic groups are stereotypic and not factual and be able
to explain how such stereotypes can be eliminated.

Overview

' This unit is intended to take about three weeks in a middle-school
social studies course.. It is an examination of how various ethnic groups
have encountered prejudice in America and how these prejudices have led
to generally demeaning stereotypes of those groups. The unit examines
how the media in America perpetuate stereotypes today and what efforts
can be made to eliminate or discourage this.
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1.

O comn

TNSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES

MATERTALS & RESOURCES

Stell%t);ping 19 an
inaccurate and often

~ dohumanizing way to
" forn judgments of
others,

1, - The learner will be able to explain,
verbally or in writing, that ategg-
types are formed by inferring that

~ the characteristics of a few {ndividd
- uals are representative of an entire
group or by Inferring that an iso-
. lated incident {o representative of
an entire group,

A, (Note: This activity is designed

~ {nclude:

to create stulent motivation for
the unit, not to ful £111 {nstruc:
tional objective #1.)

The teacher will display (posters
mobiles, bulletin board, ete.)
various ethnic stereotypes and
ethnic slurs in the teaching
area. To enhance the "monster”
denotation of the stereotypes,
included in-the unit title, the
teacher could make opaque pro-
Jections of popular fiction mon-
sters and attach the stereotypes
and glurs to them, Examples of
such stereotypes and slurs might

Stereotypes

8, Scottish pagple are stingy,

b, Polich people are not very
bright,

¢, ALl Negroes look alike.

d. Most ltailans belong to the
Hafia, '

Slurs

e. wetbacks

f. chink

- 130
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v‘ CONTENT

TNSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES.

~ MATERTALS & RESOURCES

"

" h, ﬁexican

'WnMMmWMm

- ¢ American

8. sple

h. nazd

use activity I-b or 1-¢ or 1-d
or any combinatier of the three
in order to meet the lnutruct!oni
objective,)

p—

The teacher will instruct the
learner to record his reaction
to the followlng series of terms
which will be read aloud by the
teacher,

Tems
8. Polish

b, Jew

d. Russian
e, German
f. Puerto Rican

g, Black

{, Catholle

{. Greek

k. Japanese
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CONTENT

THSTRUCTIONAL OBJECTIVES

LEARNTNG ACTIVITIES

YATERIALS & RESOURCES

n. Italian

- various student responses on the

-tory comsents are often formed by

1, Irish

m. French

0. Chinese

p. Protestant
q. Negro

t. Indian

No learner should place his name

on his paper, All responses, in{-

cluding no response, are legiti-
mate; the ethnic aspect should

not be stressed, However, it is
probable that feme students will
record detogatory ethnic commentd,
which 18 the purpose of this
activity. The teacher ghoyld thed
collect the papers and list the

board. As amall groups or as an
entire clags, the different
responses should be discussed,
Particular emphasis shoul be
placed on the reasoning for de-
rogatory ethnic comments, The
anticipated conclusion that
shoukd be drawn 15 that deroga-

{naccurate {nformation or limite
personal experiences,

134
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INSTRUCTIONAL QBJECTIVES

LEARNING ACTIVITIES

HATERTALS & RESOURCES

C. The teachar will give each

.and resources), The learner

learnar a copy of "Ethnic Groups
Aren't Perfect” (sea materfals

vill be inatructed to indleate
his opinion of the validity of
aach statenent by placing a
check fn the appropriate coluen,
Mo nanes are to be placed on thei
papers, The teacher will have a
enlarged copy of "Bthatc Groups
Mren’t Parfecc" displayed in the
teaching area.

Ethnic Groups Aren't Perfect

Statement

v

¢

"
[} ']
MR
% M
4 g fa}
N Mol
= 50!4
] Iy
£y atulg
otoa
B folu
i [0 (0 ol {1
i ER

L,
IR

L

1

Host Irish paople
are aleoholies, "
Host Mexican Amere
cans only have the
ability to work as
farm laborers, ===
Jevs are very
tight with thefr
uonay. LTI LTI Y YT
The English people
lack a sense of
hmor. LLTLTYYY VTS
Host Polish peo-
ple aro not
Intalligent, e=e-
Hoat Indisne are
not clvilized, sue
Orientals are

sly and untrust-
gorthy, nnennsen
Host 1taliane
belong to the
Hlﬂlu [Ty,
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INSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES

MATERTALS & RESOURCES

- BZT

The teacher will collect the

~ papers and record tie total class
response on the enlarged copy. A
class discussion of the ratfonale
of the chotces would follow, The
teacher may wish to collect the
papers, not discuss the responses,
and administer the survey again at

9, Nost Blacka have

great athlatfc
dbllity, [T
Host German peos
ple love to eat
sauerkraut and
drink beer, ~ese-
There {s nothing
wrong with using
the ters:

1.
b,
C,
d,
e,
f.

VOp =snesnaen
nlBgar amenavs
hunky enanspen
chink =se=veea
polock =e=svee
gp‘c esanansan
diao sennanunn

ee

STeTIIFTCN TOooOUOS—STPDPTW

Ef:::cnia;l}r A

No Opinion
Disagree

Scrongly Dilsagree

Agree




. INSTRUCTIONAL OBJECTIVES

LEARKING ACTIVITIES

HATERIALY & RESOURCES

..~ 4, Definitions of terms

M
N
N

2, The learner will be able to define
verbally or in writing at least
edghty per cent of the followin
terms;

or

Ce
d,

£,

h,

b

myth
ncapesoatl
ulnori?y group
majority group
race
diserinination
denniniug
ethnie group

ethnic slur

4

" piled, The rationale for the

P

A

~ claas, the social studies teacher

the end of the unit. The results|.

of the survey both before and
after the unit could then be come

cholces could be discussed as well
a8 teasons for differences betueej
the ndmlplatrntionu.

The teacher will assenble o serlel
of alides depicting varfous ethuis
groups, The learner will be fn--
structed to record a response for
each alide, A procedure {dentica
to that of sctivity 1b would then
be folloved,

The teacher will nolicit the aid
of the language arts teacher in
establishing the pronunciation ,
spelling, and dictionary definl-
tion of the terms listed fn the
objective,

Smultaneous with the study of
the terms n the language arts

vil1 develop "working" definitionf
of the terns by showing all three
media presentations listed (page 7
In sone cases the tams are def1n1
outright; in other cases context
definitions are given, In addfe
tion to estzblishing “"working"
definitions of the terns, the
nedis materials present an ovrce
view of the unit,

e

§lides may be made fron: We Americans,
National Geographic, 1975,

The American Heritage History of

American_People, Anerican Heritage
Publishing Company, 1971,

2
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- THSTRUCTIONAL, OBJECTIVES

LEARKING ACTIVITIES

- MATERIALS & RESOURCES

[

k

1,

m,

stereotype
. cultdre

prejudice

epithet

derogatory

L

kR

Media Haterials

Who Are the People of Anerica? This
16 w filn {dentifles the many difs
ferent ethaic groupe that came to

knerica in an histortcal, chronologi;

cal sequence,

Prejudlce, This aound filnstrip
indfcates how prejudices are forned,
It deals with how prejudices and
loolated Incidents are generalized

into stereotypes, Ethnic slurs are
also discussed,

Exploding the Myths of ,
This sound Edlmstrip explaing how
Stereotypes are formed, It examines
several stereotypes {ndicating that
there 18 no factual basis for them,

C. The teacher may wish to reln-

.+ force the meanings and spellings
of the terns by construviing
crots~vord puzzles and search
word puzzles (letter maze),

Who Are the People of Auerica, Coronst
Instruct{onal Medis, Chicago, 111,

Prajudice, Educational Dimensions
Corp., New York, ¥, Y,

Exploding the Myths of Prajudice
Warren Schloat Productions, Inc.,

‘Pleasantville, N.Y,
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S CONTENT

 INSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES

MATERIALS & RESOURCES

3, Stersotypes «

-~ Historical Backpround -

Upon completion of the activities,
- the student will be able to explain
In vriting the origin of stereotypes
associated with at least three ath
nic groups in America and how this
* prejudice (which hag been widely
8pread by many Anevicans as "truthe"]
. has manifested itself as particular

stereotypes,

A, TFollowing Introductory activitie
. by class as a whole, the student
. will be divided into small group
to do research on the origins of
“ethalc stereatypes in Amerfca,
The groups to be dealt with are
. these;

b,

. Afries

€.

- origins in italy, Greece,
- Turkey, Balkan states,

 MERICAN THDIANS

" in China, Japan, Korea,

'NORTH~EUROPEAN AMERICANS «

"Scandlnavia.

APRO-MERICANS = origing in

HISPANICAMERICANS « origins
{n Mexico, Cuba, Puerto Rico
ste,

ASIATIC-AMERTCANS - orlgng
Vietnam, etc,

EAST-EVROFEAN AMERICANS -
origins In 'ussia, Poland,
Hungary, U 1lpe, Baltic
states,

SOUTH-EURL. AN AMERICANS

origing in Ireland, Scotland
Wales, England, Germany,
Netherlands, France,

.. (Note: these resources are

appropriate For activities
under objectives 3, 4, and §,

 Other resources available in_
the local school nay be used,)

Larry Cuban and Philip Rodeh,
Pronise of Auerica series,
Scott Foresman and Co,, 1971,

Leonard C, Wood and Ralph H,

Gabriel, America: Its People
and Values, Harcourt Brace
Jovenovich, Inc., 1971,

vHilton Pinkelstein, Jaun A,

Sandifer, Elfreda 8, Wright,
Minorities: USA, Globe Book
Co., 1971,

The American Heritage lstory of

the Anerican People, Anerican
Reritage Publishing Co., 1971,

Ronald P. Groseman, The Italians
In Averica, (In Auerica Series),
Letner P.ilications, Hinneapolis
Mion,, 1966, *

Jayne Clark Jones, The Creeks
In Averica, (In Anerica Serfes),

~ Lerner Publications, Minneape

olis, Nnn,, 1966.

- 144

STPTISORRN PUP SSITITATIOV WOOISSLTD



INSTRUCTIONAL OBJECTIVES

LEARKING ACTTVITIES

YATERTALS & RESOURCES

1

* group presentation or panel dis-

- Hembers of the group should speml
 the first part of their tims

" research infornation and report
- back to the class n these aress

d, What vere soms of the atti=

The students should find and

8, Yhen did mesbers of this
group firat come to the U,S,
Where did they settle?

b, Why was it necessary for thﬂ%
to leave their old countzies

¢, What were some of the proble#
these peoples were forced to
contend with fn America?
How did they deal with them?

tudes that Americans had
egainst thase people? Why
vere they diserluinated
against?

8, Khat stereotypes of these
people resulted from condie
tions and attitudes?

Each group -3 &
port to the \jgs

pes will res
+% means of &

cuseion for 15-20 minutes, This
may ba supplemanted with pic-
tures, chaxts, maps, etc, pres
pared by the students,

(sbout 10 minutes) to briefly
outline the general history of

Joseph 4, Roncek, The Czechs
and Slovaks in America, (In
Anerica Series), Leruer Pube

lcationa, Minncapolis, Mimn.,
1986,

Percte V. Hillbrand, The
Norwegiang in America, (In
Anerica Serfes), Lerner Pub-

Hcations, Hinneapolis, Hinn,,
1966, '

Noel L. Leathers, The Japanese
In Averdea, (In Averica Series),
Lerner Publications, Hinneape
ols, Klun,, 1966,

Joseph A, Wytwal, The Poles in
Anerles, (In Anerica Serles),

Lerner Publications, Minneap-

olis, Hion,, 1366,

Edwin H, Cates, The English in
hnerica, (In iu;lerica Serles),

Lerner Publications, Minneap-

olis, Minn,, 1966,

Nancy Eubank, The Russians fn
Anerica, (In America Series),
Lerner Publications, Minneap-

- olia, Minn,, 1966, °

Rezsoe and Margaret Gracza, The

Hungarians in America, (In

America Series), Lerner Publ{cg-
tions, Hinneapolls, Minn,, 1966,
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C O conmen

NSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES

VATERIAL! & RESOURCES

each ethnic group and sone of 4t4
problens {n being accepted, In

‘the second part of the presentat

each group should then discuss h
the ‘background of the ethnic gro
has led to characteristies of itg
own particular steceotype. To
conclude the presentatlon, stu-
dents should ba able to answer
or discuss any questions frop
the audience,

(Hote: The teacher must uge his
personal discretion in guiding
research into specific stergon
types for ethnic groups, Some
students already may have well-
defined preconceived notions
about various ethnie groups;
these students will need less
guldance 1n examining these
stereotypes, Other students may

2ot have already a prejudged no- ,

tion of ethnic groups and those
students must be dealt with
differently, Care must be taken

at all tines in presenting stare ‘

eotypes and ethnic opithets to
students, )

S 2

0y

Percie V. Htllbrand, The
Swedes in Averica, (In
hnerica Series), Lerner Pub-
lications, Minneapolis, Minn.,
1966,

James B, Johnson, The Irish {n
Anerfca, (In Auerica Series),
Lerner Publications, Minneap-
olis, Minn,, 1966,

Juves B, Johnson, The Scots and
ScotisheIrish {n America, (In
Angrica Series), Lerner Bublie
catlons, Minneapolis, Minn.,

* Ronald J, Larsen, The Puerto

Rican in America, (In Americe
Serles), Lerner Publications,
Winneapolia, Hinn,, 1966,

Hyron B. Kuropas, The Ukraig~

~ lang in America, (In America

Serles), lerner Publications,
Minneapolis, Minn,, 1966.

Virginia Brainard Kunz, The
Gernang in Anerica, (In America
Serles), Larner Publieations,
Minneapolis, Hinn,, 1966,

Virginta Brainard Kunz, The
Prench in Awerica, (In America
Serles) Lerner Publicatfons,
Hinneapolis, Minn,, 1966,
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. CONTENT

TNSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES

MATERIALS & RESOURCES

Glvrit Tenzythoss, The Dutch

In Averica, (In America Series),

Lerner Publications, Minneap-
olis, Minn,, 1966,

Rarl Spangler, The Negro in
Agerica, (In America Serles),

lerner Publications, Hinneap-

olis, Hian., 1966

Makers of America. Encyclopedia
Brittanica Educational Corp,,
1971.

A Nation of Nations, Harper &

Rowe, 1976,

He Americans, National Geograph-
{c Seciety, 1975,

RPeter Rose, et al. Many

Peoples One Nation, Random
House, Ipe., 1973,

Sterling, Hatthev, ed, Indian
of the Amerfcas. (Mational
Geographle Stety of Man)
Waghingtar, D. C., Nat:{onal
teographic Soclety, 1995,

Thew Chose America: Canversa-
tions. Vol, E. Visual Bduca-
tion Corp., 1975, (six
catgettes on Chinese, Nrish,
Italian, Jewlsh, Mexican, and
Polish lomjgrants)

.15
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INSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES

HATERIALS & RESOURCES

“4. Stereotypes fn
"+ everyday life,

"TET -

Upon completion of the activities,

the student wil. be sble to discuss
and describe {n writing hov at least
two stereatypes have been perpetuated

by vartous forms of entertcinment,
{ncluding radio, television and
motion pictures,

K.WMMMmmanMWﬂ

lost, Stelen or Strayed? which
hes &5 excellent segment dealing
with black portrayal {n movies
and early TV shows, highlighting
such notorious characters as
Anos 'n' Andy and Stepin Petchit
Discuss aftervards the stereos

typed Negro In the early movies, |

and how these portrayals could
have affected attitudes towards
blacks.

Compare the portrayals of blacks
{n Lost,8tolen or Strayed? with
various current TV shows, 1ike
"Al1 in the Panily," "Cood Tines
"The Jeffersons," "Chico and the
Man," and "Sanford and Son."
Discuss the following points:

1, How do these shows picture
blacks today?-

fwmmemmMy
pirtrayals In Lost, Stolen or

Strayed? - How are they dif-
fevent? How sinilar?

3, How do they reinforce other
stereotypes, such as matri-

archal domination in black
familes?

-

Ethnic Studfes: The Peoples
of Amerfca, Educational
Design, Inc., 1975, (Four
filnstrips, 18 cassettes
dealing vith 14 ethnic groups)

Pilm Black History: Lost

Stolen or Strayed? (CBS News,
1968,




S ZEeT .

INSTRUCTIONAL OBJECTIVES

LEARNTNG ACTIVITIES

HATERTALS & RESOURCES

C.

D,

Get a copy of an "Amos 'n' Andy"
radio routine, Play it for the
class &nd then disevss it stered
typed view of Hegroes. Point ou
the effect radfo routines 1lke
this had on many Northern and
rural whites, who had absolutely
no other contact with blacks in
the, 1930's and 1940's,

Discces the effects of stereos
typed minority groups in early
TV and movies, Some of these ard
atil] being broadcast on local
television stations and may be
temporarily recorded on video=
cassettes for use in the classs
room,

1. HISPANIC AMERICANS ~ “Chico
and the Man," "Torro," "The
Claco Kid," "Welcome Back
Kotter," various movies,

2, TTALIAN AMERICANS - "The
Untouchables,” "The Honte~

fuscos;" The Godfather movigs,

The Valachi Papers, Honor Thy
Pather; Chico Harx in Marx

Bros, movies,

3. KMERICAN TMDIANS » “Lone
Ranger," "Blackhawk," "Danie
Boone;" countless western
moviea, :

G GERMANS - "Hogan's Weroes"

C. Phonograph Albun of O1d-Tiae
radio shows, available In
local libraries,
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. CONTENT.

 INSTRUGTIONAL ORJECTIVES

* LEARNING ACTIVITIES

HATERIALS & RESQURCES

geT

5 étefeofypes - cone’

5,
. batting their effects,

Upon completion of the activities,
the student will be able to discuss
and describe in writing how at lesst

.two stereotypas.can be changed and

| alimiqatad.

AI

5. ORIENTALS « "Mcilale's Navy,"
"Bonanza," "Happy Days;"
Charlie Chan movies, Flash
Gordon serdals (Remember the
evil Eaperor Hing) "Kung Pu

Soma people hold etereotypes of
other groups which cannot be
accurately described as "ethnlc
groups," For example, a common
stereotype of the whize Southern
is a grits-eating, foutball-loviz
"redneck” type who speaks with a
draul and hates Yankees, This
general stereotype can be seen
in movies like "Cool Hand Luke,"
“In the Heat of the Night,"
"Easy Rider," "Joe," "Deliverancs
television portrayals like the
Joe Higgina sheriff in Dodge
connercisls, "Deputy Dawg" car-
toons, "Beverly Hillbillies,"
Talk about how these regional
differences affect judgments of
others,

lal

Watch the movie The Cuy, Dis-

cuss what steraotyped images tha| .

old man and the young boy had
about each other. How did these|-
Inages change?

Watch the movie The Autobiography
of Miss Jane Pittmen, Ohserve hT
t

stereotyped roles of blacks affe

5.

A, The Guy, ABC Filns, 1974,

B, The Autoblography of Hiss Jane
Plttnan, CBS Filus, 1973,

196
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| INSTRUCTIONAL OBJECTIVES

LEARNING ACTIVITIES

- NATERTALS & RESOURCES

T

~ drinking, tvo-fisted brawling,

Miss June in each pa Jor segment
of her 1ife., How does she com
bat these stereotypes? What do

the wen in her 1fe, her husband|
" Joe, her son, Ned, and great-

grandson, Jimy, each do to bres
down a steveotyped barrler? Are
they successful

Each of th: movies mentioned aboye
{5 based on a novel, The teache:
may choose to aseign these noveld
88 teadings.

Design 4 poster that would dis-
count or refute one of the great
myths of stereotypes.,

A group of students may choose
to design and create a slide
ghow presentation with appro-
priate music or narration regard
Ing atereotypes In America, Thig
can be done with photos from
magazines and books, or with .
student-drawn pictures,

It 1s poasible to change and

elininate stereotypes, removing
prejudice against an ethnic group,
For example, in the first helf of
the 19th century, the Irish in
Anerica were pictured as hard-

argunentative, potato famers,
fit only for manual labor, Todq,

E. The Anerican Heritage History
of the American People,
American Heritage Publishing
Co,, 1971,

We Auericans, (National

. Geographic Story of Man),

National Geographic Society,
1975, ‘

(Note: Resources for this

activity are the same ones
wentioned dn objective 3)

- 158
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© INSTRUGTTONAL OBJECTIVES

LEARNING ACTIVITIES

MATERTALS & RESOURCES

that stereotype has been largely
forgotten as the Irish have
blended into the overall Averica
cultuve, Research and discuss
how stereotypes of the Irish,
Weleh, Scottdsh, English, Gernen
Dutch and Scandinavian peoples
have diminished or disappeared,
What generalizations can be made
a8 to why this has occured?

169
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‘.Mi&dlé‘—Sc‘hoo_l Materials

TEST

o Underlincd lettarl are correct anawers

Directionl" Read each statement carefully and select the response which correccly
ccupletel the ltatamant.

B Pre-Ten: Po-t-Tast
# .

‘1. 14.  When the Irish first irmigrated to America, they encountered
: prejudice because of their religion.

4. Presbyterian
b. Catholic
c. Buddhisc
*d. Jewish
e. none of thase

2. 18. Emmigrants cama to Amarica from various eastern European countries
ia order to:

a. escape religious persecution.
b. escape political punishments
c. improve their financial state.
d. have a chance to owvm a farm,
&. all of these reasons

3. - 20. ] Many 1mmigrants‘£ram Germany, Poland, and Russia came to America
to avedd religlous persecution because they were: -

4. old and sick
- be Jewish
c. poor
d, against the Czar.
e. not able to afford slaves

4.' . 23, All Chinese-Americans

a. work in laundries

b. ‘cannot speak English

c. shave their heads .
-de eat rice and raw fish '

&. none of these

5. - 15. - ‘Which eof these characterizations of Black'Americaﬂs have reinforced
a stereotype of the "servile, harmless servant"?

&. Aunt Jemimah
b. Malcolm X
c. Shaft
: do Sidney Poitier -
e. none of these

6. 16. . All Jewish-Americans:

a. hlve»big noses
" b, don't go to church on Sunday
£. have red blood like everybody else
d. have a funny way of talking
e. none of these

7. 17. Some people consider Charlie Chan movies to ba insulting because:

8. the bad guy always wins
b. they were made during a war period
&. they perpetuate an inaccurate stereotype of Oriental-Americans
d. "they were made in Chinese
e s ay pone of ‘these T :

L 161
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Classroom Activities +nd Materials

' Pre-Tast Post-Test ‘
. I ‘

B R 7 ~19. 7’ The last nationality to enter the United States in great Humbers
s was:

a. Japanese
b. Marines
c. Aztacs ) . . R
" d. Vietnamese
. 8, Chinasa:

9, 24, . The "Frito Bandito" stereotype is considered insulting to Americans
: of background.

a. Japanese

b. Jewish
¢. German
d. Mexican

. @, Pusrto Rican

10. 21. The "Stepin Fetchit" stereotype is considered insult:l.ng to Americans
‘of background.

8. Puerto Rican
b. Italian

c. Jewish

d. Mexican

e. Afr'ican

11. 22, Thu "Tonto" stereotype is considered insulting to Americans of
background.

. a. - Garman
b.. American Indians
¢. Puerto Rican
d.  Afzican
e. - Japanase

12. 26. ) Tone form of cammunication. that helps to reinforce and perpetuate
“ethnic stereotypes is:

. a. radio

b. television

¢. .motion pilctures
d. ‘advertising

&. all of these =

13. 11. Jolgrs about Polish-Americans are:

a. not funny because they're sick

- b. not funny because they reinforce a steraotype
-€. . not funny because they are hard to print

.. do funoy'
e. none of thase

14, _10. . All Irish-Americans are:

- 8. Cacholic
b. 'heavy drinkers
¢, prejudiced
d.  dishonest

. 8. none of these

15, 12, A Black American is capable of:

a. only being a laborer

b. never being trusted .
g.-—-anything-a-white-American-is capable-of -
d. stealing chickens )
e. none of these .. :
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‘ Middle-School Matcrials

.,-.Prc-i'cs: Post-Tast
N #

6. 1. John F. Kennedy was an American of background.
a. French
b. Irish
¢, Jupinese
d., German
e. none of these
17. 9. 'The "Dom Corleone” atereotype is considered offensive to Americans
of background.
: : . =.. Polish
b. Garman
c. Jepanese
d. 1Italian

a. Russian
18. 1 The term "prejudice" means:

&. to make a judgment or form an opinion befora all the facts ara
known .

b, to mwake a judgment based on facts

c. to fully understand different groups

d. to study all available information and :hen reach a conclusion
based on the information

e. both (b) and (d)

19. S. The term "culture" means:

a. the things in . our surroundings that are made by nature

b. attending operas, reading poetry, and listening to classical music
c. the study of food, clothing, and shalter of different societies

d. the total way of life of a group of peop e .

e. a iarge bird that feeda on dead animals

20, 2. . . The term "myth" means:

a. a legend or story that is not true
. bs a type of Greek food
c. an ides or tale that is somaetimes believed to be trua but is
actually false
d. both (a) and (c)
e. none of the above

21. 6. - Stereotypes are:

a. formed when a parson applies an isolated experience to all
- similar experiences ’
b. insulting to those to whom they refer
c. not based on facts
d. passed on through different forms of ccomuzication
. 2. all of the above

22. 3. . The term ethnic group .

“"a. refers to a group uf paintings with similar characteristics
b. rafers to a group of people who share similar custoams, character-
istics, and cultures
c. refers. only to people of the sgme r-~:as
d. could be applied to zll people with white ekin
e. both (b) and (d)
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“Pre=Tast Fost-Test
# d
23. 7.  The terms: wop, Jap, dngo, nigger, and honky are:
8. exztmples of epithets '
b. darogatory and demeaning to scme ethnic groups
c. examples of ethnic slurs
d. all of the above
e. none of the above
2., 4, The term "'scapegoat' means:
a. a female billygoat .
b. one who bears the blame for others
c. an emorgency exit from a building
d. a group who justly deserves the blame
a. both (b) and (d)
25, The term "racial discrimination" means
a. bringing together peopla of all races
b. bringing together people of all ethnic backgrounds
c. winning a race and then being disqualified
d. both (&) and (b) .
&. nons of tha above
26, 25. The stereotype of the has been largely forgotten as
members of that group have blended into the overall American
culture: :
a. Vietnamese
k. Irish
c. Jews
.'d. Munchkins
e. nona o' thase
Nota; On poui-test, changa al) the (a) responses to (b) and (b). to (c) and (c) to (a).



Classroom Activities and Materials
- 15. PLANNING AND PRODUCING A SLIDE/TAPE
PRESENTATION FOR AN ETHNIC TOPIC

From Ethnic Heritage Curriculum Guide, Gradles K-6

General Objectives

The student will create a slide/tape presentation which will
communicate an awareness and appreciation for cultural pluralism.

Overview

This ié an interdisciplinary team approach to a si;: to nine-
week ungraded ethnic umit.

. Media test is designed for students in grades 5, 6, and 7. It can
be adapted for lower grades or higher grades at the discretion of the
teacher and media specialist. Each teacher knows the capabilities of
his or her students. It is probable that giftéd and talented grade 1
and grade 2 students would be able to do this unit, and by grade 3,
most students should be able to perform these tasks. It is suggested
that the classroom teacher and the media specialist work as a team in
accomplishing these objectives with the classroom teacher testing for
content and the media specialist testing for skills. It is necessary
to follow all steps in this unit sequentially and completely.
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" Content

Instructional Objectives

Storyboarding 1. The student will be able

YT

to choose a suitable topic
for a slide/tape program,

Learning Activities

1.a, View print or non-

print materials, handle
realia, and interact with
regource persons in the
areas of art, music,
creative writing, and
gocial studies, (Note:
This activity is designed
to stimulate the

students.)

Materials and Kesources

l.a. American Indians--

Yesterday and Today (24
study prints), David
C. Cook Publishing Co.,
1972.

Families Around the
World (filmstrip series).
Encyclopedia Britannica
Educational Corp.

" HWhat Do Faces Say?

(sound filmstrip).
Scholastic Press.

Bobo's Dream, by Martha
Alexander, Dial, 1970,

Haiku, Mood of the Earth,
by Ann Atwood, Scribners,

, 1971.

Haiku, Mood of the Earth
(sound filmstrip). Lyceun
Productions,

Japanese Family Kit
(multimedia kit). Selective

Educational Equipment,

Anansi the Spider: A Tale
From the Ashanti, 1llus,
by Gera.i McDermott.,

Holt, Rinehart and Winston,

My Mother Is the Most
Beautiful Woman iIn ‘he
World, by Becker Reymer.
Lothrop, 1945,
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%‘.‘ “ Content

Ef;f;f

Learning Activities

- Instructional Objectives -

2. The ‘student will be able
to write an outline or
put ideas in sequential
order for the topic chosen.

1.b, Consider possible
topics for a slide/

- tape program; for example:
(1) Holiday celebrations
of various ethnic groups,
(2) Making a Kachina doll,
(3) Making & pinata,

(4) Tllustrating poems and

stories from books.

(5) How the Indians farme&.

lic. Choose a topic,

2,8, [Examine a sample out-
line or put a set of pic-
tures in sequential order
(see Addendum }).

2,b. Write an outline.

Mattfials and Resources

My Mother Is the Most
Beaatiful Woman i the
Horld (sound filmstrip).
BFA Educational Media,
1968,

1.b. (4) Trees Stand Shining:

The Poetry of the North
American Indians, illus,
by Hettle Jones, Dial,
1971,

Boys and Girls, Girls and
Boys, by Eve Merriam.

Holt, Rinehart and Winston,
1972,

Bronzeville Boys and
Girls, 1ilus, by Gwendolyn
Brooks, Harper and Row,
1956,

Lb. (5) In My Mother's

House, by Ann Nolan Clark,
Viking, 1841,

Indians Knew, by Tillie
S. Pine, McGraw-gill, .
1951, -

2.4, Photo Story Discovery

Sets. Association for
Educational pommunications
and Technology.

Cut-up comic strips,
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o fotent

Instructional Objectives

3.5The_student will be able
- to write a seript.

- 4, The student will be able
to write a storyboard.

Learning Activities

3.8, Examine a sample
seript (see Addendum 2).

b, Write a script for a

slide/tape program. (Note:

a geript may not be needed
if the pictures or music
alone tell the story or

if the object of the slide/

tape program is to illus-
trate somethi~~ already

~ written,)

4,8, FExamine a sample of a
storyboard developed from
a seript and outline (see
Addendum 3).,

4,b, View good and bad

Materials and Resources

4.a, Planning and Produc-

ing Audiovisual
Materlals, 3rd ed., by
Jerrold Kemp, Crowell,
1975,

exanples of closeups and  4.c. (1) Peter and the Wolf

long shots and discuss the

differences.

bieo (1) View e sound film-
-strip and critique the
sound track.

(2) View and critique the
game filmstrip with a wide
variety of sound tracks.
(Note: Some of the sound
tracks should be obviously
inappropriate,)

bd. Select music and/or
sound effects for the
slide/tape program,

(sound filmstrip), Jam
Handy,

Anansi the Spider (sound

+ filmstrip), Weston
Woods, 1974,

Arrow to the Sun (sound
filmstrip), Weston
Woods, 1974.
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Content

' Filning

~ Instructional Objectives

.....

5, The student will be able

to take pictures,

Learning Activities

v
A

‘b, Write a gtoryboard -,

that incorporates the
sound track (music, nar--
ration, sound effects),
the visual elements, and
the shooting instructions
(closeups, long shots,
etc.), /

- 5.8, Demonstrate ability

to uge & camera,

(1) Select the film,

(2) Load the film,

(3) Adjust the focus,

(4) Check the 1ight level

and set the light meter,

if necessary.
(5) Snap the picture,
(6) Unload the film,

3.b. Demonstrate ability
to use the visualmaker
and/or the 35m copy
stand,

5.¢, Take live pictures
or copy existing pictures
for the slide/tape
program,

Materials and Resources

e~

5. Instructional Manual

for Vicvalmaker, Fast
man Kodak Co,

Media Tips, Techniques
and Ideas Reference
Guide. Baltimore
County (Maryland) Board
of Education,

Planning and' Producing
Audiovisual Materials,
rd ed., by Jerrold
Kemp, Crowell, 1975,

173

STEITIDIEN PUPr SQTIJTATIOV WOOISSETD



~Comtent  Instructional Objectives Learning Activities Materials and Resources

- holiotaping . 6, The.student vill be able 6.2, Demonstrate ability 6. See resources for
(R to record a sound track, to use a tape recorder. objective #5, above.
. | () Thread or insert tape, -
(2) Record.
(3) Rewind,
\4) Play back.
(5) Adjust volume while
-~ recording to aveld dis-
tortion,
(6) Adjust volume while
playing back to avoid
distortion,

6.b. Demonstrate
ability to use

~ recording techniques.
(1) Fade in and out,
(2) Patch from record
player to tape,

ovT

b.c. Record sound track,
(Note: if audible sig-
nal is used, record at
this time.)

Editing T. The student will be able 7.2, Practice editingby 7. Photo Story Discovery
~ to edit and arrange arranging sets of pic- Sets, Association for
8)ides in a sequence. tures and examining them Educational Communica~

for technical quality and  tdons and Technology,
continuity. Also see resources for

- 7.b, Edit and arrange objective #5,
- slides in sequence, using
storyboard,
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" (ontent

Presenting

176

Instructional Objectives

8, The student will be able -
to present the slide/tape
program to others,

Learning Activities

7.c. (optional) Use an
automatic slide/tape
synchronizer to synchro-
nize program.

8.2, Demonstrate ability
to use slide srojector,

8.b, Present the slide/
tape program,

Materials and Resources

8, Media Tips, Techniques,

and Ideas Reference

Guide. Baltimore County

(Maryland) Roard of

Education,
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Pretest

1. A visualmaker or copy stand is used to:
(a) Preview slides \
. (b) Photograph pictures in books or tiny objects
(c) Clean lenses
(d) Edit slides .
(e) All of the above

2. To patch is to:
(a) Put two pieces of tape together.
(b) Make a quilt
(¢) Record from a record player to a tape recorder
(d) Mount pictures on cardboard
(e) None of the above

3. Which of the following tasks does not pertain to using a camera?
(a) Snapping the picture
+ (b) Loading the film
(¢) Focusing v
(d) Fading in ‘ T~
(e) I don't know

4. A glide is:
(a) A piece of equipment in the gym
(b) Always found in the 300 section of the media center
(¢) A small piece of film mounted in a carc oard frame
(d) A storyboard
(e) All of the above

5. When using a cassette recorder, which of the following tasks comes
first?
(a) Rewinding a tape
(b) Inserting a tape cassette
(¢) Editing slides
(d) Adjusting the volume
(e) I don't know
6. When you edit the slides, you must:
(a) Put the slides in order
(b) Use your storyboard
(¢) Throw out the bad slides
(d) All of the above .-
(e) None of the above

7. To record on a cassette player, you push:
(a) The record button
(b) The fast-forward button
- (¢) The stop button
(d) The rewind button
(e) The play and record buttons
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8.

10.

11.

12.

13,

14,

Classroom Activities aﬁd Materials

vThe'fifstIStep'in preparing a slide/tape program is to:

(a) Edit your slides
(b) Write a storyboard

.{¢) Record the music

(d) Write an outline
(e) Choose a topic

When someone says that the sound on a tape is 'distorted,"” this
means that:

(a) The tape is twisted

(b) The sound is clear and crisp

(c) The quality of the sound is very bad

(d) All of the above

(e) None of the above

A storyboard is:

(a) A detailed written plan that shows the order of pictures and
sound for a slide/tape program.

(b) A bulletin board with lots of stories on it.

(¢) A lightboard that allows you to preview and arrange the pictures
for a slide/tape program.

(d) All of the above

(e) I don't know

To focus is:

(a) To.get the film loaded correctly

(b) To snap the picture

(¢) To make the sound on a tape as clear as possible
(d) To adjust the iens until the picture is very clear
(e) None of the above

A picture taken in the distance is called a:
(a) Gloseup

(b) Medium shot

(c) long shot

(d) None of the above

(e) I don't know

To edit means:

(a) To take out or arrange slides in order uving a storyboard

(b) To assembie all the equipment needed for making a slide/
tape program

(c) To end the slide/tape program

(d) All of the above

(e) None of the above

To fade in is:

(a) To put in bleach

(b) To turn the volume up slowly when recording
(¢) To focus the camera

(d) To record the sound track

(e) I don't know
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Which one of the following pictures would be a cléseup:‘
~(a) A picture of a mountain - g
-~ (b) A picture of a person's eye

- (c) A picture of a house

16.

17.

18.

19.

20.

21.

22,

- (d) A picture of a teacher and her class oy

(e) None of the above

Your sound track was distorted because:

(a) The fire alarm rang when you were recording
(b) You forgot to plug in the microphone.

(c) You did not adjust your volume when recording
(d) I don't know

(e) None of the above

You would not use a visualmaker or copystand to:

(a) Take a title slide

(b) Take a credit slide

(c) Take pictures in magazines

(d) Take pictures of tiny objects

(e) Take a 1ive picture of your father's car in the driveway

Which of the following is not included on a storyboard:
(a) The narration _

(b) The pictures you want to take

(c) Directions about long shots and closeups

(d) The music

(e) The kind of film to use

A patch cord is:

(a) The belt you wear on your jeans

(b) The cord you plug into the wall

(c) Splicing material you use to fix broken tapes

(d) A cord that connects a record player to a cassette recorder
(e) None of the above

To take a picture with the visualmaker, you must:

(a) Work in a darkroom

(b) Look through the viewfindér to see if your picture is lined up.
(c) Set the distance at 3 to 6 feet

(d) Use an electronic flash attachment

(e) None of the above

The width of film is measured in:
(a) Meters
(b) Millimeters

- (c) Kilograms

(d) Hectoliters
(e) Cgptimeters

A slide/tape script is:

(a) A kind of handwriting

(b) The narrative part of the sound track
(c) The directions for using a visualmaker
(d) The finished slide/tape program

(e) I don't know-
150
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oo w23, Which pieces of- equipment would you use to show your slide/tape
D program to othersi-
(a) A visualmaker and record player '
(b) A film loop projector and a cassette player
(c) A 16mm prcjector
(d) A slide pProjector and a tape player
(e) All of the above .

24. When you synchronize a slide/tape program, the slides should move
forward:
(a) Whenever the music stops
(b) Whenever the speaker takes a breath
(c) When the tape stops
(d) Whenever there is a signal
(e) I don't know

25. 1f you push the play button and your tape will not move forward,
you forgot to:
(a) Adjust the volume
(b) Plug in the microphone
(c) Plug in the power cord
(d) Focus
{(e) I don't know
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viifﬂiddleféchool Materials
Addendum 1

SAMPLE OUTLINE: BLACK PATRIOTS OF 1776

I. Introduction '

v

A. Whitre histories and white heroes

B. Black heroes
ii. Specific black heroes

A. James Forten
1. Powder boy on Stephen Decatur's ship
2. Prisoner in England

B. Crispus Attucks
1. Slave during early life
2. Runaway
3. -Leader of attuack at Boston Massacre

C. James Armistead Lafayette ~
1. Slave of farmer in Williamsburg
2. Spy for Lafayette in traitor Benedict Arnold's camp
3. Freed man after commendation

D. Saul Métthews
1. Spy in the British camp in Portsmouth
2. Freed man after commendation

E. Henri Christophe

1. Freeborn volunteer aé Savannah battle
2. Haitian general, later president of Haiti
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Addendum 2
SAMPLE SCRIPT: BLACK PATRIOTS OF 1776

The books that we read in libraries today tell us about heroes of the
Revolutionary War. ’

Most of these heroes are white, because most of the people who wrote
about them were white. .

‘Many black men, during the Revolutionary War period, were slaves and
could not read or write to record their own history.

Today, many people have done research and have learned about the black
men wbo fought in 1776,

We will learn about some of these men in this slide/tape presentation.

Reference: Davis, Burke. Black Herces of the hmerican Revolution.
Harcourt Brace Jovanovich, 1976.
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Addendum 3
SAMPLE STORYBOARD

Program Title: Black Patriots of 1776

Program Ozﬁginator‘ Mary Smith - Date July‘29, 1976 . Page
Black slide Frame # _ 1 Musie ,
Sometimes I feel like a motherless
| child
Scnetimes I feel like a motherless
child
Title--Black Frame # 2 Sometimes I feel like z motherless
Patriots of child
1776 A long ways from home
copy with § way
visuaimaker
Soldiers Frame # 3
?éﬁgzi?g The books that we read in libraries today tell us
about heroes of the Revolutionary War.
copy with .
visvalmaker
Open book, ||Frame # 4
£:hi§e) hand . Most of these heroes are white because most of the
ying pPeople who wrote about them were white.
across it ‘
closeup
Slaves Frame # __ 5 )
copy with Many black men, during the Revolutionary War
visualmaker period, were slaves and could not read or write
to record tiielr own history.
®icture of Frame # 6
:;:k: a:;gt Today, many people have done research and have
‘ cx s learned about the black men who fought in 1776.
diers in Rev.
War
long shot
,Revolutionary Frame # 7
flag and drum We will learn about some of these men in this
copy with slide/tape presentation.
visualmaker
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16. THE NATIVE AMERICAN EXPERIENCE

Fromw Roots of America: A Multiethnic Curriculum Resource Guide

for Seventh-, Eighth-, and Ninth-Grade Social Studies Teachers

GENERAL OUTLINE

INTRODUCTION

Who prepgred the Model?
Purpoéé of the Model
Suggestions in Using the Model

TEN COMPONENTS OF THE MODEL
1. Geographic Location of the Native American Group Prior to European Contact
2. Culturzl Oi‘igins
3. Political Structure of the Group
4. Social Structures of the Group
5. Economic Aspects of the Group
6. Initial European Contact
7. Initiél Cultural Exchanges
8. Contemporary Description of Each of the Preceding Concepts
9. Legal Interactions Between the Grdup and the United States Government

10. Present Day Status of the Group
ANNOTATED BIBLIOGRAPHY: TEACHER AND STUDENT RESOURCES

SELECTED DATES IN NATIVE AMERICAN HISTORY

-
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INTRODUCTION

The basic concepts involved in the following model were selected by a Native American
educator from suggestions and reiearch that were furnished by two secondary teachers of
Native American students.

This guide is prepared for educators who do not have a strong background in the cul-
tural history of Native Americans but feel the importance of finding a valid mode] to follow
in preparing and presenting a unit on Native Americans. .
~ The model itself does not include specific cultural aspects of any Native American
group(.i It does provide a legitimate topic guide that one could follow in preparing a unit
of study.

One should be aware that there is.a basic difference from the usual course of study
guide. This model presents a basic guide that is designed to deal with one of the many
Native American cultures available to study. In most cases, a guide would present an
overall survey course.

It is suggested that the group selected for study should be one that is geographically
near the group that will be doing the study.

.. The model itself is compased of ten components. The sequencz of the components
represents a combination of Native Americax; categories and European-American categories
resulting in a bi-cultural model. ’

If time prevents the full implementation of the model, parts of it can successfully be
used as long as the first two components are not excluded.

We believe it is necessary for all Americans to kaow and understand some basic ideas
about Native American people if they are to respond to the current needs of Native American
people and contribute to the overall peaceful interaction of our society. There are some
generalizations which can be made about Native American life. These are worked into the
fabric of the questions within the model, as an antidote te the stereotyping that has envel-
oped the beauty of Native American life. :

Much has been written about Native Americans from the anthropological point of view,
as they were “studied” by non-Indians. These cultures which were studied and written
about in the 19th century are still very much alive today; therefore, some cautions should
be observed.in selecting sources of information. We have commented extensively in the
bibliography and would emphasize these points about some of the older material: 1. The
perspective was non-Indian in many cases, and some of it is clearly biased; 2. The culture
studied has evolved and changed as any culture will do in 160 years. There is also a great
need for material on Native Americans to be developed on a reading level appropriate
for students.

Another caution we would give is to understand that there is great diversity among
Native Americans today. There are traditional Indian communities, particularly in some
reservation areas, which have rejected the pressures of the dominant society and retained
the integral values of the culture of their ancestors. There are also many Native Americans
living in urban areas, who have formed Indian associations and represent a wide diversity
of tribal background. These urban Indian communities retain much of the general Native
American cultural heritage as they continue to evolve a comfortable life-style in response
to the reality of a modern industrial urban society.

The teacher who lives near a reservation or urban center and has the opportunity to
consult with Native American people may be able to enlist their help in preparing a unit
to teach. Some Nati"e American people are understandably reluctant to share their culture
because the culture has in the past been criticized, ostracized, and outlawed. People have
been harassed and killed for continuing to practice the culture which we now ask them
to share with us. We believe that teachers make the difference if they can present material
about another person’s culture without pre-judging or comparing; they will have shown
their students a broader way of viewing the world, which is essential for the future.,
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gy

. TEN COMRONENTS OF THE MODEL

a

3.

Geogréphic Locntion of the Native American Group Prior to European Contact

a. Exactly what .geographic area was considered the legitimate homeland of the group?
(By the group 1tself] :

Cultural Origins

a. What have cultural anthropologists asserted to be the origins of this group?

b. (If available} According to the traditional history of the group, what were the origins
of the group?

Political Structures of the Group

~ A. What was the greup decision-making process?

How were the governing bodies organized?

How were people chosen for leadership?

How was their leadership controlled by the group?

Could a leader be removed or replaced?

How binding vvere decisions on the group and individual?

ook R

B. What major historical events were important to the people?
1. -How were they recorded?
2, Were certain individuals responsible for the keeping of the history?

C. What relationships existed between religious and political beliefs?
1. How did the government originate?
2. Were the political leaders involved in religious roles?

Social Structures of the Group

A. What was the basic family relatmnshxp structure?

Was there a clan system?

Was the family matrilineal? Patrilineal?

What were the functions of the clan leaders?

How was the membership in families, clans, and tribes determined?
What specific roles were appropriate for various individuals?

What stages of life were recognized?

How were skills needed for group survival taught to the next generation?

What was the relationship of the family, clan, and tribal structure to the govern-
ment structure?

9. How could individuals exert their influence socially and politically?

NP e ®NR

B. How did the people explain the origins of their group? U
. 1, In what way iz their explanation of the origin of the world related to their conzept
of the land?

2. In what way is their explanation of the origin of their people related to the social
structure of their group?

3. In what way did they define their relationship with other living things upon
which they depended for life?
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" C. How was the cycle of life reflected in the religious aspects of the culture?

1. In what ways did ceremonies reflect thexr relationship to the umverse—mcludmg
 individual, living and dead?
a. What music and instruments were used in ceremonies?
'b." In what way was dancing a religious expression?
2.. What were the concepts of good and evil?
3. What was the concept of death?
4. In what ways did the language reflect the basic values of the culture?
D. In'what ways were the social aspects of the people reflected in and complementary to:
1. Their housing?
2. The arrangement of their settlements?
3. The political structure?
E. What sports, games, and entertainment were part of the culture?
1. In what way were sports, games, and entertainment related to the religious beliefs
of the people?
2. In what way were sports, games, and =ntertainment a part of education for adult
roles?
F. What were the beliefs about disease—physical and mental?
1. What caused disease? -
2. How could disease be cured? :
3. Inwhat way did the medicine reflect the society’s belief in the harmony of all life?

5. Economic Aspects of the Group
The Culture Before European Contact:
A. What was the basic economic pattern which deve]oped in their relationship with the
environment?
1. What natural resources were available in the area where they lived?
2. How were these resources used?
a. Food
b. Clothing
c. Shelter
d. Medicine and religious articles
e. Decorative items and artistic objects
3. What was their concept of land use or ownership?
a. Were there land areas which were sacred to the people?
b. How did they choose where to locate settlements?
¢. In what ways did they use the land near the settlements?
d. Under what conditions would the settlements be changed?
B. What were the economic relationships with other Indian groups around them?
1. What items were trad2d?
2. Where were the trade routes located?
3. How was the economic competition handled?
4. Were there cooperative economic ventures involving several tribes?
5. What were the modes of transportation?
- 8. What were the means of communication?
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6. Initxal European Contact .

a.

b.

Which European group made the first contact?
Historical reason(s) for the European group to colonize?

7. Imitial Gultural Exchanges

a.

b.

Were any parts of the European culture immediately transferred to the Native
American group?

What parts of the Native American culture were most openly shared with the
European culture?

8. Contezrnperary Description of Each of the Preceding Concepts

a.

Emphasize any drastic cultural changes that represent a severe contrast from the
original culture.

9. Legal Interactions Between the Group and the United States Government

a.

b.

‘List any major treaties or agreements between the United States Government and

the Native American group.
Are the treaties still legal and binding from the perspective of the Native Ameri-
can group?

10. Present Day Status of the Group

a.

o po o

Population

Land base

Federal recognition

Present form of political structure
Corntrast przsent day with 1492
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ANNOTATED BIBLIOGRAPHY:

TEACHER AND STUDENT RESOURCES

Armstrong, Virginia. I have Spoken: American History Through the Voices of the Indians.
Chicago: Swallow Press, 1971. Title speaks for itself.

Astrov, Robert, ed. American Indian Prose and Poetry. New York: Capricorn, 1962. An
antkolezy of prose and poetry by Native Americans.

Banks, James, ed. Teaching Ethnic Studies: Concepts and Strategies. Washington: NCSS,
1973. The introduction in this book speaks very eloquently and accurately concerning
the usefulness of this book: “It is bound to help every teacher. . . to sense the urgency
of the racial crisis in our nation, and to develop a commitment to act to resolve it.”
Chapter 9 is by Jack Forbes and is entitled *“Teaching Native American Values and
Cultures.” An excellent and invaluable teacher resource.

Benchley, Nathaniel. Only Earth and Sky Last Forever. New York: Scholastic Book Services,
1972. A novel, following historical events, written in the first person (Dark Elk). Tells
of the events leading up to the battle of Greasy Grass (Custer’s Last Stand). Excellent
as a unit opener in social studies or English to motivate students. Easy reading level
with information about culture worked into a sensitive story.

Berger, Thomas. Little Big Man. New York: Fawcett Crest, 1964. A humorous-serious novel
concerned primarily with Custer’s Last Stand from the winners' perspective.

Borland, Hal. When the Legends Die. New York: Bantam, 1969. Novel of Indian life set in
the early 20th century. Tremendous amount of information about the contrast in
cultures and about some of the basic values of Native American people.

Brandon, William. The American Heritage Book of Indians. New York: Dell, 1971. One of
the earlier books to attempt a comprehensive study of the Native American people of
the Western Hemisphere. Somewhat anthropological, but with useful details of Indian
history. ) : '

Brown, Dee. Bury My Heart at Wounded Knee. New York: Bantam, 1971. Excellent, very
readable chronological survey of the 19th century American expansionism from the
perspective of the Native American people west of the Mississippi.

Burnette, Robert. The Road to Wounded Knee. New York: Bantam, 1974. Sympathetic, in
detail, account of the events and issues which led to Wounded Knee, 1973.

. The Tortured Americans. New York: Prentice-Hall, 1972. Deals with the com-
plexities of the political and economical issues affecting the Sioux Reservation. Useful
for understanding the background of Wounded Knee, 1973.

Cahn, Edgar, ed. Our Brother's Keeper: The Indian in White America. New York: World
Publishers, 1969. Excellent account of present day conditions of Native American
people. Details on concepts of land ownership, health services, education, and housing.

Cartwright, William H. and L. Watson, Jr., eds. The Reinterpretation of American History
and Culture. Washington: NCSS, 1973. A collection of essays whose purpose is to
“. .. make available as authoritative and up-to-date an account of the scholarship in
American history” as is reasonably possible. Chapter 2 is “Native Americans and
United States History'' (Robert F. Berhofer). Its major subtopics are: Indian complaints
against standard American history; Passive Object Problem common to many minorities;
Indian-proposed remedial apprcaches; Intellectual and moral implications of proposed
remedies; The Solution: Indiaa-centered history. Historiographical in approach and
quite good. Footnotes are biblicgraphical.

Corle, Edwin. Fig Tree John. New York: Pocket Books, 1972. A novel about a Ute family in
the late 19th century, describing the reaction of an Indian man to the gradual encroach-
ment of the white civilization he has learned to hate. Originally published in 1935.
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Craven, Margaret. I Heard the Owl Call My Name. New York: Dell, 1973. A novel about a
young Episcopalian priest who lives among Canadian Indians, despite cultural differ-
ence. The characters find that they still share basic human values. Excellent for Grades 7
through adult.

Curtis, Edmund S. Portraits From North American Indian Life. New York: Outerbridge &
Lazard, 1972. An outstanding photographic collection with explanations for each picture.

DeLoria, Vine. Custer Died for Your Sins. New York: Avon, 1969. A must-read for anyone
interested in Native American studies.

. God Is Red. New York: Grosset & Dunlap, 1973. A discussion of some of the
basic cultural differences between Indians and whites. An excellent source, one should
read some history-oriented material first for a better understanding of the concepts of
this book.

. Of Utmost Good Faith. New York: Bantam, 1971. Major laws and treaties with
comments by the editor. Useful for understanding the legal maze in the relationships
between Native Americans and governments at the various levels.

. We Talk, You Listen. New York: Dell, 1970. Further discussion of some of the
basic points found in Custer Died for Your Sins.

Division of Instructional Services, Buffalo Public Schools. The Iroquois People: A Reference
Guide. Buffalo: Buffalo Public Schools, 1973. Compiled by Native American people as
a guide for teachers within a city school district with a large Native American popula-
tion.

Erdoes, Richard and John (Fire) Lame Deer. Lame Deer Seeker of Visions. New York: Simon
aand Schuster, 1972. A Native American tells his own story with humor and poignacy.
Could be used with mature high schoc} students; teacher should read this book before
making a decision.

Fay, Harold and D'Arcy McKnickle. Indians and Other Americans. New York: Perrenial
Library, 1970. Basic premise of this book is that the Federal government has never
developed a consistent policy in its relations with Indian peoples and nations. A useful
survey of historical relationships for people who have some background in the history
of the relationships between “Indians and Other Americans.” ‘

Fall, Thomas. The Ordeal of Running Standing. New York: Bantam, 1971. A novel about an
Indian man and woman as they try to adjust to the changes white culture has brought
into their lives. Set in early 20th century Oklahoma.

Forbes, Jack, ed. The Indian in America’s Past. New York: Prentice-Hall, 1964. Original
source material. Carefully selected, brief documents which provide powerful and
realistic details of Anglo-Indian cultural contact.

Graymount, Barbara. The Iroquois in The American Revolution. Syracuse: Syracuse Univer-
sity Press, 1972. Contains some useful historical information, although wriiten in the
traditional way that European-American historians viewed this period.

Hale, Horatio, ed. The Iroquois Book of Rites. Toronto: University of Toronto Press, 1965.
Originally published in 1883, this contains information about the major institutions of
the Iroquois culture as they existed in the 19th century.

Helfman, Elizabeth S. Rivers and Watersheds in America’s Future. New York: David McKay
Co., 1965. One chapter, “Kinzua Dam and the Seneca Indians,” contains the story of
the controversy over the building of Kinzua Dam on the reservation.

Hertzberg, Hazel W. The Search for an American Indian Identity. Syracuse: Syracuse Uni-
versity Press, 1971. Information about 20th century Native American movements in-
volving Native Americans of different tribal backgrounds {Pan-Indianism).

Huffaker, Clair. Nobody Loves a Drunken Indian. New York: Paperback Library, 1969. A
humorous-serious book which preceded the recent Indian activism and which might
help the reader gain an understanding of this recent activism.
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Hunt, George T. The Wars of the Iroquois. Madison, Wisc.: University of Wisconsin Press,
1940. Information about intertribal trade relations during the colonial period. Examines
causes of Iroquois wars from a non-Indian perspective.

Jackson, Helen Hunt. A Century of Dishonor. New York: Harper & Row, 1965. Book written
in late 19th century which created a furor at the time it was published and still is of
use to today’s reader for historical background.

Jayne, Mitchell F. Old Fish Hawk. New York: Pocket Books, 1971. A sensitive novel con-
cerned with basic human values. Gives an understanding of man and woman's relation-
ship with other living things.

Josephy, Alvin, ed. Indian Heritage of America. New York: Bantam, 1969. Another compre-
hensive study, including a final chapter on some basic Indian problems today. The
author is recognized as an outstanding scholar in his field.

. Red Power. New York: McGraw-Hill, 1971. Basically, 20th century documents
and articles dealing with Native Americans’ struggle for freedom. Includes a wide
range of viewpoints.

LaFarge, Oliver. Laughing Boy. New York: Signet, 1971. Written in 1929, this novel tells

' the conflict of the Navajo way with the growing influences of the dominant society.
Teachers should read the book to determine suitability for their stu:lents.

Lawton, Harry. Tell Them Willie Boy Is Here. New York: Award Books, 1970. The story of a
1909 manhunt for Willie Boy, a Paiute. The reconstruction of the event into novel form
contrasts the values of Paiute culture with that of the dominant society. Teachers
should read the book to determine suitability for their students.

McLuhan, T. C. Touch The Earth. New York: Outerbridge & Dienstfrey, 1971. Selected

. words of Indian people supplemented by appropriate photographs to convey the
emotional reaction of the Native American to the coming of the European.

Momaday, Natachee S., ed. American Indian Authors. Boston: Houghton Mifflin Co., 1872.
Legends, short stories, and poetry written by Native American people. Excellent for
students and adults.

Momaday, Scott. House Made of Dawn. New York: Spectrum, 1969. A Pulitzer prize winning
book by a leading Native American author.

. The Way to Rainy Mountain. New York: Scribner’s, 1971. A noted Native
American author shares his personal memories, and his culture, with the reader.

Morgan, Lewis Henry. League of the Iroquois. Secaucus, N.].: Citadel Press, 1972. Originally
written in 1851, it is a classic work on Iroquois society at that time. Much of it is still

valuable today. Beautifully illustrated.

Niehardt, John. Black Elk Speaks. New York: Pocket Books, 1972. Black Elk, a Sioux, shares
the story of his life in the late 1800's and retraces the events leading up to Wounded
Kriee, 1890, from the Sioux point of view. A very beautiful and moving book.

Parker, Arthur. Parker on the Iroquois. Syracuse: Syracuse University Press, 1968. Written
in the early 20th century, this controversial book contains an introduction by William
Fenton and Parker's original manuscript including: “Iroquois Uses of Maize," “The Code
of Handsome Lake,” and "“The Constitution of the Five Nations.” Care should be used
in relying exclusively on the written version of the sections which are still an integral
part of oral Iroquois culture today.

Pelletier, Wilfred and Poole, ed. No Foreign Land: The Biography of a North American
Indian. New York: Pantheon Books, 1973. The beauty of this book, written by two
men, one Indian, one white, is expressed in these quotes from the Foreword: “The book
was grown rather than produced. It proceeded from the ground of a shared humanity,
neither ' 7 arrangement nor agreement, but through an organic relationship. . . ." A
very personal biography of Wilfred Pelletier, as he has experienced being in this time
and place. He expresses a belief that we canirg g, way to live together freely on the
earth. Highly recommended. <
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Pearson, Keith, ed. The Indian in American History. New York: Harcourt Brace Jovanovich,
1973. Highly recommended as a survey of historical relationships between Indian people
of North American and the European newcomer. First chapter views pre-Columbian
Indian society primarily from a European point of view. A good student text, grades 7-12.

Sandoz, Mari. Cheyenne Autumn. New York: Avon Books, 1953. Based on the historical
flight (1878) of a group of Northern Cheyenne from an Oklahoma reservation to the
Yellowstone country from which they had been forcibly removed. Excellent for students
seeking to understand the conditions and circumstances surrounding the establishment
of reservations during the late 19th century.

Simon, Sidney, et al. Values Clarification: A Handbook, and Clarifying Values Through
Subject Matter. For the teacher who is familiar with values-clarification strategies, these
books contain ideas which can be adapted to develop understanding of Native American
culture. . '

Social Education. January, 1975. Resource section on where to find Ethnic Studies materials.

Steiner, Stan. The New Indians. New York: Dell, 1968. Useful background reading for
understanding current Native Americans’ rights movement.

Steinfield, Melvin. Cracks in the Melting Pot. Beverly Hills, California: Glencoe Press, 1970.
Good for teacher understanding of the history of various ethnic groups in the U.S..
Much is original source material and essays.

Time-Life Books. The Old West: The Indians. New York, 1973. A general work on Indians
west of the Mississippi with details of the richness of the culture.

Van Every, Dale. Disinherited. New York: Avon, 1967. Detailed account of the removal of
the five civilized tribes from the Southeast to Indian Territory. Highly recommended.

Vogel, Virgil J. This Country Was Ours: A Documentary History of the Americun Indian.
New York: Harper & Row, 1972. Documents are arranged chronologically. Excellent
source for American history teachers who wish to incorporate materials into a standard
curriculum. Excellent appendices ranging from significant dates to short biographies of
prominent living Indians to selected audio-visual aids to current writings in the Native
American fields.

Wallace, Anthony. Death and Rebirth of the Seneca. Westminster, Md.: Random, 1972.
One of the standard works on the Iroquois.

Washburn, Wilcomb. Red Man’s Land, White Man’s Law. New York: Scribner's, 1971.
Useful for in-depth understanding for legal and political relationships between Native
Americans and the dominant society.

White Roots of Peace, ed. The Iroquois Constitution: The Great Law. Roosevelt, New York:
Akwesasne Notes, 1972.

Wilson, Edmund. Apologies to the Iroquois. New York: American Book-Stratford Press,
1960. Observations by a non-Indian person after a short contact with the Iroquois.
Should not be used as a sole source of information.

Audio-Visual Materials

Records:

Some recordings of Native American music are available from:

Folkways Records & Service Corp.
117 West 46th Street
New York, NY 10036
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Filmstrips:

Indians: Stranger in Their Own Land, AVNA, National Council of Churches.

We Are Indians: American Indian Literature. Guidance Associates. Uses photographs and -

_..music to illuminate the words of Native Americans, as they express some of their basic

cultural ideas. Distributed by Guidance Associates, Harcourt, Brace & World, 23 Wash-
ington Avenue, Pleasantville, NY 10570.

Power of My Spirit: The American Indian. Sound filmstrip, Denoyer Geppert Company,
5235 Ravenwood Avenue, Chicago, Illinois 6C640.

The above filmstrips are the only ones we are recommending because, although recently
much audio-visual material on Native Americans has been marketed, some of it teflects the
inaccuracies which occur when one culture is interpreted by members of another culture.

Indian Newspapers:

Akwesasne Notes (monthly)

State University of New York at Buffalo

Program in American Studies

Buffalo, New York 14214
Published by Indian people at Akwesasne. Includes news about the Native American
world from throughout the U.S. and Canada. A good source for posters and pamphlets.

Indian Historian (quarterly)
Indian Historical Society, Inc.
1451 Masonic Avenue

San Francisco, CA 94117

Publication of the American Indian Historical Society. Basically, articles by outstanding
historians on subjects of current concern to Native Americans. Highly recommended.
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SELECTED DATES IN NATIVE AMERICAN HISTORY

JANUARY:

1

13

18

19

20
22

24

28

29

30

31

1889: On this date, the Paiute Ghost Dance Messiah, Wovoka, received his visions
from the Great Spirit.

1869: Classes opened at Navajo Community College, Many Farms, Arizona. This is
the first college established on an Indian reservation, and the first controlled by
Native Americans.

1493: Columbus returned to Europe taking with him six Indian captives.

1889: Iroquois people’s petition to the Governor-General of Canada signed by Joseph
Brant and many petitioners, requesting that the Canadian government leave them
alone to their own traditional system of chiefs.

1879: After a dramatic escape from Fort Reno agency and a courageous attempt to
return to their homes, Dull Knife's Northern Cheyenne were held at Fort Robinson.
The Cheyenne prisoners were denied food and firewood for refusing to return south
to Indian territory and broke out in a desperate attempt to get back to their Montana
lands, many dying.

1971: Interior Department approved construction of hot-oil pipeline across Alaska
even before any settlement had been made on native people’s land claims.

1958: Lumbee Indians defeated and put the Ku Klux Klan to flight in a battle near
Maxton, North Carolina. Since then the Klan has been inactive in Robeson County.

1971: Hank Adams was shot checking fishing nets on the Puyallup River near Tacoma,
Washington, about 5 a.m. The 27-year-old Sioux is a leader of the Survival of the
American Indians Association..

1830: Red Jacket, wise orator of the Seneca Nation, died on this date.

1813: Raisin River Massacre: A combined attack-by Indian and British troops sur-
prised a thousand of William Henry Harrison’s soldiers who, disregarding orders,
were on their way to capture Frenchtown. 250 Americans were killed and 500

captured.

1848: On this day, at Sutter’s Mill, California, a gold nugget was found. This was the
beginning of the gold rush—and the end of entire Indian peoples slaughtered by gold
seekers.

1712: North Carolina British forces attacked Tuscaroras and others camped on the
Neuse River, killing 400.

1674: John Sassamon, a Praying Indian, was alleged to have been killed by three
Wampanoags. Although later proven innocent these three were found guilty and
hanged on June 8th of that year. Their deaths may be said to have been a major
reason for the start of King Philip’s War. :

1838: Osceola, Seminole, died.in a prison fortress on Sullivan’s Island in Charleston,
South Carolina, after having been captured by General Jessup under a white flag of
truce raised by his American soldiers.

1923: Dr. Carlos Montezuma, Apache, well-known author and defender of Indian
rights, died on this date. '
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FEBRUARY:

1

11

12

12

16

17

20

21

25

26
27

1876: U.S. Government orders illegal roundup by War Department of all Indians

_around the Powder River and beyond

1800: Seneca prophet Handsome Lake has his thu'd vision.

1897: Women of Caughnawaga petition the Canadian Minister of Indian Affairs that
they want to keep the traditional Iroquois system of chiefs.

1973: Confrontation at Custer, South Dakota, when 200 Indians, protesting light
charges placed against the killer of Wesley Bad Heart Bull, responded to police
provocation. 30 Indians arrested, Chamber of Commerce destroyed by fire, court-
house partially burned, and 8 law officers injured.

1885: Dawes Act signed by President Cleveland. Divided lands held in common,
giving each family head 160 acres, to be held in trust by the government for 25 years.
All other lands would be sold by the government with the money going into a trust
fund for educational purposes. As a result of this effort to “help the Indians,” tens of
millions of acres of Indian lands were taken away.

1690: King William's War begins when a combined force of Iroquois and French
attacked Schenectady, New York, outpost.

1780: Large war party under Joseph Brant sets out to avenge American attack on
Iroquois towns.

1794: First United States Treaty with the Six Nations of the Iroquois Confederacy

signed to establish peace relations and reservations. Although signed by George
Washington to last “forever,” the treaty was broken with the building of the Kinzua

Dam in the 1960's.

1825: Treaty of Indian Springs. President James Monroe endorsing vigorous means
of removing Indians from eastern United States, had agents bribe and deal with a
small greedy faction of Creek Indians uader Chief William } “~Intosh. ,The scandalous
document ceded all Creek lands and promised evacuation of the Creeks to the Far
West by September 1, 1826.

1895: Public meeting held at Caughnawaga Mohawk reserve to hear Canadian officials
chide and deny Indian requests for recognition of the traditional chiefs as opposed
to municipal elected councilors.

1973: AIM announced that it will support Oglalas in their dispute with Oglala tribal
council at Pine Ridge if requested to do so.

1971: Scores of Indians marched from the University of Washington to the BIA office
to protest refusal of the BIA to support their struggle to obtain Fort Lawton for de-

velopment of an Indian center.

1972: Raymond Yellow Thunder was beaten to death in Gordon, Nebraska.

1828: Sequoyah's Cherokee alphabet used to print the “Cherokee Phoenix,” the first
newspaper printed in an Indian language.

1643: General Kieff (Dutch) permitted the slaughter of Manhattan Indian who had
sought his protection.

1745: Cuclonies pass legislation paying rewards for Indian scalps.

1661: Pequot War in Rhode Island against Narragansetts, Mohegans, and English.

1968: Yakima Tribal Counc11 passed a resolution assuming jurisdiction over off-
reservation fishing by tribal members.
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1973: Oglala Nation liberate the village of Wounded Knee on the Pine Ridge reserva-
tion, South Dakota.

1877: A federal legislative act stole the sacred Black Hills from the Dakota people,
breaking terms of previous treaties.

1973: U.S. and Oglala forces set up roadblocks at Wounded Kpee. U.S. imposes news
media blackout.

MARCH:

1

2

11

12

16

19

20

21

22
23

1793: Law authorized the President of the United States to give goods and money to
Indian tribes “to promote civilization . . . secure friendship.”

1972: Leroy Schenandoah killed by Philadelphia policeman and other Iroquois shot
while watching a movie company filming on the street below.

1832: John Macshall's Supreme Court decision guaranteed Cherokee sovereignty. U.S.
President Jackson refused to support this decision and forced the Cherokee to leave
their homeland to follow the Trail of Tears west.

1885: Railroad lobbyists and “boomers” forced Congress to pass an appropriations
act which authorized the Indian Office to extinguish all native claims to the Oklahoma
district and the Cherokee Qutlet.

1493: Columbus returned to Europe taking with him six Indian captives.

1973: U.S. offers Oglala and AIM temporary amnesty if they will leave Wounded

.Knee. The offer is burned.

1864: Navajo Long Waik begins. 8,000 Navajo were taken as military prisoners to
Fort Sumter, New Mexico, and held as prisoners of war under terrible conditions for
three years before they were allowed to leave. )

1816: Skenandoa, Chief of the Oneidas, died on this date. He had encouraged his
nation to remain neutral when “the white people quarreled amongst themselves” in
the Revolutionary War.

1824: U.S. Secretary of War John C. Calhoun creates in his War Department the
Bureau of Indian Affairs.

1676: Wampanoags attack and destroy Clark's garrison in Plymouth, Massachusetts.
during King Phillip’s War.

1649: A thousand Iroquois attacked near the shore of Ontario’s Georgian Bay, a
village of Hurons who had become loyal to French interests, killing inhabitants and
two French Jesuit missionaries from Quebec.

1973: Oglalas submit massive petition to BIA calling for referendum on the tribal
constitution.

1713: Colonel Moore of South Carolina led an attack on the Tuscaroras killing 200 and
capturing 800 at Snow Hill. The remainder fled North and were taken in by the
Iroquois Confederacy. They were later adopted and became known by the British
as the “Sixth Nation.”

1621: The first treaty between the Wampanoags and the Plymouth Colony was signed.
1780: A large Iroquois force captured the American garrison at Skenesboro.

1973: Iroquois Confederacy delegation leaves Wounded Knee.

1786: The Grand Council of the Iroquois Confederacy refuses to ratify the Treaty of
Fort Stanwix, denying that the delegates were authorized to give away such large
tracts of land. Although the U.S. had demanded that Congress ratify the treaty
before it was legal, the same right was not given the Iroquois.
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26

27

29

16

20

21

22

30

MAY:

1804: U.S. Congress authorizes the President to give Indians land west of the Missis-
sippi in exchange for their lands east of the river, setting the stage for the Indian
removals.

1973: Wounded Knee occupation one month old. Actor Marlon Brando refuses Oscar
in support of occupation of Wounded Knee.

1911: Fire at New York State Museum in Albany destroyed %: of the Iroquoian
ethnological collection acquired by Lewis Morgan, Mrs. Harriet Converse, and Arthur
Parker. One argument given today against return of sacred artifacts to the Iroquoxs
is that they should be held in the museum for “safekeeping.”

1802: The U.S. passed an “act to regulate trade and intercourse with the Indian tnbes
and to preserve peace on the frontiers”—it forbid the sale of liquor to Indians.

1866: U.S. Congress passes Civil Rights bill that gives equal rights to all persons born
in the U.S.A. except Indians.

1779: Britain pledged to the Iroquois that if the Iroquois helped in the Revolutionary
War, Britain would guarantee to replace land lost before the war with the same status
as an independent nation (that is, as allies of the British but not British subjects). The

pledge was not kept.

1934: Johnson-O'Malley Act authorized the Secretary of the Interior to enter into con-
tracts with states for the education and social welfare of Indians.

1769: The great chief of the Ottawas, Pontiac, was assassinated by an Ilinois Indian
who received for his work a barrel of whiskey from an English trader named Wiiliam-
son.

1974: The first of nine mutilated bodies of native men in the Farmington, New Mexico,
area are found. Three youths are committed to a state home for boys for some of the
slayings.

1889: Many Indians were removed from east of the Mississippi to the Indian territory
where they were to remain forever under solemn treaty. On this date, much of those
lands was thrown open to settlement by white people.

1803: Louisiana Purchase-—without the consent of the Indian people living there, the
United States acquired jurisdiction over them from France.

1974: Riot police attack native spectators and defendants in a Sioux Falls, South
Dakota, courtroom after they refuse to rise when the judge enters the courtroom in
the Custer trials.

1585: The first English settlement in this land was founded on Roanoke Island,
Virginia. This settlement failed, and all inhabitants mysteriously disappeared.

1877: General Howard and his commissioners met with Chief Joseph of the Nez Perce
and tried to force the Indians to surrender their homeland and re-move to Idaho.

1763: Pontiac declares war on Great Britain.

1939: The Tonawanda Seneca Council notified the Governor of New York State that
state law would no longer be recognized by the Seneca people there.

1529: Pope Clement IV calls up King Charles V to “compel and with all zeal cause
the barbarian nations (of the New World) to come to the knowledge of God . . . not
only by edicts and admonitions, but also by force and arms, if needful, in order that
their souls may partake of the heavenly kingdom.”
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1973: Wounded Knee occupation ends.

12 1971: Michigan Indian fishermen rejoiced at the result of a State Supreme Court
decision reaffirming their rights to fish under their 1854 treaty. °

13 1912: U.S. Supreme Court decision upheld that Indian exemption from taxation was a
property right that had become vested in exchange for a valuable consideration.

14 1832: War against Black Hawk begins. General Atkinson and some troops encoun-
tered a party of 40 Indians led by Black Hawk near Dixon’s Ferry. When he attempted
to surrender, Black Hawk was fired on by the militiamen. He fought back, and his
small band won a victory.

15 1911: U.S. Supreme Court decision established the power of Congress to impose safe-

) " guards for the protection of Indians in Oklahoma, recently made a state instead of
“Indian territory.”

18 1974: Mohawks return to ancestral lands in Adirondacks to re-establish a traditional

life-style, and to reclaim lost lands. The new settlement is called Ganienkeh.

20 1862: U.S. Congress passes the Homestead Act granting 140 acres of Western Indian
land to settlers at $1.25 an acre.

22 1956: The U.S. Senate voted to recognize 49,000 Indians who live in and around
Robeson County, North Carolina, ac the Lumbees. Some of these people say they
are descendants of the ‘“Lost Colony” of Roanoke Island, others say they are Tusca-
roras who hid during the oppression of 1712.

23 1838: By this date, the entire Cherokee Nation had to vacate their lands on the
Atlantic Seaboard to go to live west of the Mississippi—or be forcibly removed.
General Winfield Scott was appointed to remove the Indians. On this day, with the
help of 7,000 troops, he started rounding up the remaining Cherokees and herded
them into eleven stockades.

31 1779: George Washington orders General Sullivan to wipe the Iroquois from the face
of the earth—"not to be merely overrun, but destroyed.”

1973: Leonard Garment, speaking for U.S. President Richard Nixon, announces that
treaty-making days are over.

JUNE:
2 1924: An act of the U.S. Congress made all aboriginal people born in the continental
U.S. citizens of the United States. Some Indians were happy to be cligible for citizen-
ship, others did not want to give up their citizenship in their own Indian nation.

3 1778: A combined force of Iroquois and British attacked U.S. forces in Pennsylvania’s
Wyoming Valley, killing 360 of their enemy.

8  1874: Cochise, Apache chief, killed by soldiers while unarmed.

1970: After a second occupation, 20 more Pit River Indians arrested for trespassing on
Pacific Gas and Electric Co. land taken a century before from the Indians without
compensation.

9 1953: Representative William Henry Harrison, a descendant of an old Indian fighter
of the 19th century, introduced in the U.S. House of Representatives Concurrent
Resolution 108 of the 83rd Congress. This iesolution stated that Congress intended
to “terminate” at the “earliest possible time,” all Indians, meaning ceasing to recog-
nize them any further as Indians, and removing all Indian rights and benefits.

10 1644: The Governor and the Company of Massachusetts Bay in New England decreed
that no Indian should come into any town or house of the English on Sunday unless
to attend public meetings.
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11

12

15

16

17

18

22

25

26

27

1971: While negotiations were still in progress, an armed force of marshals and Coast
Guardsmen forced Indians of all tribes to vacate Alcatraz Island after 19 months of

occupation.

1961: American Indian Chicago Conference: 210 tribes and nations represented.
Declaration of Indian Purpose was drawn up for presentation to the U.S. Congress.

1798: Gan Yo Die Yo, known in English as Handsome Lake, had the first of a series of
visions while lying ill in Cornplanters' house on the Seneca Nation. After his dream,
he woke, then fell into a trance which lasted seven hours. He was ordered to preach
to his people to save them from corruption and degradation.

1806: With the aid of a total eclipse, 1 ecumseh’s brother, The Prophet, proved his

divine inspiration and strengthened their drive for unity of the People.

1973: A U.S. Senate Committee under James Abourezk begins hearings on the
Wounded Knee situation at Pine Ridge.

1838: With the roundup of the Cherokee almost completed, General Scott started the
first group wesiward, a journey of over 1200 miles with inadequate provisions. It was
__the start of the "“Trail of Tears."” '

1876: Followmg the dictates of a vision, Crazy Horse witha combmed force of Sioux
and Cheyenne, led by Sitting Bull and Two Moon, defeated General Crook and his
soldiers on the Rosebud.

1934: Wheeler-Howard Act, better known as the Indian Reorganization Act, provided
for each tribe to organize along parliamentary lines and to adopt a constitution.
1836: Cherokee Nation submitted a protest against the ratification of the treaty nego-
tiated at New Echota in December, 1835.

1876: Battle of the Little Big Horn, where thousands of Indians, gathered for religious
ceremonies, were attacked by the 7th Cavalry under Gen. George A. Custer. He lost.
Have a nice day.

1925: Deskaheh, Cayuga nationalist patriot, died in exile from Canada after years of
work to maintain sovereignty of Iroquois Nations, and attempting to get the League
of Nations to take up the matters.

1874: Cheyenne, Arapaho, Kiowa, and Commanches attach “Adobe Wells” to drive
buffalo hunters off Indian land. They failed because they could not match the use of
telescopic-sighted rifles.

1687: Peaceful Iroquois villages in Ontario attacked by French and the inhabitants
imprisoned at Fort Frontenac. During the month, over 200 Iroquois were captured
and many died at Frontenac from distress and disease. The men survivors were
baptized and sent to the Royal Galleys as slaves.

1827: Constitution for the Cherckee Republic formed at Echota, Georgia. Chief John
Ross was elected President and a front was formed against white aggression.

1967: Isaac Johnny John, better known as the Seneca chief Big Tree, an Iroquois movie
star who posed for the Indian head nickel, died on the Onondaga Nation at 92.

1969: Passamaquoddy People erected a toll barrier along U.S. 1 in Indian Township.
Maine, collecting $1 per car to pass. The money was to be used for essential expenses
which the state had failed tc appropriate.

1970: President Richard Nixon of the U.S. delivered his message to Congress on
Indian Affairs, the 25th consecutive President promising help to the Indian people:
self-determination, reform of the BIA, Indian community control over education, and
increased federal aid.

,2“0
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13

19

20
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1973: Ontario Supreme Court rules that Indian Act is inoperative on Six Nations
Reservation, removing the elective council from power, and returned the Iroquois
Confederacy chiefs, deposed since 1924, to recognition.

1973: Northern and Southern Cheyenne Chiefs and Warrior Societies (the original
government and law of the Cheyenne} and the Northern Cheyenne Research and
Human Development Association unite in backing the cancellation of strip-mining
leases on the reservation.

1767: The Northwest Territory Ordinance adopted the provisions of the Royal Procla-
mation of 1763 as the policy of the U.S. “The utmost good faith shall always be
observed toward the Indians; their land and property shall never be taken from them
without their consent and in their property rights and liberty they shall never be
invaded or disturbed.”

1970: Commissioner of Indian Affairs Louis Bruce announces shift from a “manage-
ment type” operation to a “service-oriented’ agency to assist in Indian self-determi-
nation.

1881: Sitting Bull and his followers surrendered at Fort Buford, Montana, after years
of refuge in Canada. He was then held prisoner at Fort Randall for two years.

1890: Kiowa people were forbidden to perform the Sun Dance on the Washita River.

22

26

29

31

1971: A group of high school students digging at an Indian village site for a summer
educationa] experience were disrupted by Minneapolis area Indians who objected to
the disturbances of the Indian dead.

1974: All non-Indian persons were evicted from the Onondaga Nation.

1973: Four Iroquois ironworkers are acquitted on charges of assaulting police in an
incident in which a fifth ironworker, Leroy Shenandoah of Onondaga, was killed.
1972: Judge Richard Stanley of Collier County, Florida, ruled that traditional Micco-
sukee Bobby Clay did not have to send his children to public school because of his
religious belief in the Indian way. _

1609: Champlain invaded Iroquois territory and attacked Mohawks with muskets.
Two Mohawk chiefs and many warriors were killed.

1779: General Sullivan stworts his “scorched earth” invasion of Iroquois country.

AUGUST:

1
5

10

11
17

18

20

1953: Hous2 Concurrent Resolution 108 advocating termination of Indians adepted.
1696: Frontenac invades Iroquois territory and destroys Onondaga and its cotn stores.
Oneida Castle also destroyed.

1815: Iroquois religious leader, Handsome Lake, died at Onondaga. He ‘was born at
Ganowagus (now Genesee County, New-York) in 1735.

1961: National Indian Youth Council formed. '

1820: The state of Maine assumed all treaty obligations with the Indians as part of the
separation from Massachusetts.

1862: Little Crow, a Santee Chief, began hostilities against the whites of Minnesota.
The Sioux living on reservations were plagued by crooked traders and an indifferent
government. Confined on the reservation, his people were starving when government
rations did not arrive. When Merrick, a white trader, was asked for credit, he re-
torted, “Let them eat grass.” Two days later, Merrick was found dead—with grass in
his mouth.

1794: Battle of Fallen Timbers. Tecumseh's Indian Scouts, along with Blue Jacket,
Shawnee commander of the united 1400 warriors, met Major Anthony Wayne in a
large clearing on the Maumee River. Retreating to a British fort lower on the river,
Tecumseh found that his British allies would not open the gates for {hem to enter.
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23

29

31

1954: U.S. Act passed terminating federal recognition of the Klamath Reservation in

Oregon.

1907: “The Disaster”—35 Caughnawaga Mohawk men were killed when a span of the
Quebec bridge on which they were working collapsed in the St. Lawrence River.
1779: Runovea, an Iroquoian town, was burned by General Sullivan in what is now
Chemung Ceunty, N.Y. Sullivan was on a “search and destroy” mission ordered by

George Washington.

SEPTEMBER:

1

17

18

19

27

1884: Haskell Institute opened as Indian Training School at Lawrence, Kansas.
Enrollment: 14 pupils.

1826: George M. Troup, Governor of Georgia, announced that his state would occupy
Creek lands in violation of the Treaty of Washington.

1879: Carlisle barracks transferred by War Department to the Interior Department for
the “civilizing"” of Indian children.

1841: Pre-emption Act throws western U.S. open to settlement without protection to
Indian lands.

1886: Geronimo, Apache, and his band surrendered after years of heroic efforts to
remain a free people. _

1877: On this date, the great leader, Crazy Horse, was nurdered at Fort Robinson by
soldiers after being arrested for being off the reservaiion without a permit (he was
seeking medical attention for his sick wife). He was 35 years old. He had never been
beaten in battle, and had finally surrendered only because of the starvation and
suffering of his people.

1763: Sir William Johnson entered a council of friendship with the Iroquois Con-
federacy.

1783: To reduce the possibility of trouble with native people, George Washington
proposed to the Committee on Indian Affairs that native land should be bought
through treaties. The committee wanted to teli Indians that their land now belonged
to the U.S.A. and they could be expelled if necessary.

1755: Hendrick, a Mohawk Chief, was killed fighting for the English at the battle near
Lake George, N.Y. '

1778: First Indian Treaty with U.S. signed by Delaware Nation. The U.S. promised
military aid and admission of the Delaware Nation as a state of the U.S. if they would
give the U.S. certain rights of wccess into the Indian country.

1924: The Canadian government proclaimed that the Six Nations government would
no longer be recognized and instituted a municipal-style elected council.

1763: More than 300 Senecas, aiding Pontiac’s liberation efforts, struck at the supply
train to Detroit, and ambushed a wagon train and a troop of soldiers on the Portage
Road around Niagara Falls, killing 72 officers and men.

1790: United Indian Nztions led by Tecumseh, declared war against the United States.
Included were Minogs, Miami, Wyandot, Delaware, Potawatomi, Shawnee, Chippewa.
and Ottawa Nations. ‘

1909: “Willie Boy Manhunt” begins; Willie Boy, a Paiute, killed an elderly man and
took his daughter as his wife. They headed out across the desert on foot, a posse in
pursuit. A film was later made of this episode.
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OCTOBER:

7

10

12

14

21

22

25

26

1763: Royal Proclamation issued, assuring that all lands not yet ceded by the Indians
would be secured for Indian ownership, and guaranteed that Indian rights would not
be disturbed. It was issued after the Battle of Quebec in which New France fell to
British rule.

1968: Candidate Richard Nixon issues statement ei.atled, ““A Brighter Future for the
American Indian’ saying *‘the right to self-determination of the Indian people will be
respected and their participation in planning their own destiny will actively be en-
couraged.”

1615: Champlain invaded Iroquois Territory again to attack an Oneida village. The
Oneidas drove him away.

1918: Native American church incorporated in Oklahoma.

1492: The native people of North America discover Christopher Columbus lost on
their shores. He thought he was in India.

1784: U.S. Commissioners begin a conference with Six Nations at Fort Stanwix.
1924: Order-in-Council of the Canadian Government pretending to dissolve and
outlaw the traditional council of the Iroquois Confederacy, was read to the council
by the Indian Agent, Lt. Col. C. E. Morgan who tien seized the Fire Wampum, often
described as the mace of the Confederacy.

1867: Treaty of Medicine Lodge: beginning of the confinement to reservations in the
Plains for the Commanche, Kiowa, Kiowa-Apache, Cheyenne, and Arapaho Nations.
1784: Treaty of Fort Stanwix: the U.S. confirms to the Six Nations all the land they
inhabited west of the 1768 Treaty Line.

the firekeeper of the Iroquois Confederacy.

1784: The Haldimand Proclamation deeding the Grand River Valley, Ontario, to the
Six Nations Iroquois. It was to be six miles wide on either side of the river from the
mouth to the source. This was later reduced to the infamous Simcoe Grant by forty
miles at the source end of the river. Only about 39,000 acres now remain at ‘‘Grand
River Country.”

1768: Sir William Johnson, on behalf of the British, made a treaty with the Six Nations
at Fort Stanwix.

NOVEMBER:

2

1972: The Trail of Broken Treaties caravan arrives in Washington, D.C., with Indians
of all nations to present a list of demands to the U.S. Government. A confrontation
with police later in the day leads to the occupation of the BIA headquarters.

1883: U.S. Supreme Court decides that an Indian is by birth an “alien” and a dependent
of the government.

1970: Indians take over an abandoned Strategic Air Command Communications base
outside David, California. Their occupation was successful, and the site is now being
developed as D-Q University for Indians and Chicanos.

1972: U.S. obtains court order to remove native people occupyiig BIA building in
Washington, D.C.
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11

15
16

20
25

26

28

29

1868: Red Cloud, Oglala Sioux, signed a peace treaty at Fort Laramie, Wpyoming. one
condition of which was that the Army was to abandon the forts on the Bozeman Trail.

1811: American troops invade Tippecanoe, a Shawnee Encampment of Tecumseh,
and center of the United Indian Nations. They were led by General Harrison, later to
become President of the United States. About 40 Indians were killed, and Harrison
lost 61 men and had 127 more wounded.

1972: Trail of Broken Treaties people leave Washington after holding BIA building
for a week.

1778: Joseph Brant, a Mohawk, infuriated by an attack which wiped out two Indian
villages, led a raid against the town of Cherry Valley, New York.

1944: National Congress of American Indians (NCA) was founded.

1907: The land that was to have been a refuge for displaced Indians as “Indian
Territory forever,” was proclaimed as the State of Oklahoma.

1969: Alcatraz liberated.

1838: Tsali (Old Charley) attacked soldiers during the Cherokeé removal for prodding
his wife with a bayonet. Fcr that he was executed on this date.

1970: National Day of Mourning held at Plymouth, Massachusetts, by Indians to
counter festivities commemorating Pilgrim Fathers' 350th “Thanksgiving."

1971: A landmark U.S. court decisicn making all Indian income from trust properties
tax-exempt.

1973: Morris Thompson, an Athabaskan from Alaska, is confirmed as Commissioner
of Indian Affairs by the U.S. Senate.

1864: Colorado volunteers, led by a minister, the Rev. Colonel Chivington, slaughtered
450 Cheyenne and Arapaho men, women, and children in a surprise dawn attack on
their camp at Sand Creek. The Indians had been ordered away from the protection of
a fort three days earlier {see November 26).

DECEMBER:

&

15

18

1875: Interior Department notified all Sioux to remove themselves to reservations by
January 14, 1876, or be considered as unfriendly.

1882: Indian Rights Association was formed in Philadelphia on this date to promote
educational and civil rights to the Indians.

1890: Sitting Bull, leader of the Hunkpapa Teton, was assassinated on this date by
“Indian Police” in the service of the U.S. government. The incident happened in
front of his own home. The offense: refusing to obey the command of an Indian agent
to come to his office. Sitting Bull's son, Crowfoot, was also killed.

1968: Akwesasne Mohawks blockade the Canadian-American bridge crossing their
land and the St. Lawrence River to protest the presence on their {and of the Canadian
Customs house without their consent and the Canadian refus./ to recognize the
Indian right to free passage across the border as commemorated in the Jay Treaty
signed by Great Britain with the U.S. Forty-eight men, women. and children are
arrested—charges are later dropped. The incident is still open, for the matters causing
the protest have not yet been resolved.
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-b'!,
19 1675: Colonial forces escalate King Philip's War by burning 300 old men, women, and
" children alive in their village and later by attacking the Narragansetts in the Great
Swamp, killing over 1,000 Indians.

21 1866: Oglala Sioux, in a guerilla war to keep roads from being illegally built across
their land, defeated Captain Fetterman and two companies of soldiers on the plains
outside Fort Phil Kearney. Indians know it as “The Battle of the Hundred Slain:"
whites usually call it “The Fetterman Massacre." ‘

22 1858: Spanish “land grants” to the sixteen pueblos in New Mexico are confirmed by
the U.S. governinent.

1970: Hugo Blancv, Peruvian leader of Indian independence, released from prison.

23 1973: The Menominee Restoration Act was signed into law, restoring federal recogni-
tion of the Menominee People, reversing the trend of forced termination.

29 1890: The Massacre at Wounded Knee. Over 200 old men, women, and children, and
a few warriors, were slaughtered in a winter encampment set up by the Army,
pursued through the snow, and finally buried in a mass grave.
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18.
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§
s

DESCRIPTIONS OF ADDITIONAL RESOURCES

You Play (game), with parent/teacher's guide by Margaret Solomon

You Play was developed for use by students in grades 5 through
8, but it can also be used by high school students and adults.
From two to four persons can play this game, which focuses on
Polish-American history and culture. The simple game design allows
players to use The Polish American Almanac to look up answers to
true/false statements about past and present Polish history and
culture. The parent/teacher's guide contains rules for playing the
game, background readings, an index to the student almanac, and a
bibliography of print materials for adults and children.

Available from Publications Department, CEMREL; Inc., 3120 59th
St., St. Louis, MO 63139 ($25.00).

Croatiar. Ftiinic Heritage Studies Kit (multimedia kit)

The Croatian Ethnic Heritage Studies Kit was designed to trace
the .threads of Crnatian folklore to modern life styles through
intertwining motifs in art, music, and customs. The kit inecludes
three filmstrips, two stereo records, three cassette tapes, seven
student booklets, and a teacher's manual. The booklets focus on
who Croatians are; on their songs, dances, costumes, musical instru-
ments, arts, crafts, and customs; and on Christmas in Croatia.

The teacher's manual describes how to use the booklets and
combine them with the other components in units. Also provided
are a pronunciation guide for the Croatian language, a list of
famous Croatian establishments in the United States, a bibliography
of sources on Croatian immigrants and culture, and a list of famous
Croatian Americans and their fields or contributioms.

Available from Tamburitzans Institute of Folk Art, 1801 Blvd.
of the Allies, Pittsburgh, PA 15219 ($39.95). Student booklets and
teacher's manual also available from ERIC (ED 139 718: MF $0.83,
plus postage; paper copy not available).
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SECONDARY MATERIALS (7-12)

The majority of the 1974-1977 ethnic studies projects developed
materials for use in secondary classrooms. These materials can be
- classified into four major categories: materials for infusing ethnic
studies into the classroom, self~cont:iined units for use in existing
courses, activities which will stand alone or can be combined to make
other units, and materials focusing on information about a specific
ethnic group. The last category of materials may use either the activ-
ity, unit, or infusion approach.

The first three lessons in this section exemplify the infusion
approach. Two can easily be used when teaching American history courses,
since the topics~-urbanization and migration~-are included in most
commonly used American history texts. The third lesson in this group,
an art unit on the folk art of Norway, is a good example of how an art
teacher could infuse ethnicity into the classroom through teaching about
the art of a particular ethnic group.

"Some Advice on Collecting," a chapter from Collecting Folklore
and Folklife in Ohio, could be used intact in language arts, local and
family history, American history, or anthropology courses. "Family and
Neighborhoods: The Free Negro in Wilmington," a unit on conducting his-
torical research, could be used in economics courses to observe the
changing economic patterns in a néighborhood or in sociology courses to
study how neighborhoods change and grow. The third unit presents ratio--
nale, objectives, teaching strategies, and a reading list for a minority
literature unit.

Teaching strategies represent2d in the exemplary activities include
data gathering and analysis, role playing, reading, writing, and discus-
sion. Well-developed lessons are included as well as a list of types of
activities which could be included in a multicultural education program.

The final category of secondary materials focuses on teaching stu-
dents about specific ethnic groups. '"Teaching History From the American
Indian Perspective" suggests wzys in which content about the American
Indian can be included in the curriculum. "The Asian Indians in
America" is designed to teach students more about the culture, clothing,
and experiences of Asian Indians. "The French~Canadian Family," which
provides both background reading and a list of suggested projects, is
reproduced here in English but is also available from the project in

French.
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Aruitoxt provided by Eic:

Secondary Materials

No.

19.

21.

23.

24.

Sample Project Materials

CONTENTS

Title

“Urbanization," from An
Ethnic Dimension in
American History: A Unit
on Immigration, Urbaniza-
tion, and Imperialism,
1880-1920 (no date)

"Three Migration Activi-
ties," from Entry Into the
United States, edited by
Edward V. Kolyszk» and
David J. 0'Neill (1977)

"Norwegian Art," by Dona
Erickson, from People of
the Prairies: A Norwegian
and German-Russian
Curriculum Guide (1978)

"Some Advice on Collect-
ting," from Collecting
Folklore and Folklife in
Ohio, by Patrick B. Mullen
and Linna Funk Place
(1978)

“"Family and Neighborhoods,"
from The Free Negro in
Wilmington (no date)

"Minority Literature:
Senior High Elective,”
from Multi-Ethnic Curricu-
lum Units: Primary,
Intermediate, and Second-
ary Levels, by Mary Haug
(1975)

Project

Task Force to Define Cul-
tural Pluralism to
Develop and Test Strate-
gles for Its Effective
Teaching

Anti-Defamation League of
B'nai B'rith

315 Lexington Ave.

New York, NY 10016

111inois/Chicago Project
for Inter-Ethnic Dimen-.
sions in Education

I11inois Department of
Education

188 W. Randolph St.

Chicago, IL 60601

or

University of I1linois at
Chicago Circle

P.0. Box 4348

Chicago, IL 60680

Norwegian and Germari-
Russian Heritage of
North Dakota Project

University of North Dakota

University Station

Grand Forks, ND 58202

Summer Institute on Folk-
lore and Traditions of
Mexican-Americans, Black
and Appalachian People

Ohio State University
Research Foundation

1314 Kinnear Road

Columbus, OH 43212

Ethnic Delaware and Wil-
lingtown Village

Historical Society of
Delaware Library

505 Market St.

Wilmington, DE 19801

A Model Program in
Multi-Ethnic Heritage
Studies

Mankato State University

Minority Group Studies
Center

Mankato, MN 56001

Availability

From project (85 pp.;
$1.50)

From ERIC (ED 130 944:
MF $0.83, PC $6.32; plus
postage)

I11inois Department of
Education (single copy
free while supply lasts)

From ERIC (ED 156 802:
MF $0.83, PC $12.32; plus
postage)

Center for Teaching and
Learning
P.0. Box 8158
University Station
Grand Forks, ND 58202
(available for cost of
duplication; write for
details)

From ERIC (ED 180 877::
MF $0.83, PC $12.32; plus
postage)

From ERIC (ED 182 102: MF
$0.83, PC $12.32; plus
postage)

From project (available
for cost of duplication
and postage; write for

information)

From ERIC (ED 115 635;
252 pp.: MF $0.83, PC
$16.82; plus postage)

208

180

199

207

221

237

247



26.

27.

28.

29.

30.

31.

ERIC

Aruitoxt provided by Eic:

Title

"What Is Ethnicity?,"

from Understanding You
and Them: Tips for Teach-
ing About Ethnicity, by
Carlos Cortes et al.
(1976)

"What Would You Pack?,"
from Minneapolis Multi-~
Ethnic Curriculum Project
Teacher Guide, by Bruce
E. Tipple and Pamela
Whicehead (1975)

"Using Oral Traditions to

Teach Cross-Cultural
Understanding," by Joan
Nester, from Teaching for
Cross-Cultural lnder-
standing (1978)

"Suggested Activities for
Teaching Cross-Cultural
Understanding,” by Edwina

K. Lake, from Teaching for
Cross~Cultural Understand-

ing (1978)

"Teaching History From the

American Indian Perspec-

tive," by Shayne Del Cohen,
from Thus the 0Old Ones Have
Native Americans:
A Commentary and Guide for

Taught.

Teachers (1976)

"Activities for Teaching

About Asian Indians," from

The Asian Indians in
America: A Curriculum
Resource Handbook for
Teachers, by Sondra Sen
(1978)

""The French-Canadian
Family,"” by Paul P.

Chasse, from Franco~Ameri-

can Ethnic Heritage
Studies Program (1975)

Classroom Activities and Materials

Project

Analysis and Dissemina-~
tion of Ethnic Heritage
Studies Curriculum
Materials

Soclal Science Education
Consortium

855 Broadway

Boulder, CO 80302

Minneapolis Multi-Ethnic
Curriculum Project

Minneapulis Public
Schools

807 NE Broadway

Minneapolis, MN 55105

Teaching for Cross-
Cultural Understanding
Arlington Public Schools
1426 N. Quincy St.
Arlington, VA 22207

Teaching for Cross-
Cultural Understanding
Arlington Public Schools
1426 N. Quincy St.
Arlington, VA 22207

Project PAIUTE (Paiute
and American Indian
Understanding Through
Teacher Training and
Education)

Research and Educational
Planning Center

University of Nevada

Reno, NV 89507

Asian Indians in America

Associlation of Indians in
America

663 Fifth Ave.

New York, NY 10022

Contributions of the
French to America:
Dissemination of
Materials

Assumption College

500 Salisbury St.

Worcester, MA 01609

151209

Availabilicy

Social Science Education
Consortium (66 pp.; ISBN
0-89994-187-7; $3.95)

From ERIC (ED 120 032:
MF $0.83, PC $4.82; plus
postage)

From ERIC (ED 183 °477;
330 pp.: MF $0.83, plus
postage; paper copy not
available)

From project (limited
number available free)

From ERIC (ED 182 228;
275 pp.: MF $0.83, PC
$18.32; plus postage)

From project (limited
number available iree)

From ERIC (ED 182 228;
275 pp.: MF $0.83, PC
$18.32; plus postage)

From project (54 pp.:
$1.95 plus postage)

From ERIC (ED 162 771:
MF $0.83, PC $4.82; plus
postage)

From project (63 pp.;
$2.00)

From ERIC (ED 169 190:
MF $0.83, plus postage;
paper copy not
available)

From project (in French
or English; $6.00)

From ERIC (ED 184 925:
MF $0.83, PC $12.32;
plus postage)

267

275

279

283
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Descriptions of Additiomal Resources

No. Ticle . Project Availability Page
32. Migrant Heritage Studies Migrant Heritage Studies See entry ) 289
kit (1977) Project
Research Foundation of
SUNY
New York State Migrant
Center

P.O. Box 7126
Geneseo, NY 14454

33. Lost and Found: A Search Community Action for See entry 289
for Our Ethnic Heritage Cultural Pluralism
(1977) . .National Conference of

""" Christians and Jews
790 Broad St.
Newark, NJ 07102
or
Rutgers University
Graduate School of
Education
100 Seminary Place
New Brunswick, NY 08903

34. - Tribute to Africa, by Reed Ethnic Hericage Studies See entry 289
Erskine et al.; Religion: Program With an Empha-
Three Systems of Belief; sis on Afro-Americans
Architecture: Shapes of Frederick Douglass
Habitation; Nation Build- Museum of African Art
ing: Nigeria and Zaire; 316-318 A St. NE
and Craftsmen: Their Washington, DC 20002
Continuing Tradition
(1975)
35. Teaching About Ethnic " Continuing Ethnic Heri- See entry 290
Heritage, by Gary R. tage: A Curriculum
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19. URBANIZATION

From An Ethnic Dimension in American History: A Unit

on Immigration, Industrialization, Urbanization, and Imperialism, 1880-1920

A. City and Country Before 1880

1.

2.

In 1880, approximately 707 of the population lived in rural
areas.

RURAL DWELLERS

d.

The independent farmer who owned his own land was the most
common rural dweller. He was fiercely democratic, convinced
of the superiority of agrarian life, and suspicious of the
city, percelving it as the source of evil and all the prob-
lems afflicting American society. "American" to him meant
white, Protestant, and having Anglo-Saxon characteristics.
The farmer suffered depressed economic conditioms as a re-
sult of overproduction and declining farm prices. In his
daily life, the rural American behaved according to tradi-
tional principles. He was generally religious and worked
hard. The seasons of the year determined the amount of work
and leisure time. Travel over the poor rural roads was slow,
so most farmers depended on small-town stores for supplies,
and most had a sense of isolation because of the distances
between neighbors.

Many rural dwellers existed in a state of economic dependency
as either sharecroppers or tenant farmers. Some white and
many black Americans became tenants, paying for use of the
land in cash or in a share of the crop, a practice known as
sharecropping. Most wern able to subsist on theilr income
with poor living standards, but were unable to improve their
position. The peonage system often resulted in increasing

dependency.

Mexican—-Americans, whose land had been expropriated by Anglo-
Americans, worked as migratory farm labor in a state of peon-
age in the Southwest.

Native-Americans were for the most part on reservations by

1880. Their view of the value of land and property contrasted
sharply with the value structure of the Anglo culture. The
belief was growing that the Native—-American should be accul-
turated through fixed settlement, land ownership, and education.
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3. URBAN DWELLERS

a. Cities in 1880 were located in geographically strategic posi-
tions, often on some waterway, and their size was largely
determined by walking distances.

b. Cities in 1880 gerved several vital functions; they were cent-
ers of commercials and financial activities and hubs for rail
and water transportation, and coastal cities were points of
entry for immigrants or places of transit for migrants. Uni-
versities, libraries, and other cultural amenities made some
larger cities cosmopolitan in character while others remained

in a raw, unsophisticated state.

B e e AR et

c. The people in urban places were diverse ethnically, socially,
and economically. While the bulk of the urban population in .
1880 was of Anglo-Saxon background, there was a rich mixture of
ethnic groups. Germans and Irish were dominant minorities in
most great cities. In Boston and Detroi“, Canadians were the
second most numerous, and in Minneapolis, the Swedes were
second. Blacks were a larger minority in Southern cities, and
and the Chinese were a significant minority in Western cities.
Social life in urban centers frequently centered around organ-
izations based on religious or nationality affiliations. Eco-
nomic differences based on income and living standards were
readily visible in urban centers that had acquired substantial
or significant mew immigration by 1880. And urban politics
were frequently dominated by political rings with a municipal
focus. Urban places were not a source of national political
power in 1880.

d. The municipal services available in cities in 1880 were gener-
ally inadequate and primitive. Protection against fire and
crime was usually provided by volunteer services, and care of
the poor, elderly, and orphaned was a concern of private organ-
izations. Water supply systems lagged behind the demand and
were often dependent on private initiative. Street paving
failed to keep pace with the extension of streets, which often
resembled rural roads. Public health 2nd sanitation measures
were generally lacking, causing disease to be a common urban
problem. Horse car iines existed by 1880 in all large cities
over 50,000 and had begun an outward expansion of the city.
Education in urban areas was free and attendance was usually
compulsory, although attendance lagged behind enrollment.

B. The Growth and Population of Cities After 1880

1. NEWCOMERS

a. Rural Migrants: Jim Crow laws, black codes, and economic
conditions in the South pressured over two million blacks
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to migrate to northern cities where they were excluded from
craft unions, skilled jobs, and segregated into ghettos.

Many rural dwellers moved to cities to seek economic oppor-
tunities no longer available on the farms or in small towns.

b. Eastern and Southern Europeans: The background of an indi-
vidual determined his alternatives upon arrival. Immigrants
moved to areas where job opportunities matched their skills, -
but moving from a rural to an urban environment created prob-
lems of adjustment. Immigrant newcomers often "adapted" to
the economic needs of the larger society by providing neces-
sary subsidiary services in servile jobs. Italians in New
York and Louisiana turned to "muck farming" in undesirable
lowland areas producing high yield crops such as onions.
The Irish were sought after as domestics on the east coast.
Poles, Hungarians, and Slavs gravitated to Pennsylvania for
.. the opportunities in the iron, steel, and coal indust;;§§5
. €. Asians: Chinese entrepreneurs turned to low initial capital
investment businesses such as restaurants and laundries.
The Japanese in California became experts in contract garden-—
ing on local estates. The two groups increased the population
of western cities.

d. Puerto Ricans acquired citizenship rights in 1917, gaining a
new impetus for immigration.

e. Mexicans increased their migration to the U. S. as a result
of political upheavals and revolution in Mexico.

2. RESIDENTIéL PATTERNS

a. Ethnic Enclaves: Language, customs, and cultural identity
were preserved in these homelands in microcosm. "Little
Italies" developed in major U.S. citles such as Chicago and
New York. Harlem developed as a black ghetto by 1910. The
Chicano barrio was a haven for Mexican-Americans in Califor-
nia, and unique Chinese and Japanese communities developed
in California and New York. Ethnic communities also met the
occupational and economic needs of their people. The devel-
opment of the padrone system in Italian communities was based
on economics and politics in New York and Louisiana. The Jap-
anese communities developed a paternalistic form of employment
which was generally non-acculturative. Jewish immigrants
settled in voluntary ghettoes where they could rely on their
community institutions. And immigrant groups promoted commun-
ity affairs by forming social organizations and clubs. The
Japanese formed social groups and organizations to police the
community and to provide youth services. Italian Americans
developed m2' y local mutual benefit associations such as in
New York whure there were 2000 such associations. And Black
self-help groups developed in New York neighborhoods.
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3.

Socio~economic status and choice of residence: Because they

could not afford to commute, lower class people tended to
reside in or near their place of employment in industrial
areas which were not considered desirable. Upper and middle
class urban dwellers sought to live in suburbs or fashionable
city neighborhoods which not only were more attractive but
also were protected from many of the problems of lower class
areas. Within these areas, they were able to associate with
people whose backgrounds were similar to their owm.

SOCIAL AND MUNICIPAL SERVICES

a.

An increase in educational services was needed with equality
of treatment and opportunity for zll groups. However, Indians
were forced to acculturate by being punished for speaking
their native tongue in Indian schools run by the U. S. govern-
ment. Japanese and Chinese children were segregated in the
schools of San Francisco. Mexican-Americas were refused edu-
cation with whites, and Southern states passed laws segregat-
ing private as well as public education. Only Northern urban
schools were under constant pressure to expand, and thus the
adoption of reform and improvement was facilitated.

Utilities and transportation: Improvements in transportation
such as cable cars, trolleys, bridges, elevated railroads and
subways made it possible to transport large numbers of workers
and shoppers in and out of formerly restricted factory and
retail districts. Rapid transit systems i;ntroduced in Boston
in 1897 and in New York in 1904 greatly relieved congestion in
their respective business districts. Bridge construction pro-
ceeded rapidly in cities near river sites, with 365 bridges
that exceeded 5uU0 feet in length constructed by 1909, thus
providing many new access routes to and from city metropolises.
Improved transit stimulated the erection of taller buildings,
the consolidation of stores and factories, and the provision
of great administrative hubs. Local telephone systems, ex-
tending their lines to over two million subscribers in 1902,
spurred urban expansion by facilitating communications.

Welfare Programs: Many new iustitutions were developed to aid

the disadvantaged because prougrams to meet the needs of a
rapidly expanding and complex urban society were generally
lacking. Municipal government innovations included provident
loan societies, coffee and soup depots, community agricultural
plots for planting, public stores to make relief payment, and
work-relief projects. Reformers such as Jane Addams (Hull
House) tried new social innovations in major urban areas to
meet the needs of the cities' poor. Settlement houses pro-
vided a variety of services including schools for citizenship,
music halls, art galleries, playgrounds, and regular visiting
nurse services. The spirit of warm friendliness that charac-
terized most of these settlement houses helped to restore a
sense of neighborliness in many. depressed urban districts.
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Ethnic clubs responded to the unexpected hospitality of these
centers and learned a new sense of comradeship with those of
different backgrounds and aspirations. Catholic, Jewish, and
Protestant organizations provided additional facilities for
their own dependents in urban areas. The St. Vincent de Paul
Soclety took a lead in this work among Catholic charities.

The Baron de Hirsch fund trustees provided aid and inspiration
to the Jews by providing diverse programs such as over 60
forelgn~language libraries, several housekeeper~training cent-
ers, and organized classes for immigrants. Protestant church
groups established several rescue missions in urban communi-
ties. The rural background of many church groups resulted in
a vigorous temperance drive and concerted efforts to reform
city "vices." The Salvation Army, introduced from England in
1880, grew rapidly, numbering 2000 officers and 25,000 soldiers
and maintaining 17 rescue missions, 24 lodging houses, and 3
farm colonies by 1896.

d. Sanitation Facilities: Sanitation engineers began to devise
filters and to builld treatment plants that incorporated new
chemical and biological discoveries. Health authorities be-~
gan to relate typhold and other diseases to contaminated
water supplies, thus spurring the need for improvement in
plumbing facilities. WNew York provided sanitation men with

"white uniforms" in 1896, while other cities instituted a
serles of incineration processing plants to control waste
products.

e. Police and Fire Protection: New developments in crime
detection such as specialized detective forces, the use
of mounted police in crowd control, and the introduction
of the Bertillon measurements for aid in identification
created the need for a better trained police officer.
Fire departments became full-time companies while improve-
ments in fire~fighting techniques such as fire boats for
waterfront towns, the alarm telegraph, the water tower,
and chemical engines enabled firemen to better control
fires in urban areas.

C. Technology and Its Effect nn City Life

1.

CONSTRUCTION: As steel-~frame construction and elevators were
developed, multi-story construction increased the population
density of cities. The tenement, a four or five story building
containing many small apartments, was developed by speculators
who were seeking a high return on their investment. Tenements
encouraged overcrowding in poor neighborhoods, and sanitary
facilities and poor living conditions led to high mortality
rates in these areas.
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2. TRANSPORTATION: The development of the streetcar, the elevated
railway, and the subway allowed the city to increase in area.
Previous expansion had been limited by siow transportation and
communication. Suburbs providing pleasant homes for upper and
middle class people who were employed in cities began to develop
in response to the new transportation improvements. Boston led
the way in suburban development with 55% of its population liv-
ing in suburban areas by 1910. As suburbs developed, older well-
to-do neighborhoods were allowed to decay. The South end and
West end sections of Boston deteriorated as immigrants moved
into the area deserted by upper and middle class residents in
favor of the new suburbs. Harlem, a genteel residence for older
and wealthier New Yorkers in 1890, began to change as the en-
trance of blacks initiated the movement of older residents, pri-
marily Germans, German-Jews, and Irish, to the suburbs. Services
to the community diminished as the wealthier residents left and
this, combined with the overcrowded conditions, created the sub-
standard living conditions which are called "slums."

3. PUBLIC UTILITIES: Electric lights, which allowed greater flexi-
bility of night-time activity, and electricity for powering
machinery, changed the character of industry in the cities. In
addition, elevators made multi-story construction feasible and
practical.

Political Bossism, New Forms of Municipal Government, and Demands
for Reform

1. BOSSISM

a. Political Bosses: Businessmen supported politicians in ex-
change for government contracts. Jobs on construction
projects and in government administration were provided for
immigrants who voted the party line. Bossism operated
through the ward system. Neighborhood leaders, normally
members of the ethnic group, were regarded as friends by the
immigrants since they were willing to help with daily prob-
lems in exchange for support, and a hierarchy existed above
the neighborhood heads. Bossism enabled Irish, Italian, and
Jewish immigrants to gain political power, on the favor-for-
a-vote concept.

b. Black-Americans: Before 1920, black political power was
limited: there were a small number of blacks living in
cities, and the black population always voted Republican.
As numbers grew and a two-party system developed, there
were signs of black recognition among political leaders:
blacks were granted offices that they were denied earlier,
and leaders developed who could deliver votes in exchange
for patronage. But blacks were slow to develop an effe. -
tive political power base.
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NEW FORMS OF MUNICIPAL GOVERNMENT

a. Mayor-Council: This form of government provided for a sep-
aration of legislative and administrative authority. The
mayor was elected by the people for a fixed number of years.
The council was the law-making body that granted power to
the mayor. But this arrangement often led to corruption,
so some cities replaced it with a commission or council-
manager arrangement.

b. Commission: This form of government was a partial answer
to the problem of corruption in city government. A commis-
sion of 3 to 5 men who had the power to make and administer
laws was elected by the people.

c. City-Manager: This attempt to reform city government in-
cluded a city council which was elected by the people to
make policy. It then hired a skilied manager to deal with
the technical aspects of running the city.

HUMANITARIANS AND SOCIAL REFORMERS: Wealthy industrialists set
up foundations which attempted to aid the poor in the cities.
Settlement houses and church organizations were established by
private interests to aid poor residents of urban slums. And
schools tried to help alleviate poverty by teaching Euglish and
skills.

MINORITIES' SOCIAL and POLITICAL ORGANIZATIONS: Blacks initi-
ated organizations such as the NAACP and the National Urban
League, which sought to end discrimination through community
action and lobbying for national legislation. The Anti-Defama-
tion League of B'nai B'rith was founded in 1913 to fight dis-
crimination against Jews and other ethnic groups in the United
States. However, the shifting population of wetbacks and
braceros discouraged the formation of political organizations
among Mexican-Americans.

E. City and Country in 1920

1.

2.

The 1920 census showed for the first time that the urban popu-
lation exceeded the rural population.

RURAL AMERICA

a. The independent farmer's status had suffered a relative de-
cline. The farmer still often viewed the city as a source
of the social, political and economic ills of society, but
the city provided an attraction to rural youth. The illu-
sion of farm prosperity covered structural weaknesses that
were to operate to the disadvantage of the farmer. The
prosperity they achieved in a war economy was not to be
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maintained in peacetime. A lack of scientific knowledge

in soil use would result in erosion problems in the 1920's.
Innovations in farm equipment were a boon to farming, in-
‘creasing crop yield and lessening the amount of labor, but
they also caused inherent problems of adjustment by creating
an increasing specialization in farming and causing labor
displacement for a servile work force. Rural fundamentalists
were not accepting change wholeheartedly, and in the Scopes
trial new scientific assertions were doggedly challenged.

b. The social and economic status of migraﬁt workers and share-
croppers remained relatively unchanged.

c. Native-Americans were in a state of subjugation and control
on reservations. Reservations had been created as a tempor-
ary measure to control a defeated population, but became the
permanent residence of the majority of Native Americans, al-
though reservation land was generally not suited to support-
ing a self-sufficient agrarian culture.

d. The concept of unlimited "open land' was no longer a valid
proposition (the Turner thesis). Government homesteading
acts and large-scale land giveaways had ended with the
Oklahoma Land Rush of 1889. And the railroads' function as
a dispenser of land tracts for settlement was near an end.

URBAN LIFE

a. Geography: Cities were much larger in size and population,
and their physical features had changed. The instituion of

building codes, tenement housing laws, and the formation
of commissions to supervise violations provided for order
in rapidly growing urban areas. Architects were experi-
menting in several building motifs, including Corinthian
styles, European plazas, Gothic forms, and adaptations of
French Renaissance styles. City planring developed, with
New York and Boston each attempting comprehensive street
and park development. Transportation improvements such
as elevated railways had far-reaching implications in
building locations, population distribution, and the mar-
ket economy. Streets and highways were paved and extended.

b. Functions: Cities were dominant centers of commercial and
financial power. Banking institutions had grown in strength
and new business activity. Urban shopping areas increased
in gsize and sophistication. The city remained a transpor-
tation hub. Railroads remained the most important inter-
urban arteries. The automobile had begun to affect internal
city traffic and to stimulate new and different kinds of
dispersion. Cities were now centers for political activity.
Orban centers were focal points for acculturation. John
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Dewey's concept of the public school as a social center had
caused changes in techniques of instruction and the develop-
ment of a more flexible curriculum which was child-centered.
Vocational education programs had developed in school systems
to meet the needs of industrial systems seeking skilled labor.
And cities as well as philanthropic groups were developing
Jjunior or senior colleges to meet the rising expectations of
urban children seeking opportunities in the emerging white
collar working class. Finally, cities were in a position to
influence national culture. The developing fields of graphic
and audio-visual arts emanated from urban areas and had pro-
found effects on the attitudes of the nation's people. Polit-
ical innovations such as the direct primary, the voting machine
and recall of local officials developed in urban settings.
Gifted American writers such as Theodore Dreiser, Edgar Lee
Masters, and O. Henry were sampling the urban experience, and
their works helped shape rural American attitudes toward city
life. Publishing companies, centrally located in urban areas,
were marketing magazines and newspapers in great profusion,
effecting changes in the naticnal character. Jazz, a black
musical innovation, became the dominant force in American
music, controlling stage, phonograph records, and sheet music
in 1920. And athletics developed a broad-based audience while
providing opportunities for ethnic minorities to show their
skills and achieve economic gains normally not available to

them.

c. Lives of Urban Dwellers: The ethnic. composition and distri-
bution of population had changed. Major black neighborhoods
now existed in major U. S. cities as a result of mass migra-
tion from rural areas. The last and greatest wave of immni-
gration, which brought 15million people to the U. S. from

_.1890-1920, increased the proportion of recent immigrants in
the cities but not in the nation as a whole. And foreign
born groups remained segregated in ethnic enclaves. Urbarn '
residents developed an increasing consciousness of socio-~
economic class and tended to associate with their own group.
An expanding middle class resulted from industrialization
and populated the developing suburbs. The "urban poor" were
recognized as a distinct group in American society. As an
outgrowth of the Progressive period, the middle class re-
gained political and economic influence at the expense of
the political boss with an immigrant power base.

d. Municipal Services: Typical services such as sanitation,
mass trausportation, public health, utilities, and police
and fire protection were provided directly by the govern-
ment or through franchising to private corporations. By
1920, it was no more hazardous 0 live in the city than to
live in the countryside, although congestion and insuffi-
cient services still plagued lower class neighborhoods.
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DISCUSSION QUESTIONS &
STUDENT ACTIVITIES

1. Research the life of the independent farmer in the early years of this
period. What event destroyed any hope that the Native American might
resist the white man's attack? Describe the life of settlers in differ—
ent sections of the West. What effect did the opening of the urban
market have on the independent farmer? Why did the independent farmer
begin to lose status in this period? Bragddn and McCutcheon, History
of a Free People, pages 412-24, is a good source for this informatiom.

2. Research the situation of the tenant farmer during this period. In what
way was the tenant farmer subordinate to the landowner? What effect did
his dependent position have on his life? Sandler, The People Make a
Nation, pages 424-27, is a good source for this information.

3. The Chicano, edited by Edward Simmer, is a collection of short stories
by many American authors, dealing with Mexican-Americans. The stories
are diverse but contain one obvious similarity--conflict. Read several
selections (three are suggested below) and discuss the way Mexican-
Americans were depicted during this period. Consider to what extent
"ethnic groups" must adjust to Anglo-American customs and tradition and
whether these groups should preserve their cultural traditions, including
language, in a different society. Jack London's "The Mexican" (1911) is
an interesting account of sacrifices of Mexican-Americans for their revo-
lution. Page 19 in the introduction provides relevant background for the
story. "Senor Payroll" (1943) is an amusing account of "one-up-manship"
in employee (Mexican) - employer (Anglo) relationships. How might this
story help support basic stereotypes of Mexican-Americans? How do the
Mexicans view this '"'game"? "El Patron" deals with "wetbacks" and the
patron system American farm owners used to exploit them.

4. Examine the problems of adjustment to Anglo-American culture experienced
by the Mexican immigrant. The readings in "The Mexicans: New World Immi-
grants" (Levy and Renaldo, America's People) cover the Anglo-American
reaction to Mexican immigrants at the turn of the century, a contemporary
anthropological comparison of Anglo-Americans and Chicanos in Texas, cul-
tural conflicts as seen by a Chicano schoolgirl; and a contemporary analy-
sis of the role of the school in cultural adjustment. ‘

5., "The enemies of the country and of freedom of the people have always
denounced as bandits those who sacrifice themselves for the noble causes
of the people." --Emiliano Zapata
It has been suggested that "machismo" figures became a way of expressing
dissent and a tradition among Mexican-Americans because political and
economic protest were closed to them. Read "Murietta, Vasquez, and Cortez:
Legends, Bandits, or Revolutionaries?" in To Serve The Devil, Part I
(Jacobs, Landau, and Pell). In what ways do Murietta, Vasquez, and Cortez
represent "machismo' figures? Why did Mexican-Americans look at these men
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as folk heroes? Are there any similarities between the Mexican view of
Murietta and the American view of Jesse James as a folk hero? For further
research, students might want to look into the lives of Mexican Revolution—

.aries seeking reform such as Emiliano Zapata, who sought agrarian reform,

or Pancho Villa. Were these men simply bandits or actually revolution-

. aries seeking an end to injustices and a change in the agrarian system

of Mexico? The Time-Life book Mexico, edited by William W. Johnson, con-
tzins information on both these men. Or Elizabeth Martinez and Enriqueta
Vasquez's book Viva La Raza, chapter 5, may be used.

Have one or two students read pages 112-16 in The Indian in America's
Past, Jack D. Forbes, and report to the class on the government's official
position regarding Native Americans at this time. The report should in~
clude the '"individualization" of the Indian, cuitural change, haircuts at
gunpoint, and Supreme Court decisions regarding Native Americans.

Students interested in further research on the Indian-White conflict from
the ''defeated peoples'" viewpoint will find the following sources useful.
Bury My Heart at Wounded Knee, Dee Brown: Chapter 13, "The Flight of the
Nez Pierce" provides a stirring account of Chief Joseph and his people's
attempted flight to Canada after being forced out of their homelands in
Washington state and Oregon; Chapter 17, "The Last of the Apache Chiefs"
provides an interesting account of Geronimo's last days as a free man;
and Chapter 19, "Wounded Knee," gives a first-hand account of the last
major "battle" between Native Americans and whites. Chapters 3 and 6 in
Custer Died for Your Sins, Vine Deloria, Jr., are useful in seeing govern-
ment policy toward a conquered people. Massacre ac Sand Creek, Irving
Werstein, or Battle of Sand Creek, Michael Straight (fiction) concern the
"massacre’ or "attack' on a village of Indians by Col. Chivington, who
was brought to trial for this military action. The works are interesting
because they provide evidence of unprovoked brutality toward the Indian,
contrary to most of the stereotypes acquired through the media. Though
slightly before 1880, the incident still provides an excellent insight
into Indian-White relationships. The films '"Chivington's Raid" and
"Soldier Blue" also chronicle this event.

Read "Blood on the Little Big Horn," "The Killing of Crazy Horse,'" and
"The Butchering at Wounded Knee" in N. Scott Momaday's American Indian
Authors. The three articles are first-hand Indian accounts of the last
Indian-White "wars." From these three episodes, what conclusions can
you draw about the Indians' feeling for life? What was the Indian atti-
tude concerning the white man's honesty and integrity? The engagement
at Wounded Knee has been called a "battle" by most historians; the Indi-
ans usually refer to it as the ''Massacre of the Big Foot Band." Which
title do you think is more apt? Why? What differences are there in

the Indian account of the Little Big Horn compared to other versions
you've seen in the media or in your textbooks? Crazy Horse was in large
part responsible for the Indian victory at Little Big Horn. Was his
death a display of vindictiveness or revenge?
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10.

11.

12.

Media atereotypes of the Indians during the 1950's and early 1960's
@sualls presented Indians in narrow one-dimensional terms. Study the
Livea of one or more Indians who stand out as great statesmen in the
history of their nations and thus do not fit the popular stereotypes.
Leaders durdng the period between 1877 and 1896 who deserve some recog-
nition and Study include the following: Geronimo, sub-leader of Apache
groupgs; Sitting Bull, Medicine Man of the Hunkpapa Sioux; Crazy Horse,
chief of the Oglalla Sioux and chiefly responsible for Custer's defeat

..at Litcle Big Horn; Cochise, respected leader of the Chiricahua Apache
Who waged a 12-year war against the U. S.; Chief Joseph of the Nez Pierce,

Whose famous speech "I am tired; my heart is sick and sad..." perhaps best
Summarizes the Native American's final plight. These leaders may be stud-
Led individually or collectively for class presentation in oral report form.

Studencs interested in the plight of Native Americans today can do further
Fesearch for class oral reports or visual presentations. Chronicles of
Ledian Protest provides information on Indian attempts at civil rights
movemeprs through 1970 ("Indians in Revolt 1969-1970") and on racism in
the U, 5. military and stereotypes of Native Americans in textbooks ("An
End to Effigies"). "This Country Was A Lot Better Off When The Indians
Were Ryuning It" by Vine DeLoria (in N. Scott Momaday's American Indian
Authorg) provides some excellent material on reservation life and Indian-
White yelarionships. ‘The Johnny Cash album "Ballads of the American
Indiang” couotains several relevant recordings including "Ballad of Ira
Hayes".va Piwa Indian decorated for bravery at Iwo Jima in World War IT
Who reyurned to the disillusionment of reservation 1life and death through
aleoholism. Three commercial films-—two versions of The Ira Hayes Story,
Stunniyg portrayals of reservation life and its effect oo the psyche of
the individual, and Tell Them Willie Boy Is Here, a modern view of the
difficylty of adjusting to reservation life--dramatize some of the problems
faced by Native Americans today.

Ordentals also had great difficulty assimilating in 20th century America,
lazgely because of hostile white attitudes toward them. What "official
attempts were made to prevent the assimilation of Japanese into American
culeure? What was the prevailing feeling of the Japanese toward American

- SQaiety and its discriminatory attitude toward Orientals? What were some

of the types of discrimination used against the Japanese which made them
feel "yawant2d"? To Serve The Devil, Volume 2 (Jacobs, Landau and Pell),
eSpecially pages 225, 226, 228, 231, 241, 245, and 246, is a good source of
this information. "The Pacific Migration" in Levy and Renaldo's America's
People ahows the reaction of whites toward Oriental immigrants and the
Japanesa perception of life in San Francisco in 1917.

During chis period discrimination was aimed at the Chinese labor force in
Western states. What was at issue in the conflicts that.developed? What
was the extent of mob viclence against the Chinese, and what was the
Chipese reaction to the violence? What disciplinary action was taken
against the perpetrators of violence? 'Memorial of Chinese Laborers
Residenr at Rock Springs, Wyoming Territory" (in Chink edited by Cheng-
Tse Wu) is an account of one such outburst. "The Anti-Chinese Riots in
Washingron (1885-1886)" (also in Chink) provides information on the
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"Chinese Question,” the ways the people of Washington state tried to re-
solve it, the Anti-Chinese Congress in Seattle, and the "peaceful expul-
sion" policy and the way it was utilized against Qrientals. ’

Geography and culture operate together to determine the spacing, shape,
and function of cities. How did these two forces compine to affect the
early development of American cities? "The City: Meaning and Method"
in Hovenier, Perspectives in U. S. History, is a useful source of infor-
mation on this subject, B

What factors stimulated the growth of cities during the period from
1880 to 19207 Why were many rural people moving to the city? What
were some of the problems created by urbanization? What effect did
the development of electricity, the elevator, and the skyscraper

have on city life? Why was poverty more visible during this period?
Explain the development of the ghetto and the suburb. Pages 397-402
in Bragdon and McCutcheon, History of a Free People, and pages 586-604
in Hovenier, Perspectives in U. S. History, are good sources of this
information. '"What to Ask and When" in Kownslar's Teaching American
History: A Quest for Relevancy provides students with opportunities
to employ questions and questioning strategies to arrive at conclu-
sions about the rise of the American city in the last century. At

the same time, it assists students in learning what types of questions
one can generate about a topic and how to respond to and utilize these
questions in processing information, arriving at conclusions, and
judging the appropriateness of these conclusions.

Complete the questions about the maps on pages 465-68 of Sandler, The
People Make A Nation. Discuss the rate of urbanization and changes
in residence patterns in the city during this period.

Read "Life and Work in the New World" in Novotny's Strangers at the
Door for a view of the varieties of immigrant experiences in the
cities between 1881 and 1920. The chapter is written in very human
terms, showing the problems of husbands, wives, and children.

Developments in the South and the effects of Werld War I encouragad
blacks to migrate to Northern cities where city life stimulated the
growth of a black consciousness and the beginnings of the black civil
rights movement. Discuss the causes and effects of the black migra-
tion. Hovenier's New Perspectives in U. S. History, pages 740-56, is a
useful source for this information.

Trace the development of Harlem as the primary black community in New
York City through a series of maps showing the growth of the black
population in the area from 1911-1920. Research the reasons for this
change and present your findings in an oral report. Harlem: The
Making of a Ghetto by Gilbert Osofsky is a good source of both the
changing population figures and the reasons for this development.




Secondary Materials

19. The padrone had many roles in the ltalian community. Discuss the
padrone's positive and negative roles in community affairs and the
value of the padrone system to the Italian immigrant socially, eco-
nomically and politically. Pages 138-158 in The Italian-Americans
by Iorizzo and Mondello and pages 93-98 in Italian-Americans by
Joseph Lopreato are good sources for this information.

20. Compare and contrast the life styles of rich and poor Americans in
urban areas during the period 1880-1920. In what way has the situa-
tion changed today? 1Is the gap between rich and poor as great? Re-
search or identify from your study of industrialization the reasons
for the gap between rich and poor.

21. Research political bossism and attempts to reform the urban political
system. Chapter 6 of Arthur Mann's Immigrants in American Life con-
tains articles by George Washington Plunkett, Lincoln  Steffens, Tammany
Hall boss Richard Grober, and Fiorello La Guardia dealing with corrup-
tion and reform movements. Pages 470-73 and 490-99 in Sandler, The
People Make A Nation, contain specific examples of po.itical cof;ESEion
and attempts at reform.

22. Summarize the changes that occurred in urban areas between 1880 and 1920
by constructing a comparison chart. The following categories for analysis
might be included: Distribution of Population (rural/urban), Status of Inde-
pendent Farmers; Status of Migrant Workers and Sharecroppers; Status of Native
Americans; Size and Density of Cities; Transportation; Physical Features of
Cities; Functions of Cities; Ethnic Composition and Distribution in Cities;
Social Structure of Cities; Economic Conditions in Cities; Politics in Cities;
‘Municipal Services in Cities. Review your notes and readings and prepare the
chart for homework. Then discuss your findings with the class.

AUDIO-VISUAL MATERIALS

America, No. 8 "Money on the Land," a filmstrip with cassette produced by
Time-Life Films, Multi-Media Division, 1973. The teacher's guide accompany-
ing the set contains the text and suggestions for use. To use this film-
strip as part of the section on urbanization, it should be approached from
the point of view of the relation of industrialization to the growth of the
cities.

The American Experience, 20 portfolids produced by The Smithsonian Institution
and Scholastic Book Services, 1975. Each portfolio contains 50 reproductions
(most are 11" x 14") of posters, photographs, documents, paintings, sculptures,
etc. that can be used as starting points for discussion, research, etc. Each
also contains a teaching guide with instructional ideas and a background text

on the topic.
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Classroom Activities and Materials

"America Builds" The visuals cover architecture, engineering, and design
from about 1890-1950. They cover major architects such as Hunt, Richard-
son, Sullivan, and Wright, designers such as Norman Bel Geddes, Raymond
Loewy, and others. Significant bridges, dams, and machines are illustrated.

"A Nation of Citiee" This portfolio covers urban growth from about 1890-
1930, illustrating the physical city, plans, parks, buildings, roads, and
major urban institutions such as libraries and museums.

"Rural America" This portfolio covers farms, small towns, family life,
churches, the effect of man on the land, ideals vs. reality, and the de-
mands of daily farm routine, and the rewards.

The Black Odyssey: Migration to the Cities, Part I "Moving Up North," a
filmstrip with record produced by Guldance Associates, Pleasantville, New
York, 1970. This filmstrip explains the mass migration of blacks to the
cities that occurred between 1880 and 1920. View the filmstrip in class
after instructing the students to take notes. The questions on page 17-19
of the teacher's guide may be used as a guide to discussion. The teacher
should also consult the teacher's guide for suggestions for activities.
Activity option 2 might bz especially useful in this section.

Immigrant America, Part I "The Immigrants Arrive: 1903-1913," a filmstrip
with cassette produced by Sunburst Communications, Pound Ridge, New York
10576, 1974. This filmstrip is based primarily on the photography of Lewis
Hine, a reformer of the early twentieth century who sought to ililustrate
the need for social change by the use of his camera. Hine developed a
humanist art which is highly interpretative in his photographic work. Stu-
dents might be asked to view the filmstrip, choose one or more of Hine's
photographs and compose a story which would illustrate problems immigrants
faced in adjusting to a "new world."

Indians of North America, 5 filmstrips and 5 cassettes produced by The
National Geographic Society, Washington, D. C. 20036, 1973.

"The Plains," "The Eastern Woodlands," and "West of the Shining Mountains"
These three filmstrips will provide students with a wealth of information
pointing out differences among groups of Indians, which in part may help
dispel stereotypes developed from the media which used the lifestyle of

the Plains Indian as the major focus in their films. A study guide is en-
closed which provides key discussion questions. (The New York Times film-
strip The First Americans is a useful tool which can provide some of the
same Information though not in quite as much detail.)

"Indians Today" is a good source for current material on Native Americans.
The filmstrip set includes a guide with questionms.
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Secondary Materials

Migration North and Urban Conflict, a cassette produced by the Center for

Cassette Studies. Side 2 of this cassette examines the problems faced by
blacks in entering the labor market after the Civil War. Discussion of the
tape is most appropriate for individuals or small groups and should include
the foliowing points. Compare the opportunities of blacks and whites in the
job market. To what extent did federal legislation protect the black man's
right to work? Explain. Discuss the role of the black and white woman in
the labor force in the 1890's and the effect that had on the family. Explain
the problems faced by the blacks in the North as they tried to enter the
labor force. To what extent were blacks affected by labor unions from 1870-
19107 Explaiu the A.F.L.'s policy on racial discrimination in the 1880's.
What solutions would you recommend to remedy emplovment problems faced by
the blacks?

North From Mexico, a film produced by Greenwood Press, 51 Riverside Avenue,
Westport, Conn. 06880, 1971. Color, 21 minutes. Based on the book by Cary
McWilliams, this film is a good survey of Mexican-American heritage from the
days of Spanish exploration to the United Farm Workers movement. It deals
with Spanish-Indian relations, religious conversions, architecture, folklore,
Mexican-American relations, exploitation, farm labor and union organization,
and La Raza.

Return: to the Barrio, a cassette produced by the Center for Cassette Studies.
This tape discusses the stereotypes held by the Anglo culture about Mexican-
Americans and the Chicano reaction and action to break down these stereotypes.
Discussion of the tape is most appropriate for individuals or small groups
and should include answers to the following questions. How can you account
for the Chicano's experience of self-rejection? To what extent is there
blame placed on the educational community?

Yo Soy Chicano, a film distributed by Indiana University, Audio-Visual Center,

Bloomington, Indiana 47401, 1972. Color, 59 minutes. This film is a good
blend of history and current issues. In its presentation, the film alternates
between periods of history (beginning with the development of Indo-Hispanic
Civilization) and related contemporary issues and events (e.g., goals and
methods of United Farm Workers). Historically the film covers early Indian-
Spanish culture, Mexican independence, Texas independence, Mexican-American
War, 1910 Mexican Revolution, the 1930's depression, World War II, and the
Vietnam era. It examines Mexican-American issues and events such as farm
worker organizations, political organization, exploitation of Chicanos